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FORMAT FOR SUBMISSION OF EXEMPLARY -PROJECT RECOMMENDATIONS

Project Description

P e R

\\\

1.

Name of the Proger'

' Law in American Society Foundation Illinois Project , J , _’e@

2.

Training, prevention , g : L h

Type of Program (ROR, burglary prevention,’etc.) o V.

Area or communigy served SRR
The State of Illinois. Regilonal, progects currently in Chlcagu, Mo—~ .

"line, Rochord Peoria, and twenty~two school districts in the Chi- :
_cago metropolitan area; also, the Juvenile Division of the I1l. Dept., of
Approximate. popu?ation of area or commun1ty seryed Corrections.
11,259,500 '
By the conclusion of the program, the entire State and the

Department of Corrections educational units.
Aam1n1ster1ng Agency {give full title and address)

Law in American Soclety Foundatlon )
National Center for Law-Focused hducatlon
33 'North LaSalle Street. Co :

Chlcago, Illln01s 60602 ‘ . ' ' Wl

Proaect Director (name and phone number, address only
if d1fferent from 5 above)
Dr. Alice Sesno : ‘ Dr. Robert Ratcliffe

Illinois Project Director Executive Director

‘312/346~0963 . Law in American Society Foundat;on

312/346~ 0963

Fundwng agency(s) ‘and grant number (agency name and

, address, staff contact and phoné number) S S
Illln01s Law Enforcement Comm1831on“ v ‘

150 North Wacker Drive
‘Chicago, Illinois 60606
~ Mrs. Jane Rae Oksas ‘
312/793~3611’

5

Graht Number 6363—0; and 0363~02

Frcaect Duratlon (91Ve date project began rather thaw -
uhe data that LEAA fund1ng, i any, began) _—

Ihe three phase, 3- 1/2 year progect began February, 1972.



. ‘]Ov
one has been performed) /

11.

s

: Projectﬁnperating Costs {Do not include costs of formal
evaluation if one has been performed. See Item 10)

Breakdown of Total Operating Costs, specify time period:

A{a) Stért»up; one time expenditures:'

Federal: $179,180

State: 15,765
Local: 47,295
Private: - . R

IS

. Total: . $242,240

Of the above total, indicate how much is

Approximately $2,000

(b) Annual operating costs: $240,240. At this polnt, nearly the
entire budget goes for operating costs. o

(A complete budget breakdown shou1d be 1nc1uded with the

attachments to th1s form) i

i

Evaluation costs (Inchate cost of forma] eva]uatTO{ if

The grantee receives $10,000 (not included in the flguces in #9)
to conLract with an,lndependent evaluator (subgect,ta ILEC approval).

Continuation. Has the project been 1nsL1tut1onalxzmd or 1s
it still regarded as experimental in nature? Dogs dits .
contxnuat1o€ appear reaspnably certa1n wxch lqc%j %unding7 x

The LIASF hés ‘been: in ex1sLence ‘since 1968, Th# Illln01s Progect,

initiated din 1972 with an implied commitment of funds for 3-1/2

. years, will be completed in October, 1975 AL/thaL time, it is

expected that the regional projects created through.ILEC funding
will continue to operate. The Foundation ltself”w1ll, of course,
remain in existence. : ‘ o S
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The Illino;s Progect seeks to 1ncorporate a,comprehensive\program of law—
focused education in the elementary schools (5th grade.+), junior and senior
high schools in Illinois. The Foundatiocn plan includes carritulum develop-

ment (to add to their existing texts), intensive teacher tralnLng through
a four-week Summer Institute, and continued inservice teacher training

throughout the year. The methods of instruction encouraged and taught by =%

the Foundation are the case method, mock trial, and the inqulry mé¢thod.. .- L
Morning sessions of the Summer Insﬁltute are devoted to the study of -

-substantive law, with law school professors as instructors; the afternoon

sessions, conducted by educators, emphasize teaching methodologies. The ‘ ~
Youndation, through an ILEC grant, has also developed courses dealing with S :
the teaching of law-focused material to be incorporated imto the teacher ed-
ucation curriculum at the college and uanersety level.

The model being used for ‘statewide 1mplementatlon of the LIASF program is
the result of studying the program over the past six years and observing how
best to institutionalize it in a given school district. The pattern which has
emerged: is that of using a regional coordinator working with a leadershlp
team to implement the use of the materials and them to conduct regional
summer training institutes, rather than having trainees come to the Cthago
Institute every summer. Also, the practige of having participating cities
agree to hire one person on a, full time basis, to a staff level to coordinate
the LIASF program, will, hopefully, elimifiate some of the earlier problems -

of the program where the partlclpatlng school districts contlnually sought

OULSlde fundlng for the program.

The statew1de program presently underway fI 11n01s is the first state to
attempt to institute the LIASF program on a statewide, rathexn rthan a ‘eity,

‘basis) will eventually create ten regional LIASF centers outsiheRCook County.
These centers will be equipped to offer summer training and suppor\\serv1ces
to ‘parti.cipating schools throughout the school year. . Inasmuch as the- inten—~
sive four week summer institute is an 1ntegra1 park of the LIASF program,
. this would be necessary to a statewide implementation of the ‘program.
. Without regional centers all teachers would be required. to’ come to Chicago
for training, and inservice training and suppott services would not be readily

attend the Summer Institute held in Chicago.

focused educatlon.

Teachers in the Cook County and 'Chicago ‘projects will continue to

In addition, the IllanlS .

- Project will train correctlons Leachels in #ubstance and methods of law—

IS

- The past succeSS of the.LIASF program of teacher tralnlng and currlculum develop~

<ment has been documented ‘through numerous independent evaluations, research re-

- ports, surveys, and personal testimenials.

s training and the need for this type of education has been: recognized by a
,fcumber of colleges and universities.

- Courses designed to prepare teachers to

The LIAST approach to teacher:

G

‘Page 2 U )

teacb legal concepts and to analyze the substantiVe problems and strategieés
required for teaching legal concepts have been conducted at Northwestern

‘University and the University of Tllinois at Chicago Circle. In fact, Chicago
Circle has officially adopted the courses as’ a.permanent part of their o
‘teacher education currlculum.i' ) : , ‘ L

LEAA, through discretionary funding, has supported the expansﬂon of the
Foundatiou's: ‘program throughout the country by the establlshment of progects

in each of the ten LEAA regioms.

.

Evaluations of the Foundation's program by, teams of evaluators from Northwestern
University and the University of Michigan have produced the following conclusions:

1) That teachers, as a result‘of participating in the special training
' program of the LIASF, had become significantly better, more
effective directors of learnings

2) That.communication had imprOVed between teechers and‘students;

3) That students, in five of six grade levels. tested, learned signi-
ficantly more than similar groups of control students using the
regular textbooks, and :

4 That students, as a result of these instructional programs are
more positive in their attitudes toward law, courts, and the
role of citizens in times of civil disorder than are similar
‘control groups of students. This was demonstrated not only by
significantly better performance on attitudinal and opinion in—-
ventories, but also by marked improvement in student be-
havior, better attendance, increased pupil motivation, and class
discussion involvement by greater numbers of students.

In addltlon, the Social Science Educat10nal Consortlum, the Far West Regional

Laboratory, the VUSOE Marin Social Studies Project and the Georgia Social
Stucles PrOJect for the Dlsadvantaged concur in reporting favoreble results._,

o
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" FROM- &

‘ Y. -SUBJECT:

o

'Lmnmmmmﬁqub ' ' ' R j‘h i o } o
UNITED S’I‘ATES GOVERNMENT

M emomndum

: ‘Mary Ann Beck

| N DEPARTMENT OF JUSTICE
LAW ENFORCEMENT ASSISTANCE ADMINISTRATION

]

" : DATE: January 17, 1974
0ffice of TechnoTogy ‘Trans fer o :

Q

" Fred Becker

Q

O‘

Office of Techno]ogy Transfer

Proposed Exemplary Project - Law in Amer1can Soc1ety Foundation,
1111n01s Proaect .

In cons1der1ng the project, I gave special attent1on to the

poss1b111ty that 1t might be justified as an exemplary. packaqe on the :

| grounds that 1t assures greater citizen 1nvolvement; a point which N b

the Adm1n1strator has been stress1no Tately Unfortunate1yg e1thouqh

it seems ]1ke an adm1rab1e proJect, I have not found it to meet the Lo

cn1ter1a for an ¥ emp!ary packaoe

1t appee?s to me that the prOJect fa11s to meet the criteria

in the fo]1ow7ng ways

While the pweventlon of cr1me has to qua11fy as a 'sianificant, _ | o

-~ 1f very broad;fgoal, the_proaect cannot be sa1d,to haVe demonstrated :

o to#have 1mproved the cr1m1na1 Just1ce system

kh”better be called "civies,” or citizenship."

_'effectfveness'in‘achieVinq that coal.

- effect1Veness of the progect in reduc1nq crlme would take years, and.
‘may not be feas1b1e at all 9?There have been essent1a]1y severa]
| rep11cat10ns at the urban 1eve1 of th]s proaect

jsevera1 expert agenc1es have endorsed the approach

The proaect can not be shown d

Anv test of the true

Accord1ngnto the summary °

ﬂﬁsmm@sit

h1gh1y quest1onab1e if add1t1ona1 rep11cat1ons can be Just1f1ed as ~ |

alldatnon stud1es or demonstrat1ons T SEP

' Fwnally, what the nom1nat1on calls tra1n1nq to prevent crime, miqht

that»]tﬁjS attempt1ng to

4o, and tomea$Ure‘§tMseems to'me;’is?ihejSame thing that teachers have

T Pl T T T e

Skl SRS RN

SR N SRR
S N N [ .

: educators

foe : : ‘ : ' 8
i =

[ . B Ty

always tried”to do through the teachidng ofdhistonyQ government and

current events;

—-,/,t
X

/ \\ "1' 0 Lw LI [ .. .
This suggests that thé\ussoc1at1on W1th ﬂr1m1na1 justice is too

tenuous and 00 narrow to justify any spec1a1 endorsement by LEAA.

ngn the contrarj, the judgement of this. program and the extension of

it to other Jur1sd1ct1ons m1ght better be left to profess1ona1

I fee1 that- LEAA rou]d even be cr1t1c1zed for meddling

e with the schoo11ng of youno P60P1e as smack1na too much of "Big

Brother

o

“the proaect with HEW as the agency more d1rect1y concerned with

the tanglble and measurab1e aspeccs:gf the program.

. Therefore, the applicant shou1d be encouraged to discuss

i
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ILLINOIS LAW ENFORCEMENT COMMISSION

150 NORTH WACKER DRIVE - CHICAGO ILLINOIS 60606
312/793-3393

&

/' David Fogel

- & Executive Director ,
MEMO RANDUM
TO: Mary Ann Beck, Techpplggy Transfer Division, NILE CJ
ﬂémﬁﬁ;w : L
FROM ¥ " David Fogel,%EXecutive Director
DATE: December 28, 1973
SUBJECT : Exemplary Project Nominations

Six exemplary project nominations have been prepared by our stafi and '
are hereby certified by the Illinois SPA to be Exemplary. , We believe

that the following projects are outstanding examples of pi:OJects which may
be replicable in other locales (the nomination forms should be self—,
explanatory): -

1. Police-Social Service Project
2. ISPERN |

3. Crime Prevention Bureau Network

4, Illinois Local Community Police Officer Selection Project

‘E Law in American Society Foundatlon Illinois Project ‘ v

6. Illinois Appellate Defender Program

- Therefore, we ask that each of these projects be given serlous consideration

for des1gnat10n as Exemplary ProJects.

‘DF :n‘c.f‘o ' . ' -

5}

“ :7 TO : Mary Ann Beck Technology Transfer Division,
Thru

FROM

L —————y

LEAA FORM 1331/6 (8-72)
EX%? UTIVE CORRES E@M%ﬂ@“ﬁfﬁ?ﬁiﬁi
emom ndum

DPATE: December 28, 1973

mes éﬂ é(:]’Eeputy Reglona1‘Adm1n1strator,

Region Vy Ch1ca
“kgordon D. Nelson.~State Representat1ve - I1tinois,

“Mégion jcago !
&‘%&u%%w

susjecT: Exemplary Project Submlss1ons, I11inois SPA

The I11inois Law Enforcement Commission (SPA) has submitted, in the
form reconmended by Mr. Caplan's memorandum of August 24, 1973,
descr1pt1ons of six projects that are considered exemplary:

1. The Police-Svrial Service Proaect has proven itself a real
asset to the communities served as evidenced by continuation
and expansion after federal funds ceased. An evaluation of
this project is being negot1ated for commercial publication.

2. ISPERN 7s highly valued by police departments throughout
- T1Tinois as -an excellent communication network for the
entire state. It serves for crime prevention, apprehension,
and in cases of special emergency. £

3. The Crime Prevention Bureau Network Project is a statewide
program which has stimulated crime prevention bureaus in
police departments and county sheriff departments. A uniform
approach to crime prevention in the state with extensive
citizen involvement makes this project noteworthy

4. The I11inois Local Community Police 0ff1cer Selection Project
has provided a scientific basis for police selection through
the development of non-discriminatory bhatteries of tests.
This project should greatly improve manpower selection for
law enforcement. The project also provides:for, professional
test administration. It is presently opera%QVe and has a
backlog of demand for seryice from several Jwr\sd1ct1ons in
the State of I1linois. :

’ The Law 1n Amer1can Soc1ety Foundat1on I1linois Proaect promotes
Taw-focused education in elementary through high school. While
efforts have been made already on a national basis, I1linois !
> " -is believed the only statewide program as opposed to concentration @
o . on specific cities elsewhere in a National Scope funded project. 7§
The effect is largely a prevention measure. .

B - o

o . & 7 .
po NOT WRITE\\‘\I THIS COVER AS ITIS lNTENDED FOR RE-USE
- RETURN lT WITH THE FILE COPIES TO ORlGlNATlNG OFFICE .

2]




8 |
.‘/ fi . B 2 .

L ¥ | . 6. The IT1linois AppeHate Defender Program is a statewide legal
: g v defender service at the appellate and supreme court level. -’
0 o It has promoted legislative funding of a new Office of the

State Appellate Defender as evidence of its impact. The
achievement promotes jegal defense service, as well as the
. training and stimulation of jinterest of young law studpnts
@ in the criminal law area. .
The above six projects are endorsed as exemplary pffojects by
Region V for the State of Il1linois. They are all considered to
have technology transfer potential and have made distinguished
° contributions each in their own area of impact.
°
)
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[] Detection & Apprehension of Criminals

[ Corrections, Rehabilitation, Probarion and Parcle

X1 Training

"u.‘ [Tilinots Law Enforcement Commission 5 Control Number l
- |82-07 29 03660
. (4 = G [x |nev [:] RESUBMITTED |
~ GRANT APPLICATION e o~ o e
® L_.n{’ e
PAGE 1 - w23 .
) f/'% i ~ Supplement To
Directions: Follow instructions in Part I in com= Ty | <t RENEVAL o Number
" pleting this application and forward (L o i
to Illinois Law Enforcement Commis- Q S—J , ’
. Sloﬂ., 134‘ Nofth Lﬂsalle Stfeet, o - TYPE OF GRANT
@ Room 204, Chicago, Illinois 60602 E{@; | -
6% ACTION PLANNING ‘
A. Project Title
~ LAW IN AMFRIOAN SOCIL'TY I'OUNDATION ILLINOIS PRO]'ECT ‘
® B. Date Prepared C. - Expected :lLDZuratxon of D. Starting Date (Est.) E. Total Cost
S Project . MONTHS ‘Feb. 1, 1972 » $384,400
9/13/71 : ‘
F. Subject Area of Project ;
¢ [T} Upgrading Law Enforcement Peréonnel [T} Organized Crime
D Prevention of Cnme & Pubhc Education [] Riots & Civil Disordezs
[X7 Prevention & Control of ]uvcrule Delmquency - [ Community Relations
.'v

[ Research. & Development
[[] Comprehensive Planning

[[1 Other Specify

G. Name of Applicant
Perry L. Fuller, President

H. Name of Project Director

Dr. Robert H. Ra cchffe

Title

1. TLaw in American Society Foundation ’

Title

National Director

e,

Address

33 N, LaSalle Street
Chicago, Illinois 60602

-Address

33 N, LaSalle Street
Chicago, Illinois 60602

. Name of Co-Applicant (if any)

Telephone Number

; 346-0963
§ P
l “Title J. Financial Officer (Nan.)
k Mr. Alex Elson |
| Address o e, Tideyj e P,reéidentkand Treasurer

Law in American Society Foundation

Address 33 N. LaSalle Street
“Chicago, Illinois 60602

1-11
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Illinois Law Enforcement Commission

PAGE 1A

A

P i

GRANT APPLICATION

P

(For ILEC Usc Only)

Contfol Number .

| k2- ﬁ?waﬁ 0363~ gL

K. Copditions:

It is understood and agreed'by the undersigned that any ‘gtant received as a result of this application is

sybject to the following conditions:

1, Funds granted as aresult of this application are to be expended only for the purposes and activities' "
"' covered by the approved plan and budget and the approved project will be carried out in accordance
- . with the Guidelines for Fiscal Control-Action and Plannmg Grants with such specific additional
conditions as may be established at any time for this project.

2. The grant may be revoked in whole or in part by the Illinois Law Enforcement Commission (ILEC)
" at its discretion and at any time provided that a revocation shall not include any amount obligated
previous to the effective date of the revocation if such obligations were made solely for the project

as approved.

3. All reports about the ptoject.shall acknowledge the source of the funds granted as a result of this

application.

4. Reports will be made as reqﬁitcd.

-

5. Necessary records and accounts including financial and property controls, will be maintained and
made available to ILEC for audit purposes.

6., Assurance of Compliance with Title VI of the Civil Rzghts Act of 1964 applies to this application

and is attached.

L. Personal Signatures (m mk)

(1)  Project Director (Same as *'HY, Page 1)
I:4

Q (%Z g
- {2) Aut’nonred Official (Agent for *'G"’, Page 1) -M-’w«:f 7

i

2/5/7/

" “Date”

s o1

Dhte )

M. Budget Suminary

Per Cent

Total Program Amount Requested*

Grantee Share¥

ILEC Share*

Cost
$384,400 _100%
154,700 40%
229,700 " 60%

" *From Page 4 of Application

Note:

=

AllowébIe grant tatios

are shown on procedure
1Bof the Guidelines
for Fiscal Control

Grant falls in State/Federal prégram area

2~11
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(For ILEC Use Only)
Control Number

G207 25-0363" @L'

Illinois Law Enforcement Commission

GRANT APPLICATION
A N

PAGE 2 _ .

Complcte (refer-to Grant Application Guidelines) and forward to Illinois Law Enforcement Commission,

Di:cccioqe:
3 134 North LaSalle Street, Room 204, Chicago, Illinois 60602,

Al Px.'o;ect Title

* LAW IN AMERICAN SOCIETY I-‘OUNDATIOI\I ILLINOIS PRO]ECT

| quly, 1972

(Two hundred (200) words or less. Omzc confxdcnualdata)

PRCJECT SUMMARY

The Law in American Society Foundation Illinois Project will develop a com~- -

prehensive program for establishing attitudinally effective, law-fbocused curricula as

~ a permanent, regular part of the general education of elementary and secondary school~
chlldren throughout the State of Illinois. This first major effort at such a program is
based on the successful program begun initially in Chicago and now being repllcated
in other major cities throughout the nation~-Dallas, Atlanta, Boston, and Los Angeles. -
As a result of its pioneering role in establishing a statewide program to reinforce and
sustain-respect for the law among young people, Illinois will serve as a model for the’
establishment of similar programs for the states in the geographic regions in Wthh

- these other cities are located.

During the one-year period (2/1/72-1/31/73) covered by this proposal, the
‘first of three phases of the LIASF Illinois Project will he carried to completion. As
the Project enters Phase II (2/1/73-1/31/74) and Phase III (2/174~8/31/75), the.need
for outside funding of the Law in American Society Foundation will gradually decrease
as the participating Regions thfoughout the State assume an ever-increasing portion of
~the burden of administéring and financing the Project.
 Three elements are essential for the attainment of the Project's ultimate goal

of a permanent, statewide program of law-focused.education: (1) a sufficient number
of adequately trained personnel; (2) the availability. of appropriate mstruotional
materials; (3) broad—-based community support for the Pro;eot :

Toward these ends,

the followmg Phase I~act1v1t1es will be _carried out under
the terms of this proposal: '

February-Tune, 1972. During this first half of the funder. period, an administrative -
mechanism will be established to implemerit Project ob3 ectives. In addition, in-depth
orientation of key personnel will be conducted, dnd planning and other preoaratlons
for the 1972 Summer Institute will be carried out.
Summer Institute in Chicago. For a full description of the nature and
functions of the Institute, see pg, 6d~h of thlS ploposal and also Appendix B, '1971
“Summer Institute Program. ‘

August, 1972-Tanuary, 1973, The latter half of the funded pemoo will be devoted to ;

! ) i .

e e
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Illinois Law Enforcement Commission o . o 7" (For ILEC Use Only)
S ~ - - Control Number
“*  GRANT APPLICATION . .
‘ A ’ . » ; y? . i e A
| t2 07 bw03éd“ﬂl

PAGE 2 a . z = e
Dixcc'tions,':‘ Complete (refer to Grant Application Guidelines) and forward to Illinois Law Enforcement Commissioa,

134 Norch LaSalie Street, Room 204, Chicago, Illinois 60602,

.
QPRI e

A, Project Title ; ) L : ' ..

s
g

(Two hundrad (200) words or less. Omit conﬁdcn:ialdam)

" carried out during Phase II.

- icipation in the Project.

- Jeveloped by the LIASF, They will also receive training in administrative and coordina-

PROIECT SUMMARY
prOJect implementation in the participating Regions. This local level implementation Will
consist of: the use and evaluation of law-focused programs by trained personnel in local
schools; the development of in~-service programs during the academic year; the develop~
ment of community support and the various coordination and administrative functions of
the Regional Board of rectors and staff; planning for Regional summer instifutes to be

-

FEBRUARY—FJNE 1972 : . ' ' ‘

Administrative Mechanism. In order to realize the objectives of the Project, an Illinois
office will be established at the LIASF National Headquarters in Chicago. Policy for the
functioning of the Illinois Project will be determined by an Illinois Project Board of
Directors, the members of which will be identified prior to the beginning of the funded
‘period and selected not later than 2/ 1/ 72. The Board of Directors will identify candi-
dates for the post of Illinois Director and will assist in his selection. The Illinois
Director will be directly responsible for both the development and delivery of the program
in Cook County and also for the statewide coordination of the Project. A Regional Project
Director will be hired in the Pilot Region {outside Cook County) selected for initial part-
He will be responsible for ident ifying potential members of the
Board of Directors for his Region, selecting a Regional Leadership Team to participate in
.the LIASF State of Illinois teacher trammg program, .and establishing an in-service train=-
- ing program in his Region's school districts. During the first year, the Illinols Project
will utilize fifty percent of the time of the LIASF National Director and the LIASF National
“Program Coordinator, who will assist the 11linois Director and the Regional Project

Director in implementing Project goals throug';hout the State. These Illinois personnel will|

work-in close’ COnjunctlon with LIASF staff ar;\. consultants to develop programs suited to
local conditions and to bring those progxamSe,to a full operational level throughout the
State of Illinois by the end of the funded period -

Orlentatlon and Planning. The Project will begin with an Orientation Workshop in,
February, a purpose of which will be to give key personnel a thorough grounding in the
philosophy of the' Project and in the germane materials and techniques that have been

tion technigues that have been designed and used by other associated projects throughout
the country.

v
-+
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{For ILEC v.«e Only?

Hlaois Law Eaforcement Commission
~ Coateol Numbes

GRANT APPLICATION

: - F2-07-25-0363-01

PAGE 2D : ‘.

Ditections:  Complete (zefer to Gmnt Application Guidelines) and forward to Illinois ‘Lmv Enfoxcéﬁngnt Commission,
134 North LaSalle Street, Room 204, Chicago,. Jllinoiz 60602, ' '

4. Projece Title

.

