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INTRODUCTION

IN TRODUCTION

Peace Begins With Me is an outgrowth of
concern by the Family Violence Program that, as
we worked to stop the violent abuse of women by
their husbands and boyfriends, we were failing to
reach the next generation who had witnessed the
abuse or are growing up in a society which seems
to condone it. Spouse abuse (95% of the victims
are women) occurs in up to one-third of all rela-
tionships. The FBI estimates that beatings of
women in their homes take place on the average
of every 18 seconds. In many hospital emergency
rooms around the country, injuries from wife
beating head all other types of women’s injuries
seen by doctors and hospital staff. ‘

The effects of wife abuse include not only
immediate injuries to the victim but also injuries
to children who suffer both physical and psycho-
logical trauma. Children from such homes
frequently develop learning disabilities, violent
values and aggressive or withdrawn behavior.
They are also at high risk for becoming abusive as
adults.

This book represents our effort to reach
children from violent homes as well as all

~ children who are developing values and beliefs

which would make them vulnerable to becoming
future victims and abusers.

The Family Violence Program is staffed by a
very dedicated group of people who are commit-
ted to stopping violence against women in par-
ticular and in society in general. Some staff
members come from abusive relationships as
either victim or perpetrator. Others come from a
non-violent philosophy which abhors all forms of
violence. Under contracts with the Hawaii State

Judiciary and Department of Health the program

provides counseling for upto 700 victims and
perpetrators of domestic violence each year. We
find our work exciting and rewarding as we
watch significant changes taking place in the men
and women who come to our weekly sessions.
But, touching their lives is only the beginning.

Spouse and child abuse arise from social and
personal values and beliefs. Throughout this
curriculum, we would like to address the follow-
ing issues, characteristics and behaviors which we
hope will lessen violence and promote peace.

SELF ESTEEM

People who are violent against others, are
people who are bruised inside. They move
through their world feeling inadequate, unloved,
and undeserving of love. They are often victims
of physical or psychological abuse from their
early years and they carry the untended scars of
this abuse in their psyches and into their adult
relationships.

The abuse occurs not only in their homes,
but often in the school yard as well. The victim
may have been an unusual, different or excep-
tional child who suffered torment at the hands of
classmates who had little or no empathy for the
painful effects of their abuse.

Curriculum Goal:
Help children learn to value and feel good
about themselves.

EMPATHY

The individualistic, aggressive, competitive
values of our society often fail to instill in us an
empathetic understanding of those who are
different or less fortunate. For people who are
abusive, there is often an inability to understand
the impact of their behavior on the victim,

Children, in particular, could benefit from
understanding at an early age the importance of
caring about and being sensitive to others. Many
of the wounds they experience in growing up are
inflicted by their peers. These wounds can have a
long lasting, detrimental effect on their self
esteem and on their ability to be non-violent and
caring in their future relationships as adults.
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Curriculum Goal:

: ~ Help children learn to walk in the shoes of
“others and to care about the impact of their

‘behavior on others.

NON-VIOLENCE

- There are many messages in society which
tend to reinforce violence and the use of forceas a
means to an end. These are seldom accompanied
by an attempt to understand the negative effects
of violence. Children begin to receive such
messages early with cartoons which have an
exceedingly high number of violent incidents per
segment. To many children, these messages are
reinforced within their homes by parents who use
physical punishment to discipline the children
and/or use physical abuse against their partners,
most often the mother.

- Studies have found that children who are
exposed to violent, abusive modeling are at high
risk for developing aggressive and abusive
‘behavior. Because of the abundance of such
violent and aggressive modeling not only in our
homes, but throughout society at large, “depro-
gramming” children from violence requires an
active rather than passive role.

Curriculum Goal:
Communicate to children that violence is an
unacceptable way of dealing with conflicts.

SELF CONTROL

People who are violent not only have poor
self esteem and low empathy for others, but also
have low impulse control. They may respond to
externally imposed controls but do not have the
skills to monitor and control their own behaviors,
in particular their anger and abusiveness.

Curriculum Goal :
Provide children with Time Qut and Self
"Falk techniques to use in daily interaction with

o others.

ATTITUDES TOWARD WOMEN

Studies continue to show that children of
both sexes develop negative attitudes toward
women and girls at an early age. The effect for
boys is that they strive to avoid the gentle and
sensitive aspects of the female personality to
avoid being labeled a “wimp.” They also develop
a belief that men are superior to women and
entitled to dominate them. For girls, the effect is
low self esteem and low expectations for them-
selves in particular and other girls and women in
general.

Stereotyped sex role attitudes among boys
and girls, if carried into their adult relationships,
put them at risk for developing abusive relation-
ships.

Curriculum Goal :
Develop in both sexes an appreciation for the
skills and capabilities of women.

In offering the Peace Begins With Me cur-
riculum to teachers, we enlist your support in
stopping violence in society. It has long been
recognized that you, as teachers, play a profound
role in our lives. Perhaps with your commitment
and concerted efforts we can reverse the trend of
growing violence in not only our streets, but also
our homes. Thank you for joining us in that
effort.

Laura Crites, Director
Family Violence Program
Honolulu, Hawaii

July, 1988
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I.)
REFACE

Peace Begins With Me is a curriculum created to teach children how to deal with life’s pain and
frustration in non-violent ways. It is based on the premise that self-control begins with the child’s self-
love and self-respect — which engenders the confidence and freedom to love and respect others.

The Chamber of Commerce each year reviews many applications requesting grants-in-aid for
projects dealing with protection and maintenance of community health. Proposals must, among other
criteria, address at-risk segments of the population, be technically feasible, deal with a public concern
and result in social benefit.

The model curriculum by the Family Violence Center certainly meets these requirements. Itis a
sound, logical, understanding approach to helping youngsters discover their own and others’ worth.
It is a program that could place in the hearts of children the strength to overcome such perils of youth
as cycles of family violence and the siren songs of drugs and alcohol.

Training that produces pride, self-confidence and the ability to face challenge is training that will
produce more effective, productive leaders, workers, citizens. We commend this project and are
pleased that we were able to assist in its preparation.

Robert B. Robinson
President
The Chamber of Commerce of Hawaii
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could feel good about saying NO to drugs, they
could feel equally good about saying NO to fight-
ing and violence.
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reviewed our materials for overall content, appro-
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Los Angeles Times, Washington Post News Service,
1150 15th St. N.W., Washington D.C,, 20071.




- vi / Peace Begins With Me

Introduction

URRICULUM GUIDE

MAINTAIN FOCUS ON
OBJECTIVES

Each lesson involves explicit objectives or key
points. Key points have been printed in order to
post them so that each student can view them
daily. Simple visual representation of the key
points may inspire some to remember to exercise
self control.

Refer to the key points frequently as a re-
minder. Develop other exercises from them,
depending on the creativity and skills of the
children involved. For instance, some children
may want to copy and illustrate the key points in
their notebooks. These children may want to take
the notes home to show family members as an
effort to share curriculum values.

In referring to them repeatedly, a substantial
reinforcement of key ideas should take place.
Each lesson contains a display-size statement of
objectives for use on a classroom bulletin board.
Keep the key points before the children as the
lessons continue.

In addition, the values represented in the
curriculum should be reinforced at every oppor-
tunity. They include:

empathy for others

feeling good about ourselves
non-vioience

self control and self discipline
equal respect for women.

e & & o O

Teachers can frequently reinforce these
values during the portion of each session when
children report time outs.

CHOOSE OR DESIGN AN
ACTIVITY

There are several activities in each lesson.
The teacher is the best judge of the type and level
of activity which matches the interests, under-
standing and maturity of the class. Since each

class is unique, variable characteristics and envi-
ronmental factors should guide the teacher in
choosing, modifying or designing an appropriate
activity and its length.

EVALUATE PROGRESS

Some form of pre-and post-testing will assist
each child as s/he discovers the changes that are
possible through improved self esteem and
increased self control. The Behavior Assessment
form is one such measure.

Before the first session or at the first session,
use the left hand side of the behavior assessment
form to establish a rating on each child. Older
children may perform self ratings. However,
even sixth graders may require some help to
understand the concepts. It is preferable that the
classroom teacher make the ratings as a way to
focus on specific needs of each child. If there are
concerns, check yes. Remember to focus on those
concerns as the lessons progress.

Keep the initial ratings which are dated and
rated on the left side. Put them in a space where
they can be retrieved afterwards.

Also included in this curriculum is an obser-
vation checklist for parents developed by the
principal and school counselor of Heeia Elemen-
tary School. Such an instrument can be a valuable
tool to help involve parental input and a sense
that parent feedback is helpful. A child’s self
esteem, self control and academic performance
can be significantly enhanced when the school
and families at home work closely together
toward common goals.

Ask parents to complete the Seif Esteem
Checklist before beginning the curriculum and at
the end, possibly at the celebration. Share the
comparative results, along with selections from
the final Evaluation forms.
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' BEHAVIOR ASSESSMENT

STUDENT's NAME ___ GRADE
CompLETED BY (include title)

DATE (first observation) DATE (second observation)
Is THISOF OBSERVABLE CHANGE:
CONCERN? (at time of second observation)
Yes No None Some Much
a a 1. Begins assignments on time Q o Q

Q Q 2. Completes assignments Q - Q

g Q 3. Stays alert to classroom activities Q Q Q

Q QO 4 Listens g Q Q

Q Q 5. Stays in seat according to rules Q Q Q

g Q 6. Keeps hands to self in classroom Q Q Q

Q Q 7. Keeps hands to self on the playground Q Q Q

Q Q8 Mixes well with other children g Q a

Q a 9. Has friends d Q Q

Q Q 10. Respects property & ownership of others Q Q Q

Q Q11 Tells the truth  Q @

Q Q 12. Respects authority Q Q Q

Q Q 13. Accepts praise Q Q U

Q Q 14. Is free of sadness and depression Q Q (3

Q O 15 Demonstrates positive attitude Q Q (Q

Q Q 16. Corrects errors responsibly a Q Q

Q Q 17. Asks for help Q g Q

a Q 18. Resolves differences with others in a Q a Q

constructive manner.

Please list any difficulties this student has been involved in which affect good citizenship. .

Cpmments at time of termination.
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DEAR PARENTS LETTER

Dear Parents,

We are beginning a non-violent values curriculum called Peace Begins With Me. It is
designed to help children resolve conflict in a non-violent, non-abusive way. We will be
! teaching the children to take a “time out” when they are getting angry, to give them-
| selves positive “self talk” when they are unhappy, to understand and appreciate people
who are different from themselves, and to talk about what is bothering them in a non-
aggressive way.

We would like your support in reinforcing these values and behaviors at home.
Before we begin the curriculum, we would like to ask for your help. Please fill out
the enclosed Self Esteem Checklist and return it right away. It will help all of us to
| ‘ evaluate the success of the program.
If you have any questions regarding Peace Begins With Me, or if you would like

more information, please call or come by and see me.

Sincerely,
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PARENT'S OBSERVATION
CHECKLIST FOR SELF ESTEEM

Namg DaTE

! ScrooL GRADE AGE cay

. Pexson ComrrerNg Tris Form

\
Seldom or Almost
Never Ocasionally Considerably Always

A, Awareness of Seif D D D

States how he/she really feels, thinks and acts.

| B. ~ Sensitivity to Others EI D EI E:l

Demonstrates concern about others’ feelings and reactions by listening to family members.

" C. Self Confidence D D D

Participates in activities with assurance.

L

-

'D.  Effectiveness D D
l‘ Demonstrates cooperative behavior by following family rules.

l E. Interpersonal Understanding D
Explains how one person’s behavior affects another’s attitude.

" E Tolerance D D

Recognizes and describes cthers’ feelings, thoughts and behaviors.

0O O O
0 O

' Comments:
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~ NTRODUCTION

VHAT ISPEACE?
The next several months will be spent
_ddressing the concept of peace as an attitude
which, when adopted on a personal level, can have
- broad impact on not only our personal relation-
hips, butalso on the level of conflict and violence
1n the larger society. The curriculum focuses on

achieving peace in interpersonal relations with the
roader goal of achieving peace on earth.

Itis important to begin the curriculum by
aaving children start to think actively about peace:
What is it? How does it affect them? How are

-uthers affected by it? Peace begins, essentially,
with an individual’s feelings about herself or
himself which are then translated into words and

ctions between people. So how one feels about
oneself is an important factor in whether or not

-one can have peaceful relationships.

~Peace within oneself means self acceptance.
Itinvolves familiarity with one’s own needs and
chojces. It requires appreciation of one’s own
stry/ngths and limitations. When we are happy and
satisfied, feeling “at peace,” we bring that feeling
into our relationships with others. Similarly, when
-we have negative feelings about ourselves, we are
likely to bring those feelings into our relationships.
‘Without a sense of personal peace, we cannot suc-
.cessfully foster peace with or between others.

~ Peace within families and between friends
. depend on the feelings of each person. Disap-
-proval, disrespect and other projected negative
feelings can disrupt or block attempts to appreci-
ate, respect and communicate with others in ways
that strer;gthen bonds a~d promote meaningful
relationships, Raising awareness of other people’s
feelings and situations leads toward the empathy
~ that is necessary for a respectful and peaceful
environment.

Peace Begins WithMe /1

Peace between people means many things.
It means acceptance of others who are different or
have differing views. It means the ability to com-
municate a range of personal ideas, opinions or
choices without ignoring, demeaning or abusing
others. It means no fighting. It means honest and
responsible behavior.

Boys and girls are generally socialized to
communicate differently, define themselves differ-
ently, and therefore view their futures differently.
Such contrasting socialization breeds the potential
for disharmony and violence because it encour-
ages inequality and a double standard.

It is essential for children to learn that each
one of them is unique and has strengths and limi-
tations, rights and responsibilities. Each one has
the opportunity to become an adult with the social,
political and economic power that comes from
self-confidence nurtured from an early age. When
each maturing child is capable of responsibly
expressing a full range of feelings and achieving
individual goals, there will be greater potential for
the personal peace which will grow into peace
within families, intimate relationships and
communities.

Be prepared to assess the self esteem of each
child.

Begin the Peace Begins With Me curriculum by
asking the children any or all of the following:

1) Where, in particular, would you like to see
peace? '

2) How would the classroom/school be differ-
ent if there were only peace?

3) What would you and everyone need to do to

achieve peace?

4) Isitworth working for?
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Lesson 1

-WHAT IS SELF ESTEEM?

