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‘f pREfAcz‘ |
The Michigan Law Enforcement Officers Training Council has been'x
~given the statutory power and duty to supervise and control the
idcertification of police instructors in the state of Michigan.;;‘L?"y
| | This study of Police Instructor Selection and Certification
A Standards is an attempt to develop usable and effective information ??,ﬁih;hrii:.'
pand materials regarding instructional services in future MLEOTC
B training schools.ni | .
The necessity for this study is due largely to the lack of
'f’fSufficient information regarding the overall contribution of the police {

_.instructor and his role in the training process. jllflpfi_ff“*'a?‘

L *

| Instructor certification 1is the means by which the state under-ni
'1takes to assure that each police officer s training is under the:fa; |
’direction of professionally prepared and competent instructors and
‘ irsupervisors.' Likewise, the public is afforded a safeguard against f
public funds being spent for incompetent instructional service.,-"h. v(
This, then, is an attempt to give instructor selection, certifi-_:fh“
' cation and training a sense of direction in order to provide the MLEOTC “
: with information that can be used in selecting appropriate instructors,im‘
- .to give individual instructors guidance into the complexities and demandstr;f,f’f

X of providing competent instruction, and to aid them in applying for an v

L instructor s certificate.

t is hoped that this study will be helpful to all those having '

need of such information.




‘. CHAPTER I
' INTRODUCTION -
I. THE PROBLEM

kNew certification regulations and standards normally develop‘asigi"
'['a result of experience with earlier forms.' Usually, certification
vvpatterns do not change dramatically or 3uddenly--they emerge as a cone:7
sequence of pressures exerted upon the existing forms and as a result 2[{?
hof broad participation in discussion and debate. o

; The MLEOTC has the responsibility for stating standards‘ ‘71h""f

;'selection and certification of police instructors in Michigan. The

'"‘has been general acceptance of the notion that strong programs'of“"fg'g'j7’

: instructor training be provided so as to identify competent instructors r

.A"capable of meeting present standards. It is apparent that progress in ;:”ﬂ

Ty

the development and in the implementation of such programs has not kept o

R pace with other training programs provided by the Council.»,;_“;f'

The problem was to identify appropriate criteria which could be‘u
',;used in developing standards for instructor selection and certification;“ih
jlprovide for the inception of a model instructor training program .and N
‘:develop an. evaluation system or technique which c0uld be used to analyae\‘
“‘Vand evaluate an instructor s overall effectiveness in the classroom |
situation.,;?nr | | | | o

: Since the operation of effective standards and training programs ‘

- involves cooperating relationships not only among the MLEOTC but also dd'




.. _‘; 5 : " with the agencies and/or academic institutions .where they are ‘con-:r"
o - ducted and with the officers that will be attending them, it is readily
' apparent that the problem is greatly extended if the standards and
. : training programs devised are also to be implemented In spite of the

magnitude of the undertaking, the involvement of all individuals and .

- agencies concerned in’ a state-wide approach to the problem seems
® ” Awarranted if any significant progress is to be made in strengthening the
- prevailing practices. In the light of new developments in methods of
instruction and new concepts in police training, it is appropriate at -
.", o ‘. this time, to encourage the. MLEOTC to be more specific about their '
| " instructor selection pr‘ocess, desired instructor training goals,
especially in terms of p'erformance, and also to provide training‘

‘ R instruction and commensurate evaluation of instructors. o

Jc‘gil;';PuRPOSE'OF:THE'SEUDY'C‘f'5”

"_ i i - The purpose of this study was to appraise the present
process of the selection and cer'tification of instructors in MLEOTC
police training schools, _as well as to promote the development and

PS o implementation of additional standards and programs.

na III:‘{NEED'FOR’THEfSTUDY SN

. el -_ S The importance of adequate programs of instructor selection

o and certification is reflected in the standards whiCh are used in B




‘i"and 1mplementation of instructor standards as it is for state depart-':

--ments of education concerned with the selection and certification of

‘ 'Michigan Department of. Education, Bureau of Higher Education, Lansing,'“l

3
L :

o Michigan for the state certification of teachers.‘“It-is“appropriate

'vvfor law enforcement to express the same’ concern for the development

all teachers at all 1evels of the educational process. ,ff-

The primary purpose Of programs of selection and certificationif{:Qv o
t:rof police instructors or teachers at: other educational 1evelsiis to |
maintain prescribed minimum standards of professional competence. ‘In1‘ ‘x" tt'
nias3um1ng responsibility for police training in Michigan, the MLEOTC f.:t I
l:also assumes responsibility for the quality of that training Certifi-if'bfé'

'h'cation of the instructional personnel in the Council s approved training

o

chools is a measure designed to foster the growth of a quality system (i;k;'

" of police training.v Thus, instructor certification is the public S.

-

' guarantee that those who' teach or otherwise serve the training schools

‘:h,in an instructional capacity are qualified to perform their duties.v;;5

IVr.,bASIC‘ASSUMBTIONS y

In this study two assumptions are made--one with reSpect to the

de51rability of high standards for instructor selection and certification,' f

~,and the other w1th respect to the methods used in promoting this goal

Y

on a state-wide basis., K

1Rules Governing the Certification of Michigan Teachers,"

Michigan, 1967, p. 1.°



. An accumulation of evidence Supports the assumption of the high S

'f'standards approach to selection and certification as well as. for the

3

'development of instruction training programs. The assumption has been d,gifﬂJ‘v.-
.broadly accepted by the POliCe profession and was accepted for the'é;iﬂfku» o
purposes of this study. +° Gammage in stressing the.Significance of

-‘essential qualifications in’ regard to selection and training of

*Tinstructors states' | | .

.i}q.it is assumed that the majority of those who are”,
interested in matters relating to in-service police ‘training
. 'will look upon instruction as one of the ma jor responsibili—
- ties of the supervisor. Generally speaking, the growing -
tendency in the police field 'is to classify the training
of practicing police’ officers as a responsibility of the . ; -
_line sergeant. Training on the job, with the: supervisor, i{ﬂ}@;" '
who is responsible for having the work turned out,” is more . . .
and more regarded as a sensible solution to a rather difficult :fj
and complex problem.' ” L : : FR

. On the other hand those who should know are quick to L

... point out that much, or even most, training in a police agency
‘must be done in.a formal way and in groups.’ Either system
calls for instructors who are capable of performing quality
instruction. An in-service or pre-service program may: be -
well-planned, organized, and directed and still fall short . . [
of its objectives when the matter of selection: and training SRR
of instructors is neglected or misunderstood B ﬁ SRS

’ This all suggests, then, that first consideration should
" be given to the selection and training of persons who are ST
" competent to do what is required--persons who possess certain ,
A essential qualifications. S A s
: fﬁInherent in this assumption that high standards of selection and,}s-;fﬁ -

certification are desirable is the corollary that sound practices of H:ff%‘ﬁil

selection and certification of police instructors should be established?;fi“'""

. 2A11en Z Gammage, Police Training in the United States, fi
o Charles C Thomas, 1963 p. 135 . - _




h}_ schools, furthermore, that the Council would develop and implement

__5

_by national, state and local agencies on the basis of the multiplicity

) of needs which must be met in- the classroom situation by the instructor. -

' Instructional requirements must . be in accordance w1th the considered

‘thinking of the police profession as ‘to . the extent of learning which

-

"must take place in the training environment by the trainee prior to ﬂ Do

' his being placed in a position of responsibility and authority.

The second assumption was that given the opportunity, the MLEOTC

would develop plans to improve current practices in the selection and

certification of all police instructors in the Council s approved }2'

instructor training programs throughout the state in accordance w1th :f}p
C the recommendations of this study.‘
Olson reinforces the significance and validity of the assumption B

L by stating.v'

: Dramatic increases in training programs will put extreme’

" demands on those’ currently serving as law enforcement instructors -

_in the region. It goes without saying that programs must
“also be developed to train future instructors as-training -
facilities are created and expanded to meet new demands.
A study of instructional resources should be made to - i
_identify specific areas of need and to develop training
" programs for instructors so ‘that a sufficient number of
‘qualified instructors w111 be available.3 e T

i

3Bruce T. Olson, Regional Law Enforcement Trainigg} Metropolitan g \_5":

Fund Inc., Detroit, Michigan, p. 52

L
L . B .



V. SCOPE OF THE STUDY

Spec1al emphasis 1s given to the analysis of.past and}current :
practices in regard to police instructor select1on and certification,
L the development of standards related to experience, education, and d;;:;
instructor: training requirements, the evaluation of 1nstructors;
:specifically specifying a suitable method of evaluation and factors‘
- which would be considered in the evaluation of instructors,.the‘
selection of instructors not employed in the police field but in f.
‘other disciplines;'the development of a model program for training and

certifying police’ instructors; and the development of an instructor 5

" ‘training guide.
VI 'LTMITS_OF-THE STUDY -

, The study dealt with and was. limited to, the selection and

certification aspects of police instructors teaching ‘in law enforcement

s training schools appr0ved and regulated by the Michigan Law Enforce-

\ment Officers Training Council for the state of Michigan.ij.h»“'
"VIIQr.?ROCEDUREShi
The study began with an analysis of current practices of the »
'MLEOTC with respect to the 1nstructor selection and certification ﬂ!-"

",process. An analysis was made of methods used in these processes and

their'effectiveness. The results were evaluated to give a summary of




T
.:'actual practices and to‘identify problem areas._ Aﬁ7an5{y;i;“§;$ 51s5d
: made of the conditions and circumstances which were thought to haveg'
l"implications for instructor selection and certification based on the

’t‘results of a questionnaire-survey of 364 Michigan law enforcement
‘llagencies in which certain factors which had pertinent implications_',
dwere noted, such as. the number of present 1nstructors used in‘?

g ?Council approved police training programs throughout the state; those

;‘:instructors in training schools other than Council approved the

_number of high school graduates° what per cent of the training cur-
";riculum is taught by sworn members of each agency, whether instrhctors ;h'
“iused in training schools were required to submit lesson plans in ; N
advance of appearing)before the class,.the years of erperience required
,to qualify as an instructor in’ agencies havxng training programs';
-}whether instructors used in training programs are required to
“fcomplete a course in 1nstructor training before appearing in the
"classroom situationyﬁand the extent of education which each surveyedk
’agency thought necessary for instructors used in Council approved V

police training schools.

