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EXEMPLARY' PROJECT NOMINATION: I'; 
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Law inAmerican SocietYFound~tion 111iOOi$' Pr:(jj,~~C1: 
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J=ORMAT FOR SUBMISSION OF EXEHPtARY ·PROJECT RECONNEND.L\TIONS 

=== 
I. ,Project Descripti'On 

1. Name of the. Progra~( 

, , taw' in Amer;i.ca~ Society Foundation Illinois Proj ect 

2. Type of Pro~ram (ROR, burgl ary prevention, etc.) 

'Tr aining, p rev-en ti0':l 

-. , 

II. 

3. Area or" community served ' , 
The State o~ Illip.oi~. Regional projects currently in Chicagt:i,) 'Mo-

(I' 

'line, Roc1:..£ord, Bieoria, and twenty-two school districts in the Ghi­
,cago TIletropolitan area; also, th~ Juvenile Div;i.s~on of the Ill. Dept. of 

o 

4. Approximate population of area or corrnnunlty ser'/ed Corrections, 
11,250,500 
By the conclusion pf the program, the entire State and the 
Department of Corrections educational units,' 

5. Administedng Agency ,,(give full tttl,e and address) 

6. 

Law in American Society Foundation 
,National Center for Law-Focused Education 
'33 'North LaSalle Street, 
Chicago, IllinoJ.s 60602 

Project Director (name and phone number; address only 
if different from 5 above) 

Dr. Alice Sesno 
Illinois Project Director 
312/346-0963 

Dr. Robert Ratcliffe 
Executive Director 
Law in American Society Foundation 
312/346-0963 

7. Fundirlg"agency(s) and grant number (agency name and 
I address ~ staff contact and phone number) 
Illinois Lalv Enforcement Commission " 
150 North Wacker Drive 
'Chicago, Illinois 60606 

'. Mrs. Jane Rae Oksas 
312/793-3611 I", 

Grant Number 0363-0~ and 0363-02 
,'~J 

~8. Prqject Duration (give date project began rather than 
,,;the data that LEAA fundi ng, i f any~ began) 

The three phase, 3-l/2year
J 

)?roj ect.beganFebruary, 1972. 
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9. Project~perating Costs (Do not include costs of formal 
evaluat'jon if. one has been performed. See Item 10) 

. '10. 

Breakdo\,1n of Total Operating Costs_l! "spedfy time period:, 

Federal: $179,180 

State: 15,765 

Local: 47,295 

Private: 

Total: $242,240 

Of the above total, indicate how much is 

_ (a) Start-up; one time expenditures: 

Approximately $2,000 

(b) Annual operating costs: $240,240. At this point~c nearly the 
entire budget goes £or operating costs. . - I, 

(A complete budget breakdown should be included with ~he 
attachments to ·this form)' . 

Evaluation costs (Indicate cost of formal evaluatiop Jtf 
On€! has been performed) /1 

The grantee receives $10,000 (not i11c1uded in the #ig,l1:ces in 119) 
to 'contract with an independent evaluator (subject,? t(,) ILEC approval). 

,1 
11. Continuation. Has the project b~en institutionalfized or is 

it still regarded as eX'per'imentalin nature? Doqls)its 
continuatiop appear l~easonably certain with 1 Qcajl funding? 
'~~ I. I, 

The LIASF h~~.,been in existen~e 'since 1968. Th~ Illinois Project, 
initiated in i972 w'ith an implied commitment oil' f:unds for 3-1/2 
years, will pe completed in October, 1975. At/that til'ne, :t't is 
expected that the regional pr~j ects created tr,iro:ughILEC· funding 
1;vill continue to operate. The Foundation it~,elf wi>ll, of course, 
remain in existence. ' i' il! 
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Attachment A Program Review Memorandum 
, ., 

The Illinois Project seeks to incorporate a comp rehens iva program. of law-­
focused education in the elementary schools (5th grade,+), jurlior and senior 
high scho9ls in Illinois. The Foundation plan includes curr:t!culum develop­
ment (to add to their existing texts)', intensive teacher tr9?-ningthrough 
a four-,.,reek Summer Instj,tute ,and continued inservice teacher training 
throughout the year. The methods of instruction encouraged and taught by 
the Foundation are ,the case method, mock trial, and the inquiry -lne.thod •. 
Morning sessions of the Summer Institute are devoted to the study"of 
substantive law, with law school pro~essors as instructors; the afternoon 
sessions, con,ducted by educators , emphasize teaching methodologies. The 
Foundation, through art ILECgrant, has also developed cours~s 4ealing with 
the teaching ox law-focused material to be incorporated into the teacher ed­
ucation curriculum at the college and university level. 

The model being used for statewide implementation of the LIASF program is 
the' result of sttidying the program. over the past six years and observing hotY 
best to institutionalize it in a gi~enscllo01 district. The pattern which has 
emerged.,is that of using .a regional coordinator workin.g with a leadership 
1:eam to'implement the use of the materials and then' to conduct regional 
sunnner training institutes, rather than ha"l[ing trainees come to the Chi-cago 
Institute every summer. Also, the practiJie of having participating c;ities 
agree to hire one persoll on a.fu1l time b\~sis, to. a staff level to coordinate 
the LIASF program~ will, hopefully ~ elimiiiate some of the earlier problems 
af the program where the participating school districts continually sought 
.autside funding far the program. 

The statewide 'program presently utfderway (Illinois is the fi·rst state to.. 
attempt to institute the LIASF pr(;gram on a statewide, rathe~ than a city ~ 

'basis) will eventually create ten regional LIASFcenters outsia~Cocik County~ 
these center!;! will be equipped to offer SUmIhe.r training and suppok'., services 
ta"part:i.cipating schools throughout the scho.ol year. '. Inasmuch as tli'e inten .... 
s:I.~e four w'eek sunnner institute 'is an integral pat::J: of the LIASF program, 
t~l.S ,vou1d ~e necessary to a statew::tde imp1.ementationof the ;'J;?,ragram. 
\v~thout reg~onal centersal1t~achers would be required td! come to Chicago 
for tra:(.ning~ and insel.'"Vice training and support services would not be readily 
avai.1able.. Teachers in the Cook County and ;\Chicago ·proj e.cts will. continue to 
attend the Summer Institute held in Chicago. In addition, the I 1 l:f.n 0 is 
Proj ect wi;l;l traincorrect:Lons teachers in ~ubstance and me.thods of law-; 
focused education. ." 

The past success of the LIASF program of teacher training and curriculum develop­
. ment has been docume"'nted·-'th.rough numerous iJ;1de.pendent evaluations, research re­
ports, surveys ~ and p<;;rsonaltestimonials. The LIASF aj?proach to. teacher 
trail.lit1g and the need for this type of edG:bation has been recognized by a 

number of .colleges and universities • Courses designed to prepare teachers to 
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teach legal concepts and to. analyze the substantive problems and str.at·egies 
required for teaching legal cancepts have been conducted at Narthwestern 
University and the University of IllinoiS at Chicago Circle. Irt fact, Chicago 
Circie has officially adopted the courses as a permanent part of their 
teacher education curriculum. 

LEM, thro,ugh discretionary funding, has supported the expans:l'.on of the 
Foundation' sprpgram throughout the country by the establishment of projects 
in each of the ten LEAk regib~s. 

Evaluations of the Foundation's program. by. teams of evaluators from Northwestern 
University and the Unive:i:sity of Michigan have produced the following c:onclusions: 

1) 
~\ . 

That teachers, as a result of participating in the special training 
program of,. the tIASF, had become significantly better, more 
effectj.;~le directors of learning; 

2) That. communication had improved between teachers and students; 

3) That students, in five of six grade levels. tested, learned Signi­
ficantly more. than similar groups of control students using the 
regular textbooks; and 

9-) That students, as a result of these instructional programs are 
more positive in their attitudes t'oward law, courts, and the 
role of citizens in times of civil disorder than are similar 
control groups of students. This was demonstrated not only by 
significantly better performance on attitudinal and opinion in­
ventories., but also by ·ma;rked. improvement in student be-
havior, better attendance, increased pupil motivation, and class 
discussion involvement by greater numbers of stud~nts. 

In addition, the So~ial Science Educational Consortium, the Far West Regional 
Lab.oratory, theUSQE Marin SOCial Studies 1?roj ect and the Georgia Sacial 
Studies Project for the Disadvantaged concur in reporting favarable ~esu1ts. 
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LE:AA FO~M.t~3fl1' (~:,721 
UN1TEP STATES GOVERNMENT 

Memorandum 
TO. Mary Ann Beck' 

Office of Techno.logy Transfer 

FROM Fre,d Becker 
Off; ceofTechnology Transfer 

o 

DEPARTMENT OF JtJSTICE 

LAW ENFORCEMENT ASSIS',l'ANCE ADMINIsTRATION 

DATE: January 17, 1974 

~SUaJl!:CT: Proposed Exemplary Project - Law in Ameri can Soc; ety Foundati on, 
1111noi s., Project. \ 

\ 
\ 

'.') 

D 

f} 

',) 

In considering the project, I gave special atterition to the 

possibility that it might be justifjed as an exemplary,package on the 

grounds that it as~tlres greater citizen involvement, a point which 
" the Administrator has been stressing lately :' ,Urfortunately, although 

,; t seems ii ke an agmirabl~ project, I have not found it to meet the 

cri ter; a for an 'ie~emp~l ary package. 

Itapp~afrs ,fame that the project fails to meet the criteria 
': ~ 

1n the fol\~;DwTng w?ys: 
.';, -:. .) 

While t'!,'e'prevention of crime has to qualify 3§ a significant; 
" 

if very broad, goal, the project cannot be. saicl to have demonstrate,d 
, ' ' " \ ~ . 

effectiveness in achieVing that poal. The' project can not be shown 
:;) ,I 

to/;hav'Je improved the.crimin~l justice system. Any test of the true 

effectiveness of the Project in redUcing crime. would take years, an~ 

may not be feasl.b\l~ at all.W There have been essent; a lly several. 

replications at the urban level of this project. According to the summa.ry 
(I " "}- IJ' 

o • G 

several expert agencies haVe endorsed the approach .Th; s mak'es it 

highly questio'nable iTqdditionalrepli'cations can be justif;\ed as 

va 1 idati O~l studi esor demons tra ti nns .. 

FinallY, 'W~at the nomination calls training to prevent crimetlnightc; 

better b~ called IIdvics,1I or ci.:tizenship." Hhatit 1's atternptin9 to 

<io,aDd tomea.sure j t seems to me ~ is,fthesame thing that tea-cher$ have, 

, " 

" 0 

,. ' 

1\ 
I) 

'':..c" 

I' o 
/; 

. . d' t' do through' ·the teac,f14 ng of hi story, government and _ always trl e i
' 0 _ 

current events. 

Th iss ug ges ;,. that the«~i at i on wi th'fri tni n ~ 1 jus ti ce is tOb 

tenuous and ,too narrow to jUst; fy any· sped q;', endorsement by LEAA. 

ono'~he contrary, the judgement of thfs program and the .extension of 

; t to other jurisdi ct; ons mi ght better be 'left to professi,onal 

educators. I feel that,LEAA };ould even be critlcized for medd';n~ 

wi th the school i ng of youn~r'~eOPl e as smack; ng too much c;>f "Btg 
c, t. 

Brother. II , There'fore, the applicant sh?Uld be encouraged to discuss 

the proj"ect wi th HEW as the agency more di rectly concerned wi th 

the fangible and measurable aspe~~f the program. 

(,J 

o 

o 

o 

() 
, J) 
"( . 
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Donald Page Moore (./,amnan 

TO: 

FROM:' 

DATE: 

SUBJECT: 

ILLINOIS LAW ENFORCEMENT COMMISSION 

150 NORTH WACKER DRIVE • CIUb~GO, ILLINOIS 60606 
. 312/793-3393 

() 

MEMO RANDUM 

Mary Ann Beck, TIi!chno19gy Transfer D:i.vision, NILE CJ 

David FogeiL, .l~citl1t~ve Director .. 

December 28, 1973 

Exemplary Project Nominations 

Six exemplary project nominations have been prepared by our staff:' and 
are hereby certified by the Illinois SPA to be Exemplary •. We beJLieve 
that the following projects are o1,1tstanding examples of projects which may I 

be replicable in other ~ocal~s (the nomination forms should be self-(. 
explanatory): . 

1. Police-Social Service Project 

2. ISPERN 

3. Crime Prevention Bureau Network 

4.' Illinois Local Community Police Of.ficer Selection Proj ect 

~ Law in American Society Foundation Illinois proj.~ 
6. Illinois Appellate Defender Program 

Therefore, we ask that each of these projects be given serious consideration 
for desigp.ation as Exemplary Proj,?cts. . 

·DF:nc:fo 

• ,J) 

(; 

• 
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EX~1I ~ IX1YE~R [:SPr'\ I\.In I::"r{>F~~ENT OF JUSTICE 
. ,U I IV J;;;;;.d-\"';"-"""'- L- LAWNtaM:~~M~"'A¥'~k~ADM1NISTRATION . emoran um ~ 

TO 

Thru 

FROM 

~ r~ary Ann Beck, Technology Transfer Division, 
fl. 1. .!;"C.J •. t::Z. 

DATE: 

m~s ~~~r:~eputy ~eg'ionalAdministrator~, 
Reg 1 on V" Chl caFj '. ., 

1G0t.~on D. Nel1on",Ii'State Representative - Iliino"is, .. 
.. "Reg 1 on r., =tiil cago If '7<. -- fC,? IJ _ 

December 28, 1973 

SUBJECT: Exemplary prOjectC;;~:~, ~'i':S ':: '~' 

I:;:: 

C-I 

The III i noHi Law Enforcement Commi ss ion (SPA) has submi tted ,; n the 
form recorylq1ended by Mr. Caplan's memorandum of j\ugust 24, 1973, 
desc;riptidns of six projects that are considered exemplary: 

1. The Poli,ce-S i()cial Service Project has proven itself ,a real 
asset to the communities served as evidenced by continuation 
and expansion after :federal funds ceased. An evaluation of 
this project is being negotiated for cQmmercial publication. 

2. ISPERN ts highly valued by police departments throughout 
111; noi sasan excellent communi cat; on network for the . 
entire statt~. It serves for crime prevention, apprehension, 
cmd incases of speci a 1 emergency. J' 

3. The Crime Pnwention Bur.eau Network Project is a statewide 
program which has stimulated crime prevention bureaus in 
police departments and county sheriff departments. A uniform 
approach to crime prevention in the state with extensive 
citizen involvement makes this project notewo.rthy. 

4.' The 11 1 i noi 5 Local Communi ty Pol i ceOffi cer Sel ecti on Proj ect 
has provided. a scientific basis for police selection through 
the development of non-discriminatory batter::ies of tests. 
Th,is proj'ect shoul d greatly improve manpowet sel ecti on for 
law enforcement. The project also provides<:,fot';iprofessional 
test administration. It is presently opera~\ive and has a 
backlog of demand for service from several j~lt'isdictions in 
the State of Illinois. 

5. The Law in American Society Foundation Illinois Project promotes 
law-focused education in elem~ntary through high school. While 
efforts have been made already on a natronal basis, IJ.linois, 

'is believed the only statewide progr:am as opposed to concentration 
on specific cities elsewhere in a National Scope funde,d project. 
The effect is l~rgely a prevention measure. . ....oIIi_-~ ... 

. (' ~ ,/ c, = . ' .. :' 

DO NOT WRITE::'c:N", T.H1S ,COVER AS IT IS INTENDED FOR RE-USE 
o ~ ..' .' 

RETURN IT WITH THE FILE COPIES TO ORIGINATING OFRjCE 
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The Illinois Appellate Defender Program is ~ statewide legal 
defender service at the appellate and supreme court leve1. ' 
It has promoted legislative funding of a new Office of the 
State Appel~ate Defender as evidence of its impact. The 
achievement promotes legal defens~ service, as well as the 
training and stimulation of interest of young law students 
in the criminal law area. . 

The above six projects are endorsed as exemplary projects 'by 
Region V for the State of Illinois. Th~y are all considered to 
have technology transfer potential. and have made distinguished 
contributi ons each i i1 their own area of impact. 
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GRANT APPLICATION C!::Jo/-

PAGE 1 r.--st ~ 

~ . - - . -'. t ill NEW D RESUBMITTED 

~i 

Supplement To 'D~rections: Follow instructions in Part 1 in com· ~~ . .:; 
pleting this application and forward 1!11..rr: 

II @. IRENEWAL 

~~. ~ 
D Grant Number •• __ _ 

t~ Illinois Law Enforcement Commis- It5~ 
Slon, 134 North LaSalle 8ueet, \:::...9\ 
Room 204, Chicago, Illinois 60602 Q ~ 

~~ 

_:. c..") 

TYPE OF GRANT :~ ~ 

~~0 ~~. X ACTION ·0 PLANNING 
$1 

~_' ____________ --____ ~--------------~${---L----------~-----------------------------------------I 
A. Project Title 

lAW IN AMERIOAN 'SOCIETY FOUNDATION ILLINOIS PROJECT 

B. Date Prepared 
E. Total Cost C. ' Expected Duration of D. Starting Date (Est.) 

Project. }2 . MONTHS 

. 9/13/71 

F. Subje7t Area of Project 

o Upgrading Law: Enforcement Personnel 

o Prevention of Crime & Publi.c Education 

lZJ J?revention &. Control of Juvenile Delinq~lency 

o Detection &. Apptchen ~on ·of Criminals 

( 

o Corrections, Rehabilitation, Probation and Parole 

JfJ Training 

G. Name of Applicant 

Perry L. Fuller, President 

Title 

Feb. 1, 1972 $384,400 

o Organized Crime 

o Riots &. Civil Disorders 

o Community Relations 

o Rc?carch &. Development 

o Comprehensive Planning 

.0. Odler Specify ------

H. Nam.e of Project Director 

Dr. Robert H. Ratcliffe 

Title 

National Director 
Law in American Society f;-.:o~u~n~d~a~t!l.:!i~o:.±.n~ __ +-_____ --' -. -----~-------I 
Address 

33 N. LaSalle Street 
Chicago, Illinois 60602 

, Addres::. 

33 N. LaSalle Street 
Chicago I Illinois 60602 

.. -. ---------------------------._' --~---------~-------------------~ Telephone Number Name of Co-Applicant (if any) 

J. 

AddJ:cs,s 

346-0963 

Financial Officer (Nan" I 

Mr. Alex'EIson 

TitleVice Pre~ident and Treasurer 

LaW in A111.erican Society Foundation .. 
Add(ess 33 N. ·LaSalle Street 

': Chicago t Illinois 60602 

1-11 
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.: 
Illinois Law Enforcement Commission (For ILEC Use Only) 

Control Number \ 
I I t{2 ~ 07~25:= Q 36~~Ol . G R.A N TAP P L I CAT ION 

PAGE lA 

. 

K. Conditions: 

It is understood and agreeci" by the undersigned dIat any 'grant received as a result of this application is 
s\lbj ect to the following conditions: 

~ I • . r 

Funds granted as' a result of this application are to be expended only for the purposes and activities' . 
covercd ~y the approved plan and budget and the approved pcoject will be carried out in accordance 

. with the Guidelines ror Fiscal Control:Action and Planning Grants with such specific additicmal 
conditions as may be established at any time for this project. 

2. The grant may be revoked in whole or in part 'by the Illinois Law Enforcement Commission (ILEe) 
at it~ discretion ~d at any time provided that a revocation shall not include any amount obligated 
preVIOUS to the effective date of the rev'.':Jcation if such obligations were made solely for the project 
as approved. . 

3. All reports about the project shall acknowledge the source of the funds granted as a result of this 
application. . . . 

4. Reports will be made as reqUired. 

5. Necessary records and accounts including financial and property controls, will be maintained and 
made available to ILEC for auellt purposes. 

6. Assurance of Compliance widt Title VI of the Civii Rights Act of 1964 applies to this application 
and is attached. 

L. Personal Signatures (in ink) . . J.LJ!2 . 
(1) Project Director (Same as "H", Page 1) ~ ~, '4~ zt;0/ 

~~ .~ ;/t/, -----: Date? 

(2) Aut1'!orb:ed Official (Agent for 'IG", Page -I) ':::::::--:;:.1'- •. -r:~ 7~h/ o 'Y Dfte 

M. Budget Surrunary 

Total Program Amount Requested* 
Grantee Share'" 
ILEC Share* 

+From Page <1 of Application 

Cost Per Cent Note: 

S ~R4,AQD. 100% ::rJ 
154,700~-----4-0-%-o-----~ . 
229 700 '600/0 

Grant falls in State/Fegeral program area 

• 

Allowable grant ratios 
are shown on procedure 
1Bof the Guidelines 
for Fiscal Control 

2-11 
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r-----------~,----~--~--------~ ... , 
IWnois Law Enfotcement Commission 

GRANT APPLICATION , 
PAGE 2 

o 

(For n.EC Use Only) 
Control Number 

Directiogs: Complete (refer.to Grant Application Guidelines) and forward to Illinois Law Enforcement Commission, 

134 North LaSalle Street, Room 204, Chica.go, lIlinois 6Op02. 

...... 

,:,,; LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT 

(Two hundrc.:l (200) words or less. Omit confidential data) 

PROJECT SUMMARY 

.... ~ 
The Law in American Society Foundation Illinois Project will develop a com- , 

prehensive program for establishing attitudinally effective, .l~w-focused curricula as 
a permanent, regular part of the general education of elementary and secondary school': 
childr~n throughout the State of Illinois. This first major effort at such a program is 
based on the successful program-begun initially in Chicago and now being replicated 
in other major cities throughout the nation--Dallas I Atlanta, Boston, and Los Angeles. 
As a result of its pioneering role in establishing a statewide program to reinforce and 
sustain'respect for the law 'among young people, Illinois will serve as a model for the' 
establishment of similar programs for .the states in the geographic regions in which 
these other cities are located. 

During the one-year period (2/1/72-1/31/13) covered by this proposal, the 
'f~rst of three phases of the LIASF Illinois Project vv:ill be carried to completion. As 
the Project enters Phase II (2/1/73'-1/31/74) and Phase III (2/174-8/31/75) I the. need 
for outside funding of the Law in American Society Foundation will gradually decrease 
as the participating Regions throughout the State assume an ever-increasing -portion of 
the burden of administering and financing the Project. 

Three elements are essential for the attainm'ent of the Project· s ultimate goal 
• of a permanent I statewide program of law-focused .education: (1) a sufficient number 

of adequately trained personnel; (2) the availability. of appropriate instructional 
materials; (3) broad-based community support for the Project. . 

Toward these ends t the following Phase I activities will 1>e carried out under 
• the terms of this proposal: 

• 

• 

February-IWle, 1972. During this fir-st halif of the funder. period, an administrative 
mechanism will be established to implemerit Project obl,ebtives. In addition tin-depth 
orientation of key personnel will be conducted, and planning and other preparations 
for the 1972 Summer Institute will be carried out. 
1uly, 1972. Summer Institute in Chicago. For a full description of the nature and 
functions of the Institute, see pg. 6d-h of this proposal and also Appendix B, '1971 

Auqust, 1972-Ianuary, 1973 ~ The latter half of 'the funded period will be devoted to 
I s~mer Institute Program. 

,.:) . ~ 
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. PROJECT SUMMARY 

project implementation in the participating Regions. This local levet implementation will 
consist of: the use and evaluation of law-focused programs by trained personnel in loc?-l 
schools; the development of in-service programs during the acade1nic year; the develop­
ment of community support and the' various coordination and administrative functions of 
the Regional Board of Directors and staff; pla.nning for Regional summer institutes to be 
carried out during Phase II G . .' ' . , 

~'''. .,. 

.fEBRUARY-JUNE I 1972 ,~ 

Administrative Mechanism. In order .to realize the objectives of the Project, an IllinOis 
office will be established at th~ LIASF"National Headquarters in Chicago. Policy fdr the 
functioning of the Illinois Project 'will be determined by an Illinois Project Board of 
Directors I the members of which will be identified prior to the beginning of the funded 
period and selected not later than' 2/1/72. The Board of Directors will identify candi­
dates for the post of Illinois Director hnd 'Will assist in his selection. The Illinois ' 
Director will be directly responsible for both the development and delivery of the program 
in Cook County and also for the statewide coordination of tne Project. A Regional Project 
Director will be hired in the Pilot Region (outSide Cook County) selected for initial part­
icipation in the Project. He will be responsible for ident ifying' potential members of the 
Board of Directors for his Region" selecting a RegionalLeadership Team to participate in 

. the LIASF State of Illinois teacher training, program, ,and establishing an in-service train-
, ing program in his Region's school distrlcts. During the firsfyear, the Illinois Project 

win utilize fifty percent of the time of the LIASF National Director and the'LIASF Natio,nal 
,Program Goordinator, who will assist the 11l~nois Director and the Regional Project 
Director in implementing Project goals throu~hout the State. ,These IllinoiS personnel'will 
work, in close' conjunction with: LIASF staff an'~, consultants to develop programs suited to . '{ 
local conditions and to bringthose programs!ito a full operational level throughout the 
State of Illinois by the end of the funded per~od. . 

,( . 
• . . ' 

Orientation and Planning..! The ,Project will hegin with an Orientation Workshop in , 
February, a purpqse ~f whi9h will l:?e to give ,~,ey,personnel a thorough grounding in the 
philosophy of the'ProJ'ect and'in the .germane in~terials and techniques that have been 
::leveloped by the LIASI'. They will also receive training in administrative and coordina­
tion technlques that have been designed and, used by other associated projects throlighout 

. I ' 

the country G • • 
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PROJEC~ SUMMARY 

At the conclusion of the F?bruarY Orientation Workshop, the 'Illinois Director 
and the Regional p'roject Director will initiate planning in ·their respective Regions (Cook 
County and the Pilot R0gion) toward the goal of Regional participation in the 1972 
Summer Training Institute. This planning will involve familiarizing educators and other 
concerned persons in the two Regions with the nature and objectives of the Law in 
American Society Program. ,Assisting the Director s in' this' task will be the LIASF 
National Director and National Program Coordinator I who will give program presentations 
to bar ~ssociations I boards, of education, 'criminal justice system agencies ,and other, 
local organizations and associations whose support will be vital to. the successful . 
implementation of the Project$ , 

. These presentations and other coordination activities will be instrumental in 
assisting the two DJrectors in establishing essential liaison with school and criminal 
justicJ system personnel from ~heir Regional Leaders!?ip Teams to attend the LIASF Spring 
Workshop in June. These individuals wi,1l , in effect, serve to bolster the coordination 
work in the school districts of their respective, Regiotls • ';" . 

At the LIASF Spring Workshop il1 June; the tw\'1' Directors and the selected Leader­
snip Team members will have the opportunity to participate J with Summer Institute 
faculty, in the preparation of the instructional programs to be carried out for Illinois 
Summer Institute participants.. I,n addition, they wiil engage in evaluation seminars and 
coordination me~tings with the Directors of ~ther- major projects ~cro~~ ,the' United States " 

rqLY I 1972 
, . 

Summer Training 'Institute,,' The focal point, qf the Phase I activities will be the LIASP . 
.'. Summer Training Institute, which will be conducted in the. Everett McKinley Dirksen 

Federal Building in quarter:s provl'dea by the U'e S. Court of Appeals, Seventh Circuit:' 
This training institute will be expanded to train teachers from Cook County and tne 
initial Pilot Region. tfhe training institute 'Will also be, available to personnel from the 
Chicago Board of Education (over the p~st six vears; more than 400 Chicago Board of 
Education personnel have been trail1ed at the LI~SP Summer Training Institutes.) . 

~ 
During the Phase I Hummer Tralning Institute t the Illinois Director and the 

',Be:ionalPrOject .Dl~ector will serve as Tea.m Lea:ders, in which capacity they will co-• • I" I,' • 1.. 
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PROJECT SUMMARY 

ordinate the day-to-day activities' of the participants from their areas. In this connect­
ion I they will be responsible for transmitting to members of their respe ctiv~ R~gional, 
Leadership Teams techniques for instituting in-service training programs in the home 
school districts, and also for training selected individuals from the Pilot Region outside 
Cook County to establish a Regional Summer training institute during Phase I~ of the 
Project. (Cook County teachers, -be'cause of <their close proximity to Chicago, will re­
ceive their training in Chicago for the life' of the Project.) The directors will also 
participate in specialized evaluation and curriculum implementation session~, which , 
will include planning sessions for creating in-s.ervice 'programs for both Cook County' 
and the Pilot Region as well as a Regi~mal summer institute to be carried out during , 
Phase II. At the conclusion of the Summer Training Institute ( the I?irectors and the 
participating teachers will be fully prepared to begin administering and teaching lciw­
focused education courses in the classrooms of their school districts. 

AUGUST t 197 2-JANUARY t 1973 ., 

In-service Training and Project ImR1!:~mentation. Both the'1'i11nois Director and the 
Regional Project Dtrector will devote considerable time to creating and maintaining 1n­
service training programs for teachers v<,Yho participated in the Summer Trainin~ Institute 
as well as for other interested teachers who possess the backgrou,nd and qualifications 
for handling a law-f()cused curriculum. The Leadership Team members se~ected by the . 

. Directors for advance training in in-service program techniq1;1es will serv<e'as 'prime . 
movers in the creation of loc;:al in-service ~raining programs following their participat,ion 

, at the Summer Training Institute. (. . " 

. Both the lllinoi~ Board of Directors ~and the Regional·Board of Directors.will use 
their position and influence to assist the t% Project Directors in establishing profess­
ional and comi''flunitycontacts in their resp~ctive Regions. A major function of the .. 
Boards of Directors will be to enlist the 'support of important individuals on the local 
level, thus ensurin'g the future financial i~dependence of local programs. Equally 
important will b.e the role of, the Boards inxacilitating close cooperation .between local 
criminal justice system agencies and the teachers and administrators charged with 
delivering the LIASF program to the schools. ~ 

, Having established close relationships ill the Spring with the Superlntendents . 
. of the three pilot school districts in ~ook Co~nty I the Il11nols Director and members 9f 

.. 
1. I·' 

'. 

. . 
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PROJECT SUMMARY 

the LIASF staff will advise and otherwise ~ssist those s,uperintendents i~ the delivery of 
law-focused education courses to their ,schools beginning.in the Fall of 1972., Similarly" 
the Regional Project'Director will render all necessary assistance to the school districts 
in his Region in initlating a law-focused curric~lum L ' 

The Illinois Director will continue'to establish close relations with other school 
districts in Cook County for the purpose of bringing them into the, Project during Phase II. 
He will also select additional RegIons throughout the State for 'similar participation in 
the second and third pr ... 3.ses' of the Project. The Regional Director, in addition to his " 
work with the in .... service program, wilt work to bring the remaining school districts of 
his Region into the Project and to plan the Regional summer training institute that 
teachers arid other personnel from those school aistricts will attend. 

During the academic year 1972-73; the instruct.ional programs taught by the' , . 
. Summer Institute participants will be evaluated in tenTIS of th~ir impact on studen~ 

knowledge acquisition and attitudinal change'. These evaluations will be conducted 
with the assistance of psyclllJlmetricians and msp staff and will provide regular data 
concerning the effects of the program on schoolchildren throughout Illinois. 

The net result of the Prc;:>ject work scheduled for Phase I will be the instituting of 
the tried and proven LIASF'educational programs in two new areas of Illinois _ The three;" 

. phase approach developed by LIASF makes it possible to inittate' the prog~am in different 
areas while at the same time providing for a relatively rapid cessation of the LIASF 
support role in the Project", More importantly, the Phase 1 work will'produce a modified ,. . I . 

version of the. model used successfully in our other' projects throughout the country --
a model that will.,lend itself to continual replication throughout Illinois 0 • 

PHASES n & III , 

, During Phas'e II of the Project, two'additional school districts from Cook County 
and tINe additional Pilot Regions eisewhere in the State win'initiate programs Similar to 
thosd developed 1n Phase 1. . In Phase III, one more Cook County school district and 

L ., 

three,' additional Region,s of the State Will-take part in the Project. 
;;. . ". 
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, PROJECT SUMMARY • 

County ~choOl districts will provide a County-wide base. for the further t:aining of 
teachers to deliver the program to Cook County schoolchlldren. LIASF wlll, continue to 

':service the entire Chicago Metropolitan area o' Similarly, s,J:}{ Regional summer tra~ning 
institutes outside Cook County win have been developed throughout the State. T e · 
placement of these institt~tes wql be 'Such that teachers f:om all parts of the ,State f~il: 
have access to training at one 'of these institutes. The wJ.despre,a~ de~elo,pment 0 ~ 

, "'ams together with the strategic placement of the tralmng :mstltutes will . 
servlCe prog. . 'b' ti th . establishment 
make possible the attainment of the Project's pnmary 0 Jec, ve -- e, " 
of a comprehensive program of attitudinally effective " law-focused eduC:;:iont:s pa~ t " 
of the regular general education of elementary and secondary schoolchil en roug ou 

the State of Illinois 0 ' .," ,. • '. 
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BUDGET ITEMIZATION 

Proj cct Title: LAW IN AMERI01\N SOOIETY FOUNDATION ILLINOIS PROJEOT 
Job Annual Percent COST 
Tide Salary Time Total F ed./State Shan Grantee Share 

11inois Director 20,000 100% 20,000 20,000 . 
R,egional Proj. Dir. 19,200 75% 14,400 14,400 
!Director LIASF 30,000 50% 15,000 15,000 , 

, N"ational Program 
A. Ooordinator 

, 2,6,400 50% 13,200 13,200 
ntern/Grad. S tudSn 1 2,000 50% 6,000 6,000 

Personnel 
~ecretary 50% 9,000' 4,500 4,500 

Services ~ecretary " 8,400 100% 8,400 8,400 

SUB-TOTAL 81,,500 81,500 . 
I §.opal ~ecur1n' 
Fnnge Beneflts 8% 6 500 

TOTALS 88,000 
; 

Quantity Description 
4 Typewriters 2",050 1,130 920 
1 Xerox 2,400 1,800 600 

B. 6 desk, 6 sid; Ohairs 600 400 200 
6 Desks 1,500 1,000 500 

Equipment 1 Pitne~ Bowes Postage 370 120 25.0 
1 A. V • quipment 1,500 1,500 

Purchase, 4 File Oabinets (5 dr) . 250 250 
Lease, or 176 Ft. Book Shelves . 1",100 1,100 
Rental Ii 8 Conference table, chai /-os 550 550 

Fror , Wirrlow Oovelin£ 1,950- 1,950 
1 Each <fff~q,Vt~9J nf~o~~Cf~Cff ' 730 730 

TOTALS 13,000 6 500 6 500 
Description 

Ill. Proj ect Bd. o~ Dlr. 6,000 6,000 

c. LIASF Bd 6 of Dir. 9,000 9,000: 
Resource Lawyers & Law Enforce-

Consultant ment Personnel 4,000 4,000 

and Auditors (Ernst & Ernst) .4,000 4,000 
Contra~tual Teacher Time 8 FTE @ 11,000 88,000 88,000 

Services Summer Institute Faculty 22 ,200 \~ 22,200, 
Febl'uary Meeting , . 6,00'0 3,0,00 3,000· 
Jun.e Meeting 8,000 5,000 3,,000 
Fall Meeting (Oook County). 1,400 200 1,200 
In..!Service Kits 24,000 24,000 

'. TOTALS 172,600 54,400 118,200 
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COST .'-Local Travel for !?rojec Total Federal/State Share Grantee Share 
Staff and Board of 

• D. Directors at existing 4,000 2,000 2,000 . 
State rates 

Travel 
. . 

(Project Personnel .1, 

only) 

• TOTALS 4 000 2 000 2 000 

List Separately 
Communications & , 

• 
E. Utilities, Telephone 

Postage, Oartage 7,500 5,000 2,500 
Commodities Office Supplies 5,000 2,500 2 t 500 

Reference Materialr 28:988 2~~988 Classroom Materia s 
Printina(Newsletter, etr~) 1? nnn J,~Q. nOD 

. 2 .noo 

.' TOTALS 49,200 42,200 7,000 -~ ... ID 

• Des~ription: -
F. 1. Rent/Lease 

4,750 1,000 11 ,500 @ 50% 5,750 

• Facility 2. Remodeling . 

" 500 @ 50% 250., 250 
Cost 3. Construction . 

--
TOTALS 6,000 5,000 1,000 ,. . Psychometrician Fees, . G • Computer Time, ~ • 

Computer Ca~'d Punching 
Evaluation Supplies, Questionnaire { 

(should be ~nstrument Administratio 15,000 15,000 
as much 9.S 

• 10% of t'i!,e 

total action . grant) 
TOTALS 1~ nnn 15 ,nnn 

Personnel Awards 27,600 9,600 18,000 

f. 
t , 
1. 

H. Accounting, Pay-roll 
& Budget Preparatior 7,000 5,000 2,000," 

Ocher Personnel Recruitment 2,000 2,000 

t TOTALS' 60,OUU lo,bUU ZU,UUU 

! 
~ 
~. 
I} 
~ . 

I 

GRAND TOTAL /1 384 niOO 229.700 154 700 
t /~ffrF~~ Y//7/fl/ 

Prepared by . Date 
, /1 /'7'" '/ / 

'Name '\ {/V' 5-11 I . , 
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BUDGET NARRATIVE, 

. 
('Ishe cost of preparing this application and implementing the Illinois Project in 
the period prior to 2/1/72 will be absorbed by the LIASF.) 

'A. PERSONNEL 

National Director I LIASF (50% time) 

The Natlon~l Director of LIASF Programs, Dr. Robert H. Ratcliffe, has designed 
the program for this Illinois Project. He will be responsible for planning and insti­
tuting the Illinois Project throughout its initial period. Much of this effort will 
precede the 2/1/72 starting date of the Proj ect. 

The National Director will take primary responsibility for organiz;ing the Illinois 
Project Board of Directors and for identifying potential candidates for the position of 
Illinois Director. In ~ddition, he will plan the February Orientation Program, the 
June Faculty Workshop, and will have primary responsibility for the conduct of the 
1972 Summer Training Institute. ' 

Following the selection of the Illinois Director, the National Director will assist 
him administratively in organizing a program for Cook County and for the Pilot Region 
outside Cook County. In £'u1£illing this role, the National Director will offer him 
direct assistance in ,working with community groups, scho~l boards, local law' enforce­
ment agencies and bar associations. Responsibility for'the Illinois Projec't as part 
of a nationwide effort will be shared by the National Director and'the Illinois Director 

.. As the funded year progresses, the Illinois Director will be able to assume an ever-
- inCreasing share of the administrative responsibilities of the Project. . 

National Program Coordinator, LIASF (50% time) 

The LIAS~ National Program Coor9inator, Dr. Isidore Starr, will be primarily re­
sponsible for tl).e coordination of elementary and secondary school projects at the 
local level. During the funded period (2/1/72-1/31/73), Dr. Starr will devote fifty 
percent of his time to the Illinois Project, the first state-wide project in this nation'­
wide effort. 

As Program Coordinator, Dr. Starr will be the primary source of educational as sist+­
ance for the Illinois Project. He will assist the Illinois Directol" and the Regional 
Project Director in areas of educational objectives, strategies, and school imple­
mentation of programs. He will also serve as a member of the 1972 S1).mmer Institute 
Faculty. ' 
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Illinc)is Director. (100% time) • 

The Illinois Director will be the chief administrative officer o'f the Illinois Project~ 
He wUl be responsible for carrying out the poliCies of the Illinois Project Board of . 
Directors. SpeCifically, he will coordinate the activities of the Project on a state­
wide basis. He will assist the LIASF National Director and the Regional Project . . 
Director in implementing the fir~t Regional project, and he will be directly responsible 
for the Cook County Project. He will also serve as a member of. the faculty of the 
1972 Summer Training Institute. . 

" Regional Project Director. (75% time). 

The Regional Project Director will devote 25% of his ,time during February, March, 
April, May, 1972 to the organization of his Regional Project Board, staff, and leader­
ship team. He will participate in. the February Orientation and June Faculty Planning 
Programs of the UA8.P ~ . . ' .' 

Prom June I 1972 through January, 1973, he will devote 100 percent time to his 
duties as Regional Project Director. During July, he will participate in the 1972 
Summer Training Institute as a Regional Director and Team Leader. In this capacity, 
he will coordinate the day-to-day activities of his T'eam members, and he will partici­
pate 3.n evaluation and curriculum implementation sessions. Beginning in August I he 
will carry out the pOlicies of his local board; he will prepare and con duct in-service 
programs for teachers in his local area; he will administer the evaluation program 
locally; and he will plan for Phase II activities to begin with a Regional Training 
Institute in the Summer of 1973. 

Intern/Graduate Student. (50% time). 

The Administrative Intern will devote 190 percent time durirw June,· J~rY' and 
August and one-third time during the other nine months of the funded period. His 
p~imary responsibility will be the development of a Resource Cente'r for materials re-

, lated to law-focused education. He will assist in ,some draft editing of the newslette 
and will assist the professional staff as needed. . 

Secretaries 

One secretary 100 percent time and one 50 percent time 'Will be required for the 
conduct of this Project during the funded period (2/1/72-1/31/73). (Secretarial time 
required in the period prior to 2/1/72 will be absorbed by the UASF). 

I 
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B. EQUIPMENT 

(For ILEt. UseOniy) 
Control Number 

It 2 - 07-25- 0:; 63-01 

Tho items listed und~r equipment are required for the successful. conduct of' the 
State of Illinois Law inAmerican Society program described in this proposal. 

The items under "Grantee" are the property of LIASF and the values reflect current 
valuation. Xerox and Pitney Bowes Gtre leased items. The amounts under II Fed/State" 
are estimat0s. ,Actual expendifures will occur after co'mpetitive l?idding. 

c. CONSULTANT & CONTRACTUAL " 

The LIASF Board of Directors .and the Board of Directors of·the Illinois Project will 
partiCipate in regular monthly m.eetings. Considerable additional time will be, spent . 
by individual members of the Boards and by sub-committees performing on a task 
basis. Time reports will be maintained for purposes of determining the actual amount .. 
of contributed time. ' 

Simi! ar time reports will be maintained for the activities of resource lawyers, and 
criminal justice personnel working with students and teachers as part of this program 
Teacher time, recorded in. time reports I will reflect the actual clas sroom time to be 
spent by teachers participating in this program during the period 9/1/72-1/31/73. 

Ernst and Ernst has agreed to conduct an annu~l audit of the LIASF. This service 
will be provided without cost to LL.BsC. ' 

Summerlnstitute Faculty 
4 Law Professors @ 5200 
3 Education Specialists @ 2800 
1 Secretary - ,6 wee.ks. ' 

Pebrtlary Meeting 
:", . ./ 

12,8(}0 
.8,400 . 
1,000 

22,200 

This meeting will be a' two-day Orientation W;rkshop to be attended byIliinois 
Directo~, Regional Project Director I Illinois Project. Board of Directors, LIASi=' Board. 
of Directors,. Regional Proj ect Board of Directors, and interested representative~ of 
educational, l,awenforcementr.,and'bar,associations, The $6,000 line item is al~" 
estJmate of total costs including travel, room, meals for all participants, andex ...... 
penses and consulta,nt fees for program'participants. . 

(. " 

~<~~y,\he Or'ientation Workshop will be part of a w'~ek-long Natiopal Evaluation -Work­
shop (not covered/p.nder the grant). TWQ:slays will be set aside -for the Organi~a~ion 
of the IlHnois Pr¢J~ct~ ' .. ', 

. sJ:(-:)!. 
, '\ I; • • 
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This meeting will be a week-long work 'session designed'to develop and coordin­
ate the 1972 Summer Training Institute. The Illinois and Regional Directors, together 
with selected members of their teams, will participate in this session with the facu1t\ 
of the Summer Institute as well as the faculties of Summer Institu~a s to be conducted 
by affiliated projects in Dallas, Atlanta, Los Angeles" and' Boston. 

In-Service Kits .. 

A series of 18 Self-instructional, Individualized In-service Education Package/? 
will be prepared. Each kit will consist of reading material, about 1 hour of inter­
action material to be used with 'q slide projector/recorder/and answer activity' sheets 
and a final mastery test. 

D. TRAVEL· 

Local travel for Project staff; Illinois Project Board of Directors and Regional 
Project Board of Direc1;~rs at approved State rates. 

E. COMMODITIES 

Classroom matedals would consist of text ,materials for 3,500 students in 'the 
program at $5.91. . 

Printing costs would consist of the total cost of collecting data and writing I 
editing, publishing # and distributing a Newsletter on law-focused education to 
school systems, bar associations, and law enfQrcement agencies throughout the 
State of Illinois. . ' 

F. FACILITY COST ; . 

This item reflects only the cost of the permanent offices of LIASF and the IlUnoi.s 
project. The Summer Institute is conducted, without cost, each Summer in the 
Everett McKinley Dirksen Pede ralBuilding. Three classrooms in the Federal Probatio'1 

I 

Training Center ,:; two courtrooms, a clerical pool area I three private offices I and a 
conference room are provided'by the United States Court of Appeals for the Seventh 
Circuit. The Regional Project Director's Headquarters will be furnished by his locql 
community at no cost to ILEC. 

G. EVALUATION 

Independent evaluations of the Illinois Project -- in terms of administrative. 

ll-U 
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efficiency, impact on personnel behavior, and impact on student knowledge and 
attLtudes - .... will be initiated prior to the 1972 Summer Training Institute and concludec 
in the period following the Institute. . 

Ff. OTHER 
. 