5o much literature focuses on self esteem that

- acomplete bibliography has been provided. Feel-

. ing good about oneself has been equated with

- increased ability to say no to trouble. Trouble may
mean stealing or lying; it may mean drugs or alco-

- hol; it may mean fighting and bullying. To feel

good about oneself a person need not be self

. centered or selfish. A person must have sufficient

- love to gain the ability to reach out to others.

' Without self love, a person cannot stand up for

- him/herself when challenged toward inappropri-

- ate behavicr and thoughts.

Girls and boys may have different qualities
which are worthy of notice and compliments. Fre-
quently, cultural expectations deliver messages
which imply that certain qualities of girls are nega-
tive, for example, and these messages affect the
girl’s self esteem. When girls and boys learn that
each sex is valuable, they will develop self esteem.

Children learn to appreciate themselves
when they hear positive remarks made about
them. When children learn to receive compli-
ments, learn to note their successes, learn to value
" their contributions to a classroom or a household,
they begin to experience self esteem. They will
not necessarily know they have it. However, their
- faces will display more smiles than tears. Their
posture will be more confident and erect. They
will raise their hands to ask questions and to pro-
vide responses to what is presented. They will
share confidently and stand for correction. Most
likely their general appearance will suggest posi-
tive health and hygiene practices. The children
with high self esteem will be able to enter their
classrooms with confidence, tolerating separation
from family, and enjoying a return to home after
school.

‘Children with high self esteem need not be

- trouble free. Some may have learning disabilities.
Some may be handicapped. Some may be leaders,
‘but have lots of troubles in the family. Some may
wear glasses and some may be short in height.

Peace Begins With Me /3

10 minutes - Talk about peace and self esteem
in simple terms, stressing the importance of
being kind and thoughtful.

15 minutes - Develop an activity:

Activityl Crossword puzzle _
Activity 2 TPositive words about self

5 minutes - Review key points

Some may be very active and some quiet or shy.
Nevertheless, it is possible for each individual to
achieve seif esteem and learn to enhance it. Be
prepared to assess the self esteem of each child.

Most likely, young children will not under-
stand an amorphous concept like self esteem. One
first grader heard the “steem” part of the word
and thought the subject must be about tea kettles.
Use vocabulary and analogies appropriate for the
age level and environment to illustrate the concept
of self esteem. Reinforce the ideas with the term
“self esteem.” Children will make progress toward
understanding at their own rates, but will con-
tinue to need help to define and operationalize self
esteem in terms of everyday living. To havea
pleasant experience while studying self esteem
may be the first step toward internalizing the idea.

Incorporating the self esteem concepts during
study or academic periods reinforces learning new
skills as well as emphasizing learning as a positive
experience. Encourage positive experiences
beyond the study. To keep memories of positive
experiences and expect them to happen will have a
major impact on the children as learners. Develop-
ing an atmosphere of positive reinforcement and
interaction in the classroom helps to intensify the
experience.

Key points to cover as the concept of self
esteem is introduced:

1)  Self esteem is feeling good avuut yourself.

2)  Self esteem is saying good things about
yourself.

3) Self esteem is saying good things about
others.

4)  Self esteem is valuing each person and
showing it by words and actions.

OBJECTIVE:

Each child will be able to verbalize one idea
about self esteem.
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WHAT IS SELF ESTEEM ?

What Is Self Esteem?

1. Self Esteem is feeling
* good about yourself.

2. Self Esteem is saying
good things about
yourself.

3. Self Esteem is saying
good things about
others.

4. Self esteem is valuing
each person and
showing it by words
and actions.
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INTRODUCE SELF ESTEEM

Objective:

Offer ideas about self esteem. Self esteem
serves as a foundation for coping with pressures,
choices, changes and problems.

Grade Level:
K-6 adaptable.
Process:

Make a brief presentation. The following
narrative may provide you with some ideas.

Self esteem is a positive self image. Your self
image is how you feel about yourself, your idea of
what you are. It can be thought of as a math
problem. Your self image is the whole sum of
your thoughts and feelings about yourself. Posi-
~tive thoughts and feelings build self esteem.

- Negative thoughts and feelings zap you and
lower your self image.

Ask:

1) What are some examples of thoughts or
feelings which are positive and add to your
self esteem? :

2)  What are some examples of thoughts and
feelings which are negative and result in a
bad self image?

~ Youmay hear or see negative things about
girls or boys which may affect the thoughts or
feelings you have about yourself.

Ask:

3) Can you give examples of thoughts you have
had about girls (if you are a boy) and boys (if
you are a girl) which would add to their self-
esteem?

4) Can you give examples of thoughts you have
had about girls (if you are a boy) and boys (if
you are a girl) which would add to their
negative feelings about themselves?

5) Why is self esteem important?

Self esteem is important because it affects
everything about you. It is how you feel about
yourself. It is how you think and act, and how
you feel about other people. It also affects how
successful you are in achieving your goals. High
self esteem results in feeling like “I cando it! I
can contribute! I amable! I am lovable.” Low
self esteemn can result in thinking “I can’t do it, I
am no good, I cannot do anything right. Iam all
alone and no one understands me.”

Self esteem can be improved. It is like a gift
we give ourselves. To develop more of the gift,
we need to understand what adds or takes away
from our self esteem. Look at self esteem like a
wheel in which you are in the middle and you are
surrounded by all of your experiences and
personal relationships. (See Experience Wheel on
page 9.) Positive experiences and fulfilling rela-
tionships help to raise self esteem. Negative and
troubled relationships lower self esteem.

Self esteem is related to self confidence,
which means believing in yourself. When you
believe, you can do something. It is as if you are
halfway there. You will give your whole energy
to a task or idea when you believe. A.hletes learn
this through their training. They focus and they
concentrate on what they are doing. It is also true
of musicians, actors and anybody who takes on a
job. The more you believe you can do something,
the more you will put into it. After that your
performance will improve. .
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WHAT IS SELF ESTEEM ?

Ask: _

6) Who takes lessons or attends practice for
sports? Why do you have to keep practicing
week after week? What happens after many
days of practice?

7) Has anyone ever felt like quitting lessons or
sports? What do you have to believe in to
keep going?

Continue:

Good feelings are contagious. We all enjoy
laughter and fun. We like to be around happy
people. When you feel good about yourself, other
people want to be around you, and you in turn
will want to be around them and meet people too.
You are relaxed and more open to caring and
letting people get close.

~ None of this is easy. Change can be scary
because we like to stick to what we know. Butif
we do not take chances and also learn to adapt,
we will never learn anything. This world is filled
with so much to learn. Why short-change our-
selves by hiding from change? The more we un-
derstand about ourselves the happier we can be.

In the third lesson we will talk more about
negative self talk. Let us take a look at what it is
like when you have low self esteem. First, you do
not believe in your abilities. Maybe you tried
something before and it did not work out or you
felt really badly about it. Sometimes we call this
“getting burned.” It is hard to try something

again if you did not have a good experience. OR,

maybe there are several experiences you have had
that seem like failures and you feel “doomed to
fail.” These thoughts can haunt you like a ghost
or hang over your head like a dark cloud, whis-
pering comments in your ear such as, “You
always mess up.” You can decide to fight these
self-defeating thoug:ts by saying something to
yourself such as, “Cancel, cancel” or “Erase,
erase” to chase away those negative thoughts.
Replace them with “Tcan do it. I will keep trying
until I learn it.”

Ask: .

8) Who here says “I am dumb?” Who here says
“I'll never get this correct?” What could you
say instead that would make a positive
point? '

9) Who has heard someone say, girls don’t play
baseball? Or boys don’t wash dishes? If you
wanted to play baseball, or volunteered to
wash the dishes, would it affect how you feel
about yourself, knowing that others have
said negative things?

Sometimes girls will think, because others
have low expectations or negative beliefs about

‘girls, “I wish I were a boy” or “boys have all the

luck” or “boys can always do the things that I
cannot.” It is important to remember that both
girls and boys have strengths. They deserve
support for who they are. Positive thoughts will
help vou achieve what you want, whether you are
a boy ora girl.

Ask:

Does anyone know the story of the Little
Engine that Could? What did it say? “I
know I can, I know I can, I know I can...” “I
thought I could, I thought I could, I thought I
could...” What does that have to do with self
esteem and giving yourself positive mes-
sages?”

10)

Continue:

If you lack confidence, poor performance can
result. If you do not believe in yourself, you
probably will make little or no effort to try. It is
often this false idea that we cannot do something
that is the only reason for not achieving. This has
nothing to do with capability. Our thoughts and

feelings about ourselves can' make the difference.

Have you noticed in yourself or others how
people put themselves down? Some people have
a hard time giving themselves a pat on the back.




~ Lesson1
 WHAT IS SELF ESTEEM ?

Peace Begins With Me / 7

They think other people are better or do
things better than they do. They might feel as if
things happen to them; that they are just being
tossed around by the wind, so to speak. The
reverse of such an attitude is to make things
happen. You can choose to be a victim or to be
in charge.

~ When you think negative ideas about your-
self, and when you act in negative, abusive ways,
other people will not want to be around you. You
will keep them at a distance and end up feeling
lonely and unhappy. Remember we are talking
about having negative thoughts, which is not the
same as being sad about something and sharing
the sadness with another person.

The cycle of low self esteem goes like this:

Lack of self confidence

leads to

poor performance

leads to

distorted view of self and others
leads to

unhappy personal life

leads to

(return to top statement)

Frrrrg

To break out of this cycle it helps to take a
realistic assessment of your thoughts and feelings
about yourself and others, as well as your
responses to others.

BE YOUR OWN BEST FRIEND

Give yourself:

a. ACCEPTANCE
Accept both strerigths and weaknesses. It is
all part of our human condition.

b. HELP
Be realistic about what you can do. Learn
new skills and develop talents.

c. ENCOURAGEMENT
Think positively when you need to encour-
age yourself. Say, “I can do it.” Give yourself
enough time to learn a new task or skill.

d. PRAISE
Take pride in your achievements when you
deserve it. Give yourself strokes.

e. TIME
Give yourself space and some quiet time to
be alone. Do things that you can enjoy by
yourself, such as crafts, reading, an individ-
ual sport, writing, drawing. Learn to enjoy
your own company.

f.  TRUST
Pay attention to what your thoughts and
your judgment say, and to what your feel-
ings are telling you. Act on what you think
is correct and on what you think adds to
good feelings about yourself.

g RESPECT
You are unique and special. Don’t try to be
someone else. Being yourself is a matter of
relaxing and doing what you are good at.

h. LOVE -
Give yourself “warm fuzzies.” Accept your-
self and learn from your own mistakes. Do
not over react to errors. It is not the end of
the world. Accept your positive and nega-
tive qualities until you can make some
changes. Those who love you accept you.

It is not easy to change. If you have trouble
changing some things you do not like, consider
getting help from a counselor. High self esteem
does not mean you will succeed at everything or
be rich or powerful. It means that you will be
happy about yourself and other people, no matter
what happens.
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You can also help other people feel good
about themselves. Just as you can add to some-
one feeling badly ahout himn/herself by putting
him/her down (which also tears you down in the
process), you can build self esteem in others
through encouragement and patience.

Some people have the idea that it is not good
to think about yourself because then you will act
like a hot shot or snob or sound as if you are
bragging. These are not the same ideas. People
who act self centered or act big might really be
trying to cover up their own insecurity or low self
esteem.

Conclusion:

We want to have good feelings about our-
selves so we can be positive with others and be
open to developing our talents. How we treat
others has an effect on how they feel about us and
how we feel about ourselves. We can be in charge
of feeling good about ourselves. Look at the
Experience Wheel and think of ways to bring
more peace to yourself at the center hub and to
the different parts that are connected to you. Look
again at the Experience Wheel after each lesson to
see if you have found new ways to bring peace to
yourself and those around you.

AL
Fem ¥
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EXPERIENCE WHEEL

You Are Surrounded By Your Experiences and Relationships

HOME
Parents
Grandparents
Brothers Sisters
Relatives

Teachers Pe:op le of
Different
Students
. . Cultures,
Principal
Races,
Counselor . .
Religions
SCHOOL SOCIETY
wspaper
Other Staff Newspap
R Television
Activities Macazines
School Work g
| , Radio
Sports

' eighbors Boyfriends \Books

Girifriends Clubs
hobbies Teams
Acquaintances  Friends

SOCIAL LIFE

How can you reduce violence and bring more peace to
the sections within the Experience Wheel?
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ACTIVITY 1

CROSSWORD PUZZLE

Objective:

Emphasize that positive words connect with
positive feelings. People should be able to note
positive qualities about themselves and others.
Give the children practice in saying and writing
vocabulary that denotes positive qualities.

Grade Level::
K-6 adaptable.
Process:

After introducing the concept of self esteem
with words and ideas to fit the grade level of the
children, tell them that all will participate in
making a crossword puzzle. For younger chil-
dren, write the words as they come up. Use a
blackboard or overhead projector with a transpar-
ency. With younger children, spell the words,
find the connections between words, and simply
write them into blank spaces. The children can
make the rules about the puzzle. For example,
some children like to spell words backwards and
at angles in the puzzle. Others insist that every-
thing connect appropriately, up and down, but
can be read in only two directions, right to left
and up to down. With older children, give them
the chalk or grease marker to insert the words
that they spell. If this is a larger class, two cross-
word puzzles can be going at one time. Or, two
children can be inserting words simultaneously.
Insist that the words be positive qualities about
people - either self, or others, Give the puzzlea
title, e.g. "Lam OK” or “Self Esteem Means Feel-
ing Good About Yourself.”

Make sure to copy the puzzle on graph
paper so that it has some order to it. Make copies
for the children to be handed out during the next
lesson. Younger children may want to color and
decorate the handout. Older children may make
new puzzles based on the model presented.
Some may circle the wards they like best.

Throughout the process, it is important to
encourage the children, maintaining a positive
atmosphere. If the children become enthusiastic,
they may become noisy. It is important to main-
tain positive discipline during the exercise so that
the experience itself is memorable and enjoyable.

Some questions that can be asked as the
children build their puzzle include:

1) What words go with what your face says or
with what your posture says? List the posi-
tive words only.

2) Why do you like certain people? Name the
positive qualities about them.

3) What compliments do others give you?
What are the words people use when they
say nice words to you?

4) Say something nice to the person next to
you. How did that person react to your
words?

5) If you cannot spell a word, how can you find
out its spelling so you will remember to
write positive words as well as say them?