.. Chicago Board of Education (over the past six vears, more than 400 Chicago Board of

(Two hundred (200) words or leas. Onit confidentialdaca) < L ot

'PROJECT SUMMARY

- At the conclusion of the February Orientation Workshop, the Tllinois Director
and the Regional Project Director will initiate planning in their respective Regions (Cook
County and the Pilot Rrgion) toward the goal of Regional participation in thé 1972
Summer Training Institute., This planning will involve familiarizing educators and other
concerned persons in the two Regions with the nature and objectives of the Law in
Ame}“ican Society Program, -Assisting the Directors in this task will be the LIASF
National Director and National Program Ccordinator, who will give program presentations
to bar associations, boards, of education, ‘criminal justice system agencies, and other.
local organizations and assoclations whose support will be vital to.the successful ‘
implementation of the Project. .o ‘ ‘ ' ‘ '

. These presentations and other coordination activities will be instrumental in
§ssist1ng the two Directors in establishing essential liaison with school and criminal
justica system personnel from their Regional L‘eadérship Teams to attend the LIASF Spring
Workshop in June. These individuals will, in effec':t,' serve to bolster the coordination
‘work in the school districts of their respective Regions. .

‘ At the LIAST Spring Wcrkshop in June, the two Directors and the ‘sel,ecteci Leader-
ship Team members will have the opportunity to participate, with Summer Institute
faculty, in the preparation of the instructional programs to be carried out for Illinois
Summer Institute participants. In addition, they will engage in evaluation seminars and

coordination meetings with the Directors of other major projécts across the United States| ..

JULY , 1972 R : - N

Summer Training Institute. The focal point of the Phase I activities will be the LIASF -
_Summer Training Institute, which will be conducted in the Everett McKinley Dirksen

Tederal Building in quarters provided by the U, S. Court of Appeals, Seventh Circﬁit;‘

This training institute will be expanded to train teachers from Cook County and the

initial Pilot Region. The training institute will also be available to personnel from thé

Education personnel have been trained at the LIASF Summer Training Institutes.)
¢ - During the Phase I Summer Training Institute, the Illinois Director and the
"Reglonal Project _D_ix:ector will serve as Team Leaders, in which capacity they will co-
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PROJECT SUMMARY 8
ordinate the day-to-day activities of the participants from their areas. In this connect-
ion, they will be responsible for transmitting to members of their respe ctive Regional
Leadership Teams techniques for instituting in-service training programs in'the home
school districts, and also for training selected individuals from the Pilot Region outside
Cook County to estabiish a Reglonal Summer training institute during Phase II of the
Project. (Cook County teachers, because of-their close proximity to Chicago, will re~
ceive their training in Chicago for the life of the Project.) The directors will also
participate In specialized evaluation and curriculum implementation sessions, which .
will include planning sessions for creating in-service programs for both Cook County
and the Pilot Region as well as a Regional summer institute to be carried out during
 Phase II. At the conclusion of the Summer Training Institute, the Directors and the
participating teachers will be fully prepared to begin administering and teaching law-
focused education courses in the classrooms of thelir school districts. ‘

AUGUST, 197 2~-JANUARY, 1973

In-service Training and Project Implementation. Both the TTlinois Director and the
Regional Project Director will devote considerable time to creating and maintaining in=-
service training programs for teachers who participated in the Summer Training Institute
as well as for other interested teachers who possess the background and qualiﬁcations
for handling a law-focused curriculum. The Leadership Team members selected by the
+ Directors for advance training in in-service program techniques will serve‘as prime .
movers in the creation of local in-service training programs following their participation

_at the Summer Training Institute. i

Both the Illipois Board of Directors?{and the Regional Board of Directors will use
their position and influence to assist the two Project Directors in establishing profess~
ional and community contacts in their respéctive Regions. A major function of the‘
Boards of Directors will be to enlist the support of important individuals on the local
level, thus ensuring the future financial independence of local programs. Equally
- important will be the role of the Boards in facilitating close cooperation between local
criminal justice system agencies and the teachers and administrators charged with

" delivering the LIASF program to the schools. .

Having established close,rela’cionéhips in the Spring with the Superintendents

" of the three pilot school districts in Cook County, the Illinols Director and members of

"g“'r'l‘ "
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. Summer Institute participants will be evaluated in terms of their impact on student

- phase approach developed by LIASF makes it possible to initiate'the program in different

(Two hundsed (200) words or less. QOmit confidentialdata)

_PROJECT SUMMARY ™ | |
the LIAST staff will advise and otherwlse assist those superintendents in the delivery of

law~focused education courses to their schools beginning.in the Fall of 1972, Similarly,{
the Regional Project’ Director will render all necessary assistance to the school districts

.

in his Region in initiating a law-focused curriculum.

The Illinois Director will continue to establish close relations with other school

districts in Cook County for the purpose of bringing them into the Project during Phase 11,

He will also select additional Regions throughout the State for similar participation in -
the second and third phases of the Project. The Regional Director, in addition to his o
‘work with the in~service program, will work to bring the remaining school districts of
his Region into the Project and to plan the Regional summer training institute that
teachers and other personnel from those school districts will attend.

During the academic year 19'_72-73; the instructional programs tauéht by the "

knowledge acquisition and attitudinal change, These evaluations will be conducted
with the agsistance of psychometricians and LIASF staff and will provide regular data
concerning the effects of the program on schoolchildren throughout Illinois. '

~ The net result of the Project work scheduled for Phase I will be the instituting of
the tried and proven LIAST educational programs in two new areas of Illinois, The three-

areas while at the same time providing for a relatively rapid cessation of the LIASF

support role in the Project. More importantly, the Phase I work will produce a modified
version of the model used successfully in 'our other projects throughout the country =~ |
a model that will.lend itself to continual replication throughout Illinois. R

Ve .
- ']

e

PHASES II & IIL

- During Phase II of the Pfﬁjgct, two additional school districts from Cook County
- and two additional Pilot Regions elsewhere in the State will initiate programs similar to |

those developed in Phase I. In Phase III, one more Cook County school district and
- thz‘ee§ additional Regions of the State will.take part in the Project, : '

By the end of Pha"se 111, the creation g,f in-gervice trammg programs in six Cook

Ly ,// .
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\ PROJECT SUMMARY

County School districts will provide a County-~wide base'for the further tx:aining iof y
teachers to deliver the program to Cook County schoolchildren. I:IASF will cont rn;ei o}
"service the entire Chicago Metropolitan area.. Similarly, six Reglonafl summer tr;hn ng
institutes outside Cook County will have been developed throughout the States. ) e 1‘1 X
placement of these institutes will be such that teachers f;:om all parts of the’ ta efw; .
have access to training at one ‘of these institutes., The WLdespre.at% de*:relopment ‘01111:1
service programs together with the strategic plat.:ement o:f the training mstfgﬁei w .
make possible the attainment of the Project's primary .obJec'tive -~ the establis menrt .
of a comprehensive program of attitudinally effective, law-focused educ:‘a’cicmt ss pahout
of the regular general education ofx' elementary and secondary schpolchildren roug ’

the State of(Illinois o

W/ Py 2L
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BUDGET ITEMIZATION
Proj ect Tide: TAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT
Jc_vb Aanual Percent COST
Title ‘ Salary Time Total Fed./State Sharg Grantee Share
{ 11inois Director 20,000 100% | 20,000 20,000
Regional Proj. Dir. 19,200 75% | 14,400 14,400 .
Director LIASF 30,000 50% | 15,000 15,000
National Program | . '
A Coordinator ° | 26,400 | 50% | 13,200 13,200
Intern/Grad.Studntf 12,000 | 50% 6,000 6,000
Personnel s
Secretary 9,000 50% 4,500 4,500
Services Secretary 8,400 | 100% 8,400 8,400
SUB-TOTAL 81,500 81,500
%ogiaISBecur%;y
ringe Benefits 8% 6,500
TOTALS 88,000
Quanticy Descsiption ‘
4 Typewriters 2,050 1,130 920
1 Xerox 2,400 1,800 600
B. 6 desk,6sids} Chairs 600 400 200
U] B oves posaod US| DO S
. ney Bowes Postagd ~
Sduipment 1 A.V: Equipment 1,500 1,500 ‘
& 4 Tile Cabinets (5 dr) 250 250
Lease, or 176 Ft. Book Shelves - 1,100 1,100
Rental 1; 8 Conference tble, chairs 550 550
, Flor,Wimrlow Covernng 1,950 1,950
1 Each Geigulator collator, 730 730
| TOTALS - 13,000 6,500 6.500
Description ’ ' L
I11. Project Bd. of Dir. 6,000 6,000
c LIASF Bd. of Dir. 9,000 9,000
) Resource Lawyers & Law Enforce-~ '
Consultant ment Personnel 4,000 4,000
and Auditors (Ernst & Ernst) 4,000 4,000
Contractual | Teacher Time 8 FTE@ 11,000 ' 88,000 . 88,000
Services Summer Institute Faculty 22,2000 22,200, | .
February Meeting | ' 6,000 3,000 3,000
June Meeting , 8,000 5,000 3,000
Fall Meeting (Cook County). - 1,400 200 1,200
In-Service Kits ' 24,000 24,000
TOTALS | 172,600 54,400 118,200
RN ST
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COST
. Dyt .
S%_Z?fa ;:gagjirfdoz f- rolec Tt)tﬂl Federal/State Share Grantee Share
D. Directors at existing 4,000 2,000 2,000
State rates :
Travel
(Project Personnel N
only)
TOTALS 4,000 2,000 2,000
List éepatately
Communications & ‘
E. Utilities, Telephone}
Postage, Cartage 7,500 5,000 2,500
Commodities Office Supplies 5,000 2,500 2,500
q 3 4
Rglerence Mpterialfs 261988 26908
Printina(Newgletter. etd) 12.000 10.000 2..000
TOTALS 49,200 42,200 7,000
«| Description:
" F. 1. Rent/Lease .
11,500 @ 50% 5,750 4,750 1,000
Facility 2. Remodeling
- 500 @ 50% 250.. 250
Cost 3. Construction
TOTALS 6,000 5,000 1,000
Psychometrician Fees, ‘
G. Computer Time, .
. Computer Card Punching)
Evaluation  Igypplies, Questionnaires, A '
(shouldbe jp) o4 yment Administration 15,000 15,000
as much as
10% of tine
total action
grant) ‘ ‘
, TOTALS 15.000 15..000
Personnel Awards 27,600 9,600 18,000
H. Accounting, Pay-roll - v
& Budget Preparatiorf 7,000 5,000 2,000..
Other s
Personnel Recruitment - 2,000 2,000
“TOTALS 55,600 16,600 20,000
GRAND TOTAL Pl 384 A00 229,700 154,700
. , e , = i e ‘ ‘ 107/
:Preparedby - /%WW% ' Date IZ///?;/Z/
Name" "y/[‘//// ‘ ‘ ‘ > '
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A. PERSONNEL

BUDGET NARRATIVE

1

(The cost of prepéring fhis application and imblementing the Illinois Proj'ect in
the period prior to 2/1/72 will be absorbed by the LIASF,)
‘ *

National Director, LIASF (50% time)

" increasing share of the administrative responsibilities of the Project.

The Nafional Director of LIASF Programs, Dr. Robert H. Ratcliffe, has designed
the program for this Illinois Project. He will be responsible for planning and insti-
tuting the Illinois Project throughout its initial period. Much of this effort will
precede the 2/1/72 starting date of the Project.

The National Director will take primary responsibility for organizing the Illinois
Project Board of Directors and for identifving potential candidates for the position of
Illinois Director. In addition, he will plan the February Orientation Program, the
June Faculty Workshop, and will have primary responsibility for the conduct of the
1972 Summer Training Institute. ‘

Following the selection of the Illinois Director, the National Director will assist
him administratively in organizing a program for Cook County and for the Pilot Region
outside Cook County. In fulfilling this role, the National Director will offer him
direct asslstance in working with community groups, school boards, local, law enforce
ment agencies and bar associations. Responsibility for the Illinois PrOJect as part

of a nationwide effort will be shared by the National Director and the Illinois Director}

As the funded vear progresses, the Illinois Director will be able to asgume an ever-

National Program Coordinator, LIASF (50% time) , . e

The LIASP Natxonal Program Coordlnator, Dr. Isidore Starr, will be primarily re-
sponsible for the coordination of elementary and secondary school projects at the
local level. During the funded period (2/1/72-1/31/73), Dr. Starr will devote fifty
percent of his time to the Illinois PrOJect the first state-wide project in this nation-
wide effort.

As Program Coordinator, Dr. Starr will be the primary source of educational assist
ance for the Illinois Project. He will assist the Illinois Director and the Regional
Project Director in areas of educational objectives, strategies, and school imple-
mentation of programs. He will also serve as a member of the 1972 Summer Institute
Faculty. ~ ,

s

S e
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Illinois Director. (100% time).

The Illinois Director will be the chief administrative officer of the Illinois Project:
He will be responsible for carrying out the policies of the Illinois Project Board of
Directors. Specifically, he will coordinate the activities of the Project on a state- |
wide basis. He will assist the LIASF National Director and the Regional Project
Director in implementing the 'flrst Regional project, and he will be directly responsible
for the Cook County Project. He will also serve as a member of the faculty of the
1972 Summer Training Instltute. '

Regional Project Director. (75% time) .

. lated to law-focused education.

v o ———— s

The Regional Project Director will devote 25% of his time during February, March,
April, May, 1972 to the organization of his Regional Project Board, staff, and leader-
ship team. He will participate in the February Orlentatlon and June Faculty Planning
Programs of the LIASF, . . . .

From June, 1972 through January, 1973, he will devote 100 percent time to his
duties as Regional Project Director. During July, he will participate in the 1972
Summer Training Institute as a Regional Director and Team Leader. In this capacity,
he will coordinate the day-to-day activities of his Team members, and he will partici-
pate in evaluation and curriculum implementation sessions. Beginning in August, he
will carry out the policies of his local board; he will prepare and con duct in-service
programs for teachers in his local area; he will administer the evaluation program
locally; and he will plan for Phase II activities to begin Wlth a Regional Training
Institute in the Summer of 1973.

Intern/Graduate Student.

(50% time).

The Administrative Intern will devote 100 'percentv time during June, July and
August and one-third time during the other nine months of the funded period. His
primary responsibility will be the development of a Resource Center for materials re-

and will assist the professional staff as needegi.

’

Secretaries ‘

One secretary 100 percent tima and one 50 percent time will be required for the -
conduct of this Project during the funded period (2/1/72~1/31/73). (Secretarial time
required in the period prior to 2/1/72 will be absorbed by the LIASF),

He will assist in some draft editing of the newslettey

1111
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- Pebruary Meeting

~valuation. Xerox and Pitney Bowes are leased items. The amounts under "Fed/State"
“are estimaies. -Actual expenditures will occur after competitive bidding.

EQUIPMENT Ly

The items listed under equipment are required for the successful conduct of the
State of Illinois Law in American Society program described in this proposal..

The items under "Grantee;' are the property of LIASF and the values reflect current

CONSULTANT & CONTRACTUAL .

The LIASF Board of Directors and the Board of Directors of the Illinois Project will
participate in regular monthly meetings. Considerable additional time will be. spent -
by individual members of the Boards and by sub- committees performing on a task
basis.
of contributed time. .

Simil ar time reports will be maintained for the activities of resource lawyers, and
criminal justice personnel working with students and téachers as part of this program.,
Teacher time, récorded in.time reports, will reflect the actual classroom time to be
spent by teachers participating in thls procrram during the period 9/1/72~1/3 l/ 73.

Ernst and Ernst has agreed to conduct an annugl audit of the LIASF. This service
will be provided without cost to I.L.E.C.

Summer Institute Faculty

4 T.aw Professors @ 5200 12,808

3 Education Specialists @ 2800 8,400 .

1 Secretary - .6 weeks T 1,000 .
22,200

of Directors ‘Regional Project Board of Directors, and interested representatlve.: of

:
W

This meeting will be a two day Orlentatlon Workshop to be attended by IllanLS ‘
Director, Regional Project Director, Illinois Project-Board of Directors, LIASP Board -

educational, law enforcement; and bar associations, The $6,000 line itemis an-
estimate of total costs mcludlng ’cravel room, meals for all partlc:lpants and exr-
penses and consultant fees for program partlclpants ..

“op (not covered under the grant) Twa
of the Illmois Pm)ect" :

[ I

days will be set a}suie for the organization [

Time reports will be maintained for purposes of determlmng the actual amount$.

o he Gt‘lentatlon Workshop will be part of a week—long Natlonal Evaluation Work-‘ .

e R ] - — - r{.' 11411

B eeemenaar

Can

& ‘ : : - . «

~ Illinois Law Enforcement Commission

4%

(For ILEC Use Only)
Control Number

GRANT APPLICATION
. .
- 4d .

KZ Q? 25 6363 01

PAGE

CONTINUATION PAGE

G.

June Meeting.

This meeting will be a week-long work ‘session designed to develop and coordin-
ate the 1972 Summer Training Institute. The Illinois and Regional Directors, together
witk selected members of their teams, will participate in this session with the faculty
of the Summer Institute as well as the faculties of Summer Institula s to be conducted
by affiliated projects in Dallas, Atlanta, Los Angeles, and Boston.

" TRAVEL - . R

In-Service Kits ¢

A series of 18 Self-instructional, Individualized In-service Education Packages
will be prepared. Each kit will consist of reading material, about 1 hour of inter-
action material to be used with -a slide projector/ recorder/and answer activity sheets,
and a final mastery test. '

Local travel for Project staff; Illinois Project Board of Directors and Reglonal
Pro;ect Board of Dlreotars at approved State rates.

COMMODITIES

Classroom materials would consist of text mater;als for 3., 500 students in ‘the
program at $5.91. . o

Printing costs would consist of the total cost of collecting data and writing,
editing, publishing, and distributing a Newsletter on law-focused education to
school systems, bar assocmtmns and law enforcement agencies throughout the

State of Illinois. o . - » o

FACILITY COST

&

This item reflects only the cost of the permanent offices of LIASF and the Illinoig
project. The Summer Institute is conducted, without cost, each Summer in the
Everett McKinley Dirksen Federal Building. Three classrooms in the Federal Probatio
Training Center,.two courtrooms, a clerical pool area, three private offices, and a
conference room are prov1ded by the United States Court of Appeals for the Seventh
Circuit. The Regional Project Director's Headquarters will be. furmshed by his local
community at no cost to ILEC . : :

EVALUATION

Independent evaluatlons of the Illinais PrOJ ect -=in terms of admmlstrative )

b e e XD o,
¥
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efficiency, impact on personnei behavior, and impact on student knowledge and

attitudes =~ will be initiated prior to the 1972 Summer Training Institute and concludec _

in the period following the Institute,

H. QTHER B o
Personnel Avrards. The 1:‘ed/Sta‘l:e award will, be to partlclpants in the Summer -
Training program and will include travel and a per diem allowance at State rates for
participants residing away from home. The grantee share consists of thirty~six
$500 stipends to the partmlpants. :

I-11
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A. Pxo;cct Titde LAW IN AMERICAN SOCIETY POUNDA‘I‘ION ILLINOIS PROJECT" ' .
i\lame . Position :
DR, ROBERT H. RATCLIFFE

PROJECT DIRECTOR

Education and/or experience relevant to this Project

Dr. Ratcliffe is National Director of Law in American Society Foundation, a
position he has held since 1967, In addition, he is an associate professor of education
at the University of Illinois Circle Campus, Author or editor of some twenty-two books,
including the Justice in Urban America series and the Trailmarks of Liberty series, Dr.

~Ratcliffe has published more than a dozen professional articles in scholarly journals of
education, law, social science, and psychology. He has presented major addresses o
fifteen national conventions and has spoken before more than eighty regional, state,
and local meetings. A consultant to agencies of government and school systems through
out the nation, Dr. Ratcliffe served as Special Consultant to the 13970 White House
Conference on Children. He has been listed in American Men of Science,. 1968; as a
Founding Associate of the National Historical Society; in Leaders in Education, 1971}
and in the Dicitionary of Intermational Biography, 1971. Dr. Ratcliffe is also a member

of the American Association for the Advancement of Behavioral and Social Science., A
comnlete, 95-page professional resume ig on file in the offices of the 1. L.E.C .

3

Name Position
. DR, ISIDORE STARR : NATIONAL PROGRAM COORDINATOR

Education and/or experience relevaat to this Project

Dr. Starr is Professor of Education at Queens Collage in Flushing, New York.:
Phi Beta Kappa and a former John Hay Fellow in the Humanities, Dr. Starr hdlds advanc-
ed degrees from Columbia University, the Brooklyn Law School of 8t. Lawrence Univer-
sity, and the New School for Social Research. He has been Consultant to the Lincoln
Filene Center, Tufts University, President of the National Council for the Social Studies|,
and a Consultant to the United States Office of Education. Dr. Starr is also a member '
of the American Political Science Association, American Historical Association, Ameri~
can Association of University Professors, National Education Association, National
Council for the Social Studies, Bar Association of the State of New York, and many other
professional organizations. He has been author, coauthor; or editor of more than half
‘a dozen books, including the Supreme Court and Contemporary I ssues. His profession-
‘al articles have appeared in numerous scholarly journals, including the American - '
Historical Review, Social Education, the NEA Journal, and Social Research. _

é-11
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LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT

-

' PROJECT NARRATIVE

- role in the development of respect for law, thereby countering the growing alienation

-~ means restri cted to disadvantaged youngésters in the ghettos of our cities.

STATEMENT OF THE‘. PROBLEM .

The attac]fs in recent years upon our free society and its structure of consti-
tutional rules provide strong evidence of the gradual breakdown in reSpeot for law in
‘the United States. This breakdown not only permeates American society in general,
but has had deleterious effects upon our educational system as well. Consequently,
a systematic effort to end confusion about the role of law in a democratic society is
a major challenge for the 1970's. :

Considerable research has been carried out in an attempt to determine which
factors influence the attitudes of the young toward our legal heritage and the system.
of justice in America. This research indicates that the school -~ as well as the family, .
the community, and economic position -~ is.influential in the development of student
attitudes toward and understanding of our sYstem of government.

- The fundamental premise underlying the Program of the Law in American Socx,ety
Foundation (LIASF) is that the school curriculum and the school culture are crucial
factors in the development of attitudes toward our constitutional system. It is the
purpose of the LIASF Program to focus upon the effects of the school and its potential

of youth toward the American legal heritage. This purpose can best be achieved by
offering comprehensive, attitudinally effective programs of law-focused education
initially in selected planning areas of the State beyond Chicago. Ultimately, the
Program will be made available to all the children of Illinois. v :

The problem attendant upon this approach is twofold. On the one hand there is
widespread misunderstanding regarding the phenomencn of the alienation of American
youth foward their society, Variant interpretations of youthful alienation, make it -
dlfflcult, on the other hand, to effect meamngful reform.designed to eliminate, or even
to reduce th st alienation. : : S

t

Regardmg the first aspect of the problem we see ample evidence that the spread

ing infection of violence, criminal behavior, and widespread civil disorder in our streets R

‘schools, and universities is, directly or indirectly, a result of youthful alienation.
General ignorance of all dimensions of the American legal system from law formulation
to law enforcement has contributed to a climate of unrest. This ignorance is by no

On the
contrary, the turmOLl in our unlver51t1es frequently has been perpetrated by middle class
and upper middle class youngs’cers. Disreapect for government under law is a disease

Y
-~
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|" currently endemic in our society, and it will continte to fester if not treated by our
‘ ‘'social institutions. Potentially the most efiectlve 1nstruments for curlng the malady, are
the nation's schools. :

Conceived in 1966 to contribute.to the solution of this.problem, LIASF has made;
notable progress in this direction wherever its programs have been implemented. In spite
of this progress, however, misunderstanding persists and much alienation remains in
other areas. Programs of teacher education and curriculum development aimed at effecting
significant changes in the social education of today's youth have been requested by
various schools, law enforcement agencies, and other mstltutlons to counter the trend
toward civil disorder and delmquency. : : -

The Chicago Riot Study Committee Repor't stated:

. . . youngsters today have special educational needs. .. ,
efforts must be redoubled to ensure that schools have the |
kinds of administrators, courses and teachers which are
needed. . s «Programs such as those des1gned to encourage’
confidence in our pohtlcal system. .ais should be contmued
and expanded .o - R Sl :

#
’

The Illinois White House Conference on Children and Youth recommends that
"youth should be given additional opportunities of learning alout and unde rstanding our
system of laws and justice and youth s mghts as well as respon51b111’c1es under law.!

[ L

Recent amendments to the state school tode have required this Llnd of educwtlon
for all Tllinois school children. Unfortunately, traditional social studies content and
teaching strategies still overwhelmingly dominaite programs of instruction in Illinois.