Personnul At'lards. The Fed/Sta~e award will. be to participants in the Summer 
Training program and will. include travel and a per diem allowance at State rates for 
participants residing away from- home. The grantee share consists of thirty-six 
$500 stipends to the participants. 
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I A. Pr~jcct Title LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT" 
~~~----------------------------~----_r,~~~--------------~----------------~! 

I 

I 

~.atile POSJ.tlon 
: DR. ROBERT Ho RATCLIFFE PROJECT DIRECTOR 

~ducacion and/or experience relevant to this Project 

i Dr. Ratcliffe is National Director of Law in American Society Foundation, a 
position he has held since 1967'. In addition, he is an associate professor of education 
at the University of Illinois Circle Campus. Author or editor of some twenty-two books, 
including the Justice in Urban America series and the Trailmarks of Liberty series, Dr. 
Ratcliffe has published more than a dozen" professional articles in scholarly journals of 
education t law, social science, and psychology. He has presented major addresses to 
fiftee.n national conventions and has spoken before more than eighty regional, state I 
and local meetings. A consultant to agencies of government and school systems through­
out the nation, Dr. Ratcliffe served as Special Consultant to the 1970 White House . 
Conferi:mce on Children. He has been listed in American Men _o{Science,.1968j as a 
Founding Associate of the National Historical Society; in Leaders in Education, 1971;' 
and in the Dictionary of International Biography, 1971. Dr. Ratcliffe is also a member 
of the American Association tor the Advancement of Behavioral and Social Science. A 
complete, 95-page prQfes..a.1oJiaLreSUffiA j R auiile intheofflces,ofthe_l ,L .BD . 

Name Position 
DR. ISIDORE STARR NATIONAL PROGRAM COORDINATOR 

Education and/or experience relevant to this Project 

Dr. Starr is Professor 9f Education at Queens ColLege in Flushing I New York.· . 
Phi Beta Kappa and a- former John Hay Fellow in the Humanities I Dr .. Starr holds advanc­
ed degrees from Columbia University I the Brooklyn Law School of St. Lawrence Univer­
sity, and the New School for Social Research. He has beep Consultant to the Lincoln 
Filene Center, Tufts University I President of the National Council for the Social Studies, 
and a Consultant to the United States Office -of Education. Dr. Starr is also a member 
of the American Political Science Association, Amer.ican His.toricalAssoci'ation, Ameri­
can Association of University Professors I National Education ASSOCiation, National 
Council for the SOCial Studies I Bar Association of the State of New York, and many other 
prof~ssional organizations. He has been author, coauthor i or editor of more than half 
a dozen books t including the fumreme Court and Contemporary! ssues. His profession­
al articles have appeared in num.erous scholarly journals I including the American 
H.istorical Review I §gcial Educa~ion I the NEA Journall' and Sodal Research • 

, 
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STATEMENT OF THE PROBLEM 

The attacks in recent years upon our free society and its structure of consti­
tutional rUles provide strong evidence of the gradual breakdown in re'spect for law in 
the United States D' This breakdown not only permeates American soCiety in general, . 
but has had deleterious effects upon our educational system as well. Consequently I 
a systematic effort to end confusion about the role of law i~ a democratic society is 
a major challenge for the 1970' s. 

Considerable research has been carried out in an attempt to determine which 
factors influence the attitudes of the young toward our legal heritage a.nd the. system, 
of justice in America. Thi~ research indicates that the school -- as' well as the familY I 
the community, and economic position -- is, influential in the development of student 
attitudes toward, and understanding of, our system of government. 

, I 

The fundamental premise underlying the Program of the Law in American Society 
Foundation (LIASF) is that the school curriculum and the school culture are crucial 
factors in the development of attitudes toward our constitutiqnal system. It is the 
purpose of theLIASF PI,'ogram to focus upon the effe~ts of the school and its potential 
role in the development of respect for law, thereby countering the growing alienation . '. 
of youth toward the American legal heri.tage. This purpose can best be achieved by 
offering comprehensive, attitudinally effective programs of law-focused .education 
initially in selected planning areas of the State beyond Chicago. Ultimately, the 
Program will be made available to all the children of Illinois. 

The problem attendant upon this approach is 'twofold. On the one nand there is 
widespread misunderstanding regarding the phenomenon of the alienation of American 
youth-toward their society & Variant interpretations' of youthful alienation I make it 
difficuit, on the other hand, to effect meaningful reform.designedto eliminate, or even 
to reduce, that alienation. ' 

1 
Regarding the first aspect of the problem, we see ample evidence that the spread 

ing infection of violence, criminal behavior r and widespread civil disorder in our streets 
schools, and Universities is t directly or indirectly, a result of youthful alienation • 
General ignorance of all dimensions of the American leg<:,-l system from law formulation 
to law enforcement has contributed to a climate of unrest. This ignorance is by no 
means restri cted to disadvantaged youngsters in the ghettos of our cities. On the 
contrary, the turmoil in our 'universities frequently ha.s been perpetrated by middle class 
and upper middle clqss youngsters: Disre£pect for government under law is a disease 

7-11 
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currently endemic in our society I and it will c.ontinue to festet if not treated by our 
social institutions. Potentially the most .effective instruments for curing the malady. ate 
the nation's schools. I . , 0 .: , • , 

. ' 

Oonceived in 1966 t~ contribute,·.t'o the soluti"on of thispro'blem, UASF l;as made, 
notable progress in 'this direction wherever its programs have been implemented. In spite 
of this progress I however I misunderstanding persists and much alienation remains in 
other areas. Programs of't?acher ed~cation and curriculum dev~lopment aimed at .effecting 
significant changes in the social education of today-Is youth have been r~quested by 
various schools I law enforcement agencies t 'and other institutions to counter the' trend 
toward civi.1 disorder and delinquency. . '..'...' . .. . . 

.' 

The ,Chicago Riot Study Committee Report stated: , 

• • e youngsters today have spec'i'al educational needs •• 0 

efforts must be redoubled to ensure that schools have the 
kinds of administrators I courses and teachers which are 
n\3eded •••• Program.s such as those designed t<;> en,courage 
confidence in our political sy'stem ~' •• ,! should be' coritinued ' ,-
and expandep,. , , ., 

The Illinois \l\Thite House Oonference on Ohildren and Youth rec0mmends that 
"youth shoUld, be given additional opp!=>rtunities of learning amut and understanding our 
system of laws and justice and youth's rights 'as well as responsibilities under law.:· 

.' , . ,t 

Recent amendments to the state school bode have required' thiski~d of education 
.~or all Illinois school children. UnfortunatelyI' traditional social studies content and 
teaching strategies still overwhelmingly dominail:e prog'rams of instruction in Illinois. 
Both have failed ;to stem pernicious cynicism an'd alienation among young people. As, 
President Nixon :pointed out in .a recent report t4 Oongress" a compelling need exi~t 
all levels of govern~ent to implement innovati"r. and succes sful model programs for .. 
dealing with.,alienated and potentially derlinquent young people. " . 

J • 

The Law in American Society Foundation I .sponsored· originally by the Ohicago Bar 
AssOciation, has conducted'experimental programsC:Jr more than sixtY' thousand Chicago 
. area school chUdreh and limited numbers 0f school 'children from other major metropolitan 
areas throughout the .United States •. Extensiv~ research over a five-year periQd has' , 
shown that youthful alienation can 'be 'min~mized~:l,jy providing young people with a mean-

o ingful,effective e4ucat~(;m which focuses Upon oui' American legal heritage, the role of 

,- , '. <\~, ------------------~--" 
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law in American society, and the necess'ity of law enforcement to the maintenance of our 
democratic Way of life. '1'heOhicago experience has be~n proven I st£ltistically,' to have 
had positive impact upon the attit~de's of young people toward the law, the judicial 
process, the need for law enforcement I and the role of citizens in times of c~vil disorder. •. . . . . 

. In spite of 1;his impressive showing, systematic diffusion of the UASP Program 
has remained a problem. It is, however I a. pr.obleI!1 common to ~early all known efforts. 
at school reform. Enduring school reform depends upon very much more than one· 
enthusiastic teacher in. a school district~. Past participants in LIASF Summer Institutes 
have r~ported frustration at the pace with wnich tl).enew ideas ''With ~hich they .return .to . 
their schools can be implemented school-wide ., By demonstratipg how law-focused .' 
school reform can be established on a community-wide basis " LIASF can assure a more, 
meaningful diffusion of its educational,prOgram. The communities affected can them­
selves become diffusion centers for other distric~s needing leadership in a new program. 
The results of the Chicago 'project indicate that wide ·implemention in Illinois schools 
will have a substantial and positive impact on the present and future quality of life in 
Illinois. 

, I ' 

* • :1. 

BACKGROUND OF THE LAW IN AMERIOAN SOOIE,TY FOUNDATION 

Develop~ental work that has preceded the pro'posed Project. 

The Law in American Society Foundation is a nonprofit teacher training and' curri-' 
culum development organization. that caI)1e into bei'ng in the mid-1960·s in,re'sponse'to 
two negative social conditions: (1) widespread ignoranc~' of the . role. and function of law 
in American society~ and (2) increasing alienation Stmong the nation':;: youth against 
pOli~e" the courts I our criminal justice system r in particular, and the entire American , , . I 

system of constitutional government, in generaL , 

In 'th~ ~~rly 196'O's, a group comprised bf judges, members of the bar, lawe1'].­
f~rcement personnel i and edu'cators held a seriks of meetings in Ohicago to determine' 
what might be done to ameliorate tliese two corlditions. A major c6nclusion of the 
meetings was that th~,American system of constitutional government was gradually 
losing its legitimacy i~ the eyes of slgpificantly'large numbers of young people •. A 
parallel concl~sion was that the ~ystem' s. legitimacy cou,ld be restored and preserved 

. Gnly through meaningful and e.ffective education regarding the American legal heritage , 
, and the role of law in American society. " ' 
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• 
The FoundCltiQn itself was establish~d in 1968 as' a spe'cial project 'of the 

Chicago Bar Association. It existed from 1966 through 1969 as a federally funded 
project sponsored jointly by the 'Chicago Bar Ass~ciatiQn and the Chicago B.oard of 
Education. All Foundatiol1 assets resulting from classroQm use . .of published .materials' . • 
are contributed to the further. dissemii:lation of the 'Foundation's training programs. ' . 

Additional' funding since 1969 has' consisted of grants from the American Bar 
Foundation I the Chicago ,Bal~ Fo~nd~tion ,"the '~rjEd I and the Educational Person~el 
Development Act. The I1ASF National Program currentlY:'hi. progress ha.s been made' 
possible -by a grant 'from the American Bar Endowment ~ . Cl~artered to foster qnd enco\lr-; 
age p'ublic understanding of I and respect for I th'e law I ·the F.<)1.,l.ndation has from the 
onset sought to provide Chicago area schoolchildren with an effective program of law­
focused education on both the elementary and' secondary levels of the' cityf s pubilc ", 
schools. : I ' ' . 

~ . . . :. '. . 
" . 

The work of the Foundation falls into four separate categ.ories:· (1) ,personnel' 
training; (2) cUrriculum development: (3) planning and devei<;>pment assistance to local 
agencies of government; and (4)<.coordinatibn of a nationwide program or law-focused .• 
public education. ,The impact of, these program aC1:tvtties has' been dramatic and has 
clearly identified the Foundation. as pacesetter for the. entire nation in law-focused I 
citizenship-oriented education .•. 

PERSONNEL TRAINING. Close 'cooperation in the Foundation's early days b~tween the 
Chicago Bar Association and the' Chicago ~oard o.f Educatiori led to the creation of ,an' 
educational program different both, substantively and .pro.cedurally from anything be,ing .. 

,offered in' schools,at that time. As a result ot this cooperation'i the United States 
Office of Education established a short-term pilot'institute to be conducted for the 
Chimigo·Board of Education during the sum melt of 1966. 

I 

• 

•• 
" 

• 

• 
":" 

.. • I • 

. The purpose pf the pilot il1s~itute 'was t' first of all.' to prepare educational • 
ma,)terials and spe!cial teacher training techni'9ues designed' t~ affect I in a positive·. 

. fashion, the attitudes of school-age youngstEirs'toward the. role qf law in American 
,. soCiety. Subsequent evaluation indicat~d clearly that the initial' phase of the program 
~ ... had been a success I and this evaluation led to, three-year funding of the LIAS Program 

for Chicago schools." .. • 
,,' ... 

It wa,s agreed at the time that if the experimental Chicago program proved 
successful

t 
then the program should be ,emulated by universi:ties and other bar. " 

associations, school .. systems I and communities beyond the Chicago area. 

" 
" . 

j, . ,-.. " 
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. . ,The Summer Tra~rting Institut~s have 'traditional1y'be~n ~ondMcted by inter­
dlsclphnary teams of dlstinguisllled,law professors I attorneys I sooial scientists, and 
educators. From the ons~t the Institutes have been three-dimensional: 

.. . " . "" ~ ..; . 
,(1) T,he ~irst dim,ension consists of ~rov iding sel~ct~d ~l~ssroom teachers with sub ... · 
stan~lVe mstructlOn in the law. It has b~en a root p'remis? of the Program that social 
studles teachers come to, their clas.srooms with virtually no prior training in this area. 

. . 

(2) ~ro~r:am ex:perience has demonsi~ated the im~~rtanc~'~f tJ;'aining te~chers i~ 
sp~Clahzed ,skllls neces sary to effectively present the .law to young people: .These· 
s~1l1s have mc~~ded the Socratic I or inquiry I' method of teaqhing I the case method, " 
and the mock tnal. The result of such training has been to mm"kedly change teaching 
behavior among the participants. I ,. : ' .. 

(3) The th'ird dimension consists of the·prep~·r~tiori 'of textual materials on the' law 
carefully written to make them J;>oth appealing and meaningful to' school children. In 
tJ:e, course, of the six SU.mmer In~titutes held since the Program's inception I Institute 
staff ~NorklUg clos~ly wlth teach13rs have jointly au,thored disqrete sets of law-focused . 
mater7als for use ~t the elementary, junior ?igh I and hig·h school levels. Eacl~ set of 
matenals deals wlth a clearly defined area of publ~cor private law. Topics considered 
range from the juvenile justice procedures to landlord-tenant relations. . . 

, 

The 'Summer Institutes ar~ divided into four workshop groups • Three of the 
grou~s h,ave been, d~sig?ed to develop .law as a c·onceptuc;.l integei" of hiS~ory for in ... \ 
cluslOn mt.o Amel"l?an hlstOry programs at the .elementar'i, ~uniQJ;', and senior high ' 
sCQ,ool level~. ~he fourth group is directed towar>1 th~ implementa~iori of 'a full-year 

, c~u>rse t Jus,twe ,m Urban America, to ,be offerrd at the secondary level in p~ace of 
C1V1CS, commumty problems (. Problems of Democracy, or government courses . . 

, I~stitu~e P~rti~iPants are provided witL opport~nitleS to: (1) analyze the ' 
ratlonale for the development of law as an.tntbger of social studies; (2) explore the' - . 
?roced~res for implementation of a law-focus~d program; (3) study aspects of law relat­
lng to the programs undf!r considerationi (4) participate in the preparation of materials 
ke yed to their particular school sys't~m; and (5) expand upon their ability to use. the 
Socratic ~ or ~nquiry I method as' a principal mode of instruction. 

!n addition I partici?ants re,ceive speCial training in qpmmunity relatibns I 
evaluatlOn I program supervision and implementation of the program. Following 
complet~on of their work at the Institute ,. they re.turn to their respective regions to 
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initiate qevelopment of their programs •. 
0, 

o 

Criminal justiS<:: system 'personnel who participate in the Summer Institutes are 
made aware of their vital role as resource persons' in the ed,ucation of both elementary 
and secondary school childrel/. In pa~t Institutes,o juvenile probation officers t police 
officers t public defenders { county sheriff's representatives, and corrections administra­
tors have considered how best to render their activities vivid to young people. . , 

In addition, experience has demonstrated that school teachers and crimLri.al 
justice system personnel, working· and leanling together at a Summer Institute I gain 
heightened mutual respect for one another. Teachers also experience an increased 0 

desire to utilize criminal justice system personnel as an invaluable community resource 
in their curricula. Moreover t teachers exhibit an increased willingness to help young 
people understand and appreciate the vital societal role of those who work within the 
criminal justice system. Specid programs will be utilized in future Institutes to 
familiarize criminal justice system. personnel with te'sted strategies for working with 
school administrators, teachers t. and I most, important I with young people. It is the 
firm conviction of the ''Foundation that these ·personnel must be an integral part of the 
effort to create positive attitudinal change in young,:people toward the criminal justice 
system. .... " 

, 
Since effective teacher training i$ among the major traditional, purposes of the 

Foundation, the Summer Training Institutes will be continued until all areas of the nation 
have been comprehensively serviced. In additioI1:,to new teams of elementary and' 
secondary school personnel, Leadership Teams' attending ,the Insti.tutes win be expanded 
to include Adult Education Faculties. .,,' 

, , i· • • ~ • '.,. 

• .J f U 

'All six Summer Institutes have ·been he\d in guarters provided by the United 
States Court of Appeals for the Seventh Circuit,. More than four hundred Chicago area 
teacher~ have re,ceiv~d training in te,aching lavy-:-focused public education programs under 

"~I' Foundatlon ausPlC~s: . ,:' 'I ,.' . , ,',. 
';Che 1971 Summer Institute was unique £n that it was the first truly national 

Institute conducted by th~ Poundatiol1 to date. I,n years past t most Institute participants 
'hq,ve come from the Chicago Public Scl1001System, wi th small groups or individuals 
coming at random from local parochial sc,p.ools, and from other school systems in the 
nation .. Attendance from outside Illinois was never systematic due to a lack of adequate 
financing. However t under the terms of, a grant from the Amer.ican Bar Endowment, the 
FOUndation is now in the process of estaolishing its Program on a nationwide basis. The 

• 
I 
I .. 

" ,v • 
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fir~t step in that process was to hold a Nat~opa1. Training' Institute for teachers t lawyers 
law enforcement per:;;.on'nel and others interested in the institutionalization of law- . 
focused education programs thr?ug~out the United, St~es (!3ee Appe~dix B, Progra~). 

" 
To make its natio~al program geo~raphiCallycom~rehen~ive t the Fou~dation 

; established Regi0!lal Centers in Atlanta, Boston I Chicago, Dallas t and Los Angeles. 
A Regional Leadership Team was selected fro1)1 each of these Regions to attend the 197 1 
Summer Institute in Chiqc;lgO. Each Regional Leadership Team 'conSisted of: . 

a) a l~egional Coordinat'or; , 

b) (~Oml;lunity resource persorinel (lawyers t law professors t 
lc.\w enforcement personnel; university professors);' 

I 

, . ~ . 
c) school 'administrators; . " 

'.' 

d) elementary and secondary school te'acher$. 

" 

The Regional LeadershiJ.:\ ~Teams, composed as they are ~fa wide v~riety of' ' 
professional types t reflec;t the F:,oundation's purpose of i'nstituting a IImultiplier ll effect 
in the nation I s school systems. In effect, tue Foundation is not so much concerned 
with traiI7-ing teachers on the natronal level as it is with training trainers -of teachers. 
For example, the Regional Leadership Team from the Dallas Independent School District 
returned to ·Dallas ,following completion of the Chicago Institute and immediately began 
its own training institute for local teachers and others directly responsible for teaching 

.and administering the Dallas law-focused puolic education" program. ,i~ this fashion, 
the Foundation not only initiates, but alsoheJ.ps 1;'0 disseminate, its Progi'am throughout 
an entire region. Each Regional Center is ch~rgedwith the responsibility for Regional 
development a!)d expansion of the Program. . ~ 

I . , • , I . , • . I 
To sUPplel(1~~t and ,further expand the'fraining available to teacher~ through,tp.e· 

Institute I the Foundation has instituted an OnrgOing program for q,eveloping university 
and college-level courses geared to prepare teachers for handling a law-focused curri­
c,ulum. A major purpose, of this pre-service training program is to reduce the need for 
continued remedial in-serVice training for teachers and other leadership personn'el 
actively engaged in the Foundation's Progra1Jl.. The pre-service program presently 
consists of encouraging ':ci.nd aSSisting universities,in the development of new courses 
and cUl~ricula responsive to the needs of, todayl s youth. .. 

.' .~ 
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Courses designed to prepare teachers (1) to treat legal concepts in their 
elementary and secondary classrooms, and (2) to ana~yze the .sub$tantive problems 
and classroom strategies required for teaching the legal concepts have already been 
conducted on an experimental basis at, Northwestern University and at the University 
of Illinois at Chicago Circle, with the Circle Campus adopting the courses. as a 
permanent curriculum component. Final action regarding permanent adoption of the 
courses into the curriculum at Northwestern University will occur during the coming 
academic year. At least three other 'universities in Illinois have expressed interest' 
in d~veloping similar course programs. As each additional uniyersity begins to offer 
courses' of this type, the number of undergraduate and graduate students receiving, 
training in the teaching of law-focu.sed education courses will increase accordingly. 

, . 

In the six years since their inception, the Summer Training Institutes have 
been proven to be highly effective in raising the professional competence level of ) 
classroom teachers. As a result, Institute observers from local and federal law r 

.. ~. enforcement agencies have encouraged the development of similar training sessions 
fot certain categories of personnel within their own fields. The 1971 Institute pro­
vided training for limited numbers pf juvenile officers and parole officers who partici­
pated as members of tire Leadership Teams from their respective Regions ..... Should 
this initial effort in training law. enforcement personnel prove worthwhile, the Founda­
tion plans to initiate more highly organized formal prograins for selected catego.ries 
of criminal justice system personnel. It is anticipated that these personnel could be 
effective not only as resource persons for law-focused education programs in the 
schools, but also as prime movers in. updating and otherwise improving. the nation's 
system of juvenile rehabilitation. · . 

CURRICULUM: DEVELOPME'NT One of the more crucial aspects of the Foundation's 
program is the development of a comprehensive multi-grade core curriculum designed 
to focus student attention upon selected aspects of the American legal heritage, upon 
many of the protections and guarantees that reinforce the legitimacy of the American 

. le,gal system, and upon th~ serious consequences to the individual of personal in~, ' 
volvement in the drug culture, of participation in mass civil disorder, and of indivi­
dual violations of the law either asa juvenile or as an adult. TQ date, th,9 Founda­
tion has developed uniquE~ textual materials for use in law-focused curricula on the 
elementary, juni~r high, junior-senior high, and senior high school levels. 

Elementarv. The intermediate grade program, LAW IN A NEW LAND, is part of the 
Foundation's Trailmarks of Liberty serieScpublished by the Houghton MiffHn GompaTI) • 
The m~:etials in this program have been written to assist teachers in making their ' 
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. social studies classes lively and interesting. Featured in the p~ogram are (1) new 
curticulum materials which involve the student with relevant legal and ethical questions 
about the present in relation to the past, and (2) a methodology Which offers the learner 
an opportunity to discover, to question, to generalize -- in sho'rt, to develop the critic­
al mode of thinking requisite to an understanding of legal concepts. Textual materials 
include: 

Ellis, Lee, et ale , 
Ratcliffe (Ed.) 

LAW IN A NEW LAND, 128 pp. 
TEACHER'S GUIDE I 84 PI:>. 

Junior HiillL. The textual m.aterials for the junior high level, GREAT CASES'OF THE 
SUPREME COUR1', are also part of the' Trailmarks of 1.,ilberty ser.ies. Consisting of three 
publications, the GREAT CASES curriculum materials are designed to present students 
with a Simplified but in-depth approach to some of the important cases that have been 
tried before the nation's highest court. By using the casebook approach, the Foundation 
strives to present these materials 111 a dramatic and interesting fashion, while at the 
same time giving the s,tudent enough detailed information to draw inferences and make 
independent and critical judgments regarding the me~its of the individual cas~s. . 

Depending upon the school system and the ability level of the students in the 
system, GREAT CASES may be taught anywhere from the seventh to the ninth grades. 
Curriculum materials include: 

Gibson, Harris I et ale GREAT CASES OF'THE SUPREME COURT, 132 pp. 
DECISIONS SUPPLEMENT, 12 pp. • 

RatcHffe (Ed.) TEACHER'S GUIDE, 62 pp. 

Junior-Senior High. The curriculum materials developed for use on the unior-senior high 
school level are·by far the most extensive wrltten by the Foundation to date. The JUStiCE 
in Urban America series, published by Houghton Mifflin Company, consists of six paper­
bound volumes plus a comprehensive handbook for teachers cmzering all the materials in 
the series. 

The Justice in Urban America series is organized to provide the student not only 
with an understanding of the legal structure of his society I but also with the political 

. identity he needs for an effective adult life in OUr increasingly impersonal urban society. 
Originally designed for a ninth-grade curriculum, the series has been used with encour- . . '. 
aging results, in whole or in part, from the seventh to the twelfth grades. Its pli?-ce in 
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~--------~----~----~~~~~~-=:=~~~~~~~~~~~~t,;~~~'----------~ the curriculum o{ a particular school system depends both on the'nature of the system, 
and the ability level of the students. Components of the, series ~re: 

, '" 

Ratcliffe, Robert (Ed.) 

Groll & Z~vin 
Bas siouni I Starr,. 

Summers & Lawrence 
Berger & TepHn 
Bennett & Newman 
Ranney & Parker 
Bassiouni & Shiel 
Ratcliffe 

JUSTICE'IN URBANJ\MERICA SERIES. (Boston: . 
Houghton-Mifflin Co., 1970) 6 vols. + T • G. 

LAW AND THE CITY I 134 pp. 

, CRIMES AND JUSTICE, ·84 pp. 
LAW AND THE CONSUMER, 101 pp. 

, POVERTY AND WELFARE, 86 pp. 
LANDLORD AND TENANT, 78 PP. 
YOUTH AND THE lAW, 108 pp. 
TEACHERIS GUIDE, 84 pp~ 

" ... 

. Xn addition to the units already published in the Justice i!1 Urban America series, 
two additional volumes have been developed and field-tested und~r, a grant from t~e, . , 
Illinois Law Enforcement Commission. Now in the process of reV1Slon, these addltlOnal 
units will be added to the series quring the coming year. . 

Groll, Little, & Peters SOCIAL PROTEST AND THE CITY, (Chicago: Law in 
American Society Foundation, 1971), 158 pp. 

Bar~ny, Coffey I & Gerlach THE CITY AND ITS POLICE. (Chicago: Law in American 
~ Society Foundation, 19~71), 71 pp. '" 

, 

Senior High. Designed for use in Curricl.l~a on the eleventh and twelfth-grade l~vels, 
VITAL ISSUES OF THE CONSTITUTION is a third individual component·of the Tratlmarks of 
Liberty series. USing th'e casebook method I this material ranges from c~loni~l ti~~S to 
the present and examines such cOnstitutional issues as the free expreSSlOn of rehglOus 
and political ide~s, slavery, suffrage I civil rights, equality u~der the law " eq~al 
opportUnity under the law I anc;i others. Similar in format to the other matenals m the, 
series, VITAL ISSUES curriculum materials -include: 

Groll, OINeil"et al 

Ratcliffe (Ed.)' 

VITAL ISSUES OF THE CONSTITUTION, 192 pp. 
DECISIONS SUPPLEIvlENT.,J 16 pp. 
TEACHER'S GUIDE I 96 pp .• 

PROGRAM DEVELOPMENT &. PLANNING ASSISTANCE. Given the unique nature 'of its 
Program the Foundation recognizes the need for providing planning and .. deveiopment , 0 ' 
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Illinois Law Enforcement CominiS'sion' 

-- ----

During the current year, the Foundation has undertaken to provide the Illinoi's 
Lav: ~n,forcement Commission with professional assistance, in its education and training 
actlvltles. Dr. Robert H. RatCliffe, The Foundationls National Director, has initiated 
a plan whereby effective .standards of professionalism for personnel in all fi~lds of the 
Illinois criminal justice system vyill be established. 'It fs hoped that successful imple­
mentation of this plan will lead to formalization of these standards and the construction 
of a m?del appli~able to criminal justice system personnel throughout the nation. ' 

1~70 White House Conference on Children 
Sixth Illinois Constitutional Convention 

. Dr ~ Ratcliffe has also served the 1970 White House Conference on Children as 
a, Specia,l C,onsultant to Forum 25, 'I Communicating the Law to Children. 10 During the 
Slxth Ilhnols Constitutional Convention, 'held in 1970, the Director served as an educa 
tional consultant in the development of' classroom study materials published by the 
Convention. 

Correctional Institutions. Du ring the past two years, LIASF school programs have been 
used .in selected. correctional institutions in Illinois as well as in adjOining states. 
The Audy Home in Chicago, the Illinots State Penitentiary at JOliet, and institutions in 
Pontiac, St. Charles, and elsewhere have each requested from 30 to 100 'curriculum 
units for use by inmates. . ' . 

By using Crimes and Justice from the Justice in Urban America series and teach­
ing it in the Socratic manner to a class of delinquent boys in the high school of the 
Illinois Training School for Boys at St. Charles, a member of the Law in American 
Society staff recently established the potential of the program in this application. "rnso 
far as it affects the attitudes and knowledge of institutionalized delinquents, the treat­
men~ had ,a statistically significC'fnt ~ffect upon the class in question. Following ex­
ten~lve tests on ~he boys in the class, it was established that the Foundation's apprOac h 
(1) lncreased thelr knowledge about the American system of justice I and (2) helped 
them develop positive attitudes toward the criminal justice system. The school psycho. 
logist corroborated these f~ndings, -stating that the program aided. in maintaining a ' 
climate conducive to the therapeutic resolution of emotional Conflict • 

' ... - ,~".~--.. 
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As part of its Na~ional Program,.the ~aw in American'So~iety Foundat~on ?OP~S 

to further explore this application by testing it on a mUCh. ~road~r s~mple o~ ms.tltu~LOn­
alized delinquents ~ Should the broader sample show poslhve results, the lmphcatLO:ls 
for the rehabilitation of delinquents nationwide would be enormou~. 

School-Community Activities. Thus it can be seen that while Law in Americ~n, Society' s 
comprehensive community-wide program functions primarily, in the ~choOls, lt mvolves 
law enforcement and other personnel in t}:le development ::>f mstructLOnal progra:n~" as 
resource persons for teaching activities, and as coord~nators of commumty actlvltle'S 
both inside and outside the schools. As an example of the la~ter, judges. and lawye~s 
are brought into the schoo~s to demonstrate to school-age children the v,aded roles that 
law enforcement people play in their lives and in the life of the communlty. The 
possibilities for such activities involving other categories of la~ enforcen:ent p,erso~nel 
are many. This type of contact and communication is essenti al Lf the soclal ahenatLOn 
of the yo~ng is to be minimized. . . . 

STATEWIDE PROGRAM COORDINATION. It has been the Founda:tion' s experience that 
training teachers and developing viable law-focuse? curricula are nO,t, in a~d of -them­
selves t sufficient to ensure the -success. of the Program •. Left to thelr own resou:ces 
and without the proper guidance atld assistance, teachers and schoo~ syst~ms al~ke 
have a tendency to lapse in the process of institutionalizing change ln thelr curncula. 
Consequently I the' Foundation provides I on an ongoing basis I (I? a model and the r 
requisite assistance fcrthe initiation of new law-focused educatLOn programs ,and (2) 
evaluation and advisory servic~s for the implementati(~m of new programs. These are 
described in detail under the 'heading I PROPOSAL FOR A LAW IN ,AMERICAN SOCIETY 
FOUNDATION ILLINOIS PROJECT. 

Evaluation Services. In its national Program, the Foundation provides evaluation 
services to regions in the process of implementing law-focused education programs. 
For example r the Foundation nas arranged for periodic cognitive and attitudinal test~ng 
,in Chicago area schools to measure change both in student attitudes toward ,and know­
l~dge of, the law. In the le'ss highly de,-:eloped program in Dallas, FoundatlOn sta,ff 
arrange fef: similar periodic eVi3.h,lations, and T in addition, provide consultantservlCes 
to Dallas personnel on the. administrative as well as the edupationalleveL 

C6'6~dination .and Advisory;,BerVices. Bepause the Foundation has developeq. more train­
ing models, provided in-de!)th training for more schoo~ perso,nnel, developed more clas.:: 
room and teacher materials ,'and has been the subject of more applied research than any 
other law-focused education program in ,the nation, it offers advisory servicesto all 

(J .... 

7-11 

' . 
' . 
.-
• 

• 

.' 
• 

• 

·:01 , r-----------_________________ ~ ----------r--------------
IllinoIs Law Enfocccment Commission 

. 
(For ILEC Use Only) 

Control Number 

~2-07-25fQQ363-'Ol • 
G RAN TAP P L I CAT' ION 

~ I 

PAGE 6 m 

~------------------------~---'------------~------------------------~~-------4 
Project Title 

PROJECT NARRATIVE 

~ 

related projects and plal1s to serve as a nati9nal resource center for law-focused educa-
tion. In this capacity I the Foundation will provide for the periodiC distribution of in­
formation regarding new programs and materials I innovative strategies arid techniques I 
evaluation and research findings, and progress reports from on-going proj ects. This 

.. information dissemination will be accomplished through a ne<..y s letter to .be"pttbHshe,d' 
'-during the coming year. 

The Foundation's extensive development of evaluation, coordination, and advis­
ory services in the macro'~osm' of the nFJ.tion equi.ps it 'admirably for extending these' 
services to the microcosm of the State. The national experience has produced strong 
indications that the success or failure of law-focused education projects often hinge::; 
upon the availability of these essential services ~ , 

EVALUATIONS AND RESULTS OF CURRENT PROGRAMS 

On the national level '--. as well as in the Chicago Public School System -- the 
LIASF Program has experienced wide dissemination, extensive evaluation, and the 
notice of both the media and diverse educational groups and. institutions • P~ogr:am 
activities have attracted wide national attentionas,'a: rest,llt of the evaluations and 
reports of a number of national curriculum assessment centers. 

Among these centers have been the Social Science Educational Consortium, The 
Far West Regional Laboratory I the U.S.O.E. Marin Social Studies Project, and the 
Georgia Social- Slutlies Project for the Disadvantaged. All four centers have reported 
favorably On the program developed by the Foundation t and the Georgia ,project has 
recommended Law in American SOCiety for site visits by educational teams interested 
in improving schools in disadvantaged areas. The' findings of these' federally fUllded 
projects are widely available. As a result of their widespread dissemination, a number 
of major urban school systems -- including Cleveland, Dallas, Los Angeles I and 
Pittsburgh -- have adopted the Law in American Society program materials for their 
schools. '. 

One index of ,the Foundat~on' s nationwide impact is provided by the extent to 
which its curriculum materials have been adopted by school systems throughout the 
country. For example, Iustice in Urban America, the first set of curriculum materials 
made available nationally I was adopted in more than 1,700 school syst~m$ during its 
first year. At present, more than 600,000 youngsters are using the program. _ 

• 
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In addition to freq1.!-ent subjective measures of its influence: upon young people" 
in the Chicago schools, the LIASF Program has been subjected to a rigorous I comprenen-', I 

sive, and independently conducted,. series of tests throughout each academic year. During 
the Program's first three years (1966-1969), research findings demonstrated that inner­
city youngsters ,taught by Foundation-trained teachers using program materials, not only 
learned a great deal about the law, but also displayed strong indications of a shift toward 
more' positive attitudes regarding the law and its institutions. Subsequent research 
(1969-1971) in the Chicago pubHc scho01 system has shown that regardless of race; 
neighborhood, and socioeconomic status I young people exposed to the Foundation's 
program have experienced similar cognitive and attitudinal changes. To date, some 
70, 000 Chicago area youngs~ers have been exposed to law-focused education by more' 
than 400 Law in American Society Foundation-trained teachers. 

Me dia coverage of Program success in Chicago as well as attention in the pro­
fessional jOurnals has led to queries about the Program from Bar Associations t law enforce 
ment agencies I and boards of education throughout the State of Illinois. To the extent 

, , 

that current Foundation resources permit, such requests have been met. At the request 
of the Office of the Superintendent of Public Instruction, the Foundation's Executive . 
Director I and members of the staff ·have made presentations, ;and conducted seminars for 
teachers throughout Illinois. To date I twenty Illinois school districts have participated 
in the teacher training program of Law in American Society I and more than one hundred 
school districts have adopted the program's curriculum materials. Expansion and replica­
tion of the program in every district throughout the State has been called for by a number 
of scholarly groups and law enforcement agencies •. 

VALIDITY 0 According to both .independent and. in-project evaluations I the influence of the 
Law in American Society Program is extensive. The impact of the Progi~am upon both 
teacl,1ers and students has been evaluated by independent teams of psychometricians from 
Northwestern UniVersity and the UniverSity of Michigan, as well as by the professional 
staff of the project, the parti~ipati'l1g classroom teachers, and the youngsters themselves. 
Using six different measures of effectiven.ess, tpese evaluations led to the following 
conclu,sions: . . , 

a.) that teachers I as a result of participating in the special tr~:lining 
program of Law in American Society~ were significantly better I 

:f'more effective directors of leaming; 
« ' . 

l b.) that communication had improved between teachers and students' 

" " _. , ____ -.:...c_._) __ ~t~hfri~t~Sttl;;;..u;..;~:.;;.e...;n-tis=:.ll;;;;;n;...f-i-v-e;;;,Oo;..f __ S:;.;;if;...x_g..,r;:o:;a.:;:d;.;;:e~le:;.:..:v::.:;e~l:.::s::.u.;:te~~t~e:;;:.d=.!f~l.J::e;:o:;a~rn,..J,e...:.~~sd.di..l.lg~n-"if~i~"~..I:.al.4n:..!.t!..'.lY~~...J ~de Ian s ml ar groups 0 controlstud.!9ots using th§ r: 
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that students, as a result of ,these instructional programs, are 
significantly more positive in 'their attitl!fles toward law, courts, 
the role of citizens in times of civ:i.l disorder and'so dn, than are 
similar control groups of students .. This was demonstrated not 
only by significantly better performance on Attitudinal and Opinion 
Inventories by the experimental students, but also by Marked. ,~ 
improvement in student behavior t Better daily class attendance, 
Increased Eupil motivation, and Cla'ss participation by greater 
number of students. 

. Consequently i it was concluded that the Law in Am~rican 
Society program has had a 'statistically signi.ficant effect not only 
upon what students know, but, more importantly., upon what and 
how they think about the system of laws upon which contemporary 
American society is based. 

, . 

These conclusions have been firmly and extensively documented by a variety of 
sources in the field. The long-range implications of the Foundation's progra!fir in terms 
of its impact upon the attitudes of young people toward th? law, have been the subject 
of no less than fifteen, major addresses at'national conventions of lawyers, educators, 
and psychiatrists; nine doctoral dissertations~ eight professJonal articles in learned 
journals of education, law I and psychology; and more than foul' dozen. state-wide, 
regional, county or local in-service education programs for teachers and civic groups. 

., . 
Perhaps the 'most signi.ficant index of the value' of the Law in Am~rican Society 

program is provided by the broad range of agencies and organizations that have endorsed 
and supported it. Among these institutional groups are the American'Bar ~:hdowmentt the 
Illino~s Law Enforcement Commission, the Uni~ed States Office of Educatlon/ and the 
Chicago Bar Foundation. For its sponsorship of the Law in American Society program, the 
Chicago Bar Association received the 1969 Award of Medt of the American Bar Associatio 1. . ' 

1n summation, then, the Law in Arrierican Society Foundation has begun to devel­
op a coordinated national Program. Of the half-dozen LIASF' Programs in various stages 
of development throughout the nation, the Chicago Program is the most advanced and 
has yielded results in terms of student attitude that led directly to the establishment of 
the associated projects in the ot~er major areas of the United States. It is ~nticipated 
that .the Programs in these other cities will rapidly progress to the stage ach~eved in 

, '. 
Chicago .. 
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It is true, howev'i'lr, that if 'the Foundation'is to achieVe 'its long-range objfrctives 
its Program cannot be restricted ~xclusively. 1:0 the rnajor cities of th~ geogra.phic· regiops 
intluded in the 'national system. "To'restoi"e and preserv.e the'le.c;iitil}1acyof the American 
governmental system requires Tlothi'ng less, than,an'all"':encompaspin9, institution'alized 
system of law-focused public. edticcltic)h throughout'Iilinois and throughout the' 'lan(J •. ' , 

.' '.. ,," .. , "". :; .. ' ... , ';:'/:'" > .... , ,~, '~,.: ,; ',; .... ;<. ,,',',' ..,' . ':', .... ::. " :; : .... :/,' , 
To achieve this institutionalization wiH require much-.,.. the wholesale training 

of teachers in all the nation's. school Syst~ins;' 'the' .ftiither develo'pinent 'of'curriculum " 
materials that take i.nto. a~count 'both ,minor andrnajor vai~i~ti(ms in emphasis from reglon 
to region; ,the coordination I loca,lly as weii as na']:ionaily I of systematic effprts. in ' 
communities ranging tn pop,u~ation from a', few: thousanCiio r.nanY,milliol1s -- these are ',; 
only a few of the' tasks that will have to' De. uridertaken, on a grand s calE~ before the 
Foundation's work will have been'accomplished. .' . ..' _' . , ' ... _' 

I It g;~S w~thout ~aYing th~t: the St~t~ ,~iiili~OiS \~tan~~ a~~: '~;os's;~~~~~-'that ·i.s at 
once a critical jUl1cture and a place of. golden opportunity. ,', Illinois, can :be the first state 
in the Union to undertake to resolve the manY crucial: prQbleins that hav:e, erupted on the 
face of the nation during the pCist,decade - .... and th~ ,onl~ s'tate to attempt to do po by " 
means that have been- ,proven dramatically effective ,In comprehensive statistical ' " 
analyses. No other stat~f in short, p~esentlYhas at its disposal the~ducationfll, legal~ 
and professional expertise necessary to combat these' problems and that has, been 
marshalled by the Law in American Society Fou~dation. ' '_ .,'.~ ," 

. ~ .' 

This crossroads is critical because niinoi-s' failure to set a :proper course at this • ,. • u • 

point in time could conceivably' set back the progrE;lSs of both law enforqeme'nt and , 
~ducation indefinitely. It represents a gold'en opportunity because the'succepsful state..! 
Wide implementation of the Law in American Ss>clety'Program will idehiify Iil~J?Oi S' through 
out the nation as the State that first reconciled, the opposite poles in the difficult" ,many­
faceted area of preserving traditional values -while simultaneously meeting the challenges 
posed by the forces of anarchy throughout the' nation with a positive and constructive 
program. And a successful statewide progJ;'arn in Illinois will give the remai,ning states 
in the Union a model to guide them in their efforts to institutionalize, theil~ own law-
focused education programs.. " 

" 
i 

f ) 
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. PROPOSAL FOR A , 
LAW IN AMERICAN SOC~ETY FOUNDATION 

~LL~NOIS PROJECT 
PROJECT OBJECTIVES. 

The LIASF Illinois Project has as it s major objective the development of a syste­
matic and comprehensive program of law-focused education in elementary and secondary 
schools throughout the State of Illinois. Geared to have positive effects upon the 
attitudes of schoolchildren toward the American legal system and heritage I the proposed 
program is int,ended to become a regular part of the general education curricula offered 
in Illinois schools ~ 

The LIASF Illinois Project represents the first major effort to create a truly com­
prehensive statewide program of law-focused education. There are numerous other 
programs scattered throughout the United States, but nearly all of them are oper~tive in 
cities I with only sporadic attempts at implementation in suburban or non-metropolitan 
qreas. LIASF programs have been designed for ultimate replication in these non-urban 
areas. LIASF-sponsored programs are currently in various stages of implementation in 
Dallas, Atlanta, Boston, and +..os. Angeles. , ' 

As a res ult of its pioneering role in establishing a permanent statewide program 
to reinforce and sustain respect for the law among young people and ultimately among 
adults r the State of Illinois will serve a.s a prototype model f9r the establishment of 
similar programs for the state's in the geographic regions in Which these other cities are 
located. The progressive example set by Illinois will eventually be emuli?ted through-
out the UnHed States. . ~ , 

During the one-year period (2/1/72-1/31/7'3) covered by thi s proposal t the first 
of three phases of the LIASF Illinois Project will be carried to completion. As the 
Pr0ject enters Phase II (2/1/73-1/31/74) and Phase III (2/1/74-8/31/75), the need for 
outside funding of the Law in American Society Foundation will gradually decrease as 
the participating Regions throughout the State assume an ever-increasing port,ion of the 
,burden of administering and financing the Project. 

'.:.. To effectively establish the p;oposed statewide prog~am of taw-focused educ~-
tion, three essential elements are required: (1) a sufficient number of adequately train­
ed personnel to fulfill Project -goals; (2) appropriate instructional materials that are 
readily available to Illinois school systems; -and (3) broad-based community ,support 
for the Project. LIASF has both the materials' and expertise to supply these elem.~nts • 
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to these individuals and their associations and organi~ations. by the LIASF National 
Director and National Program Coordinator. 

In order to deliver LIASF materials and methods to Illinois school systems, the 0 Regional Board of Director§... An important obje~tive of these LIASF .staff presentations 
will be the identification of interested individuals 'in the Pilot Region to serve, on the. 
Regional Board of Directors. Typically I members of thi s Board might include repre sent­
atives of the ILEC . the State Department of Education I local Bar Associations I the 

Illinois Project will accomplish a number. of broad'objectives during three stages of .. 
Phase I: 

FEBRUARY - JUNE, 1972 

ADMINISTRATIVE MECHANISM. By February I, offices for the Illinois Project will J:?e 
.. established at the LIASF National Headquarters in Chicago. The Project's administra­
'-'tive arm will consist of a Board of Directors, an Illinois Director I a Regional Project 
Director, and fifty percent of the tim~ and services of the LIASF National Director and 
National Program Coordinator .0,,.-

Board of Directors. The Board of Directors of the LIASF Illinois Project will determine 
overall policy for Project administration and implementation. 'l'he members of the' Board 
will include profes sionals from the' fields of law and education and representatives' of 
the criminal justice system, as well as representatives from each participating project. 
An initial major responsibility of the Board will be the seiectlon and appointment of the 
Illinois Director. Si'nce Board members will have been selected prior to the beginning 
of Phase I I the Illinois Director will be selected not later than February 1. The Board's 