_*2 ‘C Contact was made with many individuals and agencies concerned

’.~s

a with the promotion of the standards concept approach in instructorrand
eacher training. These individuals and agencies 1nc1uded Michigan»ﬂ’;
"State University faculty personnel in the School of Education"officials
5:_;in the Michigan Department of Vocational Education, police officials "".

in various capacities nationally as we11 as in the state, directors

T




e
of state departments ofnvdcational education{'nationdllyl-éna;* W
f;tate directors, “ati°ﬁai1ys of dépaFtWe"ts,éf‘edueatiah aﬁd"nﬁblie'
instruction.‘ . - ' : :

As the final phase of the study, an analy31s ‘was made of all

*'of the information received and conclu31ons were . drawn and recommenda- . f"‘

‘*_Ltions were made for further strengthening the process of police
‘_*instructor selection and certification in regard to future law -
‘enforcement officers training,schools approved'and]regulated byzthe ‘

 MLEOTC.

VIII. DEFINITIONS

A'Applicant:_ An individual nominated by a law enforcement agency to

attend a course. of study at an approved school.:'

Approved School A police training school approved and regulated by
‘ ‘ the Michigan Law Enforcement Officers Training Counc11 |

Certificate° A document issued to police trainlng schools and

individuals qualifying under the regulations set by thegl.f‘:.j-

Council.‘
'Council' The Michigan Law Enforcement Officers Training Council.

In Serv1ce Traini;g» Training designed to refresh or add to an_

individual s capabilities to do the task to which he is.. .
assxgned L
Instructor An 1ndividual certified by the Council to teach in an .

' approved training school

lA Instructor Approved Training Program' The process whereby the MLEOTC,

establishes criteria for instructor training programs, e




(4

evaluates the programs, and issues certificates primarily
on the basis of the Successful completion of the training
school curriculum. : ‘ ) ;:: o sz':.-‘ :‘*i _‘f'\"

'°Instructor Training,Curriculum._ A prescribed'program of Studies.;“

leading to eventual qualification and certification as a.

v

) police instructor. 3_“"-" ,f{~gﬁf{3

»Law Eiforcement Agency.- Any police force or organization in a

: municipality or county which has by statute or ordinance,;
the responsibility of detecting crime and enforcing the
general criminal laws of the state of Michigan.,b

"Local Advisory Committee. Police executives of a regional area of the‘

state whose collective deSire is to initiate a police

training program and guide it after it has commenced

-'MLEOTC' QV; The Michigan Law Enforcement Officers Training Council.

» Pre Service Training Training offered to individuals at a point in 7

‘; time as soon as pOSSible following their appointment.

: Police Officer or Law Enforcement Officer., A regularly employed
member of a police force or other organization of a county,v»;“

;city,.village or township who 1s responsible for the

’
‘\.

V prevention and detection of crime and the enforcement of the o

Gewmotit

v"general criminal laws of this state,lbut shall not include -
Vvany persons serving as Such solely by Virtue of his occupying
‘any other office or position,vnor shall such term 1nc1udef
fa sheriff, undersheriff commissioner of police, deputy or

, assistant commissioner of police, chief of police deputy

’chief of police, or any persons who are appointed or. employed




_ : 103
by a county, city, village or township to exercise equiva-;
lent SUpervisory authority.

fSpec1a1 Training,t Training designed to bring an’ indiv1dua1 or agency

into contact with the latest developments in a particular

field

. School Coordinator' AA police’eXecutive or“college officialiselected »
by the local adv1sory committee of police executives as the
- 'respon31ble individual for arranging and staging a tralning L

’program.

i

caTrainee:'s‘jA police offlcer or. law enforcement ofiicer attending a':

Council_approved school (If space 1n school permlts,’
others may‘attend'who haveflaw‘enforcement responsibilities;_

:marshalls;’constables,'security'perSonnel; etc.).




. CHAPTER II ..

 / ANALYSIS OF PAST PRACTICES IN MICHIGAN IN REGARD TO INSTRUCTORS
" TEACHING IN APPROVED MLEOTC POLICE TRAINING SCHOOLS

S PURPOSES, PROCEDuREs,“ANb'INTRODUCTORYnSTATEMENTs L

This chapter presents information relative to existing practicesv;"v‘tf .

";-iregarding the selection and certification of police training instructors 17

B fvf,MLEOTC training schools in which the services of the instructors have

been utilized and the analysis of findings regarding responses to
- selected survey questions regarding police training instructors.'.
During March 1966 a survey questionnaire was distributed

to 444 county, township, city and village police agencies throughout

7 .hJMichigan. Section VIII of the Survey requested specific information

ifvconcerning -the utilization of police instructors in basic police
'training programs (See Appendix J) The purpose of the survey ini ,'
.tigeneral was to establish a starting point in an: effort to improve:r57"'

2 practices in the selection and certification of police training

'~(f11nstructors by identifying the’strengths and weaknesses of the 1;"

L W

| existing practices.‘

At the beginning of the study, May 1 1967 364 questionnaires gy,fﬂ*

K;‘or 82 per cent of those mailed (444) had been received by the Council

:’office., The data indicated in this chapter were collected in the main_'ffh
f‘ from the questionnaires., The writer also conducted an extensive s
:<tsearch of all Council records pertaining to past practices of ”p?i
instructor selection and certification for the purpose of obtaining "Tﬂ B

‘2 the number of instructors, number of college graduates or those with




some degree ofkcollege preparation,.and the typesvof agencies r‘hf'
:which the instructors represented. (See Table 3 page 25) |
- This Survey did not cover exhaustively all information on~the‘
‘-'specific Subject of instructor selection and certification in Michigan,
'however, 82 per cent return of the questionnaires allows freedom to
_-state that the findings may have occurred by something other than

‘chance alone.

A state of the-art analysis of what 1s known about past practices',,’l;7

_in regard to selection and certification by instructors by both the

MLEOTC and. other police agencies was urgently needed at this time in

order ‘to assist in the formulation of advisory training standards for l:i o

'selection and certification of instructors, and to prompt the develop-'

ment and implementation of an instructors' training school.“‘ oo

II.  MLEOTC GUIDELINES REGARDING PAST AND PRESENT INSTRUCTOR SELECTION e
o _ AND CERTIFICATION STANDARDS . : C

To more thoroughly understand the scope of 1nstructor selection’; \

.(fand certification in Michigan, it is important to describe the stipu-fl““f}'f“j

lations for instructors teaching in. training schools as presently

e stated in’ the Policies and Procedures Manual. h

Instructors should be selected by school coordinators
‘. on the basis of their competence and interest in police
. training. They should be utilized in their specialized
.areas of experience. Judges, district attorneys, practic- " -
‘ing attorneys, "doctors, social workers, federal law enforce-
" ment officials, American Red Cross,: and other state and ~ ' .
. local agency: personnel should be utilized when their’ talents,,
*can be effectively utilized in the program of a school. R
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- - Acompleted instructor information sheet is required
.. for each instructor prior to his certification. ‘Once an
-information sheet has been submitted and the instructor
'is certified, this process need not be repeated.. However,
the school coordinator should insure that all instructors
have been certified by the Council :

Instructors should have at least five years of experience
in the field in which they are scheduled to teach. This
requirement, however, can be compensated by sufficient

- formal education beyond high:school or other special ,
'qualifying factors. Certificatés will not be issued to °
trainees unless all-instructors in the school are high:

L "‘y school‘graduates or the G.E.D. equivalent. It is highly -

" desirable that instructors have attended an instructor
'training course.' _ : : .

T All instructors must submit an outline'of_thevmaterialgtof’

be presented in an approved school to the school coordinator.
.~ The instructors must also receive the endorsement of the " Coe
. school coordinator and the Michigan Law Enforcement Officers:
: ;Training Council prior to certification.:. :

S

o The responsibility for implementing the rules and regulations

"iregarding selection and certification has been delegated to the *'2"

.,Qiij‘COuncil by Act 203 P A 1965.' The function of seeking qualified |
yinstructors alone is one of increas1ng 1mportance and complexity,

‘“‘without the mention of maintaining quality of instruction once . the'
findividual is certificated. The administrative instrument which the_'r

’iCouncil employs in this process is the use of imposed standards.j{v-

While certification on the one hand might appear to be a 1“i

; f['simple process, ‘on the other its simplicity disappears in the face '

1Department of State Police, Law Enforcement Officers Training

’“HCouncil Policies and Procedures Manual (Michigan'“ Department of



7f1ndicates the extent of other police training programs housed within i

‘

T1a

[

’ of new goalsufor pre-service, in-service, and Special service trainingri,5
'{( and new demands for instructor preparation. As the training programs.'>

-:develop in quantity and quality, the demands for specific instruction_c'
"_}in specialized areas by recognized professional personnel are presented

f;_Continual revision of instructor applications seems almost a necessity

to keep meeting the needs of the . training program while at the same time :

f‘_'staying in line with changing conditions. L

. III. Exrsrlnc“POLlcs.rRArNiNc scHooLs

Table 1 on page 16, provides evidence of the number of Council

f-approved training schools as of February 1, 1968 Table 2 page 19

v o

'fthe identified police agencies. Map 1, page 22, shows the location of
;Council approved as well as other police training school locations. o
“‘operated by individual departments. The police training schools, other "Lv'wy

.fjthan Council are those identified by the questionnaire as prov1ding

their own basic recruit training program. o

e There was no attempt to determine the number of instructors used

'»annually or their backgrounds in the individual department training Jo
'fhschools, and the writer makes no estimation of this figure due to the

number of variable factors involved

Table 3, page 25, provides data in regard to the number of instruct-;

ors teaching in Council approved training programs as of February l

' ‘fl968 The data also illustrate the extent of education, type



. of. degree without reference to a particular field or study, and the
agency sources which the instructors (law enforcement) represented .
}‘The 568 1nstructors taking part in the’ 27 Council approved training

o programs, as of February 1 1968 represented 105 sources and

>~,:‘provided over ‘5, 000 hours of instruction..‘,_;g

Although the Council requires each approved training school to o

-h,;;present a standard course of study totaling 120 hours of instruction f.;

'.;in selected SubJects, the majority of the schools exceeded the minimum, ?"‘

'Qrequirement. The supplemental hours were accomplished by the allocation

of additional time for required subjects and the scheduling of elective.