- Both have failed to stem pernicious cynicism and alienation among young people. _As.
President Nixon pointed out in a recent report td Congress, a compelling need exists at
all levels of government to implement innovative and successful model programs for -
dealing with allenated and potentlallv delmquent young people. :

The Law in Amerlcan Society Poundatlon, sponsored originally by the Glucago Bar
- Association, has conducted experimental programs {or more than sixty thousand Chicago
-.area school children and limited numbers of school chlldren from other major metropohtan
areas throughout the .United States . Extenswe research over a flve—-year period has *
shown that youthful alienation can be mlmmlzed by providing young people with a mean-
‘Ingful ,efiecuve educatlon which focuses upon our American legal heritage, the role of

Lo
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law in American society, and the necessity of law enforcement to the maintenance of our
democratic way of life. The Chlcaqo experience has been proven, statistically, to have
had positive impact upon the attitudes of young people toward the law,, the judicial

" In spite of this impressive showing, systematic diffusion of the LIAST Program
has remained a problem. It is, however, & problem common to nearly all known efforts
at school reform. Enduring school refofm depends upon very much more than one-
enthusiastic teacher in a school digtrict. Past partlclpants in LIASF Summer Institutes
have reported frustration at the pace with which the new ideas 'with Wthh ‘they return.to.
their schools can be implemented school-wide.. By demonstratmg how law-focused
school reform can be established on a commumty—w1de basis, LIAST can assure a more
meaningful diffusion of its educational program, The communities affected can them~
selves become diffusion centers for other districts needing leadership in a new program.
The results of the Chicago project indicate that wide implemention in Illinois schools -
will have a substantial and posutlve impact on the present and future guality of life m

IllanlS .

o

BACKGROUND OF THE LAW IN AMERICAN SOCIETY FOUNDATION

De'velopr.riental work that has preceded the pro’posed Project. | R

The Law in Amencan Society Foundation is a nOnprOflt teacher tralnlng and’ curri-’
culum development organization. that came into belng in the mid—-1960's in.response to
two negative social conditions: (1) widespread ignorance of the role and function of law
in American 5001e’cy, and (2) increasing alienation amonyg the nation's youth against
pohce the courts, our criminal justice system, in partlcular, and the entire American
system of constltutlonal government, in general

In the early 1960 s, a group comprlsed f Judges members of the bar, law en-
forcement personnel, and educators held a serltas of meetings in Chicago to determine’
what might be done to ameliorate these two corlditlons. A major conclusion of the
ineetings was that the American system of constitutional govermment was gradually -
losing its legitimacy in the eyes of significantly large numbers of young people, A
parallel conclusion was that the system's legitimacy could be restored and preserved

" enly through meanlngful and effective education regarding the Amerlcan legal herltage
" and the role of law in American society.

-

process, the need for law enforcement, and the role of citizens in times of ¢ivil disorder.| *°
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The Foundation itself was established in 1968 as'a special project ‘of the
Chicago Bar Association. It existed from 1966 through 19 69 as a federally funded
project sponsored jointly by the'Chicago Bar Association and the Chicago Board of . .
Education. All Foundation assets resulting from classroom use of published materials .
are contributed to the further dissemination of the'FoundatiOn"*s training programs.’

Additional funding since 1969 has consisted of grants from the American Bar ‘.
Foundation, the Chicago _'Bar Po,und_ation,' the ILEC, and the Educational Personnel
Development Act. The LIASF National Program cﬁrrenjcly‘-_-in progress has been made
possible by a grant ‘from the American Bar Endowment. - Chartergad to foster and encour-
age public understanding of, and respect for, the law, the Foundation has from the

onset sought to provide Chicago area schoolchildren with an effective program of 1av§r-.-

focused education on bothk the elementary and secondary levels of the ¢ity's public
schools., : N :

The work of the Foundation falls into four separate gategories:' (1) -personnel -
training; (2) curriculum development; (3) planning and development assistance to local
agencies of government; and (4).coordination of a natioxjwide progrﬁm of 'la_W-focused .
* public education. ‘The impact of these program éctivitieg has' been dramatic and has
clearly identified the Foundation as pacesetter for th'e‘eht.i,xje’nation in law-focused,
citizenship-oriented education. .~ , . 7 SR

’

PERSONNEL TRAINING. Close cooperation in the Foundation's early days between the
Chicago Bar Association and the Chicago Board of Education led to the creation ofan
educational program different both substantively and procedurally from 'aﬁything being
_offered in schools.at that time. As a result of this cooperation; the Unite_ad States
Office of Education established a short-term pilo¥ institute to be conducted for the
Chicago -Board of Education during the summey of 1966,

N

: The pufpose' of the pilot institute ‘Was[. first of all, to prepare educational
ma}ierials and spepiél teacher training techniques designed to affect, in a positive:
-faéhion., the attitudes of school-age youngsters toward the role qf law in Amer‘ican
society. Subsequent evaluation indicated cldarly that the initial phase of the program

* had been a success, and this evaluation led to.three-year funding of the LIAS Program
for Chicago schools., ’ L - ' oo

It Wé:s agreed at the time that if the experimental Chicago program proved
successful, then the program should be emulated by universities and other bar .-

associations, school .systems, and communities beyvond the Chicago ared.
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The Summer Training Institutes havé'traditionally been 'cond,uc_tedkby inter-
disciplinary teams of distinguished, law professors, attorneys, social scientists, and
educators. From the onset the Institutes have been three~dimensional: o

(1) The first dimension consists of providing selected classroom teachers with sub-’
‘stantive instruction in the law. It has been a root premise of the Program that social
studies teachers come to their classrooms with virtually no prior training in this area.

(2) Program experience has demonsirated the importance of training teachers in
specialized skills necessary to effectively present the law to young people. .These’
skills have included the Socratic, or inquiry, method of teaching, the case method, -
ahd the mock trial. The result of such training has been to markedly change teaching
behavior among the participants. ' C s SR .

(3) The third dimension consists of the- preparation of textual materials on the law
carefully written to make them both appealing and meaningful to school children. In
the, course of the six Summer Institutes held since the Program's inception, Institute
staff working closely with teachers have jointly authored discrete sets of law-focused °
materials for use at the elementary, junior high, and high school levels. Each set of
materials deals with a clearly defined area of public or private law. Topics, considered
range from the juvenile justice procedures to landlord~tenant relations. '

The Summer Institutes are divided into four workshop groups. ~Three of the
groups have been designed to develop law as a c'onceptual integer of hisfory for iry-
clusion into American history programs at the elementary, junior, and senior high -
school levels. The fourth group is directed toward the implementatiori ofa full-year
course, Justice in Urban America, to.be offered at ‘the'secondary level in place of
civics, community problems, Problems of Derr‘xocracy, or government courses.

kY

. PR e e T .

Institute participants are provided wii:tx opportunitiés to: (1) analyze the
rationale for the development of law as an.integer of social studies; (2) explore the °
procedures for implementation of a law—focuséd program; (3) study aspects of law relat-}
ing to the programs under consideration; (4) participate in the preparation of materials
keyed to their particular school system; and (5) expand upon their ability to use. the
Socratic, or inquiry, method as'a principal mode of instruction.

In addition, partidpants receive special training in community relations,
" evaluation, program supervision and implementation of the program, Following

completion of their work at the Institute,.they return to their respective regions to

e e
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initiate development of then programs. ' L SN

Criminal Justlce system ‘personnel who part1c1pate in the Summer Institutes are
made aware of their vital role as resource persons in the education of both elementary
and secondary school children. In past Institutes, juvenile probation officers, police
officers, public defenders, county sheriff's representatives, and corrections administra-
tors have considered how best to render thelr actlwtles v1v1d to young people.

In addition, experience has demonstrated that school teachers and crlmlnal
justice system personnel, working and learning together at a Summer Institute, gain
‘heightened mutual respect for one another., Teachers also experience an increased
desire to utilize criminal justice system personnel as an invaluable community resource
in theif curricula. Moreover, teachers exhibit an increased willingness to help young'
people understand and appreciate the vital societal role of those who work within the
criminal justice system. Specirl programs will be utilized in future Institutes to
familiarize criminal justice system personnel with tested strategies for working with
school administrators, teachers, and, most important, with yvoung pedple. It is the
firm conviction of the Toundation that these-personnel must be an integral part of the
effort to create positive attitudinal change in. young people toward the criminal justice
system. : B :

Since effective teacher training is among the major traditional purposes of the
Foundation, the Summer Training Institutes will be continued until all areas of the natlon
have been comprehenswely serviced. In addition to new teams of elementary and

secondary school personnel, Leadership Teams attendmg the Instx.tu‘ces Wlll be expanded |

to include Adult Eduycation Faculties.

'All six Summer Institutes have been held in quarters provided by the United
States Court of Appeals for the Seventh Circuit, More than four hundred Chicago area
teachers have received training in teaclnng lavlr—focused publlc educatlon programs under
I‘oundatlon ausplces. : o l

i

The 1971 Summer Institute was unique lln that it was the first truly national
Institute conducted by the Foundation to date. In years past, most Institute participants
‘have come from the Chlcago Public School System with small groups or individuals
coming at random from local parochial schools and from othef school systems in the

" nation, Attendance from outside Illinois was never systematic due to a lack of adequate
financing. However, under the terms of a grant from the American Bar Endowment, the
Foundation is now in the process of establishing its Program on a nationwide basis. The

e
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first step in that process was to hold a National Training Institute for teachers, lawyer
law enforcement pergonnel and others interested in the 1nstitutlonallzat10n of law~
focused education programs throughout the Umted Sla.tes (See Appendlx B, Program)

To make its natlonal program geographlcally 'comprehenswe, the Foundatlon .
.established Regional Centers in Atlanta, Boston, Chicago, Dallas, and Los Angeles.
A Regional Leadership Team was selected from each of these Regions to attend the 19/ 1
Summer Institute in Chicago. Each Reglonal Leadershlp 'I‘eam con51s’ced of:

a) a Regional Coordinator; '

‘b) community resource persorinel (lawyers, law professors,
law enforcement personnel; university professors);’
) R - [} : ’ : .

¢) school ‘administrators;
d) elementary and secondary school te'acnefs.

The Reglonal Leaderslnp Teams, composed as they are of a wide variety of’
rrofessional types, reflect the Foundation's purpose of instituting a "multiplier" effect
in the nation's school systems. In effect, the Foundation is not so much concerned
with training teachers on the national level as it is with training trainers -of teachers.
For example, the Regional Leadership Team from the Dallas Independent School District
returned to-Dallas following completion of the Chicago Institute and immediately began
its own training institute for ldcal teachers and others directly responsible for teaching
.and administering the Dallas law-focused public educaticn program. - In this fashion,
the Foundation not only initiates, but also helps to disseminate, its Program throughout
an entire region. Each Regional Center is charged with the responsibility for Regional

development and expansmn of the Program. .’
e e . ) : ' o ‘
To supplement and further expand the' fraining avallable to teachers through the
Institute, the Foundation has instituted an onf-gomg program for developing university
and college~level courses geaxed to prepare teachers for handling a law-focused curri-
culum. A major purpose of this pre~service training program is to reduce the need for
continued remedial in-service training for teachers and other leadership personnel '
actively engaged in the Foundation's Program. The pre-service program presently
consists of encouraging ‘dnd assisting universities.in the development of new courses

and curricula responsive to the needs of today’s youth. "

“r
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Courses designed to prepare teéachers (1) to treat legal concepts in their
elementary and secondary classrooms, and (2) to analyze the substantive problems
and classroom strategies required for teaching the legal concepts have already been
conducted on an experimental basis at Northwestern University and at the University
of Illinois at Chicago Circle, with the Circle Campus adopting the courses as a
permanent curriculum component. Final action regarding permanent adoption of the
courses into the curriculum at Northwestern University will occur during the coming
academic year. At least three other universities in Illinois have expressed interest
in developing similar course programs. As each additional university begins to offer
courses of this type, the number of undergraduate and graduate students receiving.
training in the teaching of law-—focueed education courses will increase accordingly.

In the six years since their inception, the Summer Training Institutes have
been proven to be highly effective in raising the professional competence level of
classroom teachers. As a result, Institute observers from local and federal law
enforcement agencies have encouraged the development of similar training sessions
for certain categories of personnel within their own fields. The 1971 Institute pro-
vided training for limited numbers of juvenile officers and parole officers who partici-
pated as members of the Leadership Teams from their respective Regions.. Should
this initial effort in training law.enforcement personnel prove worthwhile, the Founda-
tion plans to initiate more highly organized formal prograims for selected categories
of criminal justice system personnel. It is anticipated that these personnel could be
effective not only as resource persons for law-focused education programs in the
schools, but als¢ as prime movers in. updatmg and otherwxse lmproving the nation's
system of juvenile rehabllltatlon. :

4

CURRICULUM DEVELOPMBNT' ‘One of the more crucial aspects of the Foundation's
program is the development of a comprehensive multi~grade core curriculum designed
to focus student attention upon selected aspects of the American legal heritage, upon
many of the protections and guarantees that reinforce the legitimacy of the American
legal system, and upon the serious consequences to the individual of personal in-
volvement in the drug culture, of participation in mass civil disorder, and of indivi-
dual violations of the law either as a juvenile or as an adult. To date, the Founda-
tion has developed unique textual materials for use in law~focused curricula on the
elementary junior high, jun‘ior-—senior high, and senior high“ school levels o

Elementagz' The intermedxate grade program, LAW IN A NEW IAND, is part ef the
Foundation's Trailmarks of Liberty series, published by the Houghton leﬂm Gompany

The matemals in this program have been wrltten to assist teachers in making their

- . v.,‘ 7-11
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aging results, in whole or in part, from the seventh to the twelfth grades. Its place 1n

social studies classes lively and interesting. Featured in the program are (1) new
curriculum materials which involve the student with relevant legal and ethical questions
about the present in relation to the past, and (2) a methodology which offers the learer
an opportunity to discover, to question, to generalize -- in short, to develop the critic-
al mode of thinking requisite to an understanding of legal concepts. Textual materials
include:

LAW IN A NEW LAND, 128 pp.
TEACHER'S GUIDE, 84 pp.

Ellis, Lee, et al., |
Ratcliffe (Ed )

Junior Hi gh_. The textual materials for the junior high level, GREAT CASES'OF THE .

S UPREME COURT, are also part of the Trailmarks of Liberty series. Consisting of three
publications, the GREAT CASES curriculum materials are designed to present students
with a simplified but in-depth approach t6 some of the important cases that have been
tried before the nation's highest court, By using the casebook approach, the Foundation
strives to present these materials in a dramatic and interesting fashion, while at the
same time giving the student enough detailed information to draw inferences and make
independent and critical judgments regarding the merits of the individual cases.

Depending upon the school system and the abilitﬁf level of the students in the
system, GREAT CASES may be taught anywhere from the seventh to the nlnth grades.
Curriculum materials include: .

GREAT CASES OF THE SUPREME COURT, 132 Pp.
DECISIONS SUPPLEMENT, 12 PP.
TEACHER'S GUIDE 62 pp.

Gibson, Harris, et al.

Ratcliffe (Ed.)

1

Tunior-Senior I‘Ilqh The curriculum materials developed for use on the unior-senior high
school level are by far the most extensive wyitten By the Foundation to date. The Justice
in Urban America series, published by I-Ioughton Mifflin Company, consists of six paper-
bound volumes plus a comprehensive handbook for teachers covering all the materials in
the series.

- The Justice in Urban America series is organized to provide the student not only
with an understanding of the legal structure of his society, but also with the political

identity he needs for an effective adult life in our increasingly impersonal urban society.|

Originally designed for a ninth-grade currlculum, the series has been used with encour-

7~11
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Ratcliffe, Robert (Ed.)

Groll & Zevin
Bassiouni, Starr,.
. Summers & Lawrence
Berger & Teplin
Bennett & Newman
Ranney & Parkeér
Bassiouni & Shiel

" Ratcliffe

Groll, Little, & Peters

Barany, Coffey, & Gerlach

Groll, O'Neil, et al

Ratecliffe (Ed.)"

the curriculum of a particular school systém depends both on j:he‘riature of the system
and the ability level of the students. Components of the series are: '

. CRIMES AND JUSTICE, -84 pp.

" POVERTY AND WELFARE, 86 pp.

In addition to the units already published in the Justice in Urban America series,
two additional volumes have been developed and field-tested under a grant from the -
Illinois Law Enforcement Commission. Now in the process of revision, these additional

~units will be added to the series during the coming year.

Senior High. Designed for use in curricula on the eleventh and twelfth~grade levels,
VITAL ISSUES OF THE CONSTITUTION is a third individual component.of the Trailmarks of
Liberty series. Using the casebook method, this material ranges from colonial times to
the present and examines such constitutional issues as the free expression of religious

and political ideas, slavery, suffrage, civil rights, equality under the law, equal
opportunity under the law, and others. Similar in format to the other materials in the.
series, VITAL ISSUES curriculum materials include: o

PROGRAM DEVELOP'MENT & PLANNING ASSISTANCE, (Given the unique nature ‘of its

&

JUSTICE IN URBAN AMERICA SERIES. (Boston: .
Houghton-Mifflin Co., 1970) 6 vols, + T.G

.
4

LAW AND THE CITY, 134 pp.

AW AND THE CONSUMER, 101 pp..

LANDLORD AND TENANT, 78 pp.
YOUTH AND THE IAW, 108 pp.
TEACHER'S GUIDE, 84 pp:

SOCIAL PROTEST AND THE CITY, (Chicago: ILaw in
American Society Foundation, 1971), 158 pp.

THE CITY AND ITS POLICE. (Chicago: Law in American
Society Foundation, 1971), 71 pp. -

VITAL IS3UES OF THE CONSTITUTION, 192 pp. .
DECISIONS SUPPLEMENT, 16 pp.
- TEACHER'S GUIDE, 96 pp. '

Program, the ];oundation’ recognizes the need for providing planning and development

bl
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assistance to local agencies of gbvernment. ' .o

Illinois Law Enforcement Commission'

- Enf(];)rt;r;;g t?% current year, the Foundation has under’cékeh to prbvide the Illinois
w E ent Commission with professional assistance. ir it i ; i
activities, Dr. Robert H Ratcliffe, T i onal Dorenar pond tarand
. . The Foundation's National Dj tor initi
a plan whereby effective standards :)f ionali o I o e tlated
2 plar ‘ professionalism for personnel ; i
1llinois criminal justice system wi i It 1s et sagorae of the
ystem will be established. "It is ho i
018 ' \ . ped that successful imple~
crifegt;tlgnlof thll‘s plan will 'lef’:td to formalization of these standards and the constru‘ciifn
9 el applicable to criminal justice system personnel throughout the nation,

1?70 White House Conference on Children
o | Sixth Illinois Constitutional Convention

- Spec gréffssllii I;asPalso z%rvecé the 1970 White House Conference on Cﬁildrén as
' , ‘0 Forum » "Communicating the Law to Children." Duri |
e ' ' _ . ‘ 11 . uri t
Sixth Illinois Constitutional Convention, 'held in 197 0, the Director served as al:r? egjcav

tional consultant in the develo ' s i
Gl oot pment of classroom study materials published by the

Ssc);;ecizzcasy;ii Es;itutions.. During the past two years, LIASF school program‘é have bee.n

1 ; ed. correctional institutions in Illinois as w 1l i joini :

; acte: : titu , ell as in adjoining states.
he Audy Home in Chicago, the Illinojs State Penitentiary at Joliet, and institutions in

Jéligr:g;}s; ’.;’z:i?ing Sc,:cl;ool fori3 Boys at St. Charles, a member of the Law in American
‘ tl recently established the potential of the ' i i i i
far as it affects the attitudes a P program in this application. Inso4
! nd knowledge of institutionaliz d deli
ment had a statistically significant eff : | st Pal treat-
‘ ’ ; s ect upon the class in questio Followi
tensive tests on the boys in the class. it tablis oundation’s mean
153 ‘ + it was established that the Foundation's a
1(}11)@ 1n§rea?ed thel.r .knowle.dge about the American system of justice, and (2) h'e'lpeflp e
m aevelop positive attitudes toward the criminal justice system. The sbchool psycho+

logist corroborated these findings, stating that the program aided in maintaining a

L.d .




Ilinois Law Enforcement Commission

:;-A“ ;

" (For ILEC Use Only)
‘ Control Number

¢ : ,
GRANT APPLICATION

PAGE 61

Project Title

’

. PROJECT NARRATIVE

As part of its National Pi'ogram,,‘ the Law in American*SoE:iety Foundation hopes
to further explore this application by testing it on a much broader sample of institution-
‘alized delinquents. Should the broader sample show positive resulfs, the implications
for the rehabilitation of delinguents nationwide would be enormous. ~ '

3

School-:Community Activities. Thus it can be seen that while Law in American Society'sy

comprehensive community-wide program functions primarily in the schools, it involves
law enforcement and other personnel in the development of instructional programs, as’
resource persons for teaching activities, and as coordinétors of community activities
both inside and outside the schools. As an example of the latter, judges_and lawyers
are brought into the schools to demonstrate to school-age children the varied roles that
law enforcement people play in their lives and in the life of the community. The
possibilities for such activities involving other categories of law enforcement personnel
are many. This type of contact and communication is essential if the social alienation
of the young is to be minimized. T : ,

STATEWIDE PROGRAM COORDINATION, It has been the Foundation's experience that
training teachers and developing viable law~focused curricula are not, in and of them-
selves, sufficient to ensure the success of the Program. . Left to their own resources
and without the proper guidance and assistance, teachers and school systems alike
have a tendency to lapse in the process of institutionalizing change in their curricula.
Consequently, the Foundation provides, on an ongoing basis, (1) a model and the
requisite assistance forthe initiation of new law-focused education programs ,and (2)
evaluation and advisory services for the implementatign of new programs. These are
described in detail under the heading, PROPOSAL FOR A LAW IN AMERICAN SOCIETY
FOUNDATION ILLINQIS PROJECT, ; ' ~ L :

4

Evaluation Services. In its national Program, the Foundation provides evaluation

" services to regions in the process of implementing law-focused education programs.
For example, the Foundation has arranged for periodic cognitive and attitudinal testing
in Chicago area schools to measure. change both in student attitudes toward and know ~
Izdge of, the law. In the less highly developed program in»Dal\las, Foundation staff-
arrange for similar periodic evaluations, and, in addition, provide consultant services
- to Dallas personnel on the administrative as well as the educational level, ‘

Cobrdination and Advisory.Services. Be;pauS‘e the Foundation has developed more train-
‘ing models, provided in-depth training for more school personnel, developed more class

room and teacher materials, and has been the subject of more applied research than any|
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other law~focused education program in the nation, it offers advisory services toall

o

- formation regarding new programs and materials . Innovative 'stra‘teg‘i'es and téchniques,

.information dissemination will be accémplished through a newsletter to be.published’

-during the coming vear.

related projects and plans to serve as a national resource center for law-focused educa-
tioni. In this capacity, the Foundation will provide for the periodic distribution of in-

evaluation and research findings, and progress reports from on-going projects. This

.

The Foundatiqn's extensive déevelopment of évaluation, coordination, and advis~
ory services in the macrocosm of the nation equips it admirably for extending these -
services to the microcosm of the State. The national experience has produced strong
indications that ?lle success or failure of law-focuszd education projects often.hihgés, '
upon the availability of these essential services. '

- LIASF Program has experienced wide dissemination, extensive evaluation, and the

Far West Regional Laboratory, the U.S.0.E. Marin Social Studies Project, and the
~Georgia Social Siudies Project for the Disadvantaged. All four centers have reported

- In improving schools in disadvantaged areas. The findings of these' federally funded

- country, Tor example, Justice in Urban America, the first set of curriculum materials

- first year. At present, more ’than‘ 600,000 youngsters are using the program. .