major function will be to establish appropriate guidelines for the component parts of the 
Illinois Project and. to facilitate communication between Project personnel and profess­
ional associations in' potential project area~ throughout the .. State. The Board will also 
exercise overall responsibility for the selection of area projects' to be developed as . 
part of the statewide program. ,.J 

Illinois Director. The Illinois Director will be responsible for implementing the policieE 
of the Board of Directors. He should be an exceptional educational administrator with 
the experience and skill to command the respect of educators and criminal justice 
system personnel throughout. the State. He will determine the need for, and facilitate 
the delivery of, the services off~red by the LIASF. < 

l' 

The Illinois Director's most importantr;l9'sponsibility in this early stcq e will be 
to identify three school districts in Coo~ County and one Region of the State in which 
the Project will initially be operative. Pending approval of these areas .by the Board 
of Directors, the Director will initiate liaison with important individuals in the educa­
tional and criminal justice system~ of the areas and arrange for program presentation~ 

~o 
1 
j 

~o 
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I 
l@ 
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}J 
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~ .1 

H 
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juvenile courts I local busines smen I s as sociations, community social agencies I boards 
of education, local institutions of higher education, educ.ational administrators, teach­
ers, and Rarents. The success of the Regional Project will depend to a large degree 
upon the breadth of individual and community participation the· Board can develop. ·0 

Extensive experience of the LIASP in working with Regional Boards of Directors in major 
urban areas of the country demonstrates that the expertise, background I and community 

I esteem of the Board members i'8 a vital component of a successful law-focused educa-
tion program. 

Responsibilities of the Regional Bo~rd include: 

A) Operate under the.broa'd guidelines of the Illinois Project Board of 
Directors; 0 

B) Assume overall responsibility for the Regional Project; 
C) Work with the Illinois Director toward selection of a R~gional 

Project Director; 
D} Marshall effe'~tive community support for the Project . 

• 
Regional Project Director. The Regional Project Director wiil be mandated to fulfill the 
objectives of the Illinois Project in his Region. LIASF experience i11; establishing law­

.. focused programs in several major metl.'opolitan areas indicates the strcmg necessity of 
'"'selecting an individual who has the respect of the community and the ability to tram~­
late the policies of the Board into effective I day··to-:dayaction. The Regional Project 
Director should be a skil1ed administrator able to work I:/V'ith th~ school systems and. II" 
agencies of the criminal just~ce system. He should also be' an ex offlt"'~" , .... =: ••• ;...t;;x· ()f the 
Board of Direct9rs and full-time employee· of the Regional PrvJect. . . . .' 

In order to implement the objectiv.c..:.lof the Board of Directors, the Regional 
Project Director will: n 

1\ ." ..... Jj} ... . "Kocruit and ~:p.a0St:; members of the Regional Project Leadership 'Team; 
1 1:5) Pacilitatp>and maintain communication with all segments of the com-
tl IDI):PJtJ' concerned with law-focused education; 

_________________ ::1. ~·.·.;-··----~-------.~~~------------------------------~------------------.~'f~7~.~~ll 
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C) Direct the Leadership Team; 
D) Make preparatiens fer the Phase II Regienal Summer Institute; 
E) Ceerdinate and previde legistical support te teachers in the' scheels; 
F) Ceerdinate and facilitate the use .of cemmunity'reseurce persennel; 
G) Request LIASF suppert frqm the Illineis Directer as indica,ted. • • •• o· ___ .~ _ •. ~ 

LIASF FEBRUARY ORIENTATION WORKSHOP. Early in February, the Illineis Directer. 
will assist the initial Pilet Regien Preject in identifying and selecting a Regienal 
Preject Directer. Fellewing this selectien, beth the Illineis Directer and the Regienal 
Preject Directer will attend an Orientation Werkshep to be held in February at the 
LIASF Natienal Headquarters. The purpese .of the Werkshep VYill be te gi31'e the twe 
Directers and ether key persennel a thereugh greunding in the philesephy and ratienale 
.of the LIASF Pregram. They will alse beceme familiarized with the germane materials 
and techniques that have been develeped ever the past SiX years by the LIASF and learn. 
the mest effective metheds fer delivering these materials and techniques te teachers 
and scheel systems. A highly impertant facet .of the Werkshep will deal with adminis­
trative and ceerdinatien tecpniques that have been designed and used by ether prejects 
threugheut the ceuntlY.· . . 

Preject Planning and Ceerdinatien. Fellewing the February Orientatien Werkshep, the 
Illineis Directer and the Regienal, Preject Directer will initiate actien in' their respebtiv 
regiens (Ceek Ceunty and the Pilet Regien) teward the geal .of Ceunty and Regienal 
participatien in the 1972 Summer Institute. This actien will invelve familiarizing 
educaters and ether cencerned persens in the twe Regiens with the nature and .object­
ives .of the Law in America.n Seciety educatien Pregram. Assisting the Directers in this 
task will be the LIASF Natienal Directer and the Nati~nal Pregram Coerdinater, whe 
will visit bar asseciatiens, beards .of educatien, criminal justice system agencies, 
sche.ols, and ether lecal erganizatiens and asseci9-tiens in an effert te develep wide­
spread suppert. fer the Preject. 

Leadership Team Selectien. The Illineis Directer and Regienal Preject Directer will t 
.~tilize this peried .of .fam.iliariza~ien t~ identify candidates from the scheels and crimin 1 
Justice system agenCles fer partlCipatlOn as members .of the Ceek Ceunty and Pilet 
Regien Leadership Teams at the 1972 Summer Institute. The Illineis Directer will se18 
nine individuals frem each .of the three participating scheel districts fer a tetal .of 
twenty-:seven Ceek Ceunty Leadership Team Summer Institute participants. The Regien 

I 

al Preject Directer will s.elect nine individuals frem his Regien, bringing the tetal .of 
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Illineis Preject participants te thirty-six. Tne Illineis Directer and the Regienal Preject 
Directer will act as Leadership Team Coerdinaters fer their respective centingents. 

. '. t 

In effect, the Leadership Teams will be cemprised .of these persennel whe will 
carry .out fUnctienal reles necesrery te the success .of the Preject. The Teams will vary 
in cempesitien accerding te the precise needs .of the lecal area. The tentative cempesi­
tien .of the Teams is as fellews: 

A) The Ceerdinater (Illineis Directer .or Regiehal Preject Directer, depending 
. en the Team), whe 'will previde .overall centre 1 and ceerdinatien; 

B) Scheel administraters whe will have law-fecused pregrams initiated in 
their scheels; 

C) Elementary and secendary scheel teachers, whe will be trained te use 
Pregram materials and metheds; 

D)' Cemmunity reseurce persennel; such as lawyers and members .of the 
criminal justice system, whe will suppert the efferts .of classreem 
teachers. \ 

LIASP Spring Werkshep. Fellewing selectien .of the Leadership Team participants, the 
Illineis Directer will select twe participants frem each e{ the three Preject scheel 
districts te attend the LIASF Spring Werkshep te be held in June. Similarly, the Regiena 
Preject Directer will select twe' individuals frem his Regienal Leadership Team te attend 
the Werkshep. These individ.uals will, in .effect, serve te belster the ceerdinatien werk 
in the scheel distric;::ts .of their respective Regiens. During the ceurse .of the Spring 
Werkshep, the t~e Directers arid the eight selected Leaderqhip Team members will have 
the eppertunity te participate,. with Summer Institute Faculty, in the preparation .of the 
instructienal pregrams te be car.ried .out fer Illineis' Summer Institute ·participants. In 
additien, they will engage in evaluation seminars and ceerdinatien meetings with the 
Directers .of ether majer prejects acress the United States. 

• 
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Summer Training Institute. (For an in-depth description of the Law {n Americ'an Socie{,1 
Foundation Summer Training Institute, see pages 6d to 6h of this Narrative. See also 

,.APPENDIX B: 1971 Summer Institute Program .) 

The focal point of the Illinois Project Phase I activities will be the LIASF Summer 
Training Institute, which yv:ill be conducted in the Everett McKinley Dirksen Federal 
Building in ql].arters provided oy the U. S .. Court of Appea"ls I Seventh Circuit. . 

. While the 1971 Summer Tr~ining Institute was limited to small groups of partici-
pants from cities throughout the country, the 1972 Institute will be the first to under-' 
take training leadership personnel from throughout a state. The 1972 Institute will, 
accordingly I be expanded to train teachers from Cook County and the initial Pilot 
Region (outside Cook County) of the Illinois Project, in addition to personnel from the 
Regional Areas of the National Program. The Training Institute will also be available to 
personnel from the Chicago Board of Education (over the past six years I more than four 
hundred Chicago Board of Education per ',;mne1 have been trained at the LIASF Summer 
Training Institutes) • ' . : ' 

A primary objective of the Illinois Project segment of the 1972 Institute will be 
an in~depth examination, for the benefit of Illinois participants, of the worth of the 
LIASF Program as it relates tq attitudinal change and cognitive gain in children exposed 
to it. 

. One of the function,s of the Phase I Summer Traini.ng Institute will be to identify 
exceptional teachers from the Regional Project Area -;.. teachers whose talEmts and 
a~i1ities qualify them as potential trainers of teachers in the Regional Training Institute 
to be conducted, in the Summer of 1973. These teachers will be given extra instruction 
regarding the conduct and rationale of a Summer Institute. 

The trainil1g of teach~rs at the 1'972 Institute will constitute an i~portant first 
step in the initiation of new law-focused education programs in Cook County and the 
Pilot Region since that traip.ing will enable teachers to deliver LIASF education programs 
and materials to the classroom a1mostfrom the onset of the Project. . . 

. 
During the J:972 Institute,. the Illinois Directa'r and the Regional ,Project Director 

will s.~r'Ve as Leaders of thei~ respective Leadership Teams. 'In this capacity, they will 
coordlnate the day-to-day activities of the particJipants from their areas. The orienta­
tion ~Q whlchthp. tW() nirAr.tl"\1'"c! mprp r.>Vl"\I"\C!prl ;,., 'PO}''''11r11''V m; 11 h"" ... ,,... .... h7PYl 1'hAmvall.lrlhlA 
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I • 

insights into the special needs of teacher p~rticipants as well as the needs of criminal 
justice system perscnnel. . . 

The Directors will recognize, for exa~ple, that the methodoiogy of law-focused 
education programs differs Significantly from that-of traditional approaches to class­
room instruction. Owing to the nature of legal materials, LIASF Illinois Project teachers 
must do more than impart information to students. While it might be true that a know­
ledge of t~e rules of the legal system is sufficient in certain nonacademic Situations " 
this approach ignores the process of dynamic change in law based upori competing and 
changing interests and alternative I? which has so characterized the American legal and 
constitutional system. Through the Summer Institutes and follow-up prog.rams, the " 
Project teachers will be ta'ught the rudimentary principles of law and the legal process, 
so that they may fill the lack of knowledge which now exists and thus acquire the 
necessary confidence and expertise to utilize law-focused materials in the classroom. 
In addition, the tecchers will be exposed to the inquiry-method of teaching in order that 
they may best utilize their newly acquired legal expertise. The inquiry method aims at 
the stimulation of thinking t investigation' of a1ternativ.es I and the use of logical reason­
ing through the teacher· s utilization of student ideas, comments, and suggestions.· The 
method is also characterized by high-level qUestioning; discussion of normative issues; 
and the encouragement of the open interchange of ideas. ' 

Experience, has shown that', equipped with these skills and provided with basic 
textual materials, resource p~rsonnelt and other supportive services, the Project 
teacher will be ab1~ to bring quality law-focused education to the classroom as soon as 
he has completed his training at the Summer Institute. • 

. Another area in which the two Directors can provide Institute partiCipants with 
valuable guidance is the role of criminal justice system personnel in helping to imple­
ment the new prpgrams in the classroom. Basically, the Directors will strive to show 

. each participant, be he school administrator, policeman, or teacher, specific ways in 
which the partiCipation of criminal justice system personnel is crucial to the SUCCBSS 
of any law-focused education program. ,An understanding of tne roles of each member of 
a Project Team, and the relative importanc;:e of those roles I will go far toward increas­
ing understanding and cooperation among teachers I police officers, school administra­
tors, probation officers, lawyers t and all others who will serve as resource persons for 
the iinp1ementation of the law-focused programs • 

" 

The Directors will also participate in speCialized evaluation and curriculum 
implementation sessions, which will include planning sessions for creating in-service 
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A system of in-service training using modern technology facilitates maximum effective­
ness of the in-service program and complements the summer'training institutes. 

, . , 

fut expertise and technorogy, in and of themselves, are not sufficient for the, 
creation of an effective in-service training program. The !?xperience of other LIASF . 
projects throughout the country indicates that highly qualified individuals capable of 
effeotively administering and coordinating the in-service programs are essential if the 
programs are to be effective. Toward this end, the LTASF Summer Institutes and Work':" 
shops throughout the year will train personnel in administrative and coordination tech­
niques that have been develop~d and refined over the six years of the. LIASF I S experiencE 

.. 
Effective coordinat'ion will be especially important in the case of the Cook 

County in-service programs. The Illinois Director must establish liaison with individua s 
, trained at the LIASP Institute as well as v:rith other administrative personnel from the 

three County school districts to ensure that the Institute trained teachers offering 
courses of law-focused education will have the opportunity to further engage in highly 
specialized training for this purpose. • The Cook County school districts I periodic 
Personnel Development Days could be Utilized to great advantage in the Illinois Proje'~tl ~ 
in-service training program -- pr"ovided that the coordination necessary to provide 
teachers with the opportunity to attend a special workshop is effectively carried out. 

J 

CookCounty & Pilot Region Coordination. Both the Illinois Project Board of Directors 
and the Regional Board of Directors will assist the two Project Directors in establishing 
professional and community contacts in thei.r respective Re<3ions. A major function of 
the Boards of Directors will be to enlist the' support of local community .leaders I thus 
ens uring the future succes s of local programs. Equally important will be the role of the 
Boards in facilitating close cooperation between local criminal justi'ce system agenCies 
a~d the teachers and administrators charged with delivering the LIASF program to the, 
schools. . 

A valuable tool for effective coordination will- be the LIASF Newsletter r which 
'wUl aid administrative a~d coordination 'personnel in Project information diss·emination. 
Drawing upon the resources of school systems, bar associations ,and law enforcement 
ag,encies, the Newsletter will co"ntain general information, drscussion of particular 
experiences with spec~fic school' systems I and sUggested teaching techniques designed, 
to assist interested personl1.e1 in establishing programs of attitudinally effective law­
focused education for school chJldren throughout the State of Illinois. 
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February 1972 

March 1972 

I April/May 1972 
. 

, 

1 June. 1972 

July 1972 

Sept./Oct. 1972 ~ 

Oct./Nov. 1972 

'PROJECT NARRATIVE 

(Phase I -- 2/1/72-1/31/73) 

- Illinois Project Board of Directors established 
- Illinois Director selected 
- Pilot Region identified and selected. 
- Regional Board of Directors established 
- Regional Proj ect Director selected 
- LIASF Orier.ltation Workshop (Chicago) 

- Project Initiation (Cook County & Pilot Region) 

- Regional & County Leadership Teams selected 
- Pre-testing of Leadership Team personnel 

- LIASF Spring Work~hop (Chicago) 

- 1972 LIASF Summer Training Institute 

- Delivery of LIASP Program to Phase I' sch00ls 
-' Establishment of In-service traininQ' programs 
- Post-testlng of Leadershlp Team personnel 

Pre-testing of experimental and control groups of ~'bldents 
. " ' 

Cook County Personnel Development Days (In.:..service) 
- In-service workshop in Pilot Region 

• 

i ie 

I i 
j
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,PROJECT NARRATIVE 

In Phase III;(2/1/74-8/31/75) three additional Regiond Projects outside Cook 
County will be initiated, for a total of six Regional Projects. One additional Cook 
County school district will be added for a total of six Cook County school districts in 
the Illinois Project. The two new Regional Projects developed during Phase II will 
initiate their Regional Summer Training Institutes during Phase III. The new Projects 
added during Phase III will begin conducting their Institutes during the following 
summer. 

r .... aT 
1.1 ." .1. (Phase I r described above I is the only portion of the three-phase LIASF Illinois Proj~ct,. l'. i . , :i{ .~. c 

Dec.1972/Jan. 1973 Phase I Project evaluation completed 

covered by this proposal).. L{'<"}~(~\ f. .. -
1 i 1\ .. f . .. 

Phases II and III .' 
'. :' .. ,\ -;1 ft 'JI , . I' ;1 

During Phase II (2/1/73-1/31/74), the Phase I Pilot Regional Project will ~xpi';l~d II Ix": 
its in-service training Pl"ogram to, encompass the oth,er school ~istrid~swit.~t1~1.its' purview. rt. :'l~ _ ~O-\ 
It will, also inStitute. the first ReglOnal Summer Traimng Institut.e:, WhlCh wlll b?t.mode1ed ~~:~ .{ 
on the LIAS}' Summer Training Institute. " ~~' -;:.'1.~. 

~ Phase II will also see the addition of two neW Regional Prd~bt$ outside·q;~qk ,_ b' '. F' 

County and two additional school districts within the County. These Projects anct'schOOl l
.'·. '\~\. ' 

districts will 1!i:e based 011. the successful Regional and County models developed du:t:j~n':9r\, "* 
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Phase I. 0' • '. . '. • .•.. !, l fl· 
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PAGE 7 

------r---,-----------
(For ILF:C Use On.1y) 

Control Number 

~~------------------~----------------------------~--~----------'----~~~'-----------------4 
ASSURANCE OF COMPLIANCE WITH THE ILLINOIS LAW ENFORCEMENT COMMISSlON 

UNDER TITLE VI OF THE CIVIL RIGH'r~ ACl' OF 1964 

LAW IN AMERICAN SOCIETY FOUNDATION 
(Name of Applicant) 

HEREBY AGREES THAT it will comply with title VI of the Civil Rights Act: of 1964 (P.L. 88-352) and 
all requirements imposed by or pursuant to the Regulation of the Illinois Law Enforcement Commission is-

,sued pursuant to that title, to the end that, in accordance with tide VI of that Act and the Regulati,on, no 
person in the United States shall, on the ground of race, color, or national origin, 'be excluded from par­
ticipation in, be denied the benefi~s of, or be otherwise subjected to discrimination under any program or 
activity for which the Applicant receives Federal financial assistance from the Commission; and HEREBY 
GIVES ASSURANCE TIiA T it will immediately take any measures necessary to effectuate this agreement. 

Dated __ S_e..;;p_t_·e_m_b_e_r_1_3.,..;,~1_9_7_1 ___ -=_ 

. '. 

LAW IN AMERICJgJ SOCIETY FOUNDATION 
(Applicant) 

BY~'~~~~~~~'~~~~~==~_I 
uthorized Official) 

. Perry L. Fuller I President 

• 

• 

• 

• 

• 

• 

• 

• 

•• 

• 

~---------------------------J \ 
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I 
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ITllinois Law Enforcement Commissio~ 

GRANT APPLICATION . .' 

(For ILEC Use Only) 
Control Number 

I 

11. 

I 
t 
I 
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( 

I 
i 
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l 

3. 

4 . 

! ' •• PAGE 8 

Name of Applicant: 

LAW IN AMERICAN SOCIETY FOUNDATION 
" I .. , 

Certification: 

The applicant for Federal assistance tinder the provisions of Title I of the Omoibu s Crime Control 
and Safe Streets Act of 1968, hereby certifies 'that funds or other resources of the applicant normally 
devoted to programs and activities designed to meet the needs of criminal justice will not be dimin-
ishedin any way as a result of a grant award of Federal funds. ' . 

The applicant further certifies that the project for which assistance is being requested will 
be in addition to, and not a substitute for, criminal justice services previously pro~ided without 
Federal assistance. I 

Verifying Data: 

Expenditures for Criminal Justice Services by the Applicant: 

(Budget<>-!) In current Fiscal Year $ 154 1.000 

.. ' 

Actual In last Fiscal Year 92;000 

Actual In next to last Fiscal 46,000 
Year 

Average for the three Years $-- 9'7 r 300 

. 

~ 

Signature of Authorized Official Empowered to Commit the Applicant to this CertificRtion: 

..~~~~. 
Signature: . (., 

~. Fuller: 
Date: September 13, 1971 

Title: _____ P..:..r..:..e __ s_i.:.:..:.de_n_t_-',, ____ ~ _______ _ 

9-11 
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GRANt' APPLICATION 

PAGE 1 

Directions: Follow instructions in Part 1 in com­
pledn g this appli cation and forward 
to Illinois Law Enforcement Commis­
sion, 134 North LaSalle Street, 
Room 204, Chicago, Illinois 60602 

A. Proj ect Title 

Control Number 

o RESUBMIT'r;i~D' 

O Supplement To 
, Grant Number __ _ 

TYPE OF GRANT 

D PLANNING 

LAW IN AMERICA}J SOCIETY FOUNDATION ILLINOIS PROJECT: PfffiSE II 

• 

• 

• 

c. Expected DUJ;'acion of D. Starting Date (Est.) '. 
Project 12 MONTI-IS Feb. 1~ 1973 

F. Subject,Area of Project 

0 Upgrading Law Enforcement Personnel 0 Organized Crime 

0 Prevention of Crime & Public Education 0 Riots & Civil Disorders 
.. 

Ii] Prevention & Control of Juvenile Delinquency 0 Community Relations' 

0 Detection & Appre hen si on of Criminals 0 Research & D<fvelopmc~t 

0 Corrections, Rehabilitatioil, Probation and Parole 0 Comprehensive Planning 

IX] Training O' Other Specify 

G. N~le of Applicant H. Name of Project Director 

E. Total Cost 
$309,978 

. 

, 

Perry L~ Eu11er, President Dr. Robert H. Ratcliffe 
Title • Title 

• Law in American Society Foundation 
Address 

Nat{ona1 Director 
Address 

• 

• 

• 

33 N. LaSalle Street 
Chicago, Illinois 60602 

33 N. LaSalle Street 
Chic~go, Illinois 60602 

~--~---------------.'~--------------~--------------------~~------------~ I. Name of Co·Appllcant (if ~ny) 

. Lyle 'tV. 'Allen, President 
" 

Title 
Illinois State Bar Association 

Address 33 N. LaSalle Street 
Chicag0, IllinOis 60602 

.. 

Telephone Number 

(312) 346-0963 

, J. Financial Officer (N arne) 

Mr .. Milton I. Shadur 

Title Treasurer 
Law in American Society Foundatiol1 

Address 

33 N. LaSalle Street 
Chicago, Illinois ·60602 

1-11 
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Illinois Law Enforcement Commission 

• GRANT APPLICATION 

(For ILEC Use Only) 
Control Number 

2-07-25-03(;3-02 
~tl--' ," ---------1 ~ PAGE 1A 

~ K. Conditions: 

il It is understood and agreed by the undersigned that any grant received as a result of this application is 
I subj ect to the following conditions: 

r , 

L. 

1. Funds granted as a result of this application are to be expended only for the purposes and activities 
covered by the approved plan and budget: and the approved project will be carried out in accordance 
with the "Guidelines for Fiscal Control-Action and Planning Grants with such specific additional 
conditions as may be established at any time for this project. . 

2. The grant may be revoked in whole or in part by the Illinois Law Enforcement Commission (ILEC) 
at its discretion and at any time provided that a revocation shall Oot include any amount obligated 
previous to the effecdve date of the revocation if such obligations were made solely for the project 
as approved • 

3. All reports abqut the project shall acknowledge the sou'ree of the funds granted as a result of this 
appli cation. . 

4. Reports will be made as required. 

5. Necessary records and accounts including financial and property controls, will be maintained and 
made available to ILEC for audit purposes. 

6: Assurance of Compliance. with Title VI of the Civil Rights Act of 1964 applies to this application 
and is attached. ' 

Pe'so"a[ Sign",",es (in ink) ~ fr,e.~ 
(1) P,ojee, Di<ee'o, (Same as "RH. P~~t H. R~tc i£fe ~0Z+-'.l.c.l-1..L.£:21--_____ ' 

i Date 
1'. ~~ 

(2) AudlOrized Official (Agent for "G", Page 1~ L. Full er ..:;9y/~1.t.,jl-/.J.7-,2L-______ 1 
, D~ 

~ 

t 
~ 

M. Budget Summ~;ry 

ij 
L 
n It 
! , 
I 

i 

N. 

Total Program Amount Requested* 
Grantee Share* 
!LEC Share* 

*From Page 4 of Application 

Cost Per Cent Note: 

1-'$3~~0L;;.1 q,-,-,,9,-,-7'~ 81-_1:::-00::-::%:;-0 ---I:rJ 
1 ()1 .'100 33% 
208 47:8 67% 

Grant faUsin State/Federal program area 

Allowable grant ratios 
are shown on procedure 
lB of the Guidelines 
for Fiscal Control 

IJ 

1_,· ,I~--""-' -----'---"--v ----------:--:-::-4. 
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Illlnois baw En~orcement Commission 

~RANT APPLICATION 

PAGE 2 a 

(For ILEC Use Only) 
Control Number 

Directions: Complete (refer to Grant Application Guidelines) and forward to Illinois Law Enforcement Commission, 

134 North LaSalle Street, Room 204, Chicago, Illinois 60602. 

A. Project Tltle 

LAW IN AMERICAN SOC,IETY FOUNDATION ILLINOIS PROJECT 
(Two hundrm (200) words or less. Omit confidential data) 

PROJECT SUMMARY 

GOALS 

There exi~ts. a serious anc:t increasingly widespread ignoranc.e of, anc 
lack of apprec~at~on for, the ~mportance of law and 1aw enforcement among 
middle class and upper middle class youngst·ers as well as among disad­
vantaged urban youth. These conditions contribute to attitudes and 
actions which tend to lessen the effectiveness'of law enforcement and . , 
consequently, to pose a threat to our free society and legal ·system .. 

Law-focused education on the elementary and seco'ndary levels has 
been shown to be effective in developing positive attitudes among young 
people toward the law and its enforcement. The dissemination of law­
focused education throughout all the school systems of the United States 
is expected to counter significantly the threat to our system of laws 
posed by the present alienatio~ of youth against that, system. 

. Br funding the first phase of a three-year program ia.1972, the 
lll~no~s Law Enforcement Commission charged the Illinois Project to 
create and begin implementing an administrative/training mechanism 
whereby ~he technical assistarice necessary to the development of a 
systemat~c and comprehensive program of law-focused education would be 
made available to elementary and secondary schools. throughout the State 
of Illinois. . 
. Listed below are the specific goals of the IliinoisProject 7 to be 
completed over the several years of this three-phase project: 

1) 

2) 

the creation of a statewide coordinated network of regional 
projects; 

, 
leadership perso~nel and staff training; 

3) continued statewide coordination; 

4) information and resource dissemination; 

5) comprehensive evaluation .. 

• ~----~--------------~~------------------------~----__ --J 
3-11 
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Iliifiois I:.awEnforcement Commission (For ILEC Use Only) . 
Control Number 

GRANT APPLICATION ~~ 2 - 0 7 ~ 2 5 - 0 3 b 3 - 0 2 
PAGE 2b . 

Directions: Complete (refer to Grant Application Guidelines) and forward to Illinois Law Enforcement Commission, 

134 North LaSalle Street, Room 204, Chicago, Illinois 60602 . 

A. PJ;0Ject THle 

LAW IN AMERICfu~ SOCJETY FOUNDATION ILLINOIS PROJECT 

(Two hundrm (200) words or less. Omit confidential data) 

PRO J ECT SUMMARY 

In essence, the overall objective of the Illinois Project is to 
encourage and nourish the development of regional p~ojects which can 
effectively institutionalize 1aw-focused education courses in their 
curricula, thus making them a permanent part of the education of teach­
ers and schoolchildren within their puryiewe Through this process, 
law-focused education can ultimately be made availab1e to all children 
in the ~tate of Illinois and thereby help to reduce the increasing 
alienation of youth. 

. IMPACT AND RESUtTS 

I- By performing the functions of coordinator, advisor, project model, 
1 information disseminator, and servicing agent, the LIASF National Center 

has been able to: 

1) facili~ate the development of adequately trained personnel; 

2) . increase the availability of appropriate instructional mate'rial~ 
and infor.mation; 

3)' -en.courage the establishment of broad-based community support in 
each of t,he eleven local and regional projects; and . 

4) assist in tlie evaluation of law-focused education programs 
throughout the.country. -

Given the demonstrable successes and accomplishments of the LIASF 
National Center in the areas of regional project development, teacher 
training, . information dissemination, and evaluation, the creation of a' 
comprehensive, attitudina,lly effective program of law-focused education 
throughout the State of Illinois has been brought significant1y'closer. 
to realization. . . . 

METHODS_AND TIMETABLE 

During Phase II, two new Illinois Pilot Regiona~l Projects and two 
addi tional participating school district areas ,dtllin the Chicago 
Suburban Region will be created and included in the Illinois Project's 
statewide network. Thes.e projects will be based on. the Regional model 
developed during Phase I.. Orientation meetings, ·a Spring Meeting, and : 

• 

3-11 
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Illinois Law Enforcement Commission 

GRANT APPLICATION 

J;>AGE 2 c 

(For ILEC Use Only) 
Control Number 

DirecdQn$~ Complete (refer to Gmdt Application Guidelines) and forward to Illinois Law Enforcement Commission, 

134 NOLth LaSalie Street, Room 204, Chicago, Illinois 60602. 

• A. Project Title 

• 

• 

• 

• 

• 

• 

• 

(Two hundrcl (200) words or less. Omit confidential data) 

PROJECT SUMMARY 

a SUmmer Training Institute will be neces'sary' to service the proposed 
new projects. 

In addition to the initi~tion and development of new projects, the 
I1linois Project will coordinate extant projects o For example, Project 
Staff will visit and advise other interested parties ,and projects on . 
administrative and procedural ,matters; exchange and/or share its facurty 
in the training of teachers and staff; offer Bssistance in the financial 
p~anning and funding of projects; and provide for the joint use of their 
evaluation program~ 

The Illinois Project will also continue Jche first .·statewide program 
for the'collection and dissemination of law-f0cused. education informa­
tion, materials, and resources. This program will include the previous­
ly' described ori~ntation and training programs, the publi,cation of a 
quarterly journal, and the development of a clearinghouse for resource 
materials. 

.'~~--------~--------~~ .. ----,------~~------------------------~--~~ 
.. 3-11 
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IJlinois Law Enforcement Commission 

Project Title: 

A. 

Personnel 

Services 

B. 

Equipment 
Purchase, 
Lease, or 
Rental 

C. 

Consultant 
and 

GRANT APPLICATION 

PAGE 3 

BUDGET ITEMIZATION 

, 

Job Annual 
Title Salary 

Illinois Director 20,400 
National Director 30,600 
Coord .Sec .Educ. 20,400 
Coord .Elem. Educ. 20,400 
Coord. In!. Serv . 18,600 
Coord. Resource, 17,000 
Secretary #1 7,800 
Secretary #2 7 ,'500 

SUB-TOTAL 

-~opal ~ecurJW 
FrInge Beneflts 

TOTALS 

Quantity Description 
1 Typevvri ter 
1 Desk 
1 Chair 
1 Chair 
1 Table 
1 Calculator 

Percent 
Time 

100% 
50% 
50% 
50% 
50% 
50% 

100% 
100% 

1 A-V(*Equipment List) 
1 lXerox 

TOTALS 

Description 
2 Regional Proj ect Directors 

@ 12,000 
Ernst &. Ernst 
Accountant 26 @ 100 
Summer Institute Faculty 3 @3000 
Winter Conference 

Contractual 
Spring Conference Services 
Sub-Grant to University 
Teacher and Volunteer Time 

. 

TOTALS 

(For ILEC Use Only) 
Control Number 

COST 
Total Fed./State Share 
20,400 20,400 
15,300 . 15,300 
10,200 10,20e 
10,200 10,200 
9,300 9,300 
8,500 8,500 
7,800 7,800 
7,500 7,500 

89,200 89,200 

10,700 10,700 

99,900 99,900 

476 476 
353 353 ' 
127 127 

75 75 
150 150 
209 209 
605 605 

2,400 2,400 

4,~95 4,395 

24,000 24/000 
1,800 1,800 
2,600 2,600 
9,000 9 / 000 
3,000 3,009 
2,000 2,000 
7,000 7,009 

37,795 

87,195 49,400 

Grantee Share 

..,L' 

37,795 

37,795 

4-11 
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Illinois Law Enforcement Commission 

GRANT APPLICATION 

• PAGE 4 

BUDGET ITEMIZATION (con't.) 

Total 

D. Project St<:l.ff and 6,000 
Directors at State 

Travel rates • 
(Project Personnel 

only) 
. 

,. 

•• TOTALS 6,000 

List Separately , 

E. 
Communications I 

Utilities 5,000 

Commodities Office Supplies 2,500 
Student & Ref. Material ~ 4,000 • 
Printing , 5,500 

TOTALS '17,000 

• Description: 

F. 1. Rent/Lease 6,000 

Facility 2. Remodeling 

• Cost 3. Construction 

TOTALS 6,000 

• G. . 
Evaluation 10,000 
(should be 
as much as 
10% of the 
toml action -
grant) 

TOTALS 10,000 
• 

Personnel (Travel & per 
H. diem - 25 x 550 13,750 

15 x 50 
Other Stipends 8,000 • 

TOTALS . 21 75n 
GRAND1'OTAL 

~ 252,240 

Prepared by ~~ #~ .L 'A/ 
., J~V~~r ... ..) 

, Name /1'/ /' 
{/{/ 

" (For ILEC Use Ouly) 
:\ Control Number 

O.3JG L 

COST 

Federal/State Share. Grantee Share .,..,..' 

4,500 1,500 

,4,500 1,500 

'5,000 
2,500 
4,000 
5,500 

17,000 
. 

6,000 
-

-

6,000 

lCT,OOO 

. 
10 J 000 

13,750 

. 8,000 

13 750 R ,nnn 
204,945 47 295 

Date 

-1 5 1 

----------------------------------------~)~-· Illinois Law Enforcement Commission. 
-- - ------~~ 

n (For ILEC Usc Only) 
Cont'rol Number 

• 'GRANT APPLICATION 

, . PAGE 4a I" 
I 

,CONTiNUATION PAGE 

• 
BUDGET NARRATIVE 

A. PERSONNEL 

• 

• 

• 

• 

• 

• 

'. 
'.' . . 

National Director", LIASF ($30,600 @ 50% time - $15,300), . 

The Nat'ional Director of LJASF' Programs, Dr. Robert H. Ratcliffe is the 
. ,Administrator in charge. He has desig'ned the LIASF Program and the activities of the 
. Illinois Project of the National Center 'for Law-Focused Education. He will be respon'-' 

sible for implementing this Project throtJ.ghout. the fund$3d, period ~ He will plan the . 
annual winter conferel1ce on Lavy-Focused Education, the' spring faculty'plarming 
conference anc;l will have Prim~i:y responsibility for the conduct of the i973 Summer 
Leadership TraiI}ihg InstitutE? 

'. 

The National Director. will be the chief source of ad~inistrative 'aSSistance to 
the Illinois Project Dir.ector." In fulfilling this. role I the National Director will offer 
him direct assistance in working with community groups, school boards, local law 
enforcement age.ncies and bar associations. Responsibility for the Illinois Project as 
part o~ a nationwide effort will be'shared by the National Director and the Illinois 
Director •. As the funded year progresses, the Illinoi's Director Will be able to assume' 
an ever':"increasing share of the administrative responsiJb>ilities of the Proj~ct.' . 

Dr. Ratcliffe will devote 50% of his time to this project. The balancl? of his 
tim'e will be devoted to the implementation of related proj ects of the National Center 
for Law-Focused Education. .' , . 

Illinois Director ($20,400 @ lqO% time) 

The Illinois Director will ~e the chief administrative 'off~cer of the Illinois . 
Project. He will be responsible for carrying out the policies of t}:1e Illinois Project' , 
Board of Directors. Specifically, he will coordinate the activities of the Project on a 
statewide basis. He will assist the LIASF National Director and the Regional Project 

"Directors in implementing the two ad4itional Regional Projects. He will be directly 
responsible f9r 1;he Chicago S'uburban Region •. 

, Coordinator ot·S.econdary Education ($20;400 @ 50% time - $10,200) 

" ~ . 

e· ' - " .. . .. 

., 
. , 

The Coordinator 'for Secondary Education, will be primari'ly responsible for the .:' ,-
coordination, of secondary school proje~ts.at the local level. During the funded' 'perioci. ~" 
(3/1/73 -2/2 8/74) I the coordinator for secondary education will :devote fifty percent . . . 
of his time to this Project. The balance of his time will be devoted to the 'development >, 
bf related projects of the National Center" for Law-Focused Education. He' will be the 
pr~mary ~ource of educational assi~tan0e for Junior I-Ugh School and Senior High Schqol 
In-Service Programs in the Regional Projects. He will assist the Regional Project 
Director::;, ~n areas of educational objectives I strategies, and school implementation of ,. 

11-11 
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,Illinois Law Enforcement Commission, (For ILEe Usc Only) 
Control Number .' G R ,A N l' A P P LIe A T I ON 

. PAGE 4b 
I . 
,,' 

t 

CONTINUATION PAGE 

• ----------------------- ---,,-----------------'---------..:.---------1 
JiIigh School Programs. He wilLalso serve as a member of the 1973 Summer Institut.o-

... 
'Faculty. . , : ':', .' 

Coordinator of Eleme'nt~ry Education ($20 ,400 @ 50% ti~e ,- $10,2(0) 
, " 

, ' 

, The Coordinator .for Eleme'ntary Education I Mri:i. Arl~n~ Gailaghe~ ~ ,will 'be , 
primarily responsible for the coordination of elementary school projects at the loc'al 
leveL During the funded period ,3!1/73-2/2S/74) I,Mrs. G,allagrer, will, devote 
fifty percent of her time to this Project. The balance of her timG will be devoted'to' 

• the development'of related p~oje,cts of the National Center for Law-Focused 
Education . ' ',', ',' ,',. .: 

• 

• 

• 

.. .. . . - . . 
, , 

. ,As 'Co,~rdi~&tor for Elementary Educati~n, l\/I!,'s " Gallagher, ~i1l ,be tl}e primary 
~ource,of educational assistance for elementary school In..,.Service' Programs in the 
Regional, Projects. She Will assist the Regional Project Director~ in the" areas of 
educational objectives I ~trategies, ~nd school implementation of " Elementary " 
School Programs: ''3he will dlso serve as a member or t1~e1973" Summer Institute 

. Faculty. ' ). 
., ~ . . , " 

, Coordinator of Information Services ($18 / 600 @ 50% time -.$9,300) 

Th~? Coordinatorof Information Services will ha.Je pi:'imaty"responsibility f~r 
writing and editipg matl3rials 'prepared for distributiol1; "throughout Illinois. During 
the furided period (3/1/73'-2/28/74/" he will devote fifty percent of his time,to 1:"he, 
communications needs of the statewide program in, Illindis ~ The other fifty percent 
of his time will,be devoted to coordinating c'ommunications senTices forthe . 
National Center for Law;"Focused Education.' .' , 

The Coordi~ator ofjnfo~-rriatio.n S~rvices wiil ~dit -'taw in American Society; 
prepare service brochures for use by regional' projects; produce informational' . 
bro~hures and news releases; Write progress reports on the work of the Illinois 
Project; :and work With the Coordinator of Ref},our<;:e S'ervices in 'a Clearinglious'e for 
Resource Information. 

Coordinator 'of Res:ol.lrce Services' ($17 I 000 @ 50% time -, $8 ,SaO) 

.. 

-Illinois Law Enforc;em~nt Commission, (For ILEC Use Only) 
Control Number 

• 

,-
I 

• 

• 

• 
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C. 

GRANT APPLICATION 

FAGE 4C !,' 

CONTINUATI00l" PAGE 

in cooperation with the, Coordinator of Information Services. The 'Clearinghouse 
. will provid'e infQrm~tion' about la'Y"-focused materials ,availahl'e in the, Resource 
Center and elsewhere a~1d make available annotated bihiliographies, information', 
sheets', and anal~tses of newly developed materials. The Clearinghouse will also 
dissemix;.ate irif9r1nation regardJng J:?-8W teaching. str~tegies and innovative programs. 

Secretaries" (#1; $7,800 @ -100% time';' #2: $7 ,sao @ 100% til!l~) 

Two secretarie.s 'lOO,percerit time will be required for:the conduct of this 
Project during the funded period (3/1/73-2/28/7-4). ' 

Fringe Benefits '($89 ,200 @: '12% '-$10 f 700) 

,. 

. A. 'PICA 9 1000,X 5.2 x 5.,5 ;: 
B. 
C • 

D. 
E. 

EQUIPMENT 

Unemp. 113.40 x 5.5 
Life, AD &'D 312 x 4 

60 x 12 = 
Hasp. Maj. Med, 163.75 x 12 = 
Pension .3% of Sal,. 

'$ 2',574 
;624 

"1i~968 

1,966 
" . 3 568 --=:.c..; __ 

$10,7QO 
" 

.' .. 

The itElmsltsted under equipment are required for <the successful conduct' 
of the State 6f IllinoiS Law ,in American SOCiety Progr~m" ~8scribed in this' 'proposal,. 

&V Equipment" L~st 

Kodak Slide Projector 
Kodak ·Carousel Sound Synchronizer 
l'hermofax Oopier 
Portable Overhead Proj ector 

CONSULTANT & CONTRACTUAL SERVICES 

, . . - .... 

• The' .coordinator of' Resource Services will be responsible for aCq~iring and ;' . ~ 
evaluating films I filmstrips I' simuiat}ongames; and s~bstantive lq,w materials' ";: :::" , Regional Project Directors (2 @ $12 I pOO - $24; 000) .. ' ". " .. , 

Ii< .)! 

", 

, 
- i 

I 
! 
j 

1 

that wfll be of use to law':focl1sed education projects throughol1t Illinois. ,He ~iil. ',' 
Each R'egional Project Dire'ctQr will devote the eql1ivalent of 1'00.% of his' 

time for twelve months to 'the organization of his R~gional Project Board and,. ,',' 
leadership team. He Will partiCipate in the Winter Conference on Law-Focused" ' 

1. .- ..... 

" 

• 
. also provide resource serviC:,3~ to sclfoo"! personne(and other interested pa~tfes, in ' , .. , ,:' . ' 
the statewide program in Illind1s .He ,will devote fifty percEmf of his time during, ' ''',: 'f' 
the funded period '(3/1/73-2/28/74) to this Project. . -,.', . . ., 

t • , '" 

The.~Ooordinator of Resouroe Service's.'\o\7iU maximize the effectiveness of .. 
theLIASF Resource Center by est<;lblishing a Clearinghouse for 1Z6source infon~ation 

ie· 

I·' : 
~ ------.--~~~--~--~----------~~~~--~ 

.Ll-il 

Education and SpringPaculty Planning Programs "of the. LrASF. " 

During July, he will participate 'in the 1973 'Summer Training Instaute 
as a Regional Director and Team Leader. In thi~\ capacity, he will coordinate .. 

'. "\1 " ... ,,~. 

...... 11 
fY~-----------"'" 
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the day-to~day activiti~s of his Team members I and he 'will participate in evaluation 
and curricu1ul11 implementation sessions •. Beginning In August, he ·will carry out the 
policies of his loca'l bo~rd; )le will prepare and conduct in~service programs for " , 
teachers in his local area; he. will administer 'the evaluation' program locally.. ." 

• .' • • ~. • .' • • ~.': ' • I' 

, He will receive his regular sala.ry from the ~~hooldistric't d~ring the academi ' 
year • The line item in this-budget is to pay the; cost of his replacement in the " 
schoo'l system during academic 1973-74. Any difference between the actual c~st: 
of the Project Director's rep~acement and the $12,000' iine item may b€?'used to 
supply consultant time or part-time clerical helpOJor the Director • 

Auditing, Service~ ($11'800) :. ", : .. , '.~ 
, ,~ 

, . " ~his>is an estima~e of the, cost of ~ public auditto·be cond'ucted b~.Ernst 
and Ernst. . '. 

Accounting Service's (26 days @ $100- .$~ (600) 
, - . . , 

Mr. Robert Cl;'abb ( C. ~.A. I' will maintain the financial records· of this, 
project. He will prepare payrolls t' and produce financial stafeni'ents . for lLEC I the· 
Board of Directors t and each of the Regional Projects.:' He will enS1~lre that' , 
expenditures are within the guidelines of this grant. M~. CraQD will.provide. ser"'" . , 
vices as needed ;and will be reimbursed at the rate of .$10()' per day up to a maximuni 
of 26 days. '. . ' .... . . . . 

.' ... 

Institute Faculty (Three full.:..time Faculty @ $3 1000; 2~ d.a·ys.@125 - $9 t 000) 
, . , ',. . '. .. . ~ : 

. . 
'A full-time faculty member will be compensated at the rate of $125 per day 

for 24 days', This includes 4 weeks teaching (6 'hrs. per'day) and 4 days for. 
course preparation and final report wr~ting immediately before.and after the' institute. 

Winter Conference' ($3,000) 

. This meeting will be a two' day' Orientation Workshop to be attended by .. 
Illinois Director I Regional 'Project Directors I .Illinois Project Board of Directors J 

LIASF Board of Directors I Regional Prpject Boards of Directors I and interested . 
representa-Eive~ of educational, law enforcement I and bar associations. The $3 (000 :': . :" 
line item is an estimate of total cO'stq including travel, roomj meals for·all '. .';.: ... 
participants, .and expenses. and consultant fe,es for p~ogram_.participants •. ~'.' '.: . . . .,' 

, . 
The Orientation Workshop Will be held in'conjun~tiori ~th the Annua'l:" 

Conference on .Law .... Pocused .'Education (not covered ~nder t~1iS g~ant)·. . 

S pring Conference 
. . 

\,~\ This meeting will be a planning and coordination session designed to develo ':.~ 
~--~--~--------~----------------~~~--------~------------~------~ 

~ 11-11 

' .. If " •• 
• .1 

.~llinois ~nw Enforcem~nt Commission (For ILEC Use Only) 
Control Number 

GRANT APPLICATION 

PAGE 4e ,\.' .. 

• CONTINUATION PAGE 
t~","i""" 

, . _____ ' ____ -_-'.~"_. _______ ~.--"'-";,_._. ______ _.-~--1-__._--.-------_____ _ 
rthe 1973 $ummer Training Institute. rfhe Illil1:0is and Regional Directors I together 

with sel~cted members of their -teams, will participate in this ses'sion with the: 
faculty of the Summer Institute as well as the faculties of Summer Institutes to be. 

• conducted by affiliated projects. . " ': 

• 

• 

• 

• 

'. D. . " 

E. •. , : 

• 

',' 

Sub-Grant to Universlty 
-. 

, . 
, . 

In exchange for faculty' an¢! instructional space required I the use of 
university-ownE?d audio-vis.ual equipment and it,S video-taping studies, and the 
normal costs incurred by the university in processing applications ( cours~ .­
transcripts, certifying the Summer Institute I etc. '(admini~trative costs·) I the, 
LIASF Will enter into a sub..:gran t ·with the university in arr amount':not to exceeo. 
$7,000. . 

.. 
STAFF SPACE , 

3.00 sq. ft. @ $7.50 per annum 
CiASSROOM SPACE, . . 

1800 sq. ·ft. '@ $7.50 times 1/10thuse 
USE OF UNIVERSITY-OWNED A-V EQUIPMENT 

AND VIDEO":TAPE LABS -- . 
ADMINISTRATIVE COSTS 

" 60 students at approximately $40.00 

Teacher and Volunteer Time '. 

.. $2250.00 " 

1350.00 

tooo.o,O 

2400.00 . 
$7000.00 

. . 
The Boards of Directors of the National dent~r, .theIllino:i.s Project,. and 

the Regional Projects all contribute substantial amounts of time to the direction 
of the' Project. The difference ~etween the $12,000 paid for eac.h Regional 
Director's' replacement and his actual salf\ry ,is a contribution of each Regional 
Project. Each Regional Project makes extensive use of volunteer lawyers and 
law enforcement personnel. The principle source of this .line item, however I 
will be :actual time devoted by teachers ~sing the program following the 1973: 
Summer Institute. 

TRAVEL' 
. . 

Ti~J.'vel for Proj ect 'staff, I.11inois PrQj ect Board of Directors and Regional,. .~:' ", 
Project Board 'of Dir:ector~ at approved Stat~ r?-tes. : ..... .. ' . ">' ,.- :' .• ' 

'. , .. 
" 

COMMODITIES' 
• -4; ;'. 

Printing c'osts would conSist of the cost of publishing and distributing . 
Law in American SOCiety to school systems i bar associations, and law enforcement ~ 

, agenches throughout the State of IiUnois, providing' in-service manuals for .. ,' . 
elementary schools, junior high ,schooll; I and senior high schools throughout· '~ 
Illinois. 

ll-ll 



~~-~~-~~-~~ ---.-'--.--'---~~--:-------------'"7--"'"T"":"'---~--,---..--------. 

• ~U:nois Law Enforcem~nt Commission, (For IL EC Use On1>') 
Control Number 

.. 
'. 

.I 

• 

• ,F. 

• 
G. 

• 

• H. 

• 
" 

".J ~ • 

" 

.": 

GRANT APPLICATTON 

, PAGE 4f I.' , 
CONTINUATION PAGE 

,qommunications utilities include mail ser:vice, postage," cartage, 
telephone ~ etc.' '. 

Office supplies consiqt ot' expendaple materials.· . 

Student and reference materials cons~st 'of' cla~sro~m u~able ~~~erials 
for' elerrientary and seconr;l.ary school children and reference materials to be 
used in the Resource. Center. . "~ 

FACILIT.Y COST 

," Thfs item refleci~ the cost of offic'e space i~ the Nation:al Center for 
Law-Foc~sed Educ~tion', 33 N. LaSalle Street, u~i'1i~ed by Staf! of this Illinois' " 
Project. 

800 Sq .. Ft. @,$7 ~50 -, $6,000 " . ' 
," • ~j 

EVALUATI0N 

, Independe'nt e~alua'tiOl1S of the niil).OiS Pr9je~t -:- in terms of administra'­
tive efficiency I impact on personnel behavior, and impact on student khowledge ' 
and attitudes -- willbe initiated prior to the 1973 Summer Training Institute and 
concluded in the period following the Institute. 

I .' • 

OTHER 

Personnel Awards " , 

" ' 

'The Fed/State a'ward 'Will ~e to particip~mts in: the Summer Training 
pl;'ogram and vvi1~ include travel and a per diem allowance at State rates for 
participants residing away from home. The grantee slJ.are'.~onsists of 'stipend~ 
for tl]e particLpants. 

',' . 
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~VAL13ATION 

Independent evaluations of the Illinois Project --in terms of 
administrative efficiency, impact onperponnel behavior, ,and impact on 
student knowledge and attitudes -- will be initiated prior to the 1973 
Summer Training Institute and concluded in the period following the 
Institute. 

OTHER 

,?ersonnel Awards 

The Fed/State award will be to participants in the Summer Trail'ling 
program and will include travel' and a per diem allowance at State rates 
for participants residing away 'from home'. The grantee sh'al1e consists 
of fo'rty $500 stipends to the participants. . , . 

~ 

Indirect Costs, 

5% of $198,550 would be allowable as an indirec,t cost to be paid to the 
University of Illinois in exchange for its cooperation in the conduct 
of this project. 

~A-V-dEgujpment List 

1.) Internationall6 mm Royal Self-Thread Sound_Projector -
Model ST::OH 

20)' Kodak Elctagraphic Slide Projector, Model AF - AV3042 -