Conclusion:

Summarize the notions about self esteem.
Compliment the work on the puzzle. Tell the

- children that each will receive a copy by the next

lesson. Underline the need to say positive words
about self and others. Make it a classroom rule
that a positive climate will be established and that
positive comments will be noted as contributing
to the classroom atmosphere.
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ACTIVITY 2

POSITIVE WORDS ABOUT
SELF

Objective:

Reinforce the appropriateness of people
saying and acknowledging positive qualities
about themselves and others. This is not to be
confused with conceit or self-centeredness, nor is
it to enhance embarrassment for people who are
truly shy about their fine qualities. The exercise
simply offers permission to each person to be
clear about his/her talents, assets, and personal
qualities that contribute to being special and
unique.

Grade Level;
K-6.
Process:

Announce that each person will be asked to
say one good thing about him/herself. The
sentence will begin “I am...” or “I can...” Some-
times it is easier to say, “I am good at soccer ”
Saying “I am a good friend to others,” is more
difficult. Encourage beginnings and attempts to
note positive qualities. If a child is absolutely
stymied, ask that someone else say something

~ good about that child. Then ask the stymied
child to eat what the other said, “Iam...”

If this exercise brings an enthusiastic re-
sponse, a second phase can involve each child
saying something good about the person on his/
her right. So frequently people are experts at

insults and upside-down compliments. In this
exercise, straightforward, honest complimerts are
required. “Johnny helps me when I feel sad.”
“Susie loans me a pencil when I need a good
eraser.” When a child is stymied or shy, help can
be offered from another. The silent child can be
asked to repeat what the other has offered.

Some questions can be asked to stimulate
thinking and expression of positive words about
self.

1) Even if you are embarrassed, say something
about a skill, talent, or achievement that
describes you. What do you do well?

2) Does anyone else know what
(child’s name) does well? After another
volunteers, then ask the child to say “I can
(repeat what other child said...)”

3) Bea role model and say something positive
about yourself as the adult leader. Askif
anyone else feels the same way about self.

4)  Ask if any child has heard a parent or an-
other adult say anything positive about self
in the past week.

Conclusion:

This exercise launches a rule that only
positive qualities wiil be noted about self and
others. It gives an opportunity to quietly con-
demn unwarranted criticism and insult. Only
positive remarks will be made in this class. The
good things about people will be told out loud.

This activity can also be used or adapted for
Lesson 10, Follow People Who Are Positive.
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HANDOUTS AND BIBLIOGRAPHY
|

F If there is budget and lead time, two hand-
outs can be ordered.

What You Should Know About Self-Esteem
published by Channing L. Bete, Co., Inc., South
Deerfield, MA 01373, phone (413) 665-7611, 1983.
For younger children the concepts are too ad-
vanced. However the younger children can color
the pictures and take the booklet home to their
family. Older children can take turns reading
selected portions to emphasize the key concepts.

Our Children's Self-Esteem Thoughts for Parents
and Teuchers published by Network Publications,
P.O. Box 8506, Santa Cruz, CA 95061-8506, phone
' (408) 429-9822, 1983. A simpler and less expen-
sive handout, this can be sesit home to parents,

- perhaps with underlining provided by the chil-
dren with specific instructions from the teacher.

A Libliography follows. It can be used as a
personal reference, If duplication resources are
available, the bibliography can be sent home to

‘each family. The school librarian can be asked to
gather materials on self esteem and other related
topics in these lessons. Children should be
encouraged to do more reading about and ex-

l ploration of the topics.
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LESSON 2

WHAT IS SELF CONTROL &
TIME OUT?

Throughout the curriculum, self-control will
be emphasized as a key to the building of self
esteem and the reduction of violence. To help
understand self-control, two major concepts —
time out and self talk — will be practiced over
and over in conjunction with each lesson.

Children frequently understand time out as
punishment. This curriculum focuses on self-
initiated time out as a way of exercising self
control. Younger children will require external
help to take time out at first. Older children can
develop the ability to practice time out with no
more than a hint. Time out can be a few seconds,
a few minutes, or perhaps longer. Time out
means a pause to think first, before saying or
doing something that might hurt somebody or
something. It requires anticipation of difficult
encounters so that thinking can change the course
of activity. Tell the children, “Make your brain
control your behavior ...Make your brain work
first before your hands or mouth...You can do it.”

Also explain to the children that everyone
feels angry and hurt sometimes but that it is not a
reason for hitting someone. When we are really in
control of ourselves we cool down from our
angry and hurt feelings before responding.

During time out, the child will leave the
situation that has become inappropriate. The
child will use that time to calia down. The time
out will provide time to relax and think about
what has happened or about the consequences.
After the time out, the child can return to solve
the problem and make a new plan. During time
out, the child will repeat messages from self talk.
Self talk will be introduced in lessen 3. :

Key poin'ts to cover as the concept of self
control is introduced:
1)  Self control is thinking before saying or
doing something.

10 minutes - Review lesson on self esteem.

5 minutes - Introduce the concept of Time Out
and Self Control and how they work together.

10 minutes - Reinforce the idea of Time Out
with an activity and examples.

5 minutes - Assign home work to use Time
Out regularly. Tell the children that they will
be reporting on Time Out from now on at the
beginning of each lesson.

2)  Self control is knowing when to take Time
Out and doing it.

3)  Self control is not being violent and not
fighting.

4)  Self control is being responsible for your
words and actions.

Objective:

Each child will use time out successfully by
the end of fifteen sessions.

Objective:

Reinforce the use of Time Out until children
readily report on its use. Reinforce Time Out
until its use becomes second nature to the chil-
dren who get into difficult emotional and
behavioral situations.

Process:

Tell the children that Time Out means
making a space to be apart, to withdraw, to think,
to say good things about yourself. Time Out does
not mean punishment. It means self control. It
means that a person recognizes feeling uricom-
fortable and does something about it.

Ask if anyone has used Time Out. Respond
positively to ALL examples. Some will be
examples of punishment imposed by an outside
source such as a parent or authority figure. Some
will be examples of getting away from a difficult




IS . 18 / Peace Begins With Me Lesson 2

WHAT IS SELF CONTROL & TIME OUT ?

What Is Self Control?

1. Self Control is thinking
before saying or doing
something.

2. Self Control is knowing
when to take Time Out
and doing it.

3. Self Control is not being
violent and not fighting.

‘4. Self Control is being
responsible for your
words and actions.
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tuation after it has escalated. For example,

blings may be fighting. After blows have been

ruck, someone may take a Time Out to get away

:om a worsening situation. Some examples may

€ appropriate ones. Emphasize these by praising
hem and highlighting appropriate dynamics.

‘or example, a sophisticated first grader may say,
‘My dad called me stupid. 1did not like that. I
went to my room and fell asleep.” That the child
left an uncomfortable situation is appropriate.
Such an act needs follow-up which can be
referred to now and re-emphasized later. For
example, after the child takes time out he needs to
find a way to tell his dad that he felt sad and mad
when his dad called him stupid. The child will
have to assess a time and place to say this to his
dad. The child may have to confide in a teacher
or mom before taking this step. Another time the
child can report how this talk with the dad turned
out, e.g. “I told my dad. He said he was sorry.
He said he would not call me stupid again.”

Listen for themes. Listen to the children.
Let them tell their own versions, Help them with
vocabulary to tell their stories. Follow their logic.
Follow their expectations. Follow their value
systems. Repeat what they say for clarification.

Ask for repetition if an idea seems unclear. Make

sure the child tells exactly where the Time Out
takes place.

~ Later in reporting Time Out, children will
offer a series of Times Out in the same story. As
the children become astute about its use, Time
Out will happen first as the child is taunted, next
as the taunter tries harder with nagging, and next
as the child gets help for a difficult situation. Be
sure the children count all uses of Time Qutina
series to demonstrate that Time Gut can be used
from the very beginning of an incident. Also be
sure to reinforce the value of not fighting.

As Time Out becomes automatic, encourage
the children to be cognizant of its use, even
though Time Out has become second nature.
Encourage the children to tell their parents when
Time Out has been used.

Older children may be encouraged to keep a
log or journal of Time Out uses. This kind of
assignment can double as a writing lesson as well.
If so, distinguish comments about use of Time
Out from comments and grades related to spell-
ing and grammar. Be clear that the children may
have used Time Out appropriately, but their
written expression requires correction. Written
comments and notes back to the chiidren are
opportunities to further develop the use of Time
Qut as a means to self control. Comments should
be positive and supportive as the children
struggle with the application of Time Out to
everyday circumstances.

A few children may resist the use of Time
Out. At some point, it is necessary to become
very firm that the concept is here to stay. No
child will escape its use. This creates an opportu-
nity to talk about what is lost when uncomfort-
able feelings of inappropriate but familiar behav-
ior patterns are no longer tolerated.

Be aware of opportunities to call on all child-
ren to participate in the project. Encourage all of
them to tell their parents and to have successes.

It may be necessary to role play some uses of
Time Qut. Offer this especially to children who
seem to be lagging. Get them to be the one who is
bullied or the one who is unhappy. Walk them
through a Time Out which offers them retreat and
recuperation before handling an uncomfortable
feeling. '

In some instances, counselors, teachers or
parents will offer their personal examples of how
Time Out helped them. When this happens, the
children'’s attitude toward Time Out and self
control improves considerably. Then self control
becomes everyone’s issue and everyone has a tool
for gaining self control. Then the point can be
made that children and adults experience uncom-
fortable feelings which can be addressed in
positive ways.
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Time Out may become the core of classroom
management. It should become so integrated into
the children’s behavior that peace, in fact, does
come to the classroom as a whole as well as to
each individual.

Some classes are successful in making Time
Out a function and task of the students them-
selves. For example, the teachers may appoint a
responsible child as “Captain of Time Out.” That
captain notes the times and incidents when Time
Out would be useful to other students. The -
captain politely taps the parties involved and
reminds them that they might consider the use of
Time Out. The captain has no power to enforce
the Time Out, only to remind. However, the
captain may keep a log of each person who
successfully uses a Time Out, whether or not
reminded. Each week, awards can be given to the
people who use Time Out most often or most ef-
fectively. The captain may appoint co-captains
for a day or week. These must be responsible
youngsters who can politely remind classmates of
their opportunity to use Time Out.* In this
system, the teacher maintains the right to appoint
a teacher’s Time Out if there is a need. Some-
times incidents will require more authoritative
support for self control and peace making. The
captain(s) should understand that the teachers
will step in as needed. Overall, however, the
Time Out usage becomes integral to class function
and classroom atmosphere.

After this has taken hold and several lessons
later, children will begin to use Self Talk as part of
Time Out. For now, taking a break, getting away,
planning, thinking, consulting, resting, are begin-
ning phases in the use of Time Out.

Conclusion:

Remind the children that every lesson will
include a period of reporting on uses of Time Out
and that Time Out should be used to avoid hitting
and fighting. Should there be a lull in reports,
have the children report on when Time Out could
have been used but was not. Bring the use of
Time Out back into the classroom whenever
possible. Use this method for improving day to
day interactions which everyone can observe and
experience. Effective application of Time Out on
a regular and ongoing basis should bring about
changes in behavior assessments from beginning
to the end of the project. Combined with in-
creased awareness of their feelings and new skills
such as problem solving discussed in subsequent
lessons, the use of Time QOut can coniribute to
more constructive conflict resolution.

*A difficult student may benefit from the responsibility
of being co-captain and from the positive influence of
the other captain.
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IMPLEMENT THE TIME
OUT SYSTEM

Objective:

Introduce self control activities to be used
throughout all the sessions. These should be
modified to fit the age group and developmental
expectations of the children.

Process:

Time Out. Older children can maintain a log

- or journal of dates and times of successful use of
- Time Outs. An example of the Time Out log is
provided. Younger children need to remember
one example each week. The teacher can note
successful use of Time Outs during classroom

- and playground periods.

Every child should participate eventually.
However some could be organically impaired or
overwrought with impulse control problems.
These children may struggle with motivation and
internalization of Time Out. They will require
much extra attention from counseling staff and
possible referral for added services. Other chil-
dren will grasp the concept as it becomes the
rewarded mode of classroom participation.

~ When listening to reports of Time Qut, some
questions can be asked to enhance the reflections
of children.

Ask:
1) How did you get control aftcr you used Time
Out?

2) How did you feel after you used Time Out?

3) What'did the other person do when you
used Time Qut?

4) Did your parents notice you used Time Out?
What did they say?

5) Did you tell the other person (51blmg, friend)
that you were using Time Out?

6) Can you think of other places in that story
when you could have used another Time
Out? What are they?

7)  How does taking a Time Out contribute to
peace?

Conclusion:

Time Qut to control anger and fighting or
violence becomes the key to the entire program.
It must be introduced and reintroduced until the
children can report their personal use of Time Out
on a regular basis. Continue to refer to this
section throughout the lesson topics on a regular
basis.
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IMPLEMENTATION

The following are guidelines for how to use

Tim;2 Out with a child as a preliminary step
befeoire the child internalizes the use of Time Qut.

V)

2)

3)

Time Out is not a punishment, but a device
which permits a child, and sometimes an
adult, to cool off. It provides children with a
chance to think about appropriate vs. inap-
propriate responses.

Do NOT threaten a child with Time Out. It
defeats the purpose of the device.

Be certain the child understands what is
expected of him/her, and under what
circumstances he or she should use the
Time Out device.

4)

5)

6)

7)

Lead the child to using Time Out by defining
the problem in as few words as possible and
asking the child if s/he doesn't think a Time
Out would be a good idea right now. Be
calm in tone and manner.

Don’t forget the children who are using Time
Out. If after 3-5 minutes the child has not
returned to the activity indicated in step 4,
go and ask. “Do you think you are ready to
return now?” In general, do not go overtoa
child if he is crying.

If a problem persists, record the child’s
name, time of day and reasons for requiring
frequent Times Out. This is to permit analy-
sis of the problem.

When a«hild is engaged in Time Out s/he

needs to be alone. Neither adults nor chil-

dren should communicate with him/her in
any way.
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TIME OUT LOG

LENGTH

OF
TIME HOW I CALMED | WHAT HAPPENED

DATE |REASON FOR TIME OUT| oyt DOWN AFTERWARD
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PICTURING TIMES OUT

Objective:

Have children begin to conceptualize what a
Time Out is and begin to visualize themselves
taking self-imposed Times Out.

Grade Levels:
K-6 adaptable.
Process:

Following are several options to choose from
in achieving the above objective. For Options 1-4,
you will need paper and colored pencils, pens or
crayons, You may ask the children to choose their
favorite color or a color that would express for
them a particular feeling. Children, as well as
adults, often find the use of colors as well as
pictures an easier way to express needs, feelings
and ideas. '

Tell the children that they will be working by
themselves at first; then they will either explain
their pictures to one person or a small group. If
time permits, encourage the sharing of pictures
with the full class, Give them a choice among

"Options 1-4.