EVALUATIONS AND RESULTS OF CURRENT PROGRAMS 5
On the national level -- as well as in the Chicago Public School System -~ the

notice of both the media and diverse educational groups and.institutions. Program
activities have attracted wide national attention'as.a result of the evaluations and
reports of a number of national curriculum assessment centers. ‘ '

Among these centers have been the Social Science Educational Gonsortium, The

favorably on the program developed by the Poundatipn, and the Georgia .pfoject has
recommended Law in American Society for site visits by educaticnal teams interésted

projects are widely available. As a result of their widespread dissemination, a number
of major urban school systems -~ including Cleveland; Dallas, Los Angeles, and
Pittsburgh ~-- have adopted the Law in American Society program materials for their
schools. : B T :

One indexk of the Founda’tion'gi nationwide impact is provided by the extent to
which its curriculum materials have been adopted by school systenis throughout the

made available‘natiOnally, was adopted in more than 1,700 school sy»stemg’ during its

i

.
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“sive, and independently conducted series of tests throughout each acddemic year. During

‘ment agencies, and boards of education throughout thé State of Illinois. To the extent

of scholarly groups and law enforcement agencies. -

In addition to frequent subjective measures of its influenc“ev- upori ydung people .
in the Chicago schools, the LIASF Program has been subjected to a rigorous, comprehen-.

the Program's first three years (1966-1969), research findings demonstrated that inner—
city youngsters, taught by Foundation~trained teachers using program materials , not only
learned a great deal about the law, but also displayed strong indications of a shift toward
more positive attitudes regarding the law and its institutions. Subsequent research
(1969-1971) in the Chicago public school system has shown that regardiess of race;
neighborhood, and socioeconomic status, young people exposed to the Foundation's =
program have experienced similar cognitiveé and attitudinal changes. To date, some '
70,000 Chicago area youngé’_cers have been exposed to law-focused education by more .
than 400 Law in American Society Foundation-trained teachers. ‘ '

Media coverage of Program success in Chicago as well as attention in the pro-
fessional journals has led to queries about the Program from Bar Associations . law enforce

that current Foundation resources permit, such requests have been met. At the request
of the Office of the Superintendent of Public Instruction, the Foundation's Executive .
Director, and members of the staff have made presentations and conducted seminars for
teachers throughout Illinois. To date, twenty Illinoig school districts have participated
in the teacher training program of Law in American Society, and more than one hundred
school districts have adopted the program’s curriculum materials. Expansion and replica-
tion of the program in every district throughout the State has been called for by a number

.

VALIDI’I'Y, i According to both .independent and, in-project evaluations, the influence of the |
| Law in American Society Program is extensive. The impact of the Program upon both

teachers and students has been evaluated by independent teams of psychometricians from
Northwestern University and the University of Michigan, a\s_v(rell as by the professional
staff of the project, the participating classroom teachers,and the youngsters themselves,
Usirg six different measures of effectiveness, these evaluations led to the following
conclusions: ; , S ’ e '

a.) - that teachers, as a result of parti‘ci‘pat’ing in the speciai trai’riing
‘program of Law 'in American Society, were significantly better,
: ;j‘more effective directors of learning; '
b.)  that communication had improved hetween teachers and students;

" c,"f.k)' - that students, in five of \s_ix grade levels tested, learned significantly

¥

: more than similar groups of control students using the reqular texthooks:
and DA I R : g L 7=11

: - .J.‘MN» L 'if‘,“"

Pl

(For ILEC Use Only)

Illinois Law Enforcement Commission o N | R Control Number

¢

GRANT APPLICATION

PAGE 6 ©

#2.07-250363701

Project Title

PROJECT NARRA'HVE

d.)

These conc‘:lusions have been firmly and e_xtensively documented by a var'iety of
sources in the field. The long-range implications of the Foundation's program, in ’Ferms
of its impact upon the attitudes of young people toward the law, have been the subject
of no less than fifteen major addresses at'national conventions of 1a“/vyers-, educators,
and psychiatrists; nine doctoral dissertations; eight professional articles in learned -
journals of educatiori, law, and psychology; and more than four dozen stat_e—yvide,
regional, county or local in-service education programs for teachers and civic groups.

Perhaps the most significant indéex of the value of the Law in American Society |
program is provided by the broad range of agencies and organiza?ions. that lha've end?rsed
and supported it. Among these institutional groups are the American’ Bar ?ngiowmexut, the
Illinois Law Enforcement Commission, the United States Office of Educat%on, and the i
'Chic'ago Bar Foundation. For its sponsorship of the Law in American §001ety program,. t
Chicago Bar Association received the 1969 Award of Merit of the American Bar Associ‘auon.

In gummation, then, the Law in Anj.'erican Society Pogndatior; ha?s begun to devel-

~ op a coordinated national Program. Of the half-dozen LIASF Programs in various stages

of development throughout the nation, the Chicago Program is the most ad.var}‘ced and ;

has yielded results in terms of student attitude that led directly to the esFabuAs?m.xent 0!

the associated projects in the other major areas of the United States. Itis a?ntlc:lpated
that the Programs in these other cities will rapidly progress tc? the stage achieved in

" Chicago.

: A ' : -
that students, as a result of these instructional programs, are

significantly more positive in their attitudes toward law, courts,

the role of citizens in times of civil disorder and so on, than are

similar control groups of students. -This was demonstrated not

only by significantly better performance on Attitudinal and Opinion
Inventories by the experimental students, but also by Marked.
improvement in student behavior, Better daily class attendance,
Increased pupil motivation, and Class participation by greater
number of students. ' ' -

Conseque'ntlyi it was concluded that the Law in American
Societsrr procjram. has had a statistically significant effect not only
upon what students know, but, more importantly, upon what and
how they think about the system of laws upon which contemporary
American society is based. ' : :

%
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It is true, however, that if the Founda’uon is to achlcve 1ts long-range objectlves
its Program cannot be restrlcted exoluswely to the major cities of the geographic regions
included in the natlonal system. To-restore and preserve the' legltimacy of the American
governmental system requires nothmg less than.an ‘all- encompass1ng, 1nst1tutlona117ed

~system of law-focused publlc educatloh throughout IlllhOls and throughout the land

.l,_,“ AR . RIS AT

. To achleve thls 1nstitut10nallzatlon Wlll 1equ1re much - the Wholesale tralmng
of teachers in all the natlon s school systems the further development ‘of curriculum
materials that take into. account both. minor and ‘major vauatlons in empha51s from region
to region; ‘the coordlnatlon, locally as well as natlonally, of systematic efforts in
communities ranging in populatlon from.a few thousand to many mllllOnS ~- thése are

~only a few of the ‘tasks that will have to be undertaLen on a grand scale before the
' Poundatlon s work Wlll have been accompltshed ' ST e

i . £l . X . o ST .

It goes wﬂ:hout saylng that the ‘State of Il]1n01s stands at a crossroads that s at
once a critical Juncture and a place of golden Opportumty.. Illlno:s can be the first state
in the Union to undertake to resolve the many crucial problems that have erupted on the
face of the nation during the past_decade -- and the only state to attempt to do so by
means that have been proven dramatically effective ’ 1n comprehenswe statistical - .
analyses. No other state, in short, presently has at its disposal the educatlonal legal
and professional expertise necessary to combat these problems and that has been
marshalled by the Law ln Amerlcan Socnety Poundatlon.«; G e e

" This crossroads is crltlcal because IllanlS fallure to set a proper course at th.ls
point in time could conceivably set back the progress of both law enforcement and

~ education indefinitely, It represents a golden opportunity becauge thé’ successful state-— )

-wide impleémentation of the Law in Ameritan’ Soc:tety’ Program will 1dent1fy Illmms through-
out the nation as the State that first reconciled the opposite poles in the. dlfflcult .many-
faceted area of preserving traditional values while simultaneously meeting the challenges
posed by the forces of anarchy throughout the nation with a positive and constructive
program,., And a successful statewide progrant in Illinois will give the remalnmg states
in the Union a model to guide them in their efforts to mstltutlonallze their own law -
focused education programs - L :

i
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_PROJECT OBJECTIVES.

* PROPOSAL FOR A
LAW IN AMERICAN SOCIETY FOUNDATION
ILLINOIS PROJECT ) . ’

. similar programs for the states in the geographic regions in which these other cities are

“burden of admmlstermg and financing the Project.

.. ed persounnel to fulfill Project-goals; (2) appropriate instructional materials that are

= To effectively establish the proposed statewide program of law-focused educa-—

The LIASF Illinois Project has as its major objective the development of a syste-
matic and comprehensive program of law-focused education in elementary and secondary
schools throughout the State of Illinois. Geared to have positive effects upon the
attitudes of schoolchildren toward the American legal system and heritage, the proposed
program is intended to become a regular part of the general education curricula offered
in Illinois schools,

The LIASF Illinois Project represents the first major effort to create a truly com-
prehensive statewide program of law-focused education. There are numerous other
programs scattered throughout the United States, but nearly all of them are operative in
cities, with only sporadic attempts at implementation in suburban or non-metropolitan
areas. LIASF programs have been designed for ultimate replication in these non-urban
areas. LIASF-sponsored programs are cwrently in various stages of implementation in
Dallas, Atlanta, Boston, and Los Angeles.

As a result of its pioneering role in establishing a permanent statewide program
to reinforce and sustain respect for the law among young people and ultimately among
adults, the State of Illinois will serve as a prototype model for the establishment of

located. The progressive example set by Illinois will eventually be emulated through-—
out the Umted States., - : .

-

" During the one-year period (2/1/72- l/ 31/ 73) covered by thi & proposal the first|
of three phases of the LIASF Illinois Project will be carried to completion, As the .
Project enters Phase II (2/1/73~1/31/74) and Phase III (2/1/74-8/31/75), the need for
outside funding of the Law in American Society Foundation will gradually decrease as
the participating Regions throughout the State assume an ever-increasing portion of the

tlon, three essential elements are required: (1) a sufficient number of adequately train-
readily available to Illinois school systems;-and (3) broad-based community support
for the Project.” LIASF has both the materials and expertise to supply these elements.

.
! .
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' ‘ ' . ‘e ' ) . _ - to these individuals and their associations and organizations by the LIASF National
SCHEDULE/PROGRAM DEVELOPMENT AND DELIVERY o L _ . Director and National Program Coordinator. ° |
In order to deliver LIASF materials and methods to Illinois school systems, the < Regional Board of Directors. An important objective of these LIASF staff presentations
Illinots Project will accomplish a number, of broad objectives during three stages of - ‘ will be the identification of interested individuals 'in the Pilot Region to serve on the
Phase I: . , : : _— Regional Board of Directors. Typically, members of this Board might include represent-
. ' ' ' : atives of the ILEC, the State Department of Education, local Bar Associations, the
FEBRUARY -~ JUNE, 1972 . ) e : : - B juvenile courts, local businessmen's associations, community social agencies, boards
n : : ) : J of education, local institutions of higher education, educational administrators, teach-
ADMINISTRATIVE MECHANISM, By February 1, offices for the Illinois Project will be , ers, and parents. The success of the Regional Project will depend to a large degree
established at the LIASF National Headquarters in Chicago. The Project's administra- upon the breadth of individual and community participation the Board can develop.
‘tive arm will consist of a Board of Directors, an Illinois Director, a Regional Project Extensive experience of the LIASF in working with Regional Boards of Directors in major
Director, and fifty percent of the time and services of the LIASF National Director and : _urban areas of the country demonstrates that the expertise, bac}'ground and community
National Program Coordinator.. , . v M ' esteem of the Board members is a vital component of a successful law-focused educa-
' o ' tion program. ' '
Board of Directors. The Board of Directors of the LIASF Illinois Project will determine ;
overall policy for Project administration and implementation. The members of the Board { | Responsibilities of the Regional Board include:
will include professionals from the fields of law and education and representatives of
the criminal justice system, as well as representatives ijom each participating project. ‘ 9 v " A) Operate under the broad guidelines Qf the Illinois PrOJect Board of
An initial major responsibility of the Board will be the selection and appointment of the I~ - Directors; .
Illinois Director. Simce Board members will have been selected prior to the beginning | B)  Assume overall responsibility for the Regional Project;
of Phase I, the Illinois Director will be selected not later than February 1. The Board's ] , Q) Work with the Illinois Director toward selection of a Reglonal
major function will be to establish appropriate guidelines for the component parts of the : : Project Director;
Illinois Project and to facilitate communication between Project personnel and profess- L . D) Marshall effedtive community support for the Project.
ional associations in potential project areas throughout the State. The Board will also o ' : . . . .
exercise overall responsibility for the selection of area projects to be developedas. | 1 = | Regional Project Director. The Regional Project Director will be mandated to fulfill the
part of the statewide program. E ; o : v : objectives of the Illinois Project in his Region. LIASF experience in establishing law-
_ N o . : ' : it " focused programs in several major metropolitan areas indicates the strong necessity of
Illinois: Dkir'ector. The Illinois Director will be responsible for implementing the policies; 1. ' “selecting an individual who has the respect of the community and the ability to trans—
of the Board of Directors. He should be an exceptional educational administrator with D ‘late the policies of the Board into effective, day-to-day action. The Regional Project
the experience and skill to command the respect of educators and criminal justice - W Director should be a skilled adniinistrator able to work with the school systems and 1=
system personnel throughout the State. He will determine the need for, and facilitate agencies of the criminal justice system. He should also be an ex offirin =r..er of the |
the delivery of, the services offered by the LIASF' ‘ ' ¢ b Board of Directors and full-time employee-of the RegLonal Pruject. R
'I'he Illin01s Dlrector s most 1mportant rasponsﬂalllty in this early stage will be P ‘ In order to 1mp1ement Lhe objectlvrw of tne Board of Directors, the Regional '
to identify three school districts in Cook County and one Region of the State in which | Project Director wills _ T ‘ s
~ the Project will initially be operative. Pendmg approval of these areas by the Board L . o ‘ 4
of Directors, the Director will initiate liaison with important individuals in the educa- | i} | - A} ,.,,,M,,.,,vm,crult and wausm members of the Regional Project Leadérship Team;
tional and crlmlnal justice systems of the areas and arrange for program presentatlons SN SRR B Facilitap-@nd maintain communication with all segments of the com-
) , e ‘;. 1 mumfy ‘concerned with law focused education;

. ( 711
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g; _ ﬁlrid the Leatfiersllg P Tﬁam; I ' . ) ' Illinois Project participants to thirty-six. The Illinois Director and the Regional Project
ake preparations for the l?ha.se II Regional Summer Institute; : Director will act as Leadership Team Coordinators for their respective contingents.
E) Coordinate and provide logistical support to teachers in the schools; ° . , L '
é)) 13 oordu;aEIeAand facilitate the use of community resource personnel; In effect, the Leadership Teams will be comprised of those personnel who will
y eques SF support from the Illinois Director as indicated. . . ._._. | _. carry out functional roles necessary to the success of the Project. The Teams will vary
LIAST FEBRUARY ORIENTATION WORKSHOP. Early in February, the Illinois Director. in composition according to the precise needs of the local area. The tentative composi~
will assist the initial Pilot Region Project in identifying and selecting a Regional tion of the Teams is as f°110WS'
Project Director. Following this selection, both the Illinois Director and the Regional " o -
Project Director will attend an Orientation Workshop to be held in February at the A) The Coordinator (Illinois Director or Regional Project Director, depending
LIAST National Headquarters. The purpose of the Workshop will be to give the two : on the Team), who will provide overall control and coordination;
Directors and other key personnel a thorough grounding in the philosophy and rationale B) School administrators who will have law=focused programs initiated in
of the LIASF Program. They will also become familiarized with the germane materials . their schools; ‘
and techniques that have been developed over the past six years by the LIASF and learn! C) Elementary and secondary school teachers, who will be trained to use
the most effective methods for delivering these materials and techniques to teachers | 4 Program materials and methods;
and school systems. A highly important facet of the Workshop will deal with adminis- D) - Community resource personnel, such as lawyers and members of the

trative and coordination techniques that have been designed and used by other prOJecLs : - criminal justice system, who will support the efforts of classroom‘

throughout the country. teachers.

LIASF Spring Workshop. Following selection of the Leade;'sﬁip Team participants, the
Illinois Director will select two participants from each of the three Project school
districts to attend the LIASF Spring Workshop to be held in June. Similarly, the Regiona
Project Director will select two individuals from his Regional Leadership Team to attend
the Workshop. Thesé individuals will, in effect, serve to bolster the coordination work
" in the school districts of their respective Regions. During the course of the Spring
Workshop, the two Directors and the eight selected Leadership Team members will have
the opportunity to participate, with Summer Institute Faculty, in the preparation of the
instructional programs to be carried out for Illinois Summer Institute 'participants. In
addition, they will engage in evaluation seminars and coordination meetings with the

P Directors of other major projects across the United States.

Project Planning and Coordination., Following the February Orientation Workshop, the ®
Illinois Director and the Regional Project Director will initiate action in their respectivg
regions (Cook County and the Pilot Region) toward the goal of County and Regional
participation in the 1972 Summer Instltute. This action will involve familiarizing
educators and other concerned persons in the two Regions with the nature and object-
ives of the Law in American Society education Program. As sisting the Directors in this ®
task will be the LIASF National Director and the National Program Coordinator, who
will visit bar associations, boards of education, criminal justice system agencies,
schools, and other local organizations and assomatlons in an effort to develop wide-
spread support, for the PrOJect

Y%

Leadership Team Selection. The Illinois Director and Regional Project Director will
-utilize this period of familiarization to identify candidates from the schools and criminal
justice system agencies for participation as members of the Cook County and Pilot
Region Leadership Teams at the 1972 Summer Institute. The Illinois Director will select
nine individuals from each of the three participating school districts for a total of
twenty-seven Cook County Leadership Team Summer Institute participants. The Region &
al Project Director will select nine individuals from his Region, bringing the total of

1
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JULY, 1972 | N | \

(For an in-depth description of the Law in Americ'an Societly
See also

Summer Training Institute.
Foundation Summer Training Institute, see pages 6d to 6h of this Narrative.
APPENDIX B; 1971 Summer Institute Program.) '

The focal point of the Illinois Project Phase I activities will be the LIAST Summer
Training Institute, Which’ will be conducted in the Everett McKinley Dirksen Federal
Building in quarters provided by the U. S. Court of Appeals, Seventh Circuit.

. While the 1971 Summer Training Institute was limited to small groups of partici-
pants from cities throughout the country, the 1972 Institute will be the first to under-
take training leadership personnel from throughout a state. The 1972 Institute will,
accordingly, be expanded to train teachers from Cook County and the initial Pilot
Region (outside Cook County) of the Illinois Project, in addition to personnel from the
Regional Areas of the National Program. The Training Institute will also be available to
personnel from the Chicago Board of Education (over the past six years, more than four
hundred Chicago Board of Education per ‘snnel have been trained at the LIASF Summer
Training Institutes). . ‘

A primary objective of the~ Illincis Project segment of the 1872 Institute will be
an in-~depth examination, for the benefit of Illinois participants, of the worth of the
LIASF Program as it relates to attitudinal change and cognitive gain in children exposed
to it. .

One of the functmns of the Phase I Summer Trammg Institute will be to identify
exceptmnal teachers from the Regional Project Area -~ teachers whose talents and
abilities qualify them as potential trainers of teachers in the Regional Training Iristitute
to be conducted in the Summer of 1973. These teachers will be given extra instruction
regarding the conduct and rationale of a Summer Institute.

The training of teachers at the 1972 Institute will constitute an important first
step in the initiation of new la\/v‘»focu'sed education programs in Cook County and the
Pilot Region since that tralmng will enable teachers to deliver LIASF education programs
and material.) to the classroom almost from the onset of the Project.

During th}e 1972 Institute, the Illinois Director and the Regional Project Director
will serve as Leaders of their respective Leadership Teams. ‘In this capacity, they will
coordinate the day~to-day activities of the participants from their areas. The orienta- |

_tion to which the two Darer*fnre_w;:rp pvnnqpﬂ in. February will have given thpm valuable
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1n51ghts into the special needs of teacher partlclpants as well as the needs of criminal
justice system perscnnel. .

The Directors will recognize, for example, that the methodology of law-focused
education programs differs significantly from that-of traditional approaches to class~-
room instruction. Owing to the nature of legal materials, LIASF Illinois Project teachers
must do more than impart information to students. While it might be true that a know-
ledge of the rules of the legal system is sufficient in certain nonacademic situations,’
this approach ignores the process of dynamic change in law based upon competing and
changing interests and alternatives which has so characterized the American legal and
constitutional system. Through the Summer Institutes and follow-up programs, the
Project teachers will be taught the rudimentary principles of law and the legal process,
so that they may fill the lack of knowledge which now exists and thus acquire the
necessary confidence and expertise to utilize law-focused materials in the classroom.
In additioh, the teachers will be exposed to the inguiry-method of teaching in order that
they may best utilize their newly acquired legal expertise. The inquiry method aims at

" the stimulation of thinking, investigation of alternatives, and the use of logical reason-
ing through the teacher's utilization of student ideas, comments, and suggestions. The
method is also characterized by high-level questioning; discussion of normative issues;
and the encouragement of the open interchange of ideas.

Experience. has shown that, equipped with these skills and provided with basic
textual materials, resource pgrsonnel, and other supportive services, the Project
teacher will be able to bring quality law-focused education to the classroom as soon as
he has completed his training at the Summer Instltute. o

Another area in which the two Directors can provide Institute participants with
valuable guidance is the role of criminal justice system personnel in helping to imple-
ment the new programs in the classroom. Basically, the Directors will strive to show

~each participant, be he school administrator, policeman, or teacher, specific ways in
which the participation of criminal justice system personnel is crucial to the success
of any law~-focused education program. ,An understanding of the roles of each member of
a Project Team, and the relative importance of those roles, will go far toward increas-
ing understanding and cooperation among teachers, police officers, school administra~-
tors, probation officers, lawyvers, and all others who will serve as resource persons for
. the implementation of the law-focused programs.

The Directors will also participate in specialized evaluation and curriculum

implementation sessions, which will include planning sessions for creating in-service
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Project Title -

. o *PROJECT NARRATIVE

- and the teachers and administrators charged with delivering the LIASF program to the .

~ Drawing upon the resources of school systems, bar associations, and law enforeement
| > agencies, the Newsletter will contain general information, discussion of particular

jonal ‘t‘echni'ques by master teac’hers—-,

,7—-‘11‘

14

s ‘ Pock trials, simulations., etc,

"A system of in-service training using modern technology facilitates maximum effective-
ness of the in-service program and complements the summer training institutes.

Rut expertise and technology, in and of themselves, are not sufficient for the
creation of an effective in-service training program. The experience of other LIASF -
projects throughout the country i'ndicates that highlyqualified individuals capable of
effectively administering and coordinating the in-service programs are essential if the
programs are to be effective. Toward this end, the LIASF Summer Institutes and Work-
shops throughout the year will train personnel in administrative and coordination tech~

niques that have been developed and refined over the six years of th_e, LIASF's eifperience

E4

v Effective coordination will be especially important in the case of the Cook
County in-service programs.

three County school districts to ensure that the Institute trained teachers offering
courses of law-focused education will have the opportunity to further engage in highly
specialized training for this purpose.® The Cook County school districts' periodic
Personnel Development Days could be utilized to great advantage in the Illinois Project'
in-service training program -~ provided that the coordination necessary to provide
teachers with thé opportunity to attend a special workshop Jis effectively carried out.

- Cook County & Pilot Region Coordination. Both the Illinois Project Board of Directors
and the Regional Board of Directors will assist the two Project Directors in establishing
professional and community contacts in their respective Regions. A major function of
the Boards of Directors will be to énlist the support of local Community.léade_rs , thus
ensuring the future success of local programs. Equally important will be the role of the
‘Boards in facilitating close cooperation between local criminal justice system agencies

schools, |

v e 'Avaluablle tool for effective coordination will-be the LIAST Newsletter, which
‘will aid administrative and coordination personnel in Project information dissemination.

“experiences with specific school systems, and suggested teaching techniques designed!
to assist interested personnel in establishing programs of attitudinally effective law~
focused education for schobl children throughout the State of Illinois.