Zoom Lens 

Kodak AV .Compartment Case, 

Kodal{ Ektagraphic Filmstrip Ad.apter 

Ko4~~ Carousel Sound Synchronizer, Model'2 

,3.) Super 8 Instant Movie ,Projector - ~ - Model 810 

4.) ~hermofax Copier 

Cost ----- $1,210.00 

o n "1 ~-------,,--------~--,~ 11-11 
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Spring Conference 

This meeting will be a planning and' cOordination- session de.s.igned 
to develop the 1973 Summer Training Institute. The Illinois and Re-

o gional Directors, together wi thse1ec; ted members of their· teams, will 
participate in this session with the faculty of the Summer. Institute as 
~ell as the faculties of ~ummer Institutes' to' 'be conducted by' affi1-
1.ated projects. 

Teacher and Volunteer Time'. 

The Boards of Directors of the National Cent,er, . the 'IllirlOis Pro­
ject, and the Regional Projects all contribute substantial amounts of 
time to the direction,of the Project. The difference between the 
$.t2,000 paid for eac:h RegionCl;l Director" s replacement and his actual 
salary is a con~ribution of each RegionalPioject. Each Regional Projeci 
maltes extensive us~'of volunteer lawyers and law enforcement personnel. 
The principle :source of this line item, however, will be actual time 
devoted by teacher.s using tIle program following the 1973 Summer Insti tut . 

TRAVEL 

Travel for Project staff, Illinois Project Board of Dir~ctors and 
Regional Project Board of Directors at approved Sta1:e rates.- .. 

E. COMMODITIES 

I 

, Printing costs would consist of the cost of .publishing and distrib­
uting Law in American Societ'l to school sys,tems, bar associations, and 
~aw enforcement agencies throughout.the state of Illinois, providina in­
service manuals for 'elementary schools, jun,\or high schools and se~ior 
high schools. throughout .Il1inois. . , . '. , 

'. . ",' . . . . ~ ~ . 
, Communications 'utili ties include:'·mai,l· service,' postage, cart'age', 

telephone, etc. ' , ' . . " ". .' 1 ~ 
t:' " 
.t' Office supplies cbn,sist of 'expendable materials. .. "..;,... <. ',' Student and reference materials con'sist o'f classroom usab1e.mater-

.: ,.ials for elementary and second,ary'schoo1 children and reference materi- .. ' 
" a;Ls to be used in the Resourc~ Center. . '. . ~ .. ' ~ :; . ' 

. , 

FACILITY COSl' 

This item reflects the 
. £6.r L.aw-Focused Education, 
this IIllinois Project. 

800 Sq. ~t. @ $7.56 

cost 'of offi~e space in'~he National'Center 
33 N. LaSalle S~reet, utilized by Staff of 

$6,000 
• 

. \( 
ll-ll 

'. 
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will coordinate the day-to-day activities of his Team members and he 
will participate in evaluation and curriculum implementation ~essions. 
Begil~ll1ing in August, he will, carry <::>ut the policies of his local board; 
he w211 prepare and conduct 2n-serV2ce progr~ms for teachers in his lo­
cal area; he will administer the evaluation program locally. 

He 'will receive his regular salary from the school district during 
,tJ:.e acade~ic yea~. The line item in this budget is to pay the cost· of 
h:-s replacement 1.n the school system during academic 1973-74. Any 
d2fference betyveen the actual cost of the Project Director's replace-:-

"ment ar:d the $~2,000 line item mCJ.Y. be· used to supply consultant time or 
pa~t-t2me 'c1er2ca1 help for the Director. . 

buditing Services ($1,800) 

This is an estimate of the cost of a public audit to be conducted 
'by Ernst and Ernst. 

~ounting Ser~ices (26 days @ $100'-,$2,600) 

Mr. Robert Crabb, C.P.A., will maintain the financial records of 
this project. He will prepare payrolls, and produce financial state­
~ents for IL~C, the Board of Directors, and each of the Regional Pro­
jects. He w2l1 ensure that expenditures-are within the guidelines of 
this grant. M~. Crabb will provide services as n~eded and will be xe~ 
imbursed at the rate of $100 per .day up to. a maximum of 26 ~ays .. 

'Institute Facu1ty(Thr.ee full-time Faculty @ $3,000; 24 days @ $125)­
$9,000) 

A full-time faculty member will be compensated at the rate of $125 
.per.'day.for 24 days. This includes 4 weeks teaching (6'hrs.per day) 
and 4 days for ~ourse.preparation and fin~l reporx,writing immediately 
before and after the ~nstitute. 

Winter. Conference ($3,000) 

This meeting will be a two day 'Orientation Workshop to be attended 
by Illinois Director, Regional Project Directors, Illinois Project 
Board of Directors, LIASF Board of Directors, Regional Project Boar4s 
of Directors, and interested representatives· of educational, law en­
.forcement, and bar associations. The $3,000 line item is an estimate 
of total costs, including travel, room, meals for all participants, and 
expenses and consultant fees for, program pal'ticipal1,ts. 

The Orientation Worl-;:shop will be held in conjunction with the An­
nual Qonference on Law-Focused' Educa,tion (not covered under this grant) 

" 

U-ll 
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resource s~rvices to s,?hool .J?er~0.nnel ,and other interested parties in 
.the _s~ate~~de.progra.J!l ~n .Ill~no~s. Dr: Gerla<::h will devote fifty per­
cen~ of h~s t~m-e dur~ng the funded per~od (2/1/73-1/31/74) to this 
Project. . , . . 

A~ Coordinator of 'Resource Services, Dr. Gerlach wi'll maximize the 
effect~veness of the LIASF l3-eso~rce Center.by establishing a Clearing-

.house fo~ Resour,?eInformat~on ~n cooperat~on,with the Coordinator of 
Info~mat~on Serv~,?es. Th~ ~lear~nghouse ~ill provide information about 
law-focused ~ater~als ava~lable u~ the Resource Center and elsewhere 
and make ava~lable annotated bibiliographies, information sheets and 
aJ.?-alys~s of J.?-ewly de-yeloped materials. The Clearinghouse will'aiso 
d~ssem~nate ~nformat~on regarding new teaching strategies and innovativ 
programs. ' 

Secretaries (#1: $7.,800 @ 100% time; #2:' $7 ;,50D @ 100%, time) 

~wo se~retarie~ 100 percent time will be required for the conduct 
of th~s Project dur~ng the funded period (2/1/72~1/31/73)~ 

The items listed under equipment 'are require<;l for the successful 
conduct of the State of Illinois Law in American Society Program de­
scribed in this proposal. *(See A-V Equipment List, Page 4f 0) . 

CONSULTANT & CONTRACTUAL SERVICES 

Regional Project Direc'~ (2 @ $12,000 - $24,000) 

. ,Eacl: Regional Project Director will devote the equival~nt of 100ro 
~f h~s t~me for twelve l~onths to the organization of his Regional Pro­
jec~ ~oard and leadershJ.p team. ,I-Ie will participate in the Winter 
Conference on Law-Focused Educat~on and Spring, Faculty Planning Pro- , 
grains of the LIASF ~ '. " " .' 

'. Du,ring" Jv.ly ~ he will participate in the 1973 Summer Training In­
stJ. tute as a Rreg~ol1al Director and Team Leader. In this ,capacity, h~. 

I, 11-11 
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jects of the National Center for Law-Focused Education. 

As Coordinator' for Secondary Education, Dr. Starr will be the pri­
mary source of educational assistance for Junior HighSchool and Senior 
High School In-Service Programs in the Regional Projects. ' He will as­
sist the Regional Pr,oject Directors in areas of educational objectives, 
s\brategi~s, and school implementation of High School Programs.· He will 
also serve as a member of the 1973 Summer Institute Faculty. 

Coordinator ,of Elementary-Education ($20,400 @ 50% time - $10,200) 

The Coordinator for 'ElementaI;y Education, Mr,s. Arlene Gallagher, 
will beprimar~ly responsible for the coordination of, elementary'school 
projects at',the local level. During the funded period (2/1/73-1/31/74) 

.Mrs.Gallagher will devote fifty percent of her time to this Project. 
The balance of her time will be d.evoted to·- the development of related 
projects of ~he National Center for Law-Focused Education. 

As CoordiAator for Elementary Education, Mrs. Gallagher will be 
',the primary source of educational assistance for elementary school In­
Service Programs in the Regional Projects. She will assist the Regiona 
Project Directors in the areas of educational objectives, strategies, 
and school implementation of Elementary School Programs .. She will also 
,serve as a member of the 1973 Summ~r,Il1stitute Faculty. 

Coordinator of Information Se£vices ($18,600 @ 50% time - $9,300) . 

The Coordinator of Information Services, Mr. Frank Coal\:ley, will 
have primary responsibility for writing and editing materials prepared 
for distribution throughout Illinois. During the funded pe:riod (2/1/73. 
~/31/74), Mr. Coakley will devote fifty percent of his time to .the com­
munications needs of .,the statewide program in Illinois. The other fift) 
per cent of his time will be'devoted to c~ordinatj.ng communications,ser­
vices for the National Center for Law-Focused Education. 

Among his duties as Coordinator of Information Services, Mr. Coak-
1y will continue to edit Law in 'American Soci~; prepare service bro­
'chures for use by regional projects; produc'e ill~ )rmational brochures 
and news releases; write progress reports on the work of, the Illinois 
Project; and work with the Coordinator of Resource Services in a Cleat~ 
il1ghouse for Resource Information. 

Coordinator of Resource Services ($17,000 @ 50% time - $8,500) 

T4e Coordinator of Resource Services, Dr.· Ronald A. Gerlach, will 
be responsible for acquiring and evaluating films, filmstrips, simu1a .... 
tion games, and substa'.9-tive law materials that will be of use to law­
focused education p3:ojects throughout Illinois. He .will also provide 
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A. PERSONNEL 

National Director, LIASF ($30 z 60P @ 50% time - $15,300) 

The National DirectJr of LIASF Programs% Dr. Robert H-. Ratcliffe 
is the Administr.ator in Charge. He has designed th'e LIASF Program and 
the activities of the Illinois Project of the National Cente.r for Law­
Focused Education. He will be responsible for implementing this Pro­
ject throughout the funded period. He will plan the annual winter con­
ference on Law-Focused Education, the spring faculty planning confer­
ence and will have primary responsibility for the conduct of the 1973 
Summer Leadership Training Institute.', .. 

'The National Director will be the chief source of administrative 
assistance io ~he Illinois Project Director. In fulfilling t~is role, 
the National D'irector will off er him direct, assistance in working with 
community groups, school boards, local law enforcement agencies a~d 
bar associations. Responsibility for the Illiqois Project as part of 
a nationwide effort will be shared by the National Director and the 
Illinois Director. As the funded year progresses, the Illinois Dir­
ector will be able to assume an ever-increasing sha+e of the adminis-

, tiative responsibilities of the Project. 

Dr. Ratcliffe will devote 50% of his time to this project. The 
balance of his time will be devoted to the implementation of related 
projects of the National Ce~iter for Law-Focusec Education. 

Illinois Director ($20,400 @ 100% time) 

The Illinois Director, Robert M. Lamont 1 will be the chief admin­
istrative officer of the Illinois Project. He will be responsible for 
carrying out the policies of the Illinois Project Board of Directors. 
Sp~cifically, he will coordinate the activities of the Project on a 
statewide basis. He will assist the LIASF National Director and the 
Regional Project Directors in implementing the two additional Regional 
Projects. He will be ,directly responsible for the Chicago Suburban 
Region. 

Coo~dinator of Secondart Education. ($20,400 @ 50% time ~ $10,200~ 

The Coordinator for Secondary Education, Dr. Isidore Starr, will 
be primarily responsible for the coordination of secondary school pro­
jects at the local level. During. the funded period (2/l/73-1/~1/74), 
Dr. Starr vvill devote fifty' percent of his time to this Project. The 
balance of his. time will be devoted to the development of related pro-
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BUDGET ITEMIZATION (con't.) 

COST 
Total Federal/State Share. Grantee Share 

D. . ,.1,,500 1,500 
Travel . 

{Proj ect Personnel 
only) 

TOTALS 6,000 4,500 1,500 

List Sepurately , 
Communications, 

E. Utilities 5,000 
Office Supplies 2,500 

Commodities Student & Ref.M1;'lteric Is 4,000 
Printing 5,500 

TOTALS 17,000 17 000 
Description: 

. F. 1. Rent /Lease 6,000 

Facility 2. Remodeling 

Cost 3. Construction 

TOTALS 6,000 6,000 , 

G. . . 
Evaluation 10,000 
(should be 
as much as 

"'" 10% of the 
total action 
grant) 

TOTALS 10,000 10,000 
IJ:'ersonnel ~Travel Cc per 

H. diem - 25 x 550 
15 x 50 13,750 

Other Stipends 40 @ 500) 20,000 . 
Indirect Costs ~ 50/0 of 1 98,550 ( 9,92JV 

TOTALS 43.678 23 ___ 678 20 ,000 
GRAND TOTAL 309,978 208J 478 10e500 

. /~~//~#,~ Prepared by A:.?!. • 
Name ,y-

Date r/f/2Z-
ilV 5-11 
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Proj ect Title: 

A. 

Personnel 

Services 

B. 

Equipment 
Purchase, 
Lease, or 
Rental 

C. 

Consultallt 
and 

Contractual 
Services 

Job 
Title 

Illinois Director 
National Director 
Coord. Sec. Educ. 
Coord. Elem . Educ. 
Coord .Inf. Serv. 
Coord. Re source 
Secretary #1 
Secretary #2 

SUB-TOTAL 

. §,oclal Securlty 
Fringe Benefits 

Annual 
.Salary 

20,400 
30,600 
20,400 
20,4.00 
18,600 
17,000 
7,800 
7,500 

TOTALS 

Percent 
Tilne 

100% 
50% 
50% 
50% 
50% 
50% 

100% 
100% 

12% 

Quantity Description 

Typevvri ter 
Desk 
Cha·ir 
Chair 
Table 
Calculator 

1 
1 
1 
1 
1 
1 
1 
1 

A-V (*Equipment List) 
Xerox 

TOTALS 

Description 
2 Regional Proj edt Directors 

@ 12,000 
Ernst & Ernst 
Accountant 26 @ 100 
Summer Institute Facl,llty 3 @ 3000 
WInter Conference 
Spring Conference 
Teacher and Volunteer Time ' 

TOTALS 

Total 

20,400 
30,600 
20,400 
20,400 
18,600 
17,000 

7,800 
7,500 

476 
353 
127 

75 
150 
209 

1,21'.0 
2,400 

5,000 

24,000 
1,800 
2,600 
9,000 
3,000 
2,000 

12.2,400 

,',... 

COST 
' F ed:/State Shar, 

20,400 
15,300 
10.1 200 
10,200 
9,300 
8,500 
7e 8OO 
7,500 

89,200 

10,700. 

99,900 

476 
353 
127 

75 
150 
209 

1/210 
2,400 

5,000 

24,000 
1,800 
2,600 
9,000 
3,000 
2,000 

42,400 

Grantee Share 

80,000 
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GOALS 

THE SETTING 

The attacl(s in recent years upon our free 'society and its structure 
of constitutional rules provide strong evidence of the gradual breakdown 
in respect for law in' the United States. Among other indices of this 
breakdown, 'the nation faces spiraling rat.es of crime and recidivism in 
the juvenile category, ever-persistent threats of political assassination 
and civil violence, and an increasing willingness on the part of a sig­
nifica~t minority of American citizens, young and old alike, to violate 
the law as it suits the transitory purposes of the moment. 

It is well l:nown that enforcement of the law in our modern society 
would be impossible without voluntary compliance on the part of the 
great majority of our citizens. Respect for the law is a necessary 
ingredient of a free and democratic society. 

Today, the attitudes, 'behavior, and knowledge of youth regardirig 
our legal system should be of special concern to governments, to educa­
tional institutions, to society as a whole. Any severe alienation of 
youth from the law must ,be eonsidered a grave threat to the strength and 
stabi.li ty of the nation. and its, legal institutions. . 

Recent surveys of the values and attitudes of American adolescents 
. leave little doubt that education relating .to the basic principles of 
American life.embodied in the United states Constitution has been 
seriously def1cient. Other studies and reports focus more specifically 
upon student attitudes regarding 'law enforcement and the police. They 
l?oint out that misunderstanding, sl(epticism, negativism, and ambivalence 
concerning the law andi ts enforcement appear to be widespread amon'g 
American youth. Kimble (1970), for example, found that youth: 1) were 
generally disillusioned by law. enforcement; 2)'viewe4 the police as a· 
threat rather than as a constructive force; and 3) had many negative 
opinions regarding the police. 

This skepticism and hostility--as well, as misund:erstandingand 
ignorance--have been shown to limit the effectiveness of law enforcement 
in the following ways: . 

! 
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atti tudes and miSV1.1derstanding regarding the law and law enforce­
ment have resulted in: a,,) witnesses refusing- to identify them­
selves to police or-to te&tify, and b) people supporting overt 
resistance to 'the police (Terris, 1967)8 

many crimes go unreported because the victims a) feel the police 
are useless 'and ineffective, or b) are just uncertain over what 
ought to bci done (. iderman, 1967). 

3) negative attitudes and misunderstanding have h'ad a mar.ked effe'ct 
upon police morale and conduct (Smith, 1965) (Toch, 1969). 

CALL FOR REFORM, 

To counter these trends, programs of teacher'education and curriculum 
developl:'aent aimed at effecting significant c.l1ange,s in the social educa­
tiOll ot today's youth have been requested by vario},ts schools, government 
officials, law enforcement agencies~ and other instit'utions. 

The Chica~o_RiQt Study Committee reported: 

• ~ • youngsters today have special 'educational needs •• 0 efforts 
must be redoubled to enstlre that schools have the kind of adminis­
trator$, courses, and teachers whicn are needed ••• Programs such as 
those designed to encourage conf id(~nce in our political system. 0 • 

should be continued and expanded~ .. 

" 

J'he Ii1inoi~ White House Conference on Children al1c!~ Youth l:-ecommended 

"You'th should be given additional opportunities of learning 
about and understanding our system of laws and justicE't and youth':s 
,rights as well as, responsibi1i ties under J.,aw. It 

. In a recent report to Congress, President Nixon ~lso supported the 
posi tion that. a compelling need exists at all levels of gover:;:'lment ,to 
implement innovative and successful model programs fOl; dealillg with 
alienated and potentially deliJ,"quent young people. :/. 

.. 

On the basis of tl0-~ above" it,~ould appear that: 
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there exists a serious and increasingly widespread ignol'a.nce of, 
and lack of appreciation for, the importance of law and law 
enforcement among middle ,class and upper ,middle class youngsters 
as we11,as disadvantaged urban youth; 

these conditions contribute to attitudes and actioTls which tend 
'to lessen the effectiveness of law enforcement as well as pose a 
threat to our free, society and legal system; and· . 

innovative ,Law-FocuEie,d Education Programs, pr,')ven effective on 
both the elementary and secondary level 'in correcting this situa­
'tion, are sorely needed in the ~chool systems of the United 
states. ' 

IkLINOIS PROJECT -- GOALS 

The LIASF Illinois Project has, as its major objective, the p,evelop­
rflent of a systematic and comprehensive program of 1aw~focused education 
in e1ew:mtary and secondary schools tilroughout the State of Illinois. 
The'proposed program is intended to become a regular part. of the general 
education,curricula offered in Illinois schools • 

The LIASF Illinois Project represents the first major effort to 
create~,' truly comprehensive statewide program of law.;..focused education. 

, ThC;!rr.,.are numerous other programs scattered throughout the United States, 
-but nearly all of them are operative in.f~ties, with only sporadic 
attempts at implementa t~on in suburba~ c r 'wn-metropali tan areas.. LIASF 
prog:r:ams have been designed for u1timate''r..ep1ication'in these non-urban 

. areas~ LIASF-sponsored'programs are currently in various stages of 
implementatio'n in Atlanta., Boston, Cincinnati, Dallas, Los Angeles, 
Seattle and Bellingham, Washington, St .. Loui~, and Canton, Ohio .. 

. As a r~,.sult of its piOl'ieering ;role in establishing ,a permanent, 
statewide program to reinforce al).d sustain respect for the law among 
young people "and u1 t'imatel y among adttl ts, the State of Illinois is 
,serving as a prototype for theestablishm.ent of siml1aJ; programs for 
the states in the geographic regions in. whic11 these oth~r cities are 
locateQ.. The progressive example set by Illinois will eventually be 

,/~ replica ted through,out 'th.,e United States. f/ 

'L,t , ,! 
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It has been th~ purpose of the LIASF Il,1inois Proje,ct to focus upon 
the effects of the school a~d its potential role in the development of 
respect for law., thereby countering the growing ali,ena,tion of youth 

. ,toward the law and law enforcement 0 " 

Through its funding of "Phase I of this program, ILEC demonstrated a 
commitm«;nt to attitudinally effective, law-fo.cused education for all the 
schoolchildren of Illinois. By its continued support, ILEC will: make 
possible the ultimate institutionali~atibn of law-focused education 
th~ougho~t the ,State. Listed below are the specific goais·6f the Il1i­
no~s ProJect, to be completed over the several years of this three-phase 
project: ' 

'1) the creatioh of a statewide coordinated network of t.:egiQnal 
projects; _ 

2) leadership personnel and staff training; 

3) continued statewide coordination; 

4) information and,resource dissemination; 

5) comprehensive e~aluation. 

.!he'Creation of a Statewide Coordinated Network of Regional Projects 

One of the primary goals of the Illinois Project is to lay the 
"groundwork for the creation of regional pilQt projects throughout Illi-
.nois~ . That is, " 

a) the I,1,1inois Project establishes contacts between itself a,ud 
individuals in the educationa'l systems of a number of candidate 
cities'" as well as contacts with members of baJ:,' associations, the 
jud~cia.ry, the criminal justice.system, and other institutions 
and oxganizatiol'ls of lilte stature in the communi ties. The 
thrust 6f these initial'efforts to estaplish liaison with the 

, pilot regions is to familiarize their profes·sional communi tie's 
wi tll tile na:ture "~nd obj\=ctives of the Law in American Societv 
Program of law-focused ':education for American youl1g people. ' 
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Since i is inception, the I·llinois. Project hCl:s proceede~. on the 
assumption that the interest and ~n:,o~vement of pr?fess~o:r;-als 
in the legal and,educational commun~t~es of 1?0:te~t~al pr?Ject 
areas are essential to the successful establ~shment of p~lot 
projects in those areas. ' , 

The Illinois Project selects local proj~cts' for partIcipation 
in the LIASF Programa Candidate regions are judged·on the 
following· basis: 

1) the interest and ability to institutionalize a law­
focused education program in their school system; 

: 

2) ~he capability to implement the pr?gram on.an autono­
mous basis within a reasonable per~od of t~me .. 

The Illinois Project advises interested parties in the se~ected 
region~ .of the state ,regarding t~e ways a~d means of sett~ng 
up the machinery whereby the, reg~onal p~'oJects can be f?r~ally 
established. The administrative model developed ~nd ut~l~zed 
by the LIASF in Chicago is offered for considerat,l.0t;. The 
Illinois Project takes no part in th~ actual se1ect~on of ~he 
members of the Regional Project Leadership, inasmuch as th~s 
selection can most effectively be made on the local level 

. and reflects local considerations and conditions. LIASF. 
encourages the regional projec~s t?in<;lude 'repxesell~at~ves 
of all intexested ~,nd germane ~nst~ 'tut~ons an~ agenc~es--" 
pxominer~ lawyers, jurists, cr~minal justice. personnel , educa­
t'ors,and others--,\;~Thenever and wherever poss~ble. Based 
upon LIASF experience, the exp:rtise, backg~?und, and.com .... 
munity esteem of. the local project leadersh~p and adv~so~s. 

, are a vi tal component of a successful law-focused educat~on 
program. 

d) . The Iilinois Project assists the Regional Project Di.cectors 
in i~litiat~ng action. in tp,eir Regions tqv:re~:,p.. the goa~ of 
full particr~,ation in the LIASF Summer T~~(a~n~ng Inst~ tute.. . 
Tllis action ~1VOl ves familia~izing the. dll:rec~ors '. :eq,uca tors, 
and other concerned persons ~n the Reg~ons w~th the n~ture 
and objectives of the Law in American Soci.ety Foul1dat~on 
Illinois project •. 

ji t) a 
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Leadership Personnel and StaffTrainin~ 

In order to minimize the duplication of effort and inefficiency of 
program development that might otherwise occur, LIASF concentrates its 
efforts upon the development of leadership teams for each of the asso .... 
ciatedprojects o These leadershi:p team.s generally include school 
administrators and teachers as well as several criminal justice per­
sO:::111e1 such as juven'ile probation officers, laWyers, police officers, 
public prosecutors and defenders, county sheriffs, corrections admini­
strators, and the likeo 

The objectives of the Illinois Project!s Training Program (consisting 
of LIASF Summer Institute, orientation and in-service programs). are: 

a) 

b) 

c) 

d) 

, , 

e) 

, 

to Show each participant--be he school administrator, policeman, 
or teacher--s15ecific ways in which his partic,ipation is cruc:-iq.1 
to the success of any law-focused education program; 

to increase understanding and cooperation among teachers, school 
administrators,. and c:i:iminal justice personnel; 

to enable the participants to ,develop a criminal justice per­
sonnel resource and visitation program; 

to enable the participant teachers t6 'deliyer a. law-foc-used 
education 'program and materials to the classroom. almost from 
the onset of their community's projec~; 

. 
. to produce a "multiplier effect" throughout the Regions serviced. 
More sp(-!cifically, the teachers and community resource personnel 
involved in the LIASF Teaching Program are expected to return to 
'their communi ties and, with the assistance of the Illinois 
Pro'jec't Staff, develop courses of law-fqcused education and 
ini'~ia te comprehensive in-service training programs for teachers 
in thei.J;)schQol systems who have not received training directly 
from the LIASF .. 

Continued Statewide Project Coordination 
::'7,' . ..... • .. t • 

, The acti vi ties of alJ projects aXf ilia ted with t.he L!ASF are,' 
coordina ted by the Illinois Project on two levels: i/ 

/' 
" ;1 i . 
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'a) . Policy level--representatives of each participating project are 
. . included on the State' Board of Directors; , 

b) Staff level--by meanS of statel local project cooperation. 

This cooperation includes: 

1) joint participation in state and loca~ conferences; 

2) coordination and advisement by members of the Project staff; 

3) . exchang'e and/or sharing of the Illinois p':roject' s faculty; 

4)· statev.ride assistance in the financial planning and funding ,of 
regiotlal programs; 

'5) disseminaticin of inform~tion and.materials; 

6) joint use of the Illinois Project's eva.luation staff and program .. 

Information and Resource Dissemination 

To ensure optimum benef it from the prior wor1.;: of the F<?u~1da tion, the 
Illinois Projoc:t has, as one of its objectives, the estab~~shment of a 
program of regular dissemination o~ 1) the LIASF law cUl:r~culum, 2) in-' 
formation about new teaching techn~ques and other mater~als, and 3) 

. critical analyses of current issues in the .field of law-focused 
education. i " 

The LIASF has developed and iefine~ an educational~y sound, compr~­
hensive, multi-grade, law~focused curr~culum an~ teach~t;g package.. DJ.S~ 

• semination of. this curriculum as well as other ~nfo:rmat~on and reSOU1'ces 
c01,l.c:erl'dnglaw-focused education has reach~d. botI: th~ h':ln~r~ds o~ tea~he!'~ 
and the tens of thousands of students part~c~p.at~ng Ul J.n~ tJ.al attempts 

'at the establishment"of'law-focllsed education'as a regular; 12ermanent 
part of elementary and secondary cUJ?ricu1a in nationwide proJect, areas· 
serviced by 'thl!~ LIASF ~ (See Append~:x: A .. ) , . 

This strong llAed for 'the regulax diss'eminat~on of program-related 
data is becomit.lg even more pressing. The Illinois. Projec~ wi.1,l affect 

'thousandS'. of children in, the Regions of the state ~t ser;r~ceso These 
youngste!1,s 'IN'il1 benefi i;. from the ,regular assistance 'provided them by 

. \ 
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their teachers, who will receive information on a sy~tematic basis 
through the Illinois Project. 

, . 
In order to achieve the objecti'ves of information and resource 

dissemination: 

a) 

b) 

A Winter Annual Conference on Law-Focused Education and Spring 
Planning Meet.ing were held in 1972 and will be held again in 
1973. 

The Summer Institute Program is being used as a vehicle for 
acquainting participants with LIASF program imp1,ementation 
strategies. 

c) A quarterly journal with state-wide as well as national distri­
bution is being published. 

d) Information and resource sheets are being developed and distri-
buted,,' " 

e) A resource center is 'i?eing established at the National Center 
for tise in Illinois as well as throughout the nation. 

Qomprehensive Evaluation 

The establishment of continuous assessmen~.and outcome evaluation of 
law-focused education programs throughout the state is another objective 
of the Illinois Project. 

If~utcomefl evaluation obtains 'some measurements early in a project 
and more measurements when a project is ended. Such information can be 
used to evaluate, but it cannot be used to effect midstream .changes by . 
a project staff. 

"Continuous assessmen'tlT evaly,?',*ion attempts to gather data continuous 
ly during the course of t,1;),e pr01:e~ rJ~, This information is t:Qenpassed on 
ilnmediaiiely toa project staff -16 help them reach project goals by 
al tering certain procedur~swhicb,._m?l"9r not be as effective as envisioned. 
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The indices utilized to ascertain the effectiveness of any 1aw-
• focused education program include: , . 

a) student knowledge and attitudes regarding the law'; 

" b) teacher knowledge and attitudes regarding the law; 

• c) the use and critique of LIASF materials and programs; 

,d), public endorsement and awards; 

e) administrative audits of program efficien~y. 
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IMPACT AND RESULTS 

The Illinois Proj~ct w~s established in 1972 through an ILEC grant 
t,o' help ini tia te and d~ss~rn:-na te a . law-focused education program through­
out the State. More spec~f~cal1y, the goals of the Illinois ProJ'ect 
inc'lude: 

1) The creation of a statewide,' coordinated network of 1aw-
focused education projects; 

2) Leadership personnel- and staff training; 

3) Continued statewide prQject coordination; 

4) Information and resource dissemination-, 
5) Comprehensive ,evaluation. 

. This section of the proposal is devoted to reporting the Illinois 
Project's progress in these areas. 

THE CREATION OF A STATEWIDE COORDINATED. NETWORK OF REGIONAL PROJECTS 

~Regional Project' Progress Report' 

The. Moline Regioll~l ~rojec,~ was establish'ed tp.rough and with the 
cooperat~on.of the Ill~no~s.ProJect. It represents the first of the 
pl;;~nned reg~onal projects in the Illinois network. 

. The Moliri.e Regional Project has the full coope.ration of the Moline 
Pub1~c' Schoo~s. Th~ syst'em has committed itself to 1) working a law-·· 
r:la:~ed curr~culum ~n~o the existing social studies instructional 
pt,ogtam, and 2) tra:l.n:l.ng teachers to use this curriculum. 

'. Tl;e Moline 'Advi~ory Board wa:;; set up, to offer o~erall guidance' and 
d~r~ct~on to. the ProJect. The B-oard consists of a .State Senator an 
Ass:-stant States Attorney, a Judge of the Circuit Court, the'Chi~f of . 
Pol:l.ce, an attorney, the Superintendent of Schools, a Spanish Community 
Group ~eader, a School Board Memner, and an ILEC Commissioner (see .. 
Append1.x B . ). ' . .. 
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Mr. Jack Miller, an experienced social studies classroom teacher, 
was selected as Pilot Regional Project Director. Mr.: Miller, a former 
police officer, created and developed one of the first law-focused 
courses of study for the Moline Public Schools. He holds advanced 
degrees in police science and the social sciences. As Director of the 

,Moline Project, Mr.. Miller has effectively nurtured positive relation­
ships amo;l.1:g the community, teachers, and school administrators .. ' 

The Moline Leadership Team was selected by the MO,line Project 
Director. This Team consists of elementary and secondary teachers, 
police officials, 8: member of the local prosecutor's office" members 
of the school administration, and the Project Director (Appendix C ). 

, 

During Summer 1972,. the Moline Leadership Team attended the LIASF 
National Personnel Training and Staff Development Institute. Team 
members received instruction not only in substantive law content and 
classroom instructional strategies, but were prepared to assist in the 
development and delivery of in-service progrruns. That is, the Leader­
ship Team was prepared to plan its law-focused instructional pr~\gram 
for the 197:?-1973 school year, to assemble relevant materials, and to 
help train other teachers in this area. 

.. , 

At the beginning of the".1972-l973 school year, Moline social studies 
teachers at the elementary and high school levels were given a thorough. 
orientation regarding' the objectives and methods of law-focused educa­
tion. The Moline Leadership Team was assisted in this endeavor by LIASF 

. staff membe:r.s. ~ 

Following this orientation, specially trained members of the 
Moline Leadership Team developed and presented, with LIASF staff assist­
ance, ·in-service programs wi thi.n the existing, regular- in-service pro­
gram structure of the Moline Public Schools. As a resul t-..-~by the end, 
of the school year--the majority of social studies teachers at the 

. elementary, junior high and senior high school levels will have received 
an orientation and/or an ,in-service ,program in law-focused education •. , 

By encouraging regional projects to develop ongoing, in-service 
training programs in their respective planning areas, the Program of 
tlie Illinois project has resulted in a multiplier effect. That is, it 
has had effects more far-reaching than is indicated by the quantita­
.t~ve resttl ts of 'the training conducted directly under i t$ auspices. ", 

'---~-------"" .. ,'-------------.....:; .. -----------------------------.~ 
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In essence, each hour devoted to training a,le~dership team during the 
critical funded period, and each dollar invested in the program, has 
effects far beyo~d those .initially produced. 

The Moline Regional Project experience is a model of the L!ASF" 
Illinois Projectfs method of institutionalizing law-focused education 
within the curriculum of Illinois sc.hools. The ,Project has: 

1) established a BOard of Advisors representativ,e of its community; 

2) secured the support of school administrators, teachers, law 
enforcemen~-petsonnel, and other interested-parties; 

3) 

4) 

5) 

selected a leadership team consisting of school administrators, 
teachers, and law enforcement officials' for trailiing in the 
LIASF Summer Institutes; 

ini tiated, through its leadership team, a pi'lot program of law­
focused education for the 1973-1973 school year; and 

established its own orientation and training programs. 

A variation of the model developed for use in Moline is currently being 
applied and refined in ~he Chicago Suburban Region. 

On the basis of'the experiences \)utlined ,above, i't would appear 
. that! . 

1) 

2) 

The Illinois Project has provided a workable model and the 
reguisi te assistance for the succeSSftll initiation of law­
Focused regional pro ject,s; 

The Illinois 
to produce 'a 
teachers and 
education. 

Project has utilized its teacher training rxogram 

Development of Additional Projects - 1973 

In addition to servicing the existing Regional Projects that are 
i=L part of the st.atewide program, two new Regional Projects will be 
established during Phase II of the Illinois Project (2/1/73 - 1/31/74). 
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Two additional participating SChool district areas within the Chicago 
Suburban Re'gion will also be d~veloped. In ord~r. to facilitate the , 

,selection of these new-projects and to foster the1r growth, the staff 
of the Illinois project took part in, and sponsored, a series of 
orientation programs. Staff members of the Illinois Project have travelec 

'throughout Illinois to genera!e broad-based commu~ity support f~r.the 
'concept of law-focused educat10n. Examp~es.of th1s.type of act1v~ty 
include appearing on programs of the Il11n01s Counc1l for the Soc~al 
Studies, and'on the program's of local councils. In addition, the staff 
made presentations before the chief education administrators and 
community, resource persons in many communities in Illinois including 
Waukegan, East St. Louis, Springfield, and Moline. 

LEADERSHIP PERSONNEL AND STAFF TRAINING .". ' .. 

National Summer Training Institute, 1972 

A four-week teacher- training program with law input in the morning 
and education seminars in the afternoon designed to transform legal 
content into practical classroom strategies and resource materials was 
attended by Illinois teachers. During the Institute, the participants 
were provided with opportunities to: 

1) 

2) 

'3) 

4) 

5) 

analyze the rationale for the development of law as an integer 
of social studies; 

explore the procedures for implementation- of a law-focused 
education program; 

study aspects of law relating to the programs under considera­
tion; 

~articip~~e in,the preparation of materials keyed to their 
particu~ar school systems; and 

expand upon t.heir ability to use the Socratic, or inquiry, 
method as a principal mode of instruction~ 

In addition, the participants rec~ive d special training in community 
relations, evaluation" prog:ram supervision, . and implementation of the 
Program... . . 
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• Fel1ewing the LIASF Summer Training Institute 'in Chicage 1 the 

• 

.' 
• 

• 

I11ineis participants were expected te return te their respective 
cemmunities and, with the assistance .of the LIASF I11ineis Preject, 
perferm the fo11ewing functiens: . " 

1) Plan and teach a 1aw-fecused educ.atien pregram te their students' 

2) Train ether teachers, in the use .of faw-fecused educatien 
mate+ia1s and strategies; 

3} Expand the educatiena1 pregram te make mere use .of cemmunity 
facilities and law enfercement persenne1; 

4) Disseminate the results .of their endeavers fer use by ether 
teachers. 

In-Sexvice Werkshep~ 

The I11ineis Directer and staff members made centart with a number 
.of scheel administraters, 'regional school cooperative officials, presi­
dents and progran' chairmen of councils for the soc±<31 studies, and 
committee chairmen of bar associations in local communities. As a' 
result .of these contacts, the I11inois staff presented a series of Fall 
In-Service Training Seminars, two te three hours in length, consisting , 

" of one or more of the fo110uing: 

Introduction to law-focused education and the werk of the 
Illinois Project; . ~: 

Demenstration 'lessons concerning teaching law in the social 
studies; . 

Discussions with master teachers experielJ.ced in using law­
focus~d materials; 

bistribution of reference informatton and ann.otated bibliogra­
phies on law-focused materials and sources., 

The puxpese of these pregrams was: 

,~~. ·L. '. 1 ...... ). ___ t_o_orient teachers and others interested' in the teaching of law in the social studies; • 
. ~ 

,------------------~,~, --~--------------------------------------__ _J '.' 7-11 I} 
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2) to suggest a number of strategies for. establishing law-focused 
education projects, programs, and courses in their schools; 

3) to assist teachers in preparing to use 1aw-fo'cused materials 
in their classrooms. 

Development of Self-Instructional, In-Service Training Programs 

Eighteen se~s of self-instructional, individualized, in.-service 
education packages are" presently being developed: P~rsQnne1 from the 
Regional Teams will be taught to use these audio-v:i,s~(1.1 training packages 
as part of the in-service training programs. for local teachers. This 
special program of machine-presented, in-service materials is'designed 
to ~ . . ~ , .. 

1) enable prospective teachers to become' familiar with specific 
law-related materials.; 

2) provide background material by content specialists who might . 
otherwise n.ot be avai1ab~e; 

3) provide illustrations of specific instructional techniques by 
master teachers--mock trials, simulations, etc. 

~ system of' in-se~vice training ~sing modetri ~echno10gy facilitates 
. maximum effectiveness of the in-service program anf! complements the 
. training institutes, thereby leading to the reduction of the.need for 
continued extraordinarily funded institute training programs' •. 

CONTINUED, STATEWIDE COORDINATION 

. The Illinois Project is designed to aid the.devel'Opment of the 
"Moline Project, the two new pilot regional projects, . and the Chicago 

suburban regional projec-r,d by: 
. 

1) ·Encouraging their participation in national and regional 
conferences; 

, 
2) Visiting and advisi!}g the'Project Directors; 

3) Exchanging and/or sharing facu1ty; 

• v. 

o ,.:) 
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4) .Providingassistance in financial p1anidng:;', 

5) Disseminating information and materials; 

6) Sharing the National Cm tert s evaluation staff,· design, i:\.nd 
,procedures. 

DISSEMINATION OF INFORMATION/RESOURCES 

Annu"a1 Conference on Law-Focused Education 

.. As par~ of its progr~m to develop statewide support for law in the 
sQcl.a1 studl.es,'the Illinois Project heJ-d an Orientation Workshop in 
February~ 1972. The Workshop was held in conjunction with the first 
Annual Conf~renc~ on Law-Focused'Education .. Near1y two hundred teachers, 
~a~ryers, unl.ver~l.ty professo~s, law enforcement personnel, and other 
l.nterested part1.es ,throughout Illinois and the nation attended the 
Conference. ., . 

The Illinois Project Orientation Workshop served to: 

1) Publicize the Illinois Project and disseminate information 
regarding its worle; 

2), Stimulat~ f~rther professional as well as statewide support for 
the program of law, in the social studies; 

-
3) PrQvide a major vehicle for ,the productive exchange of ideas 

, on a statewide level; . 
, . 
. ,4) Assist in the coordination and planning of the a~tivities of 

established as well as new state regional projects .. 

~n a~dition ~o the.Orientation Workshop, evaluation seminars and 
coo::dl.natl.on meetl.ngs wl.th personnel from other established and new 
ProJects,< through<:>ut. the. Uni ted state~. w~re held du~ing the Annual 

. Conf~rence •. I11l.nol.s C<:mference partl.cl.pants were given the- opportuni ty 
to Sl.t in at these meetl.ngs ~nd participate in the discussions. 

. 11 

til.· .~" l ---;-----:------------~---------~--;--.--------------:;--l.Jl 
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Publlcation of National Journal 

Law in American Society. is the first journal: devoted specifically 
and exclusively to law-focused education. It is distributed, free-of­
charge, to some three thousand persons in Illinois--teachers, adminis­
trat.ors, lawyers, criminal justice per&0nn~1, community leaders, 
journalists, and news commentators. Plans have been made to publish' 
the Journal on a quarterly basis. (See Appendix D.) 

Future issues of Law in American Society will include position 
papers on either the topic of law-focused education or substantive legal 
issues; numerous practical inputs such as actual lesson plans, mock 
trials, critical reviews, and the like; and regular reports on the 
progress a~ld. experiences, of law projects thrQughout the count.ry.. . 

. Publication of the Journal: 

1) provides a clearinghouse of ideas and substantive information 
for teachers in Illinois as well as throughout the nation; 

2) helps effect law-focused curriculum reform in the social 
~tudies; 

3) maintains an ongo,ing means of exchanging ideas and makes 
available the inputs requisite to effective law-focused 
education. 

Clearinghouse for Resource Information and Materials 

A Clearinghouse for Resource Information and Materials is currently 
being developed by L,IASF in Chicago, thus providing ready access to . 
materials for participants in the ,Illinois Project. The Coordinator of 
Resource Services is directing, the following activities: 

1) development of a Resource Cfmter upon which all participants 
may draw for the benefit of their programs; 

2) ongoing analyses of extant and new resources in the field of 
, law-focused education; 

L 3) regular diseemination ~f information rega.rding listip.g and 
assessment ofresoul'cefuate .. rials, new teacHing strategies, and 
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Progress in these areas has been significant~ By Fall 1972, the 
Resource Center had ,collected and made available to interested parties 
in Illinois m,any of· the printed materials pertinent to law-focused 
edUcation, as well as a representative sample .of related films. To 
date, an annotated bibliography of law-focused education films has been 
developed o Other listings and assessments are either in the planning 
or developme,nt stages. 

To summarize -- the'Clearinghouse for Resource Information and 
Materials has: 

1) prepared and distributed "summaries and evaluations of resource 
mater~als; , , 

2) 'estab,lished a film, and materials lending library for the use of 
teachers in Illinois; and, consequently, 

3) provided Illinois ~eachers, supervisory personnel and other 
interested parties with the opportuni t.y to·,.examine a wide 
selection of law-focused education materials; 

EVALUATION'PROGRAM 

As part of the Illil'),ois Program, evaluat,ion se.t'vices are being 
made available to regions in the process of implementing law-focused 
education programs. :More specifically, the Illinois Project has arranged 
f.or periodic cognitive and attitudinal testing--in its pilot regional 
projects--to measure change in student attitudes t"oward, and knowJ.,edge 
of, .the law 5 ' 

The Illinois Project has also developed an organizational 
. guidelines for,~assor:;iated projects. This model offers a basis 
evaluating the administrative efficiency and educational value 
project,. . 

model an.d 
for 
of each 

John W ... Wick, Associate Prof'essor of Education at Northwestern 
University, has designed and is conducting the evaluation. In this way, 
the projects ~tre provided with independent a.ssessments of their progress .. 
A Report of the results of this evaluation is forthcoming. 
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METHODS AND TIMETABLE 

With the accomplishments of the LIASF. Illinoi.s Project in the areas 
of project development and coordination, teacher training, information 
disseminCJ.tion ("l1d evaluation, . the implementation of a comprehensive and 
'effective program or law-focused education throughout I1,linois .1s fore­
seeable and proceeding as planned. 

During Phase I, the Illinois Project has be.en able to 1) facilitate 
the development of adequately trained pe'rsonnel;, 2) ;in'crease the availa­
bility of appropriate instructional materials and information; and 3) 
generate broad-based community support for the concept of law-focused 
education .. 

.. To build upon. the gro::1:J.dwork esta.biished in 'Phase t (2/1/72 _. 
1/31/73), the LIASF Illinois Project is prepared to proceed.wi'th phase II 
(2/1/73 - 1/31/74) of the prodected three-year program. 

DEVELOPMENT OF A STATEWIDE NETWORK 

Adm.inistrative Mechanism 

The office of the Illinois Project wil.1 continue to be located at . 
the LIASF National Headquarters in Chicago, The Projectfs Administrative 
arm consists of a Board of Directors; an Illinois Director, Robert M. 
Lamont; Regional Project· Directors; and fifty percent of the time and 

. 'services of the I ... IASFT s National Directox, Nat'iona:l Coordinator of 
> Secondary Education, National Coordinator of Elementary Education, 

Coordinator of Information Services, and Coordinator of Resciurce Service& 

The Board of Directors of the LIASF Illinois Project will continue 
to determine policy for Project administration and implementation. The 
Board will continue to exercise overall responsibility, foi the selection 
of I1.1inois Pilot Regional Projects and ChIcago Suburban Regi.on Projects .. 
The members of the'Board include professionals from the fields of c 

education and law, representatives df the criminal j1J;'~tice system, and 
represelltatives from each participating project (Appendix E). 

The Illinois Di:t;ector, Robert M .. Lamont, will continue to be 
responsible f.~r implementing .the policies of the Board of Directorso 
His major responsibility will be ,to identify potential cooperating 
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communi ties" in the Chicago Suburban Region and in other regions of the 
State from which the Board of Directors will select the Phase II Re­
gional Pilot Projects. To a,ccomplish this objective' the Director will 
'ini tiate liaison with key. individua.ls in the educati~nal and criminal' 

,justice syst<;:m~ of the areas and arrange 'for staff program presentations 
to these l.ndl.vl.duals and their associations and organizations. In this 
and other functions, he will be assisted by the LIASF National Director 
National Coordinator of Secondary Education ~nd National Coordinator of' 
Elementary Education. . 

Ini tiaj;,ion and -pevelopment of New Projects 

During Phase II, two new Illinois Pilot Regional Projects and two' 
additional. p,;rtic'fpating .. school district areas within the Chicago 
Suburban· Regl.on Will be created and included in the Illinois Projectts 
sta:tewide networlc.. These projects will be based on the Regional model 
developed during Phase 1* In addition, the Phase I Illinois Pilot Re­
gion (Moline) will expand its in-service training program to encompass 

,the other school districts within its purview. It'will also institute 
the first Regional Summer Training' Institute, which will be modeled 
after the LIASF Summer Training Institute. 

. . 
An important objective of the Illinois Project will be .the identi­

fication of individuals in the new Project areas to serve 011 each of the 
Regional Boards of Directors. Ideal1ys members of these Boards should 

. include representatives of the ILEC, the State Department of Education 
local bar associations, the' jftveftile courts, 10cal~businessmenTs assocla­
tion~, community social agencies, boards of education, local institutions 
of l~l.l.gJ:er ed~cation, e~ucati?nal .ad~inistrators, teachers, and parents .. 
I11l.~0l.s Project experience l.n workl.ng with the Moline Regional Board 
of Dl.r~ctors demonstrated that the expertise, background, and community. 
esteem of the Board members is a vital component of a successful 1aw-
focused education program. . 

As wit~ the Moline proj~ct, the Illinois'Project will encourage the 