For Options 5-6, you will have to carefully
select books or magazines with pictures that can
appropriately illustrate the point of Times Out.
The larger the number and variety of magazine
materials, the better and more varied the results.

Options:

1) Have children draw pictures of a place they
would like to go during a Time Out.

2) Have children draw a picture of a place, or
thing, or person that makes them feel good
or peaceful.

3) Have children draw a picture showing how
they feel when they need a Time Out.

4) Have children draw a picture of themselves
taking a Time Out.

5) Show pictures from a book or magazine
which depicts people who need a Time Out
or who may be taking a Time Out. Use that
as a starter for discussion and their own
ideas for illustrations. ~

6) = Have children louk through magazines for
pictures which illustrate concepts covered in
the curriculum so far. Younger children can
describe the situation and try to think of -
Time Out solutions. Older children can use
the pictures as starters for writing a short
story or skit to be acted out.

Sharing of products at the end of any activity
is a good way to review and reinforce curriculum
values.
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Dear Parents Letter

Dear Parents:

We have begun the Peace Begins With Me lessons and so far we are very happy with the way
they are working. Today we introduced a concept called Time Out. Time Out has many meanings. It
can be used as a punishment to isolate a child for doing something wrong. It can be used in a ball
game to stop the action and add new strategy. It can also be used as a“stop and think time” and that’s
what we’re asking your children to do with the Time Out idea that is being presented in the lessons.

When something starts to go wrong, instead of flying off the handle and getting mad or frus-
trated, we want the children to take a Time Out by themselves. That means the child should stop and
think about the best way to handle the problem. We are especially encouraging Times Out as an
alternative to fighting and hitting others, but Times Out can also be helpful in overcoming sad and
hurt feelings. |

Here are some examples of how Time Out might be used. Suppose your child is watching televi-
sion and his/her brother comes in and changes the channel. Rather than hit or yell or start a fight, this
would be a time to take a Time Out and think about the best way to deal with the problem. Maybe it
would be best to ask politely to change the channel back, or maybe it would be best to ask an adult to
decide. Time Qut is a very good way to handle teasing. It is not fun to tease someone who stops and
considers the consequences rather than getting mad. The whole idea behind Time Out is to help
people take responsibility for their own feelings and behaviors, and to feel more in control of what
happens to them. To help teach the children Self Control, we would like your cooperation in support-
ing them and reminding them about using Times Out. '

Thanks for your cooperation. Feel free to call if you have any questions.
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JIVE SELFTALK ?

. LESSON 3

WHAT IS POSITIVE
SELF TALK?

. Objectives:

Now that children have had a chance to
report on Time Out, the added step of saying Self
Talk messages during the Time Out develops
more self control. Children will become adept at
using Self Talk during Time Out before going on
to problem solving or action after an uncomfort-
able feeling.

Process:

Ackn( wledge that the number of Time Out
reports have increased as the children understand
and experience its use. Announce that there is
another step to take during Time Out. This is
called Self Talk. For younger children, the list can
be read aloud. For older children, the list can be
shared with each child reading one of the Self
Talk messages aloud.

Discuss with the children the importance of
“self talk.” Describe how Self Talk is what we tell
ourselves about ourselves or a situation. It can
have a very powerful effect on how we see our-
selves and how we feel about ourselves. For
example, if we continually tell ourselves that we
are ugly, stupid, or miserable, we will come to
believe all that we say to ourselves. That becomes
a self-fulfilling prophecy. We can also affect
positively or negatively how we react to a situ-
ation. For example, if we are being questioned
about what we are saying or doing, our Self Talk
¢an cause us to feel we have to prove ourselves to
- those persons, or we can tell ourselves that we are
confident about our words and actions and there
is no need to prove anything. In short, our Self
Talk can either get us in trouble or allow us to
leave a situation with a peaceful mind and a

reinforced sense of our own value.
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5 minutes - Review previous lesson topics to
reinforce ideas. What is Self Esteem? What is
Time Out?

5 minutes - Introduce the concept of Self Talk
to be used during each Time Out.

15 minutes - Develop an activity in which the
children personalize the Self Talk messages and
have a way to remind themselves of these mes-
sages. Itis especially fun if the message can be
on display around the classroom so that there

is no question about these messages and the
appropriateness of using them regularly.

5 minutes - Ask the children to keep track of
the Self Talk messages they give themselves
when they have used Time Out. Remind the
children that from now on, the reports of Time
Out should include the use of Self Talk as well.
Sometimes a demonstration helps to explain
the sequence of Time Cut and Self Talk.

All of us go through life getting both positive
and negative messages about what we do, what
we say, how we are. It is impossible to have
everyone's approval or to live in an insulated,
positive environment. Some people accept all of
the negative messages they receive and ignore the
positive ones. Those negative messages then
become part of their Self Talk. As they go through
the day, they contirue to reinforce the destructive
effect of those negative messages by criticizing
themselves.

What you will be teaching the children is
how to identify positive and negative messages
and to begin replacing the negative ones with
Positive Self Talk. It is important that they learn
to see themselves as their own best friends. When
things are not going well, they n««i to learn how
to count on themselves to be kind, caring, and
positive to themselves.

Explain to the children that Self Talk is an
important part of taking Time Outs. We take
Time Outs when we are feeling stressed, unhappy
or about to lose control. It is extremely helpful
during these times to stop and think about what
is causing us to feel that way and then give our-
selves Positive Self Talk to stop the feelings. Once
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the bad feelings are gone, we can usually go back
and deal with the situation in a way that is peace-
ful and respectful of the other person. Sometimes
Self Talk simply allows us to resolve the feelings
and go on. In any case, it is very important to give
ourselves Positive Self Talk on a regular basis,
and especially to use Self Talk during Time Quts.

Put the Self Talk messages on the board and
discuss them with the children. Many programs
which teach anger control have the messages
printed on small cards which can fit into a wallet
or purse. If resources permit, give the children
such cards to carry with them. For pre-readers,
add a simple illustration that will help them
remember each message.

Key Points to reinforce throughout the
lesson on Positive Self Talk:

1) Positive Self Talk is telling myself that I am
OK.

2)  Positive Self Talk is telling myself that I can
be calm when there is trouble.

3) Positive Self Talk is telling myself that I can
act responsibly no matter what anyone else
says or does,

Ask
1)  Are there any questions about how Self Talk
is to be used?

2) Does everyone know how to use Self Talk
during Time Out?

3) Can anyone think of other Self Talk state-
ments which could be included on a
personal list? What are they?

Conclusions:

The use of Self Talk will become an auto-
matic response during Time Out. From now on,
reports of Time Out should include the child’s use
of Self Talk as the first step to get control. Prob-
lem solving and action can occur after gaining self
control. One exception occurs when there is a
clear and present danger. The child is not to
remain behind to be a punching bag or abused in
any way. The child is to go for help immediately,
seeking authoritative backup to prevent injury.

In these cases Time Out means going for help
NOW. The children will become astute at imple-
menting these methods.
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What is Positive Self Talk?

1. Positive Self Talk is telling
myself that I am OK.

2. Positive Self Talk is
telling myself that I can
be calm when there is
trouble.

- 3. Positive Self Talk is
telling myself that I can
“act responsibly no matter
what anyone else says

or does.
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Self Talk

I can take a deep breath and calm down.
What others say about me does not matter.
I can make my brain control my mouth and body.
I feel good about myself.

I feel good about others.

I can relax.

I can walk away from trouble.

I do not have to be perfect.

It is OK to feel unsure.

It is OK to not know all the answers.

It is OK to be confused at times.

I cannot make anyone else do anything,.

I can accept criticism. No one says I have to be perfect.

I do not have to believe all criticism.

If someone else is angry, I do not have to be angry.

If someone else wants to fight, I do not have to fight.

I can walk away from a fight

I do not have to argue.

I can accept myself. o

I love myself. ' |

- Itis OK to make mistakes. People put erasers on the end
of a pencil for a reason.

I may get angry. Maybe I am scared.

I may get angry. Maybe I feel hurt.

I may get angry. Maybe I feel embarrassed

I am who I am and I am OK.
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IDENTIFYING SELF TALK
SITUATIONS

* Objective:

Give the children an opportunity to identify
Self Talk possibilities and to understand the
feelings as they arise.

Grade Levels:
K-6 adaptable.
Process:

There are several ways to approach this
activity, depending upon the group’s age and
experience. Children may sit in a group and
respond to each situation with group discussion.
Or they may pair up to discuss the situation,
followed by a time when each pair reports to the
group for a discussion. The latter approach will
encourage everyone involved to think about the
situations rather than leaving it to the more verbal
students. With more mature groups, teachers may
ask for volunteers to take roles to dramatize the
situations and show how Self Talk may be used.

Read out the situations one at a time. Ask the
children to first explore what the people in the
examples may be thinking or feeling in the situ-
ation. Second, ask how Self Talk can help them
leave the situation feeling peaceful. When design-
ing your own examples, use names that the
students can aelate to.

Situations:

1)

2)

3)

4)

5)

6)

Maria gets back a paper that she has worked
hard on. The teacher has made no comments
on it, written or verbal, only giving a grade
of “Satisfactory.”

Johnny is on his way home when he walks
by a couple of guys from school who call
him a name. (Use typical teasing, taunting
names.)

Nalani is working at home on trying to fix
her desk drawer. Her brother comes up to
her, takes it away from her and says, “Girls
can’t fix things like that.”

Keola is helping to clear the table when he
drops a glass and it breaks. His father makes
a sharp comment about how clumsy he is.

Karen comes home from school and her
mother is impatient and angry about some-
thing.

If time permits and the children are respond-
ing well and indicate that they want to
continue, ask them if they can think of a time
in the last week when something happened
when they could have used Self Talk.
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ACTIVITY 2

USING POSITIVE
SELF TALK

Objective:

Give the children an opportunity to identify
situations in which they can use and practice
Positive Self Talk.

Grade Levels:
K-6 adaptable.
Process:

As in Activity 1, describe a problem situation
that is typical of the particular age group and
environment. Use names, places, and situations
with which they can readily identify. First ask
students to comment on the situations and the
feelings they could cause. Then lead the discus-
sion toward the use of Positive Self Talk either to
prevent a violent or otherwise undesirable
outcome, or to be able to walk away feeling
confident and peaceful.

As a follow-up activity, ask students to fold a
large horizontul drawing paper in haif. On the
first side, they should draw an illustration of the
problem situation. On the second side, they -
should draw an example of how Positive Self Talk
defused the situation.

Depending upon their personal and develop-
mental abilities, provide students with an oppor-
tunity to dramatize the above activity, either as an
option to the drawing, or as an extension of the
drawing. At first, give the students lines to read
or memorize, IF they have trouble thinking of
their own. Gradually encourage them to write
their own scripts. Older students should be able
to write and perform interesting, realistic and
sophisticated skits illustrating the benefits of
Positive Self Talk. Keep the drawings and scripis
handy for possible use during the closing celebra-
tion. Parents will not only enjoy seeing their
children perform, but the drama is an excellent
way of educating parents and reinforcing
curriculuin values.

Conclusion:

Using Positive Self Talk is a very important
part of the process of raising self esteem. Taking
Time Outs and using Self Talk will contribute
toward living non-violently. It is important to
stress self esteem each week as the children report
on Time Outs they have taken. Leave the Self Talk
message sheets posted where they can be easily
seen and referred to on a regular basis and as
each opportunity arises.

i
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NEGATIVE SELF TALK

Objective:

Raise the level of awareness about negative
messages and their effects on self esteem. For
very sophisticated students, use the Negative Self
Talk worksheet.

Grade Levels:
5-6.
Process:

Give everyone a copy of the worksheet. Ask
the children to work alone or in pairs. They can
write in their answers, which are to reflect the
negative messages a person may be saying be-
cause of the event pictured.

Soon after noting the negative messages, it is
essential to discuss how Time Out and positive
Self Talk could see each character through a
difficult event. Lead the discussion.

‘1) For the first picture, what could the student
say during a Time Out?

2) For the second picture, what could the sad
person on the right say that would be posi-
tive during a Time Out? (If Self Talk state-
ments have been posted in a prominent place
in thi classroom, children can simply report
what has been taught of the Self Talk state-
ments already.) Has anyone here ever had
this experience portrayed?

3) What positive statements could the person in
the lower left say? What difference would
those positive Self Talk statements make in
the child’s interactions with the other two
people?

4) In the lower right picture, the person needs
to be saying positive statements. What
might these be? What do you think is
happening to that person?

5) Do you understand the difference between
negative and positive self talk? Do you
understand that we are emphasizing the
positive qualities about yourself, to be
repeated, especially in tough times? Use the
positive to accomplish a successful Time
Out. In tum, this will help with resisting
social pressures as well as some of the other
topics and skills we will discuss in the weeks
to come.

Conclusion:

~ Be selective about using this activity. Only
the cognitively developed children will fully:
grasp this exercise. Use it to encourage in-depth
discussions about Self Talk. Be sure that the
activity does not inadvertently promote Negative
Self Talk. Keep the focus on recognizing it so that
it can be discouraged and changed into Positive
Self Talk. )
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When things seem to “go wrong” for us, we might find ourselves using a lot of negative “self-
talk.” This is all of the thoughts we have about ourselves, or about som:eeone else, that we usually keep
inside. Even though we might not say any of it out loud, it might come out in our actions. In each
picture below, someone is upset and is having some negative self-talk. Write down what they might
be thinking about what is happening.

“I can't do it”
*It's too hard”

“I never do anything right”
“I'm no good”

inted with permission from Timberling Press,
P. O. Box 70071, Eugene, Oregon 97401
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LESSON 4

EVERYONE HAS FEELINGS

During the past twenty years, the subject of
feelings has received enormous attention. Some
said let all the feelings hang out. Some criticized
if feelings were held in, choked up, or repressed.
Some grappled with verbalization of feelings,
suggesting that nonverbal expression promotes
inadequate recognition of strong feelings. Of
particular interest have been love and anger as
separate and entwined emotions.

The discussion of women’s open expression
and men’s repression of feelings is certainly a part
of the debate on feelings. Women say they need
to hear men reveal (or even identify) their feel-
ings, and men say they feel robbed and at a
disadvantage from the cultural expectations
placed on them with regard to feelings. If we
hope to have men and women take responsibility
for their feelings, we will need to begin with boys
and girls by allowing and encouraging them to
express their feelings. We will have to break out
of stereotypical notions that girls are more feeling,
and boys less so. Children internalize those
messages from adults around them.