*

: The Illinois Director must establish liaison with individual
-~ trained at the LIASF Institute as well as vith other administrative personnel from the

S

-

b
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Projece Title P Project Title
“PROJECT NARRATIVE PROJECT NARRATTVE .
TIME TABLE (Phase I -~ 2/1/72-1/31/73) ' o - In ll;hase 11 ,(2/1/74~8/31/75) three additional Regionsl Projects outside Ccok
: o ' ‘ . ounty will be initiated, for a total of six Regional Projects. One additional Cook
February 1972 - Illinols Project Board of Directors established County school district will be added for a total of six Cook County school districts in
- ;1'111n0;5 Director :_ef‘legtedd . . the Illinois Project.  The two new Regional Projects developed during Phase II will
) R;;ito :flgg‘aige:f zjliiecigrss:ste;gfis‘he 4 Initiate their Regional Summer Training Institutes during Phase ITI. The new Projects
- n . added during Phase III will begin conducting thei i i
- Regional Project Director selected ® S ummes ‘ g n | ing their Institutes during the following
- LIASF Orientation Workshop {Chicago} o
March 1972 - Project Initiation (Cook County & Pilot Region) .
April/May 1972 - - Regional & County Leadership Teams selected
- Pre-testing of Leadership Team personnel @
| Tune 1972 | ~ LIASF Spring Workshop (Chicago) I
July 1972 - 1972 LIASF Summer Training Institute -
Delivery of LIASF Program to Phase I schools ‘@

Sept./Oct. 1972 “ -

'Establishment of In-service training programs
Post-testing of Leadership Team personnel
Pre~testing of experimental and control groups of students

| O‘Ct.y/NOV. 1972 Cook County Personnel Development Days {In-service)

In-service workshop in Pilot Region

]

Dec.l972/]an. 197

- (Phase I, described above, is the only portion of the three~phase LIASF Illinois P)fojeg@ Foe

covered by this proposal)..

| PhasesIl and 11 S

During Phase II (2/1/73~1/31/74), the Phase I Pilot Regional Project will expand
its in-service training program to encompass the other school districts withjy.its purview,
| It will also institute the first Regional Summer Training Institute, which will'bé modeled

on the LIASF Summer Training Institute. | E : ' e

IR}

, ,Phase 1T will also_:see the addition of two new Regional PLOJé‘\cts outside: ok

| County and two additional school districts within the County, These Projects and school.
districts will e based on the successful Regional and County models developed during’.
-Phase 1. - ; ;

= i i N LI e,

T T

Phase I Project evaluation completed | T SN

i
S T e e
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. ASSURANCE OF COMPLIANCE WITH THE ILLINOIS LAW‘EN‘I’"O;I?;CJEMENT COMMISSION
“‘ UNDER TITLE VI OF THE CIVIL RIGHTS ACT OF 1964

LAW IN AMERICAN SOCIETY FOUNDATION
' (Name of Applicant)

HEREBY AGREES THAT it will comply with title VI of the Civil Rights Act of 1964 (P.L. 88—352) and

all requirements imposed by or pursnant to the Regulation of the Iilinois Law Enforcement Commission is-
+sued pursuant to that title, to the end that, in accordance with title VI of that Act and the Regulation, no
petson in the United States shall, on the ground of race, color, ot national origin, be excluded from par-
ticipation in, be denied the benefits of, or be otherwise subjected to discrimination under any program or
activity for which the Applicant receives Federal financial assistance from the Commission; and HEREBY
GIVES ASSURANCE THAT it will immediately take any measures necessary to effectuate this agreement., .

Dated Sept’embel‘ 13, 1971

LAW IN AMERICAN SOCIETY FOUNDATION

" (Applicant)

By _

. iuthorized Official)
= "Perry L. Fuller, President

gl

, =T :
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{ 1. Name of Applicant: * ,
p A , |
SO S LAW IN AMERICAN SOCIETY FOUNDATION

(TR "
N +
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LA + ’
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2. Certification: ’ :

The applicant fot Federal assistance under the provisions of Title I of the Omaibus Crime Control

and Safe Streets Act of 1968, hereby certifies that funds or other resources of the applicant normally

devoted to programs and activities designed to meet the needs of criminal justice will not be dimin-
- ished in any way as aresult of a grant award of Federal funds. e

The applicant further cerrifies that che project for which assistance is being requested will
be in addition to, and not a substitute for, criminal justice services previously provided without
Federal assistance. !

& S 1 o

3. Verifying Data: -

Expenditures for Criminal Justice Services by the Applicant:

o
(Budgeted) In current Fiscal Year $_ 154,000 ,
Actual In last Fiscal Year 92,000
® Actual In next to last Fiscal 46,000
Year
e ‘ Average for the three Years 8 97}_,__§OO —
@ .
" 4, Signature of Authorized Official iimpowe:ed to Commit the Applicant to this Certification:
o Signature: %"—‘M _Z M Date: September 13 2 1971
Perry/L. Fuller . - |
Ticle: President
o
9. * 9-11
0 "\‘.‘\ » e 7 ‘ ‘ .
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RENEWAL

to Illinois Law Enforcement Commis- g::; =)
. sion, 134 North LaSalle Street, C R ’
) Room 204, Chicago, Illinois 60602  [IFsft = = TYPE OF GRANT
§ v ‘ . /aw ; ’
R [ E « | AcTION PLANNING
1
A. Project Title ‘
LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT: PHASE II

1? Date‘_?re are@ C. Ezxpected Duration of - | D. Starting Date (Est.) E. Total Cost

. ‘9/1573, Project_ 12 MONTHS|Feb, 1, 1973 $309,978

F. Subject Area of Project

[C] Upgrading Law Enforcement Personnel I Orgamzed Crxme ‘
[C] Riots & wal Disorders .

[C] Prevention of Crime & Public Education

fx] Prevention & Control of Juvenile Delinquency
(] Detection & Apprehension of Criminals

[[] Corrections, Rehabilitation, Probation and Parole

[x] Training

J Community Relations’

[] Research & Development -

[J Comprehensive Planning

L) Other Specify _

G.

Name of Applicant

Perry L. Fuller, President

H.

Name of Project Director

Dr. Robert H. Ratcliffe

Title “;
Law in American Society Foundation

Title
Natiqnal Director

Address : .
33 N. LaSalle Street
Chicago, Illinois 60602

Address
33 N. LaSalle Street

- Chicago, Illinois 60602

I. Négne of Co-Applicant (if any)

Telephone Numbez
(312) 346-09563

Lyle W, Allen , Pre sident

- Title ‘
Illinois State Bar Assoc1a’c10n

"J.  Financial Officer (Name)

Mr. Milton I, Shadur

0p |-

‘Address 33 N, LaSalle Street
Chicago IllanIS 60602

T"leTreasurer
Law in American Soc:Lety Founda’clon

\

Address 7
' 33 N. LaSallefStréet

Chicago, Illinois 60602

Lo1=11
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GRANT APPLICATION

PAGE 1A

1.

Conditions:
‘It is understood and agreed by the undersigned that any grant received as z result of this application is

subject to the following conditions:

Funds granted as a result of this application are to be expended only for the purposes and activities
covered by the approved plan and budget and the approved project will be carried out in accordance
with the Guidelines for Fiscal Control-Action and Planning Grants with such specific additional

conditions as may be established at any time for this project.

The grant may be revoked in whole or in part by the Illinois Law Enforcement Commission (ILEC)

2. 1
at its discretion and at any time provided that a revocation shall not include any amount obligated

previous to the effective date of the revocation if such obligations were made solely for the project
as approved.
All reports about the project shall acknowledge the source of the funds granted as a result of this

3.

application.

4, Reports will be made as required.
Necessary records and accounts including financial and property controls, will be maintained and

5.
made available to ILEC for audit purposes,

6. Assurance of Compliance with Title VI of the Civil Rights Act of 1964 applies to this application

and is attached.

S T

|L. Personal Signatures (in ink)

(1) Project Director (Same as “‘H’,

P t H, Ratclitfe 1
g-“’w V.4
@ 7Nt
@ 9/1/72

(2) - Authorized Official (Agent for “G”’, Page 1) Per@y L. Fuller

M.

Budget Summary
. Cost Per Cent Note: Allowable grant ratios
Total Progtam Amount Requested* ‘ $?09 978 100% are shown on pr?cedure
Grantee Share* . 101 S()() 33% 1Bof the Guidelines
67% for Fiscal Control

ILEC Share* 208 478

*From Page 4 of Application

. Grant falls in State/Federal program area

o 2-11
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Directions: Complete (refer to Grant Application Guidelines) and forward to Illinois Law Enforcement Commission,

134 North LaSalle Street, Room 204, Chicago, Illinois 60602.

“A. Project Title
LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT

(Two hundred (200) words or less. Omit confidential data)
PROJECT SUMMARY ‘ .
GOALS

There exists a serious and increasingly widespread ignorance of, and
lack of appreciation for, the importance of law and law enforcement among
middle class and upper middle class youngsters as well as among disad-
vantaged urban youth., These conditions contribute to attitudes and
actions which tend to lessen the effectiveness-of law enforcement and,
consequently, to pose a threat to our free society and legal -system.

i Law-focused education on the elementary and secondary levels has
been shown to be effective in developing positive attitudes among young
people toward the law and its enforcement. The dissemination of law-
focused education throughout all the school systems of the United States
is expected to counter significantly the threat to our system of laws
posed by the present alienation of youth against that. system.

By funding the first phase of a three-year program iﬁ,1972, the
Illinois Law Enforcement Commission charged the Illinois Project to
create and begin implementing an administrative/training mechanism
whereby the technical assistarice necessary to the development of a
systematic and comprehensive program of law-focused education would be
made available to elementary and secondary schools. throughout the State
of Illinois. . '

. Listed below are the specific:goals of the Illinois Project, to be
completed over the several years of this three~phase project:

1) the creation of
" projects;

a statewide coordinated network of regional
2) leadership persanﬁel and staff training;

3) continued statewide coordination;

4) information and resource dissemination;

5) comprehensive evaluation. .

77

3-11

. (Fot ILEC Use Only)-
" Control Number

#2-07-25-0363-02

- fllinols I;aw Enforcement Commission

GRANT APPLICATION
R .
PAGE 2b .

Directions: Complete {refer to Grant Application Guidelines) and forwdrd to Illinois Law Enforcement Commission,

134 Nogth LaSalle Street, Room 204, Chicago, Illinois 60602.

A. Project Title S '
4 LAW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT

(Two hundred (200) words or less. Omit confidentialdata)

PROJECT SUMMARY

In essence, the overall objective of the Illinois Project is to
encourage and nourish the development of regiomal projects which can
effectively institutionalize law-focused education courses in their
curricula, thus making them a permanent part of the education of teach-
ers and schoolchildren within their purview. Through this process,
law—-focused education can ultimately be made available to all children
in the State of Illinois and thereby help to reduce the increasing
alienation of youth. ~ _ . .

"

" IMPACT AND RESULTS

By pefforming the functions of coordinator, advisor, project model,
information disseminator, and servicing agent, the LIASF National Center
has been able to: ’

1) facilitate the development of adequatel& trained personnel;
2) .increase the availability of appropriate instructional materials

- and information; C '

_3)"enpoutage‘the establishment of broad-based community support in
++ each of the eleven local and regional projects; and

4) assist in tHe evaluation of law-focused education programs
throughout the country. . v _

~ Given the demonstrable successes and accomplishments of the LIASF
National Center in the areas of regional project development, teacherx
" training, -information dissemination, and evaluation, the creation of a -
comprehensive, attitudinally effective program of law-focused education
- throughout the State of Illinois has been brought significantly closer
" to realization. '’ ' ’ : ' '

- METHODS AND TIMETABLE'

- During Phase II, two new Illinois Pilot Regional Projects and two
additional participating school district  areas within the Chicago
" Suburban Region will be created and included in the Illinois Project's
statewide network. These projects will be based con. the Regional model
developed during Phase I. Orientation meetings, a Spring Meeting, and -

3-11
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Ditections: "é’omplete (refer to Gradt Application Guidelines) and forwird to Illinois Law Enforcement Commissfion,
134 Notth LaSalle Street, Room 204, Chicago, Illinois 60602.

A. Project Title

(Two hundred (200) words or less. Omit confidential data)
PROJECT SUMMARY

a Surhmeg; Training Inst'i’cu“ce will be .neces'sai'y‘ to service 'the’proposed'
new projects. . ' T o ' :

. In addition to the initiation and development of new projects, the
Illln01§ Pro:]egt will coordinate extant projects. For example, Project
Staff will visit and advise other interested parties and projects on

administrative and procedural matters; exchange and/or share its faculty

: f _ ; offer assistance in the financial
planning and funding of projects; and provide for the joint use of their

in the training of teachers and staff
evaluation program.

The Illinois Project will also continue F:

for the’ collection and dissemination of law-focused education informa-
tion, materials, and resources.

ly described orientation and training programs, the publication of a

materials.

B |

he firdt statewide program
This program will include the previous-

quarterly. journal,‘a'nd the development of a Cclearinghouse for resource °

Illinois Law Enforcement Commission

§

GRANT APPLICATION

{(For ILEC Use Only)

Control Number

PAGE 3 086 %
BUDGET ITEMIZATION
Project Title: ,
Job Annual Percent COST
Title Salary Time Total Fed./State Shard Grantee Share
Illinois Director 20,400 100% 20,400 20,400
National Director | 30,600 50% 15,300 | 15,300
1Coord.Sec,.Educ. | 20,400 50% 10,200 10,200
Coord.Elem.Educ.] 20,400 50% 10,200 10,200
CoordaIQf.Serv. 18,600 50% 9,300 9,300
A Coord. Resource, | 17,000 50% 8,500 8,500
Secretary #1 7,800 100% 7,800 7,800
Peronnel o coretary #2 7,500 | 100% 7,500 | 7,500
Services
SUB-10TAL - - 89,200 | 89,200
P ofnac Bonatils 10,700 | 10,700
TOTALS 99,900 99’900,
Quantity Desctiption
1 Typewriter 476 476
, 1 Desk ‘ 353 . 33
B. 1 Chair 127 127
i i 75 75
Equipment 1 Chair
Purchase, 1 Table 150 150
Lease, or 1 Calculator _ 209 209 -
Rental 1 A-V(*Equipment List) 605 605
1 Xarox 2,400 2,400 "
TOTALS 4,395 4,395
Description '
2 Regiondl Project Directors
@ 12,000 24,000 24,000
C. Ernst & Ernst 1,800 1,800
Accountant 26 @ 100 2,600 2,600
Consultans Summer Institute Faculty 3 @3000{ 9,000 | 9,000
and : Winter Conference . - | : 3,000 3,000
C;mfj;;usab Spring Conference | 2,000 2,000
- Sub-Grant to University 7,000 | 7,000 | _
Teacher and Volunteer Time 37,7856 37,795
TOTALS 87,195 | 49,400 | 37,795

4—11.
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BUDGET ITEMIZATION (con’t.)

. (For ILEC Use Jr..y)
Control Number

Q3éL

COST
Total Federal/State Share]  Grantee Share
D. Project Staff and 6,000 4,500 1,500
Directors at State
Travel rates
(Project Personnel
_ only)
TOTALS 6,000 4,500 1,500
List Separately
Communications '
E. Utilities 5,000 5,000
s Office Supplies 2,500 2,500
C d
oMMOTHES 1 Student & Ref. Materialf 4,000 4,000
Printing . 5,500 5,500
TOTALS ©17,000 17,000
Description:
F. 1. Rent /Lease 6,000 6,000
Facility 2, Remodeling
Cost 3. Construction
“TOTALS 6, 000 6,000
G.
" Evaluation 10,000 10,000
(should be
as much as
10% of the
total action -
grand) TOTALS 10,000 10,000
Personnel (Travel & per|
H. diem - 25 x 550 13,750 13,750
15 x 50 ,
Othez Stipends 8,000 8,000
TOTALS _ 21,750 13,750 8,000
GRAND TOTAL 252,240 204,945 47,295
Prepared by W /y K/ /1_ Date
L Rem ﬁﬂﬁl

5~11
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| the Illinois Project Director.”

._BUDGET NARRATIVE ..

PERSONNEL
National Direetor., LIASF' ($30,600 @ 50% time - $15 300). |

The Natlonal Director of LTASF Programs Dr Robert I—I Ratcliffe is the

. .Administrator in charge. He has designed the LIASF Program ahd the activities of the ,
" Illinois Project of the Natiocnal Center for Law-Focused Education. He will be respon—

sible for implementing this Project throughout.the funded period. He will plan the

- annual winter conference on Law-Focused Education, the spring faculty planning.

conference and will have primary responsibility for the conduc:t of ’che 1973 Summer p
Leadershlp Tramlng Instltute. ' : :

The National Dlrecto'r‘ will be the chief source of administrative assistance to
In fulfilling this role, the National Director will offer
him direct assistance in working with community groups, school boards , local law .
enforcement agencies and bar associations. Responsibility for the Illinois Project as
part of a nationwide effort will be shared by the National Director and the Illinois

- Director. -As the funded year progresses, the Illinois Director will be able to a.:sume

an ever—mcreasmg share of the administrative responsﬂt»illtles of the Project.

Dr. Ratcliffe will devote 50% of hlS time to this prOJect The balance of his
time will be devoted to the 1mplementat10n of related projects of the Natlonal Center
for Law-Focused Educatlon.

Tllinois Director ($20,400 @ 100% time):

The 1111n01s Director W111 “e the chief adm: nistrative offlcer of the Ilhnois
Project. He will be responsible for carrying out the policies of the Illinois Project
Board of Directors. Specifically, he will coordinate the activities of the Project on a

_statewide basis. He will assist the LIASF National Director and the Regional Project
‘Directors in implementing the two additional Regional Projects., He will be dlrectly

respon51ble for the Chlcago Suburban Region.-

. Coordinator of: Secondary Education ($20;400 @ 50% time - $10,200)

The Coordlnator for Secondary Educauon W111 be primarily respon31ble for the
coordination of secondary school projects at the- local level. During the funded’ period.
(3/1/73-2/28/74), the coordinator for secondary education will.devote fifty percent
of his time to 'thlS Project., The balance of his time will be devoted to the development

“of related projects of the National Center, for Law-Focused Education., He will be the

primary source of educational assistance for ]’uruor High School and Senicr High School
In-Service Programs in the Regional Projects. He will assist the Regional Project
Directorg in areas of educational objectives, strategies, and school implementation of |

11-11
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High School Programs .

He will also serve as a_member» of the 1973 Summer Institute
Paculty. : . v L oo ‘

Coordmator of Elementary Educatlon ($20 400 @ 50% t1me - $10 200)

- Faculty.,

The Coordlnator for Blementary Educatlon Mrs Arlene Gallagher will be.

| prlmarlly responsuble for the cdordination of elementary school projects at the local

level. During the funded period .3/1/73-2/28/74), Mrs. Gallagher will devote
flfty percent of her time to thisg Project. The balance of her time will be devoted 1.o
the development of related pro;ects of the Natlonal Center for Law—l"ocused '

", Education. - : : . . : ’

As Coordlna tor for Elementary Educatton, Mrs Gallagher will be the primary
source of educational assistance for elementary school In-Service Programs in the
Regional Projects . She will assist the Regional Project Directors in the'areas of
-educational objectives, strategies, and school implementation of- Elementary =
School Programs. >he will also serve as a member of the 19 73 Summer Instltute '

.

Coordlnator of Informatlon Servwes ($18 600 @ 50% tlme - 59 300\

The Goordmatorof Informatron Services wrll have primary respons1b111ty 1'or
W'rltmg and editing materials prepared for distribution throughout Illinois . During.
the funded period 3/1/73-2/28/74), he will devote fifty percent of his time.to the
communications needs of the statewide program in.Illincis: The other fifty percent
of his tinmie will be devoted tc coordinating commumcatlons services for the
Natlonal Center for l'_.aw-Pocused Educatlon. .

The Coordlnator of Informatlon Se1v1ces w1ll edlt Law in Amencan Soc1ety,
prepare service brochures for use by reglonal projects; produce informational-
breshures and news releases; write progress reports on the wor]f of the I].lll’lOlS

Preject; .and work W1th the Coordinator of Re source Serviceg in a Clearlnghouse for |

Resource Information.

Coordmator of Resource Servrces ($17 000 @ 50% tlrne - $8 500)

“iuw

lhe Coordmator of Resource Serv1ces w111 be respons.tble for acqulrmg and ) ‘

"evaluating films, filmstrips, simulation'games, and substant1ve law materials ¢
that will be of use to law-—focused education pro;ects throughout Illinois. -He will.
also provide resource servicis to school personnel and other interested partJ,es in -
the statewide program 1n Illindis. He will devote fifty percent of his tzme durmg
the funded’ perlod (3/1/7": 2/28/74 to this PrOJect . . :
o

e

The, Coordlnator of Resource Serv:.ces Wlll maxnmze the effectlveness of

‘the LIASF Resource Center by establishing a Clearlnghouse for Resource Information |-,

11--11
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. ‘in cooperation with the Coordinator of Information Services. The Clearinghouse
‘ ‘will provide infermation about law~focused materials-available in the Resource
: ® Center and elsewhere and make available annotated bibiliographies, informatior
‘ sheets, and analyses of newly developed materials. The Clearlnghouse will also
dtssemmate 1nformat10n regardlng new teachlng strategles and 1nnovat1ve programs .
Secretaries (#‘1; $7 800 @ 100% ume, #2: 97, '500 @ 100% time)
;‘ Two secretarles ‘100 percent t1me w111 be requlred for- the conduct of thls -
‘ Project during the funded period (3/1/73 2/28/74 : - .
ange Beneflts ($89 200 @ 12% - $lO 700) .
° " A. FICA 9,000x 5.2 % 5.5 = '$ 2,574 .
B. Unemp. 113.40x 5.5 , c.624 . .
- C. [lLife, AD&D312X4 . P
60 x 12 = = 1,968
; D, Hosp ‘Maj. Med, 163. 75 x 12 = 1,966
® E. Pension 3% of Sal. 3.,568
' ‘ " g $10,.7OO )
B. EQUIPMENT
. The 1tems listed under equrpment are requlred for the successful conduct
; of the State of Illinois Law 1n American Society Program descrlbed in thls proposal
AZV Eguipment List
‘ , Kodak Slide Projector ;
® Kodak Carousel Sound Synchromzel
: Thermofax Copier -
Portable Overhead PloJector
C. CONSUL‘I‘AN T & CONTRACTUAL SERVICES
] o
. Regional Project Directors -(2 @ $12,QOO - $Z4,'O'OO)
Each Regional Project Director will devote the equivalent of 100% of his B
time for twelve months to the organization of his Regional Project Board and,
leadership team. He will participate in the Winter Conference on Law—-l:'ocused'_- '

Educatlon and Spung "aculty Planmng Programs of the LIA‘SP

Dunng July, he will partlclpate in the 1973 Summer Tlalnmg Insti tute .
as a Regional Director and Team Leader. In this capacity, he will coordinate -

SR ; . 2

T
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supply consultant time or part tlme clerlcal help for the Dlrector

; and Emst

. Illinois Director, Regional PrO]eCt Directors, Illmo:rs Project Board of Directors,

. Sprln'g Conference "

the day~to~day actrvrtles of h1s Team members and he will partlcipace in evaluation
and curriculum 1mplementatlon sessrons .. Beginning in August he -will carry out the
policies of his local board;-he will prepare and conduct in-service programs for -
teachers in his local area; he. Wlll admlmster Lhe evaluatlon program locally. § -,"

He will recelve hrs regular salary from the school dlStI‘lCt durmg the academ1<
vear, 'I‘he line item in this-budget is to pay the cost of his replacement in the '
school system durlng academic 1973-74. Any difference between the actual cost. -
of the Project Director's replacement and the $12 000 line item may be used to

.Audltmq Servrces ($l 800)

ThlS 1s an estlmate of the cost of a publlc aud1t to be conducted by Ernst

Accountlng Serv1ces (26 days @ $100 - $2 600)

Mr. Robert Crabb C P A. , will maintain the f1nancral records of th1s
project. He will prepare payrolls ‘and produce f1nanc1al statements for ILEC, the
Board of Directors, and each of the Regional Projects. He will ensure that
expenditures are within the guidelines of this grant. Mr. Crabb will provzde ser-
vices as needed and will be reimbursed at the rate of $100 per day up to a max1mum
of 26 days, : s

Instltute Paculty ('I‘hree full—tlme PacultY @ $3 OOO 24 days. @125 - $9 OOO)

"A full-time faculty member Wlll be compensated at the rate of $125 per day
for 24 days, This includes 4 weeks teaching (6 hrs. per-day) and 4 days for.
course preparation and flnal report ertlng 1mmed1ately before and after the 1nstltute.

Winter Conference ($3 000)

' Thts meeting will be a two day Orrentatlon WorLshop to be attended by

LIASF Board of Directors, Regional Project Boards of Directors, and interested
representat'rves of educatlonal law enforcement, and bar associations.
line item is an estlmate of total costs including travel, room, meals for-all

parhmpants and expenses and consultant fees for program partlclpants. St

The Orrentatlon Worl\shop will be held in con;unctlon Wlth the Annual
Conference on Law«l‘ocused Educatlon {(not covered under 'thlS grant) )

Cw e o ) i ‘ A D ' : ,. E -1l -

S This meeting will be a planning and coordination session designed to develop

e
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The $3, ooo S

_rthe 1973 Summer Trammg Institute.

o - B conducted by afflllated pro;ects.

Sub-~ Grant to Umversn[

The Illinois and Regional Dtrectors together
with selected members of their teams, will participate in this session with the -
faculty of the Summer Institute as well as the faculties of Summer Institutes to be

In exchanqe for faculty and 1nstructlonal space requlred the use of

normal costs incurred by the university in processing applications, course '

". transcripts, certifying the Summer Institute, etc. (administrative costs), the .

® e university- owned audio~visual equipment and 1ts video-taping studies, and the -

LIASF will enter lnto a sub—grant with the urnversﬂy in an amount not to exceed -

$7 000.