Boards of Directors of the four ,new projects to: . 

1) operate under the broad guidelines of the 111inoi5 Projec,t 
Board of Directors; 

2) assume overall 'responsibLli t~ for the Regional_p_r_o_._j_e_c_t_; _____ . ---I\'\ 
7-1.1. \ 
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·3) work with the Illinois Director toward selection of a Regional 
Project Director; 

,. 4) marshall effective community suppo~t for the· Project. 

The four Pilot Region Project Directors (two ',Chicago Suburban Region 
Projects and two Illinois Pilot Regional Projects) will be authorized to 
fulfill the objectives 6f the I11ino~s Project in their respective Pilot 
Regions. LIAS~ experience in the initial Regional Pilot Project in 
Moline indicates the necessity of selecting an individual who has the' 
respect of the community and ·the ability to translate the policies of 
the Board into effective, day-to-day actionoA Regional Project Director 
should be a skilled administrator able to work with the school systems 
and agencies of the Criminal j~stice system. He should also be an ex 
officio member of the' Board of Director's and full-time employee of the 
Re~iona1'Project. 

The 
Dir'ector 

1) 

3) 

4) 

5) 

Illinois.Projec t will encourage and assist each Regional Project 
in:. . . 
recruiting and choosing members of the Regional Project Leader':' 
ship Team; 

facili tating and ma.intaining communication with all segments of 
·the communi~y concerned 'with law-focused educationi 

directing the LeadersAJ.p Team;' , ,~ 

" 

makingp1,7epa:r:ations for the Phase II Regional Summer Insti ttite; 
" 

coordinating ar:d' providing logistical support to teachers in 
,the ,schob~s; 

\ 

6) coo:t;dinatin~ and facilitating the use of community resource 
personnel; .. 

7) request~ng: LIASF support from the Illinois Director as indicated. 

Coordination of Established Proj~cts 
~ , ----

c-

. In addition ~o' the initiation,and de~elopment of new projects, the 
"Illinois Project will coordinate e~tant projects~ 'Por example, Project 

" -, - \ 
,\:!,-~-----------,,---""'------------o.lO\::-\-----------------7-_-1...J~ 

.'\ .. .;> 

-,;.;'U;:.d}:': 

~. 
• I 

1· j 

I 
r
e 

• 

• 

.' 
• 

• 

• 

'. 

Illinois Law Enforcement Commission 

t 

(For ILEC Use Onlyj 
Control Number 

.~~-0 i~2J'"" U;;O;;--Ud. 
GRANT APPLICATION· 

PAGE 6v 

Project Title VAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT 

PROJECT NARRATivE 

Staff wili visit and advise other .interested parti~s and projects on 
administrative and procedural matters; .exchange and/or share its faculty 
in the training of teachers and staff; off~r assistance in the financial 
planning and funding of proJects; disseminate perti,nellt information and 
ma;terials; and provide for the joint use of their, evaluation program. 

Orientation Workshops 

Early in 1973, the IllinOis Director will assist each Phase II 
Illinois Pilot Regional Project in identifying and selecting a Project 
Director. Following this selection, both the Illinois Director and the 
Project Directo'rs will attend a Winter Orientation Workshop to be held 
in conjunction with the 1973 Annual Conference on Law-Focused Education • 
The'purpose of the Workshop ,will be to give these two Phase II Pilot 
Regional Project Directors and other key personnel a thorough grounding 
in the philosophy and,rationale .of the LIASF Program. They will also 
become familiarized with the germane materials and techniques that have' 
been developed over the past six.years by the LIASF and learn the most 
effective methods for delivering these' materials and techniques to. 
teachers and school. systems. .. 

In addition, during the remainder of the year, m'embers of the staff 
·will visit bar associations, boards of education, criminal jpstice system 
agencies, schools, and other local organizations and associations through­
out Illinois to acquaint these groups with the nature and objectives of 
law-focused education and the Illinois Program. Hopefully, these 

. presentations will generate additional support for" existing projec,ts and 
lay the groundwork for the Illinois Project's Phase III Program. 

LEADERSHIP PERSONNEL AND STAFF TRAINING 

LIA~"Spring WorkshC?J2. 

Following the selection of each Pilot Project ,. s Leadership Tea.m, the 
Regional DiFectors will select Team members to ,represent their project~ 
at the LIASF Spring WOl:kshop. . The Directors and the selected Leadersh:Lp 
Team members, with Summer Institute Faculty, will have the opportunity 
to participate in the preparation of the .instructional programs to be 
carried out for Illinpis Summer Institute participants.. In addition, 
they will engage.in evaluation seminars and coordination meetings with· 
the Directors of other major projects across the United State'S. 

7-11 



• 

• 

-. 

• 

• 

• 

• 

• 

• 

)/ 

Illinois Law Enforcement Commission 

• GRANT APPLICATION 

PAGE 6w 

. 

(For ILEC t,Jse Only) 
,Control Number 

Project Tide LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT 

PROJECT NARRATIVE 

Summer Leadership Training Institute 

.A National Summ~r Training Institute in 1973 ~ill be necessary to 
serV1.ce the Leadersh1.p Teams ,from the proposed new pilot projects. The 
fo:mat of this Institute is d~scribed in Section II and Appendix F of 
tp.1.S proposal. Particular emphasis will be given'to means of tailoring 
the Institute's content and strategies to the needs of the individual 
Pilot Regions..' " 

During the 1973 Institute, the Illinois Director, as Coordinator of 
the Chicago Suburb~:J:l Region Projects, and the Directors of the Phase II 
~llinois Pil?t Regional Projects will serve as Leaders of their respec~­
l.ve Lea<;le:f31:11.p Teams. In ~h~s capacity; they will coordinate the day-to­
day actl.v1.t1.es of the part1.cl.pan1:sfrom their pilot projects. 

&lother area in which the Illinois Director and the two Illinois 
Pilot Regio~al ?ro~ect Directors can provide Institute participants with 
:raluabl~ gUl.da~ce 1.nvo1 ves the l'ole of, criminal justice system personnel 
1.n he~p1.ng to 1.~plemen~ the new law-focused education 'programs. Basically 
the Dl.rectors w1.1l str1.ve to show each participant--school administrator 
po1i<:eina~, . or teacher .... -specif~c ways" in which the participation .of c,rimi':' 
nal Ju~tl.ce system personnel l.S crucial to the success of any law-focused 
educat1.on program. An understanding of the roles of each member of a 
~roj:ct.Team, ~nd the relati:re importance of. those roles, will go far ' 
tow~!d l.l1CreaSl.ng un<:1:e:standl.ng and cooperat1.otl among teachers, pOlice 

.0ff1.cers, scl;.ool adml.nl.strators, probation officers, lawyers, and all 
. others who' wl.ll serve as resour'ce persons for the implementation of the 

programs o . 

In. addi tion, the Directors themselves will, participate in specialized' 
evaluat,l.on and: curriculum. implementation seminars which will include 
pla:t;ning sessions for creating iil-service programs in th6ir respec,ti ve 
reg1.o11s.Ho~ever? no Summer Institute will be created in the Chicago 
Su~urban. Regl.?no Bec~use of. their,.p:oximi ty to Chicago, teachers from 
t~1.S reg10n wl.l~ r~cel.ve"the1.r tra1.n1.ng at the LIASF Institute for the 
ll.fe of the Il11no1.s ProJect. 

On the basis of past experience, the number of teachers~ administra­
tors, and law enforcement offl.cl.als affected by this Summer Inst1.tute 
Program, as well as the extent of its impact up~:m law-focused instruction 
in the s,chools, can be expected to~· grow dazing t~e subsequent years. The 
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1972 Moline Leadership Team, (or example, has returned to its community 
, to: 

1) teach ~~ ,la.v-I-focused program to high',school and elE'm~ntary 
students; 

2) provide in-service trc'<ining for other teachers and personnel in 
the subs.tance and te.chniques of law-:focused education; and 

3) generate additional '1omnmnity supp..)rt and respect for the pro-
gram.' . 

The same accomp1ishme~1ts may be realistically expected from the 1973 
.teams. " 

, 
In-Service Training 

The Illinois Project will devote considerable time to creating and 
maintaining in-service training programs for its Regional Projects' as 
'well as for other i'nterested school distric'ts and cooperatives. That 
is, LIASF staff members wi 1 l be available to consult with, and provide 
faculty services for, Regional Projects of the Illinois Project and 
school systems in the remainder of the State not within the-prescribed 
area of an ex'tant Regional Project. The format" for the Illinois in­
service program is described in Section II of this proposal. 

Participants at the' 1973'Summer Institute--trained.to function as 
teacher trainers and resource personnel--wil1 be called upon to make an 
important contribution to the success of the in-service programs. They 
will be asl\,ed to ,serve as facul ty and/or consultants in planning, imple­
menting, and evaluat'ing in-se.rvice training programs in their respectiv.e 
Regions. 

Self-Instructional Programs 

An integral part of the long-range in-service training 'programs of 
the Illinois Project has been the deve10pm.ent of a series of Self­
rnstructional~ Individu'alized In.":'Service :Education Packages. Personnel 
from the Leadersll.ip '::Teams and other interested parties will be taught 
to use audio-visual 'programs as part of the in-service training for 
local teachers. This special program of machine-presented, in-service 

L-~ ____________ ~ ______ u. ______ ~' _____ ~· ____ ~~ ____________ ~ ___________ ~ ____ ~ 
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materials is designed to.: 

'\..1 c... 

1) enable prespective .teachers to. beceme fa11li1iar with specific 
law-related materials; 

~) previde backgreund material by centent specialists who. might 
etherwise net be available; 

3) previde illusttatiens ef specific instructienal techniques by 
master teachers--meck trials, simu1atiens, ~tc. 

A system ef in-service training using medern technelegy facilitates 
maximum effectiveness ef the in-service pregram and cemplements ether 
training endeavers. 

DISSEMINATION OF INFOR}1ATION/RESOURCES 

As part ef its statewide ceerdinatien and assistance efferts, the 
LIASF Illineis Preject has acted as the disseminater ef law-fecused 
infermatien and reseurces. In additien to. cenducting'the previeusly . 
<l'escribed erientatien and training pregrams, the Preject has 1) published 
the quarterly jeurna1, Law in American Seciety and 2) established a 
clearingheuse fer resQurce infermatien and materials. 

Law in Mnerican Seciety 

. ·The jeurna1, Law in American Seciety, fecuses upen the substance 

. and the strategies used in law...:f'ecused .educatien.' It also. publishes 
repe3:ts en regiena1 and . local acti vi t.ies in the area. Law ill American 
.Seciet,y, represents the first publicatien ef its kind--that is to. say, 
it is the first jeurnal that is deveted specifica1.ly to. law-fecused 
·educatien. Readers curre.ntly include appreximately three theusand 
Illineis educaters, lawyers, judges, and varieus law enforcement 
efficials. It is published en a quarterly basis and is available, free 
ef charge, to. all interested parties threugheut Il1ineis~ 

Publicatien ef this jeurnal is an integral part ef the Natiena1 
Center's Dl:egram to create cemmuni ty suppert fer, as well as. to. dissemi-· 
nate infermatien cencerning., law-fecused educatien in I11ineis schoels .. 
'It enables the Project to. reach peep1e. who. might net etherwise be aware 
ef the implementation ef law .pregrams in secial studies threugheut the 
state. 

r 
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Clearinghouse fer Reseurce Materials 

The Clearingheuse is presently 1n its formative stage. To. c~rtail 
expenses in this area, the LIASF has centacted pub1~shers e~ law and' 
education materials and requested cemplimenta:y ceP7eso Th~s precedure 
has resulted in the acquisitien ef seme mater~als w~theut cest to. the. 
ILEC. Hewever, films, f.i1mstrips, simu1atien games, and.m~ny substant~ve 
law materials. cannot be ebtained in this ~anner. In add~~~en, the 
develepment ef·this collectien requires censidera~le phys~ca1 space ~s 
well as staff time to request, catalegue, and rev~ew pert~nent mater~als. 

Use of the C1earingheuse 1..$ a valuable cempenent in the eri~n~atiel1 
and centinued suppert ef prej~c~ dir~cters, .t~achers, scheel adm~n~stra­
ters and law enforcement eff~c~a1s :l.nvelveo ~n law:fecusededucat~en. 
Mere' specifically, it acquajmts te~chers and ether ~I?-terested .l2art~es 
who generally might net hav~ the t~ple to. research th~s ar~a. W~ ~h a . 
mu.ttH::dici ty ot' iml2.ertant refej;~nces and seurce~: In add~ t~on. ~e be~ng 
informative, . the Clea:tinghouse sheuld enceurage l..n~ere:ste~ par t~es tc:> . 
independently assess as.we1~ as to. use these mater~als wh~ch best su~t ' 
their particular needs and ~nterests. 

If the C1earingheuse is to. maximize.i~s.effectiveness; the I1lineis 
Preject staff believes the felle\'ling act~ v~ t~es sheu1d be funded. 

1) 

2) 

3) 

maintenance ef the system fer lending these materials to. schoel 
persenne1 arid ether interested. p~rties. .' 

expansien ef the film, filmst:-ip,simulatien game, beele, and 
article sectiens ef the Clear~ngheuse. 

centinuatien ef the system fer ~6mpi1ing ~nd di~tributin~ l~sts 
and bib1iegrapl~ies ef related materials W~ th br~ef descr1..pt1..ens 
and critical annetatiens (current pregress in these areas is 
described in Sectien II 0.'£ this·prepesal). 

In these ways, tIle best pessible cc:>llectien ef ~aw-fe~u~ed education 
materials can be assembled and made ava.~lable to. project d1..~:~t<?rs~ 
teachers, scheel administraters, 1a;,.-.ryers, law el1f?rc~meI?-t eff J.c~a1s, arid 
ether interested parties threughout tIl'e State. ef .lll~ne~s. . . . 
;EVALUAT.rON 

Critical and 'independent evaluation ef the.werk of the Illineis 
7-11 
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TIME TABLE 

,February 1973 

-March 1973 

April/Mo.y 1973 

May/June 1973 

July 1973 

"Sept./Oct. 1973 

Oct./Nov. 1973 

"Dec .. 1973jJan •. 1974 
" ' 

PROJECf NARRATIVE 

(Phase II - 2/1/73 - 1/31/74) " 

Regions identified and selected . 
,'Regional Boards of Directors established 

Regional Project Directori selecied 
LIASF Winter Orientation Wo~kshop. (Chicago) 
Project Initiation (Ch.i:cago Suburban Region and 
Illinois Pilot Regions) 
Regional Le9.dership Teams selected 
Pr.e-testing of Leadership' Team personnel 

LIASF Spring Workshop (Chicago) 
1973 LlASF Summer Train.ing Institute 
Delivery of LIASF Program to Phase 'II schools 
Establishment of In-Service Training programs 
post-testing of Leadership Team personnel 
Pre-testing of experimental and control groups 

·of stud~nts ; 
In-service worksh9P in project~egions 
Phase II Project' evaluation, completed (Phase II" 
'describ?d a~bove, is the only pOItiori of the. three .... 
phase LIASF Illinois Project ~overed by this 
proposal .. ) 
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J?r,oject is a requisite part of its programs. Without this component, 
:1.1; would be e::ctremely difficult to ascertain what was being accomplished 
and what was J.11 need of revision and refinement.. . 

. The goals an~ metI;odo10gy of the Illinois Project's evaluation 
pIogram are descr:1.bed J.11 Sections I and'II of this proposal Ser - -
~equests fo,: evaluation assistance by affiiiated projects a;d ro~J.~:1.ng 
:1.nterested J.n law-focused education throughout the State of I1f- ~ -
an essential function of the Illinois Project 'for LaW-'Focused.E~~~~~i~~o 

'. 

. 
.' 

i\ 

t. ~--------------------------------------------------------------- ( 
» •• -, j -',-........ ---......... _-1 
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Control Number 

ASSURANCE OF COMPLIANCE WlTH THE ILLINOIS LAW ENFORCEMENT COMMISSION 

UNDER TITLE VI OF THE CIVIL RIGHTS ACT OF 1964 

LAW IN A1v,1ERICAN SOCIETY FOUNDATION 
(Name of Applicant) 

HEREBY AGREES THAT it will comply with title VI of the Civil Rights Act of 1964 (P.L. 88-352) and 
all reqUirements imposed by or pursuant to the Regul acion of the Illinois Law Enforcement CommIssion is­
sue.-l pursuant to that title, to the end that, in acc~rdanc~ with title VI of that Act and the Regulation, no 
pe/lson in ~he United States shall, on the ground of race, color, or national origin, be excluded from par­
dl.:ipatipn in, be denied the benefits of, or be otherwise subjected to dis'crimination under any ptogram or 
;),ctiviry for which the Applicant: receives Federal finanCial assistance from the Commission; and HEREBY 
GIVES ASSURA.NCE TIfAT it will immediately take any measures necessary to eff~ctuate this ~greement. 

Dated. Septembej:' ~,,,,,1..,., ........ J"-,9,-7l-2~ ____ _ Law in 8meri ca.p SoC; et~ FQUnc.latj oD 
(Applicant.) 

9~-c ?J (Authorized Official) 

Perry L. Fuller, President 
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1. N:/tme of Applicant: 

LAW IN AMERICAN SOCIETY FOUNDATION 

2. Certification: 

(For ILEC Use Only) 
Control Number 

The applicant for Federal assistance under the provisions of Title I of the Omnibus Crime Control 
and Safe Streets Act of 1968, hereby certifies that funds or othet resources of the ~pplicant normally 
devoted to programs and activities de,signed to meet the needs of'criminal justice will not be dimin­
ished in any way as a result of a grant award of Federal funds. 

The applicant further certifies that thq project for which assistance is being requested will 
be in addition to, and not a substitute for, criminal justice services previously provided without 
Federal assistance. . 

3. Verifying Data: 

Expenditures for Criminal Just~ce Services by the Applicant: 

I-------------------------·------------------------~--------------~-~-------------------------
4. Signature of Authorized Official Empower€>, to Commit the Applicant to this Certification: 

Signaru~ -Z~~ 
Perr?}Lo Fuller 

Date: .&m.tember 1, 1972 

Title: President ....... --.---
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Illinois Law Enforcement Commiss'ion OC112 1913 

LAW IN AMERICAN SOCIETY FOUNDATION , 

October 10, 1973 .,' 
II! .. ~ 

Bi-Monthly Progress Report of Law Enforcement Activities for period 
8/1/73 to 9/30/73 and Related to Grant No. 363-02 • 

., ..... 
".4<- • 

.' 

ActiVity and Achievements toward Program Objectives 

Classroom Instruction. The thirty-six leadership 
. personnel from the Rockford, Peoria t East St. Louis and the 
Chicago Metropolitan Area school districts t as well as the 
sixteen teachers from the Illinois' Department of Corrections 
Juvenile Division have begun to offer regular instruction in 
law-focused education to their students. 

Evaluation. The evaluation team f:rom Northwestern 
University has visited each Illinois Regional Project. All 
student pre-testing has been completed as of this date. 

Law in American Society, Vol, II, No.3 has been 
published and distributed to some 4000 law enforcement and 
educational leaders' throughout Illinois. 

Selection of Regional Projects for Phase III. The initial 
screening of applicants for Regional Project sites has begun. The 
Southwestern Illinois Law Enforcement Region (East St. Louis), 
and the Western Illinois Crime Commission (:Macomb) have re­
quested conSideration. Discussions with the Champaign-Urbana 
Planning Region are also being ·conducted. Final selection will 
be made by the Illinois Board of Directors at their regular meeting 
November 3, 1973 0 

Board of Directors. In keeping v,rj,th the by-l aws of the 
Illinois Project-, the Board of Directors .bas been expanded to 
include representatives from the Phase II projects ~ The Board 
Directors now c~nsists of the following individuals: 

• 

• 

I 
I 

I' 
I 

J , 
l 

~. 

II. 

III. 

IV. 

Mr. Patrick J. Cadigan, Chairman 
Professor Victor J. Stone, Vice-Ohairman 
Mr • Lyle W. Allen, attorney - Peoria, Illinois 
Mr. William E. Dye, Ohief of Police ,f E. St. Louis, Ill. 
Miss Margaret M0ngoven, Chicago Board of Education 
Mrs. Roberta Pearson, Board of Education, Moline! Ill. 
Hon. James C. Craven, Appellate Court, Fourth District 

Springfield, Illinois 
Professor Donald McVeain, Bradley University, Peoria 
Robert Cook, Director, Winnebago County Juvenile 

Court and Probation, ROCkford, ~ll. 

Grant Monitoring. Mr. Theron Toole visited LIASF and made 
many constiuctive suggestions regarding record-keeping, etc. He 

. requested copies of all contracts between LIASp and the Regional 
Projects, as well as a copy of the Evaluation Contract with 
Northwestern University. These have been forwarded to Mr. Too.le • 

. . 
AntiCipated Work During the Next Period 

Staff :will assist the newly-trained personnel in their efforts 
to offer law-focused education in the schools and corrections 
institutions of Illinois. 

Manuscript for Law in American Society, Vol. II, No.4 
will be secured. 

Plans will be finalized for three major presentations on. 
law-focused education at the National Council for Social Studies 
Conference in November. 

Pinal selection of Illinois Regional Projects for Phase III 
will be made by the Illinois Board, November 3rd. 

SpeCial Problems Encountered 

Cash flow continues to be a problem. (We have a negative 
cash flow.) We have requested deobligaUon of $14,000 unexpended 
under our Phase I grant and requested I further I that those funds 
be retained by LIASp and applied toward this continuation grant. 

Any Recommendations or Remarks to ILEc. 

NONE 

Signed: __ ~ ______ ~ ________ ~~ __ ___ 
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INTRODUCTION 

The followi~g report explains the evaluation design 

and resul'ts for the Law in American Society Foundation 

programs in Dallas, Texap; Moline, Illinois; Greenwood, 

Mississippi; Chicago I Illinois.; and Seattle,. Washington. 

Except for minor variations explained in the report, the 

same design was used at all five sites~ 

Two groups of studen'cs were initially identified at 

each age level: An Experimental groupconsis'cing of students 

whose teachers were trained (prior to the te~tin~)-at a 

sun~er workshop on law-focused education, and a Gontrol group 

whose teachers had received no prior training. These 

stUdents were administered cognitive and affective pre- and 

post measures, as \'lell as job inventory preference scales. 

Near post testing time, students in both groups were also 

interview'ed regarding la'Vi~focused topics, including both 

cognitive and affective aspects. 

This report includes separate sections deta±li~g the 

interview phase and the paper-and-pencil phase.. Both e,(:plain 

procedures, contraints, and results for each site. 
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STUDENT INTERVIEWS 

Nearly 450 individual'interviews were administered 

by members of the evaluation team to students in 1;;1'W' .... 

focused educational programs around the country. 'J~he Dallas 

interviews were administered in December, ~972p the inter­

views in Moline, Seattle, Cincinnati, and St. Louis in 

January, 1973; and the intervie,.,s in the Chicago metro­

politan area in February, 1973. 

" A copy of the interview schedule itself is included 

in Appendix A. The questions, howeverrcan be categorized 

as follow's: 
. 

QUESTIONS 1-8: These ques,tions represent our attempt" 

to ascertain the classroom atmospheres and procedures for 

the many differen'!:. teachers. We asked the student UWhat 

happens during a typical V?eek?" and attempted to find out 

teaching methods: lecture, discussion, silent or oral 

reading, degree of II grouping ," as '-Tell as' :t.he degree to which 

special events had occurred -- things like mock trials; 

simulations, games, visits from lawyerS r visits to court 

rooms, law movies and filmstrips. 

Between four and six students I chosen a~. random, were 

interviewed from each" of the classrooms contacted., &he 

students were generally chosen by the interviewers by 

~ .. ~ . 

" I. .'. '. :., i 

#~.:. • 1 ~. 

---,,-, -'~<', ....... -

r---~--~~------~~~--------~--~--'I' ~f~ 

.. 

• 

• 

• 

• 

• 

• 

'. 
• 
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• 
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selecting the 3rd, 5th, 8th, 11th, and 14th student on 

the teacherls class list so that randomness was assured. 

We included in our composite summaries of classroom at­

mospheres only those events or comments which were pretty 

uniformly mentioned by the students interviewed. This 

technique allowed us to ignore individual idiosyncracies 

such as personal complaints or opinions. We felt that if 

three or so of the students interviewed mentioned a mock 

~ n . 

triaJ., a trip to a courtroom, or extensive use of discussion 

techniques by the teacher --'then the information was pro­

bably accurate. If only one mentioned exten6iv~ iecturinq, 

for ex-ample, we tended to ignore the commen.t unless others 

reinforced it. 

Based 011 these composite pictures of classroom atmos­

pheres,"we were able to rate the classrooms on tne basis of 

~~ of law-focused materials ru:1d techniques. This is not to 

suggest that other materials and 'techniques are not as appro-

priate, good, or even better; but we ,.,anted to find out if 

there is a relationship between the degree an~ intensity of 

program implementation ru1d student changeu It is possible 

that one only need to put the books in 'a classroom, without 

'worrying about any special teaching approaches or trai~~ng, 

and the desired .resu1ts will be obtained. The results of 

our analyses of these relationships are included in this 

report. 

- .L 
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QUESTIONS 9 - 13: The next five questions are basically 

cognitive. That is, they were designed to measure knowledge 

of information, concepts ,and legal p,tocedures. 

were selected to conform to these requirements: 

The items 

(1) Each topic was, to b,e one where most reasona})le 

people would agree that the information was important for 

a student to obtain -- regardless of the social studies 

program in which the student was enrolled. 

(2) The topics 't'l'ere avoided which were fel t to be 

very specific to the. Law in American Society Foundation 

program~ 

The five cognitive questions (9 - 13) deal with these 

topics: 

ITEM 9: Source of Laws. 

We sought to find out if the student knew that 

legislative bodies make laws -- not the courts or the 

executive branch. We gave full credit for an answer which 

meant legislative branch (Congress, Senate, Representatives, 

even City Council). We also gave half credit for the response 

of "Constitution. II ~his was a free-response ques·tion -- no 

suggested answers were provided. 

,,1-,-,;1':1 ___ , 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 
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ITEM 10: Purpose of the Constitution. 

We asked "Why do we have a Constitution'? What does 

it do?" We allowed full aredit if the student's response 

indicated that this was how the government was set up and 

how power was divided. Half credit was given for an 

answer which indicated th' t th C . a e onst~tution creates laws. 

This question was also a free-response one, where no 

suggestions were provided. 

ITEM 11: Applied meaning of "due process. 1f 

We first asked if th~ person had ever heard of or 

discussed "due process of law. 1f If th e answer was affir-

mative, four illustrations of situations where a man 

had rec~ived unfair treatment were shown to the student 

,(on cards) and read ·to the student. One ''las clearly a 

situation where the person had not received "du~ process. It 

A point was given if the student could pick out this instance. 

ITEM 12: Function of the Supreme Court. 

The student was k d h as e wythe Supr~e cou:r:.t w,as 

so important -- "The most impc:>rtant court in ·this country 

is the Supreme Court. What makes it so important? What 

do theu do there anyhow? II F 11 d' ~ u cre ~t was given if the 

student responded with something which meant "It judges 

whether certain la't'ls are legal and right .. 11 Half credit· 

• 
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was given if the student simply responded that the Supreme 

Court 'VIras the highest court LTl this country .. 

ITEM 13: Knowledge of the Appeal Process. 

The purpose o:E this item was to find out if the 

student realized that conviction and sentencing do not 

necessarily mean the person must immediately begin the 

j ail term. We pose~d a case where a man had been convicted 

of stealing $1000 a:nd sentenced to jail, then,asked "NO'I.'V 

that he has been sentenced, what r if anything can he do?1I 

Substantial proportions of students gave responses like 

II go on paro~e," "geit another lawyer I II or II find ne\'1 evidence I " 

but did not realize~ that an appeal was possible. Many 

responded that a new trial .~ould be sought; and to these, 

we asked whether a new judge and a jury would be called in • 
• 

If the student resy;:)onded "Take it to a higher court, II we 

asked for the name of this process. A person could ob'tain 

a full three points~ on the item by knowing that the proc.ess 

is called lIappeal li and knowing that this means review by 

a higher court" Pctrtial credit of one 'or two points was 

given for knowing some of this information. 
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(- Chicago Mean For 
Item Area Cincinnati Dallas . Moline Seattle St. Louis All Sites .' -E I t 

I E C I E C I E C I E C I C I E C I E C 
I I I I I I I 

9 
I 
~.23 0.59 

, I I I I I 
I I 0.48 0.86 I 1.06 0.67 I 1.18 0 .. 79 I 1.35 0.99 \1 .. 43 1.00 I 1.12 0.82 
I I I I I I 
I I I I I I t 
I I I I I I I 
I 1 I I I I I 
I I I I I I I 

1(1 I 0.57 0.37 I 0.35 0.26 I 0.49 0.33 
I 

0.47 0.30 
I 

0.64 0.30 
I 

0 .. 59 0.60 
I 

0.52 0.36 . I I J I I I I 
I i ( I I I I 
'j I I I I I I 
t I I I I I I 
I I I I I I I 
I I I I I t I 

11 I 1_49 0.27 I 0.21 0.00 t 0.12 0.14 I 1 .. 25 0.21 I 1.17 0.43 1'1.06 0.40 I 0.88 0 .. 24 I t .: I , I 
I I I I I I 
I· j I I I I I 
I I I ( I I I 
I I I I I 1 I 

12 
I 

.0.60 0.24 
r I I I 

0.52 
I I 

0.33 ·1 I 0.34 0.26 I '0.79 0.51 I 0.93 0 .. 25 I 0 .. 93 I 0.70 0.2Q I 0 .. 72 
I I I I 1 I I 
I I I . J I I I 
I I t I I I I 

,I i I I I I I 
t I I I I I I 

13 I 1.74 0.90 I 0.71 0.31 I 0.89 0.35 J 
2.01 0.52 I 1 .. 90 0.44 

I 
2.11 0.00 

I 
1.66 0 .. 42 I .\ I I I I t 

I I I I I I I 

~ I t I \ t I I , ! I I I I I 
I I I I I I I 
( I I I I I I 

TOlJlAL I 5.63 2.37 I 2.79 1.69 I 3.35 2.00 I .5.84, 2.07 I 5.99 2.68 I 5.89 2.20 t 4.90 2.17 I I t I I ' I I (0..-1 I I I I I I I 
I I I I I I I 

-.. • ' . • • • • • • • 
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As can be noted in the column headed "Means for All Sites," 
• 

the Experimental Group, in every case, performed at a higher 

rate than did the Control Group. All of the item-by-item 

differences, with the exception of Item lO, as well as the 

overall difference, are reliable at the 0.05 confidence level. 

That simply means that t~e results probably did not happen 

by chance -- a chance selection of people to interview, for 

example. The most reasonable interpretation .of.the results 

is that on these five cognitive-based questions, students who 

have been in classes with Experimental Group teachers have 

a better knowledge of these concepts than do the Control 

students in comparable classes. 

What are the implications of these results? These points 

should be considered: 

1: With any new or different curriculum program, the 

task of differentiating between students in and out of the 

program based on knowledge questions is a simple one. One 

simply determines those facts, skills, or concepts included 

in the new program but not included in the prior one, and 

asks students from both programs questions based on this new 

information. Obviously, if one group nas had the training 

(the new group), and the other has not,-the new group will 

perfo'rID better. 

2. This is why the guestions actually used were 

selected to conform to this requirement: They were based 

• 

• 

• 

• 

• 

•• 

• 

'. 
• 

• 
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on facts, skills, ~nd concepts which were, indeed, part of 

the law-focused program, but where these concepts were also 

considered to be important enough h h 
sue t at they 'should be 

(and, perhaps are) a paL~ of most social studies programs. 

3. Thus, the user of these results should review 

the questions very carefully to see if they believe the 

requirement above has been met. If . 
quest~Ons of the type 

presented are believed td be important enough such that 

the user believes s'cudents shOUld improve in terms of this 

knowledge, then the law-t'ocused'program is doing a reliable 

job of in~tiIling th~ knowledge. 

4. Obviously,the results are not limited to these 

five specific topical areas. The five items chosen are 

simply a sample for a whole range of facts, skills, and con-

. cepts students may have learned as, 'part of the law-focused 

program. The interpretation should be to this wider range 

of possible questions on la't'IT-focused topics, rather than 

to these five specific ones. 

AFFECTI~ ITEMS 

The next five items were directed toward the affective, 

or attitude area. The items were constructed to specifi­

cally assess the students f resp~mses tO~lard law-focused topics. 

The interview is a particularly useful technique for deter­

mining attitude. A question can be asked in a completely 
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neut .. ral manner and the student responds without the sort of 

cues one usually gets from a multiple choice sort of measure. 

Attitudes are far more difficult to measure than are the 

cognitive questions, and some may disagree with our inter-

For this reason, we have presented pretation of the responses • 

the data fairly completely so that the reader can impose an 

alternative scoring system at will. 

ITEMS 14 and 15: These were devised to determine if the 

students of t.he Experimental teachers 'tvere more likely to 

look at bo·th sides of a controversy (as the. courts are 

supposed to do), or if the respondent tend?d to jump to one 

side or the other in Cl controversy. We tried to devise 

two items wherein there would be some ambiguity in the 

studentEs mind regarding the final outcomes. The format that 

was used was to read ·the situation to the student, repeating 

it as often as was necessary so that the student was satis­

fied that he understood the whole problem. We would then 

simply follow this reading 'tId th the question IIWhat do you 

think about this situation?" or "What t s the problem here?!.' 

The student's response would be copied for later coding. 

One point was given if the s't.udent J s responses mentioned 

No pO~'nts were given if the both sides of the problem. • 

student imnu~diately 'leaped to the defense of one or the other 

sides. in the controversy. The two situations presented were: 
" 
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• 
14. Mr. Thomas has a movie theater in Louistown. He 

is showing a film with extreme acts of violence. 
Some people in the town feel that violence will 
have a very bad effect on children. They want to 
have the movie stopped. Stopping the movie now 
will hurt Mr. Thomas f business. 

15. The Wilsons bought a house four years ago. They 
paid $40,000 for it. Last week, the city authorities 
told the Wilsons that their house 'tvould be torn down 
to build a hospital for the city and they would be 
given $25,000 in payment. The hospital is badly 
needed for t1:.\e area because the nearest one' is 100 
miles away and very crowded. But the Wilsons thought 
this was unfiar because ·the city didn't pay them 
enough to build a similar house elsewhere. 

ITEM 16: In a certain town, the city council pas~ed an 
ordinance that all car owners had·to pay an 
added $100 tax to help with street repairs. 
Many people were outraged by the ordinru1ce. 
t~at would you do if you were one of the people 
who disagreed? 

(a) Pay the tax and participate in non-violent protests, 
boycotts, citizen committees, petitions, etc. ' 

(b) Don't pay the tax. 

(c) Pay the tax and then work for the election of city 
council members who'would repeal the orq,inance" 

(d) Don I,,: pay the tax and participate in non-violent protests, 
boycotts, citizen committees, petitions, etc • 

(e) Pay the tax because the city council has" made the law 
and knows what I s best for 'the ci ty .. 

This was our attempt to determine how the student 

would respond in those situ.ations where a law or ordinance 

had been passed with which the. student strongly disagreed. 

We tried to paint a realistic situation where the student 

.' 
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mighi! feel that he would dis~gree '\.;rith the orliinance and 

where the ordinance was specific enough so that i'l:: could 

be conceived of as being within the normal lifestyle of the 

average person. 

For this item, we showed the student cards which con­

tained the responses ana we read the responses to the 

student. The cards were presented in random order so that 
. 

we did not always present the first one first and the last 

one last. We scored the item by allowing two points for 

responses one and three. We felt. that these t'V\l'O responses 

reflect the philosophy of.a good citizen.· That is, when 

an ordinance is passed by the duly elected authorities with 

which one disagrees, t~e proper response (in general) is to 

obey tl).e law and work for its repeal. We did not allow points 

for students who responded that they would disobey the law. 

We also did not allm.;r poin.ts for the students ~ho were passive 

that is, responSe number (e)o Some may' disagree and will 

want to allow at least one point for this last response, but 

we felt that it was more proper to take the interpretation 

that a good citizen views himself as p~rt of ~he law-making 

procedure and not as a passive recipient of rules handed down 

from above. 

ITEM 17: Reason for following the law. 

This item was a very general question sta·ted IIWhy should 

• 
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, 
people follow laws?" The question was generated by the 

belief that familiarity with the worki~gs of the courts and 

legal system. would produce more positive responses in the 

studen t (If Because it helps me, If or If It protects me, If or 

"For individual protection,1I or even liTo keep orderll), 
. 

ra'z;her than more negative ones such as liTo stay out of 

trouble" or liTo avoid punishment .. It The item was scored by 

allowing a point for any of the positive responses ~entioned 

above. 

ITEM 18: This was another attemp~ by us to determine 

if the program was giving to the students the feeling that 

laws are not fixed and ever constant, but instead are 

dynamic and changing. The question was quite simple: 

"Is it ever right to break the Im.;r?" Given that all social 

studies programs cover la\.;r-breakers like George Washington, 

Thomas Jefferson, Martin Luther King, and others who have 

fought for civil liberties, '!tIe though'l:: that this was a 

fair question to anyone in a social studies program. with 

such a question, it is difficult to avoid the typical !lIenee· ... 

jerktr response of ,a quick and emP1?-atic negative response. 

The interviewers asked the question: "We all kriO'" that 

most of the time, it isn't right to bl:eak the lav1i but can 

you think of any situation where you think it might be all 

right to break the law?" 
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• When students, gave the response "Unfair laws -- laws 

that are not. right.,11 the additional question was asked 

"Would you then be '''illing to face the punishment for 

breaking this law which you felt was not r~ght?1l If the 

person responded in the negative, we coded it as a five; 

and if it was affirmative, it was coded six. We scored 

one point for students who gave response s~x and said they 

would be ,,;rilling to break an unfair law and also would be 

willing to face the punishment for doing so. The point 

was given because thiE appeared to us to be a' manifestation 

of critical thinking on the part of the student. 

The results from the fiVe affective questions are 

tabulated below in Table 2. 
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Summary Table 2 

INTERVIEW RESULTS BY 'SITE' -' AFFECTIVE 

Chicago Mean Eor 
Item Area Cincinnati Dallas Moline Seattle st. Louis i All Sites 

• • • 
I I I I I I 
I E C I E C I E C E C I E C I E C I E C 
I I I I 

I I I 
I I I I t 14 I 0.20 0.07 0.38 0.05 I 0.22 0.09 I 0.28 0.23 I 0.25 0.00 0_12 0.00 I 0.26 0.07 I I I I I 

f I I I I I 
I 1 I I 

I I I 
I I I I 

I I I 
I I I I 

I I I 
I I I I 

I I I 
IE> i 0.31 0.17 I , I 

I I I 
I I 0.17 0.05 I 0.22 0.19 ' !, 0.54 0.18 

I 0.40 0.17 I 0.24 0.00 I 0.31 0.13 
I , I I 

I I 1 
I I I I 

I I I 
I ! I I 

I I 1 
I I I I 

I I I 
I t t I 

I I I 16 I I I I 0.97 1.09 I 0.90 1.06 1.10 0.74 I 1.41 0.98 I 1.33 1.22 I 1.28 0.40 1.17 0.92 ,I I I 
I . t I I 

I ( I • I I I 
1 I I • I I , 
I I I 1 

I I 1 
I I I I 

I I I 
I I I I 

I 0.88 
I I 17 I 0.50 . 0.40 I 0.51 0.51 I 0.98 1.09 I 0.74 0.66 0.26 I 0.83 0.,80 ~ 0.74 0.62 

I I t I I 
I I I I 

I t I 
I I I I 

I I I 
I I I I 

I I I 
I I I I 

I I I 
18 I ' ~ 0.17 

I . I 

\ 0.35 I 0.47 
I. 

0.10 ';<1' ,0.20 0.24 0.00 , 0.17 0.07 ~ 0.34 0.18 0.09 0.00 I 0.28 ;":' 
I I I I I 

I t I I I I I I 
I I I I 

I I I , I I I 
I . 1 I 

I I I I I -·TOT:::" I I 2.69 13.31 13.21 1 2.76 12.18 1.79 12 •13 1.67 2.18 2.23 1.74 12 • 94 1 .. 20 1.84 
~FECTIVE I I I I 

I I 
I I I 1 

I I 
.\; I I I I , I 

i I I . I 
I I 

I I I I 
I I , 1 I I f 

. ' • • • • • • • • , . • 
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As can be seen from the column headed "Mean For All 

Sites,1r the average E-Group mean is higher than the cor­

responding Control Group mean for all five items, as well 

as for the total score for the five. The differenoes are 
\ 

reliable at the 0.05 significance level~ A study of the 

individual i.tem me,~ns for various sites and particula~'C 

items will show that in occasional situations the Control 

Group students have higher scores than do the corresponding 

Experimental Group people. Overall, though, the results 

are very clear. The· mean total sc.ore for the E-Group from 

each of the six sites exceeds that of the corresponding 

Control Group. 

The measurement of differential change in the affective 

area is by far more difficult than the same type of measure-
.. 

ment in the cognitive area. The need for deeper measures 

in the affective area was actually the prime motivation for 

inoluding interview data in the evaluation program, rather 

than relying en·l:.irely on paper-a.l1.d-pencil measures. The 

items are also directed more generally at areas rather than 

specifically at concepts, content, or skills. Implicitly, at 

least, the J~inds of attitudes sampled probably ~ part of most 

social studies programs. 

These implica·l:.ions seem \"orthy of thought: 

1. The cO~litive items measured perform~ce on rather 

specific, albeit important, areas~ The importance of the 

-[.' 
I, '" 
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Exper1mental.group~s h~gher performance, as pointed out 

. I to a la~ge measure a function of the 
prev~ouS y, was 

't d ;""'po--'-ance of the s'Jecific items. generally accepe ~.. ~~ 
That 

-Infer that the outcome had practiccll is, before anyone could ~ 

abl t argue that those items significance, he had to be eo 

were from a domain of possible information that all students 

should obtain from social s·t.udies programs. 

2. The affective items are sampled from a far more 

. The ~~~.l·1.·cations are two-fold. First, it general domal.n. .J,..J."r.-

is more difficult to bring about general changes with a 

j 1 am second, one. feels more specific curr1.CU um progr . • 

t he wider domain when fairly general 
confident generalizing to 

questions are the basis. 

3 • 
Although the actual number differences for the . 

. affec.tive items are not as dramatic as those with the cog-

be remembered that the concepts being 
nitive items, it must 

subtle. The fact-that the differences 
measured are far more 

. . t lly all the items 
are so' persistent at all sites; 1.U Vl.r ua , 

s1.'te,- and that they are statistically significant 
within a 

cons ';derable confidence that a real e~fect has been 
gives us .... 

measured. 
It does indeed appear that the presence of a 

trained teacher in 
the Class~oom using the law-focused materials 

does lead to more posi·t.ive attitudes 
toward the law and the 

legal system on the part of students in t~at room. The com-

cases, iswitll control students in the same 
parison, in all 

" 

~, i 

- r 
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buildi~g, enrolled in the same course, but us~g other materials 

with teachers not trained in the pr~gram. 

STUDENT ATTITUDE TOWARD THE' SOCIAL STUDIES COURSE 

Appendix B gives a brief composite description of 

the classroom atmospheres for the clasBrooms vi~ited by 

the interviewers. This description is as seen through the 

eyes of tile students. The composite includes only those 

observations which were made by at least half of the stu­

'dents interviewed. ~e did not include comments made by a 

single student which were unsupported by others. A review 

of the classroom atmospheres in the 5th Grade Control class­

rooms gives a good picture of the typical American public 

school classroom. That is, the majority of time-is split 

among the 't.eacher talking, -t.he teacher asking questions., 

and the students answering questions in writing at'their 

desks. There is also reading either out loud or silently at 

their desks .. 

Taking this as the norm, and kno,"ling that the la,\,,­

focused approach, wh~n prop~rly administered, included a 

wide variety of other activities, we had a strong suspicion 

that the students would tend to like their social studies 

class under 'the la~q-focused approach much more. The addi­

tional activities alluded to 'include things like mock trials, 

gaming and other simulations, visitors such as la~~ers or 

-.~ -"- "'~'" ,.".-. 
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, 
policemen, field trips to court rooms, and films which are 

available. With these expecta'tionsin mirld, we devised two 

questions to determine the students' attitude toward his 

current social studies course. 

ITEM 20: Besides your social studies cc,urse this year, 
what are three othe~ courses you are taking? 

The interviewer was directed to write 'down names of 

the four courses, all majors --"gym and other things were 

not included. Then the student was asked to rate the courses 

according to which was his least favorite, followed by most 

favorite and second most favorite. We scored a four if the 

social studies course was rated the highest, down to a orie 

if it was rated lowest. That was our ii1ternql measure. 

ITEM 21: This was directed at the previous year's social 

studies course. "What soc~al studies course did you have 

last year?" When the student 'responded, he '1laS asked, 

"Compared to your social studies course last year, which 

of these would you say about this year's coursl??1I Then 

the interviewer showed a card which had listed the options: 

i~J.u~H BETTER 

A LITTLE BETTER 

A,LITTLE LESS 
J 

MUCH LESS 

II 

and as;k:ed "t,ofuich of these is true 

when cQmparedto last year's course? 

Do you like this year1s course much 

less, a little less, a little better, 

or much better?1I 

.. 
t '\ 
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w '. Again, we scored four if the response MUCH BETTER was 

given, down to one if the response MUCH LESS was given. The 

results for Items 20 and 21 are tabulated below in Table 3. 

• The suspicion mentioned seems to be confirmed by the results 

• 

• 

• 

• 

• 

• 

• 

• 

to our two questions. T~e distinction between the classroom 

atmospheres in the Experimental and Control groups is rather 

clear. The attitude toward the course is definitely favorable 

at all grad~ levels in the direction of the Experimental groups. 

• 
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Summary Table 3 

INTERVIEW RftSULTS BY SITE '- ATTITUDE· --
. " 

Chicago . Mean For 
Item Area Cincinnati' Dallas' . . "Mol'in:e . . . . . . . Sea:t'tle: . St.· 'Iiouis All Sites 

-' 
I , I I I I I 
I E - C I .E C I E C I E C I E C I E C I E C 
I I I I I . 1 I 
i I I I 1 I I 
1 

3.51 
I I I t I 

3.00 
I 

2.98 2.53 20 I 2.55 I 2.79 2.16 I 2.90 2.53 I 3.03 2.67 I 2.63 2.09 I 3.20 I 
J I I 1 I I t 
I 1 I I ! t I 

} I I I I 1 I 
I , I I .1 I 

I I I t , I I 

21 I 3.71 2.90 I 3.59\ 3.10 I 3.47 3.14 I 3.54 3 .. 46 I 3.40 2.65 1 3.53 4.00 I 3.54 3.21 I I I I I I I 
I I I I I I I 
I I I I 1 I I 
I I I I I I I 
I I I I I I I 
I I I ' , I t I 

Mean I 3.61 2.77 I 3.1:9 2.63- I 3.18 2.83 I 3.28 3.07 t ' 3.02 2.37 I 3.26 3~60 t 3.26 2.88 
I I I I i I I 

Course I I • I I I I 

At+i- I I I I I I I 
I t I I I I I 

....... 3.e I I I I I . I I 
I J I I I I 1 
I J I t I « I 
I I t I I I I 
t I I I I I I 
I I I I I . J I 
I I I I I I I 
I I I I I I I 
I I t I I I I 
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As can be seen from the table, the mean response 

scores j:or both items overall favor the Experimental 

Group. This is also true for five of the six sites. 

(St. Louis the exception). Again, the consistency 

of the results, along with the statistical significance 

of the differences overall on the two items, leads us 
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to conclude the effect is a 'real one. Whether the cause 

is the curriculum material, the methods of instruction, 

the area of content, or the interest of the teacher, the 

students in the Expe~imental classes clearly are more 

favorably disposed to their social studies courses (past 

and presen'c) than are thei'r peers in comparable rooms in 

the same building. 

Tables 4, 5, and 6 summarize the results from all 

six sites based on three d.!.fferent variables. Table ,4 

separates the total group interviewed by sex~ Table 5 

separates the total group by race; and Table 6 divides the 

results according to the program in which the students 

were enrolled. 
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Summary Table 4 

INTERVIEW 'RESULTS' BY 'SEX -,-
. . . . . . FElv"ALE . , . . , , 
I 

9 

10 

11 

12 

13 

I 
I 
I 
I 
: 0.98 
I 

: 0 .. 52 
f 
I , 0.71 
I 
I 

" 0 I .68 
I 

: 0.94 
I 

Total Cog-: 3.83 
nitive I 

14 

15 

16 

17 

I 
I , 
I , 
I , , , 0.22 

I 0.30 
I 
I 
I 1.20 
I 
I 
I 0.74 
I 

18 : 0.23 
I 

Total Affec~ 2.69 
'tive I 

I 
I 
I 
I 
I 

20 : 2.99 

21 
I 
I 
I 
I 

3.51 

Mean Class: 3.25 
Attitude I 

I 
r 
I 

I 
I 
I 
I 
I 

0.83" I 

0.33 

0.14 

0.25 

0.41 

1.96 

0.10 

0.12 

0.88 

I 
I 
I , 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

0.57 I 

0.14 

1.81 

2.49 

3.06 

2.77 

, I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
f 
I 
f , 
I 
I 
f 

• 

E 

1.27 

0.52 

0.83 

0.85 

1.59 

5.06 

0.27 

0.36 

1.18 

0.82 

2.92 

2.90 

3.53 

3 .. 21 

£ 

0.94 