Children do not inherit genes which allow
for verbalization of feelings. Childrern need to
learn the words and acknowledge the sensations
that go with feelings. Children learn appropriate
responses to strong sensations or emotions. For
some families, the exchange of words about
feelings has a high priority. For some families,
much goes unspoken, but clearly recognized as
strong emotions. For others, strong emotions
become the focus of expression and problem
solving. Some families acknowledge spiritual
components to feelings. Some families practice
poor impulse control and fear of strong feelings.

Feelings need no positive or negative labels.
Perhaps strong and less strong can be helpful
adjectives. To suggest that some feelings are bad
discredits the human capacity to feel a whole

10 minutes - Ask the children to tell when they
used Time Out and Self Talk successfully during
the past week. Remember to reinforce non-
violence. By this time, one of the children can
call on others to tell their stories, developing the
leadership which gives the children a sense of
autonomy and control. Give equal time to girls
and boys. You may help the older student leader
to listen closely to the stories by asking him/her
to summarize each report as it is offered. This
emphasizes understanding.

Present the notion that people can benefit from
awareness of how they feel. Young children
may simply feel fine, maybe sad or glad. Older
children begin to put gut reactions with more
words. All of the children can learn new
vocabulary to describe feelings.

15 minutes - Develop an activity:

Activity1 How do you feel?
Activity 2  Name the feeling

5 minutes - Assign Time Out and Self Talk
homework related to when they experience a
strong feeling. Ask the children to repeat Self
Talk messages during the Time Out. Remind
them that there will be more reporting next
week.

range of emotions. Perhaps “comfortable” and
“uncomfortable” feelings offer a more appropri-
ate description.

Part of self esteern and integral to self
control, the first sensations of emotion require
recognition. This lesson offers first steps in
recognition of common emotions. It suggests that
people must take responsibility for the expression
of the emotions. Sensing the emotion and ex-
pressing it require two different processes. For
example, a child may be angry, but does not have
to turn blue with a temper tantrum or shout “I
nhate you” to express the anger. Neither does a
child need to be frozen with control. However,
practicing appropriate responses builds good
habits for the future.
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Inevitzbly, some children report anger and
fighting between parents. Generally a child
becomes frightened, usually overhearing and
sensing the rage amid the explosions. Frequently,
the child does not experience the resolution of the
fight. Children commonly blame themselves for
adult conflict. Children may even try to intervene
to break it up, even though they may be power-
less to stop the adults. Should a child share these
notions, they need recognition and acceptance of
their comments. A sympathetic response from the
class needs to be followed by referral to a
counselor for follow-up.

Comfortable feelings include joy and love,
peace and safety. Equal time to these can focus
on ways to make therm happen. A person needs
to notice when such feelings occur, savor them,
and look at the circumstances surrounding their
development. Emphasize laughter and humor as
necessary comporients to self esteem. Children
love to share jokes, play tricks, and tell riddles.
Children need to receive the message that laugh-
ter receives high priority when many share it at
the expense of no one.

Large numbers of books address the various
dynamics of emotions. A short bibliography
offers some simple guides to broadening the
concepts about feelings.

Key points to cover when discussing feelings.
1) Everyone has many types of feelings.
2) We show our feelings in different ways.

3) Each person is responsible for how a feeling
is expressed.

4) We can express feelings in non-violent and
non-abusive ways.

5) We can usually control how we feel about

something.

6) We can usually decide not to be angry or
hurt.

Objectives:

Acknowledge that a whole range of personal
sensations can be expressed verbally or nonver-
bally. Encourage children to recognize feelings
and label them. Reassure them that it is OK to
experience these sensations, but that they must be
expressed in non-violent and non-abusive ways.
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Everyone Has Feelings

1. Everyone has many types of
| feelings.

2.  We show our feelings in
different ways.

3.  Each person is responsible for
how a feeling is expressed.

4.  We can express feelings in
non-violent and non-abusive
ways.

5. We can usually control how
we feel about something.

6. We can usually decide not to
be angry or hurt.

’r (e . o ) - g k. ) | -
|
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HOW DO YOU FEEL?

Objective:

Assist the children to develop a vocabulary
to express feelings.

Grade Levels:

K-6 adaptable.
Process:

Pass out copies of “How Do You Feel?”
Children will identify faces that fit themselves or

others after having a few minutes to look over the
material. Allow:some conversation and compari-

son of ideas before beginning the class discussion.

After the discussion, have materials ready for an
art project which will build upon the discussion.
Keep the chart clean enough for parents to see
distinctions and engage in a discussion with their
children. This will reinforce vocabulary building
while raising awareness of a broader spectrum of
feelings. In the classroom, take an individualized
approach to vocabulary building with considera-
tion of personal and developmental abilities and
interests,

Ask:

1) Who will tell what face best represents the
way you feel now? What is the name given
to that face? (Accept the words used by pre-
readers before introducing a new word.)

2) Who will tell what face best represents the
way you felt first thing in the moming when
you got out of bed? What name is given to
that face?

3) There are comfortable and uncomfortable
feelings. Who will point out some faces with
comfortable feelings? Who will point out
some faces with uncomfortable feelings?

4) Please take this chart home with you and
discuss it with your family. Who will report
back about this family discussion when we
have our next lesson?

Conclusion:

Children will become more astute at express-
ing not only the basic feelings of happy, sad, glad
and mad, but also additional and more subtle
feelings and emotions with an enlarged
vocabulary.
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ACTIVITY 2

NAME THE FEELING

Objective:

Assist the children in recognizing feelings in
situations, naming the feelings, and learning to
address the feelings in a positive way.

Grade Level:
K-6 adaptable.

Process:

You can either take the situations which
were used in Activity 1 of Lesson 3 or devise
situations which have come up in class or are
relevant to the school. An alternative is to pair up
the students and have them come up with their
own situations. Have the children act out
situations and play the roles to show the feelings
that each person is having. The rest of the group
is to guess what the feeling is. It is similar to the
game of Charades, but the focus is on feelings. To
reinforce the Self Talk messages of the previous
lesson, after they have guessed the feeling, have
the children help with Positive Self Talk
messages.

For younger children, you may want to have
a grab bag of feeling words written on small
cards. Then ask each child to pick a crayon or
colored felt pen to draw something which repre-
sents the feeling, also choosing the color that best
represents that feeling for them.
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HANDOUTS & BIBLIOGRAPHY

Materials about feelings have mushroomed.
Many new books and videos clearly speak to
different developmental levels of children. The
bxbhographv can be a personal reference, a re-
source for the librarian, or a handout to parents.
Continue to look for additional titles which come
on the market every day.

Books About Strong Feelings

pplewhite, Barry (1980). Feeling Good about Your
Fee ings, Wheaton, IL: Victor Books.

Augsberger, David (1982). Caring Enough To Con-
front, Ventura, CA: Regal Books.

Augsberger, David (1982).Caring Enough to For-
give, Ventura, CA: Regal Books,

Augsberger, David (1982). Caring Enough to Hear,
Ventura, CA: Regal Books.

Bagby, Daniel G. (1979). Understanding Anger in
the C urch, Nashville, TN: Broadman Press.

Carlson, Dwight L. (1981). Quvercoming Hurts and
Anger, Eugene, OR: Harvest House.

Coleman, William L. (1980). Today I Feel Like a
Warm Fuzzy, Minneapolis, MN: Bethany House.

Coleman, William L. (1982). Today I Feel Loved,
Minneapolis, MN: Bethany House.

Cooke: Free For the Taking

Dobson, James (1980). Emotions, Can You Trust
Them? Ventura, CA: Regal Books.

Faul, John; Augsberger, David (1980). Beyond As-
serttveness, Waco, TX: Word Books.

Kuzma, Kay (1982). Filling Your Love Cup, Red-
lands, CA: Parent Scene.

Ghezzi, Bert (1980). The Angry Christian, Ann Ar-
bor, MI: Servant Books.

Hart: Feeling Free.

Mace, David (1982). Love and Anger in Marriage,
Grand Rapids, MI: Zondervan.

Swindoll, Charles R (1980). Anger, Portland, OR:
Multnomah Press.

Swindoll, Charles R. (19 Three Steps Forward, Two
Steps Back, Nashville, TN: Thomas Nelson.

Tengbom, Mildred (1981). Does Anyone Care How I
Feel? Minneapolis, MN: Bethany Fellowship.

Walters, Richard P. (1981). Anger — Yours & Mine
& What To Do About It, Grand Rapids, MI: Zon-
dervan.

Warner, Paul L. (1979). Feeling Good About Feeling
Bad, Waco, TX: Word,

Wright, Norman (1977). An Answer to Anger and
Frustration, Eugene, OR: Harvest House.

Wright, Norman (1976). An Answer to Worry and
Anxiety, Eugene, OR: Harvest House.

Materials About Strong Feelings - Young People
Come Unto Me series including “When Mother
Has Left Home,” “When Parents Separate and
Divorce,” and others.

Harmin, Merrill (1976) Got to Be Me! Argus Com-
munications.
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Harmin, Merrill (1978). This is Me! Argus Com-
munications.

Murphy, Elizabeth Campbell (1980). Where Are
You God? David C. Cook

Murphy, Elizabeth Campbell (1980). Sometimes I
Get Scared.

Murphy, Elizabeth Campbell (1980). What Can I
Say To You, God?.

Wilt, Joy (1978). Relationship Builders, Ages 4-8,
Waco, TX: Word.

Wilt, Joy (1978). Relationship Builders, Ages 8-12,
Waco, TX: Word.

Ready, Set, Grow Series including “Tuff Stuff, A
- Children’s Book About Trauma,” “Handling Your
Ups and Downs.”

Also inciudes tape series with songs and
Grandpa Tyler stories such as “You're All Right”
and “Surviving Fights With Your Brothers and
Sisters.”

Berry, Joy and Marilyn. 240 Ways For Kids To Help
Themselves - The complete catalog of self-help materi-
als for kids. Institute of Living Skills. P.O. Box
1461, Fallbrook, CA, 92028.
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LESSON 5

SAY WHAT YOU MEAN
OUT LOUD

Children are quick to learn that for them, it
just is riot wise to always speak out. Children
modify their behaviors to read the message, “Say
what you mean sometimes.” Reality requires
assessment of each situation and person before
presenting an idea. Children may not speak out
all the time. They soon assess their chances of
being heard, knowing when to retreat and when
to use an opportunity. Children quickly learn
that some styles of speaking out work and others
don’t. They also learn that speaking out at home

~ may not be the same as speaking out at school.

Different people and different settings limit
personal expression. Responsibility should
accompany speaking out.

This is America where people have the right

- to speak out. People have the right to write

letters to the editors, to phone in to talk radio
shows, to speak at public meetings. Through
student council, special committees, and sugges-
tion boxes, children speak out at school. So it
seems there are formal and informal rules to
govern speaking out.

People need to speak out when danger
threatens safety, to express an opinion, to correct
injustice and to request what they want and need.
People need to speak out to demonstrate compe-
tence, to express feelings, and to offer praise and
affection.

For some, speaking out comes through silent
behavior, Some children withdraw, pout, slunp
over, stop working, become incontinent, forget
homework, refuse food, strike out at others or cry,
all nonverbal ways of speaking out. Some adults
give similar silent messages. Some families
manage messages through traditions and rituals.
Speaking out takes many forms.

10 minutes - Review the last lesson’s thoughts

about feelings. Remind the children that emo-

tions are normal. How emotions are expressed
becomes a personal choice.

Ask the children to tell when they used Time
Out during the past week.

Ask the children to tell when they used Self
Talk messages successfully.

By this time children should be prepared to
speak about Time Outs and Seif Talk. To add
to the discussion skills, ask others:

“Does anyone have a question for (name)
about the Time Out?”

“Does anyone have a question for (name) about
the Self Talk?”

5 minutes - Develop the idea that what we
think needs to be shared with other/;. Few
people read minds. Whether through words or
actions, ideas require expression. Encourage
the use of “I messages.”

10 minutes - Develop an activity:

Activity1  Puppet activity
Activity 2 Assertiveness exercise
Activity3  Understanding assertiveness

5 minutes - Assign Time Out and Self Talk
homework. Ask the children to take Time Out
when they wish to say something to another.
Ask the children to repeat Self Talk messages
during the Time Out. Ask them to think first
before saying what they mean out loud.

Some people cannot say what they mean
because it gets scrambled in their thinking or
talking systems. Some cannot speak because they
stutter. Others cannot hear and subsequently
have trouble learning what vocabulary expresses
thoughts and feelings. For a variety of reasons
and circumstances, people need to learn flexible
communication modes with an open mind to
grasp and understand personal differences be-
tween and among people.
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Self esteem and self-control develop through
connectedness with other people. To that end, the
person speaking takes a risk in self expression.
The speaker must trust both self and sufficiently
trust the audience who listens. The speaker
~develops a sense of timing to know when
speaking makes its best impact.

A necessary part of development and learn-
ing involves taking the risk of seif expression. The
tricky part is to learn how and when to be asser-
tive by saying what you mean with confidence
because you thought about it first. Acting out
your feelings because you are afraid to speak out
may cause problems of miscommunication. When
we learn to say what we mean, such as, “I feel
upset when you ignore my request,” we are being
open and assertive. If we keep our feelings inside
for too long, we may act out our feelings in
inappropriate or extreme ways that are aggressive
and unacceptable.

These notions present conceptual challenges
to children because they involve complex distinc-
tion between degrees of assertiveness. Although
this is a difficult concept to operationalize, even
for adults, by learning the differences and practic-
ing ways of saying what we mean, we can work
toward non-violent problem resolution through
clearer communication.

Key points to cover when encouraging
children to say what you mean out loud.

1) Usean “I Message” to say what you mean.
2)  Find the right words to say what you mean.

3) Find the right behavior to express what you
mean.

4) Recognize when it is wise to remain quiet.

5) Decide on a time to discuss the tough stuff.
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SAY WHAT YOU MEAN

1. Use an “I Message” to say
- what you feel.

2.  Find the right words to
say what you mean.

3. Find the right behavior to
express what you mean.

4. Recognize when it is wise
- toremain quiet.

5. Decide on a time to
discuss the tough stuff.
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PUPPET ACTIVITY

Objective:

.He.lp children practice, through puppets, to
say what they feel in an appropriate way.

Grade Level:
K4,
Process:

Locate or make a set of hand puppets which
may be used as characters which are familiar:
family members, friends, teachers, principal,
school bully, etc. Initiate the activity with ideas
about the various puppets: who they might be,
what they could be like, where you might meet
them, etc, This generates ideas from the children,
leaving open the possibilities for numerous
creative directions. Ask each child to imagine a
character that is different from those already
mentioned, encouraging descriptions that are
vivid and varied, but real.