‘":;7subjects. .The 27 Council training schools conducted throughout the

'state as of February l 1968 consisted of over 5, 000 hours of
ff-instruction, or on the average, 190 hours of 1nstruction per each of

F.the 27 training schools.zidlg» ; .“'ﬁf R f@»‘de ;Ttﬁj

.MLEOTC Approved Training,Programs ."f

The following listed training programs (Table 1) have met. minimal »

’ f“standards required by the MLEOTC in regard to. instructors certified to B

~,Hteach and with the exception of the Michigan State Univer51ty Basxc L

- Teaching Course, are currently certified to provide law enforcement

!
cLa

SR 2Since 1ts inception, the Council has been Successful in"
‘assisting in the establishment of' 27 basic police training programs
' conducted throughout the State at. 16. regional training school locations.

‘" This number indicates an increase ‘of 13 training facilities and 26
"~ training programs during 1967 as compared to 3 training facilities - '~

.. and one training program in 1966. Six of these facilities are.operated :
by or are affiliated with junior or community colleges and universities.

"' The remaining utilize existing police or other community facilities. -
. These Council approved schools were established where police training

- - needs were the- greatest. Classroom courses range from 130 to 400 hours.
" .The vast majority of trainees attend courses in excess of 200 hours of .

instruction.'




TABLE 1

COUNCIL APPROVED TRAINING PROGRAMS

"j"vaiéfl-':

. School T1tle

' Mailing Address"

-Location of

Training Facility

) Northeastern Michigan Basic
_ Police Training School .

(Alpena)

'iBerrien-Cass-VanBuren County
Basic Law Enforcement

: Training Program
(Benton Harbor)

'Detroit Police.Academy

(Detroit)

'--Grand Rapids Pollce Recruit

' Training School

o g

"Vfi'Metropolitan Police Academy

(Detroit)

. Mid Eastern Michigan Regional
Police Training School

(Flint)

- Mid-Michigan Police Academy _:

(Lansing)

" School
(Traverse City)

: Northern Michigan Law Enforce-
" ment Training Center -~ '

(Marquette)

(Oakland Police Academy of .
‘Oakland Community College

(Auburn’ Heights)

;Saginaw Police Department

~Recruit School -
(Saginaw) :

- (Grand Rapids)_““ﬁ ’

Northern Lower Michigan -

- Regional Police Training RO oo

f;ﬂ320 Washington-'»i e
'~Traverse City 49684

- Lake Michigan College
711 Britain - :
~'._.Benton Harbor. 49022'*

- 900 Merrill Plaisance f
’.Detroit )

Grand Rapids Police
- Department =~ -

f::333 Monroe Avenue, N_W.7»
' Grand Rapids 49502 .

Flint Police Department'.‘
' 210.East Fifth Street -
- Flint 48503 o

fLansing Police Department
124 West Michigan -

Lansing 48933

- Grand Traverse County

Sheriff

Northern Michigan Univer-‘ B

sity

,"Marquette 49855

B Alpena Community College .
AAlpena 49707 .

" Southfield Pelice Dept. -
Southfield 48075. .

s .

'_Oakland Community‘College ‘
12900 Featherstone Road =
Auburn Heights 48057I

P;Saginaw Police Department‘.
- Saginaw 48605 .

FCommnnity College_‘
'. Community:College”i-

3 Police‘Department.

Police Department'

‘uU.‘S Army Reserve o
' Armory ‘

- .Police Departmentt’

’4Police_Department‘

[

" U. S. Army Reserve
fy(Armory .

University'”

'Commnnity College‘~t»'

Police Departmentf.;




' Table 1 (Con't.) -
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‘School Title -

 Mailing Address

- Location of

~Training Fac1lity'

_4Northeaetern Michigan Basic a: e
i " University Center . 48710

. Police Training School. .
(University Center)

_ Southeastern Chief's Associ-

. ation Garden City Basic
“Police ., -
(Garden City)

“.Southeastern Chief s Associ-~

ation Warren Basic Police
"Training School
(Fraser) :

»jWest Central Law Enforcement‘:

*~ Training School
(Ludington)

JWest State Law Enforcement

: Training School
- (Mnskegon) :

Delta College

Garden City, Michigan

| 32155 Groesbeck Highway - .

fFraser, Michigan

e Ludington 49431

2010 Middlebelt'Road -

fﬁCommunity

“.Police Department;;{f‘

u. S. Army,Reserye

Armory .

-Ludington Police Department Bank Building

Muskegon Police Department Community College

‘ Muskegon 49443



; : . _is
f,ytraining programs.w Michigan State University, which provided a basic
T'school for many years prior to the development of the Council dis-';;_wl p

;Tcontinued their program due to the development of regional training :
"’aprograms by the Council. Their emphasis in law enforcement training
"thas shifted to providing advanced in-service programs.f-ft;”

Other Than Council Approved Basic Police Training Prggrams ‘

. Programs conducted by individual agency.v Information received
ffrom the returned questionnaires indicated that 45 law‘enforcement if?ij:7~“hf:
: agenc1es in Michigan conducted some’ form of basic recruit training 3
within their particular department.‘ It is not known to what extent”
‘the instructors teaching in these programs also were’certified to L
teach in Council approved training schools. It is as5umed that the":‘i’_w
'ﬁgreat majority of the instructors were sworn,'full time personnel fromvgizj
- gthe individual agency or neighboring agencies, and also that the |

'majority of the instructors teaching in these programs were not

;'vcertified by the Council to teach in MLEOTC training programs.‘ Perhaps.ff"’“"

i'the main reason being, that many of the instructors who might qualify

‘ito be certified by the Council have never applied for certification, or"livg?fQ

' have never’ taught in a Council approved training school.igi¥$¥¥;'v . |
The following 45 named departments (Table 2) also identified by j?:' -

»county designation, stated that they conducted some form of ba31c

‘ recruit training programs within their particular department in which RCHER:

T.a number of men, depending on the size of the department received

basic recruit training annually.p__




TABLE 2

POLICE AGENCIES INDICATING THAT RECRUIT TRAINING PROGRAMS WERE
: OPERATED BY THEIR OWN DEPARTMENT :

‘ Dépaftméﬁt fgwﬂﬂw_}w;i—f, . T&pe' - ‘« woa S “‘COUHtYEi"'

| :-"A‘]‘..b‘io.n‘;"f._:: o N Cit}' o S S ‘V:.‘Calhoun o
‘ ’IAnn Arb;f 'jAE ';f f;;:Q*IIiICi#y;'._”I' f;u’KI;:Iﬁ{flE. Washtenaﬁi,.i'.s
’,lBattle Creek i;fv{ﬂ; | ;ivVCity _?fj - If';Iiﬂ.”ITI T,lCalhoun )
‘,Battle Creek Township S Township I:T'A'*iﬁ;i;‘I‘7T_Calhohn {I
Bay City ‘. vv ; city Bay o
TBedford Township ,,f;";v-' ‘Township ‘:L;‘Li;;iIifiml ;f'EgIﬁpﬁn:f_: f:>
‘TBelding ?1 ‘;;1':'.,; véity“l'liE?;pj ﬁ<-.}$::;2: ,xiq;ia{A. —
-\Cedar.SP?i‘,‘ss. i | City Kén? s
::bégfoitiiw ;I,:E:T.EJ”AAli' CitYIII‘ o H’gf:f?‘;;?};;waynesI”I
bowagiac ety Ceass.
v:Eaﬁ;ﬁ Counf; _nvv - :; I 3,.Sh§fi£f” 11 41',:LA‘{‘i:-iﬂiEatéﬂf:;r ke
! Emmet Townshié o ':owns‘hié" o - : SRS 'c'_:‘.f;;hogn.'
fFllnt :‘T_I?T>.’ : MiA': TIEI£§I;1f‘f:7‘Ak;ZA;CIfE;Tx_TagEé$ee;>f'k
"’"",‘,,cay1ord » < o O ‘Cit'y FRARKIRES ¥ - °ts€s° i
"1 Grand Rapids » A-T,AAE;:‘ : CItyAiﬁh“‘i}i.;iIi;j ‘ hlfifxéﬁt;i{'
'Hals'tingSm T T
4' Hillsdale . iy Hlllsdale
vHudsonv111e'bi;‘i.l:lﬂ: 3 ){Cityt‘f-"- L f%” | { I A, é;;;wé If~“

' AIngham County_' o I7I:I3heriff, AR f~f“aiaIngham-'




TABLE 2 (Con't)

Depar tment

Type

’Jéckson

f .Jack3635Cogp£y

- Kalamazoo - -j'
ﬂ Hkéﬁt’éoun;y; y
- Lansingv:'.”T

’ Lhding:oﬁ 

| Madison Heighgg

. ﬁiilington
_;Mon¥9efCountf’ f'

Montrose -

Michigan State University

Mu;kégdnf'
ﬂ'.F;fthﬁMuskegénl :‘ 
,'Noviv_;’vv |
vqék.Pgrk
Oﬁosso "

Petoskey
| Réy;1 Oak
' Saginaw |-
‘; s;.'Jéseph.;;n
- Waéhte#aw Cpunty;;¥: :
' Waterviief o
' w91Ver1ne,Lﬁke ",

~;Ypsi1anti

 .City
'Sheriffi‘ 'H
" city -
A»Shériff,;}»

city

City

Coocity

city

Shefiff'