0.31 

0.29 

0.3.5 

0.54 

2.43 

0.11 

0.19 

1.06 

0.77 

0.10 

2.23 

2.50 

3019 

2.84 
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Summary Table 5 • , 'INTE'RVIEW 'RESULTS' 'BY RACE ---
~ . . . . ~ ~ . . . . , ... . ..... 

..... , WHITE NON WHITE • ! ! 

, 'Item 'E 'C E C 

·9 1.09 0.88 0.80 0.75 

10 0.57 0.33 0.23 0.21 • 11 0.83 0.25 ' 0.39 0.00 

12 0.80 0.37 0.59 0.17 
I 

13 
I 

1.53 0.50 I 1.07 0.29 • I 
I 

Total Cog- 4.82 2.33 I 3.08 1.42 I 
nitive I 

I 
I 
I 
I 
I • 14 0.25 0.11 I Q.24 0.04 I 
I 

I I 
15 I 0.35 0.16 I 0.24 0.08 

1 I 
1 I 

16 I 1.20 1.02 1 1.09 0.66 1 I 
1 I • 17 I 0.80 0.66 I 0.70 0.62 ' I I 
I I 
I I 

.18 I 0;25 0.14 I 0.33 0.00 
I I 
I 1 

Total AffecL 2.85 2.09 1 2.60 1.40 1 
tive I. • I 

I, 
I 
I 
I 

20 2.98 2.51 
1 2.76 2.38 I 
I 
I 

21 3 .. 52 3.14 I 3.52 2.96 '. I I 
I 1 

Mean Class I 2.25 2.83 I 3.14 . 2.67 1 I 
Attitude 1 1 

1· 1 
I 1 

'. 
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Summary Table 6 

INTERVIEW RESULTS BY PROGRAM 

Great Cases of . Vital Issues of 
ITEM Law in a New Land the Supreme Court Justice Series the ConstitutIOn -------

I E C I E C 'E C 'E C .... 
I I I I 

9 t 0.79 0.49 1 0.84 1.03 I 1 .. 16 1.10 I 1.55 1.18 I I I l 
I I I I 

10 
I 

0.41 0.14 
I 

0.44 0.40 
I 

0 .. 42 0.];4 
I 

0.71 0.69 ,-, I , I I 
I I I I 
I I I I 

11 I 0.15 0.07 I 0.55 0.07 I 0.93 0.28 I 1.31 0.61 
I I I t 
J I I I 

12 I 0.55 0.09 I 0.62 0 .. 33 I 0 .. 70 0.21 I 1.08 0.79 I I I I 
I I I I 

13 
I 

0.50 0.08 
I 

0.95 0.36 
I 

1.Sl 
I 

1.1S I I I 0.54 I 2.36 
I I I I 
r I I I 

Total I 2.40 0~S7 I 3.40 2.24 I 5.02 2.27 I 7.01 4.45 
I I I 

Cognitive I I I 
I I I 

I I t I 
14 I 0.21 0.11 t 0.21 0.10 I 0.33 0.04 I 0.27 0.12 

I I I I 
I . I I I 

15 I 0.31 0.13 I 0.24 0.1,7 I 0.28 0.14 I 0 .. 43 0.15 I I 1 I 
I I I I 
1 1 t I 

16 I 0.90 0.73 t 0.94 'O~92 I 1.30 1.36 I 1.29 '1,,21 
I I I I 
I I I I 

17 I 0.76 0.56 I 0.68 0.33 I O.Sl 0.50 I 0'.85 O~91 
I I I I 
I I I I 

18 I 0.17 0.04 I 0.14 0.13 I 0.28 0.18 I 0.41 O.lS I I I I 
I I I I 
I 

2.35 1 .. 57 
I 

2.21 1.65 
I 

3.00 2.22 
I 

3.25 2.57 Total I I I I 

Affective t I I 
I I I 

r 1 1 I 

20 
I 2.82 2.46 

I 
3.11 2.31 

I 
3.21 2'.54 

I 
2.83 2.63 I I I I 

I I i I .. I I I I 
21 t 3.51 3.27 I 3.58 2.93 t 3.74 2.75 I 3.41 3.27 

I I I I 
I I I I 

Total I 3.16 . 2.86 I 3.34 2.65 I 3.47 2.64 t 3.12 3.00 I I I I 
~~Attitude I I I I 

I I I 
I t I I 
I I I I 

I 

.' • • • • • • • • • • 
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~rom Table 4, where the datQ. are summarized by sex, 

we see some minor variations between the males and fe-

males, but nothing particularly significant. In both 

cases, the Experimental Group (male and female) outperforms 

the Control students. This is true in all three cate­

gories -- cognitive, affective, and attitude-tow'ard-class. 

The males seem to show a little larger change on the cog­

nitive items whereas the' females are higher in the affec­

tive areas. The differences are not significant, however, 

and it seeme safe to assume that the program has approximately 

the same .effect on students from either sex. 

In Table 4, the males and females were, of course, 

dra't.,rn from exactly the same classrooms. Table 5 is a 

different story. Given the de facto segregation patterns 

which do exist at many of the sites, ,\\1e visited many schools 

which had primarily ~'lhite students and many which .enrol1ed 

primarily non-white. Thus, the t'VlO columns in :mr table 

(t~ite and Non-white) do not represent random samples from 

the same population. While exceptions to this statement 

do exist, overall, the white school~ tended t~ be in a higher 

socioeconomic area than did the non-white schools. Much 

. research data exists ~hich links socioeconomic level of the 

school to academic ~er~ormance and affective measures. 

The above introductory paragraph is needed to interpret 

Table 5. For both groups, whitlB and non-white; the ExpeFi­

mental Group outperforms the Control Group. This holds for 

• 

• 

• 

• 

• 

• 

• 

• 
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• 
the three areas (cognitive, affect~ve, and t . . • a t~tude-toward-

class). The pr~gramrs effect is not a function of race. 

within one side of the table (for example, the two columns 

under the heading IrWhite ll
) the students interviewed are 

being drawn from the sronple population. Thus, it is l~gi­

timate to make comparisons here. ·A comparison between the 

.total cognitive score for the white and non-'white Experimental 

group is not legitimate, however, since these two, groups 

are drawn from different populations. 

Table 6 indicates that the results are pervasive over 

all four of the different programs included in this interview 

study. This is true in all programs for all three of the· 

areas. R~call that the same interview schedule was used 

for all students. The overall results are not being caused 

by a single one of the programs, apparently. All four of 

the programs contribute to the cognitive and affective 

changes summarized earlier. 

POLICE QUESTION 

Item 19 was directed toward determining differences 

in the student r s attitudes tOi'lard the police. We keep 

searching for a technique 'Vlhich is subtle enough to pick 

up any differences be~'t'leen Experimental and Control stu­

dents which may exist. The technique used in these 

intervie'tV's was as follows: 

t t, 

1 
1 
I' 
I 
i 
j 
J 
I 
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l?irst, we assembled five statemet:J-ts about the police 

which ranged from a fairly n~gative attitude to a fairly 

positive one. The statements were: 

A. 

B. 

C. 

D. 

E. 

Cruise around trying to catch people speeding 
or in other traffic violations. 

Patrol neighbo;hoods to prevent trouble. 

Sit arot.md the police station ''laiti~g for 
trouble to start somewhere. 

Shove p~ople around -- people like war protesters, 
hi~pies, and others. 

Take a $10 bribe -- like from a driver who Wal"lts 
t.o avoid a speeding ticJcet, or a tavern owner who 
wants to stay open after hours. 

We asked the questions three at a time. For each 

triplet, the student was asked "Which of these three is the 

typical. policeman most likely to do?" and II Now , which of 

-these three is the typical policeman leas'c likely to do?" 

Although it is possible to take the five s.tatements, 

three at a tillte; in ten different manners, we asked only 

five of the ten possible triplets. Those which we asked: 

A-B-C C-E-A E-A-D B-C-D D-B-E 

It can be noted that each of the statements appears three 

times. The philosophy behind the items is 

(1) A person '\<1ho has very definite ideas and feelings 

about the police will have a pretty cleal.: order in mind for 

these five questions. That is, if the person has a clear 

idea ab~ut police and feels ·that the most likely statement 

." 
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• 

• 

• 

• 

• 

• 

• 
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is B, chen B would be chosen ItMost Likely" every time it 

appears. If the person thinks that least likely of the 

five statements is E, then E should appear as ItLeast Likelyll 

in each of the triplets where it occurs. 

(2) There are 120 possible orders for the five 

statements. The first is' sho~m above, namely A-B-C-D-E, 

with A being the IlMost Likely" and E being the IILeast 

Likely. If other possible arrays include: A-B-C-E-C, 

A-B-D-C-E, A-B-:D-E-C, B-A-C-D-E, B-A-C-E-D, ••• and 

so forth. 

(3) For each group, Experimental and control, we 

were able to find out two bits of information. 

a. Which if the 120 possibl~ patterns did the group 

fit best? 

b. How much average "confusion" existed in the groups. 

A confused series of raIikings t'lould have the student 

changing his or her mind during the presentation of the 

five triplets. For example, suppose for the first series 

and the fourth series, one student gave these responses: 

.~, . 
Most A "Host B 

T..Ieast B C 

C Least 0 ---
In the f:i:rst triplet, this student rated B"below C, but in 

l!,' 
D l' 

~. 

I, 
~ 
~{ 
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the second triplet, B is rated above C. This student does 

not have a clearly delineated rank~g sy~tem. 

The scoring system is based on the notion of fitting 

a student to the most likely rankirig system.. If, for 

example, a student's internal order system was 

Most Likely Least Likely 
A B C D E 

then tha'(: person should respond to the five triplets as 

A C _;::L_ E ~M~_B D 

B _L~_E M P .. 
-~-

___ C _M ____ B 

L C M A --- D --- _L __ P _L~_E 

Such a person's respons~s are a perfect fit for the ordering 

sys'tem A-B-C-D-E. Suppose that the person had responded 

to the ;first triplet 

M A __ L_A 

B --- _M~_B 

L C ___ c 

Perfect Fit Actual Fit 

2 

1 

1 

Difference 

A differenc~ of two positions is scored as a 2, as 

in the difference between perfect 'and actual for statement 

A. A should have been scored at the top, 'ttfi th a perfect 

fit to A-B-C-D-E; but instead, it was scored at the bottom. 

The difference is thus two·positions. B, according to a 

perfect fit to A-B-C-D-E, should have been in the middle 

posi'(:ion; but it was scored at the top, so the difference 

• 

• 
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is one position. The difference for C is also one position. 

This particular person does not fit order A-B-C-D-E very 

well in fact, a deviation score of 4 results (2 + 1 + I). 

To score the responses, then, each personts ordering 

was compared to the 120 possible different orders. We were 

able to find out the array which best fit the group, and 

the amount of confusion which went into the ranki~gs. A 

group wherein there was no difference of opinion, and no 

confusion, would end up with a deviation score of zero. 

The most prevalent order was as follows: 

(Most Likely end) 

B. 

A. 

C. 

D. 

Patrol neighborhoods to prevent trouble. 

Cruise around trying to ca'(:ch people speeding 
or in other traffic violations. 

Sit around the police station wait~g for trouble 
to start-- somewhere. 

Shove people around -- people like war protesters, 
h~ppi~~_, . and others. _ 

E.- Take a $10 bribe -- li.kef:tom a driver who wants 
to' avoid a speeding ticket or a tavern o\'.'tfier who 
wants to stay open after hours. 

(Least Likely end) 

This most frequently chosen order prevailed regardless 

of program, race, sex, or locationp There was no difference 

between Experimental and Control group in any case -- the 

B-A-C-D-E order was most prevalent in·all.cases. These ob­

servations could be made, however, on the basis of our results: 

:"i 

I ~_ 

I 1 
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1. No real difference occurs by ~ge level. The L'aw 

in ~ NeW' ~ pr9gram is ba.sically for the upper elementary 

levels; the' Gre'at 'Cas'es is primarily for the junior high 

level; the Justi'ce series is used mostly in 9th or 10th 

grades; and the' Vital' 'I's's'ues primarily at the high school 

level. Thus, an analysis of the four programs :is about the 

same as an analysis by age~ The average deviation from the 

B-A-C-D-E for the four programs, in order, beginning with 

the ~ in ~'New ~ cas'e 'Vlere: 4.71, 4.54~ 4.68, 4 .. 39 .. 

for the Experimental classes; and 5.27, 4 .. 77, 5.93, and 

5.25 for the Control classes. There is no systematic trend 

with age within the E or C program. ThUS, at least for 

these five items, the students l ordering of the statements 

regardi~g police is .already established by the upper elemen­

tary level, and is unchanged through high schoole 

2. The one systematic thing we did note is that the 

Control students' average deviation from £-A-C-D-E was nearly 

always larger than was the Experimental group. When analyzed 

by program, the two scores for each were as follows: 

Law in a New Land E=4 .. 7l C=5.27 

Great Cases 4 .. 54 4.77 

Jus,t:ice Series 4.68 5.93 

Vital Issues 4039 5 .. 25 
. 

The same results occurred in the analysis ,by race: 

• 
H' 

• 

• 

• 

• 

• 

• 

• 

• 

• 

, . . ' 

•• 

White 

Non-Wh,ite . 

E=4.51 

4.55 

. 
, 

j 

C=5,.33 

6.40 

The results are not strong eno~gh, statistically 

speaking, to make any definitive statement v but there is 

clearly a suggestion that students in the law-focused 

program develop a more sharply-focused attLtude toward 

the pol.ice~ The order upon which they focus sharply 

(B-A-C-D-E) is certainly not an uncomplimenta~~ one. 

.' 

., . 
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During this past project year, members of the evaluation 

staff have made nine difFerent trips to various sites for the 

purpose of collecting data. A team of t~'Vo or three people 

usually spend three ,days at a site. By the end qf a trip to 

each city, we usually had some ;pretty c' lear t" percep ~ons about 

the manner in which each project is run -- besides ending up 

with our interview and t t" d t -es ~n,g a._a", Although this section is 

not based on data, but is instead a reporting of our mutual 

impressions, we felt it to be important enough to includ~ as 

a section of this report. 

REGARDING THE PROJECT DIRECTORS 

Once a project site is identified, the single most important, 

decision which is made with respect to that city is the selection 

of a director. We have discussed and categorized the different 

directors under three head~ngs. T d" ~ wo ~rectors were excellent --

the former Cincinnati director, before hi's delath, and the present 

director in Dallas. Th th" ree 0 - ers were considered to be satis .. » 

factory, and a full four of the nine directors we have visited 

were considered by us to be qui,t.e poor. What are the markings 

of a good director as compared to a poor one? These seem like 

important thoughts as the natioli.al staff begins selection of 

new sites and new directors. 

__ ,iI' 
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First, the successful directors are people who are knmm, 

trusted, and respected in the local district. It is not 

enough just to be known; and not enough to be jus't. respected 

and trusted. An outsider may be able to obtain support; but 

a known insider is apparently better. 

Second, the director should have administrative experi­

ence or, at least, be interested in obtaining administrative 

experience. The task of directing a project involves a good 

deal of detail work. Some of this type of work is not par­

ticularlr exciting ..:- things like·making arrangements for 

meetings, distributing information, making personal contacts 

at schools, and things o£ that nature. It appears to us as 

though the idea of taking a teacher from the classroom and 

promoting that person to a position of project director does 

not work well. The role of classroom teacher is not a viable 

training ground for the role of project director. The project 

director needs to be out in the schools, facilitating the work 

of the teachers. The teachers-turned-project-administrators 

do not seem to assume this role. 

Next., the project director should be one \1'ho preceives 

.that a successful pro~ect has important implications for his 

or her personal car~er aspirations. From our perspective, the 

leas't sa't.isfactory project directors are those who were put in' 

the position more or less as ,p uholding" action -- something 
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• 
to have temporarily until some other position came along • 

The best directors are those who are upward mobile and feel 

that a successful project ,V'ill take them up to the next level 

of success. The implications for the selection of other 

project directors seems obvious. 

Other comments could be made about the selection process 

and our perceptions, but the abo""e three are the main points • 

We recognize that the selection of the, director at a site is 

" the task of the authorities at that site. But the selection 

of a poor director has such a devastating linpact on the project, 

it seems appropriate for the national s'taff to at ,least offer 

advice to the local authorities. The selection parameters 

mentioned above would be a good starting place for this advice • 

REGARDING SUPERVISION OF FACILITATION' FOR TRAINED TEACHERS 

The results from some areas (Moline High Sch,ool, the 

Dallas project, and one elementary school in Seattle, for 

example) indicate that a single very successful teacher in 
-, , 

a school can change the behavior of many teachers in the 

same building. Thus, it is very important tO,maximize the 

probability of having very successful teachers". Too often, 

we have noted, the local project director virtually ignores 

the teachers once they return from the summer training program. 

To be sure, at two of the sites the project director had not 

even visited the schools at all!, Our data has indicated that 

the special aspects of the law-focused program (the mock trials, 

• 
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visits to courtrooms, visits by lawyers an.d police, simulation 

activities, games, and movies) tend to have a very positive 

the cogn~t~ve and affective areas with stUdents. impact on .... ... 

The local project director 'should be encouraged to actively 

promot:.e :these kinds of a~ti vi ties. This encouragement can 

range from administrative supp~rt (making certain arrangements 

for visits, for example) to personal contac~ and ~ersuasiono 

11 t tak the role of teaching The project director would be we 0 e 

team leader, rather than think of the role as primarily ad- . 

ministrative and fund-raising~ 

REGARDING TEACHING AIDS AND OTHER ADD'ITIONAL'INSTRUCTIONAL MATERIAL~ 

As mentioned in the last comment, the relationship 

between the use of non-traditional techniques and materials 

and subsequent student learning with positive attitudes seems 

pretty clear. The availability of these material~ is a 

variable at the different sites, however • A welcome addition 

to the program might be a ,brief catalogue summarizing the 

different films, film s't.rips, games, simulations, mock trials, 

etc, which are available and which have been used by teachers 

The catalogue should have all ne~essary procure­in the past. 

where can the materials be obtained! how ment information --

t ? ~s special training required? and things much do they cos. .... 

like that. This will give the project director ~omething to 

use as a checkpoint in encouraging a variety of teaching 

techniques by the trained teachers. 

1 
I 
), 
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FIN~Y( REGARDING THE RANGE OF DIFFERENT' KINDS 'OF' SCHOOLS 

WHEREIN' THE PROJECT MATERIALS ARE USED - --
The evaluators visited an elementary school in Atlanta 

where the materials ",ere being used by fourth grade students • 
• 

The area was an upper socioeconomic onei the students were 

articulate and well-prepared. The contrast between this school 

and the ghetto junior high in another city was dramatic. As 

the national staff continues to expand the availabilit~ of 

teaching resources for project sites, the individual differences 

among school situations must be kept in mind •. 

There was, for example, a junior high school where the 

principal1s ~ules were so strict that the notion of groups 

(to. study cases) was impossible. Some thought should be 

directed tow'ard' creat:ing instructional materials which are 

suitable for classrooms where there is a serious control 

problem. The ,situations are so variable; the differences 

should be taken. int.o consideration. 

We have no particular solution to this problem. We only 

raise the issue with the thought that the national staff might 

be interested in spending some effort in the next year surveying 

the possibility of creating different kinds of instructional 

materials and strategies ~nLich would be' sensitive to the many 

different types of classroom environment. 

... 
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COGNITIVE AND AFFECTIVE PAPER-AND-PENCIL MEASURES 
1 

In this portion of the program, a few general rules 

were followed at all of ~he sites. The implementation varied 

somewhat, due to changing situations. It was attempted, however, 

to conform to these guidelines: 

(1 ) From each group, measures of knowledge and attitude 

toward law-focused topics and preferences for law-related jobs 

were obtained. These data were obtained such that we could 

determine the relationship (correlation) between changes in 

attitude and knowledge at the same time. 

(2 ) The actual testing time was to be minimized. We 

believe that. widespread testing with a small amount of time 

required of each individual is better than requiring a few 

students to participate heavily. 

As an example of how these principles were implemented, 

a fairly detailed and technical description of the testing 

program at one of the sites (Dallas) will be provided. Since 
, 

this was the extensive testing program, all of the others can 

be descr'ibed in 'terms of this one • 
1 . "h . l' To save trouble, hereinafter the Ittest~~~ l? aS7 ~~p :!.E~s 

all of the paper-a."1.d-pencil measures used. 'rhl.Sl.s dl.S~l.ngul.shed 
from the IIInterview ll section. Actually, paper-an~-penC;:l.lllm7asures 
of attitude are not tests a Still, that one word t 7stJ.ng l.S so 
much simpler than IIpaper-and-pencil measures of attl.tude and 
knowledge." 
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" ' ,The program involved three groups of students at four 

levels: 

E-l: 

E-2: 

C: 

This group consists of students whose teachers 
attended a summer workshop dealing with law­
focused education the summer prior to the testing. 

This group consists of students <t'lhose teachers 
consulted heavily with the teachers who had 
attended the summer workshop dealing with law­
focused education. These students are in the 
same building Cl.s the E-l students. 

This group of students was chosen to match, as 
accurately as possible f 'the student and 'teaoher 

,population described under E-l, using students 
whose teachers had not attended a summer workshop 
dealing with law-focused education, nor had they 
consult.ed with teachers who had. 

The levels were as follows: 

The 

5th Grade, where the progra~ centered on the'~~ ~ 
, Ne\'t Land program. 

7th Grade, where the program centered on a law-focused 
Texas Histbryprogram. 

8th Grade, centered on the' Great' Cases' o~.: the' Supreme 
Court Program. . .... ..... . 

11th Grade,. centered on the' Vital' Issues' of: ~ Cbi1.st~tution 
program. 

matrix of testing looked like this: 

GROUP 

LEVEL E-l - E-2' 'C 

5th X X X 

7th X X X 

8th X X X 

11th X X X 

· " 
• 

• 

• 

• 

• 

• 

• 

• 
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Five ~ifferent tests were administered at each of these levels; 

C 

A 

CA-l 

CA-2 

JP 

A str~ight c~gnitive test of knowledge over 
mater~al appropriate in that program. 

A generalized measure of attitude regarding 
law-focused topics. 

One half of the cognitive test and one half of 
the,affective (attitude) measure, combined in 
a s~ngle form. 

The other half of the cognitive and affective 
measure. 

.A measure of attitude toward law-focused 
. occupations. 

Copies of all of these measures, for all four levels, are 

included ,in the Appendix. 

The maximum amount of time required to complete any of 

these measures was twenty-five minutes. Each student was 

tested with one of the five early in September;, and ",it.h a 

different test in May. Here is how it ''lorKed: 

1/5 of the students in each class had test C ,as a. pre-test 
and test CA-l as a post- test. 

1/5 of the students in each class had test A as a pre-test 
and test CA-2 as a post test. 

1/5 of the students in each class had test CA-l as a pre-test 
and test A as a post test. 

1/5 of the students in each class had test CA-2 as a pre-test 
and test C as a post test. 

1/5 of the students in each class had test JP as a pre-test 
and a post test. 
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rhus, it can be seen that (a) all tests were used with 

at least one group as a pre-test; (b) all tests were used with 

at least one group as a post testj (0) measures of relation-

ship between attitude and knowledge change can be obtained 

from four of the five groups. 

Each of the groups can be considered as representativ~ 

Of ~ll of the students. The tests were organized in a package " 

sequentially, and the teacher was instructed to distribute 

them in that manner. Thus, each of the five different testing 

groups can be considered to be a rruldom srunple of the total 

tested population within each',treatment. 

. In the analysis, a system was worked out,suqh 'that each 

student of the first four groups ended up with four Scores. 

That is, ea,ch person had a pre- and post test score on both 

the c~gnitive and affective parts. Hm., .can this be, \vhen each' 

person took only tw'O tests?, Recall that 't.he first 1/5 tested 

were administered the total C t.est as a pre-test, and test CA-l 
, . as a post test.. Test CA-l; you recall, had both a cognitive 

and affective part. The four scores for stud.ents in this 

group consisted of: 

Pre-test Cognitive: 

Post Test Cognitive: 

.. 

The C test which was administered. 

The cognitive SCore for each for the 
C half of test CA-l, plus the mean 
cogni ti ve score for studen'ts from the 
appropriate treatment g~oup post tested 
with CA-2. 

I ,. , 

j 
~ , 
,1 

J 
. ! 
I 
I 
f 
t 
.\ 
I 

~ 

'Pre-test Affective: The mean affec,t.ive score for stude~ts 
from the appropriate group pre-tes'Ced 
with the A test" 

Post test Affective: The affective score for the A,half 
of CA-l, plus the mean affect~ve . 
score for-students from the a~propr~ate 
treatment group post tested w~th CA-2. 

here is how the four scores were arrived For the four groups, 

at for each person. The column entries are for tests actually 

administered to each person in the group. The bracketed entries 

dd d to a cell '1:.0 complete the four are for other mean scores a e 

Scores for each individual. 

Group 1 
(1/5 of students) 

Group 2 
(1/5 of students) 

Group 3 
'(1/5 of students) 

Group .;1, 

(1/5 of students) 

1 ~ 

Jj 

r " Cognitive ICogn~t~ve 
'I I, 
! Affective : Affect~ve 

Pre-Test I Post Test 
I 

C Test 

I 
I 

IC-half of 
ICA-I·+ I . 
I (mean from 
IC-half of I 

I CA-2) : 
I i 

1 
(Mean fromlC-half of I 
C Test) ICA~2 + I 

. I (mean from ! 
Ie-half of I 

I I CA""'l) I 
I I 

I 
C-half of IMean from I 
CA-l + ·1 C-Test, I 

I (mean froml 
C-Jialf of I 

CA-2) I 
. J 

J 
C-half of I C-Test 
CA-2 + I 
(m~an' froml 

C-half of I 
I' CA-I) I 
I 
I 

Pre-Test I Post Test 
, , . , . I ' , 

I 
I 

(Mc1an f:;:-om I A-half of 
A test) :. CA-I + 

A Test 

I (mean from 
I A-half of 
I CA-2) 
I 

t A-half of 
I CA-2.+ 
I (mean from 
I A-half of 
I CA-l) 
I 
1 A-half of I A-Test 

CA-l. + I 
(mean fr-;)xq 

: A-half of I 
. eF .. ",:, 2) . , . , I 

I 
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• When a student took only half of a particular test, we 

augmented the score with the mean score of others like him 

(that is~ in the same treatment group) to obtain an estimate 

of what the total scores would have been had all been tested. 

Obviously, for low scoring students, the addition of the 

mean was an overestimate; but this is offset by the converse 

with high scoring students. Since we intended from the start 

to do this kind of estimating, we made. sure that the initial 

assignment of tests within classroom was totally random. 

Given this randomness and the size of the samples involved, 

the assumption that. the means actug,lly obtained wi,thin 

treatments are unbiased and precise is legitimate. 

We now have three treatments (E-l, E-2, and C) with 

four measures available for each subject (C~g-Pre, C~g Post, 

Aff-Pre, Aff Post). An analysis of covariance was computed 

using the following criteria and covariate combinations: 

ANALYSIS CRITERION COVARIATE(S) 

1 C~g Post Cog-Pre, Aff-Pre 

;> C?g Post C~g-Pre 

3 Aff Post Aff-Pre, C~g-Pre 

4 Af£ Post Aff-Pre 

\ 

This entire process was replicated at each of the four levels, 

5th, 7th, 8th, and 11th. 

• 

• 

• 

• 

I· 

• 

-
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• DALLAS RESULTS 

Table 7 below summarizes the mean scores for the . , 

pre- and post tests for the three 5th, grade groups on 

both measures. 

Cognitive 

Affective 

Table 7 

GRAD~ ~: Mean S?ores ~ Co'~i:tive 
. and Af'fect'J.;ve Measures ' . 

E-l , E-2 r -Post --, Post . Pre Pre Pre, 

8 .. 82 12.32 8.38 9.91 8 .. 04 
1.76 2.07 3..79 1.92 1 .. 79 

92.18 97.04 89.72 97.02 I 87 .. 80 

'C - . Post . 

9066 
2.12 

90.54 
7.77 7.38 I 7096 7 e 51 I 8.51 6077 I 

I I 
*Mean shown on top; standard deviation on bottom .. , 

Summary of Analysis of Covariance tests: 

CRITERION COVARIATE(S) "RESULTS 

Cog Post Cog-Pre, Aff Pre pL·OOl 

Cog Post Cog-Pre PL .001 

Aff'Post Aff-Pre, Cog Pre pLoOOl 

Aff Post Aff-Pre T.?<: .. 001 

The four analysis of covariance summaries indicate that the 

difference among the group~ is a highly significillLt one. 

The last column indicates that such large differ~nces in means 

with this number of people would occur by chance very infrequently 

in fact, less than one time in a thoUSruld. 
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The entire 5th grade pr~gram leads 'to these conclusions: 

(1) Regardless of which combinations of covariates' 

one uses, the mean performance of the three groups when 

measured for knowle~ge of law-focused topics is different.' 

The statistical result is caused by the h~gher performance 

of the E-l students on the measure when compared with the 

E-2 or C students. 

(2) Regardless of. which combinations of covariates' 

are used, -the average performance of students in the 'three 

. groups is also different when measured with an instrument 

designed to detect their attitude ,toward law-focused topics. 

Once again, the difference is caused by the higher (more 

positive) attitude change on the part of the E-l students, 

when compared to the E-2 and C students. 

(3) In both cases, with the affective and c~gnitive 

measures, tilere is no difference between the 'E-2 'and the 

C group. 

The result ~lith the E-l group is as one ,,,,ould expect, 

based on past use of these measurement materials.. The lack of 

positive ehange in the E-2 group is interestin~ and open to 

speculati~m, especially in the face of previous, results which 

,indicate that the E-2 students do just e.bout af; well as the 

E-l students. One possible hypothesi.s is that .b3a:€hi~g fifth 

grade is quite different than teaching at the junior high 

school Or high school level. The teacher of a fifth grade 

classroom is generally in a self-contained setting, which 
\ . 

I 
" 

, ,I 
\\ 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

I' 

i? 
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, 
reduces the possibility of time for exchange of ideas. 

It seems plausible that the idea of matching an E-l and 

E-2 teacher at the fifth. grade level is inherently more diffi­

cult than matching them at the senior high school level~ 

A lack of communication ~etween -the Er/l and E-2 teacher could 
( 

very easily lead to the' results which ,,,,e have observed here. 

In both cases, with the cognitive and affeQtive ~easures, 

the Control students actually out-performed the E-2 students .. 

It appears that the program had very little impact on the 

E-2 students. Of course, we ~ust always consider the 

possibility th.at the measures used are not sensitive eno~gh 

to pick up changes which really have occurred in the E-2 .group. 

Table 8 summarizes the results from the 7th grade 

Texas History pJ:ogram. Examining the cognitive and affective 

results leads to the follm,!ing conclusions: 

(1) t1ben a test of Texas History knowle~ge was 

ad'JIinistered to students in the three groups, the mean scores 

were significan'cly different.. Subsequent analyses show that 

the E-l students perform reliably higher than both E-2 and 

Control students and also that. the E-2 student~ perform 

reliably higheJC: than the Control students .. 

(2) When. the measure of attitude toward la-.;v-focused 

topics was administered to students from the three groups, 

the three mean scores'differed s~gnificantly. Subsequent 

analyses showed that the E-2 mean was significantly higher 

...,_Lt, 
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than both other groups and that the E-l mean score was 

significantly higher than that of the Control students. 

Table ~ 

GRADE 7: Mean Scores on CO'gI'd t'ive 
and Affective Measures* 

. E-l I E-2 t 'c 
" Pre Post I . Pre- Post: I . p're -: PO'st 

I I 
I I 

11.70 I '8.06 10 •. 88 I 7.,88 9 .. 02 Cogni·t.i ve 7.82 I I 
1.90 2D20 I 1.74 2.09 I 1 .. 76 1'.86 

I I 
I I 
I I 
I I 

70.65 '7:1 .• 00 73.65 I 70.28 74 .. 29 I 69.16 Affective I I 
6.80 5.94 5~94 5.20 I 6.25 3.93 I 

I I 
I 

* Mean shown on top; standar··a, deviation on bottom. 

Summary of Analysis of Covariance .tes.ts.: 

, CRITERION COVARIATE(S} , RESULTS 

Cog Post Cog-Pre, Aff-Pre p" 0 001 

C~g Post C~g-Pre PL.001 

Aff Post Aff-Pre, Cog-Pre PL .001 

Aff Post Aff-Pre p 1-0 001 

The only surprising th~g about the results is the 
.' 

shmving of the E-2 students on the affective measure. The 

only two interpretations -vfnich can. be put forward are (a) 

the chance possibilit}" that 'tve simply got h:igher performing 

classrooms in our E-2 sarr~le; or (b) that the E~2 teachers 

actually presented the program better than their E-l counter-

parts .. 

J 
, )j .c' .,:''',~ 

~l~ 

'. 

• 

• 

• r 

, 

'I 

• ! 
1 

I 
I • ~ 
1, 

I 
1 
I • I 
~ 
~ 
1\ . u 

~, 
I} 
il 
} I 

d 
1\ . 
11 

'1 
0 

~. 

.. 
.~ 

1 
-49-

'Table 9 summarizes the results from Grade 8. 

E-l 
:Pre PeiSt 

Cognitive 9.59 12·~ 01 
: 1.93 2.07 

Affective :71.41 74.94 
5.93 4.16 

Table 9 

r E-2 
Pre 

.9 .. 50 
1.97 

71.59 
5.42 

Post 

11.70 
2.65 

72.89 
5.20 

r . p're 

9.97 
2.07 

71.98 
5.89 

·C 

11.04 
1.86 

73.54 
4.57 

*Mean shown on top; standard deviation on bottom. 

Summary of Analysis of Covariance tests: 

CRITERION COVARIATE(S) . RESULTS 
Cog Post Cog-Pre, Af£-Pre p 1..001 
Cog Post Cog-Pre p ~. 001 
Aff Post Aff-Pre, Cog-Pre pL.001 
Aff Po.st Aff-Pre PL.001 

Summarized: 

(lr When measured "lith a test of knowle~ge with respect 

to law-focused topics, the mean score from the three groups. 

differed significantly. Subsequent analysis indicates that 

the performance of the E-1 and E-2 groups on this test was 

not significantly different, but that the performances of 

both of these groups (E-1 and E-2} 'was higher tha.n that of 

tneContro1, group. 
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• (2) On the affective measure, the three means, once 

again, differed s~gnificantly. Subsequent analyses indicate 

that theE-l mean is higher than the E-2 and C mean in a 

reliable manner, but that the E-2 and Control means do not 

differ. 

The curious result here, similar to previous results' 

in Dallas and in other cities w4 th tn~ 4S ' ~ ~ same measure at this 

same, grade level, is that the affective results are not 

stro~ger. This is especially curious in the face of our 

early (December) interview trip where the 8th,grade results 

were very· strong. It should be noted, however, that ,the 

change did occur in the a~titude scores and in the direction 

expected. 

Table 10 summarizes the results from the ll~h grade program, 

'which centers on the Vital 'Issues' 'ofthe con'st'i'tut'ion book. 

The table leads to these conclusions: 

(1) When students were admin 4 stered k 1 • a now e~ge test 

concerning law focused topics, the mean scores of the three 

, groups were significantly differ.e~to Subsequent tests show 

that the E-l and E-2 g~oups perform with no significant 

difference, but that th f' , e per orroance of both groups (E-1 and 

• E-2) was higher than that of the ,Control group. 

\ en students were admin'istered an attitude measure, (2) Wh 

there was a significant difference among the· h t ree.groups. 

• Subsequent analyses shot>? that the E 1 ch . . .. ~ - ange ~s s~gn~f~cantly 

• 

~r 
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grea~er than that of both E-2 and Control, and that the, E-2 

group change is s~gnific(xntly h~gher than the.Control group. 

Amo~g these students (llth,grade), of course, this means 

that the E-2 group simply did not drop as much as the control 

group. 

Cognitive 

Affective 

*Mean 

Table 10 

GRADE 11: ~ Scores ~ cognitive 
-and Affective Measures 

E-1 A E-2 t c 
. pre- post I Pre Post . Pre 

I I 
I I 
I I 

15.48 :15.49 18.89 I 14.86 17.75 I 

2.94 2.38 I 2.74 2.41 I 2.89 
I I 
I I 
I I 
I I 

74.92 77.26 I 76.09 75.84 I 75.66 
I I 

5.63 3.99 I 4.67 4.23 I 5.88 
I I 
I I 

shown on top; standard deviation on bottom. 

Po'st 

16.43 
2.66 

73.65 
4.60 

Summary. ~f Analysis' of Covariance tests: 

, "CRI.TER:I'ON . 'COVARIATE' (S) ','RESULTS 

C~g Post Cog-Pre, Aff-Pre P ,.001 

C?g Post c~g-Pre 
pL .001 

\1' 

Aff Post Aff-Pre, Cog-Pre pl-.OOl 

Aff post Aff-Pre pL .001 
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'The results from the affective or attitude measures 

support a philosophy that .the author has had r~gardi~g 

attitude measures in high schools. By and la~ge, h~gh 

school students' attitude ,toward 'anyth'ihg seeIru:> to drop 

between September and May. You will note with the E-2 

and Control students the actual mean score on the Opinion 

Panel decreases betw'een the pre- and post test sessions. 

The mean score for the E-l, group, howeyer" goes up more 

than two points.. As sununarized below the table, ,the 

differences among the three means are significant. A 

subsequent analysis indicates that the E-l,group is sig­

nificfuLtly higher than both the E-2 and Control groups, , . 

and the E-2 group change is significantly higher 'than the 

Control group. In tilis case, this means that the E-2 drop 

is not as much as the Control group. 

The results from the cognitive and affective test~g 

in, 'Dallas are what one would predict, based on prior knowle9-ge 

and testi~g with this kind of a pr~gram. The n~gative 

attitude change for the E-2 and Control groups, and 

especially for the E-l, group is an interesti~g.phenomena 

which should be kept in focus for those who \,lould do this 

type of pre- and post test type of'measurement. It would 

have been interesting to have obtained measures from the 

9th and 10th grade students to contrast these to the 8th 

grade results which are summarized in Table 8. The phenomena 
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we sElem to halve observed that of a more n~gative attitude 

at the end of the year than at the b~ginning -- may be closely 

related to the age of the studentr It is not difficult to 

project the notion that the h~gh school juniors expressed 

this attitude more than the 8th grade students. The value 

of having a Control group along with a pre- and post t~sting 

program is made far more evident by results like these. 

, , , 

.. . 
: ~ .. 
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MOLIN!, RESU£TS 

In Moline, two, grade levels 'and tw.o pr?granls w.ereinvolvcd~ 

The fifth (and sometlmessixth) grade program used the Law .' --
in !!. New Land material, and the high school pr~gram used the 

Vital Issues of ~ Constitution pr~gram. As has been mentioned 

previously in the, section covering the interviews, the high 

school program really does not have a viable Control group. 

One teacher was at the t~aining institute and has used the 

materials extensively during the 1972-73 academic year; but 

all other high school social studies teachers also use 'the 

Vital Issues program. We did include students from a Psychology 

class as a Control group. This is really not equivalent to 

the other sites, where the Control,g;roup included students 

in the .:Jame course, but '\'lithout the la,q-focused materials. 

However, there \llaS no other, alternative. 

The students in the Experimental classes had two testing 

sessions. In the first testing session, the cognitive test 

was administered to half the students, and the job preference 

test,to the other half. Copies of all tests are included in 

the Appendix. 

We followed our. normal practice of. l~miting the Control 

, group testing to a single testi~g session. We have found that 

this brings us a high level of cooperation with the Control 

teachers -- the promise that w.e will only require about 30 

minutes of testing, albeit t,,,d,ce over the course of the year. 

~l' • 
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Five different tests were administered in the Control class-

rooms, all at the same time. 

(1) 

(2) 

(3) 

(4) 

(5) 

A Job-Preference Inventory. 

The same cognitive 'test taken by the Experimental 
students •. 

The same attitude toward ti~e law test trucen by 
the Experimental students~ 

The first half of the cognitive 'test and the first 
half of the attitude test, combined. 

The second half of the cognitive test, and the 
second half of the attitude test, combined. 

The reason for splitting the cognitive and attitude 

tests for tests (4) and (5) was to gain information of the 

manner in which tiley vary togethero That is, it .is important 

for our analyses procedures to determine the 'degree of 

correlation between knO'\'lledge and a'l:titude r~gard;~g law-

focused topics. 

The corrected means follow in Tables 11 and 12. 

, 
Table 11 

GRADE 5: . Mean S'cores on Cogl1:itive 
'and A'f:E'ecti ve Measures . 

COGNITIVE ATTITUDE JOB. PREFERENCE 

I , Pre 1 'N • GROUP. .N 
. p'o·s.t ' • ' N . p're' 'p'o'st 

I . I 
I 50 95.74 
I 
I 
I 212 96.28 I 
I 
I 
I 
I 

EXP 50 , .. ,9.7 .•. 44, .I. ,6.7, .. ,4.0,-.3 .. , ,41,. O. 
I . , 9 .. 88 13.20 

• 
CONTROL 212 9.87 11.45 96.39 I 47 38.6 37.0 

I 
I 
I 
I 

• 
r 

" .. -',L; 
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Table 12 

HIGH SCHOOL: Me'an: Scores' on' 'C'o'gfl:i;t:ive 
- ~ :Af:fe'c·t'ive Merasllir'es ' 

COGNITIVE I 
I 
I 

Pre Post ( N - r ..,.. 
I 

AFFECTIVE 

Pre ' p'o'st -

I • JOB PREFERENCE I 
I 
I· N 
'I , P're, - , p'o'st -

EXP '5,4, , , 17.5 21 .. 6 I 
54 I 80.2 ,8.0 .. 9, 

I 
I 

,I. • .5,7. , , , .74 .. ,0, , 
I 

. .73 .. 4 

CONTROL 261 

5th 

H.S .. 

H .. S. 

H.S. 

I;;;) 

, I 

16 .. 6 17.8 I 261 76.7 76 .. 6 J 71.1 61 71.8 
I 
I 
I 

Table 13 

Statistical Analx~ of Results (AnaJ:.ys·is: ~ £oVari'an'ce) 

. RESULTS 

Job }?ref 
Post Test 

Cognitive 
Post Test 

Attitude 
Post Test 

Job Pref 
post Test: 

I(~c~~' 

Job 1,.,:ef 
Pre-Test 

Cognitive P;t'e .... 
Attitude Pre-

Cognitive Pre­
A'ttitude Pre-

Job Pref 
Pre .... Test 

I, 
I 

.:.' 

The performance of the. E 
group was Significantly 

,higher than that of the 
Control group. (.001 level) 

The performance of the E group 
was significar;tly higher than 
that of the Control group. 
(.035 level) , 

The pel. .... ormanc:e of the E group 
was significantly higher than 
that of the Control group. 

The performance of the E group 
was significantly higher than 
that of the Control group. 
( .. 001 level) 

. The performance of the E group 
was significantly higher than 
that of the Control group~ 
(" 054 level) 

The per£onnan.ce of the E and 
C ~jroups do not differ. 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

-57-

,Discussion. The cognitive measures at both levels gave 

very strong results. There is no question that the students of 

the trained teachers have internalized the 'law-focused infor­

mation reflected by the 'tes'cs to a higher degree than their . ' , 

Control peers. Tlui results are the same in the area of attitude 

toward law-focused topics, altho~gh thes~gnificance levels are 

now so powerful. 

The evalt;tators t<lere very pleased with' the j 6b-pr~ference 
i 

results at the elementary school level.. If this measure holds 

up for younger children, we will have added another instrument 

to our battery to use in n~asur~g the impact of the pr?gram. 

The'lack of results at the h:Lghschool level may, reflect more 

rigid job preference feeli.;lgsin these older stUdents" Alter­

natively, it may be that the ~Ulique characte~ of this particular 

Control group has caused this no~difference results 0 At the 

elementary school level f it: does appear tha.t the presence of 

the program brought about positive changes in the attitudes of 

tl~e chJ.ldren. toward J,aw-re'la'ted occupat,ions. Thi.s is indeed 

significant. 

The constraints ~der which 'these results were obtained 

should be car~f~j.lly not(O'~d" Both pr?grams,' elementary and 

h:L<:!h school, are des;tgned to be year lo~g pr?grams" Due to 

the peculiar timing of the 'project, however, it was necessary 

for the evaluators to do ti1e posttest~g in January -- not in 

h d f t~· c denu' c year Thus, the results ac.quire May 1 at teen 0 ~ F'~. a a 0 

-" 
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added significance, for one can only postulate that an 

exposure t'tvice as lo~g would make the :reS:ul ts: 'appear 

even more positive. 
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GREENWOOn: 'RESULTS 

This portion of the :report :s'uinmarizes the test pr~gram 

carried on in conjunction with the law-focused education 

project at Greem-rood, Mi!3sissippi • 

Students identified as members of tl~ Experimental 

group had teachers who were usi!lg thelaw-focuse'd education 

materials. At the elementary school level, this 'implied 

use of the Law in a New Land text, alo~g with· appropriate ---,----
pe l.agogical tecIuiiques. The Gre'at Cases' 'of the' 'S'upreme 

Court bool( \.,ras used at the secondary school level .. 

Control teachers were to be selected at random. !n 

cases/where more than one teacher was available, the project 

director was directed to take the second teacher alphabeti­

cally. It can be seen from the results that the Experimental 

and Control group pre-tests at. the elementary and high 

school level \t-lere approximately equal, indicating that. the . . 

Control classes did indeed b~gin the testing pr~gram at -

about the same level as the Experin~ntal classe~, This 

result suggests that the random ass~~ent process was 

follm.,red .. 

We should. note that in other cities involved in this 

national testing program, the Experimental. group was defined 

as those students '\'lhoS6 teachers were using the law-focused 

education approach, and 't'1ho also had been througp. a summer 

• 

,,1,", 
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trai~i~g institute for the most effective .us.e of the' material. 

It is our understand~g that the'. Experimental teachers in 

Greenwood ha.d not. ,gonethio'!l-gh '.such :a .summer tr.aini;tg pr~gram .. 

As has been our custom in 

the national evaluation efforts, two test.~g sessions were 

required for the Experimental classes, and one 'tes'ti~g 

session for the control classe's (each of about 35 minutes). 

Each group, Experimental and Control, was tested 'with 

three different kinds of·tests.· 

(1) A cognitive test to dete1.1Iline ch~ges in 

knowledge of import an t law-re'lated concepts erribedded 

within the social studies pr~gram. 

(2) 

(3) 

A test of attitude ·tm..rard la\v-focused'topics. 

A measure of job ,prefel:ence to det::ermine if the 

students develop more positive feeli~gs towards law-related 

occupat.ions dUla to their involvement in this pr<;:>gram. 

A copy of all tests used in included in the Appendix. 

Not every student waS, given each of these tests. 

As has been our practice I a variety of differen:t measures 

~ .. ;as administered in the same classroom at the same time .. 

For example, at the elementary school level, five 'different 

tests would be administered to the 30 .students in a. given 

classroom. The first test (taken by about 1/5 of the 

shudents) would be a measure of cognitive questions only 

Law in a New Land Test A. The second test, administered 

\ 
,\ 
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• to another 1/5 of the students, ,is a measure ,of .attitude 

toward law-focused topics--. 'Law ,in a New .Land .Tes.t B. 

The third and fourth 'tes'ts '--Law ,in a Ne\v Land Tes't C 

and D -- are each a combined measure of c~gniti:on and a'ttitude. 

Actually, each consists of one-half of the items on LNL-A 

and one-half ~f the it~~ on LNL-B. We, gather thisinfor­

mation because it is important for us in statistical work 

to de'termine the relationship between q.ttitude ch~ge and 

knowledge change~ That ,is, we seek to ~ind the correlation 

beb..reen attitude 'toward the law" and knowle~ge of law-focused 

topics. 

Finally, the last I,lS of the students are given a 

job preference measure. Each item in this measure 'consists, 

of three different possible occupations. The student is 

asked to mark the one he would most prefer having, as 

well as the one he would 'l~ast prefer hav~g. Many of the 

combinations include law-related occupations. The,goal 

is to de'ce1.1Iline if the law-related occupations 'are prefeJ:red 

more at the end of the program than they were at the beginning. 

AIfaly-'s'is Te'chn'ig-ue" A pure statistical des;Lgn consists 

of randomly ass;Lgni~g students to all pO,ssible treatments. 

If this were used in Greenwo/:ld, it would be necessary to 

insure that .all elementary students were ,randoml~ ass;Lgnp-d 

to all possible 'school's 0 Then" the' 'E ' . tIl ',' i xper~men a . c assrooms 

'\'lTould be randomly chosen. from all possible classrooms. Since 
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schools are attended based on population areas, ,and since 

there is no way to insure ,that ~s.tudents are randomly 

assigned to classrooms ,within· 'a, g,iven: buildi!lg, ,some sort 

of a statistical technique, for attempting to equate the 

. groups at the beginning ,of the experiment is necessary. 

Actually, in the purest sense, some will a:r-guethatthe 

lack of randonmess in the initial ass;i.gnment makes the 

results questionable. The author of this report ,obviously 

does not agree. 

The analysis of covariance is a technique ~'lhich 'uses 

the initial scores on the' attitUde and cognitive 'tests to 

st~tistical.1y equate the. groups at the b~ginni!lg of the 

eXperiment. For example, it can be noted from Table '14 

that the pre-test scores for the Experimental. group on 

the cO~1itive test were sl~ghtly higher than the pre-test 

mean for the Co~t.rol group (Experimental mean was 7.65 i 

Control mean was 7.43). An analysis of covariance takes 

this difference inte- consideration, slightly loweri~g each 

Experimental score statistically, while sl;i.ghtly raising 

each Control score. As a result, .. atthe b~gini'li~g of the 

experiment, the groups are at .least statist'ically equivalent., 

The same procedure is 'used for the 'attitude scores. 

Table '14 summarizes the results from ths 'elementary 

school pr?gra.m .. 
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. ELEMENTARY :~CHOOL: :Cb'gn~iti've' :ahd 
. A:ffec:t,:J.::ve. Test'ing' Re:sUJ.:ts. • 