Then ask for two volunteers who will decide
to be two characters. Younger children will need
considerable direction at first, starting with very
familiar pairings, i.e. parent-child, sister-brother,
teacher-student. A demonstration by the teacher
and zn aide may be necessary in a less verbal
group. Act out typical exchanges which demon-
strate ways that people hurt the feelings of others,
often unintentionally or unknowingly. Act out
pairs of scenarios, the first with hurtful words or
actions, the second with a preferred exchange.

Scenario 1: Lani: Hi, mom. ] want to show
you what I made at
school for you today.
Mom: Not now, Lani. I'm busy

with the baby.

Lani: Butit'll just take a
minute.
Mom: Didn't you hear me? I
said NOT NOW!
Lani: [hate you. I hate my
baby sister.
Scenario 2: Lani: Hi, mom. I want to show

you what I made at
school for you today.

Mom: Not now, Lani. I'm busy
with the baby.

Lani: Can I show you while
you're feeding the baby?

Mom: Didn’t you hear me? I
said NOT NOW!

Lani: I feel like you love my
baby sister more than
you love me.

Mom: Lani, you're being silly.

You know [ love you.
I'm just telling you how I
feel when you act like
you don’t have time for
me.

Lani:

Repeat other two-scenario examples until
some children grasp the idea and want to take a
turn with their own puppets. Alternate between
puppet shows and discussion as time permits,
always reinforcing the objective of saying what
you mean. Older students are able to build more
elaborate shows and skits ranging from spontane-
ous shows to short skits with scripts. Adjust your
activities to the group’s interests and capabilities.

Conclusion:

Puppets, skits, or a pair of telephones help
children speak in another voice which is usually
revealing of feelings and experiences. Listen
carefully for the messages and relate them to the
focus of this lesson. Listen also for clues which
may flag a referral possibility.
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SAY WHAT YOU MEAN

1. Usean “I Message” to say
| what you feel.

2. Find the right words to
, say what you mean.

- 3. Find the right behavior to
express what you mean.

4. Recognize when it is wise
toremain quiet.

5. Decide on a time to
discuss the tough stuff.
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PUPPET ACTIVITY

Objective:

He-lp children practice, through puppets, to
say what they feel in an appropriate way.

Grade Level:
K-4.
Process:

Locate or make a set of hand puppets which
may be used as characters which are familiar:
family members, friends, teachers, principal,
school bully, etc. Initiate the activity with ideas
about the various puppets: who they might be,
what they could be like, where you might meet
them, etc. This generates ideas from the children,
leaving open the possibilities for numerous
creative directions. Ask each child to imagine a
character that is different from those already
mentioned, encouraging descriptions that are
vivid and varied, but real.

Then ask for two volunteers who will decide
to be two characters. Younger children will need
considerable direction at first, starting with very
familiar pairings, i.e. parent-child, sister-brother,
teacher-student. A demonstration by the teacher
and an aide may be necessary in a less verbal
group. Act out typical exchanges which demon-
strate’ways that people hurt the feelings of others,
often unintentionally or unknowingly. Act out
pairs of scenarios, the first with hurtful words or
actions, the second with a preferred exchange.

Scenario 1: Lani: Hi, mom. I want to show
you what I made at
school for you today.

Mom: Not now, Lani. I'm busy
with the baby.

Lani: Butit'll just take a
minute.
Mom: Didn't you hear me? |
said NOT NOW!
Lani: Ihate you. I hate my
baby sister.
Scenario 2: Lani: Hi, mom. I want to show

you what I made at
school for you today.

Mom: Not now, Lani. I'm busy
with the baby.

Lani: Can I show you while
you're feeding the baby?

Mom: Didn’t you hear me? I
said NOT NOW!

Lani: 1feellike you love my
baby sister more than
you love me.

Mom: Lani, you're being silly.
You know I love you.

Lani: I'm just telling you how I

feel when you act like
you don’t have time for
me.

Repeat other two-scenario examples until
some children grasp the idea and want to take a
turn with their own puppets. Alternate between
puppet shows and discussion as time permits,
always reinforcing the objective of saying what
you mean. Older students are able to build more
elaborate shows and skits ranging from spontane-
ous shows to short skits with scripts. Adjust your
activities to the group’s interests and capabilities.

Conclusion:

Puppets, skits, or a pair of telephones help
children speak in another voice which is usually
revealing of feelings and experiences. Listen
carefully for the messages and relate them to the
focus of this lesson. Listen also for clues which
may flag a referral possibility.
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ASSERTIVENESS EXERCISE

Objective:

Make saying what you mean and being
assertive a double task.

Grade Level:
4-6.
Process:

Write out separately, “Passivity,” “Asser-
tion” and “Aggression.” Explain what these are

and how they differ in character and degree. Then

draw the following figure on the board:

E Too weak Justright  Too strong ) '

Ask the children where they think each of the
three words should go above the line on the
spectrum.

Start as the role model by asking for a volun-
teer. First ask the volunteer to step on your toes
while walking in front of you. As the child steps
on your toes, assume the first posture of very
intimidating body language as you shout, “Why
did you do that? See what you did? How dare
you step on me?” The volunteer and observers
will probably be shocked and noisy. Settle the

group.

Ask: ,

1) Was my response passive, assertive or
aggressive? The children should agree you
were aggressive,

Next ask the same volunteer to walk on your
foot again. The child may be reluctant to try
again. Offer encouragement. When the child
walks on your toe this time, say, “Hi (child’s
name).” Look at your foot calmly, but smile
sweetly at the child. Inquire about his health.

Ask:

2) Was my response passive, assertive or
aggressive? The children should agree you
were passive.

Now write out, “I feel...because...I want (the
following change)...” Ask the volunteer for one
more pass 3¢ your toe. This time say, “I feel hurt
and annoyed because you walked on my toe. I
want an apology.”

Ask:

3) Was my response passive, assertive or
aggressive? The children should agree you
were assertive.

Explain more about assertiveness. Then
invite the children to try their own assertive
responses. Bar all future aggressive and passive
responses from now on. Encourage the I-mes-
sages by using the formula “I feel...because...I
want...” Use the scenarios from the worksheet
“How Mad Do You Get When?”

Conclusion:

Remind the children to practice being asser-
tive. If Time Out has become an effective habit by
now, the children will have a tool to help think
about being assertive before carrying it out.
Discuss the relationship between assertiveness
and self esteem.
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Dear Parents Letter

Dear Parents,

Today’s Peace Begins With Me lesson was about how to become assertive. We'd like
you to know what was taught. First of all there are three ways to handle it when sme-
one does something you do not like. You can be passive and ignore the problem and
hope it will go away. This does work well with teasing. You can also become aggressive.
That means that when someone does something wrong to you, you can call names, yell,
scream, or start a fight. This is not usually the best way to deal with problems. Then you
can be assertive. This means that you tell the person how you feel about what they did,
and politely tell them what you want instead. For example, suppose you are watching a
television program and someone changes the channel. Being assertive means that you
would say, “I feel angry when you change the channel of the program I am watching.
Would you please change it back?” Being assertive does not always work. However we
feel it has the best chance of getting what you want without hurting anyone else. So, we
would appreciate it if you would encourage your children in practicing being assertive
this week.

Thank you for your cooperation!
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How Mad Do You Get When?

Name , Date

How Mad Do You Get When? Answers

1. Someone bawls you out for playing in the street?
Grumpy - Angry’ Very Angry *

2. Someone won't play with you?
Grumpy * Angry’ Very Angry *

3. A big kid pushes you down?
Grumpy - Angry’ Very Angry *

4. Your teacher scolds you for running in the hallway?
Grumpy * Angry” Very Angry

5. Your little brother or sister bothers you while you are busy with something else?
Grumpy Angry ° Very Angry -

6. You can’t make something stay together as well as the directions on the box say it should?
Grumpy Angry Very Angry

7. Someone tells your mother that you did something you shouldn’t do?
Grumpy ° Angry ° Very Angry

8. Someone says you did something you didr’t do?
Grumpy Angry * Very Angry

9. Two older kids take something of yours and play keep-away?
Grumpy - Angry Very Angry

10. A boy or girl you fight with gets a prize at school?
Grumpy '’ Angry Very Angry °

Which of all ten of these makes you the most angry? What do you usually do when this happens?

Write about the time you felt the most angry in your life. Tell what you did about your anger.




|
|

54 / Peace Begins With Me

HANDOUTS

Lesson 5

SAY WHAT YOU MEAN OUT LOUD

The lessons in the following sheet “A Memo-
randum From Your Child” usually impress
parents. Some post ideas on the refrigerator door.
Some relate to their own childhoods and wish
there had been such messages then. Consider
sending this handout home to each family.

As role plays become more spontaneous, it
helps to set a few guidelines for developing a
presentation. See the simple guidelines called
“Role Plays.”

As a bac«ground piece on “Assertiveness,”
note the following pages in this lesson. Time Out
and the specific topics of these lessons lend
themselves to assertiveness material. Adjust the
situations up or down to be appropriate to the
age, developmental level and cultural characteris-
tics of the group. In general classroom operations,
use assertive approaches such as I-messages. In
this way, communication is direct and coopera-
tion is enhanced. The teacher is modeling how to
take responsibility for his/her thoughts, needs,
feelings.
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A MEMORANDUM
FROM YOUR CHILD

. 15. Don’t nag. If you do, I shall have to protect
1. Don’t spoil me. [ know quite well that I ought myself by appearing deaf.
not to have all I ask for. I'm only testing you.

Re: Me

—16. Don’t demand explanations for my wrong
2. Don’t be afraid to be firm with me. I prefer it. behavior. I really don’t know why I did that.
It Jets me know where I stand.
17. Don’t tax my honesty too much. Iam easily

3. Don’t use force with me. It teaches me that frightened into telling lies.
power is all that counts. I will respond more
readily to being led. 18. Don't forget that I love and use experiment-

ing. Ilearn from it; so please put up with it.
4. Don’t be inconsistent. That confuses me and

makes me try to get away with every thing that I 19. Don’t protect me from consequences. I need
can, to learn from experience.

5. Don’t make promises; you may not be able to 20. Don’t take too much notice of my small
keep them, That will discourage my trust in you. ailments. I may learn to enjoy poor health if it

gets me much attention.
6. Don’t fall for my provocations when I say and

do things just to upset you. Then I'll try forother ~ ____21. Don’t put me off when I ask HONEST

such “victories.” ‘ questions. If you do, you will find that [ stop
asking and seek my information elsewhere.

7. Don’t be too upset when I say “I hate you.” |

don’t mean it; but I want you to feel sorry for .22, Don’t answer “silly” or meaningless ques-

what you have done to me. tions. Ijust want to keep you busy with me.

8. Don’t make me feel smaller thanIam. [ will ___23. Don’tever think that it is beneath your

make up for it by behaving like a “big shot.” dignity to apologize to me. An honest apology

makes me feel surprisingly warm toward you.
9. Don’t do things for me that I can do for myselif.

It makes me feel like a baby; and I may continue 24. Don’t ever suggest that you are perfect or

to put you in my service. infallible. It gives me too much to live up to.
_10. Don’t let my “bad habits” get me a lot of your 25, Don't worri about the little amount of time

attention. It only encourages me to continue we spend together. Itis how we spend it that

them. courits.

11. Don’t correct me in front of people. I'll take 26. Don’t let my fears arouse your anxiety. Then

rnr\i.xch more notice if you talk quietly with me in I will become afraid. Show me courage.

private. : T

, . _ 27. Don't forget that I can’t thrive without lots of

12, Don’t' try to discuss my behavior in the heat understanding and encouragement; but I don’t

of a conflict. For some reason my hearing is not need to tell you that, do I?

very good at this time and my cooperation is even

worse. Itisall right to take the action required; 28. Treat me the way you treat your friends:

but let’s not talk about it until later. Then I will be your friend, too!

13. Don’t try to preach to me. You'd be surprised
how well T know what's right and wrong.

14, Don’t make me feel that my mistakes are sins. Adapted from "The King's Business Magazine” published
1 have to Jearn to make mistakes without feeling by The Bible Institute of Los Angeles, Reproduced with permission
that I am no good. from Ken Marlin, Practical Parenting Publications, Box 1635,

Columbia, Missouri, 65205
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ROLE PLAYS

STD, including AIDS, Teacher’s Guide

Role Play is the logical progression from discussing a life situation; it makes the personal identification
with the issue even stronger. Whilie safely remaining “in character” students get actual practice in the
behaviors we advocate.

Sometimes a class is ready to role play right away. Sometimes more preparation is required. The role

play handout on the following page provides time and space for forethought and planning. It could
be presented as homework, the best script enacted in the class.

GUIDELINES FOR ROLE PLAYING

FOR THE ROLE PLAYERS
Identify with the Character
Feel act and talk like the person.

Be Spontaneous
Do not try to decide in advance everything you will say or do.

Focus on the role players and forget the rest of the group.

FOR THE REST OF THE CLASS

Identify with one of the Players.
Pretenid you are in their role and feeling what that character is feeling.

Don’t Criticize the acting. Keep your attention on the action of the play itself.

-.'“f'

Keep in the Background.
Don’t distract the players by comments, gestures or laughter.

FLEducator ‘54 Summer 1987
Family Life Educator 5(4)
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UNDERSTANDING
ASSERTIVENESS

Objective:

To help students become aware of how
assertive, nonassertive and aggressive behavior
affects themselves and otl:ers.

To enhance students’ ability to use assertive-
ness as an option in communicating with others.

Grade Level:
2-6.

Materials:
Situation handout

Assertive, nonassertive and aggressive
behavior handout

FProcess:

Explain to students that we can respond to
situations in many ways. We can be assertive,
nonassertive or aggressive. All three types of
behavior may be appropriate at different times.
The purpose of this activity is to see how asser-
tive, nonassertive and aggressive behavior affects
ourselves and others. Much of the behavior we
see in our soclety is either nonassertive or aggres-
sive. We want to look more closely at assertive-
ness as an option. Review these definitions:

Assertive behavior involves tae direct ex-
}oression of one’s feelings, needs, opinions or
egitimate rights without being punishing or

threatening to others and without infringing upon
their individual rights. Eye contact, facial expres-
sion, body posture, tone and loudness of voice are
nonverbal behaviors that express one’s feelings
and opinions honestly and directly rather than
counting on the other person to read one’s mind.