* ' " STATF SPACE

Teacher and Volunteer Tlme

: 300 sq. ft. @ $7 50 per annum
CIASSROOM SPACE - |
: ' 1800 sg. ft. @ $7.50 times 1/10th use
o _ : USE OF UNIVERSITY-OWNED A—-V EQUIPMENT
L 3 " g AND VIDEO-TAPE IABS : :
. AR f ADMINISTRATIVE COSTS :
' ' ' 60 students at approx1mately $40 00 -

. 7$2250.00

1350.00

$7000.00

- 1000.00

The Boards of Dlrectors of the National Center the lllmors Pro;ect, and ,

the Reglonal Projects all contribute substantial amounts of time to the direction

' of the Project.

o Project.
= law enforcement personnel

The difference between the $12,000 paid for each Regional
Director's replacement and his actual salary is-a contribution of each Reglonal
Each Regional Project makes extensive use of volunteer lawyers and
The principle source of this line item, however,

N will be‘actual time devoted by teachers using the program followmg the 1973

Summer Instltute .

D. . TRAVEL

B ‘GOMMODITIES

Travel for Project staff Illmors Pro;ect Board of Drrectors and Reg;ronal
' Pro;ect Board of Directors at approved State rates .. C T :

Printing costs would con51st of the cost of publlshmg and drstr;rbutmg

Law in American Society to school systems; bar associations, and law enforcement -
' agencies throughout the State of Tl nois, providing in-service manuals for
elementary schools , junior high school.. ; and senior hlgh schools throughout

o Illlnms.

Ticit
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A -Communications utilltles 1nclude mall service postage, cartage, ‘ '

telephone etc.
G. EVALUATION

® : Office; supplies consist of expendable materials.- - ST BSE e E ' . ’ R
Ve e S T 4T ‘ Independent evaluations of the Illinois Project —— in terms of
Student and reference materials consist of classroom usable materials . K administrative efficiency," impact on personnel behavior, and impact on
for elenientary and secondary school children and reference materials tobe . 1 ' student knowledge and attitudes -- will Dbe initiated prior to the 1973
el used 1n the Resource Center. o R | ' Y B ?gr;nginéu’i.‘zalnlng Institute and concluded in the pellod following the
P, FACILITY COST S R R o S - i |H. OTHER
. ' ., ;. S . L . e - .- "y . | —————. '~
ThlS 1tem reflects the cost of o:[flce space 1n ’che Natlonal Center for b Personnel Awards
) Law—l"ocuSed Educatlon 33 N, LaSalle Street utlllzed by Staff of ‘thlS I111n01s SN I ' ; ) : R s S " - :
® - Project. o . ' N R . : The Fed/State award will be to participants in the Summer Training
P e T e ’ R ® program and will include travel and a per diem allowance at State rates
_ 800 Sq Ft. @ $7 50 - $6 000 e e T " for participants residing away from home. The grantee sharpe consists
' UEERCHRT ' ' of forty $500 stipends to the participants. -- . .
G, EVALUATI@N S . ’ ‘ -
‘ : : - : . Indirect Costs,
o . Independent evaluatlons of the I111n01s Pro;ect -~ in terms of admmlstra— . B Py .
. . 5% of $198,550 would be allowable as an 1nd1rect cost ‘co be pald to thc :

tive efficiency, impact on personnel behavx.or and 1mpact on student knowledge -
and attitudes -- will be initiated prior to the 1973 Summer Tramlng Institute and
concluded in the perlod followmg the Inst1tuteu

University of Illinois in exchange for :Lls cooperatlon in the condugt.
of this pJ:OJect.

KA~V Equmpment List

° H. . OTI—IER ’ ' :
B A _ I o L R v L . o . 1.) International 16 mm Royal Self-—Thread Sound Progector -
Personnel Awards e e D S R | o ; Model ST-OH |

2.) Kodak Ikta,grephn.c Slide Pro1ectox, Model AF -~ AV3042 -

‘The Fed/State award will ]oe to participants in tHe Summer"l‘ralmng Zoom L ens

program and will include travel and a per diem allowance at State rates for

.;. ‘ participants residing away flom home. The granlee share.consists of stlpende ‘ Q! | _ ti Kodak AV Compal tment Case , [
for the participants., IR CoR _ TP B . o
, - k o ; < BN T . - Kodak Ektagraphic Fllmstrlp Adapter
, Kodals Carousel Sound Synchronlzer, Model- 2
. ® ~,3.',) Super 8 Instant Movie Proyector - 8 mm - Model 810 -
‘ M S B 4 Thermofax Copier ‘ ' '
’ T e oSt e 1,210.
) ‘e Cost »'$1,, 0.00

R
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Spring Conference

This meeflng will be a planning and coordination session designed

to develop ‘the 1973 Summer Training Institute. The Illinois and Re-

gional DerCtOlS, togethel with selected members of their  -teams, will

\.par11c1pate in this session with the faculty of the Summer.Institute as

well as the faculties of Summe1 Instltutes to be conducted by affll—
iated prOJects. o - . : . -

‘Teacher and Volunteer Tlme :

The Boards of Directors of the National Cenfer,'the Illln01s Pro-

’ject, and the Reglonal Projects all contribute substantial amounts of

time to the dllectlon of the Project. The dlfference between the

© $12,000 paid for each Regional Director's replacement and his- actual

salary is a contrlbutlon of each Regional Project. Each. Regional Projec
makes extensive use of volunteer lawyers and law enforcement personnel.
The principle source of this line item, however, will be actual time
devoted by teachers u51ng the program follow1ng the 1973 Summer Instltui

TRAVEL ) ‘ .. . ‘ . . .." . ; v B ' '7>‘ “ 4: . 4. v -. ‘ ., ) : ‘.

Travel for Project staff Illinois PrOJect Board of Dlrectors and

.Reglonal Praject Board of Dlrectors at approved State rates.

COMMODITILS

Prlntlng costs would con51st of the cost of publlshlng and dlstrlb—

uting Law in American Society to school systems, bar associations, and
law enforcement agencies throughout.the State of Illinois, providing in~
service manuals for ‘elementary schools, Junror hlgh schools, and ‘senior

high schools‘throughout IllanlS. . LT T e e .

Communlcatlons utrlltles 1nclude mall selv1ce, postage, cartage,

'telephone, etc.»

| Offlce supplles bOHSlS‘ of expendable materlals..'

Student and reference materlals consrst of classroom usable mater—

.. dals for elementary and secondary school chlldren and reference mater1~
"~ als to be used in the Resource Center. . ,

*‘kFACILITY cosT

This 1tem reflects the cost of office space in “the Natlonal Center'

for Law~Focused hducatlon, 33 N. LaSalle Street, utilized by Staff of

this Illinois Project.
800 Sq. Ft @ $7 JO - $6 OOO

[8)

S
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will coordinate the day—to—day act1v1tles of his Team members, and he
will part1c1pate in evaluation and curriculum implementation sessions.

Beginning in August, he will carry out the policies of his local board"

he will prepare and conduct in-service programs for teachers in his lo—
cal area; heé w1ll admlnlster tne evaluatlon program locally.

He" wall receive hlS regular salaryfrom the school district during
.the academic year. The line item in this budget is to pay the cost of .
‘his replacement in the school system during academic 1973-74.
‘difference between the actual cost of the Project Director's replace-
ment and the $12 000 line item may be- used to supply consultant tlme or
“part~ time clerical help for the Director. .

Auditing Services ($1,800)

Any

This is an estimate of the cost of a public audlt to be conducted

by Ernst and Ernsi

Accountlng Serv1ces (26 days @ $lOO - $2,600)

) " Mr. Robert Crabb, C.P.A., will malntaln/the flnanc1al records of
this project. He w1ll prepare payrolls, and produce financial state-
ments for ILEC, the Board of Directors, and each of the Regional Pro-
jects. He will ensure that expenditures are within the guidelines of
this grant. M. Crabb will provide services as needed and will be re=
1mbursed at the rate of $100 per .day up to a maximum of 26 days.

'Instltute Faculty(Three full-time Faculty @ $3,000;

$9,000)

24 days @ $125)-

_ A full-time faculty member will be compensated at the rate of $125
.per-‘day for 24 days, This includes 4 weeks teaching (6'hrs. per day)
and 4 days for course preparation and flnal report wrltlng 1mmed1ately

before and. after the institute.

: Wlntel Conference ($3,000)

This meetlng will be a two day ‘Orientation Workshop to be attended
by Illinois Director, Regional Project Directors, Illinois Project
Board of Directors, LIASF Board of Directors, Regional Project Boards
of Directors, and interested representatives:of educational,
The $3,000 line item is an estimate
of total costs. including travel, room, meals for all participants, and
expenses and consultant fees for program participants.

~forcement, and bar associatipns.

law en-—

The Orientation Workshop will be held in conJunctlon with the An-

nual Conference on Law-Focused Education (not covered under this grant)

L4
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"analyses of newly developed materials.

" EQUIPMENT

resource services to school personneliahd other interested parties in
the statewide program in .Illinois. Dr. Gerlach will devote fifty per-

~§en? oi his time during the funded period (2/1/73-1/31/74) to this
roject. S . v S ' . :

- As Coordinafor of'Reéource-Seivices, Dr Geflach will maxdimi '
‘ : . G ze the
effectiveness of the LIASF Resource Center by establishing a Clearing-

.house for Resource Information in cooperation with the Coordinator of

Information Services. The Clearinghouse will provide information about
law-focused materials availkble in the Resource Cénter and elsewhere
and make available annotated bibiliographies, information sheets, and

: : : : The Clearinghouse will also

glssemlnate information regarding new teaching strategies and innovativ
rograms. ‘ . : o .

Secretaries (#1: $7,800 @ 100% time; #2: $7,500 @ 100% time)

Two secretaries 100 percent time will be reQﬁired for'ﬁhe éond t
N . 2 i ’ UCt
of this Project during the funded period (2/1/72-1/31/73).

Fringe Benefits ($89,200 @ 12% - $10,700) -

A. FICA 9,000 x 5.2 x 5.5 = $12,574
B. Unemp. -113.40 x 5.5. : i 624
C. Life, AD & D 312 x 4 -
o 60 .x 12.= 1,968 - o
D. Hosp. Maj. Med. 163.75 x 12 = 01,966 ' "
E. Pension 3% of Sal. 3.568 ‘ B
‘Y._ o o ~ $10,700

The ifemé listed underbequipmeﬁ%‘are-requiréd foilfhé S .
- ; ‘ _equid _ I uccessful
conduct of the State of ITllinois Law in American Sogiety Program de-
scribed in th;s proposal. *(See A~V Equipment List, Page 4f.) -

' CONSULTANT & CONTRACTUAL SERVICES

Regional Project Directors (2 @ $12,000 — $24,000) -

Each Regional Project Director will devote fhévequivalent of 100%

" of his time for twelve months to the organization of his Regional Pro-

ject Bqard and leadership team. He will participate in the Winter
Conference on Law-Focused Education and Spring.FacuI%y‘Planning Pro- .

_grams of the LIASF. | _— )

o Duripngulyz he‘wi%l participate in the 19%3'Summer,Training In-
stltute aS a R?glonal Director and Team Leader. In this capacity, ha

LR EYT
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!
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‘mary source of educational assistance for Junior High School and Senior
- High School In-Service Programs in the Regional Projects. He will as-

..also serve as a member of the 1973 Summer Institute Faculty.

will be primarily responsible for the coordination of  elementary: school

‘Mrs. Gallagher will devote fifty percent of her time to this Project.

. the primary source of educational assistance for elementary school In-
She will assist the Regional .

1/31/74),

jects of the National Center for Law-Focused Education.

As Coordinator for Secondary Educatioﬁ, Dr. Starr will be the pri-

sist the Regional Project Directors in areas of educational objectives,
strategies, and school implementation of High School Programs. He will

Coordinator of Elementary Education ($20,400 @ 50% time e’$10,200)

’

The Coordinator for Elementary Education, Mrs. Arlene Gallagher,

projects at.the local level. During the funded period (2/1/73-1/31/74)

The balance of her time will be devoted to” the development of related

projects of the National Center for Law-Focused Education.

As Coordifator for Elementary Education, Mrs. Gallagher will be
Service Programs in the Regional Projects. »
Project Directors in the areas of educational objectives, strategies,
and school implementation of Elementary School Programs. .She will also
serve as a member of the 1973 Summer Institute Faculty.

Coordinator of Information Services ($18,600 @ 50% time — $9,300):

The Coordinator of Information Services, Mr. Frank Coakley, will
have primary responsibility for writing and editing materials prepared
for distribution throughout Illinois.
Mr. Coakley will devote fifty percent of his time to .the com-
munications needs of  the statewide program in Illinois. The other fifty

per cent of his )
vices for the National Center for Law-Focused Education.

- Among his duties as Coordinator
ly will continue to edit Law in American Society; prepare service bro-
churés for use by regional projects; produce int»rmational brochures
‘and news releases; write progress reports on the work of. the Illinois
Project; and work with the Coordinator of Resource Services in a Clear-

inghouse for Resource Information.

Coordinator of Reéource Services ($17,000 @ 50% time -~ $8,500)

The Coordinator of Resource Services, Dr. Ronald A. Gerlach, will
be responsible for acquiring and evaluating films, filmstrips, simula-
tion games, and substantive law materials that will be of use to law-
focused education projects throughéut Illinois. He will also provide

3

During the funded period (2/1/734
time will be devoted to coordinating communications ser-

of Information Services, Mr. Coak-|
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is the Adhinistrator in charge.

" ject throughout the funded period.

BUDGET NARRATIVE

PERSONNEL

-

National Director, LIASF ($30,600 @ 50% time - $15,30Q)

The National Director of LIASF Programs, Dr. Robert H. Ratcliffe
at He has designed the LIASF Program and
the activities of the Illinois Project of the National Center for Law-
Focused Education. He will be responsible for implementing this Pro-
He will plan the annual winter con-
ference on Law-Focused Education, the spring faculty planning confer-
ence and will have primary responsibility for the conduct of the 1973
Summer Leadership Training Institute., R . B

The National Director will be the chief scurce of administrative
assistance to the Illinois Project Director. In fulfilling this role,
the National Director will offer him direct assistance in working with
community groups, school boards, local law enforcement agencies and
bar associations. Responsibility for the Illinois Project as part of
a nationwide effort will be shared by the National Director and the
Illinois Director. As the funded year progresses, the Illinois Dir-
ector will be able to assume an ever-increasing share of the adminis—

- trative responsibilities of the Project.

Dr. Ratcliffe will devote 50% of his time to this project. The

- balance of his time will be devoted to the implementation of related

projects of the National Ceiter for Law-Focused¢ Education.

Illinois Director ($20,400 @ 100% time)

The Illinois Director, Robert M. Lamont, will be the chief admin-—
istrative officer of the Illinois Project. He will be responsible for
carrying out the policies of the Illiinois Project Board of Directors.
Specifically, he will coordinate the activities of the Project on a
statewide basis. He will assist the LIASF National Director and the

Regional Project Directors in implementing the two additional Regional

Projects.

He will be directly responsible for the Chicago Suburban
Region. - : , v ] .

. Coordinator of Secondary'Education.($20,400 @ 50% time - $10,200),

The Coordinator for Secondary Education, Dr. Isidore Starr, will
be primarily responsible for the coordination of secondary school pro=
jects at the local level. During the funded period (2/1/73-1/31/74),
Dr. Starr will devote fifty percent of his time to this Project. The

. balance of his.time will be devoted to the development of related pro-

i
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COST
Total Federal/State Share. Grantee Share
D.
' 4,500 1,500
Travel )
(Project Personnel P
only)
TOTALS 6,000 " 4,500 1,500
List Separately
' Communications,
E. Utilities 5,000
. Office Supplies 2,500
Commodities Student & Ref.Materigls 4,000
Printing 5,500
TOTALS 17,000 17,000
Description:
. F. ’1. Rent /Lease 6,000
Facility 2. Remodeling
Cosr' ' 3. Construction
TOTALS 6,000 6,000
f G. -
Evaluation 10,000
(should be
as much as
= 10% of the
total action _
grant) TOTALS 10,000 10,000
Personnel (lravel « per
H. diem - 25 x 550
~ 15 x%x 50 13,750 |
Other Stipends 40 @ 500) - 20,000
* |indirect Costs = 5% of 198,550 C 9,928/
TOTALS 43,678 23,678 20,000
GRAND TOTAL : 309,978 208,478 101,500

Date

Az

1

| Prepared byName/M//mﬁ
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Project Title:
Job Annual Percent COST
Title Salary Time Total [Fed./State Share Grantee Share
Illinois Director 20,400 100% 20,400 20,400
National Director {30,600 50% 30,600 15,300
Coord.Sec. Educ.|20,400 50% 20,400 10,200
Coord.Elem.Educ.|20,400 50% 20,400 10,200
A Coord.Inf, Serv, {18,600 50% 18,600 9,300
Coord.Resource {17,000 50% 17,000 . 8,500
Personnel  |Secretary #1 7,800 |100% 7,800 7.800
Secretary #2 7,500 100% 7,500 7,500
Services :
SUB-TOTAL 89,200
Social Security
Fringe Benefits 12% 10, 700.
Quantity Desctiption
1 Typewriter 476 476
B. 1 Desk 353 353
Equipment 1 Chair . 127 - 127
Purchase, 1 Chair 75 75
Lease, or 1 Table 150 150
‘Rental 1 Calculator ' 209 209
1 A-y(*Equipment List) 1 219 1,210
1 Xerox 2,400 2,400
TOTALS - 5,000 5,000
Description " .
2 Regional Project Dlrectors
@ 12,000 24,000 | 24,000
C. Frnst & Ernst 1,800 1,800
Consultant Accountant 26 @ 100 2,600 2,600
and Summer Institute Faculty 3 @ 3000 9,000 9,000
Contractual Winter Conference 3,000 - 3,000
- Services Spring Conference 2,000 2,000
Teacher and Volunteer Time ‘ ' 80,000
“roraLs | 122,400 | 42,400 | 80,000
‘ - 411
e s, £ . |
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GOALS
THE SETTING

- The attacks in recent years upon our free society and its structure
of constitutional rules provide strong evidence of the gradual breakdown
in respect for law in the United States. Among other indices of this
breakdown, the nation faces spiraling rates of crime and recidivism in
the juvenile‘category, ever-persistent threats of political assassination
and civil violence, and an increasing willingness on the part of a sig-
nificant minority of American citizens, young and old alike, to v1olate
the law as it sults the transitory purposes of the moment

It is well known that enforcement of the 1aw in our modern society
would be impossible without voluntary compliance on the part of the
great majority of our citizens. Respect for the law is a necessary
ingredient of a free and democratic society.

Today, the att1tudes, behavior, and knowledge of youth regarding
our legal system should be of special concein to governments, to educa-
tional institutions, to society as a whole. Any severe alienation of
youth from the law must be considered a grave threat to the strencth and
stablllty of the natlon ‘and :is legal 1nst1tutlons. :

Recent surveys of the values and ‘attitudes of American adolescents
+leave little doubt that education relating to the basic principles of
American life embodied in the United States Constitution has been
‘seriously deficient. Other studies and reports focus more specifically
~upon student attitudes regarding law enforcement and the police. They
point out that misunderstanding, skepticism, negativism, and ambivalence
concerning the law and ‘its enforcement appear to be widespread among
American youth. Kimble (1970), for example, found that youth: 1) were
generally disillusioned by law.enforcement; 2) viewed the police as a-
threat rather than as a constructlve force' and 3) had many negative
oplnlons regarding the police. .
Th1s skepticism and hostlllty——as well as mlsundelstandlng and
~ ignorance--have been shown to limit the effectlveness of law enforcement
in the followmng ways:

O dpe | o SR
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1) attitudes and mlshh¢erstand1ng regardlng the law and law enforce-
ment have resulted in: a) witnesses reéfusing to 1dent1fy them-
selves to pollce or.-to testify, and D) people supportlng overt
reSLStance to the police (Terrls, 1967)

2) many crimes go unreported because the V1ct1ms a) feel the pollce
. are useless -and ineffective, or b) are Just uncertain over what
ought to be done C. 1derman, 1967). :

3)  negative attitudes and mlsundersiandlng have had a markeﬂ effect
upon police morale and conduct (Smith, 1965) (Toch, 1969)

CALL TOR REFORM -
development aimed at effecting significant changes in the social educa-
tion ol today's youth have been lequesied by various schools, govelnment

officials, laW enforcement agencies, and other institutions.

The Chlcago Riot Study Commrttee reported:

« o » Youngsters today have spe01al educational needs. . .efforts
must be redoubled to ensure that sgchools havée the kind of adminis-
trators, courses, and teachers which are needed. . .Programs such as
those designed to encourage confidence in our polltlcal system° o o
should be continued and expanded,

-

o "YouLh should be glven additional opportunities of ]earnlng
about and understanding our system of laws and Justlco and youth s
,11ghts as well as responsmbllltles under law." .

In a recent report to Congress, Presrdent Nixon also suppnrted the
position that a compelling need exists at all levels of govermment to
implement innovative and successful model programs for deallng W1th

~alienated and potentlally delquueni ‘young people. :

' On the basrs of the above, it- would appear that:

SN ‘ : e . 7 X S

‘To counter these trends, programs of teaoher education and currlculum

The Illinois White House Conference on Children andeouth recommended:

“.| Illinois L.aw Enforcement Commission

S
1

T " : o - ‘(For ILEC Use Only)
Sl . Control Number

¢

P . P t:‘ ”ey "MD?‘O‘&‘ ) .
GRANT APPLICATION U7~25 Uowo—-0g2

PAGE 6¢C

Project Title T AW IN AMERICAN SOCIETY FOUNDATION ILLINOIS PROJECT

PROJECT NARRATIVE

- Thers are numerous other programs scattered throughout

. serving as a prototype for the establishment of similar programs for

L:‘.

w replicated tnroughout #the United Stmtes.,

1) there exxsts a serious and 1ncreasrngly widespread 1gnorance of,
- and lack of appreciation for, the importance of law and law -
v,enforcement among middle class and upper middle class youngsters
- as well as disadvantaged urban youth;

attitudes and actions which tend
law enforcement as well as pose a
legal system; and - ,

- 2)  these conditions contribute to
- to lessen the effectiveness of
‘threat to our free society and

3) 1nnovat1ve Iaw—Pocused Educailon Programs, praven effectlve on -
both the elementary and secondary level 'in correcting this situa-
‘tion, are sorely needed 1n the school systems of the United
States. :

ILLINOIS PROJLCT —— GOALS

The LIASF IlllﬂOlS PrOJeci has, as 1ts maJor obJectrve. the develop-
ment of a systematic and comprehensive program of law-focused education
in elem=ntary and secondary schools tiroughout the State of Illinois.
The- proposed program is intended to become a regular part of the general
‘educatlon currlcula offered in Illinois schools.

The LIASF Illinois PrOJect represents the first maJor effort to
create p truly comprehensive statewide program of law-focused education.
the United States,
‘but nearly all of them are operatlve in.¢ities, with only sporadic

attempts at implementation in suburban cr -on-metropolitan areas. LIASF -
programs have been de51gned for ultimate veplication in these non-urban
. areas., LIASF-sponsored programs are currently in various stages of
implementation in Atlanta, Boston, Cincinnati, Dallas, Los Angeles,
Seattle and Bellingham, Washington, St. Lcuis, and Canton, Ohio.

. As a*result of its bioneering role in.establishing‘a permanent,
statewide program to reinforce and sustain respect for the law among
young people and ultimately among adults, the State of Illinois is

‘the states in the geographlc regions in which these other cities are
located. The progressive example set by Illln01s will even»ually be

i
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.. It has been the purpose of the LIASF Illinois Project to focus upon
_the effects of the school and its potential role in the development of
respect for law, thereby countering the growing alienation of youth
-toward the law and law enforcement. -- : ' o : ;

?hréugh its funding of "Phase I of this program, ILEC'demonstrated a
commitment to attitudinally effective, law-focused education for all the

schoolchildren of Tllinois.

By its continued support, ILEC will make

possible the ultimate institutionalization of law-focused education

throughout the State.
nois Project,
project: -

1
T2
3)

4)
5)

‘ Listed below are the specific goals-of the Illi-
to be completed over the several years of this three-phase

"the creation of a statewide coordinated network of regionél

projects; ) ; :

leadership pérsonhel,and staff training;

‘continued statewide coordination;

information and.resource dissemination;.