‘ifAéity  ";: -
1U§i;gfsif§ .

vaiéy 1 _
'. Cify»’~i

©ocity

city

city’

~ City

city

" City

Cityl

Sheriff
- City -
city

'.City.”

saction -
fJécksoﬁ;:} ﬁﬂ 
. Kalamazoo
Ckent |
'ﬁilﬁgﬁ;§.¥;ii”'
féi‘béﬂlaﬁdfé‘;ff§ ; 
Tuseola
'.ﬁanbé-
B fcéne;ééf7f7;'
'Iﬁgﬁam-l“
‘f7VMstégéﬁ‘_,{*; B
o uskegor
i.sﬂiaQaSSééiitf'
’k;Emmegjt‘;‘
: Oakland
R
vﬁérgiénf‘

"‘ washtenaQ ;

Berrien -

| Oaklend

“Washtenaw l‘wf*




;_Officers Trained in Council proved Schools o

On January 1,. 1966 Council regulations became effective b;?j;ljf-;
__enabling qualified police officers to receive certificates attesting~ :
: to the individual officer s completion of the minimum prescribed
'.‘basic course of training.‘ Since ‘this’ time, as. of February 1, 1968
. lmore than 140 communities have adopted a resolution accepting the AT;HQ“'v
RER minimum employment standards stipulated by the COuncil P

As of February 1 1968 over - 800 officers from over 180

3 municipal county, village and township agencies received certificatesil’”'“

‘1from 27 basic training courses at the 16 Council approved schools
' (Map 1. page 22)

) An operator s course in the use of the breathalyzer consisting .

1_ of 40 hours was added and is now being continually offered More thantﬁw“

‘ - 500 officers, as of February 1 1968 were certified after having 5

';completed this training program. All instructors were certified by

the MLEOTC..




Council Approved and Other Pollce
Trainlng School Locations. :

' C--Counc11 RN
P--Other Police - - . ..
"o‘Number--Refers to Number of Police Schools

, [orcwingon

]
CRAWFORD . |OSCODA )
lonano TaXveAse . e

MANISTEL WEXFORD MISSAUKEE

OSCEOLA e GLADWIN AIFD{A&

TSABELLA MIDLAND .

B

MONTCALM T [GRATIOT

GENESEL . |

";'“'““F ' C .
L P-2

L OARLAND

CLINTON

p-l .

-

- LIVINGS TON

SC
P-S

WAYNE

“YWRSHTENAW .

P2

p-1| B-5 | P2 P-3

st JoseEPH BRANCH HILLSDALE

P | e




ij‘MLLOTC Instructors Educational Preparation

23

Table 3, page 25, reveals that as of February 1 1968 568

‘f‘instructors have been certified by the MLEOTC to teach in Council
’approved training schools. The data were separated into categories

‘. 1n regard to instructors representing various.governmental law 1{:fd
- enforcement agencies, level of educational attainment, number and
~type of college degrees received and the average years of college .

'“'for instructors.

The "other agencies and individual participants" category

includes special professional and Specialist personnel such as judges, .

: district attorneys, practicing attorneys, physicians, soc1al workers, l»;?ﬁpxi’
df American Red Cross, and other state and local agency personnel who‘fj -
are not employed‘as sworn, full time, police officers or as civ1lians;fffl?a:l

‘full time in police training activities.',

’ Of the 568 certified instructors, 41 represented federal law H_w‘

enforcement agencies; 69 the Michigan State Police, 4, county }nlﬂr -

- sheriffs departments, 3, township police departments, 268 municipal
‘ police departments, and-183 other agencies and individual partic1-'fﬂﬂ -
j".-"vpants. Two hundred seventy of the 568 instructors had no formal T
‘_education beyond the high school diploma,vvhile 3 had Associate of
Arts degrees (A A ), 150 Bachelor of Science or Bachelor of Arts
{t,(B S. - A.B. ), 89 Bachelor of Laws (LL B ) 32 Master of Science or
| Master of Arts (M S. or M. A ) 6, Doctor of Philosophy (Ph D ) 9 were ﬁ_n‘
,medical doctors (M D. ), and 9 had no formal education beyond the G E D. ‘;d‘ )

\ equivalent._ v,'{ ‘ S - ] :‘,ﬂ‘lf:'iv vf’f o zf; . rf-,f;‘ S



: 5 years of college for each of the 183 participant 1nstructors.‘p

: Federal law. enforcement officers have on the average perff s

} officer, 4. 8 years of college education.v Michigan State Police

%.officers reveal, on the average for the 69 officer instructors, almost
-2 years of college per officer._ Municipal police agencies show ap- ﬁ:
Proximately 1. 3 years of college, on the average, for each of the 268 ;2U.~1
véiofficer instructors. Other agencies and individual participants'

” "f‘(special professional and specialist personnel) show slightly over'

A
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. PRESENTATION OF FINDINGS REGARDING RESPONSES TO SELECTED
~_SURVEY QUESTIONS REGARDING POLIQE\IRAINlNG’lNSTRUCiOR?
This section presents 9 tables, Tables 4 through 12,'and ai‘{i’

.brief interpretation of the major findings of each obtained from;:‘

“the 364 responding agencies to which questionnaires were sent. The”d;‘7?
'*-presentation of each table is preceded by a brief Summary of major':.f
{;findings pertinent to that particular table or type of data or: interest
-. area being(discussed Such interpretations are sometimes reflective; =

: "of information contained in other tables so as to provide the readertﬁﬁ"
1i“with more unity and clarification of existing data pertinent to a
.Especific table or topic. b - - :
- The data obtained from the‘survey questionnaire in regard to:

‘police training instructors,‘were limited in interpretive coverage,,j
: due to the majority of questions having a high percentage of
- response —answers.‘ While in’ most caSes, the "weight",and predictive@i;*

| trend of the data support the writer 'S belief as- to actual and/or
: 'expected conditions,'the reader is cautioned to accept the followingrl

1interpretations of the tables and any conclusions which might be ‘ Sff,v,'f'

g:made in view of the limits of the data..‘f:

Only tables reflecting data taken from the survey questionnaire‘t

are included 1n this section.m




.. TABLE 4

'DEPARTMENT POLICE TRAINING INSTRUCTORS WHO ARE HIGH SCHOOL GRADUATES =~

P Y B ) S| . |eEr cent oF
RESPONSE | TownsuIp ’ STATE TOTAL

Yes . fr21. |19 {3152 {1621 |29 |was | 398

be {”:'i
. Response

State -
Total

Almost‘40 per cent of the 364 respondents or 145 agenc1es 1nd1cated

that 1nstructors used in departmental training programs are high school fﬁ o
' 3q'graduates, while only approximately 9 per cent or 31 of the total 364

;respondents stated that their police training instructors were not ]]q'f}" M

rlhigh school graduates. One hundred eighty-eight or nearly 52 per cent i

‘dof the 364 respondents did not answer this question.d r

. The smaller the police agency in terms of man;power,ithe more
vprevalent the possibility that police training instructors used in thejfl;:‘f:

- departmental training programs will not be high school graduates.. Con7 ‘;_i

versely, the larger the police agency, the more apt that training
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-

’ instructors w111 be high school graduates. This is evidenced by the

29 respondents which represent 74 per cent of the 39 total municipal

- ‘~agency respondents from cities of over 25 000 stating that training

“ii instructors were high school graduates., Only six of these agencies

>-~stated they were not wh11e four agenc1es within the size c1assifica-p~"“‘

ftion did not respond to the question.» Seventy per‘cent or 21 of the f
30 respondents from cities of 10 000 to 24 999 population also stated |
such instructors to be high school graduates. For the agencies within "
'cities under 1, 000 only 21 per cent of the instructors are high school "

graduates‘ while for agencies in cities of 1 000 to 2 499 approxima-,ﬁi

' te1y 18 per cent or 15 of the 86 respondents have departmental train-';‘:“

'ing instructors who are high school graduates.




o TABLE 5 .

AVERAGE PER CENT OF INDIVIDUAL DEPARTMENT TRAINING CURRICULUM |
TAUGHT BY SWORN MEMBERS OF THE DEPARTMENT

i On the average almost 69 per cent of the training curriculum .

"”taught in municipal agencies of over 25 000 is taught by sworn members

f the department. Twenty-eight of the 39 agencies in cities of this;:‘ _i” ‘

’ size responded to the question.‘-

Of the 30 responding agencies in cities ranging between 10 OOO P

ito 24 999 19 agencies indicated that, on the average,ialmost 63 per‘

v

cent of their individual training curriculum was taught by sworn N

-\members of the department. p‘V I f; ‘“i,y’“'; "wag'n_flf» +~g

RS o

_The lowest average per cent of department curriculum taught by - R

¥

* sworn members is representative of county law enforcement agenc1es in_?
which the423 of the 65 reSponding agencies stated that on the average,
slightly over 49 per cent of their individual department training

’ :curriculum was taught by sworn members of the department. g

| On the average, for the 129 total agencies (state-mide) ansvering

' this question, 62 per cent of their departmental training curriculum

1‘is taught by sworn members of the department. ;f’




 TABLE 5

.

AVERAGE I’ER CENT OF INDIVIDUAL DEPARTMENT TRAINING CURRICULUM
’ TAUGHT BY SWORN MEMBERS OF THE DEPAR’]MENI‘ " i

acenet’ | 'RESPONDENTS

“Total Per Cent | R
" Of All Agencies | Average Per Cent
Responding = For Each Agency

_County a2 |0 1,120 ) 49al
* Township . - | o g9 | T oiis9.2

- Clties: . L o
Under 1, 000 NE : v 129 - 64,5

1,000-2,499 | 16 | 72| -~ 1,006 | 719

2,500-4,999 | 13 | 47 | 1,045 g0l

5,000-9,999 oo L q9a 0 a9e

: 10 ooo 24,999 t 1,191 62,7

over 25,000 | . 1,927 .| - -68.8

E :_TOTAL‘CITIES'

TOTAL STATE -




'TABLE 6

DEPARTMENTS REQUIRING POLICE INSTRUCTORS IN THEIR TRAlNINC
~ SCHOOLS ‘TO SUBMIT LESSON PLANS IN ADVANCE OF APPEARING
: “BEFORE THE TRAINING CLASS - 5

CITIES.