Non-assertive behavior is failing to express
one’s feelings, opinions, needs or preferences, or
expressing them in an indirect manner. A state-
ment such as “I suppose we could go to the
dance” represents an indirect verbal communica-
tion in which the other person must infer what
the opinions or needs of the speaker really are.
Nonverbal behavior you may see are nervous or
inappropriate body movements, avoidance of eye
contact, hesitant speech pattern, tense body
posture and low voice level. Behaving nonasser-
tively in a situation means restricting or denying
one’s own rights because of failure to express
one’s feelings. Nonassertive behavior places the
responsibility for making decisions on the other
person.

Aggressive behavior is expressing feelings and
opinions in a way that is punishing, threatening,
assaultive, demanding or hostile. Direct verbal
aggression would include name calling, threats,
verbal assault, humiliation and hostile remarks,
sarcasm and malicious gossip. Nonverbal aggres-
sion may include threatening or hostile gestures
and physical assault. One who engages in aggres-
sive behavior disregards or infringes upon the
other person’s rights. There is little or no consid-
eration of the feelings and rights of the person
who is the object of the aggression. The person
who behaves aggressively assumes the respornsi-
bility for the consequences of his/her behavior.

«  Pass out assertive, nonassertive and aggres-
sive behavior handout. Tell students they
can use it as a guideline during the activity.
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Divide the students into an equal number of
groups (3-4 students per group). Give half
the groups situations 1 and 2 (A groups) and
half, situations 3 and 4 (B groups). Tell
students to think of an assertive, nonasser-
tive and aggressive response to both situ-
ations. The group members need to agree on
the examples. Tell them they will be sharing
their responses with another group. Allow
10 minutes.

After 10 minutes, combine each A Group
with a B Group. Have each group read one
of its situations and the three types of re-
sponses. Ask them to then discuss what a
person might be feeling or thinking when
using an assertive, nonassertive or aggres-
sive response. Allow 10 minutes.

After 10 minutes, have groups share their
second situations and responses. Once both
groups have shared, ask them to discuss
what a person might be feeling or thinking
when s/he receives the three different types
of communication. Allow 10 minutes.

Reconvene the large group and discuss:
a. What were some of the reasons people

- gave for using assertive responses? nonas-
sertive? aggressive?

b. What were some of the reactions people
had to assertive responses? nonassertive?
giygressive?

¢. Why would someone choose to use one
type of communication or response over
others?

d. When does assertiveness work best?

e. What signs can you look for in yourself to
check if you are being assertive instead of
nonassertive or aggressive (i.e., tone of voice,
intent of message, body posture)?

f. When might a nonassertive or an aggres-
sive behavior be more appropriate or the
best option?

Summary:

3 During this activity we looked at assertive,
nonassertive and aggressive responses and their
effect on self and others. Learning assertiveness
skills can expand our options for dealing with
situations and be useful in enhancing communi-
cation in relationships.

Developed by ETR Associates, Santa Cruz, CA.

inted with permission from Family Li{e Educator, Volume 6,
Number 1 (Winter 1987/88), coordinated by ETR Associates, Santa
Cruz, CA.

FLEducator, Winter 1987/88.
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AN OPTION IN COMMUNICATION

ASSERTIVE,
NONASSERTIVE AND
AGGRESSIVE BEHAVIOR

ASSERTIVE (Straight Talker)

Speech and Voice

Honest statements; direct and to the point.

Smooth, flowing speech pattern.

Clear, firm, relaxed voice that is loud enough to
hear but not too loud.

Voice not monotonous.

Eyes
Open with direct, comfortable eye contact but not
staring.

Posture
Well balanced, straight-on, “good” posture;
relaxed.

Hands
Kelaxed motions; gestures are appropriate.

Examples of Behavior

Giving compliments; accepting compliments;
asking for what you want; saying no to requests;
controlling temper when people get angry and
yell; starting, continuing and stopping conversa-
tions; receiving criticism without getting angry.

NON-ASSERTIVE (Doormat)

Speech and Voice

Lots of apologies and “ums”, “ers” and “I
means.”

Not coming to the point or “beating around the
bush.”

Lots of throat clearing,

Soft, wavering voice.

Eyes
Downcast or looking away.
Pleading.

Posture

Leaning for support; stooped; excessive head-
nodding.

Holding on to oneself.

Hands
Fidgety; fluttery; handwringing; picking at finger-
nails.

Examples of Behavior

Denying compliments; saying yes when you want
to say no; going along with others when you
don’t want to; apologizing for something you
didn’t do; deciding you can’t do something before
you've tried.

AGGRESSIVE (Bulldozer)

Speech and Voice

“Loaded” words that start fights.

“You” messages.

Superior or put down words,

Sarcastic or smart aleck speech.

Tense, loud voice or cold, deadly quiet voice.

Eyes
Narrowed, cold, staring, not really “seeing” you.
Hands

Clenched; fist pounding; finger-pointing; abrupt
gestures.

Examples of Behavior

Yelling; put downs; name-calling; interrupting;
demanding; giving orders; ignoring people;
hanging up on the phone on people; walkmg
away when someone is talking.

FLEducator, Winter 1987/88
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'ASSERTIVE, NONASSERTIVE AND
AGGRESSIVE BEHAVIOR

STUDENT WORKSHEET

1. A new person/family has just moved in next door. You really want to
meet him/her/them. You say:

2. You walk by someone in the hall and they tease you or call you a name.
You say:

3. Your friend wants you to go to a party that you don’t want to attend.
He keeps insisting, giving you one argument after another about why
you should go. You say:

4. A friend wants you to do something you know you shouldn't.
You say:

FLEducator, Winter 1987/88
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WALK IN SOMEONE
ELSE'S SHOES

The capacity to walk in the shoes of another
underlies peaceful relationships. Although
associated with more emotionally developed
persons, empathy can be developed in very
young children. People who can walk in the
shoes of another are less likely to beat them up
because they are less likely to attack somecne
they understand and identify with. Developing a
capacity for empathy is a key to basic prevention
efforts with young children, who can eventually
apply what they know in practical ways.

Asgociation with adults who express and
practice empathy will enhance a child’s capacity.
Family and teachers can do much to influence a
child’s thoughtfulness, kindness and considera-
tion. Even though many children and teens tend
to be self-centered, they can learn some practical
- joys of giving, understanding and enhancing their
interpersonal relationships. These skills should
be nurtured equally in boys and girls.

Life experiences affect children, who may
~ feel empathy at an early age. A youngster who

- experiences the death of loved ones, loss of pets,
illness, or relocation may become wiser sooner.
S/he may appreciate people as they are, setting
people-priorities ahead of self and material gains,
and making greater efforts to express frustration
and anger in appropriate ways.

The key dynamics of re-educating people
who are violent include empathy awareness in
addition to Time Out/Self Talk and a change in
sexist attitudes and behaviors. The earlier chil-
dren develop these capacities and skills, the more
likely the children are to contribute to a peaceful
family life. The children can be expected to
practice these attitudes and behaviors in the
classroom. :

10 minutes - Review the last lesson, thoughts
about assertiveness, emphasizing key points
and objectives.

Ask for the reports of Time Out and Self Talk
used with success since the last lesson. Keep a
tally of these reports. Compare the number of
reports with the previous week.

5 minutes - Develop the idea that it is vitally
important to nurture the skill of walking in
another’s shoes. Younger children will think
that meais if two children have the same kind
of shoes, they might wind up exchanging the
wrong pair. Younger children may also think
this means to be like your dad or brother, e.g.
walk in dad’s shoes. Those interpretations are
good starts to develop the concept of empathy,
understanding and appreciation for another’s
experience.

10 minutes - Develop an activity:

Activity 1 Step into my shoes
Activity2  Understand a crisis
Activity 3 Empathy and trust combined
Activity4  Empathy has an impact on
' decisions

5 minutes - Re-emphasize Time Out as home-
work. Underscore the notion that Self Talk
helps to establish calm and readiness to think
before going on to decisions and action related
to what has happened.

Empathy awareness starts with, “How
would you feel if Johnny did that to you?” This
comes after Sammy has socked Johnny in the arm.
Sammy doesn’t really understand the full mean-
ing of the question. However, adults should NOT
sock Sammy to make the point. Sammy should
pay some consequence, even if he later empa-
thizes and apologizes.
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Empathy education develops if more inquir-
ies pursue thoughtfulness about what life is like
for others. Teasing is endless among children. If
teasing could be abolished in the name of empa-
thy, the world would be a better place. Children
have not developed the full ability to judge the
impact of their words. The children may make
attempts at humor and jokes which result in
offense toward other individuals or groups.
Develop wit and humor among children as a
strength which drains away frustration, but
causes no one harm. Attempt to erase all teasing
by offering other models for appropriate
interaction.

Key points when teaching empathy:
Notice how tear?1g hurts others.

Show others how you understand that there
are many ways to be in this world.

Learn to walk in someone else's shoes.

Find many ways to express your empathy.

~
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WALK IN SOMEONE
ELSE’S SHOES

1. Notice how teasing hurts
~ others.

2. Show others how you
understand that there are
many ways to be in this
world.

‘3. Learn to walk in someone

else's shoes.

4. Find many ways to

express your empathy.
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A.CTIVITY 1

STEP INTO MY SHOES

Objective:

Literally walk in another’s shoes to begin to
understand and express another’s point of view.

Grade Level:
K-6 adaptable.

Process:

Find or improvise several pairs of shoes or
boots to bring to class. Make them available for

volunteers to step into AFTER considerable
discussion about the different backgrounds

(cultural, economic}, situations (handicap, injury),
roles (teacher, parent, policewoman) and other

differences among people who come together.

Without extensive preparation for the activity,
especially among young children, the point of the
lesson will be lost to the fun and hilarity of trying

on the shoes.

1)

2)

3)

4)

5)

6)

7)

What do you feel like now that you are in
‘s shoes?

What kinds of things are you in charge of
when you wear these shoes?

What does want from ?
(student, child, robber, patient)

What does feel like when does
not listen?
What does __feel like when someone

teases her/him?

Would you like to be in __'s shoes all the
time? Why not?
When is life hardest for ? When does

want to run away and not talk to -
anyone?

The possibilities and levels of sophistication

are numerous. Older children can write skits or
plays. Encourage thoughtful creativity to rein-
force the concept of understanding and empathy.
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UNDERSTAND A CRISIS

Objective:

Enhance the ability to understand critical
situations as a part of growth and wisdom.

Grade Level:

4-6.

Process:

a.  Pair up students

b. Have students discuss a “crisis” that hap-
pened in their lives.

¢.  Pose these questions:
1. What happened to ybu?
2. What changes did the crisis bring about?
3. What problems resulted?
4. How did you feel at the time?

5. How did you manage to handle the
change?

6. Did you have anyone to talk to or be with?

d. If students cannot think of any, suggest these

as possibilities: death in the family; divorce
of parents; senile grandparent living in the
household; forced to move into a new neigh-
borhood and change schools; failure to be
promoted to the next class; caught smoking;
parent getting remarried; parents spending a
lot of time away from home; parents hitting
eachi other; getting lost at a shopping center.

Questions:
1) How did it feel to share with someone?

2) Have you ever shared a problem with some-
one before?

3) Can you imagine geoing to someone , anyone
you choose, again, if you have a problem
and need support?

Summary:

It is a goott exercise to have students see that
sharing feels good. Carrying around problems
alone is a lonely feeling. When students take the
risk, they can see that they are still accepted and
liked even if they have problems. If they experi-
ence such relief and acceptance once, they may be
likely to reach out again. Be prepared to help
students who have difficulty with this exercise.
Some students may have difficulty sharing and
other students may have difficuity handling the
information. Referrals to the school counselor
may be indicated.
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EMPATHY AND TRUST

COMBINED

Objective:

Experience understanding, empathy and

trust in a brief exercise.

Grade Level:

4-6.

Process:

a.

b.

Teazher brings in blindfolds.
Ask students who wants to participate.

Students get in pairs with someone they
don't know well.

This exercise can best be done on a grass
playground. Have one student be blind-
folded. Have the other students lead the
blindfolded person around for a minute or
two.

Have “leader” be aware he must insure the
safety of the “blind” person.

He shall do this by: having blind person hold
his bent arm; walk slowly, at a pace blind
person says he is comfortable with; describe
everything verbally that the blind person
might touch before they get there; and
describe any ups or downs in the path before
they get there.

Write all the instructions on the board and
model the behavior before you go out to the
playground.

Have the students switch after two minutes.

Questions:

1) How was it for each of you?

2) How does it feel to depend on someone that
much?

3) Areyou aware of depending on others that
much? For what kinds of things?

4) Do you trust the person, a little bit more now
for the good job s/he did in leading?

5)  Would you be inclined to trust that person in
other situations?

6) Do you respect the person for the good job
s/he did in leading you?

Conclusion:

Each person must be trustworthy atid avail-

able to trust and accept the differences of another.
Each person must be able to exercise some degree
of trust in others in order to develop a sense of
empathy.

-
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EMPATHY HAS AN
IMPACT ON DECISIONS

Objective:

Learn to integrate empathy into everyday
experiences to make it work in human relation-
ships.

Grade Level:
4-6,
Process:

Have students get into groups and act out
skits:

a.  Situation: A friend's mother is very sick. The
friend is worried, but unhappy at the same
time because of the extra work and not being
able to be with her friends as much.

Roles: Two friends

b.  Situation: A boy in class is not very athletic

~ butis talented in art and music. A group of
tough boys call him names because of his
slim build.

Roles; Two friends who are good at sports

¢.  Situation: Your friends are mz, ‘ng funofa
new kid in class who wears thick glasses.
Your friends want to take the glasses and
hide them.

Roles: Several friends

Questions:

1) How did you feel about the things people
did in the skits? How fairly do you think that
was treated?

2) Think about how
would you have felt?

was treated. How

3) What would you have done?

4) When you think of how a person feels, how
does it affect your choices about how to
behave?

Conclusion:

It is useful for students to act out skits. It
allows them te watch behaviors and situations
that have the potential for affecting decision
making. By connecting their decision making.
with feelings, children begin to lay the foundation
for empathetic thinking. Thinking a situation
through and experiencing the consequences, as
well as listening to another’s feelings (relief,
sadness, frustration, shame) expands a person's
ability to make good decisions based on empathy.
Ask open-ended questions in order to get
thoughtful responses.
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LESSON 7

PARENTS ARE PEOPLE
TOO

During the past ten years, the Mental Health
Association developed an annual theme called
., "Children Are People, Too.” Recognizing the
- personhood of each human being, young or old,
contributes to positive self esteem and self con-
trol. When one can walk in the shoes of another,
one can develop empathy and understanding.