-

comprehensive evaluation.

iThe'Creation of a Statewide Coordindted‘Network Qf Regibnal Projects

One of the primary goals of the IIlinois Project is to lay the
groundwork for the creation of regional pilot projects throughout Illi-
nois, T B - o S

a)

hat is, - :

the Illinois Project establishes contacts between itself and

findividuals in the educational systems of a number of candidate

cities' as well as contacts with members of bar associations, the
judiciary, the criminal justice .system, and other institutions
and organizations of like stature in the communities. The
thrust of these initial efforts to establish liaison with the

" pilot regions is to famildiarize their professional communitiés

with tlie nature and objectives of the Law in American Society

- Program of law-focused education for American young people..
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<)

by the LIASF in

.. upon LIASF experience,. > : of nd - ,
munity esteem of.the local project leadership and advisors

ISince‘its inception, the Tllinois Projéct hgs proceeded on the
assumption that the interest and involvement of prgfe351oqals
"in the legal and educational communities of potential project

areas are essential to the successful establishment of pilot
projects in those areas. - :

The Illinois Project selects local projécts‘fqr participation
in the LIASF Program. Candidate regions are judged -on the
following basis: : ; .

1) the interest and_abiiity'to inst%tutionalize a 1aw—
focused education program in their school system;

2) che Capabilify tc implement the program on an autono~-
mous basis within a reasonable period of time,

The Illinois Project advises interested parties in the se%ected
regions of the state .regarding the ways and means of settlng
up the machinery whereby the regional projects can be fgrmally
established. The administrative model developed Qnd utilized
Chicago is offered for consideration. The
Iliinois Project takes no part in the actual selection of the

. members of the Regional Project Leadership, inasmuch as this

selection can most effectively be made on the local level
‘and reflects local considerations and conditions. LIASE

.

" encourages the regional projects to inglude'represenﬁatlves
of all interested and germane instituﬁlon§,an¢ agencies——
prominent lawyers, jurists, criminal Justlce_personnel, educa~
tors, and others—-whenever and wherever possible. Based

the expertise, background, and cont-

are a vital component of a successful law-focused education

. progran.

. The Illinois Project assists the Regional(Project Dixectors
in initiating action in their Regions toward the goal of
full participation in the LIASF Summer Tiaining Institute.
This action ijjvolves familiarizing theadﬂrec?ors,;educators,
: and other concerned persons in the Reglong‘W1th the ngture
and objectives of the Law in American chmety_foundatlon\Q
‘Illinois Project.. : . S ? T |
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Leadership Personnel and Staff Training

In order to minimize the duplication of effort and inefficiency of
program development that might otherwise occur, LIASF concentrates its
efforts upon the development of leadership teams for each of the asso~
ciated projects. These leadership teams generally include school .
administrators and teachers as well as several criminal justice per-
soanel such as juvenile probation officers, lawyers, pelice officers,
public prosecutors and defenders, county sheriffs, correction$ admini-
strators, and the like, : ' :

The objectives of the Illinois Project's Training Program (consisting k

of LIASE Summer Institute, orientation and in-service programs) are:

a) to show each participant--be he school administrator, policeman,
~or teacher~--sPecific ways in which his participation is crucial
to the success of any law-focused education program; :

b) to increase understanding and cooperation among teachers, school
administrators, and criminal justice personnel; ’

c) to emnable the participants *o develop a criminal justice per-—
sonnel resource and visitation program; »

'd) to enable the participant teachers to deliver a law-focused .
- education ‘program and materials to the classroom almost frain
the onset of their community's project; - ‘ ~

e) .to produce a '"multiplier effect" throughout the Regions serviced.
-+ More specifically, the teachers and community resource personnel
involved in the LIASF Teaching Program are expected to return to
. their communities and, with the assistance of the Illinois
- ©» . Project Staff, develop courses of law-focused education and
' initiate comprehensive in-service training programs for teachers
~in their ,school systems who have not received training directly
- from the LIASF. ' ‘ - i S

- Continued StatewiderPtoject Qerdinafion

. . The activities of all projects affiliated with the LIASE are:
| coordinated by the Illinois Project on two levels: [/ '

7~11"
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»

'a)“Policy level—-represéntatives of each partiéipating project are
‘included on the State Board of Directors; :

b) Staff level--by means of state/ localbprojepf COopefaf;on.

This éooperation includes: | | |

1) Jjoint pérticipatiénAin state aﬁd lpcai coﬂferencesi' |
'2) coordination and adviéement by members of the Project Staff;
| 3) . exﬁhange and/dr shéring of thé Illinois Péojéct's fa;ulty;

4) - statewide assistance in the financialrplanning and funding .of
regional programs; ' - . :

*5) dissemination of information and.materials;
>6) joint use of the Illinois Project's evaluation staff and program.

Information and Resource Dissemination

I11linois Project has, as omne of its objectives, the estab%ishment of.al
program of regular dissemination of 1) the LIASF law curriculum, 2) in-

critical analyses of current issues in the field of law-focused

. hensive, multi-grade, law-focused curriculum and teaching package. :
‘ semination of this curriculum as well as other information and resources |
concerning law-focused education has reached both the hundreds of teachers
" and the tens of thousands of students participating in initial attempts
' at the establishment of law-~focused education'as a regular, permanent

part of elementary and secondary curricula in nationwide project areas -

" data is Becoming even more pressing. The Illinois Project will affect
‘thousands of children in the Regions of the State if services.

To ensure optimum benefit from the prior work of the Foundation, the

formation about new feaching techniques and other materials, and 3)

education. . ..

The LIASF has developed and refined an eduCationaliy'sound, comp§§~ ‘
| is-

¢

serviced by the LIASF. (See Appendix A.) |
. “This Sfrong need for‘theireguiar dissemination of program-related .

These
youngsters will benefit from the regular assistance 'provided them by

it
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their teachels, who will receive 1nformat10n on a systematlc ba51s
. through the Illinois PrOJeci . S .

In order to achieve the objectlves of 1nformailon and resource
dissemination:

a) A Winter Annual conference on Law-Focused Educatlon and Sprang
Planning Meetlng were held in 1972 and will be held agaln 1n
1973.

b) The Summer Institute Program is being used as a vehicle for
acquainting participants with LIASF program implementation
strategies. .

¢) A quarterly journal with state-wide as well as national distri-
bution is being published : :

d) Informatlon and resource sheets are being developed and dlstrl—
buted. : .

e) A resource center is being established at the National Center
' for use in Illinois as well as throughout the nation.

Comprehensive Evaluatlon

The establlshmeni of contxnuous assessment and outcome evaluailon of
law-focused education programs throughout the state 1s another obJectlve
of the IlllﬂOlS PrOJect .

"Outcome" evaluatlon obtalns some measurements early in a project
and more measurements when a project is ended. Such information. can be
used to evaluate, but it cannot be used to effect mldstream changes by .
a progect staff. S

"Contlnuous assessment! evalu?*lon attempts to gather data contlnuousm

1y durlng the course of the pro*eco, This information is then passed on
immediately to a project staff +6 help them reach project goals by
alterlng certaln procedures whlch may not ‘be as effectlve as env1smoned

The indices utilized to ascertaln the effectlveness of any law-
focused education program include: o '

a) student knowledg and attltudes regarding the‘lawﬁ
5): teache: knowledge and attitudes regarding the law;
c)d the use and critique of LIASF mateﬁals and programs;
a) . public endOrsemenf and awafds; “

e) administrative audits of program»efficiency._'
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* This section of the proposal is devofed to repbrtingffhe Illinois

¥ Regional Project'Prbgress Repor%-

‘Public-Schools.

 ~Ass@stant States Attorney, a Judge of the Circuit Court,
Police, an attorney, the Superintendent of Schools,

IMPACT AND RESULTS

The.I%l@nois Project was established in 1972 through an ILEC grant
to help initiate and disseminate a-law-focused education program through-
gu#ltge_State, More specifically, the goals of the Illinois Project’
include: . : ' R :

1) The creation of a statéWidé,'coordinated ﬁetWorkvof law-
‘ focused education projects; S )

2) Leadership personnel: and staff traiﬁing;'
3) Continued statewide project coérdination;
4) Information and resource dissemination;

5) Comprehensive evaluation.

Project's progress in these areas.

THE CREATION OF A STATEWIDE COORDINATED.NETWORK OF REGiONAL PROJECTS

v,

The;Moline Regiongll?rojeqt was established through and with the
cooperation of the Illinois Project. It represents the first of the .

planned regional projects in the Illinois network.

The Moline Regional Project has the full cooperation of the Moline

ls. The system has committed itself to 1) working a law- -
related curriculum into the existing social studies instructignal '
program, and 2) training teachers to use this curriculum.

The Moline:AdviSOIVIBoard was set up.to éffer overall uidanée"

. - > - Was . all ce and
direction to the Project. The Board consists of a State Segator, an
the’ Chief of
a Spanish Community

Group Leadexr, a School Board Memher, and an ILEC Commissi : .

[
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Mr. Jack Miller, an experienced social studies classroom teacher,
was selected ds Pilot Regional Project Director. Mr., Miller, a former
police officer, created and developed one of the first law-focused
courses of study for the Moline Public Schools. He holds advanced
degrees in police science and the social sciences. As Director of the
Moline Project, Mr. Miller has effectively nurtured positive relation-
ships among the community, teachers, and school administrators.’

The Moline Leadership Team was selected by the Moline Project
Director. This Team consists of elementary and secondary teachers,
police officials, a member of the local prosecutorts office, members
of the school administration, and the Project Director (Appendix C ).

During Summer 1972, . the Moline Leadership Team attended the LIASF
National Personnel Training and Staff Development Institute. Team
members received instruction not only in substantive law content and
classroom instructional strategies, but were prepared to assist in the
development and delivery of in-service programs. That is, the Leader-
ship Team was prepared to plan its law-focused instructional prugram
for the 1973~1973 school yvear, to assemble relevant materials, and to

~help train other teachers in this area.

At the'beginning of theﬁl§72—1973 school year, Moline social studies

teachers at the elementary and high school levels were given a thorough

orientation regarding the objectives and methods of law-focused educa-

tion. The Moline Leaddership Team was assisted in this endeavor by LIASF
" staff members. : ‘ S - : '

_ Following this orientation, specially trained members of the
Moline Leadership Team developed and presented, with LIASF staff assist-
ance, -in-service programs within the existing, regular in-service pro=~
gram structure of the Moline Public Schools. As a result-~by the end
of the school year--the majority of social studies teachers at the

‘elementary, junior high and senior high school levels will have received
an orientation and/or an din-service program in law-focused education.,

By encouraging regional projects to develop ongoing, in-service .

training programs in their respective planning areas, the Program of

the Illinois Project has resulted in a multiplier effect. That @s; it
has had effects more far-—reaching than is indicated by the quantita-
tive results of the training conducted directly under its auspices.
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In essence, each hour devoted to training a. leadership team during the
critical funded period, and each dollar invested in the program, has
Aeffects far beyond those initially produced

The Moline Regional Project experience is a model of the LIASP«
- Illinois Project's method of institutionalizing law-focused educaiion
~within the curriculum of Illanls schools._ The .Project has: .

1) established a Board of AdVisors representative of its community;
2) ‘secured the support of school administrators, teachers, law
enforcement pefsonnel, and other 1nterested parties,

3) selected a leadership team consisting of school administrators,
teachers, and law enforcement offiCials for training in the
LIASF Summer Institutes; ~

“4) initiated, through its leadership team, a, pilot program of law—
focused education for the 1973-1973 schodl year; and

‘5) established i+s ownl orientation and training programs.

A variation of the model developed for use in Molinec is currently belng
applied and refined in the Chicago Suburban Region, - :

N On- the baSis of the experiences outlined above, it would appear
‘ that:

'l) "The Illinois ?roject has prOVided a workable model and the
requisite assistance for the successful lanlatlon ot law—
focused regional progects,

2) The Illinois Project has utilized its teacher training program
to produce a '"multiplier eiffect" regarding the number of
teachers and studenis who are ultimately affected by law~focused
education. » .

‘ Development of Additional PrOJects - 1973

In addition to servicing the existing Regional PrOJecLs that are

1 a part of the statewide program, two new Regional Projects will be
,established during Phase 1T of the Illinois Project (2/1/73 - 1/31/74)
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[3 ‘ 2)

" Program.,

Two additional participating school district areas within the Chicago
Suburban Region will also be developed. In order to facilitate the
_selection of these new-:projects and to foster their growth, the staff
of the Illinois Project took part in, and sponsored, a series of
orientation programs. . Staff members of the Illinois Project have traveled
“throughout Illinois to generate broad-based community support for the
‘concept of law-focused education. Examples of this type of activity
include appearing on programs of the Illinois Council for the Social
Studies, and on the programs of local councils. In addition, the staff
made presentations before the chief education administrators and
community, resource persons in many communities in Illinois including
Waukegan, East St. Louis, Spr:ngfield and Moline.

LEADERSHIP PERSONNEL AND STAFF TRAINING

Natlonal Summer Training Institute, 1972

A four-week teacher training program with law input in the morning
and education seminars in the afternoon designed to transform legal
‘content into practical classroom strategies and resource materials was
attended by Illinois teachers. During the Institute, the participants
were provided with opportunities to:

l) analvze the rationale for the development of law as an integer
of social studies;

explore the procedures f01 implementation of a law-focused
education program; .

3)  study aspects of law relating to the programs under considéra—
'tion, .

~4) participate in. .the prepaiation of materials keyed to their
particular school systems- and

(&7
St

expand upon tneir ability to use the Socratic, or inquiry,
~method as a principal mode of instruction. )

In addition, the participants received special training in community
relations, evaluation, program superViSion, and implementation of the
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Following the LIASF Summer Training Institute in Chicago, the
Illinois participants were expected to return to their respective
communities and, with the assistance of the LIASF I111n01s PrOJect
perform the followrng functions: -

1) Plan and teach a law-~focused education program to'their students;

" 2) Traln other teachers. 1n the use of law-focused education
materlals and strategies;

3) Expand the educational program to make more use of commﬁnity
facilities and law enforcement personnel; :

4) Disseminate the results of their endeavors for use by other
teachers. : . ‘

In-Service Workshops -

. The Illinois Dlrector and staff members made contart with a number .
of school administrators, regiomal school cooperative oifficials, presi-
dents and prograr chairmen of councils for the social studies, and
committee chairmen of bar associations in local communities. As a'-

“result of these contacts, the Illinois staff presented a series of Fall
In-Service Training Seminars, two to three hours in length, ‘consisting .
5. of one ox more of the following: :

1) Introduction to law—focused education and the work of the
’ IlllﬂOlS Project; ‘ ,

2) Demonsiratlon lessons concernlng teachlng law in the 5001a1 ' .
: studles, S ‘ -

3). Dlscu531ons with master teachers cxperlepced in u31ng lam—
’ focusad materlals' :

4) Distribution of reference information and annotaied bibliogra-
phies on law~focused materlals and sources.

The purpose of these programs was:

o

1) to orient teachers and others 1nteresied in the teachlng of law
" in the social sttdies; . : ,
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2) to suggest a number of strategies for. estdblishing law-focused | o - 4)"Prov1d1ng as51stance in flnanC1a1 plannlng,_
educatlon projects, programs, and courses in their schools, o | R 5) Dlssemlnatlng 1nformatlon and naterialss
3 'to assrst teachers in preparlng to use law—focused matellals ' . ~ "6) Sharlng the Natlonal Celter S evaluation staff d651gn and
ln their classrooms. : 4 - ' . procedures. 4 ! ; '
Development of Self-Instructional, In-Service Training Programs - : 1 lﬁ': bIéSEMINATION - INFO : TION/RESOURCES
Eighteen sets of self-instructional, individualized, in-service | é , I L L

education packages are presently being developed Personnel from the ! Annual Conference on Law-Focused Education |

Regional Teams will be taught to use these audio-visual tralnlng gzckages E | As part of its program to develop statewrde support for Law in.the

as part of the in-service tralnln% grograms for locilrteigleésaesi hzd o social studies, the Illinois Project held an Orientation Workshop in .

speC1al proglam of machlne-presen © :Ln-serVJ.ce na e 1a * & : ® February, 1972, The Workshop was held in conjunction with the first -

to:” . . . : ' o ~ Annual Conference on Law-Focused Education. Nearly two hundred teachers,
. L : ’ ’ ) . . , o - lawyers, university professors, law enforcement personnel, and other '
1) enable prospective teachers to become familiar with specific : interested parties throughout Illinois and the nation attended the
law-related materials; : : g Conference 7 ; ,
2) provide background material by content spec:.allsis who might - ) '. 1 ‘ )
otherw1se not be available; ; . 3 The IllanlS Progect Orientation Workshop served 10. | |
3) provide illustrations of specific instructional techniques by 1o %) iggiigiie I?: iéiin0¢s Project and dlssemlnaie 1nformat10n
’ master teachers—--mock trlals, simulations, etc. , | g J H | S Lo
i - . . 1’ .

A system of in-service training using modern technology facilitates ® o ?>- ihémgiggiaiugEhfawpigfiizlggiiaiss?§éie:S sﬁatewlde support for s
cmaximum effectiveness of the in-service program and comglements ghg : . 1. : P o , | e
“training institutes, thereby leading to the reduction of the nee or S .

continued extraordlnarlly funded institute tralnlng programs. - . 3)‘ g;ozlgiaiexiégrlz$2i01e for the productlve exehange of 1deas

CONTINUED STATENIDE CODRDINATION SR S 5 9 . , “4) ’ASSlSu in the coordlnatlon and plannlng of the act1v1t1es of

| The I1linois Project is designed to aid the. development of the B B 2 AR establlshed as well as new state reglonal PlOJ601S~
. Moline Project, the two new pilot reglonal projects, -and the theago » In addltlon t6 the Orlentatlon Workshop, evaluailon seminars and
suburban zegional projects by: o : B coordlnatlon meetings with personnel from other established and new
' Projects throughout the United States were held durlng the Annual
1) ~Inc?urag1ng'the11 partlclpatlon Ln natlonal and reglonal . CH AConference - Illinois Conference par11c1pants were given the- opportunlty
L COPTEREREES . ' ‘ : o L AR ® | to sit 1n at these meetings and partlc1paie in the dlscussrons, ; :
- 2) VlSltlng and advrs;ng the Progect Dlrectols- Co . S B : el L . | |
3. Exchanglng and/or sharlng faculiy, ;
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‘Publlcatlon of Natlonal Journal

Law in American Society, is the flrst Journal devoted speC1f1cally
and. exclusively to law-focused education. It is distfibuted, free-of~-.
charge, to some three thousand persons in Illln01s~eteachers, adminis-—
trators, lawyers, criminal justice personncl, community leaders, .
journalists, and news commentators. Plans have been made to publish’
the Journal on a quarterly ba51s. (See Appendlx D.)

Future lssues of Law in Amerlcan 3001ety will include position
papers on either the topic of law-focused education or substantive legal
issues, numerous pracilcal inputs such as actual lesson plans, mock
trials, critical reviews, and the like; and regular reports on the
progress and.experiences-of,law projects throughout the country.

Publication of the Journal:

1) provides a clearinghouse of ideas and substantive information
for teachers in IllinOis as well as throughout the nation;

2) helps effect 1aw-focused curriculum reform in the s001al
studles,

3) maintains an ongoing means of exchanging ideas and makes
© .. -available the 1nputs requlslte to effectlve law-focused
educatlon. : .

.

Clearlnghouse for Resource Informatlon and Materlals

A Clearinghouse for Resource Informatlon and Materials is currently

being developed by LIASF in Chicago, thus providing ready access to -
materials for part1c1pants in the .Illinois Project. The Coordlnator of
Resource Servzces is dlrectlng the follOW1ng act1v1t1es

1) development of a Resource Center upon Wthh all partlcrpants :
may dlaw for the benefit of their programs,

k 2) ongorng analyses of extant and new resources in the fleld of
'lawafocused educatlon, ; _

3) regular dissemination of 1nformat10n regardlng llstlng and
assessment of resource maternals, new teaching strategles, and

7‘1nnovat1ve plograms
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: Progress in these areas has been 51gnificant " By Fall 1972, the, B
Resource Center had collected and made available to interested part:es

~in Illinois many of. the printed materials pertinent to law-focused

education, as well as a representative sample .of related films. To
date, an annotated bibliography of law-focused education films has been

" developed., Other listings and assessments are either in the planning
or development stages. : o

To summarize —— thée Clearlnghouse for Resource Informatlon and
Materlals has: 4

1) prepared and dlstrlboted ‘summaries and evaluatlons of resource
R materlals'

2) ‘establlshed a film. and maierlals lendlng llbrary for the use of
. teachers in Illinois; and consequently,

3) - provided I1linois teachers, snpervisory personnel‘and other
.- interested parties with the opportunity to--examine a wide
. selection of law-focused education materials.
EVALUATTON' PROGRAM

K As pari of the IlllﬂOlS Program, evaluation services are belng

~made available to regions in the process of implementing law-focused k
.More specifically, the Illinois Project has arranged

-education programs.
for periodic cognitive and attitudinal testing-~in its pilot regional
'prOJectsa—to measure change in student aiiliudes towald and knowledge
of the law, ' . , , . . o

The Illinois Project has also developed an organlzatlonal model and
-guidelines for associated projects. This model offers a basis for
"evaluatlng the admlnlstratlve efflrlency and educat:onal value of ‘each

prOJect° BRI .

John W, chk, Assocxate Professor of Lducatlon at Northwestern
University, has designed and is Ponductlng the evaluation. In this way, .
the projects are provided with independent assessments of thelr progress.

A Report of the results of this evaluatlon,ls forthcomlng.

®
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. effective program of
'seeable and proceedlng as planned

(2/1/73 - 1/31/74) of the projected three—year plogram.
DEVELOPMENT OF A STATEWIDE NETWORK

.‘'services of the I
" Secondary Education, National Coordinator of Elementary Education,

~ Board will continue to exercise overall responsibility. for the selection
Eilinois Pilot Regional Projects and Chicago Suburban Region PrOJects,-

Nrepresentatlves f om each par11C1paL1ng prOJect (Appcndlx E)

Y

"respon31ble for implementing .the policies of the Board of Directors.
: HlS major respon51b1111y wall be to 1dent1fy potentlal cooperatlng

‘arm consists of a Board of Directors;

MLTHODS AND TIMETABLE

With the accompllshments of the LIASF. Illinois PrOJect in the areas
of project development and coordination, teacher training, information
dissemination end evaluation, the implementation of a comprehen51ve and
law-focused education throughout Illinois is fore—

During Phase I, the IlllﬂOlS Project has been able to 1) faC111Late
the development of adequately trained personnel;.2) increase the availa-~
bility of appropriate instructional materials and information; and 3)
generate broad-based community support for the concept of lawafocused
educatmon“ : ‘

To build upon the gro;ndwork establlshed in® Phase I (2/1/72 -
1/31/73), the LIASF Illinois Project is prepared to proceed. W1th Phase II

Admlnlstratlve Mechanism

The office of. the Illinois Project will continue to be located at-
the LIASF National Headquarters in Chicago, The Project's Administrative
an Illinois Director, Robert M.
Lamont; Regional Project Directors; and fifty percent of the time and
LIASF's National Director, National Coordimator of

Coordinator of Information Services, and Coordinator of Resource Service&

The Boazd of D;rectots of the LIAST Illln01s PrOJect will continue
to determine policy for PrOJect administration and implementation. The

of
The members of the Board include professionals from the fields of
education and law, representatives of the criminal justice system, and

The Illinois Dlrector, Roberi M. Lamont, will contlnue to be
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| developed during Phase I.

communities in the Chicago Suburban Reglon and in other reglons of the
State from which the Board of Directors will select the Phase II Re-
gional Pilot Projects. To accomplish this objective, the Director will
initiate liaison with key. individuals in the educational and criminal’
“Jjustice systems of the areas and arrange for staff program presentations
to these individuals and their associations and organizations. In this
and other functions, he will be assisted by the LIASF National Director,
National Coordinator of Secondary Education and Natlonal Coordlnaior of
Elementary Education. o

Inltlatlon and - Development ot New Progects

Durlnd Phase II, two new Il¢1n01s Pllot Reglonal PLOJects and two-

-'addlilonal part1c1pat1ng school district areas within the Chicago

Suburban- Région will be created and included in the Illinois Project's
‘statewide network. These projects will be based on the Regional model
In addition, the Phase I Illinois Pilot Re-
gion (Moline) will expand its in-~service tralnlng program to encompass
“the other school districts within its purview. It 'will also institute -
the first Regional Summer Training Institute, Whlch Wlll be modeled
after the LIASF Summer Training Institute. :

An 1mportant objective of the Illinois Project will be the identi-
fication of individuals in the new Project areas to serve on each of the
Regional Boards of Directors. Ideally, members of these Boards should
include representatives of the ILEC, the State Department of Education,

"local bar associations, the juvenlle courts, local .businessmen’s associa=-
- tioms, community social agencies, boards of education, local institutions
of higher education, educational .administrators, teachers, and parents.