S o o .
O o . . - o

D A _ -2 oy ..~ "|PER CENT OF
- RESPONSE TOWNSHIP ~~F STATE TOTAL

Yes |7} 7 <l s|s|3fw|is | s3] 146

No o | 18| 9 | z2fufufiefin|e | oesT| 261

Noo o | s | 1zf7ofer 23| o | 7 | 216 s9.3
Response -} - .- . RS P B E B : T

State | . I I o o0 b S l.
. Total "~ .|~ : - _ 1 o 364 - 100.0 -

Nearly 15 per cent of the 364 respondents or 53-agenciesv;
require lesson plans to’ be Submitted in advance of appearing before’i
-xi:’the class. In excess of 26 per cent or 95 agencies stated that‘no‘
i'llesson plans were required to be Submitted Two hundred 51xteenvor’
: over 59 per cent of the: 364 total respondents did not answer this.
_;particular question.df~.a ﬂ B o :
Municipal agencies in cities over 25 OOOimore freduently require“
‘“‘,police instructors to submitAlesson plans in advance of. appearing beforeif'“

training classes than do a11 other police agencies.'




" TABLE 7

‘ AVERAGE YEARS OF POLICE EXPERIENCE REQUIRED TO QUALIFY AS
AN INSTRUCTOR IN DEPARTMENTAL TRAINING PROGRAMS

‘Acevey. |  RESPONDENTS "

. cL L - Average Years .
: No <. | Total Years Required | Required for
Response |Response | for All Respondents Each Respondent

County o 10 | 5 5 43 4.3

Township 3 e ] 15 | .s.0 -
Cities: . » . . . e L 1 e ‘
Under 1,000 » R VR B U R 8

1,000-2;499 | 7 | 79 | 28 | 40

2,500-4,999 | . 56 | - wo o 3s

" 5,000-9,999 e 1 36 - 28 |l 7.0

10,000-24,999 |« 7 | 23 | - 31 N L.t
Over 25,000 o9 ) 30 . spe o T Ls.g0

| ToTAL CITIES .

TOTAL'STATE

‘.i On the average, on a state-wide baeis, almost five‘years of
“experience is required to qualify as an instructor in departmental
.:training programs.

Also, on the average, slightly‘over five years of experieﬁce is *
‘ required to qualify as an instructor in departmental training pvograms'

. in a11 agenc1es ‘within the cities as categorized in the table. ,'
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TABLE 8 -

- POLICIES REGARDING DEPARTMENTAL TRAINING PROGRAM INSTRUCTORS

_ AND THE REQUIREMENT OF COMPLETING A COURSE IN INSTRUCTOR
- TRAINING BEFORE APPRARING IN THe CLASSROOM SITUATION -

Seventeenuagencies‘or almost 5 per cent of the”364Arespondents‘

" stated that the'completion'of an instructor training course was.'f

‘.required These 17 respondents 1ndicated that ‘on the average, 21

hours of instructor training was necessary prior to an appearance in o
the classroom situation.

. Of the municipal agencies in cities over 25, 000 6 of the 39

- respondents require instructors to complete a course’ in instructor s

’training. These respondents stated that on the average, approximately

30 hours of instructor training was required prior to appearing in

'the classroom situation.j

One hundred thirteen or 31 per cent of the 364 total respondents

. stated that the completion of an instructor training course was not f“ '
"V'Tnecessary for the instructor before appearing in the claSSroom

"‘situation.
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:‘,‘TABtE 9’

' DEPARTMENTS SUPPLYING TRAINING INSTRUCTORS FOR OTHER POLICE
TRAINING PROGRAMS IN THE STATE '

. Forty-six or approximately 13 per cent of the 364 respondents L

‘ Jindicated they do supply training instructors for other police training

) vprograms in the state.~ For these responding agencies an estimated .
56 man-hours per year per agency 1s provided | | |
Almost 58 per cent or 210 of the 364 responding agenc1es do not

v,fSupply training instructors for other police training programs in the N
»state while 108 or nearly 30 per cent of the agencies did not answerﬂ
_ the question. | | '
u : For the 65 county agencies responding,~43 stated that they do
;not supply‘training instructors for other police training programs
~while only 4 indicated that they did supply such personnel for various;nf
l'training programs throughout the state.‘ These 4 agencies estimated '
:that slightly over 100 man-hours per year per agency is expended for-»"

: vthis purpose. Eighteen of the 65 cOunty agencies did not respond to y”

'f'the question, -
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' TABLE 10

DEPARTMENTS WILLING TO SUPPLY INSTRUCTORS FOR THE MICHIGAN |
LAW ENFORCEMENT OFFICERS TRAINING COUNCIL PROGRAMS

CITIES _ »
4 [ éaox -] .
wo |ogjoonjon | Qan}. © _ L
QO O MO OOV © O O S o
S - JeS [83R|S ]| ol gs| o |PER CENT OF
RESPONSE | COUNTY | TOWNSHIP S5 |HajnFjino | = | O | TOTAL |STATE TOTAL:
* Yes 16 5 3|13 f1s |16 {16 |26 | 110 | 302
No . | 20 12 | s 2rleof 7] 7o 8 106 | 291
" No I ‘ B R O B : N Gt
No °, 29 13 | 6 faef2s || 7| 5 | 148 40,7
Response: - . Co : ) A : . N
State 6s | 30 |14 |86 feo | 40 | 30 |39 | 364 100.0°
Total - 2. i b A INaet IRt NSRS B

Slightly over 30 per cent or 110 of the 364 respondents stated ‘

,question.

Departments from cities of over 25 000 population indicated a

question.'

tF

responding agenc1es.'

" per. cent replied negatively to this inquiry.f

One hundred forty-eight 'td

“'.their willingness to Supply instructors while 106 or slightly over 29

.
.

3

ment Officers Training Council training programs than any of the other

Of the 39 agencies from cities of this size, 26

vagencies replied negatively.

”indicated they w0u1d supply instructors for MLEOTC programs while 8

Five agencies did not respond to the PR

or approximately 41 per cent ‘of the 364 respondents did not answer the ;f,"m R

“»ftgreater willingness to assist in teaching in the Michigan Law Enforce-ﬁ‘}pjhh



 TABLE 11

‘SUCCESTED‘EDUéAleN an EXPERIENCE REQuiREMEﬁTSiif:,;
. FORVINSIRUCIORS IN ?OLICE TRAINlNG SCHOOLSC;..-
4h'y Slightlyhover'39 per cent'orfed of'the lOiQagencieSKWHieh‘_lﬂs
'Vanswered the question indicated that at least a high school education‘
lbfwas required for instructors in police training schools. The greatest
h number (21) of the 102 responses came from municipal police agencies
“in cities of over 25 ooo RN ) |
of the 102 agencies that answered thevquestion, 58 agencies orh“
:almost 57 per cent of this number stated that at least four years of-
'r»college shOuld be an educational.requirement for instructors 1n police\
:'-itraining schools.i'n,7rj | w h
h l Of the 82 agencies which responded to the question regarding
o suggested experience requirements, 45 agencies or’ approximately 35
'.fper cent of the total number of respondents (82) stated that at least )

' ‘five years of experience should be required for instructors in police

- training schools while 26 agencies or almost 32 per cent of the 82 .

‘respondents stated that approximately 9 years of experience should be R

'a requirement for instructors in police training schools.,;f;n.'
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. . TABLE 12

DEPARTMENTS INDICATING TRAINING EXPERIENCE NECESSARY FOR
INSTRUCTORS IN POLICE TRAINING SCHOOLS

AR B _ | . | PER CcENT OF
RESPONSE | TOWNSHIP A STATE TOTAL

'_YeS-

"No-:

No -
Response

-TState
- Total

Forty-five or slightly over 12 per cent of the 364 agencies ”:17‘%;

'indicated that some training experience is necessary for an »
- ) ’uh r o

“instructor teaching in a police training school. No agenc1es of
"any type or size classification indicated that training experience

fwas not a: necessity.c Three hundred nineteen or almost 88 per cent
of the 364 respondents did not answer the question.~C;""v
E ‘; @‘ PR B L te . .
Of a11 agencies stating that training experience was necessary

o for training instructors, municipal agencies in cities of over 25 000 i

provided the largest number of affirmative responses to the question.f’

4




V. CONCLUSION -

The primary objective of the study in regard to police KR
' finstructor selection and certification in Michigan is the evaluation»
‘j'of all information presently available which can be related to the S

'future implementation of programs of selection, certification, and

R

o the development of instructor training programs.

The writer believes it to be widely accepted that the presenti Tii
i,growing magnitude of the total concept of law enforcement training O
'fdictates the need for qualified and competent instructors.: There is'ﬁ‘
a growing demand for Specialization training requiring notbonly
"3hextensive knowledge about a particular subject but a commensurate :f
'f;-1eve1 of knowledge concerning teaching methods and the learning process.. -
' The MLEOTC must because of demand for the need develop and »

~:fimplement an instructor training program which satisfies the urgent

1»;;needs of many now-teaching instructors who require greater knowledge

»about the learning process.- The CounCil must also seek to implement

NSpecific guidelines delineating requirements for instructors in

»:-regard to their teaching in the area for which they are best qualified.v

v"(See Appendix B)
Also, a sound and practical method of instructor evaluation by
qboth the trainee and the school coordinator must be soon implemented

(See Appendix C) Certification is of little value if its application C

j-makes no attempt to elevate the effectiveness of the instructor
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'and the qua11ty of the trainlng program.u The‘use of an'eualuation‘,»»"

’“Procedure is requ1red with proper follow-up so as to 1dentify not
.gfonly problem instructors but the problems of inStructOrs, l ["

.i" The facts presented in this chapter demand and requlre an’ ;”;"

o expanded effort on the part of the Council to assume the role in h

?bringing about greater quality training programs, Council and other,/i

t'through the development and implementation of instructor selectionr;-"“

: and certification standards and the offering of 1nstructor trarnxng 1r'

programs on a continuous year-round basis..