To be cognizant of another’s feelings and
rationale accelerates development of young chil-
dren and adolescents. Children can also learn the
behaviors associated with understanding parents
as people. Children can practice respect, cour-
tesy, and obedience, as well as appropriate
expressions of frustration. Children can learn to
notice a human being when there is interaction.
Children usually know such sayings as “Treat
others as you would have them treat you” or
“What if your dad lost his job like Johnny’s dad
did?” To the extent that the children are treated
as less-than-persons at home, those children will
have greater difficulty in reaching out to their
parents. At least they can be asked to treat their
teacher as a persor.

When parents and teachers take on human
qualities and allow these to show, the adults can
continue to maintain responsibility and continue
as authorities for children. The adults can con-
tinue to be in charge even thnugh a realistic
human relationship exists. Being equal as per-
sons does not imply that all else is equal in
power, decision making and responsibility. Dad
and child may both hate to eat peas, but a differ-
ent consequence may occur.

Parents get upset. Parents want their chil-
dren to experience life with improvements over
what they had as children. Parents sometimes
forget what it was like to be a child. Some
parents treat children as miniature adults,

10 minutes - Review self esteem, self control,
and other concepts. Ask for reports from the
children. Ask them to tell how they used
Time Outs and Self Talk during the week.

One method for speeding the pace of the
discussion is to point to each child in turn:
“Do you want to share and participate?” If
not, that is OK. Go on to the next child: “Do
you want to share and participate?” If yes,
“How did you use Time Out? Give one
example. How did you use Self Talk?” Go
on to the next child.

2 minutes - Develop the idea that parents and
teachers are people, too.

8 minutes - Develop an activity:

Classroom Discussions
What Would Yow Do?
Revolving Author
What Mothers Do
Family Drawing

Activity 1
Activity 2
Activity 3
Activity 4
Activity 5

5 minutes - Give the same Time Out home-
work. Ask the children to include their
parents and ask for help from their parents.
Remind the children that more of them will
get a chance to tell their positive experiences
next time.

forgetting that certain behaviors are neither
realistic nor possible at certain stages of develop-
ment. Parents usually maintain a broader
perspective and can see consequences far beyond
the perspective.; of the children. Children can
learn that many views exist for any circumstarice.
It is the parents’ values and perspectives that
usually prevail. Note that no parent sets out to be
a bad parent. By the same token, no child sets out
to be a bad child.

Parents can become team members and
advocates on behalf of children. Parents and
teachers can work together to offer a greater sense
of security and predictability to the children.




72 / Peace Begins With Me

Lesson 7

PARENTS ARE PEOPLE TOO

A bibliography offers resources to develop
this notion. Teachers may also find it helpful to
make copies of the parent handouts included
with each lesson. These can be sent home with
the children. Parents naturally appreciate being
informed and may be more interested in closer
ties with the teacher as a result.

Key points to cover in establishing that
parents are people too:

1) Parents have feelings just as children do.

2) Parents have likes and dislikes just as
children do.

3) Parents try very hard to make a good home
for their children.

4) Parents make mistakes.

5) Parents need to hear positive messages about

themselves.

Objective:

Each child will offer at least one idea that
shows some intellectual knowledge and empathy
that parents and adults have personalities and
feelings too.




Lesson?7

- PARENTS ARE PEOPLE TOO

Peace Begins With Me /73

Parents Are People Too

1.

2.

Parents have feelings too.

Parents have likes and
dislikes too.

Parents try very hard to
make a good home for
their children.

Parents make mistakes.
Parents need to hear

good things about
themselves.
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Chorus

Don’t you know your mom and dad are persons,
They’re special just like you.

We all belong to the human race.

Parents are people, too.

Verses

Your mom is only human

Like sometimes she has to sneeze.
Your father sometimes acts like you
When he hates to eat his peas.

Your mom is sometimes angry.

Your dad is sometimes blue.

- They both have feelings just like you.
Parents are people too.

Your parents have needs like you do -
To rest, to think, to eat.

They also need respect and love .
To make their life complete.

Your parents are not perfect.
They have their belly aches.

They sometimes have accidents like you.
They even make mistakes.

from Word Publishers, “A Kid’s Guide to Understanding Parents,”
1982 Living Skills Press. P.O. Bax 87, Sebastopol, CA 95472.
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CLASSROOM

DISCUSSIONS

Objective:

Encourage the children to talk about their
parents in a sharing atmosphere. Increase aware-
ness of parents’ roles and responsibilities. The
younger children will focus on concrete tasks and
the older ones will begin to appreciate what it
takes to be a parent. Acknowledge and under-
stand parents’ fallibility and capacity to make
mistakes.

Grade Level:
K-6 adaptable.

Process:

Listening and responding will be essential

- skills to holding these discussions. There are

many ways to go about approaching the subjects.

1)  Ask the children to tell what their mothers,
fathers, aunties, uncles, grandparents do for
them. List these favors and tasks on the black-
board or on the transparency for an overhead
projector,

Do mothers and fathers do different things at
home? What are the things that moms and dads
do? Can you help both your mother and your
fathey? Can you learn the things that both your

parents do?

Do you show your moms you care about
them in one way, and your dads in another? Why
is that? Can you express to both your mom and
dad that you love them?

2)  Askthe children how they help their par-
ents, Write the list for them to see.

3)  Ask the children to name the kinds of mis-
takes a parent might make. List these. Reality
suggests that children may experience their
parents as mean — either because that is the
child’s name for discipline or because some
emotional and physical abuse takes place. Other
children may want to discuss humanness in
parents when it turns to negative interaction. Ee
prepared to point out various factors associated
with adult negative behavior, e.g., stress, sleep-
lessness, illness, worry. Sometimes drug and
alcohol abuse enter in and sometimes personality
type. Once in a great while, a child may reveal
some substantially abusive-sounding activity at
home. The counselor and principal should be
advised so that they can take appropriate steps.

4)  Ask the children to name the different kinds
of families that exist. Emphasize that all the
differences are OK. For example, what is a fam-
ily? What is a parent? Some families may have
one parent present; others may have two. Some
children may live with grandparents, aunts,
uncles, foster families. Employ caution when
asking children to name with whom they live in
front of the whole class since this may be a sensi-
tive issue for some. Some may Jave siblings or a
non-relative living with them. List all the differ-
ences all of the children can think of.

5) Talk about how the children show their
parents or caretakers that they care.

6) Discuss how parents and children are the
same and how they are different. List these in
two columns.

Conclusion:

Try to include each child in some portion of*
the discussion. Make sure each has the option to
speak or refuse to speak. Talking in generalities
or in the third person helps to keep a lid on
personal information which often spills out iri this
kind of discussion. Conclude the time with an
emphasis on parents and their need for under-
standing.
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CASE STUDIES—WHAT
WOULD YOU DO?

Objective:

Give children an opportunity to work with
each other in recognizing difficulties some chil-
dren may experience with their parents and
possible solutions.

Grade Level:

3-6.
Process:

Read one or both (time permitting) of the
following case studies. In a group discuss them
with the questions:

1) What are some alternatives in this situation?

2)  What are possible consequences for each of
the alternatives?

3) What would you do in this situation?
Case Study 1

Mary is 14 and in the 9th grade. Her father is
an alcoholic and often beats her up when he is

drunk, Her mom is afraid of her husband and can

do very little to help Mary. Mary and her mom
are close and often talk together about many
things, Mary has a 12-year old brother and an 8-
year old sister. Often Mary comes to school tired
and her homework is not finished because she
was beaten up by her father or her parents'
yelling kept her up all night.

Case Study 2

Pam, 14, Brad 10 and Troy 8, live with their
father and stepmother. Their biclogical mom was
divorced from dad three years ago and lives in
another part of the state. They see mom infre-
quently because of transportation problems. The
children are unhappy with their stepmom
because they feel she expects too much of them
and asks them to help with too many chores.
Their father spends a lot of time with stepmom
but gives the kids very little attention.. Pam seems
to have a great deal of responsibility for taking
care of Troy and Brad. Sometimes she feels like
running away from home. What are some alterna-
tives you can suggest to help solve Pam'’s prob-
lem? What are possible consequences? What
would you do if you were Pam?

Conclusion:

Children may be experiencing situations
very similar to the ones in the above case studies.
If discussion reveals significant problems for a
child, be sure to consult with the school
counselor.
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REVOLVING AUTHOR

Objective:

Elicit information about a child’s feelings
and concerns about the family in an indirect way.

Note that one needs to be able to be privately
cognizant of the themes expressed in various
activities. It is especially important to withhold
judgment. Children can experience these activi-
ties as a creative release of feelings. If a particular
child conveys ideas connoting a common theme
of feelings or concerns, it may be appropriate to
consult with the school counselor or other helping
professional for more guidance.

Note also that these activities have been
- adapted to the topics of parents. The activities
can be adapted easily to other topics as well.

Grade Level:
3-6.
Process:

Seat the group in a circle, If the class is large,
divide into smaller groups of ten or twelve each.
One child initiates the story with “Once upon a
time...” It should be clear that the topic will be
parents and families. After 15 seconds, the leader
or timer calls “next” so that the next child can
pick up the stery. The story can grow until an
appropriate ending.

~ If there are some extra tape recorders and
- blank cassettes, each group can pass a tape re-
corder to record the story for playback and
- listening. (When violent or disturbing messages
_are presented, the story can be redone or taped
over to create a different scenario and outcome.
- “This experience offers the children some control
- over dreadful ideas.)

In some cases, children may be encouraged
to use a blank cassette at home where each child
can create a personal story for playing later to
everyone. For this lesson, the topic should con-
tinue to be parents, but be very cautious about
crossing the line of invasion of family privacy.

Questions to the children may include the
following.

1) Itsounds as if people were having fun
during this activity. What was the meaning
of the laughter? Embarrassment? Humor?
Laughing at self? Surprise at the sound of
your voice?

2) Whatis a fantasy? Did any story about mom
and dad or about a parent include a fantasy?
How do people use fantasy in their lives?

3) Cananyone name some of the feelings which
were reported in the stories?

4) Does anyociue have a new ending for any of
the stories !+:ld? Please tell what your differ-
ent endinj .. -::3d be.

Conclusion:

Explore the notion that parents and families
evoke feelings and concerns for children. Encour-
age verbalization and expression of feelings and
concerns. Provide a nonjudgmental and non-
evaluative framework for expression of these
feelings and concerns. Refer the child to a
counselor when themes and patterns of concern
emerge.

Living Skills Press, P. O. Box 83, Sebastapol, CA 95472.
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WHAT MOTHERS DO

Objective:

Continue to challenge stereotypes and often-
repeated ideas that have little basis in fact.

Grade Level:
5-6.
Process:

Bring up more questions and ask many
children to respond.

1)  Explore the statement, “My mother doesn’t
work. She stays home.”

Ask further:

What kind of tasks, work does she do all
day? Ideas include:

a. How much does it cost to hire a baby
sitter?

b. How much does it cost to hire a taxi
driver?

¢. How much does it cost to hire a
laundress?

d. How much does it cost to hire a cook?

e. How much does it cost to hire a

~ housekeeper?

f. How much doesitcost to hirea
seamstress?

g. How much does it cost to hire a

- bookkeeper?

h. How much does it cost to hire a pet
keeper?

i. How much does it cost to hire a nurse?

2) How important is your mother to making
sure that the family is fed and clean and
happy? Should the mother be paid that
much?

3) Do you sometimes take her for granted and
not appreciate her?

4) Is there any reason a father could not do all
of the same tasks?

Conclusion:

Saying that someone doesn’t work implies
s/he has no value. Work is more than paid em-
ployment. Work is activity, volunteer or paid,
which contributes to the wellbeing of self and
others. Valuc the contributions of each family
member.

Living Skills Press, P. Q. Box 83, Sebastapol, CA 95472.
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ACTIVITY 5

FAMILY DRAWING

Objective:

Elicit information regarding a child’s feelings

and concerns about parents and family.
Grade Level:
- Kb

Process:

Pass out paper and ask children to use their
crayons or markers to create a drawing of their

family. Older children can title the pictures.
They may include names if they wish or be
anonymous. Offer the choice of having the

picture displayed or taking it home to share with

their family.

Drawings reveal not only content, but

feelings and impressions by choice of colors and

the arrangement of figures on the paper. The

- appearance of people portrayed az:d many other
variables allow qualified professionals to read a
message expressed in a drawing. For this activity,

privately note any impressions.

Develop a Discussion.

1) Who will tell what the parent(s) in your
drawing are feeling just now?

2)  Who can tell a story about her/h1s drawing?

3) Who can volunteer to tell what your drawing
says about parents?

4) Would anyone want to take any extra piece
of paper home so that your whole family
could work on a drawing together tonight or
over the weekend? Sometimes families can
talk and share while drawing together. Has
anyone here ever made a family drawing
before? If someone volunteers, ask the child
to tell what that experience was like.

Conclusion:

Summarize what the children expressed
about parents and families. Contirue to empha-
size the point that parents are people too and
parents need to be understood just as children
need to be understood. There are many ways to
express feelings and concerns — music, poems,
drawings, games, discussion.

L
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Lesson 7

PARENTS ARE PEOPLE TOO

HANDOUTS AND BIBLIOGRAPHY

Parents should be assured that while they
were talked about during this lesson, the focus
was on reciprocity and mutual consideration.
This idea can be enhanced by sending home a
brief bibliography on how parents and teachers
can be team members and advocates on behalf of
the children.

Sometimes parents will share material which
they like. Add this to the classroom collection of
references and resources for another time when
these topics are covered.

PARENTS AS ADVOCATES AND
TEAM MEMBERS WITH TEACHERS

Buscaglia, Leo (1982(. Living, Loving & Learning,
New York: Holt, Rinehart & Winston, Inc.

Dobbert, John (1980). How to Improve Your Child’s
Education, Irvine, CA: Harvest House Pub.

Elkind, David (1981). The Hurried Child — Growing
Up Too Fast Too Soon, Menlo Park, CA: Addison-
Wesley Pub. Co.

Herr, Ethel Schools: How Parents Can Make A
Difference, Moody Press.

Moore, Raymond and Dorothy (1981) Home-
Grown Kids - A Practical Guide For Teaching Your
Children At Home, Waco, TX: Word Books.

Hefley, James C. (1979) Are Textbooks Harming
Your Children? Milford, MI: Mott Media.

Kienel, Paul A. (1974). The Christian School: Why Is
It Right For Your Child, Wheaton, IL: Victor Books.

Schimmels, Cliff (1982) How To Help Your Child
Survive And Thrive in Public School