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Dependent . EXP CONTROL Results from Analysis 
Meas'tire' : .. 'Co'var'i:a:t'eS= : ' p'r'e: :.' p'o'st, , p're' . . :Pos't' . . " . . , 'of 'Covar'i:a.hc'e 

Cognitive 
post

l Test 
. . . . 

, Cognitive 
: Pre- and 
· Attitude 

1 I I 
I 7,,65 I 8~67 7043 1 7.50 :Difference r.eliable 
1 I I' :at 0.01 level in favor 
I I I 'of the E- Group. 

. p'r'e'''' . , . . . . I' . : . : ' '1" .. . . . . ,1 .......'.....,.,." . 

----------~'~~ I I I I .-----------------I 1 I I 
Attitude :Cognitive 190.15 191.72·190.711 90.64 Difference reliable 
post2 Test 

: Pre- and I I" I I at 0.01 level in favor 
: Attitude 1 1 1 I :of the E- Group. I 

Job 
Inventory 

. . .... 

I 

. Pre ... ·1· , il . ' , ' .. ,I. , " .. 1 .. , ...... ',' ... , ., ... '.' .. " ... ..... i I I .. . 

I I I I 
168.72 170.50 165.31 I 66.10 

· Inventory I I I I 
· Pre- I 1 I I 

Job :Difference favors E-Group, 
.b~t is not statistically 

, ' reliable. I I I 1 
I I I I···· .. 

--------~--------------------------~--

Based on Law in a New Land Test A, plus half of LNL-C and LNL-D. 

2 
Based on Law in a New Land Test B, plus half of LNL-C and LNL-D. 

~he dependent measure is so. defjned because ~s 

result' 'p'resumahly d'epehds' ~Pbn the pr~gram at nand. The 

dependent measure in each case is 7.:he PO.st :i.:est administered 

the cagnitive test" the attitude post test, and the job 

inventory. To. take 'care 'of the statistical equat.:4lg mentioned 

ill the last section., the c~gnitive and attitude pre"":tests 

are used as nated in the second columno The third major 

" 
\. 
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• co]amn shows the pre- and post mean scores for the Experi-

':',lental and Control, groups. In ,s'tmnnary, 

(1) For the cognitive test·=4tg area, .it .can be noted 

that the Experimental,group was sl~ghtly h~gher at the 

time of the pre-test than was the ·Control,group.· The . 
gain for the Experimental. group was sl;lghly aver one 

point on the average, ,."hile 'there was virtually. no ch~ge 

in the Control group. The difference, based on an analysis 

of covariance, and as noted in the table, was reliable at 

the 0.01 level in favor of the Experimental. group. This 

means that such a change would only have occurred by chance 

less than one time in a hundred. 

(2) The attitude scores are listed on the second 

line. ,It should be noted that .the Control, group b~gan the 

. experiment slightly higher than the Experime.n'tal group 

(90.71 .vs~ 90.lS). At the end of the experim~lt, however, 

the Experimental group mean had increased about one and 

a half points, while the Control. group mean had dropped 

slightly. The Con.:trol, group pre~ a..11.d post test .scores 

show the tendency for attitude measures., to drop as the 

school year passesv Thus, i~ .is quite ~nteresti~g to note 

that the Experimental, group attitude mean did incrl~ase, 

and as sho't\TIl, the increase was also reli@le at .the '0.01 

level .. 

-- r 
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• 
(3 )' The results f.rom the job inventory are 'also 

rather inteiCest~g. The difference ·.in initial scoreS for 

the Experimental and Control, groups 'is fairly la:r:ge (68.72 

vs. 65.31). The gain for the Experimerital. group is nearly 

two points, while the,g~in for the Control,group is less 

than one point.. Although the actual amount of chap-ge 

does favor the Experimental. group, the difference between 

the two is not statistically s;lgnificant; The l~~ge 

initial difference probably "washes out U any real chance 

for statistical si~ificance. We wonder if there is a 

possibility that students in the Experimental classrooms 

were exposed to some law-focused discussions prior to the 

,. t' of the J'ob ';nventory. This quite initial admin~stra ~on • 

. h led to the much h~.'gher initial conceivably could ave 

1 Further testin.g is score for the Experimenta . group. 

probably indicated for this situation. 

The results from the h~gh school test~g pr~gram shown 

in Table 15 lead to the same cc~clusions. 

~ ,.~-
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Table 15 

, H:rGH·S'CHOOL:. '"co$,L~t'.i:ve'·ahd 
~ffe'ct:rve' Te'st·J.hg Res'u.rt:"s, ' 

, M'EA~F SCORES 
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Depe,n~e.n1=: , ,', . ...... " EX!> CONTROL Resul ts· from Analysis 
Measure· . CoV'arJ.:ates t • 'l?'r'e~ ~ , Po-st: ; . :p:re .. ·Pos·t: : . ,', . : . o'f 'CoVa.'r·i'ah·c·e ,', 

I I I 1 
Cognitive Cog Pre- 1 21,,07124.22 120.94121 .. 27 Difference reliable at 1 
Post 1 1 I I 0.01 level in favor of I I 1 1 1 . Attitude I 1 I I ,the E-Group. 

Pre- I I I I 
I 1 I I' 

o ••••• . .. . . . . . . . . .. I ' , .......... I' . . . . . ....... . .......... , .. , ....... 
i i 

I I 
Attitud-; : Cog Pre- t 75.15 77.31 I 77.20 . Difference reliable I 1 76 •44 at. 

Post I J :0.05 level in favor of 1 I : Attitude I I :the E-Group. . Pre I 1 
I I 1 I 

, 

I I . 
1 1 I I 

Job 'Job Pre- t I 1 1 , 
I 74.05174.92 1 75.26 i 74.59 . Difference in favor of 

Preference ,ference I t I 1 ·E-Group; does not reach I I I I Inventory : Inventory I I I I : level of' s'tatistical 
P:;.::e- I I I I. . 

s'igxri'ficahc'e .-I I I I 

1 
Post test with composite of Justice Series Test and Great Cases Test. 

" 

As can be seen in th~s case, the pre-test scores on all 

three measures are approximately the same for Experimental 

and Control groups. The difference is negligible at the 

pre-test time on the cognitive measure, and is slightly 

more than one .than one point ,(f,avor~g the 'Control, group) 

on both the :attitude measure ,and the 'Job 'Preferen,ce 'Inventory .. 

As ''lith the elementary scheiol pI'?gram, the 'cognitive 'and 

attitude pre-test measures were,tised as covariates .. 

I .' 
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4 Discussion and' Suggest'Lons. The results 'indicate 

that even without the special train4tg pr?grarCl for the 

teachers, positive ch~ges in knowle~ge 'and attitude 

regard~g law-focused topics do occur in the Experimental 

classrooms. At both the elementary and secondary school 

levels, changes which ar.e statistically reliable were ~ 
. , 

measured in favor of the Experimental classrooms. The 

results of the job preference measures also indicate a 

stro~g tend~ncy in this -same direction. However, the changes 

were not large enough to be determined as statistically 

reliable. 

We should also note that some of the changes, 

alt;.hough r.each~g the des.ired s~gnificance level ~ ~..;ere 

not as large as have been seen at other sites. This is 

particularly true of the attitude measures at the secondary 

school level. It is far rncre difficult to ch~ge a student's 

attitude than to change the runount of ]q1owle~ge he has at 

a, given moment. The determination of attitude 'ch~ge has, 

been one of the most difficult evaluation tasks within ~he 
" 

overall project. The paper and pencil measures of attitude, 

as were. used in this eValuation in Greenwood, are probably 

not .completeeno~gh .to allmA[·.any. sort-of totally definiti.ve 

statement. For the 'pasttwo years, the 'project evaluators 

have been us~g interview schedules with Experimental and 

Control students to more deeply probe at-titudes regarding 
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from this site, we can only s'!l~gest: .that :ch~g'esin attitude 

at both levels did occur. A more 'emphatic st'atemen.t should 

be withheld until further results are obtained. 

Along this line we ''1ould sU9'gest' 'that :fur-ther 

evaluation efforts contain 'I::he follmn!lg elements: 

(1) A sample of appr(:>ximately .100 Experimental 

• and Control students i1 Ch<?S6'l1 at r?,.ndom from the la:rgest 

• 

• 

• 

possible nwnber of classrooms, to be measured with the 

Job Preference Inventories at the elementary and h~gh 

school level .. 

(2) Pre-test~g at bot.h levels be' 'completed duri~g 

the first week of school ...;- preferably during the first 

two or three days of school, and before any of the law­

focused materials are distributed. 

(3) If at all possible, a systematic interviewi~g 

schedule should also be undertaken somewhere near the 'end 

of the teach~g pr~gram. ,A 'random sample of about 30 

Experimental and Control stUdents at each level would be 

• satisfactory. 

(4) The lack of robustness of some 'of the results 

''1hen compared to results from other sites indicates that 

• the absence of a summer train~g pr?gram for the teachers 

may have been missed.. Further ,test:~g could be directed 
. , 

toward results from stUdents whose teachers ha:ve been 

• 

• 
I , 

, " 

" 
Ii 
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traihed in some inservice program for law-focused materials, 

and students of teachers us~g the: lnaterials witho'ut this 

summer train~g program. At this time, we 'are not aware 

of the feasibility. of such an approach; 
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• 
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, 
CHICAGO' RESULTS 

Tables 16 and 17 suromarizethe: 'results 'from Chic~ge. 

A review ef tile 'means fer the 'threec~gnitive tests will 

shew that the changes fer the Experimental, greup, in each 

case, are between. tw.e and three peintEr. The,gain.s 'for 

the Ce~tr.ol groups, in each case, are 'less ·thrul enepoint. 

Table 17 indicates that theal'lalysis 'ef coyariance, usi~g 

the apprepriate cognitive pre-test and· the attitude scale 

as covariates, led to. results s;i.gnificant a.t .the.OOl level •. 

In each case, the difference .favored the Experimental, group. 

The attitude ch~ges are not quite so. dramati.c. The 

change on the measure was abeut two and a half peints for 

the E-group cempared to. almost no. chrulge in the Contrel group. 
. 

The difference is significant at the .05 level. The presence ~ 

of the trained teachers, usi~g the law-focused program, 

does apparently lead to. more positive attitudes toward the 

law in these classrooms. 

The, job preferencf; ch.~ges are alsO' shewn. The Experimental 

group changes about one peint r the Control, group change is 

almost negligible. The: analysis indicates' that the chan.ge is 

not significmlt within nOLLnally accepted ranges of probability_ 

It' isencour~gi..;l,9" 1 heyleVer, that the results If lean If in the 

direction uf tIle Experimental. group. As we have.neted earlier, 

this is the first year that thi& particular measure has been used 

and it prob?ibly needs to have seme of the mere extraneous items 

removed" 



" •• 

". 
• 

• 

• 

• 

• 

,. 
• 

• 

Table 16 

. iJUST:ICR ·:SERJ:ES.~··:. :Cl:ii'c:a:qo' .. ~ea: .. , 
, ~CTgETffiwe' :ahd: 1d3fect':l,ve Te:s·t;'l.h"q 

-71-

EX1? .CON~,tROL·· 
TEST DESCRI:p~'rON . : : : . p:re: ; :,,f : :PO"s:t; : :.: : pr~ ; . j' .. PO's:t : : : 

---- !, I 

Crimes & Just:ice 16.87 I 19 .. 61 \ 16.76 II 17 .. 09 
I I 
1 I I 

Law' & the Consurne1c - Cog 10.58 I 12 .. 48 110.:65 I 10,.78 . . \ , \ 

I . I 13',,'S7 I 14 70 13.80 I 16 .. 00, . I '1" 
I I I 
I I . I 2 77.,24, ,I , 79 .. 96 I 770.04,! 77,.·5 

Youth & the Law -, C~g 

Attitude Measure 
I' I I . 

In .j;- 72' 89 " 73.91 I, 70 .. 08 11 ,70.19 , .... Job Preference, .V.e::x."',O'l.7;",.. , I' , , ' , : ' , : ,. : : : : ' : : I, , : : : . , , , ::: , 

Table 17 

, TABLE 16' 'RESULT@.: ~a:Ly'siS' 'of CoVa:r:i'an:ce ' 

'CRITERION 

Crimes & Justice 
C~g-Post 

Law & the Consumer 

COVARIATES , ·OUTCOME'·· 
I , 
I Crimes & Justice '- Pre ,. pt... 001 
I Attitude - Pre 1 E-Group higher 
.\, . . . . . , . , , , , , . '1·' , , , 
I I 
I I 
I Law & the Consumer -Pre I p L .... 001 
1 Att.it.ude - Pre I E-Group higher 

... , . , ,I· , , " ,. ' ..... : . : .. , : : : . : : . :1: " : .. , .. , .. '. , . 
, ' I 

Cog-Post 

, I 

Youth & the Law I youth & the Law -Pre I p Loa 01 
Cog-Post ' Attitude Pre I E-Group higher 

Attitude Post 

, 
Job Inventory 

Bost 

.. . . . " . . ~ ·f: . . . . . . ~ . , .. . . . : * • • • • • ~ • • ~ •••• ·1·· 
I ! 
I I 
I J 
I Attitude Pre I 
I . I 
I I .. ". j •••• '." • , .• - , .•• - ••• , •• , , , , , : : : 1 : .. , :,' • , , . 

I I 

. pe!.. .. as. 
E-Group higher 

I , 

\ Job Inventory - Pre' -I p~ c 25 
I I. E-Group higher , , . , , .. '1' ;"", .. " ',' .. : : ' : ' : : ' : ' : ., : 'I: ' , ',' : : : : ' , , . , , , , 

• 
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~ 

SEATTLE RESULTS 

The paper-and-penc·il test'4tg pr~gram in Seattle was 

rather complicated. All' pr~g.rams were inV'olved '(L'aw 'in' a ---• • ........ , ....... , ·.1 ••••••• '.' ._ 

New ~, Great' Ca'ses' 'of the' SUI>'reme' CO'u:rt,- ·the:'Jus:t'i'ce 
'" . 

se'r'i'es, and Vi't'al' 'IS's'ues', 'of' 't.he" Con·st::tt·ut·:ton}. Only one 

or two Experimental teachers were 'in IDly one ·situation. 

In addition, one of the Experimental teachers was 'at a lower 

elementary school level ,(second. grade) , ,:w:here the measure­

ment devices and techniques used "[ere inappropriate. 

In general, all Experimental classrooms were tested 

for two days at both pre- and post test~g time.' The 

achievemen't. measures were administered on the first day , 

and the attitude measures on the second. Where possible, 

the tes'ting in the Control classes was limited to one day. 

This presumed, however, that at least two Control classrooms 

were available for each Experi~ental teacher. 'This was 

generally the case" The data were processed according to 

the model described for the Dallas evaluation. 

l'able 18 below summarizes the scores from classrooms 

us~g the various' booklets of 'che' :Jus't:i:ce: 'S'e'r'i'es. 
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Table 18 
., 

JUST:ICE SERIES: . 'C'6gh'i't:i'Ve' :~ A:ffec't::i:ve: U"e:s't:ihs:, 

ExPERIMENTAL CONTROL 
. ... ..., .. ·:ME:ANS.· . . .. ............... '" ..... 0 .. MEANS . 

TEST. PESCRIPTION : : : 0 0 : : P:re: . , , , : ; P:ds:t l : ' , ; : :P:re' : ' , , . : P'ds't . 
I j I I 

Crim.es & Justice I 17.·02 I 18.57 I 16.94 I 17.08 
(C . t')' I I ogn~ ~ ve I' • , , . 0 '1 ... . , 000 0, .... I 0 ,. ,. I 

. . , , , , , , : : ' : : : ',: ' : :.: : ' : : f ' • • • , : • : ' , : I; . : : : ' , : : ". , ,'. , , , , , . 
I I I 
I I I I 

L(~o~I~~v~lnsurn~r. of. 0 .1?",~~.:L ... , .~~·,~~ .... L ... ~~~,92 .!. 11.14 
, , . " ,.,.;:,;::::::::,;;;::;::: I : . : . , . : . : : : I: : : : : : : ' , : /' . , , , . , , , 

I I 
I I 

Youth & the Law I 13.61 13.81 I 13.74 14.03 
(C~gnitive) I .. . .. ,. L . I 
. , ,., ....,"'., ./, , , , , . : ,. .,.::';;;:: I; : : ' , : ' , , -I' . - , , , , , .' . . 

I ! I 

Affective Measure I 79 .. -27 82.34 f 80.11.: 80.04 
• • • • , 0 , o· ••• :' :1' - . , , , 0 , • f ' , . 0 • ; , , : : : I' , , : : : : . , ',. , .. , , . , . 

It,can be noted that me. :ch~ges 'for Experimental and 

'Con trol students on the' C'r'inres' °ahd' 'Ju'st'i'ce tes't are about 

one and a half points. for the. former compared to a minimal 

gain for the latter~ 
... , 

On the' L·a\-.r 'and' ·thEiC(,:>h·s:um:er test, the 

(::h~ges are two points and less than a quarter point, res­

pectively.. An analysis of covariance .. uWJ,ing the. post test 

score in each case as criterion and thepre~test cognitive 

and attitude scores as covari?-tes, indicates that .these 

changes are· s:Lgnificant .at .the '.001 level. That 'is, the 

superior performance of the Experimental, group would occur 

less' than Oile time in a thousand by chan.ce·; The 'result must 

have been due to the pr9gram~ 
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tThe results from the Youth and th~ naw c~gnitive test 

are not s~gnificantLy different~, The ch~ges 'for both 

groups are less than ·0.25 from pre- to post ,test.. This 'is 

one of the fevl times such 'a small ch~ge has been seen 

associ..ated with an Experimental, group usi~q this pr~gram. 

It is entirely possible th.a't the classrooms tes't'ed had not 

yet been introduced to this material by January, ~hen the 

post testi~g was done .. ' Youth' 'and :the-, L'aw, materials may 

have been saved for later in th.t:£ year. 

The ch~geson the attitude measure were a little 

over thr~e points, gained for the Experimental group, and 

a very slight drop for the Control,groupe The analysis of 

covariance here indicates a s~gnificant .difference in the 

performance of the two groups, favoring ~Le Experimental 

group. A smmnary of all ru1alysis done with these data 

and the results is shown below. 

f." 
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Table 19 

. Ah:a?lyseS:'o;E 'Co-Vari'ance' 'Run' Wi:th .Te's:ts . 
. A:dln:i.ni·s'tered :to·· Glas's'es'Us'ih'gthe: i.1U:s't·i·ce 
. S"e'r'i'es 'l?'rogr~ai1d Their' 'con:tr'ol' Cl'a:s's'es 

...... "cRITERION' ... : : : .... 'COVARIATES' ....... : : : 'OUTCOME' . 
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crimes'& 'Justice' I Crimes &Justic~-Pre I p~~QQl~ 
Post, ' ...... I .Attitude Pre . . ,I E-Group higher 

""'" ......••.•... 1. .. : ..•.......•..•..... 1. .......... ,. . I . . . . , " 
I I 
1 I 

Law & the Consumer I Law & 'Consumer-Pre 1 p~.OQl; 
Post 1 Attitude Pre· . I E-Group higher 

: , ......... j, ........... , ...... :. '1': ~ .. ::.: :~_: _: '_ 

youth & 'the Law 
Post 

1 1 

I Youth & Law-Pre I Non-si~lificant 
1 I' 
1 Attitude Pre 1 

, .. . ..•...... ' 1 : .... '1' : . : . : :. . .... ' 
I I 
1 1 

Attitude Post I Attitude Pre I l? L ~QQ1; . 
I, L -E-G:r0,u.p .h~gh~r 
I ! 
I i 

Attitude Post 
I I . I Attitude Pre I pL..QOl; 
I Cognitive Pre ~ E-Group higher 

., ..... ·1· ..... , . .. ..', 
! ' I • . 

Tables 20. and 21 summarize the results from the testing 

in the other Seattle classrooms.. The resuLt.s from the testing 

at the fifth grade level,' using the' 'LaW' 'in ~ New Land program 

indicate a ch~ge of' over three poin·l:.s for the Experimental 

group, compared to a ch~Lge of about one point for the Control 

, group. On the affedti ve measure for these, 'groups I the changes 

are four- points: 'and one half point,. ,respectively,. When the 

a.ppropriate 'analyses of covariance 'werecarried out, it can 

be noted that the re~ults a;,re significant at the .0.0.1 level, 

favor:!.ng the Experimental gi\':'OUp in both cases. 

",' 
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Table 20. 
• 
. Res'ttl·ts: 'from,· Tes!tin.$t' :in' .=the- Thr.ee· CoIis't:i:tu:t:i'ohal 

---:-L'aw: ?'r'(ig'rhlns' 'in 'Se:a:t:t'~e' '.-

EXPERIMENTAL CONTROL 
. . 

. . . . : . '!'EST- DESORIPIDION' . : .... : :P:re: ' . : ... :Pds:t : ... : ! P:r'e' .' ... P'Ost· ' 
I 

Law ,in a New Land I 8.97 1 llr19 1 9.0.9 
(Cognitb.re)" . 1 I I 1 

10..0.6 

, - . , . . . . : . : . . . . . . . . . . • . • . • '1- . • . . . . . . ·1· . . . . . . . . . . I· . . . . . • . . . J. . . . • , . . . .',. :: ,': "I' 'I 
Law in a New Land I 94.77 , 98.81 I 94.93 I 95.37 

~ffective} I 1 I I 
·:···::::·::··::1:·:··:::·:\·;:':;:·:::1;:::····:'1' "'---

, 1 I 1 

Great .cases of the I 9.37 I 9.75 I 9.62 I 10..14 
Supreme Court- (Cog) J 1 I I ' 
.•. '.: :. . ••.........•.. : .•• 1 .•• : ..... :1: ' .... : .. : : : f : : . : . : .. : r . ; : .... , . 

Great Cases of the 
Supreme Court (Aff) 

Vital Issues 
(Cognitive) 

Vital Issues 
(Affective) 

i 
I 
I 
I 

I I I 
1 , I 

70..73 1 72.17. f 71.0.1 : 
I I I 

71.86 

1 ... 1· .••. , . , .. 1. . .. ., .•. 

I I r' . 
15.44 : 18.92 : 15.12 I 15.27 

I I I 
1 • 1 1 
1 1 '1 , .. ". 
! I ! 
I 1 I 

73.27 I 78.10. I 72.96 I 73.22 
I 1 I , .. : ·1· .... , .. : • , .•.. 1. • • • . .1 

\ 
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Table 21 

, Ah\ail'yS:i'S. ,'of. 'cr.(j»){a::&'.i:ah:Ce.·:.~ .. : 'Re's:ul:ts: 'from 
. Cl'as.:sr'o'Ql:nS" -::Pr'e'sentihg .:cons;ei:tut~ion:al· L'aw 
. l"ro'g'rams' ahd 'their: Co'r(tr'ol Cl'as's:ro'oms 
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CRITERION . , . . . . . . . . COVARIATE CS,)· . . . : . . : : ; : 'OUTCOME' , 
I I 

La't'l .in ·a New Land I Law in a NewLand I p tL. OOli 
Cog-Post .. , .. I Cog-Pre .. I E-Group higher .... ' ... , : .... : . : : : :.: :1: :A:tcit:tid'e :P:r:e: ' : : ; ; .. , ,: : .. : ,: : . : : . ' , : 

f' I 
I. I 

Law in a New Land I Law in a New Land I p L .. 001; 
Aff-Post . I Af'f-Pre I E-Group h~gher . . . . , , . , . . . : . . . . , : ' . :1' : : . : : ' . : ' , . . . . : ; : : . : -: I' : : ' : : . : . : . . : : ' : . : : : , 

I I 
Great Cases I Great Cases I No ~ignificant 

Cog-post : C~g-Pre i d~.f.f,e.r.e~ .. c.e:.: .... 
. . . .. .., ,..,...'. '" 1\:tt.it'llde· pre ...:.:: I' . . ~ : 

'1'1 I Great Cases I Great Cases I No significant 
Aff-Post .,11 Attitude Pre I difference .. 

- .. , ·1 ... : ...... : : :: r . : .. : .. : : : : : : . : . : .. . 

Vital Issues 
Cog-Post 

I , 
I i 

. ,~ Vital Issues I p 4. .. O!)l; 
I Cog--Pre I E-Group higher 
.1. Att'itudePre .... /. 
~ I 

I I A 
Vital Issues I Vital Issues : p fl:izg. 001? 
Aff-Post I Attitude Pre I E-Group h~gher 

. . . . . . . . . . . . . . . I' '. ' . . . . . . , \. : . . . : : : ' - . . . : . . . . . 

The ,results from the junior high school test~g program 

are not so positive~ As can be noted, the changes in the 
" 

Experimental means are minimal in,both 'thec~gnitive and 

affective areas.' Thi.sis a little 'surpris~g, .because the 

results from the interview trip' in January are contradictory • 

It should also be noted that the results from the post 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

r 
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testi~g were received in our offices quite late -- actually 

near the end of March,' ,1973; and were not in. good condition 

when received. Occasi'onally I ~ith this kind of te.st4'l-g 

program, students do not .take 'the 'test :s.eiiously. The 

condition of at least half of the Experimental,group post 

tests indicated that this may have been a possibility, and 

the interview, group[s experience 'at one ·of·the junior h~gh. 

schools associated with the pr~gram sU9gests 'also 'thatsuch 

behavior would not be surprisi~g. Regardless of the reason; 

the results. do indicate that no ch~ge ,occurred on either 

measure. 

The results of the testing with ~the: Vi·t:al· 'DlS'u:es pr~gram 

are also summarized in r,J;ables 20 and 21.. Ch~ges are noted 

on ti1e c~gnitive measure of two and a half points for the 

Experimental group, compared to a ve l:1 , small change for the 

Control group9 On the affective measure, the ch~ges are 

about five points for the 'Experimental. group, compared to 

about one half point for the Control group. Both of these 

differences a~re significant, favori~g the )!:xperimental. group. 

Overall, ,then, the follow~g conclusions can be made: 

tIl st;udents whose teachers were "in the sununer law-

focused sociall studies 'institute, generally performed at a 

hicrher level on measures of laW-focused knowledge than did . ... . 

equivalent ,pElter. groups whose teachers 'did not have this 

training or these materials. This statement has one exception, 

... 
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, 
that bei~g the case of the junior highschool students. 

(2) students whose 'teachers were in th:esummer law-

focused social studies institute, generally developed more 

positive at'citudes toward iaw-focused topics than did 

equivalent .peer, groups whose :teachers did not have this 

train~g or these materials.' The same 'exception noted in 

tIl above 'applies here. 
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INTRODUCTION 

,Although a oat ailed hls.-torical revie~'1 'is not in order 

here 1 the accomplishments. of the Law in American society 

Project (LIASF) can be evaluated most meaningfully in light 

of: the context in "'Thich the Proj ect emerged. That context 

included a s.harp increase in public awareness and concern 
~ . ...,: , . 

r,egarding ':V:iolence (so-called law-and-order issues) as \-lell 

as issues' -concerning civil liberties, particularly whert'2! 

rninority group members 'I,'7ere involved_ Federal funds 'began 

'l?OUJ;ing into a ,varie'ty of efforts aimed at crime prevention, 

most of which appeared to focus on the direct control of 

criminal activity by ~roviding more effeetive police 'training 
, 

and equipment. Simultw1souslYi a number of educators, members 

of the legal prQfessions, and 'lay perso~s argued that, in the 

longrun 1 mori.~' 'effective educational efforts would be l?-ecessary 

to insure the kind of society conceived by the founding'fathe:r.s • 

Such ind:... viduals poin,ted out that although nearly every American' 

school child studies the Constitution r 'Bill of R~ghts 1 and 

the nation. t s judicial system, virtually no systema'tic efforts 

by ltlhich these are tied mean~gfully to current issues "and 

concerns have existed. They called fo~ ~ curriculum revolution 

from which the study of the,la\1 as it relates to the students.· 

'\ 

.. 
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't . 1 part of their 
and their fatni.lies. '\'Tould eme:r-ge as all. l.n ~gra 

, . ' th elementary school and continuing 
~chooling, b~ginn~~g ~n e 

.through secondary school-

Several educators within the c~~c~go Schools were aro~ng 

those who subscribed to the vie\\1s just ,outlined r and 'were 

instrumental in develop~lg what nm" is referred to as the 

LIASP. T\vo even'cs thar: '\'lere cri t~cal in that development 

'\'lere the crea't.ion of instructional rnateri~ls ~der: the aegis 

La
"'" ';n 7\"""e~ican society 'Foundation, directed by Dr. 

6f the , . ;,,'!.J-.t:).I... • 

..... . 'and the availability of funding from the 
Robert Ratcliffe, 

1 and Safe Streets Act through the lllinois 
Omnibus Crime Contro 

, '. fl10gether r these t\\10 events 
Law Enforcement Comm~ss~on. ~ 

'. 

. core of textbooks and the monies necessary 
provided a.bas~c 

to undertak.e the kinds of activities 'chat \AlOuld insure their 

effective uS,e in the schools eo 

certain activities began earlier, the Project 
Although 

presel'!-t form ~laS initi~tea. during the 1970-7~·. 
in roughly its 

l
.ts ob)' ectives then,' as now r \A;ere to disseminate 

school year. 

law-focused instructional materials, develop additional 

t 
'ls (e g the translation into Spanish of Law in American 

rna er~a •. , . 
society Foundation materials)., . to train teachers in 'che , 

d t 1 the curriculum. 
.effective use of such materials r an 0 P an -

n ecessary for tne int~gratio. n of law-focused 
guides that would be 

d · . lum of tlle C}1.~icago 
~nto the Social Stu Les currlCU -education .... 

Schools. 
~. ll.'mi,ted (temporarily) 

The Proj ect scope at that L.~me ~vas 

• 

.' 
• 

J' 
'. ' .-3-

mainly to activities'in District 6, ~d, ,accordingly, the 
, ' 

Proj ect t;'las housed physically in v'7ells H:Lg:h School. In a 

sense, then, the Project .at that -time i;'las' in a preliminary or 

pilot. phase in which procedures '\vere developed and tested 

within District 6 prepara·tory to a subsequent full-scale 

effort throughout the Chic~go Schools. Although there 

were certain advantages to this restricted effort and'to the 

locat:ion of the Proj ect Administration at Wells r certain 

disadvantages also ~'lere noted. by the 'Project Evaluators in 

their Evaluation Report o=!= 1971, and it '\vas recommended 

that the Project be centered in the Board Offices during 

Subsequent years. {The .basis for this recommendation", and the 

consequence~ of its implementation will be discussed in the 
, . 

section on Project Administration.) In ,!3pite of ·these Project: 

!-1anagemEmt limi't.atiop.s and difficulties ~rising out of a delay 

in receipt of funds from the ILEC, important accompli~hmen'ts 

occurred during that year. No.table among these .were the 

distribution of instructional materials and development of 

more ef£ecti veprocedures for that: distribution " initiation of 

teacher in-service activities, and commencement of the trans-

lation of rna·terials into Spanish •. In addition.!' that year 

provided experience for the Pr~ject stafr, particularly the 

Project Coordinator, Dr. Joseph Teplin, that proved extremely 

useful. in subsequent Project 'tv-ork. 

The remainder of this report ~iill focus on obj ecti ves , ' 

activities, and accomplishments of the Project subsequent to 

• 

\ . 
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that in~tial year and pa t" 1 ,. • I r l.cu~.arly Sl.nce June of 1972 'Hhen 

the Proj ect was placed \vithin the Depart.ment of Curricuium. 

PROJECT :ADMI.NIST'RAT"IO~· 

As described above l' durin.g its initial year the Project 

staff \-las housed in Well, ~ Hl," gh School. In ·the j~dgment of 

't.he Project Evaluators I this resulted in a physical and 

f~ctional isolation from other , elements of the Central 

Admin~s~r~:t.ion that \vouid have' '" . , _. _ . be(~n dlsadvantageous to the 

subsequent development of the Pro.]" (~ct had these conditions 

continued. Th' , 1 . lS 1.SO ation aqversely ff a ected a n~~er of 

:roject ~ctivities, but was - . most apparent in the area of 

curriculum develob ... men·t­_ ' That is, it seemed apparent that 

in Chica~Q was ·to' be made by if a major impac-t on schooling 

the Project" closer alignment with the C ' -urrJ.culum Department ... 
was imperative.. A d' ccor l.ngly , it Was J:'ecommended 'that the. 

Project be headquartered inth ~ ,e Board Offices and that its 

J..ntegra'ted with those of the acti vi-ties be functionally . 

Curriculum Department. 

An inspection of current p . ~ . . rOJ ec,- m.anagement indicates 

that the above recoromenda tions >we:c~ tak.e - . . '.~ ser~ously.. Duririg' 

the 1971-72 school year, the FroJ'ect . Ataff was relocated t~ 

the Board building, and in. J' . . l.ID.e, 1.972 -the Project was placed 
. 

under the jurisdiction of th ,e' Curriculum Department. The 

lines of authority and responsibility corwexning the 'P • ,_~oJect, 

\~hich were fuzzy during earlier stages I n',oy" - 1 . . ,yare,,, c early defined 

• 

• 

• 

• 

• 

• 

• 

• 
. ' 
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and appear to be sensible.. Hajor functional authorit:y and 
, 

resPbns~b,ili:t.Y for Project .activi·ties lie'wi·t.r", Dr .. Lorraine 

,til. 'Sul.livan
t 

Assis.ta.l1t .superintendent 'for Curriculum. Belmy'-

her I Mrs 0 Hary Gr~9g I Director of Social S-t.udies eXercises 

dire~.t authority over the project staff. That staff, as 

before
t 

is headed by Dr .... Joseph Teplin, -the Project Coordinator
r 

,.;ho directs the day-to-d.ay activi-ties of t,he Proj ect and 

is _ assi.sted by Mrs. til. stewart. 

A second line of. author.ity affec't::'ing ·the project extendS 

. '." ... ~ ..... 
from the Assistant superintendent of Schools for Government 

Funded 1
1
rograms, Mr. James G .. Moffat r and is concerned 'vith 

fiscal ma.tters and 'with ensuring that ·the -p:t::oje?t- meets its 

obligation.s as outlined ~n the proposal approved by the·ILEC .. 

In this 'connection, Mr. Jordan llevin has been . assigned on a 
-

pare-time basis as staff Assistant to the LIASP, ><ith duties· 
, 

that mainly center on evaluation. 

To reiterate, lines of authority ru1d responsibility for 

the LIASP have been quite c~early defined (See Appendix A" for 

Qomplete org~~izati~~ chart.) and place the major responsibility 
, 

for the proj,;ct sql~arely \-there i~ belongs t n~ely, within the 

- . Department of curriculum, under the supervision of Dr. Sullivan • 

. RO\v6ver f since there often. is a substantial discrepancy bet~veen 
an organization in theory and one in practice, a series of ' 

. intex=views 'ftlith key personnel '!,vas conducted.. These 'i,-lere done 

to obtain more info:r:mation as to the management characteristics 

;' 
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of the Project as it: is currently 'functioning as TtTell as the' 

. ' Vl.e,vs of ·those involved r~garcliJ?-g particulqlr elements of 

the Project ·to be described later (e .. g. 1 tbe ·translation of 

materials into Spanishl .. 

Irrt:ervi'ew Resu'lts... . Inteivie\'lS ,,·rere cG"l.ducted during 

·the Spring of 1973 "'lith ·Dr. Lorraine M. Sullivan, Mrs. Mary 

Grieg, Dr. J"oseph Teplin, and (briefly) with Hr. Federick 

Schuster. Altho~gh 'the intervievl format. 'vas informal and 

varied considerably from person ·to person, in every case 
" 

question? concerning the past and present organization and 

administration of 'the Project were raised. Similar que,stions 

had been posed earlier in conversations w.ith Dr. ,Lloyd Hendel­

sohn r Director, Special Programs, Government Funded Progr~ns, 

, <. 

~1r. Frederick Schuster, Adilu.nistrator, Research and Evaluation, 

Government Funded P,rograms, and Hr. Jordan Levin, Staff Assis·tant, 

Government Funded Prograrn~. 

The results. of these interview's may be described simply 

and hriefly. All respon¢l.ents agreed 'that the present 

organizational scheme and Project location have worked well .. 

There seems to be no confusion r~gardi~g responsibility and 

authm:ity. The o?=ganization, altho~gh more complex than 

earlier, is not un\'lieldy 1 and there is rela·t.ively li·t:tle of 

the Illost motion" so often associated w'ith complex bureaucra'cies .. 

The close involveme.ri.tof the Research and Evaluation componen·t 

of the Government, Funded Pr?grams division, under iYlr. blo££at 

: 
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and Df- 'Nendelsohn, seeIns to have had. an important impact 

on the Projec·tts developmeu·!:. ,dur~g the past. year. 

h'l\.W-FOCUSED :INSTRUCTION; ~. THE' 'DIPACT 'OF T'E:.!-,,\:CHER 'INSERVICR ACTIVITIES, 

We are 'concerned in this. section of the report with 

teacher opinions 'and use of Pl:)j ect materials T \'7i th the 

effectiveness of the Project in providing such materials, 

and with the effectiveness of the Projectl.s law-·rela-ted 

inserv.ice·.:activities.: The major source of informa-!:.ion 
. . '. 

regardi~g these questions was the response of teachers \'lho 

had participated in the Project1s inservice activities. 

Three categories of la,,'l-focused inserv.ice acti vi,tiez 

may be distinguished. First, aTJ.d by far the most intenSive, 

,qere the summer institutes sponsored by.the,Law in Americ~ 

Socie·ty Foundation .. , The second category consists of 19 meetings 
" 

or 'workshops conducted and/or sponsored by the LIA-SP during 

1972-73.. The third cat~gory consis·ts of all other law-related 

inservice efforts, mos't o'f 'tvhich are conducted at the individual 

school level and \vith rela.tively little direc·t participation 

or controi by the Project staff. Thus, the q~estionnaire survey, 

the results of which will be ~escribed below, focused entirely 

on teachers w'ho had participated in activities \vithin ·the· 

first bvo of these cat~gories .. 
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THE SUMME.R INSTITUTE-S, 

• The 'numbers of chic~9'o teachers atteI).ding the 'summer 

ins,titu'tes ,"vere '13 'in 1970, 25 in 1971, and 25 in 1972. 

Accor.di~g.to the LIASP staff, funds for teacher attendance 

in the summer of ~973 were not avai~ab~e.· These institutes 

involve both morn~g and afternoon sessions, five days a 

"eeJ<, for four "eeks. Their primary objectives have been to 

provide the participants with (a) a so~id base of ~aw-re~ated 
information, and ():» 5kil~ in methods of instruction, parti-

•••• a.. • 

cularly in the use of the case...;st:.udy. method. 

To examine institute participants I' reactions to, the 
~ 

institutes, and the subsequent ~aw-re~ated instructiona~ 
activities of these teachers, the questionnaire shawn in 

Appendix B was devised. This questionnaire was mai~ed to 

the 52 teachers who had attended the institute up through 

~9 n and ",ho were identified as sti~~ teaching in the Chicago 

Schoo~s. Responses were received from 28(54%) of these' 

teachers. These responses are summadzed in the paragraph" 

beloW. 

--
responding, 82% did. use a laW text .in their c~asses, and on~y --
7% did not. ~8% used another text which dea~t with ~aw 
topiCS, altho~gh'it was not one of the Foundation books. 

Within the 82% who did use a Foundation text, ·there were the 

follm'ling percentages of use according to boo~: 

• 

• 

-9-

Vital rssues of the Cons't,itution 

Grec..:c. Cas.es. 'of the Bu r p_eme Court 

Lal;v in a Nel;,z Land 

. 'JUSTICE: 'SERIES 

La,v and th.e' C~:msumer 

Youth 'and the Law 

Landlord 'and '.L'~ant 

Crimes and Justice ' 

_ --,¥.overty. and, Welfare 
. . '.. . 

Law and the City 

39%. 

29%. 

14% 

46% 

57% 

43% 

43% 
~:J di 

29% 

14% 

The response of -the teachers tovTard th ese 'texts ';,'las very 

pos:l:tive. N t o one generally n~gative corrunent 'tvas' entered 1'Then 

asked their impression of the books. 'The 

reservation, if one ,appeared 1 

most consistent 

was that of probl , ' ems with reading 

level .co - 1 ~ ~ x s ower groups. Especially po~itive were the feelings 

tm'Tard the conten-t , case method approach d ' 
Sixty-eight percent ' an student relevance.' 

'

responded ,,'lith full approval and 21% wi-th 

a IDlnor reservation mak" 1 ~Lng an 89% positive reaction to the 

Foundation texts. 1 E even per cen-t did not respond or were not 

usL"1g thetex-ts. 

The third ques,tlon d a dressed the usoab'l't _ '- J • .1. Y of the -texts 

year after year. Of . the '89 % ~'lho respond'e d that the books 

'to'rere useable for more than one year, 64% l' lsted the problems 

o'f keeping the content up to d~te and/or the possibility of 

hard cover books 'which ,V'ouldtake more student hanc.lling. The 
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teachers felt that .continui~g changes in court 'decisions 
• 

\V'ere important:. considerations in 'l:.his 'kind of la\v-focused 

approach, so that if ne\., editions "vere not: cons'tantly put out, 

there should be an addendum of some kind 'vhenever important 

issues \-rere decided. It ,,'las, generally felt 'l:.hat the philo­

sophy and concep-l:.s involved were universal so that in basic 

forma'l:. the books vlould not become quickly dated. ?\gain 1 the 

11% did not respond \'7ho were not usi~g the, 'l:.exts. 

Only 7% responded 
. -\: 

that they never discussed law-focused topics, and anothe.r 7% 

said that they used the materials as a reference to other 

curriculum materials ~ The other break dmms from II Intensively 

fOl; a unit . period" to 1I0nce a mont.hl! are shown below: 

Intensively for a un.it period 

Three to four ~imes a week 

Once a week 
, , 

Once a mOl).th 

"More Of ten II 

Reference 

Never 

7% 

4% 

18% 

18% 

39% 

7% 

7% 

The la~gest cat~gory of Ill/lore Of ten II is not defined; 

hmvever 1 ,it appears that 9 3~ of the teachers who attended 

the summer insti'l:.uteare us~g law-focused discussions 

in their classe-s in some manner. In loqking at queS'l:.ion #1, 

,this means that even some of. the teachers \'lho did not have 

'l:.extbooks that were la\-T-relatec3. ,,'Tere in·troducing la"y-rela'l:.ed 

topics. 

• 

---~~~ ~-~-'-------~-------:-------------~---

• 

• 

•• 

• 

• 

• 

• 

Use clf la;;-r-rela't:ed 'filmstri'p's' 'ahd 'f'i'lms .. -' -- .' -- ---- Only 4% 

of t~e teachers responded that the~~sed ,filmatrip~'2-3' 

times. a month.. E:Lght:een percent .said t.he.y ;;ver'e used about, 

once a month and 11% in'l:.:coduced them intermittently. About 

t'llro-'l:.hirds had never used filmstrips of any kind. Some of 

't:j; e topics covered in the filmstrips wh:;'ch .;;vere 'used included: 

Bill of Rights and the Constitution, tile law-making process, 

social issues (i.e. delinquency problems, drug abuse, crime), 

econo~cs·r. and ·the Supreme Court. Thirty-,t't'TO per cen'l:. of the 
~ .... 

teachers \vho used '~he filmstrips reported that 'l:.heir s·tudents 

responded '-7ell and that the filmstrips acted as good springb(Ja:r:ds 

for discussion. 

Thirty-five percent·of the teachers have used films in 

their classes, and of these 21% have used them once a month v 

.. 
7% once a week, and 7% irregularly. 25% of these movies 

dealt with la\o]' cases and 7% with social issues. Student 

reaction was positive in all cases \-7i,th good discussions 

men·tioned as a follow-up. 

The 'u'se' of' mo'ck trials' and other s'imul'ation activities .. 

Since considerable emphasis on the use of mock trials and 

ot.her simulation activities for la:w-focu::?ed instruction w'as . ' 

included in the summer institutes I the teachers were asked 

abou~ .the use of these techniques. 

Almost half of the teachers have used some kind of a 

mock trial and 14% have used three or m()re. E;leven per cent 

, . 
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T.Tere or~.· ginal" scriptS. 'l,V'rit't:.en by the ·teacher 
of t.h~se held ... 

ru,ld students . 
Thirty.-t't'lO per cent used materials 'from the 

b k and 7 % found "their information 
!ns,titute or frorn LIASF 00 s 

in orrcside sources. 
Thirty-six per cent of those holding 

'the mock trials reported a successful. group ,experience. 

't'1ho .lI couldn tt handle it. tr A small 
Only 4% had classes 

th class reported that 
percentage (7%) who taught more an one 

h success and failure, depending on 
they had experienced bot 

. 1 d' other simulation 
the level":qf the stud~nts ~vove • 

'" Sixty-four per cen't of 
activ::"~ies also w'ere .... lidely used .. 

Kind of simulation from ~Desert 
the te~chers had tried some , 

Island" ''1hich ''las the most popular. (36%) to 'Columbus r trip 

of simula'tions ar~ list:ed are belm.,: 
to America. Percentages 

Desert Island 

Decision-M.aking. Simula'tions 

Values 

S'!:op Action Films 

police Patrol 

~ Ghetto 

Debates 

'Columbus t trip t:o America 

International Pol.iti..c$ 

no Response 

, .. 36% \ 

4% 

14% 

4% 

4% 

4% 

4% 

4% 

36% 

" 

"ft " 

." 
• 
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Soimulations like the JlDesert Island ll 't'There decisions 

have ,to be made r~gard~g the forma'tionof a society and H::.s 

rules, and. games where ~alues must be defined in conflicting 

si.tuations are the most popular. Thirty-nine per cent of 

those ''Tho attempted simulations reported success I 't'li th a 

small minority (7%) again mentioning ·th~ problems associated 

wi'l:h having students in slower classes not being able to 

handle such activities. 'J."tqenty-one per cent reported tha't 

''1hile 'the "~'~udents gen~rally enj oyed it r that:. the simulations 
. '" 

vTere. only relatively successful and that in some cases group 

frus'crati.on ''las a ne'tV' conc:ept -;vith 't'1hich they had to deal. 

In cases such as those, perhap~ the stated outcomes of the 

simulation are not as important as those ~vhich occur naturally 

during the group process. In any eventr_learning does go on. 
, 

Field trips and· class visitations. Only t'tV'o. of -the 

28 teachers responding to the questionnaire had taken law·-

related field trips with their classes one to a play dealing 

,·,i,th freedom of expression and another to court. The ma,;jority 

o~ teachers reported that the number of field trips was limited 

by ,their school policy or. t~hat ''7hile the class- had ·taken a 

trip, i't. was not la.w-rela'ted. 

Bare:ly a fifth (18%} of the participa'ti~g teachers had 

visitors in their classrooms.. Those '''ho did, had people· 

like police officers, an election officer~ a family financial 

• consultant, bank' officer ,>[ho talked about credi·t, a county 

• 
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real estate tax assessor, a FEPC Examiner, and a FTC ,attorney­

Dr. Teplin \qas I.:1.lso inclucled in the list of those who came 

to discuss the law-focused materials and the 'purpose of the 

insti'tute. As can be e}"1'?ected, -the overall response of the 

stUdents to such visitox:s 'was' posi·tiv~, especially "qhen 

they were allm'led activ/e . participation in the form of question­

an~\qer periods. 

Assistance from ~he LIASP staff. The emphasis of 

the qu,esti:~:ms nmq shi~'ts' from specific classroom activities 
". . 

and materials to thf'; teacher and his problems in impl~men'ting 

the law-'focused program. Sixty-four per ,cent of the teachers 
, 

had not requested any assistance, but of the 36% who did, 

Dr .. Teplin. and Ms. Stewart were mentioned as supplying what 

1-vas neecled. No one 'who reques-ced ~ly k~d of assistance Or 

materials reported that they 'tvere ignored or thnt 'they \Vere 

promise~.something which they didn't receive. 

Half of t:.he teachers involved ,,'lith the surmner institute 

had someone from the central office come to discuss the 

.program \vi th them. In all cases except one, that person 1-vas 

Dr .. Teplin. The discussions centered .around :t:he program 

'and its associa'ted materials and ped~g?9Y .. · Consideration 

was also . given to .any problems the teache.r may have encountered, 

his reactions.,. ,as "\-rell as those of his student~s. Compar~g 

this ,",vith question #11, it appears that teachers who did not 

request any kind of assis·tcince were not forgotten.. The 
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project staff made an attempt to visit others and solicit 

their 60mrn.ents and evaluations f 'I.'lh-i le' c: ~ • h t .... ~J...;r:f3;t:;~g, e 'p and 

suggestions. 

Proj ected use of la~'r-focused mat'eria:ls_ 

per cent of the' teachers responded in a very posi,tive 

manner, stating that they fel·t t.J1€:. law-focused curriculum \Vas 

very important and releva~t -- especially for inner city 

children. 'rhose teachers who had been unable to incorporate 

the law-re;J.:,a.ted materials' into their present courses stated 

t:heir intent to do so vlhen they had a course in which i,t 

'w'ould fit.' Some had.not been assigned any kind of American 
'. ' 

Histo;ry or similar social studies 'course and tvere in fields 

such as visual aids 'where ,their scope tv-as limited. However, 

'chese teachers did state they \Vere anxious to try ,to use 

the materials. 
,-

The small percen't.age of those teachers who said they 

would not use the la\'l-focused curriculum again said. that 

they had been transferred or tv-ere constrained to text use. 

Only one respondent said that he "vould no't use the program again 

because there had been no follow-up efforts and he h d b a .een 

left. w'i,thout help or materials .. 
" . 

:Addi:ti'onal' 'cornro:e:n ts • This final open-ended question 

allQ'l;'7ed the teachers to e}"rpress any other feelings they might 

have regarding this 'la~q-focused approach. Fourteen per cent 

Here those who could not use' the program' right aT.,vay. Again,' 

.~, 

. 
{' . 
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they mentioned that, .they were anxious to try the curriculum 
, 

and expressed very positive reactions to the 'institute ~~d the 

people involved. Eleven per cent had no furthe:t c,-)rnments. 

There \'Tas only the one person who had no't been able 'co success-

fully use the material and information received from the 

inst:t:tute. The other 75% were extremely favorable toW'ard the 

entire program and its approach. They had found the classes 

and instructors at the institute stimulating and informative, 

and th~ir",$tudents had :r:esponded W'6ll in classroom implementations. 

Even those teachers who could not use the material immediately 

'll-Tere enthusiastic about the possibilities of future use. Some 

of the suggestions and comments which the teachers had were: 

(1) 

, (2) 

, 
(3) 

(4) 

(5) 

(6 ) 

(7) 

(8) 

More topics on vmrld la'tv. 

Hard cover books which ,,-muld be more durable. 

More atteption to the problems of shifting assign­
ments and, personnel.. 

'More advertising to get the proper,people involved~ 

Cut back on the required reading during the 4-vieek 
period. 

More topics on the idea of personal la,\'l" 

Have comparisons of international law systems~ 

Every participa11.t should create some materi~ls for 
a law-focused cu~riculum and supply copies to the 
other ,teachers... That ,,'lay everyone could more effec­
tively share and improve on, ideas. 

• 
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, , 

From the .responses on this quesi;:.ionnaire r it can be 

ascertained that better than three quarters (82%) of the 

teachers ,qho participated in the insti tu'be used la\'T-related 

and LD'\SF textbooks on a fairly regular basis in their 

classrooms ,,'lith positive student feedback. While 'the use 

of filmstrips, movies ~d class field trips ,vas considerably 

lmver, this can be a'ttri~uted. to lack of equipment and funds 

for such activities. This idea is reinforced when the 

percentage goes back up on the number 'of teachers \vho have 
• .. 4.. .. . ' ... 

held mock '\:.rials or i~troduced some kind of simulations ' 

'\vhere extra materials are no'!:. necessary. 

Concerning the role of the project sta~f, teachers who 

requested assistance were not ~eglected and rec~ived attention; 

in fact, even some teachers who did not ask for any kind of . . 
.-

help were visi,ted by Dr. Teplin to allow them to ask questions'· 

or make suggestions~' It seems that a' real attempt '\vas lttade 

on the part of the project to keep open comrnuhication be'tween 

the central office and teachers. The results of 'this effort' 

were that almost unanimous support of the project. and its 

continuation \'7as expressed by the teachers, indicating approval 

of its materials and objectives. 

.. 

, ?,:. 

""''''''1." 
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THE PROgECT'-SPONSOHED INrSERVICB NEE'rINGS 
, , 

"\ . ...,....---..... ........ --::--...,-:",,'l'll'. ------------------~----~,r_-----------'--------
,\\. ., Jr.;. " 
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" 

• 
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Each of 'these inservice meeti~gs 'was attended by at 
~ 

Betlveen October 26th r ,1972 ,and June 13th, 1973, 19 inservice 
least one of 'th.e proj ect s'taff members (Dr. Teplin, Ns. 

la';v-related meet~gs were offered. LIASP staff data shof/T a 

total a't'tendance of 1,359 for these meet~gs. There ';'lerip 

seven major areas "'lith ... vh.ich these dealt. The ntlJ.'11ber of 

inservice meetings held per area ~Qq the number of teachers 

'\"ho participated in each are shown below: 
" 

AREA # OF RELATED j.t 
11: OF TEACHERS 

" . 
" INSERVICE PROGRANS 
'" 

In'troduction of LIASl? 
to schools ,~'lhich l;qere 
not already actively 
participating 

L"1troduction of new 
rna'terials and tech­
niques to teachers 
already involved in 
the program 

Seminar to e:h.'Plain the', 
recen't Illinois druSf 
control statutes 

Evaluation of existing 
programs: Clarification 
and 'plal1ning of pro;;;pec­
tive programs 

. Seminar on audio-visual 
approach to specific 
topics 

Substantive ser.ninar on 
the Illinois Constitution 

Legal aspects of student 
rights and responsibilities 

'4 

6 

3 

3 

1 

1 

1 

113 

.. 
347 

421' 

, Combina'tion of 
18 ,teachers & 

. ad.ministrators 

,- 125 

190 

145'· " 

- ,--,~ 

• ' 'GRADE 
. ' 

Elementary 
& High S • 
Elementary 
& High S 

• 

K:-12 

• 
High School 

5-12 

8th and 11th • 

1-12 

• 

Ste,'rart, or Mr. Levin) and in most cases, all three were 

present. The OIle exception was the evaluation of the' 

existing programs in the ~hree high schools, and involved 

no't only teachers, but also administrators _ Dr. Teplin 

''las responsible for this aspect of the inservice efforts. 

To determine teacher reactions to th~ various inservice 

meet~g~ '0',: and, to ob·tain info:tmation concerni~g law'-related 

instructi~~al efforts by these 'teachers, the questionnaire, 