. CHAPTER III

' THE POLICE INSTRUCTOR

1. THE ROLE OF THE INSTRUCTOR

Theipurpose:of-this chapteriis;tovhelp'instructors'in'law”f

;enforcement training schools who are directly concerned w1th the
1nstruction-learn1ng.process to understand more fully and to.im-_g i

»,eprove.the role of the instructor in the classroom. The chapter f‘fff
e 1descr1bes some conditions and tools necessary for understanding !
7‘ and 1mpr0ving instructor behavior in the classroom., It is based .
on the assumption that. an instructor can be helped to define more i
' accurately his own concept of desirable or ideal 1nstructor behav1or .t»?

o and subsequently to modify his behav1or 1n the direction of that

| -"“'"'ideal- e el Tmel

lt The success.of’any proéram of police training, or.any other
| course of 1nstruction, is, conditioned by the 1nstructor s effective- ; -
Tfness in teachiné If the job is not done at. this p01nt, the effective-
tness of a11 that which follows is greatly reduced if not rendered
:Jnimpossible._ Hence the selection, preparation, superv151on,'and<
T:.certification of all instructors teaching in MLEOTC approved police RRE
x ntraining programs are of vital importance to police training.,_’llh
"police instructors must‘of necessity be extremely knowledgeable of

the 8ubject,they teach It is also important that they be skillful




R 44: f."”‘
'h in the’techniques of instruction,_ablehtolcommand'the’respect of:the‘
"ltrainees and to motivate and developlin them desirable occupational
.attitudes. These qualities are needed alike in the instructor of

law, the trade teacher and the football coach . The problem of

providing properly qualified instructors presents many difficulties,lhl

*

not - the least of which is to induce persons to accept and pursue f
= necessary preparatory requirements so essential to the instruction o
l process._' o

1f there are to be dynamic,'successful training programs,iit

o is self-evident that there must be skillful instructors.; Facilities,';

r.,,_,A .

i training materials, equipment and personnel w1th specialized technical

knowledge are also important prerequisites, but without competent {"a (A

i

:instructors in the art of teaching, no training program can. be com-

-pletely'successful.y

* The Competent Instructor

It is aSSumedAthat the ccmpetent police 1nstructor“in the :
classroom possesses the realization that he deals with expanding _f
.» and changing subject matter on one side and a wide range of personalities
on the other, personalities of people who must learn new theories,‘new
B attitudes, and new skills. He can only be successful to the extent id
that he, enables his students to learn what they need to know at the‘
: right time, rapidly and well., The meaSure of his success isrthe learn-»

. S 1 e
" ing which results from his 1nstruction. ‘ : IR i

" Homer C. Rose; The Instructor and His Job (second editionf
Chicago, Illinois: American. Technical Institute), 1966, p. 2.

«
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. In view of this concept there are various qualities and
-itechniques which contribute to: effectiveness, and which require R
examination of importance; By observing skilled 1nstructors in: actionj
‘and analyzing the techniques they use, a set of ideals is provided
toward which we may strive,vand as such the ideals are the very |
i'foundation of the police instructor program (See Appendix B )
' These six broad qualities or ideals stand out as absolutely
'.‘essential: . .‘;-. | | ﬂ | |
| | ‘»Competence in the subject being taught.
h”Mastery of the techniques of instruction.‘l 'jj:ﬁj
;;Resourcefulness and creativeness. = |
The habit of evaluationfiligéﬁi.
f'The desire‘to teach. . SR
F'-fAbility to develop good personal relationships.?_}p
‘f Before getting into a discussion on the qualities of the
ideal police instructor, the writer believes it of benefit to dis-:.ﬁ

- cuss briefly ‘the more prevalent problems of various instructors teach-

ing in police training programs for such a discussion might p01nt the

'fvdirection to the achievement of desired instructor qualitles._ Theff-_“,h .

:‘ writer hastens to mention that the problems of these instructors do

" not find haven in the police field alone.

: The Problem Police Instructor In Action

What actually occurs in the fifty precious minutes which

make up the usual class hour depends in the first instance on what K f,_-

thid;'b
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3 the instructor thinks he is trying to do. what the outcome may
'”.be in terms of what the trainee learns is quite a‘different matter'(ﬂ«
honly to be appraised after we have better established the_nature ofvrglr

' The majority of police instructors in the classroom are ,gd

- primarily talkers. They tell others. They are sure that instruction' ,z;l"ﬂ

is the instructor telling., They dispense words and yet more words.w
o They give lectures from notes or read prepared lectures. It some-‘
times seems as if many police training classes are conducted.on then{(
prremise that the mimeograph or- multilith machine are nonexistent. f

| The false as3umption is usually that the trainee has to be
ﬂ_there,_that he knows what the broad scope and purpose of the course.i

1.are, what bearing the Subject ‘has on other subjects,_what possible

.application there may be of any principles or truths being enunciatedfi"'

{and how much of the factual data has to be memorized in order to
:give evidence of satisfactory completion of the course.t |
- Manyﬁtimes, the beginning police instructor,vnot aware of the
'vaays-and means of assuring true: learning and naturally misled 1nto ,].t

,fwbelieving that learning is merely the acquiring of information, is |

»_too often imitating the methods and manners of police instructors iith"'

~ he has known., His is a complacent assumption that somehow learning Co

H'aiwill occur, ‘as it presumably always has, by the use of the familiaer‘:

‘verbalistic barrage of generalizations quite abstracted away from f
~ any concrete reality of which trainees are aware. Only recently

o have police training officials begun to ask with disturbing effect' -




: results take place beyond this are frequently accidental and largely
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'J'.rrHas this kind of performance any training value? Does lt result in

5'71earning that has important values for the trainee?

It is not, at this time, my intention to criticize the use of

'gfthe lecture as such - mor to say'that itvdoes not, on occa51on, have. . °
’Lgreat instructional value. It is rather my intention to. make the
f"point that the imparting of information is still too central and

”x'licontrolling as the 1nstructor s objective. Far too- often,'whatever;

-~1vunintentiona1.-‘i"f‘;}i -ff‘:, %‘.' -f- ;_':_“..A-‘ 'f o

”“\1 Police training is for action.- It is to enable officers

ito cope w1th the problem 51tuations of conduct, of aspirations for
- future personal advancement and of past reflections on situations and
' V;fconditions which may have reduced their motivation to become a betterf?

”vtrained and more effective police officer.‘3

To put it more positively--unless there can be built up in the

police training school a prevailing esteem for the pursuit of true :

Allearning, the individual instructor or trainee striving to achieve Such

>

',ilearning w111 be working against a resistance which is, at times,

i impOSSIble to overcome.

..

110 INS‘TRUCTOKA": COMPETENCE

1»Nature of the Areas of Instruction Competence

The areas selected for evaluating 1nstructor competence should

.'irreflect the objectives of the training program as. stipulated by ther



®

g ﬁ:t_'

-
v

vCouncil. These-objectives or goals should be" stated in terms‘of the )
' 1'mean1ng.or 1mportance of the training school and should be apparent o
1n‘every approved training school of a similar nature conducted by
‘the Counci1.~ | S T" o ‘il.it;i.’
Making judgments about instructor.efficiency will be dependent
'*;:upon observing such classroom performance as.i instructor-trainee ;.
!;relations,.teaching procedures and techniques,‘evaluation of trainee -
»progress, and classroom management.3 " -
" In examining possible areas of evaluation it would appear thati
1n:the areas listed below are those most commonly selected If a thorOugh"li

- - . g" -
‘ evaluation is planned the following three areas should be 1nc1uded

‘., in- any instrument for evaluating instructors. These three areas are

1mportant and anyievaluation program wh1ch considers less is® 1nadequate.vnl

Points 1 and 3 should have the greatest weight--yet a11 are 1mportant." :
,21' The instructor in the classroom.;_;f;xf o

‘ {:é. ‘1The.instructor as a: person.“i;f' | o

Hiijsii Thevinstructor and the profession.4 :

As there is ‘apt to be some, 1ndividual interpretation for each

.ia of these areas,vthe following descriptions may help to. interpret and

*

'vdefine_these important areas: =

3Richard P. Klahn, Editor, Evaluation of Teacher Competenqx id St
(Milwaukee.. Franklin Publishers, Inc. ) 1965, p. '18. :

4Ibid., p. 18.




The instructof in the classfoom.;
‘ 'In the classroom, observable hehavior of the teaching-"'fs
- ]flearning 31tuation would 1nclude the following
| .lTeaching techniques‘and pfoeedores. L |
Effectineness of:leatning‘onqthetpafthoflthe tfaineef-*f .
_fInstruotoEis'useiof resooreeimaterials;:fi S
l‘Skill in motivation.. ;-%" ' |
Handling of 1ndiv1dual dlfferences.i-i=f
"Creating a good climate.s';"
The instructor as a pefson.hf_
‘ The following items would belincluded 1n a definitlon".
of the instructor as a person.. | |

‘i!.Emotional stability.x !

f'Enthusiasm for teaching and life.‘i |

-_Sense of respon51bility and dedication to task

' Creativeness.“}f, v
l:Freedom from. undesirable habits and mannerisms.
Appearance.af. iy
‘fThe instructor and the profession. L
'-;This area would include the following items and others'
which‘might be,pertinent to_a police inst:uctor.
‘.;a._-’Adeqoete pfeparationlf

" "b.  Interest inﬁgtowth:inithe profession;7

; ‘SIbld., P. 19..' ey A
‘6Ib1d




Participation'in professional‘activities.
'Leadership.f
7Relationships with colleagues, community workers,e.

other police officers, etc.7ri.

FRSEN

' The writer believes it to be of 1mportance to make mention_

,‘of research conducted in the teacher-education field which he feels <

lS of significance in providing an extended awareness as to "teacher- .
instructor "ompetence. Simandle in his dissertation stated

In order to help bring what is known about teacher,Q4 »
competence into focus, three assoc1ations, "The American -
- . Association of School Administrators, the Department of
Classroom Teachers of the National: Education Association,,lﬂ-g._
and the National School Boards Association, “joined together ~
to study the cluster of complex questions ‘about teacher. ' =
competence.: The first work was done’by Fattu, who sum- -
‘marized the available research on the relationship of the
following factors to teacher effectiveness:’ 1ntelligence,
knowledge of subject matter, scholarship, ‘educational:
background,. age and experience, . professional knowledge,
- cultural background, socio-economic background, ' teaching
‘ attitude and interest, and voice and speech characteristics.-'

Fattu states that"In general there appears to be only
a slight relationship between intelligence and rated success .
~ of an-instructor.' He hastens to point out;,’ however, that o
‘teachers have 'already been selected on the basis of -
‘intelligence and that within'the range’ "of scores character-wV '
istic of teachers no crucial differences have been shown.
In the same vein, ‘Fattu continues, 'As was true ‘with
_intelligence, within the'range of knowledge represented
by .those who have been selected as teachers,iknowledge of
'subject matter does not appear to be a major factor in-
-training performance. e
With respect to scholarship, Fattu Summarizes, Good'
l‘grades in college and effective teaching appear to be con-~.
sistently related.'  But he says,ﬂ‘No investigator has = ..
'shown that the attainment of a particular standing in. high
" school or college or the mastery of any. ‘single course or_f
’ group of courses is essential to teaching competence. S

7Ibid.
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',There is ev1dence that teachers who have had profe351ona1
- preparation are more effective than those who have not-- R
‘Turner and Fattu found significant differences between those R
who had completed a methods course and those who had: not; -
those who had an education degree and those ‘who had'a & .
liberal arts degree; those who had one year of. experience'
and those who had none. The differences were in favor of
those w1th ‘the greater profe551onal knowledge.

R In his summary he found no substantial evidence of a-
significant relationship to teaching effectiveness of
‘cultural- background, socio-economic status, sex, marital:

_ status, teaching aptitude, teaching attitude, or job. -
interest. He did not deny that significant relationships B
“exist but rather he'pointed out that research has thus :
far failed to produce conclusive re3u1ts. g' '

Significant Teacher Characteristics Studies

o Mention has been made of the use’ of product criteria
"+ that-is, using the products ‘of the teaching process as
criteria. _Several significant efforts have been made using
' "the teaching. process itself as the’ criteria. - These approaches
~use some theory of the teaching process 'which can be trans--
.lated into observable actions and ‘conditions within the
S,chassroom, the assumption being that teachers who are in‘.v
“closest conformity to .the theoretical ideal are the most
. effective.  Reliability is achieved by ‘the use of standard- |
"~ ized rating scales, thorough orientation of the’ observers, >
-~ and multiple observations over'a prolonged period of time.
' The use of process criteria can: be illustrated in the
\<scheme developed in Flanders. '

Lo T

831dney Simandle, A Cooperative Effort to Improve the Selective
Admission and Retention of Teacher Candidates in:a State, - Doctor. -of -
" Education dissertation, University of -Kentucky, . makes reference to '
“the follow1ng sources: in providing this information*h~ '

Getzels and . Jackson,»Handbook of Research on Teaching, p. 557

. Nicholas A Fattu (Manuscript), William J Ellena, Margaret
Stevenson, and’ Harold V. Webb’ (editors), Who's A Good. Teacher? =
(Washington, D. C.: - The American Association of-School’ Administrators,

 the Department of Classroom Teachers of the NEA, and the National o
'School Boards Association), 1961, p. 22 o :

. “R. L. Turner and N.VA Fattu, Problem Solving Profic1ency Amo;g .
-Elementary Teachers: 'I; _The Development of Criteria, _Monograph of the
Institute of Educational Research (Bloomington. Indiana Univ.) May, 1960

Ned A.- Flanders, "Interaction Analysis and Teacher Education,
Recent Research and Development in Teacher Education,. Proceedings of the
Thirty-First Annual Conference.on n Teacher Education at the University
" of Minnesota, December, 1960; pp. 30 41, - :
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II1. THE COUNCIL'S ROLE IN EVALUATION OF THE INSTRUCTOR'

. hy Evaluate? B

The greatest possible 1ncent1ve to development is a man s

'_l

Any development is vastly more effective if each man takes ani‘

active rather than a pa351ve role in planning it...carrying it out...7

and checking the results.) But like all tools of development, y'

'1evaluation depends for its effectiveness on the way it is used

6

_ (See Appendix c ) ‘h-',_;,,' ‘,f,nl’h‘?'; e _”:';;i;y,f i"

Evaluation is the process by which is determined the degree

“‘and quality of achievement appraised in terms of purpose and w1th1n

-’h:the framework of existing conditions._

l', Broadly Speaking; the functions of the Counc1l include all

.Ethose activ1ties which are related to the evaluation and improve-'
ment of teaching and learning.' A recognition of this responsibilityx»»'h

- carrles with it the obligation for the Council to become an active 3";‘gf

participant 1n training developments and modern training practice. i

Lt

An instructor s performance and the 1earning Outcomes

fustemming from 1t may be influenced positively or negatively by
. many factors.~ Some of the components of successful 1nstruction
- are related to what the 1nstructor is‘”others are- related to what he;:

5 does.c In either case, the Council in its supervisory role should

" be able to analyze the instructor learning 51tuation, to detect

: elements of skill or defic1ency,‘and to assist in the modification



oS3
" of procedures in an acceptable and profitable manner. lf the'Council]
;w1shes to successfully accomplish these ends,1they must _be prepared
‘,v"to serve as leader; coordinator, counselor, evaluator, and innovator.r' :

It should be fairly obvious that there is much more 1nvolved

in the effective superviSLOn and management of instruction than

p' simply having the training school coordinator or one of the Council

- . are. as being diagnostic, evaluative, and corrective.A

jstaff members slip into a classroom on the spur of the moment and

listen to thelinstructor;for.a few minutes.

IV. THE DIAGNOSTIC FUNCTION .

7»The main elements involved'in the SuperVision ofiinstructioni;
: ‘. o REEEE

The eaamination of purposes. The nature and>appropr1ateness
"of various training act1v1ties cannot be.examined sensibly except 1n
their relation to the purposes to’ be achieved thrOugh the entire vb
;training program.l Methodology and organization take onbmeaning and
| value only “in terms of their consistency w1th the objectives which

'fthe training school seeks to realize.

Analysis of the trainigg:environment. Notrall?learning'is'

, derived from consciously designed teaching plans and techniques.» Much"
vlearning comes from inteliectual and emot10na1 absorption of that =

which surrounds the 1earner and comprises his world The training

9United States Army Military Police School Evaluation" The Lot
Instructor .Code AC 8502 (v) (Fort Gordon), 1967, p. 2. :

loIbid., PP - 1 8.




-.environment (1ncluding physical facilities, .the psychological __i
’dfactors and individual perceptions) is as essential to desirable\:'
training as is the technical level of teaching methodology employed
One of the obligations the Council focuses on is 1ts supervisory role
”1n helping 1nstructors become aware of theweffect of the env1ronment
:_on’training and to assist in’ providing resources to enrich the [t;i'
'environment. The C0uncil w111 seek to accomplish this through the
1instructor training school programs, the evaluation of all training E

.ischool facilities prior to the start of the school and continual

: supervision of the training programs while the school is 1n se551on, by

L,.the area training school coordinator.

' While the quality of instructors matters more than the quality
'of the fac11ities, the collective make-up of all trainees enrolled
1kioutweighs both. In effect, it is often stated that police trainees

. can do more - to train each other than the training school as Such

to train the ind1v1dual

If this is the case, what does the training environment 1mp1y

v i“ regard to police instructional methods° e

Analysis of instructional methodology. The only justification

~”=for instruction is that ic expedites and improves the rate and quality
'i of learning,'therefore, the way, or ways,,the instructor teaches 1
r:becomes quite important. The method of instruction 1s so. v1ta1‘to
the attitudes developed and achievement realized in the classroom

Athat no adequate analysis of the instruction learning situation

»




55
© can ignore it.. The performance of the instructor probably constitutes
‘the s1ng1e most’ effective clue to. the’ overall quality and reSults of the :
’experiences prov1ded within any classroom. Nowhere 1n the total
7\.police training program will the role ofvthe Counc11 be more r”f
- critical than in relationship to the study and- improvement of
j 1nstruction in training schools.{ One of the greatest contributions
of the Council in this respect lies in ‘the development of a conscious-.
h ness in‘their instructors of the deSirability of continually examining :

the results of their own instruction for their own 1mprovement.a

-" Analysis of instructional teaching materials.‘ Instructors

‘look to the Counc11 for assistance in selecting and locating instructional.

'nfgresources which can enrich the quality of instruction and enhance the,

=:results of learning.l The Council s knowledge and experience relating
:::to the materials necessary, as well as their knowledge of the complete.
' organization of the training school enables it to suggest the best q'{
yobtainable materials and other resources.

Analysis of police traini;g,school educat10na1 organization..

';In view of generally accepted 1deas.of unity and.integration as i
important characteristics of the learning process, it is not enough
to Just consider the elements in an instructor learning situation to 5;
. determine the‘nature and quality of the S1tuation. CIt is also

hi“necessary to conSLder how these elements are blended and unified A

,‘into'an effective, ntegrative process in the classroom.
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nnalysis of outcomes or achievements: 'Police'training
‘schools‘exist for a definite purpose.> Instructors teach to achieve
purposes.i Trainees learn more effectively when.they see purpose
hjin their activities.~ Underlying all training and educational

teffort is the as3umption that the program of the school w111 produce .

‘~'certain results. No comprehensive study of the training school

"program can be made withOut due attention being given to the products L

which emerge from it.' Some of these are susceptible to measurement }

t_while others, though often quite apparent must be determined and

'33} analyzed by more subjective means, such as written tests, performance .