sho~m as Appendix C \Vas ~eve~cped. That questionnaire ... "as 
, . 

sent early in April to a sample of 100 teachers drawn randomly 

from the 1,032 na.I(l,es' of teache:rs '\vho had attende.d the ten 

meetings held up to that ,time~ Because of a 10\-1 percentage 

of returns (23 percent), a second copy of the questionnaire 

Has sent. to those 'tvho had not responded, resulting in a final 

52 per Cent level of returns. To provide an estimate of 

. whether those 42 per cent. '''ho did not respond would have been' 

likely to react differently than did the respondents, a 

tE!lephone survey of 10 randomly selected J?,on-respondents 

'\'7as conducted. Tha't survey failed to show ~y hint of a 

difference between the respondents and the non-respondents 

in. ·their reactions to the meetings or any other aspec't of the 
.' 

LIASP. Thus, it seems safe to assume that the responses 

sl,unmarized below' are reasonably representative of the to~cal 

o .' 

. '.. I 
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population of Chic~go teachers who, aH:endec1 the inservice 

• 
mee'cings. 

P'actorsinfluenc'ing' teacher at'tendan'ce. Four means 

of disseminating information about upcoming inservice' 

meetings \'1ere employed: (1) ,the Superintendent I s w~ekly 

bulletin, sent -to the principal and assistant principal 

of each school; (2) the Proj ect in vi tation'al, letter, 

also sent to principals and assistant principals; (3) the 

Proj eC,t N~\'1sletter, of 'tvhich eight copies ;,vere mailed to 

each scho~li and (4) a pr~gram for each activity tha't ",vas 

sen'!::. to principals" assistant principals, department chairmen, 

and t.eachers 'who had attended one of the SlLTfu'1ler institutes. 

On the face of it, at least, these appear to .be SOQ~d pro­

cedures. The weak point in the communi~at~ons linakge, ~£ 

there is one r probaJ;ly is at the individual school level ,'lhere 

procedures for dissemination of the information vary considerably 

.and may not always be reliable. It seems desireable that 

every principal be urged to appoint one individual (perhaps 

the relevant department chairman) to notify personal.ly each 

teacher who might be inter~sted in the program. This no,tifi­

cation must be done as early as possible, since a major 

obstacle in the "/tay of a·ttendance often ·is 'the problem of 

arranging for onels classes to be covered during the period 

of the meeting. 

Approximately 90 per cen·t of the responden'ts learned 

" .. 
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of the meeting (5) they a·ttended through regular school 
t ' 

channels, i.e., directly from the announcements just 

described (46 per. cent), from their principals (41 percent)r 

or from their department chairmen (4 per cent). 1:'llien 

asked ,,'Thy they had chosen to attend, 27 per cent reported 

that their attendance had been requested by ~heir principals 

or department chairmen. Twenty'-one per cent attended to 

obtain informa·tion for ,their teaching, that 'vould be helpful 

to 'their ,s.tudents, 21, pe'r cent to support other law-focused 
, '. 

teaching activities in which they "Tere engaged, and another 

21 per cent because of personal interesc,in the subject. 

It is interesting also that one-third of the respondents 

had' attended. at least t,'1o la,y--related inservice programs, 

suggesting'that they had reacted positively to their first 
, 

. experience 0 

, 
Impact of the inseLvice experience. Abou't half of the 

respondents indicated ·that they had already used information 

and/or materials obtained from the inservice program. Most 

, ' 

(38 per cent) had used them in a specific'unit of instruction 

and the remainder (10 per cent) as supplement~ry reading 

material. This appears to be an encouragj~gly high proportion 

'd th' for many of the respondents their "'Then one cons~ ers at:. 

recent, and that their u~e of the information, ' at·tendance '\vas very 

in the future seems probable. To pursue-such questions, the 

teacners w'ere asked to indicJa'te reasons for nonuse of the 

• 
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mat.erial. Of the 23 ''1ho respond~.\d 't.o this Ciues-t.ion, -t.hrea 
t 

indicated the .in-t.ent. ,to use the material ,in -t.he future a.Yld. 

five others reported that the material they requested had 

not yet arrived. Ten teachers, or about 20 percent of the 

total respondents, indicated that the inservice program 

was not applicable in their teaching area¥ We s~ggest that 

attention be given to means by which such occurrences can 

be minimized, so that the Project 1 s prescious resources 

will ~e, d-;i:rected vlhere they are likely to have maximum 
'" 

effect, namely, \'lith teachers who can utilize the information 

to'"the benefit of ~tudents. 

Te.achers were also asked about the studen-t.s t reactions 

to the law-focused instruction they had undertaken. Of 

those 18 teachers reporting such reactions, 17 reported 

that student reactions were favorable .. '-This, again, is 

. ' . encouraging, s~ce, ~ our experience, teachers appear to be 

quite candid in their report of student reactions to instruc-

tional materials. 

Ma-t.erials and assistance from the LIASPstaff .. T\vo-

thirds of the 33 teachers who reported having requested law­

related instructional ma-t.erials also reported having received 

them. Of the remaining 11, eight actually specified the 

material that they had requested and not received. 'Of these, 

ti.'10 had requested relatively. expensive audio-visual ma·terial 

and two had reques-t.ed instructional material pot on the 
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II approved l.i.st.1t for the Chic~go schools. Thus, only three' 

individuals reported hav~g requested but did not receive 

instructional material that the LIAS}? staff could have 

provided. ~fuile not perfect, this is a good record of staff 

service in this respect .. 

Further inspection of the questionnaire responses 

yields a particularly interesting fact regarding the request 

and use of information. All 22 of the teachers who requested 

and received material from the Project also reported having 
. ...~,;. 

used that' '~teri~l in the classroom. It appears, then, -t.ha't 

when a teacher goes out of his or her ,yay to request special 

material, that material is likely to be used. The i~plications 

seem obvious. 

In evaluating any project, one of the most- important 
-

pieces of information relates to the serisitd..vity of cen-tral 

administration personnel to the needs of the teachers affected. 

It has of-t.en been our experience, in dealing wi tb. a 'vide 

variety of federally funded projects, that frequently the 

people assigned -t.o administer the ,project are overcommitted 

to other endeavors and a.re unavailable when the teachers using 

-t.he materials need help. To assess this -possibilit:,{, t\VO 

questions were included that specifically asked about assistance 

provided by the Project staff. The results were quite positive. 

Ten teachers responded that. they had sougl1t help on a 

specific topic and nine· indicated that they had received all 

. .-

-'-Ii 
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the ~elp requested. The tenth respondent indicated -chat 

he had reques:t:ed certain information \-lhic'h. did no-t arrive .. 

i.'. are not apprised of the reas,on for -this bre~<:.dor.m,' so 

t'le cann.ot assess ".;hether it l..'las the fault 0' f the project 

onet eless, the staff or due to an unreasonable request. N h 

great majority of those.who sought help reported that they 

received such help.. La-cer -:n th' .... ~s report, '\'le 'shall proj ect 

from this information (E!-) the l:.,stima-ced number of request~ 

which ?1U~.~: have been received by the project staff, and (b) 

reques .ca for information and help the approximate number of t 

\'lhich would be received if the program T.Tas ~ presented district-

Teacherls projecte~ ~ of law-focused instructional 

, mate-rial.. The question pos,ed, co . t ncerrt~ng eachers' stated 

intent to use or not to use -the 1 aw-relat:ed ma:terL:tl w'as 

conside~ed among the most critical, providing pe~haps the 

single best estimate of t.eacher . . recept~vlty to LIASP efforts. 

The results . were ~mpressive .. 

First, one-fourth of the respondents reported that the 

question 'vas not 'applicaple to t.'lJ.e~, mainiy bS!cause they' 

did no't teach an app' ropriate sub]' ect.. Of h ' t e remaining 

39 teachers, 80%," indicated a: defin'ite in-tent to use the 

materials, and anot~er 16 p~r cent indicated a probable future 

use. We cionsider this to be an unusually t . s rong xmpact from 

such relatively brief inservice programs. Jlhe result is 

especially impressive when the necrat;ve ~ ~ respons~s are studied 

',1-'''''", 
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more carefully. In one sense, no truly n~gative response 

,.,as re~eived. ' Those \.zho responded n~gativel.y did so primarily 

because the materials were not appropriate to thei!: m'ln 

par'ticular classrooms,. rather than because of any general 

negative reaction to t11e ma-terials or the program. our past 

e:xperience in dealing 'with teachers in this. school system 

has convinced us that if. nega-tive feelings exist tm-vard a 

curriculum effort, these feelings '\V'ould have surfaced '\ofith 

a ques,tion such as -this one. None did" and that fact is a 

credit ~6-'\~he LIASP.. Just to provide a flavor' of the responses 

received to this item, we have quoted below ten of the responses 

to the question: "Will you continlle to use the law-focused 

materials in -t.he future? Why? \I 

I am scheduled for two classes in Gons-t.itutional 
Law next year. Student interest seems to be 
building and I. ~nj oy teaching the subj ec't. 

Yes t very valuable f<?r studen-t:-s to 1:e made a'ware 
of the difficul-t.ies J.nvolved ~n makJ.ng law's and 
the proper channelS necessary to change laws~ 

Yes I think it is a necessary part of a social 
studies curriculum. Also 1 '\V'ith the requirements 
on consumer education, Consumer Law is a major 

componen'c .. 

yes! I find the casebooks and case me'chad approach 
very helpf,ul and also the Liberty Series. 

Yes __ the course I teach is cons'umer Education/La,'" 
in American society ~ Therefore la\v is an impo:r.:tant 

part. 

Yes _ 'IILa\'l in American society ll is being offered as 
a one lli~it social studies course during 1973-74 and 
I \'-1Ould like -t.o -cry it., 

\ 

\ 
\ 
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Yes T I~;m interes'ced, in ,this area myself and it's 
relevant to the students~ I have 'a good supply 
uf materials from my principal's. participa'cion 
in ·t.he sununer 'i.'lorkshops-

Yes -- this is an inIf,er city school and I find 
the s-t::.uden"i::s J<:nmv very !Little abou'c their righ\:'s 
('i.'lhen they ~ re violated 1 or 'i.vhat 'chey can do' to 
assure justice). 

Yes.. I plan 'co use the consumer ·la'i.v section in 
1973-74 General Business. We are preparing mini­
courses for independen·t study and several units 
'tvill come from :chis. 

If 'the materials could be modified for cl·assrooms 
K-6, I cou.Jd be instrumental in introducing it 
and ··~.istrir,uting. it for use throughout the school .. 

" 

'Other t'eacher comments. Finally, the teachers 'i.'lera 

asked to make any additional comments tl1.ey 'Nished regarding 

.the inservice meetings.. The responses to such a qu.estion 

are usually difficult to categorize f since ·they usually 

consis.t of statements which are very specific to that 

'teacher's particular 'tvork situa·tion -- the conditions, 

administration 1 and peculiar circumstances 'i.'7hich exist at 

that site. Some of the comments did fit into cat~gories, 

however I and are summarized below for the information qf 

the project staff. 

Five teachers comment at s019-e leng-"'L-h on -·the need "co 

redu<.~e the amount of "book t,outi~gll by, publisher 1 s representatives. 

\I One sales display by all publishers displaying their 'i.'lares If, 
1 "". 

'vas req'uested by a teacher .. 

I,l 
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Seven te.achers 'tventout of the 'i.-lay to cornmen'c on the 

need i:or more specific and practical informa'cion to help 

them in present~g the pr?gram. Three of th.ese cornmen '~ed . 

that, t.he help must b t th b 'ld' ' e a e U~ ~ng level r' and not throu':rh 

regional centers. 

The other comments are essen'cially uncategorizable .. 

However, strong positive feelings as expressed previously 

"lere reinforced in this question. Nore than half of the 

responc;1el'l;t.~: used this' ,item to sound \'lords of e\1.couragement 

for the continuation and spread of the project. 

Proj ections and recommendation.s. How many students 't'!ere 

and ''!ill be affected by the inservice programs that "ve, have 

been considering here? No definitive ans'tver to that importan'c 

ques,tion is available now, but some estimates can be made. 

Firs'c, we assume tha~t the I, 032 attendanc;e figure for mee-cings 

held prior to our sample survey included roughly 900 different 

individuals. Of those, our data suggest that about half had 

already employed information and/or materials with thei~ classes 

and that the average number of students impacted in this way 

was 43 per teacher. This means ·t~at some 18,0·00 students "vere 

introduced, :Ln som€:! manner 1 to la'\v-focused mat.erial and/or 

1 
The Chicago Public Schools operate on a f~ur year textbook 

cycle. The year of this evaluation coincided with selection 
of ne .. <T social studies textbooks. The next "social studies" year 
Hill be four years from this one. Thus it '<Tas reasonable that 
texcbook publishers 'vere encouraged to display $ocial studies 
texts at these meetings • 

• 
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info:r;ma'tion con'tributed by the ip.service activities in 

ques'cion. This is, ,of course,. a_ gross underestimate of the'· 

number of students 'treached" by tp.e year 1 s inservice pr~grarns 

for a-t least four reasons. F· t J..rs 1 an additional fi ve: 

inservice meetings \'lere held aft~r our sampling ,'las comple'ted, 

wi-th an attendance of about 500 .. This suggests an increase 

from 18,000 to about 27,000 s'tudents reached .. Moreover, 

these la'ter five meetings all were more directly focused 

on .la\v:.-r~~,~ted instru~tion than 'tvere some of ,the earlier 

meetings! suggesting ~hat 'the perCel'lt~ge of a,'t.tendees \vho 

could and did use the acquired information was likely greater 

than 5 a per cen-t. We Id th . , \vOU , erefore, raise our estimate 

-to 28, 000 students. :Further 1 those, 'teachers can be expected 

continue and probably e~pand their l~w-focused instruction to 

next year" giving u~. a figure of 56,000 studen-ts over a bvo 

year period. 

Finally, w'e expect that the attendees are likely to 

influence other teachers \vho elid no't attend any: of the 

meetings. Tt is impossible to' accurately estimate the 

extent of such in, fluence, bu,t it does riot seem unreasonable 

to assume tha-t.' each: attendee'will influence on +-he ' 2 ' " '- average, 

. 19 inservice. mee't.~gs 1;'lere no'ted earlier in the table 
fJ..gures... Updated J..n,fonnation for that table \vas not receieved , 
at the tJ..me of these projections. 
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onC o,ther teacher. If so, then the number of students , 
reached in some \'Jay over a tw'Q. year period' thro!lgh (or 

partly through) the special inservice activities duri~g 

the 1972-73 school year 'would be 'tvell in excess of 100 ,000. 

,Of course 1 the. above estimate is ~:Lghly speculative 1 

being based in part on se.veral untested assu.rnptions.. AlsoI' 

to say that a student has been reached does not. provide 

information regarding the quality and degree of t~e impact. 

tl 1 
. t se"'.ms clear tha.·t. there has been and 'I,'lill 

Never 1e .~~Sl~· "" -

continue to be a high pay-off for the sorts of inservice 

activities in 'tvhich -the LIASP' has beeninvol ved over the 

pas-t year. Wpare most impressed "''lith these_effortS., and 

strongly recommend their continuation and, if possible, 

their exp'ansian .. 

A 'second reco~endation concerns the possibility of 

introducing greater efficiency into the inservice,' program 

operations _ Specifically, ... ·le suggest the, adop-tion of a 

. sys-tem similar to one tha't. has operated effectively for 

the La"., in a; Changi~g Society Proj ect in ,the Dallas Indepen-

The two major features of this 
. . den-t School District. 

system are: 
(1) Only one teacher per school attends the 

inservice sessions and receives inservice credit r and (2) a 

second -t.eacher in the same building in the same. b,:ild.in
g 

is designated as the -matching -teacher (kind of a "buddy 
t 

sys't.em II) .. The firs-t teacher, has -the responsibility of 

" 
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of transmitt~g information from the inser..rice pr~gram to 

the sE!cond teacher. Both receive additional inservice 

credit for these consultations. 

To, make projections regarding cost and staffi~g to 

reach appropriat.e s-t.udents in all Chicago schools, one 

simply needs to kno!,,/, the number of schools and the average 

number of social stUdies teachers per school. Based on 

-t.he above system, we need to look fOr'l.vard to haying only 

about hal~.: of these t~achers directly involved in an inservice 
"" .. 

program.. At the jUJ."1.ior and senior high schoo~levels F each 

teacher faces about 150 stude:nts. Based on an assumption 

of about 40,000 students per grade level l there must be about 

300 social ~tudies teachers per grade level. Half of these 

"Tould need training, the o-t.her half would be the II buddy . It 

Some thi~gs should be kept clearly in mind considering 

these projections. Most teachers of social stUdies know 

little abou-t. l~gal teclmicalit.;i.es. A one or t~70 day inservice 

program is not enough to make them experts in this area. 

There are r hmvever I a \'7ide variety of available materiaLs, 

expertise I and facili-t.ies 'which can be used to help these 

'teachers out. These include "ivilling la:~.zyers r policemen, 

members of pardon and parole '~gencies,the on~going court 

system available for visits, various audio-visual and 

simUlation activities already on the marJcet, and considerable 

textual material. An aggressive cen·t.ral office staff could 

.. 
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recommend fu"1.d coordinat.e the use of all of the resources by 

\:.'·~n-t.erested -t.eachers. We do not propose a r~gional storehouse, 

'l.vhere the teacher mus-t. be the ~ggressor in seeki~g the 

information ~ Rather I '\.-7e suggest tha-t. -t.he central office 

staff seek out, throu~h inservice programs like those used 

during the project's tenure, all appropriate teachers to 

apprise them of the availability of these resources~ The 

quest_ionr~aire has shown that those teaGhers who are interested 

in the apP'roach will peek additional help, and this help . ~ ..... 
-'-must be made immediately available, \-vith minimal delay. 

THE SPANISll TRANSLATIONS .AND THEIR USE .' 
From its inception, a major objective of -t.he LIASP' 

has been the translation of la\q-focused. instructional material 

into Spanish, and t,he dissemination of this material for use 

with monolingual Sp~ish-speaking students. This objective 

\1aS based- on t\vO assumptions. First, it was assumed that the 

need for law-related information is unusually great among 

the many Spanish-speaking students and their families in 

Chicago. There appears to be no question. -regarding the validity 
. ... '"'.. ~ . 

of this assumption. Second,. it "ivas assumed that English 

lapguage materiaf would be far less effective in this respect 

than would Spanish l~gu~ge material, primarily because of 

the many students whose reading ability in E~glish is severely 

limi-t.ed. Again, this assumpt;i.on appears to be sound one I 

although further supportive evidence will be considered later • 

. , 
" 

'. 



• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

.) 

-

--~'fr" --~!~'dr------=~~----~----~----~~--~------~--------~~~~ .. ~~ ...... ~ .. ~ ........ ~ .... " .... ~~ .............. ~ ...... . 
-32- ., ." H:i ,\\ ~\ 

p£forts in this direction b~gan_during the 1970-71 school 

year by the J?roj ectstaff vrith heavy parti.cipa-tion by the 

Projectts Community Advisory Board. It \~as decided that the 

focus of translation efforts be on the books in the 0ustice 

in Urban America series, beginning \vith the book La'!,., 'and the 

Ci-t:y, th~n movL"1.g to ~ and the;. Consumer. The translation 

of these books was delayed some'vhat by a rather le~gthy' 

consideration of details regarding their forma:t:. Three maj or 

possibilities '\'1ere considered: . . -. (1) the in-house production, 

in Spanish, of the textual material of the book, a relatively 

rapid and ine)~ensive approach, but one -that would result in 

far "less of a professional II appearing pr6d~cti '(2) the 

production of a single text containing both the_Englis~ and 

Spanish version that would be complex and expensive to produce, 

but 'that might hav~ advantages in terms- of learning to read ' 

English language material'; and (3) ~eparate but - equal versions 

except in the language used, an approach simpier and iess 

expensive than the secona alte~a-tive, but more e).."Pensive and 

time consuming than the first~ Those members of the Advisory 

Board who also were members of the Spanish-speaking co~unity 
, .... . 

opposed'the first alternative on the grounds that inferiority 

of the product in its appearance '\1'ould be offensive to the 

SPiill:Lsh-speaking communi-ty, resul-ting in less effective use 

·of 'the material. They f·avored the "separate b~t equall! alter­

natiVe, and that was the on~ eventually adopted~ 
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:rp 1972, the -transla-t.ion, final print4tg~ and dissemi,­

nating of the Spanish .version of L'a'f,1 'a.'rtdt'he 'City :(El De're-cho 

y la Ciudadl '\vere completed. Unfortunately 1 ,only 890 copies 

'were printed, far less than the estima:ted need '\·riHlin the 

ci,ty r s schools. The available copies 'were dis-tributed to 14 

schools within the city,.and to one Community Action even4tg 

program, one occupational. center, and -to the House of Correction .. 

Printing of copies of th~~ Spa.11.ish version of La\'7, and the CoU-~umer 

(El DereCfJ.O y 61 Consurnidor) 'vas completed during the Spring 

of 1973 and copies have been distributed to 17 schools with: 

further distribution still occurring. 
. , 

Interviews with teachers and students. An inspection 

of El Derecho y la Ciudad and El Derecho y 81 Consumidor 

indicates that both are as attractive-and serviceable in appear-
. -

ance as are the ori~inal English versions. To investigate 

the utilization and the ut'ility of these products, interviews 

,,-Tere conducted wi-th t~vo teachers and one student at the 

Peabody Bilingual Center and five students at Wells High Schoolp 

'l'he questions asked concerned the particular use being made, 

of -the books, the ease \vith w·hich the material could be read 

and understood, -t.he importance of the information to the 

student and his :faroily, the importance of the books I' av.aila­

bility in Spanish, and the desireability of making available 

either la\v-focllsed material in "'c,he Spanish' language . 
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In the Peabody Bili~gual centf!-r, El Derecho X. el 

Consm.rrd,~do.r was used as a supplemen'cary book both in Social 
, . 

Studies ana, in other classes (e._g. ~ngltsh), \~ith students 

r~gingfrom about 10 through 17. The 1::eachers fOurld the 

book very useful to them and judged the,: information' covered 

as highl:y relevant to the students and i::heir families. 

They also fO'lll1d the book quite difficulf~ for many of their 

s'cudents in two respects.. First r many qf the students did 

not have ,.:-=mfficient reading ability in Spanish to read 
. . -'" . 

·the rna.te:d~al without 'difficulty. To compound this, the book 

contained information for which many of the children had 

insufficient basis t(J ~omprehend because of their relative 

unfamiliarity \'lith the various institutio:ns and prac~ices 

in the United Sta'tes. In short, it was st.:ressed that extensive 

supplementation and guidance by tJie 'teacher is necessary if 

such st. uden ts are to make optimal use of tl~e material.~ The 

student intervie\ved a·t the Pe:-abody Cen·ter J:.Iteacted very positivelx 

to the book. Although she had read less t~:an one-third of the 

book I she indicated that the information sb;e had read !'lad been 

interesting and helpful to her outside 

said that her parents had examined the 

interesting and informative. Both she 

I 

the!iclassroom. She also 
:1' 
/' 

boo~t and fO'lll1d it 

ani "the teachers strongly 

endorsed the notion of, further translati01(i into Spanish of 

la\1'-related. materials .. 
" !, 
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In Wells H;Lgh School r the teacher j,nterilie:tved had been 

• 
using" ,El: De"re'cho: V 'la: 'Giu"daa. for only t'\vQ or three months 

'- :=--

in classes in Americ~n Government and in Sprutish, and ~gain 

most of the students had no"c"covered the total book., Al-

though the five students intervie,\'Y'ed indicated no difficul.ty 

in reading and understand~g the material, the teacher 

judged the book as 'coo difficult for many unless the teacher 

provides a good deal of guidance. Both the 'teacher and the . 

students stated that ~e book provided them with information 
."..: 

importan'l:: ':Co them and 'their friends outside the cla~sroom. 

The students were about evenly divided among themselves on 

b.'TO points: (1) Whether the book \"ould be seen as usefu,l 

by their parentsi and (2) Whether they profited more by ,the 

Spanish than by the English versxon. 'On the latter point, 

:Lt '?-s important to nO'ce that those s·tudents intervie\-1ed \-7ere 

selected partly on the basis of proficiency in spoken English, 

-thus, they very .1ikely \Vere among the better Spanish-speaking' 

students in reading in English also.. The students did agree 

that the availabili·ty of this· and other law-re1at~d material 

in Spanish \'lou1d be very helpful to very many studen'cs. And 

finally, a~l three of the teachers 'vere highly enthusiastic 

regax:ding the books and the prospect that more such material: 

'\vould become available in Spanish . 

. Several. generalizations aresuggest~d by the interview 

;cesu1 ts together '\vi th other. informati.on. First I both teachers 

' . 
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and Spanish-speaking studentf.!1 are highly recep·tive to effec-
.:; 

, tive ;Lmv-oriented fustructional mat~rial and are likely to 
. ' 

pu·t them to, good use .. Sucl]. material does. not become clearly 
. ' 

comprehensible to 'chese students simply by transla·t.ing it 

into Spanish; the novelty of many of '~he terms and concepts 

require extensive guidance and supplementa·tion. Teacners will 

vary in their preparedness in these respects, and many probably 

will re~uire inservice training to optimize their use of these 

ma·terials .. That is, ~t is naive to think that'the mere 
... . .'. 

availabil:i:-cy of high quality instructional ma·terials is 

su.fficient to ensure effective instruction or learning. As 

is described in an earli~r section of this repo~, t~e Project 

Staff is tvell aW'are of these inservice needs, and sUbstantial 

effort in this direction has been made. Still, ,it seems 

doub-cful if they will be sufficient tml~s~ additional ftmds 

'for ·this purpose are. obtained. Such inservice efforts 

ideally -'should be preceded by a s-cudy of traiJ::ting needs 

peculiar to the' use of these materials -with Spanish-spea..king 

students in various situations. 

To shift to another 'point, i-t appears tha-c there may 

be substantial benefits that "t'lill aCcrue' to parents of these 

students as well. This app~ars especially likely in the case 

of the book Law and the- Con'surner, where the topics covered 

are obviously related to ~roblems so often encountered by 

members of the Spanish-speaking community. In general, then, 

.' " 
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it appears that the ef~orts made to date are impoL~ant ones 

• ill1d should be pursued. In that r~gardl it is encour~g~g 

tha'c several additional lar.'l"-focused books 'have either been 

tr~~slated into Spanish or are bei~g so translated. Every 

effort should be made to have these published and distributed 

as soon as. possible, and to accompany such distribution with 

~~ expanded program of inservice train~g. 

A final pertinent point: is -cha'c efforts have been made 

b~r the P:t:~) ect Staff .to obtain feedback regarding El Derecho 

y la Ciudad from teachers to "qhom it "vas distributed by use 

of a mailed questiolfnaire. Unfortunately, so fer.'l returns 

\'lere received that little useful information' was gained. 

.. 

The fact that such an a-ttempt "vas made speaks '\vell of current 

evaluative efforts of the project Staff. Clearly, hOT/lever, 

a somewhat different approach, perhaps one in '\vhich question­

naire mailings are accompa..11.ied by telephone calls, will be 

necessary. 

CONHUNITY INVOL VE~lENT 
. 

Of concern here is the extent of involvement in the 

project of individuals and agenc:!-es outside the Chicago 

Schools proper. Two major types of involvement are considered 

here: (1) Involvement 0.£ community members in an advisory 

capacity; and (2) The establishment of relationships \vith 

-:. 
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ou:tside ~gencies in such a way as to result either in a 

• benefit to such agencies or to the Project, or both. 

CommUh'ity' Advis'ors' 't.o 't-he' Pr'o'j'ect A specific 

obj~ctive of the Project under 'the terms of ·the initial 

--;;-~'--------

grant received wa~ the es~ab1ishment of a via?leco~~unity 

advisory group. At that time (1970-71), When the Project 

was centered in District 6, it \VaS considered desirable 

-co ~veight the Advisory Council heavily W'it:h individuals 

living within the boundaries of that district, and parti-
". 

cularly ~'{i th 'chose from the Spanish ..... speaking conununity ... 

Accordingly, the Advisory Co't?lcil 'vas formed and in 

FE~bruary 1 1971, held. the first of its five monthly meetings 

during that year. The Council consisted of 10 members, , 

six 0,£ whom 'tvere Board employees and foLy: of whom were 
. , 

relatively prominent. 'tvi-thin the conununit'ies served by District 
.' 

6. These, included two members of the Spanish-speaking 

community.. The mak.e-up of the Council is shmffi in Appendix D. 

Two questionable steps 'tvere taken in the formation 

and operation of the COTh"lcil. 'First r the non-Board membership 

on the Council constituted a minority of :the body, hardly 

what one would expect in the case of a community advisory 

group.. Second, the Project Coordinator 't'Tas elected Chairman 

of 'the Council. ClAarly, an "outside advisory body" should 

not consist mainly of 1/ insiders n fu"ld be led by an individual 
. -

who directs the very project that the advisory, group is to _ 

advise. 
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Attendance for the monthly meeti-!lgs 't'Tas relatively. good 

for the first ,three meeti~gs (,70 per cent or better}~ then 

fell off rai"J:r,e;t:' rapidly (50 .per, cent or fe'\'ler for ,the final 

t~.,o meetings of the year) • HO'T,qever r during each meeting, 

at least one of the four U cornmunity members II was present r 

and the Council did exert influence on the Project's operations, 

particularly concerning the translation of materials into 

Spanish.. See the section on 'the Spanish translations for 

elaboration on this P?int. 
'" 

Fcll~~ing refunding of the Project, and its shift from 

Dist2:ict 6 to a city-wide focus, the desirability of a ne'tq 

more broadly-based advisory body \qas recognized. ,The result 

is -the current Advisory Board (See Appendix E) which held its 

first meeting in October, 1972.. An inspection of Appendix E 
, 

indicates that this Board was very ''1e1l chasen.. Less than 

one-third of the. mew.:berShip consists of Chicago school employees w, 

The remainder represent aw'ide varie·ty of appropriate back­

grounds, professions, and.agencies. Horeover,' the Chairman of 

the Advisory Board, H. Cherif Bassiouni, is not a Chicago 

school person. Rather I he is a no'ted Professor of La\'1 at 

De Paul University who has been intimately 'acquainted and 

involved with lruv-focused educational efforts for several 

years. An lnspection of 'the minutes of the meeti~gs held 

to da~e and conversations with individuals Who nave attended 

these meetings indicate that the Advisory Board is a functional. 
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body :q:d::her than simply "'window dress~g\l for the. project. 

The Advisory Board already has addre5sed itself to sbme of 

the most fundammktal and important topics relati~~ to the , 

Project, including priorities i~ future publication ~~d use 

of l~w-related instructional material in Spanish, expansio~ 

o:E "the Proj ect 's relationships W'i th o"cher agencies and law­

related educational efforts, and the desirability of continu­

a'tion. of the Prr,ject beyond the present fundi~g' period, 

including,·::t:he necessit;y for obtaini~g further out.side funds 

for this purpose. In short, it appears tha'/:. 'the Project is 

doing an excellent job of ob-t.ain~g effec;tive community 

involvement 'through its Advisory Board. 

, Relat:i'~n'ships with o:ther agencies. Relationships 

with agencies outside the Chicago School~ b~gan to be 

established as early as 1970 (e.g., with the House of 
r • ~ • 

Corrections 'and the schools of the Chicago Archdiocese of 
, . 

the Catholic Church). During the pastt't,'lo years, such 

contacts have increased markedly. In the Project 1 s Final 
, 

Report of October, 1972 to the Law Enforcement Assistance 

Administration, ~7 agencies with which the Project had 

developed associations were list.ed. 

American Arbit~ation Association 

American Bar Association 

American Judicature 90ciety 

American ortho-P$ychiatric Association 

.;,01;\ 
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Association for Supervision and Curriculum Development 

Chic~go Alliance for a Safer City 

Chi.c~go Bar Association. 

Chicago Council for the Social Studies 

Illinois Citizens l Committee for Teacher Education,. rnc~ 

Illinois Counc~l for the Social Studies 

Illinois Council on Economic Education 

Illinois ConSUltation on E'thnicity 

,~a~ional Ce~ter for Dispute Settlement 
". 

National Council for the Social Studies 

National Education Association 

Social Science Education Consortium I Xnc~ 

World Law Fund 

Of'course, some of these associations have been brief 

and relatively super'ficial. Others f hm-TeYer, have been 
" 

important ones that benefit,ed one or both of the parties 

involved as well as the general cause of 'la't,v-focused educa'tion. 

Moreover, since that time additional relationships have',been 

established~ For example, the Project staff assis·ted in the 

implementation of a police-student liason program now func­

tioning in certain of the schools, and recently co-sponsored. 

tvlO teachi~g i.nservice seminars concerni~g drug control 

and concerning student rights and responsibili-ties r toge'cher 

Hit:h the Institute for Criminal Justice I ILlinois Institute 

of Technology/Chicago-Kent College of Law. 

.1 
! 
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It seems clear from the above .information that the 
•• 

LIASl?<h.as. not :be~en. Qpera·t.~9' in isolation from -the: bro.ader 

community and has es-tablished frui-'cful liason 'I,'li-th a la;t=ge 

number of agencies and organizations. 

Future Plans and Objectives of the Project During 

earlier periods of the Project, particularly during 1970-711' 

-the evaluators of the Project were concerned that leng~ 

range plca,.l'ming efforts t-rere being neg~ected by the Proj ect 

s-t.aff; . T'i1:at cr.:Ltici~-m does not nmV' appear applicable. Such 

"plann~g ,is now being given greater priority cu"ld seems to 

be progressing relatively effectively. A major ~actor 

con'cributing to this improvement has been the shift in 

ac1ministra-t.ive structure discussed in an earlier section of 

this report. 

The futur~ plans and objectives of the Project are 

most clearly ou.tlined in the Proposal titled IlLeadership 

Training Through La'.'1 in American Society Project
ll 

recently 

submitted to the ILEC. In tha-t. documen-t., 25 specific 

1.7 

objectives are delinea't.ed. The first 12 qf these objectives 

are able to be reduced to areas of proposed activity: 

(1) Further devel~)pment of curriculum guides. These 

curriculum, guides are seen. as essential to the optimal use in' 

classrooms of la\V'-r~lated materials.. One major 'section of 
. . 

one such guide has been complet,ea for the high school course' 
3 

Law in.Ameri.can Lif$.. The remainder of that guide 'would be . 

D 
completed along with guides for use at the elementary school 

• 

• 

• 

• 

• 

.-

• 

" '"" , • 

• 

• 

-43-

;Level, primarily in grades 5 and 8. . 

Inservice 't.raining of 'teachers 'in the effective 

Uke of lalv-focused ins-t:ructional materials. . 

(,3). Continued distribution of a variet,y of law-, 

focused instructional materials. 

(4) Publication and distribution of additional 

Spanish-langua<je materiais and transla't.ion into Greek of 

certain law-focused materials. 

A -var;.~ty of othe~ specific activities are plcu"lned, 

including the establishment of resource centers for teachers r 

the development of a unit or course on the lavT for -adult 

education programs, ,the'publication' of a newsletter and 

presenta'tion' of a weekly radio program both focusing on, 

law, and the support of various law-related student activities. 

The most expensi~e, time-consuming, and critical of, 

these obj,ect.ives are those four first described ab~ve. Both 

the developmen-t of curricului1'l guides and the inservice 

training activit~s are given, high prioritYr and they should be. 

It. is naive to expect that optimal, or even l . near'Y opt~mal, 

3 
. Lawin.Am~:icruL Life is a year-long course offered in 

~h~cago :ubl~c H~gh S~hools which 'is a direct result of the 
~mpac-t. 0.1. LIASP mater~als. It replaces -the old L . Am" . a\v ~n 

e:r;:~can . Soc~:-ty Course 'which Ivas offered for a semester in 
COn] lL"1.ct~<?n \v~ th Con~emp()rary A.rnerican Histo~y p TextbookB 
~d mater~als forth~s course, and also for curriculum use 
~~ the.elementa7Y Chicago Schools, are all on the approved 
l~s~, lncluded ~n several categories • 

'. 

• 

,) 
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use '1li'll be made of the available instructional ma·terials 

'(,'rithout such e;Eforts; m\.d the Chic~go Schools are .committed 

·to these activities. However, the limited resources of 

the Board make it very unlikely that significant progress 

can and "viII be made vTithin the near future unle:;,/s additional 

outside funds are obtained. Sim'ilar points may be ~:iO.ade "'lith 

respect to the purchase and distribution of additional 

materials, and the production of additional foreign langu~ge 

texts., ,I~ seems especially desirable that this Project 
" , 

move fo~ard rapidly 'with respect to addi·tion'al Spanish 

translations~ The remaining objectives also appear well­

conceived, ~lthough at least two seem to deserve further 

study before moving ahead. One of these is the'production 

of materials in Greek.' Although this m~y prove to be a very 

. important step I the. case for it has not, -been made as ·thoroughly 

as it should be. The second of these concerns the resource 

centers for teachers. In ·theory, there is little ques'tion 

regarding 'the desirabili·ty of such a center~ In pract~ce, 

however I there. are important questions that can oniy be 

answered by further study. Is it possible ,(o"r practicable) 

to establish a s~!lgle center "b'1.at 'viII function effecitvely 
, 

for the \<1~).ole of the city? If so, where? If not, what 

al'ternatives are available? 

n1. summary, 'the Project t S J?lans for the near future 

a~~-<impr.es s i ve. The priorities selected are, for the most 
" 

.\~\ 

• 

I 
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part 1 the correct ones. It ,"vould be. most unfortunate if 
t 

they could not be implemented. However, despi,te ""hat 

appears to be: a sincere and in'c.ell;igen't commitment to ,these 

objectives by those concern9d within the schools, progress 

in these directions is likely to very slow in the absence 

of additional outside funds. 

SUMNARY OF EVALUATION 

with respect to evaluation studies such as this, 

've attemp{,·:t.o b~ both' ·candid in an appraisal' and helpful 

in recommendations. Thus, in. our evaluation report of 

Project activities in '1970-71, it "vas necessary to be ra'ther 

critical of certain aspect.s of the Proj ect and t,o make 

certain recoIfu"'nendations for changes that ,,',ere not univer-

sally popular at that time. The present- report contrasts 

sharply '1lith the earJ;.ier one in that respect~ Despite a 
.... : 

. close examina-t.ion of theProj ect, ""e have found no funda­

mental deficiences. Indeed, we have been' very. favorably 

impressed with the Project's accomplishments~ and.especially 

with the very substantial progress of the Projec~ during 

the past year. Our find~gs are surrunarizedbelow_ 

Proj'ect: Ai1.-o:in:i:strat'ion. The.. ,rel.oca:tion of Project 
. . 

HeadquaJ;ters and o:r:gan~zational IClodificati~:ms concerning. 

Project administration ~ .. 7ere !=!onsistent'vi,th our earlier 

recommendations I and, '.'1e beli~ve, have been the key to 

.', 

.' 

I 
: ! 



• 

• 

• 

• 

• 

• 

• 

• 

• 

'.' 

-46-

much of the recent pr~gress that ~ve have ·observed. As 

noted earlier, the .close involvemen·t of Dr~ Sullivan and 

her staff in the Cu~riculum Department have resulted in more 

rigorous and effective efforts in,the area of curriculum 

design and teacher inse~ice activities_ Elements of the 

Government Sponsored Programs. staff have contributed markedly, 

especially through conducting internal evaluations of Project 

activities and using the info~ationgained to improve these 

activitiE{s.·~ In short., the present Project organization and 

administration appear to be both efficient and effective. 

. ' Law-Focused Instruction and Inservice Activities. Our 

evidence indicates that both teachers and stUdents are recep-" 

ti ve to Project ef£orts concerning la,q-focused instruction. 

Teachers wish to increase the extent of:such instruction, 

,and both they 'and t~eir students favorably evaluate the 

materials that .have been provided for that purpose. The 

various inservice programs sponsored by the Project during 

1972-73 w'ere ~vell attended, well received, and appear to be 

having precisely the effect for which they 'V]e}=e designed. 

That is, about half of those ~vho attended such meet~gs 

al.ready have used the information and/or materials they 

acquired thro~gh them for instructional purposes. 

Based on teacher reactions and our m\lIl observations I 

we judge that the Project s-taff has done \'1e1l in terms of 

providing inservice programs; distributins materials, and 

• 
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other.-.Ilise assisti~g teachers in their attempts tmvard 

instructional implementation .. ,No doubt, far more teachers 

'viII become involved in such a-ttempts fo~lm'li~g publication 

and dissemination of the curriculum guide Q~der development 

during this past year. 

The Sp'anish Translat:ions. Progress in obtaining and 

disseminating Spanish trans~ations of law-focused instruc­

-tional material has not been as rapid as had been hoped. 

HO\-reve~ 1, tl:1.e two books in Spanish -that have been distributed 
.... : . 

. . 
to dater .El De'recho y. la Ciudad and El Derecho y el Consu.rniCior, 

have been _ well receive~ by te'a.chers· arid students. Moreover, 

a number of additional te::::ts have been or are being ·t~ans­

la-ted into Spanish and, hopefully, 'viII be published and. 

dis·tributed in the near future. The potential util.ity of 

, such books appears to be very high. However, their optimal 

use will require special efforts in terms of supplementary 

materials and teacher inservice training. 

Coromunitv Involvemen-t. The current Advisory Council 

membership appears to be excellent. That Council met 

frequently and has add:(esse-d some o.f the most -fundamental 

issues regarding the Project. We are impressed wi-th the 

contribution of the Council and anticipate its continuing 

val ue to .. law-related educational efforts. The Proj ect also 

has successfully es·tablished' w'orking relationships ,.,i,th a 

,-;ride variety of organizations.. Such efforts have substantially 

extended the ~ange of influence of the !-'roject, .. ,and thereby 
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As re£.lected in the 

a 

current proposal to the ILEC, the priorities outlined for 

the future center mainly on (1) further development of 

curriculum material, primarily curriculum guides; (2) teacher 

inservice efforts; (3) continued distt:ibution of law-focused 

instructionalmaterialsi and (4) publication and distributing 

of additional Spanish language texts and trfu"lslCl:tion into' 

Greek of ~ertai'n of tJ1.ese teAts. Although other objectives 
., t- .... 

are also~~tlined, these appear to be the most fundamental; 

as \'1ell as the most costly aIfd time-cons::.1ming. 
'. 

With a felv of the reservations descril?e:d earlier, w~ 

concur with the priorities as olltlined in that p'roposal, and 

we. believe that the quality of Project planning has improved 

substantially under the current Project 'organization. 

FINAL CONCLUSIONS 

In our ju~gment, the LIASP has had a substantially 
, , 

positive influence on the quality of education in th~ Chicago 

• ,Schools. We believe that this, influence. can continue and 

,,' 

• 

• 

• 
(J 

increase to the benefit, of al,l of Chic~go'~s people. We 

suspect, however I that the full benefi'l;: \<1ill require a 

continued financial input from outside'the schools. Such 

additional fund~g 'I.-Till permit continued fruitful efforts 

in the areas of curriculum material development, inservice 
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teach~r training, and distribution of additional instruc­

tional materials J particularly. those translated in'co Spanish_ 

bespi te the en'thusiasm ~;,parent .L. 11 ~~ a~ a levels within the 

Chicago Schools, the absence of additional outside fUJ.l.ds 

appeC'.rs likely to retard markedly such e.r:!.L.forts_ - It simply 

is not reasonable to expect that so amb;t;ous a ... -'- project as 

this one can achieve its a~ms in a period of two or three 

years. We see the need for major outside support as 

contin'!li~~:: certainly ~hro~gh the next year r and probably 

through ~ne additional year. We suspect that by then the 

level of h ~ suc support cru~ be reduced substantially. 

" 
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1. Hhich book(s) are you using ? 
_La\..r In a Ne~., Land 

Great Cases of the Supreme Court -,. 
__ Vital Issues of the Constitution 

Other 
---------------------------

APPENDIX B 

Justice In Urban America 
_La~oJ and the Consumer 
_Cr~mes and Justice 
__ Landlord and Tenant 
_Youth and the La~oJ 
_Poverty and Helfare 

2. W'nat is your impression of the book(s)? (Be as specific as Possible) 

3. Is the.pook reusable, year after year or is it only year ?'·.=.Hhy ? 

4. How frequently do you discuss la~oj-focused topics ? 
, never 

5. 

6. 

bnce a month 
once atoJeek 
more often 

HO\'l frequently 
never 
once a month 

-once a week 

do YOll 

How did your students 

How frequently do you 
never 
once a month 

-once a week 

show filmstrips about the 
Hhat were they about 

react to them ? 

show movies about the law 
What were they about 

How did your students react to them? 

.) 

lat.] 
? 

'/ 
? 

good for one 

.: .. 

? 

I • 
!. 
! 
I. 

• 

• 

• 

• 

• 

• 

.' 
• 

'. 

7. Please +.i.st .. any mock-trials that you l1ave had. '._, 
" .. -' 

.~ .., ... 

, 
\o1h er e did you get th e ma t er i a 1 for th e~. ?.. _ .. _-:-_-,---:-~-:---:--:-::-:--,-__ -,.. 

Comment on their success (use the reverse side if necessary). 
._ .... _.~. _ • ___ .. _._ .... _ ..... ___ 4 ... __ .. __ .~_ 

8. Has your class gone on any field trips? 
If yes, please describe them. _____________________________________ _ 

9. Have you tried any of the simulation activities or gan::~~_!~o~_~he_, . 
Summer Institute ? 

Which· ones ? . , ." 
., .. ': '.1 

Describe them. 

Ho't.( successful wer.e they 7 

come to your class to talk about a law-related topic ? 10. Has anyone 

If so, whom ? 

Hhat did the person talk about ? 

How did your students react 7 
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11. llave you requested any ass,istance from the central office personal 
for this program ? 

If so, from t.;'hom ? 

Did you get all the help that you needed '1 

12. Has anyone from the central office come to see you about this 
program ? 

If so) whom ? 

Hhat ciid the person discuss with you 'l 

13. Will you continue to use the law-focused materials in the. future '2 
Why 1. 

14, Any other co~ments on this program ? 

1 
I 

", 

\f 

• 

• 

• 

• 

• 

• 

• 

}, 

1. How did you find out about the 1mv-£ocused inservice day ? 

Why did you choose to attend ? 

2. Which other law-focused inservices have you attended '1 

3, Have you been able to use any of the information you obtained at this 
inservice in your classroom '1 

If so) how '1 (Be as. ?pecific as possible) . .. .-,: -----------------------------
'" 

--------~------------------------~----------------'. 
For hm-1 many weeks did you use this material 'l 

With how many students ? 

What was your students' reaction to this material? 

4. If the information you obtained at this inservice was 'not usable in 
your classroom, please indicate the reason(s). 

5. HaVe you been able to get all the materials from the central adminis­
tration office that you would like 'l 

If not, which'ones were you unable to get 1. 

. ( 
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6. Have you requestep. any assistance from the central office personal 
for this program ? 

If so, from whom ? 
'0 

Did you get all the help that you needed ? 

7. H".s anyone from the central office come to' see you about this 
program ? 

If so, Hhom ? ----------------------,-_ ..... _-------
....... 

~--~---------~--.-------------------------------------------------
What did the persotl discuss with you ? 

------------------------------------------~,~. -----------­, 

8. Hill you continue to use the latv-focused materials in the future 7 
Hhy. 'l 

9. Any~co~ments on this program 7 
.. ----

~--------------------~.-------------------,.~~--_--~I,.~-----

• 

" 

)) 
. ... 