7”,tests, student course evaluation, and field surveys.;

o AnalySis of “human relations. Instruction is a personalized

process and the technical procedures employed in instruction are B

v'”-ln;meaningless without favorable inter-relationahips between the

‘.’;instructor and the trainee. Attitudes and relations influence the .
; effects which instructors and trainees have on each other--whether

e good or bad--and these must be taken into consideration by the

.

B Council as they evaluate the total Situation.3 ”‘,-'"

V;}‘THE EVALUATivs FUNCTION

A .
¥

‘"iThe Evaluative Role Function of the Council

In the evaluation of the instructor learning'situation it is :
aSSumed that instruction will bring about impr0ved learning through.v
‘whatevernprocesses it employs. Obviously,vsome of the techniques |
'i of instruction,u S. is true of other human endeavors and skills,,must. N
‘:be superior to others invachieVing training goals.l The recognition

7iof this fact prompts the continuous search for better methods of

-




finstruction as one of the principal goals of the Council's evaluation f
' program. This search is complicated by the fact that the elements
which make up the total instruction phase are so numerous and so,*ef
vvariable in nature.» It is p0351ble to identify a few of these
-which seem so very 1mportant that they merit special con51deration.\ilrf3
: l.;hThe curriculum. Wi - |
"‘This isA the Abas‘ic‘ ;e'ee'gmina'n; of the‘extent':and.
quality of the- learning experiences which the training
school offers. It is the composite pattern of learning'
1exper1ences for which the school assumes responsibility.fgﬂ
d:The Council has direct concern with h :
_arv The content
. h.:‘ The sequence of the learning.experiences provided rp";
»xc. - The organization of learning experiences prov1ded-
' _Instruction practices.‘ U‘:. j;‘ffg.'; ?;u{ffif»h;:;
Generally the curriculum turns.out to.be‘no better thanr
' the practices used in putting it into operation, such asrw;
. Reason for the training program.hiii' L |
'lesting program of the training school.;
thacilities available to 1nstructors.d jm
?Evaluation policy of the Council. N

'f'Prestige in which 1nstructors are held

Trainee activities.h

\Since the learner is the heneficiary toward whom all

~ other efforts of the training 51tuation presumably are‘t';‘
L‘tvdirected the effectiveness of a training program can ‘be

’»determined only in terms of what happens to the trainees’




Cooss .t

'as‘a’result of'the progran. The following factors
:influence the effectiveness of the program and are";”
directly related to the trainee s role as a participant :
“in the training'program:-ti
.4?- A realistic or sound doctrine:of thebcouncilisi:
| hattitude or feeling concerning the training progran. RS
;The methods of instruction used which involve the
\trainee both actively and passively.td |
.'The direct relatedness of the instruction to the
fx'job or responsibilities which the trainee must }}fl
'JaSSume and accomplish successfully |
.. The extent to which the methods and materials usedr
’hvin instruction motivate the trainees to desired job
- fperformance. “ | A
The amount oi frustrationkcreatedAby the trainees lack -
,°f understanding”of information presented ‘the con-f
;fliction of - Such information in regard to what the
'trainees know actually take;place outside the trainingi
',school, or ‘the 1nability of the instructor to relate jvl‘f'
his material to actual practice and identify the.: L
role of the trainee in view of the 1nstructor s_?::[

7information and that information which it conflicts

“‘with.




vI. THE CORRECTIVE FUNCTION

The Instructional Improvement Function of the Council o

Evaluation involves much more than measurement. Measurement;t‘liv
" is a component of evaluation, but evaluation is much broader 1n its'n
.scope since:it involves the additional process of‘applying Judgment
’ ,to‘the results of measurement, and therefore, employs both obJective
,i_and subjective‘activity.- The evaluative process,‘utilized continually,if'
L _becomes the ba51s on which possibilities for improvement are 1dent1fied.-f
':Vand on which avenues to improvement are 1ndicated . The ba51c Justlfl- fﬁn
‘T_ cation for evaluation lies in its.relationship to improvementt.;It
v is not the purpose of evaluation(to serve as an. end in itself.;sltsv\
vmain purpose is to serve as.the means.to an endjthrOugh prov1ding arlﬁaihvﬁLaV
. systematic basis upon which efforts toward improvement may be developed
The process of evaluation is never complete until something is done,‘Hf?’\:'l
| or planned in terms of 1ts results, Such as a551st1ng 1nstructors !
to improve their-instruction, working to. improve the learning B
' :situation, and providing basis for curriculum revision and improve-f"
.'ment.v (See Appendix C ) | o -
| | The primary function of the COuncil s role 1n the evaluation ?}df

process is that of creating conditlons and stimulating efforts that ﬂ

vk

contribute to more effective 1nstruction and learning. Counc11
"Supervisory activity in these avenues w1ll 1ead to the greatest

' improvement of the instruction-learning 51tuation.v

2
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Various specific factors 1dent1fy the role of the Council and

provide the guidelines and stimulation necessary to the enhancement'

‘ of effective instruction and learning in all police training schools.';

o Such factors are.

-,1}

5,.”

Improving the 1nstructiona1 environment of the training

1 lschool.’_".‘

‘ Clarifying the goals of the instructional program.

T

Improving the tools of 1nstruction.;
Improving the morale of trainees and instructors._

Broadening the training horizons of the instructional

~}‘staff.,'

iio}

Facilitating easy communication between training school
coordinators, the COuncil and the instructional staff.' ,'

Encouraging cooperative effort of all 1nd1v1duals,

‘ and agencies, and represenLative organizations 1n

producing effective training programs.

Encouraging training experimentation in terms of methods

and materials which have not been used in previOus Council

training schools.

Give recognition to all improvements in ‘the training

programs regardless of the extent of the improvements.

tilizing partial improvements as spring-boards to

greater progress.

Translating sound theories of 1nstruction 1nto practice.

Encouraging an attitude of continual 1nstructor and

. training program evaluation. fv




v FPRI’NCIPLE.S OF INSTRUCTOR EVALUA;&ION

“Once the need for a program of evaluation and its importance_.';
: to police training instructors is recognized it is essential to-

e analyze the principles upon which the training school can base suchiv

7a program.’ It is imperative thatva concerted effort be made to. U

limprove the quality of tra1n1ng in all law enforcement training schools.

5ll'An integral part of the improvement of the 1nstructor learning process

yincludes the definition of ways in which it may be evaluated i"\
,,Prior to defining a program of evaluation,-it is essential to
) ‘examine the frame of reference, or principles which need to be studied
and thoroughly understood before a program of evaluation of instructor .

;_competence may be 1nitiated.11

- Parts of the Process

'; Instructor evaluation may be defined as; that process by N

) r-;which one determines how well a given instructor is achieving

recognized training purposes., R

o There are two important parts to instructor evaluation. the

1vobserved behavior of the instructor compared with the desrred behav1or,"’

u"’ffand a personal assessment by the instructor of his particular

strengths and weaknesses 1n comparison with expected behav1or.xv1tp

11x1ahn _R cit., P- 6.
124 L
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iweak p01nts can be made.rmi,'
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must be understood that these two dimensions of instructor behavior e

N, e
complement each other and are not- intended to stand alone.\

Two definite conclusions must be obtained for each instructor R

+

vinvolved in the evaluation process. The first conc1u31on must
' dramatize ‘the extent to which the instructor s general behav1or compares ,1jl'

‘”5a.with the expected output of desired instruction.b The second con-"»'

e

5c1usion logically follows. if the instructor is performing in an i?”

. acceptable manner, then a definite assessment of his strong and

BV

Quality training cannot be achieved while an 1nstructor is

“’.a'struggling to meet the de51red or. expected level of 1nstruction._:lt SRR
;:is the responsibility of the Council (in the evaluation role) to
V1.‘;rdetermine whether or ‘not. the instructor must 1mprove to meet the '7i
:;idesired 1evel of instruction or improve beyond this level This :E_;;"

: ,notion is complex, and generally creates doubt and confusion.“All'-

f-instructors need to improve their effectiveness but their p01nt of

departure varies.

Some will struggle indefinitely to become a "good"linstructor,"

ﬂ‘following suggested methods for improvement while others depart
\lﬂ;‘from the suggested ways and develop their own road to improvement.‘»‘"

<In either case, a change in 1nstructional behavior is. necessary.

If a change in behavior is really the concern of the instructor

evaluation process, then more than one observation of the instructor s'fg'

P behav1or must be made over a period of time. No administration of a-
Brbid.
14Ib1d



single test or observation‘will be adequate.‘
| Evaluation processes appear to share certain common dualities.,‘.
These include.igi'°‘t L i | |
“ilfif_“'A definition of goais‘or qualities to be achieved
'".lférzsplhe'instructor trying in some fashion to achieve these goals..i
‘ 53. ’Observation of his behav1or (a written‘evaluation record :.
alwavs 1mproves the usefulness -of this observation for
'ievaluation purposes) iv:{g‘f‘;: :.“ilg ':3" o
1'Use of some norm or standard to judge the adequacy.of
'the behavior.:" | ‘
"’.a.h:‘The observed behavior hasrto(do mith or 1s moving
‘"'toward the accomplishment of the goal. |
“The degree of accomplishment is adequate at this g
:f_time;{ff.7: \ | . |
:An attempt to putrthe results of the evaluation.into
'l;ﬁxeffect.,'r - | ‘ | ‘ "
raiza;v.”The effect might be a meeting with the instructor
| and the executive for that particular school to.
:'3idiscuss ‘the instructor s evaluation, not request
the instructor to.teach in future police training “
'”:schools; -or request ‘he. attend the police 1nstructors
"ftraining school.»t”_:gfg::‘ f"j.;“ " ";‘dnf'
‘f If the evaluations are to be useful ‘the instructor

should be more adequate as-a result of this

. :15
;experience than before, ‘T

U5piaTip. 7,










































































































































































































































































































































































































































































































































































