IlllﬂOlS Project experience in working with the Moline Regional Board
of Directors demonstrated that the expertise, background, and community.
esteem of the Board members is a v1ta1 component of a successful law-
focused education proglam°

As with, the Mollne PrOJect the Ill1n01s PLOJeCt Wlll encourage ihe
Boards of Dlrectors of the four new prOJects to: : ;

l) operate under the broad guldellnes of the 1111n01s PrOJect
Board of Dlreciors, .
- 2) assumefoverall-responsﬂilityvfor the Regional Project;

LN

7=11 .
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‘&a, -3) work with the IlllﬂOlS Dlrector toward selectlon of a Reglonal
'Vi Progect Director; .
4y marshall effective community supporf for'the~Project
" The four Pllot Region Project Dlrectors (two Chlcago Suburban Reglon
° Projects and two Illinois Pilot Regional PIOJGCTS) will be authorized to
P 1 fulfill the objectives of the Illinois Project in their respective Pilot
Regions. - LIASFE experience in the initial Regional Pilot Project in ‘
Moline indicates the necessity of selectihg an individual who has the
respect of the community and the ability to translate the policies of
the Board into effective, day-to-day action. A Regional Project Director
e should be a skilled administrator able to work with the school systems
' and agencies of the criminal justice system. He should also be an ex -
~officio member of the Board of Dlrectors and full-tlme employee of the -
,Redronal PrOJect
S _ The IlllhOls Progect wrll encourage and ass1st each,Reglonal Progect
¢ Director 1n\ : : : .
® . o ~ | ‘
,1) recru:tlng and choosrng members of the Reglonal PrOJect Leader—
sh:p Team; : , :
2 facilitating and malntalnlng comtinication W1th all segments of
° L jthe communlty coneerned with 1aw—focused educatlon,
B - 3) dlrecﬁlng the Leadershlp Team; - BERE
4) maklng preparatlons for the Phase II Regional Summer Instltute,
o T 5) coordlnatzng and: prOV1dlng loglstrcal supporﬁ to teachers in
v ) .the schoolS' e : : _
- 6) coordlnatlng and facilitating the use of community reSOﬁrce
fpersonnel' - . : - R P A
_‘;; | 7); requestlng LIASF suppori from the Illln01S D1recior as 1ndlcatedr
i Coordrnatlon of Establlshed Progects ;
vg T In addition to the 1n1t1atlon,and development of new prOJects, the
fk‘ I111n013 PrOJect w1ll cooxdinate exiant progects.- "For example, Project
Cﬁ\ | SIS AN o S T
cio :fi‘“ o \\\ S e %W_ J s . e ' :
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Staff wrrl visit and advise other 1nterested parties and projects on
administrative and procedural matters; exchange and/or share its faculty
in the training of teachers and staff; offer assistance in the financial
planning and funding of projects; dlSsemlnate pertinent information and
maierrals, and provide for the Jorni use of thelr evaluatlon program.

Orientation Workshops

'Early in 1973, the Illinois Director will assist each Phase II ‘
Illinois Pilot Regional Project im identifying and selecting a FProject -
Director., Following this selection, both the Illinois Director and the
Project Directors will attend a Winter Orientation Workshop to be held
in conjunction with the 1973 Annual Conference on Law-Focused Education.
The purpose of the Workshop will be to give these two Phase II Pilot
Regional Project Directors and other key personnel a thorough grounding
in the philosophy and rationale .of the LIASF Program. They will alsc
‘become familiarized with the germane materials and techniques that have:
been developed over the past six years by the LIASF and learn the most
effective methods for delivering these materials and techniques to-

- teachers and school. systems. .

. In addition, during the remainder of the year, members of the staff
will visit bar associations, boards of education, criminal justice system
agencies, schools, and other local organizations and associations through-
out Illinois to acquaint these groups with the nature and objectives of
law-focused education and the I1linois Program. Hopefully, these ,
‘presentations will generate additional support for existing prOJects and
lay the droundwork for the Illinois Project's Phase IIT Program.

LEADERSHIP PERSONNEL AND STAFF TRAINIA“
LIASF Spring Workshop

. Following the selection of each Pilot Project's Leadership Team, the

- Regional Directors will select Team members to represent their projects
at the LIASF Spring Workshop. 'The Directors and the selected Leadership
Team members, with Summer Institute Faculty, will have the opportunity
to participate in the preparation of the instructional programs to be
carried out for Illinois Summer Institute participants. In addition,
tney will engage in evaluation seminars and coordination meetings with

" the Directors of other major projects across the United States. SN
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“Summer Leadership Training Institute

A National Summer Training Institute in 1973 will be necessary to
service the Leadership Teams from the proposed new pilot projects. The
format of this Institute is described in Section II and Appendix F of
this proposal. Particular emphasis will be given to means of tailoring
the Institute's content and strategies to the needs of the individual
Pilot Regions. : S ) . N o

During the 1973 Institute, the Illinois Director, as Coordinator of
the Chicago Suburbain Region Projects, and the Directors of the Phase II
Illinois Pilot Regional Projects will serve as Leaders of their respect-
ive Leadership Teams. In this capacity, they will coordinate the day-to-
day activities of the participants from their pilot projects. ‘

Another area in which the Illinois Director and the two Illinois
Pilot Regional Prosject Directors can provide Institute participants with
~valuable guidance invalves the role of criminal justice system personnel
in helping to implement the new law-focused education ‘programs. Basically
the Directors will strive to show each participant—-school administrator,
policeman, or teacher-~specific ways in which the participation of crimi-
nal justice system personnel is crucial to the success of any law-focused
education program., An understanding of the roles of each member of a
Project Team, and the relative importance of those roles, will go far
toward increasing understanding and cooperation among teachers, police
~officers, school administrators, probation officers, lawyers, and all
“others who will serve as resource persons for the implementation of the
“programs. ) o coT - IR ST

- In addition, the Directors themselves will participate in specialized
evaluation and curriculum implementation seminars which will include
- planning sessions for creating in-service programs in their respective
regions. However, no Summer Institute will be created in the Chicago
Suburban Region. Because of their. proximity to Chicago, teachers from
“this region will receive their training at the LIASF Institute for the
life of the Illinois Project. R o : Co

On the basis of past experience, the number of teachers, administra-
tors, and law enforcement officials affected by this Summer Institute
Program, as well as the extent of its impact upon law-focused instruction
in the schools, can be expected to. grow during the subsequent years. The

711
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'The‘same'aCComplishments may be realisfically expected from the 1973 .
vIn—Sefvice Tralning

"maintaining in-service training programs for its Regional Projects’ as

* local teachers. This special program of machine-presented, in-service

. )

1972 Maline Leédership Team, for example, has returned to its community

.to: T : ' R ~
1) teach a law-focused program to higthchool and elementary
students; ‘ . A . 3 :

2) provide in-service training for other teachers and personnel in
the substance and techniques of law-focused education; and

3). generate additional community sﬁppart and respect for the pro-
gram,. - S ’ T .

.teams. - '

A

-

Theflliindis Project will devote considerable time to creating and~

well as for other interested school districts and cooperatives. That
is, LIASF staff members wi'l be available to comsult with, and provide
faculty services for, Regional Projects of the Illinois Project and
‘school systems in the remainder of the State not within the'prgscylbed
area of an extant Regional Project. The format for the Illinois in-
service program is described in Section II of +%his proposal.

Participants at the 1973 Summer Institute--~trained to function as’
teacher trainers and resource personnel--will be called upon to make an
important contribution to the success of the in-~service programs. _Thcy
will be asked to serve as faculty and/or consultants in planning, imple-
menting, and evaluating in-service training programs in their respective
Regions. , :

Self-Instructional Programs

An integral part of the long-range in-service training programs of
the Illinois Project has been the development of a series of Self~- ;
Instructional, Individualized In-Service Education Packages. Personnel
from the Leadership Teams and other interested parties will Dbe taught
to use audio-visual programs as part of the in-service training for
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" Center's program to create community support for, as Well as. to diSSemi-

. of the implementation of law programs in social studies throughout the

“

"' materials is designed to:

1) enable prospective teachers to become familiar with specific'
law-related materials; ~ ‘

2) provide background material by content specialists who might
otherwise not be available; e :

' 3) provide illustrations of specific instructional techniques by
master teachers—-mock trials, simulations, €tc.

A system of in-service training using modern technology facilitates
- maximum effectiveness of the in-service program and complements other
training endeavors. - : ’ ’

ﬁISSEMINATION OF INFORMATION/RESOURCES

As part of its statewide coordination and assistance efforts, the
LIASF Illinois Project has acted as the disseminator of law~focused
information and resources. In addition to conducting 'the previously .
described orientation and training programs, the Project has 1) published
the quarterly journal, Law in American Society and 2) established a
clearinghouse for resource information and materials.

Law in American Society .

.The journal, Law in American Society, focuses upon the substance
and the strategies used in law-focused education. -~ It also publishes
reports on regional and.local activities in the area. Law in American
Society represents the first publication of its kind--that is to say,
1t is the first journal that is devoted specifically to law-focused
‘education. Readers currently include approximately three thousand
Illinois educators, lawyers, judges, and various law enforcement . .
officials. It is published on a quarterly basis and is available, free
of charge, to all interested parties throughout Illinois. - ' -

Publication of this jourmal is an integral part of the National

nate information concerning, law-focused education in 1llinois schools.
It enables the Project to reach people who might not otherwise be aware

State.
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Clearinghouse for Resource Materials

The Clearinghouse is presently in its formative stage. To curtail
“expenses in this area, the LIASF has contacted publishers of law and -
education materials and requested complimentary Copiles. This procedure
has resulted in the acquisition of some ma?erlalS‘w1thout cost to the
TLEC. However, films, filmstrips, simulation games, and many substantive
law materials. cannot be obtained in this manner. In addition, the
development of - this collection requires consmderaple phys%cal space as
well as staff time to reguest, catalogue, and review pertinent materials.

Use of the Clearinghouse is a valuable component in the or;gn?at;on
and continued support of project dixgctors,‘tgachers, school administra-
tors, and law enforcement officials involved 1in Law~focused education.
More specifically, it acquaints teachers and other 1gterested‘part1es
who generally might not have the time to research this arga_wm?h a
muitiplicity of important references and sources. In addlthn'?o being
informative, .the Clearinghouse should encourage 1n?eresteq partlis tgt
independently assess as.well as to use those materials which best suit .
their particular needs and interests. :

If the”Clearinghduse is to maximize its.effectiveness; the Illinois
Project staff believes the following activities should be funded.

1) maintenance of the system for lending these materigls to school
personnel and other interested_part1655

2) expansion'of'the film; filmstrip, simulation game, book{ and
article sections of the Clearinghouse.

i 161 ; m for cémpili and di i %ing lists

3 continuation of the system for cémpiling and distribu g 13 ’

') and bibliographies of related materials W1t@ brief descriptions
and critical annotations (current progress in these areas 18
described in Section II of this proposal).

In these ways,‘the best possible collection of law-focused education

materials can be assembled and made available to project directors,

teachers, school administrators, orcement
other in%erested parties throughout the Staﬁe.of iilinois.

EVALUATION i

Critical an&iindependent evaluation of the work of the Tllinois

lawyers, law enforcement officials, and”,

711
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TIME TABLE

. February 1973

‘March 1973
April/May 1973
May/June 1973

July 1973

“Sept./Oct. 1973

Qct. /Nov. 1973
. Dec. 1973/Jan. 1974

(Phase II - 2/1/73 - 1/31/74) "

Regions identified and selected ’

' Regional Boards of Directors established

Regional Project Dlrectors selected

-LIASF Winter Orﬂentatlon Workshop. (Cthng) §
Project Initiation (Chlcago Suburban Reglon ‘and

T1linois Pilot Regions) )
Regional Leadership Teams selected
Preatestlng of Leadership Team personnel

‘LIASF Spllng Workshop (Chicago)

1973 LIASF Summer Tralnlng Institute

, Dellvery of LIASF Program to Phase 'IT bChOOlS v
Establishment of In-Service Training programs .
Post- -testing of Leadership Team personnel

Pre-testing of e\pellmental and coanol groups

.of students

In~service workshop 1n prOJect regions
Phase II Project evaluation completed (Phase II,

“described above, is the only portion of the, three~

phase LIASE IlllﬂOlS PlOJECt covered by thls B
ploposal h) _
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Project is a requ1S1£e part of 1t$ ' -ams

programs, Without this compon
1tdwould be extremely difficult to ascertain what was belng acgomgﬁfshed
and what was in need of revision and refinement.

The goals and methodology of the Il¢anLS Project’ X
program are described in Sections I and II of thlstropisZXalu§§;32c1
requests for evaluation assistance by affiliated projects and groups ne
interested in law-focused education throughout the State of IllanES 5
an essential functlon of the Illinois Project for Law-Focused Bducatlén

aake
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(For ILEC Use Only)
Control  Number

2-07-25-0363-02

Illinois Law Enforcement Commission

¢
GRANT APPLICATION

W
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(Foz ILEC Use Only)

Illinois Law Enforcement Commissién
’ Control Number

' GRANT APPLICATION

PAGE 8

ASSURANCE OF COMPLIANCE WITH THE ILLINOIS LAW ENFORCEMENT COMMISSION
UNDER TITLE VI OF THE CIVIL RIGHTS ACT OF 1964

LAW _IN AMERICAN SOCIETY FOUNDATION
(Name of Applicant)

HEREBY AGREES THAT it will comply with title VI of the Civil Rights Act of 1964 (P.L. 88—352) and
all requirements imposed by or pursuant to the Regulation of the Illinois Law Enforcement Commi‘s-sion is-
sued pursuant to that title, to the end that, in accordance with title VI of that Act and the Regulation, no
* person in the United States shall, on the ground of race, color, or national origin, be excluded from par-
ticipation in, be denied the benefits of, or be otherwise subjected to discrimination under any program or
activity for which the Applicant receives Federal financial assistance from the Corr'xmission; and HEREBY
. GIVES ASSURANCE THAT it will immediately take any measures necessary to effectuate this agreement.

Dated | Ser)tember 1, 1972 Law_ in American Society Foundation

7
el
18
]

wa

§

Ul
¢

CD

o=V [

1. Nhame of Applicant:

_LAW_IN AMERICAN SOCIETY FQUNDATION

2. Certification:

The applicant for Federal assistance under the provisions of Title I of the Omnibus (rime Control
and Safe Streets Act of 1968, hereby certifies that funds or other resonices of the applicant normally
devoted to programs and activities designed to meet the needs of ‘criminal justice will not be dimin-
ished in any way as a result of a grant award of Federal funds. :

The applicant further certifies that the project for which assistance is being requested will
be in addition to, and ot a substitute for, criminal justice services previously pravided withous
Federal assistance.

(Applicant)

Byi “ Lt Z

3. Verifying Data:

‘Expenditures for Criminal Justfice Services by the Applic'ant: .
(Budgeted) In current Fiscal Year $ 220,000
Actual In last Fiscal Year 154,000
Actual In next to lastvFiscal ' :
Year ' ) 192,000
Average for the three Years

¢ 122,000

(  (Authorized Official)
Perry L. Fuller, President

4.. Signature of Authorized Official Empowere, to Commit the Applicant to this Certification:

B et 7%

Perry/L. Fuller

Signature:

Tide:. President

: Daté:_ September 1, 1972

911,
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MEMORANDUM
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TO:. Illinois Law Enforcement Commission OCT 12 \
. . : ‘ i X : E Bn |
FROM: LAW IN AMERICAN SOCIETY FOUNDATION §, - G
DATE: October 10, 19 73 o G
SUBJECT: Bi-Monthly Progress Report of Law Enforcement Act1v1t1es for perlod
;-,. 8/1/73 to 9/30/73 and Related to Grant No. 363-02 .
I. Act1v1t'y and Achievements toward Program Objectives
Classroom Instruction. The thirt?y—six.leadership
~personnel from the Rockford, Peoria, East St. Louis and the
® Chicago Metropolitan Area school districts, as well as the
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sixteen teachers from the Illinois Department of Corrections
Juvenile Division have begun to offer regular 1nstruct10n in
law-focused education to their students.

Evaluation. The evaluation team from Northwestern
University has visited each Illinois Regional Project. All

~student pre-~testing has been completed as of this date.

Law in American Society, Vol, II, No. 3 has been
published and distributed to some 4000 law enforcement and
educational leaders throughout Illinois.

Selection of Regional Projects for Phase III. The initial
screening of applicants for Regional Project sites has begun. The
Southwestern Illinois Law Enforcement Region (East St. Louis) P
and the Western Illinois Crime Commission (Macomb) have re-
quested consideration. Discussions with the Champaign-Urbana
Planning Region are alsd being conducted. Final selection will
be made by the Illinois Board of Directors at thelr regular meeting
November 3, 1973,

' Board of Directors. In Leeplng with the by~laws of the
Illinois Project,, the Board of Directors ‘has been expanded to
include representatives from the Phase II projects. The Board

- Directors now consists of the following individuals:

1I.

TII.

Mr, Patrick J. Cadigan, Chairman

Professor Victor J. Stone, Vice~Chairman

Mr., Lyle W, Allen, attorney - Peoria, Illinois

Mr, William E, Dye, Chief of Police, E.St.Louis, Ill
Miss Margaret Mongoven, Chicago Board of Education
Mrs. Roberta Pearson, Board of Education, Moline, Ill.

Hon.: James C. Craven, Appellate Court, Fourth District v;'

Springfield, Illinois
Professor Donald McVeain, Bradley University, Peoria
Robert Cook, Director, Winnebago County Juvenile
Court and Probation, Rockford, Ill.

- Grant Monitoring,  Mr. Theron Toole visited LIASF and made
many constructive suggestions regarding record~-keeping, etc. He

-requested copies of all contracts between LIASF and the Regional

Projects, as well as a copy of the Evaluation Contract with
Northwestern University. These have been forwarded to Mr. Toole.

Anticipated Work Durin’g the Next Period

Staff will assist the newly~trained personnel in their efforts

~to offer law-focused education in the schools and corrections

institutions of Illinois.

- Manuscript for LaW in American Society, Vol, II, No. 4

"will be secured.

Plans will be finalized for three major presentations on.
law-focused education at the National Council for Social Studies
Conference in November,

Final selection of Illinois Regional Projects for Phase III

'will be made by the Illinois Board, November 3rd.

Special Problems Encountered -

~ Cash flow continues to be a problem. (We have a negative
cash flow.) We have requested deobligation of $14,000 unexpended
under our Phase I grant and requested, further, that those funds
be retained by LIASF and applied toward this continuation grant.

Any Recommendations or Remarks to ILEc.

siana /W

PI'OJ ect Director

NONE

A T
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. |CATEGORIES

3 «

- CUMULATIVE =~ |. - CURRENT
.~ EXPENDITURES - |~~~ EXPENDITURES

. Personnel- CRRESE
o (Wages & Frmges)

+ | Equipment “

“Total [LEC Share

R Tffdtal‘: Locat Sha l_'_e" .
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3’3 ?.N;f]:agaue Street’, Chicago, Tli."
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d v to- nd “thata ppropnate documentatlon to support these costs is avadable ig the
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FINAL EVALUATION REPORT

Dr. Robert Ratcliffe, Director
LAW IN AMERICAN SOCIETY FOUNDATION

33 North LaSalle Street .
Chicago, Illinois 60602

Dr. John W. Wick
Associate Professor of Education

‘Northwestern University
Evanston, Tllinois 60201

Project Year 1972~73
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STUDENT INTERVIEWS

Nearly 450 individual interviews were administered
by members of the evalua?ion team to¢ students in 1a@—
focuéed educational programs around the country. The Dallas
interviews were administered in December, 1972; the inter~
views in Moline, Seattle, Ciﬂcihnati, and St. Louis in
January, 1973; and the interviews in the Chicago metro-
politan area in February, 1973.

A copy of the interview schedule itself is included
in Appendix A. The questions, however, can be cétegorizgé
ags follows:

QUESTIONS 1-8: These questions represént our attempt .
to ascertain the classroom_atmospheres and procedures for
the many different teachers. We asked the studeﬁt "What
happens during a typical week?" énd attempted to find out
teaching methods: lecture, discussion, silent of oral
réading, degree of "grouping," as well as - the degree to#which
special events had occurred -- things liké mock t:ials}
simulations, games, visits from laWyers, visits to cdurt-
robms, law movies and filmstrips. |

Between four and six students, chosen at random, were -

ihterviewed from each of the classrooms contacted.. &he

students were generally chosen by the interviewers by

‘use of law-focused materials and techniques.

. program implementation and student change.

- oy . ; - - e, i Jp— - .
3 \,; ‘g{: < L. : o S P .V

.
selecting the 3rd, 5th, 8th, 1llth, and l4th student on
the teacher's class list so that randomness was assured.
We included in our composite summaries of classroom at-
mospheres only those events or comments which were pretty
uniformly mentioned by the students interviewed. This
technique alléwed us toNignore individual idiosyndiacies
such as personal complaints or opinions. We felt that if
three or so of the‘stﬁdents inter#iewea mentioned a mock
trial, a trip to a courtroom, or extensive use of discussion
teéhniques by the teacher ---then the information was pro-—-

bably accurate. If only one mentioned extensive lecturing,

for example, we tended to ignore the comment unless others

reinforced it.

Based on these composite pictures of classroom atmos-—
pheres, we were able to rate the classrooms on the basis of

This is not to

suggest that other materials and techniques are not as appro-
priate, good, or even better; but we wanted to find out if

there is a relationship between the degree and intensity of

It is possible

that one only need to put the books in a classrooﬁ, without
worrying about any special teaching approaches or traiggng,
and the desired results will be obtained. The results Qf
our analyses'of these relationships are included in‘this

report.

L
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QUESTIONS 9 -~ 13: The next five questions are basically
cognitive. That is, they were designed to measure knowledge
of information, concepts, and legal ptocedures. The items
were selected to conform to these requirements: |

(1) Each topic was, to be one where most reasonable
people would agree that the information was important for
a student to obtain -- rggafdless of the social studies
program in which the student was enrolled.

(2) The topics were avoided which were felt to be
ggEZ'specific to the.Law in American Socilety Foundation
program. ' |

The five cogunitive questions (9 - 13) deal with these
topiés:

ITEM O: Source of Laws.

We sought to £ind out if the student knew that
legislative bodies make laws -- not the courts or éhe
executive branch. We gave full credit for an anéwer which
meant legislative branch (Congress, Senate, Representatives,
even City Council). We also gave half credit for the response
of “"Constitution." This waé a ffeeJrespopse qﬁestion ~= NO

suggested answers were provided.

[

ITEM 90: Purpose of the Constitution.

We asked "Why do we have a Constitution? What does
it do?" We allowed full credit if the student's response
indicated that this was how the government was set up and

how power was divided. Half credit was given for an

answer which indicated that the Constitution creates laws.

'This question was also a free-response one, where no

suggestions were provided.

ITEM 11: Applied meaning of "due process."

We first asked if the person had ever heard of or
discussed "due process of law." If the answer was affir-
mative, fouf illustrations of situations where a man
had received unfair treatment were shown to the student
{on cards) and read -to the student. One was clearly a-
situation where the person had not received "due process."

A point was givenh 1f the student could pick out this instance.

ITEM 12: Function of the Supreme Court.

The student was asked why the Supreme Court was
so important -~ "The most importan£ couré in this country
is the Supreme Court. What makes it so important? What
do they do there anyhow?" Full credit was given if the

student responded with something which meant "It judges

whether certain laws are legal and right." Half credit-



] . .
was given if the student simply responded that the Supreme

Court was the highest court in this country.

ITEM 13: Knowiedge of the Appeal Process.

The purpose of this item was to find out if the
student realized that conviction and sentencing do not
necessarily mean the person must immediately begin the
jail term. We posed a case where a man had been convicted
of stealing'leOO and sentenced to jail, then asked "Now
that he has been sentenced, what, if anything can he do?"
Substartial proportions of students gave iesponses like
"go on parole," "get another lawyer," or "find new evidence,"
but‘did not realize that an appeal was possible. Many

responded that a new trial .ould be sought; and to these,

‘we asked whether a new judge and a jury would be called in.

If the student responded "Take it to a higher court," we
asked for the némé of this process. A éerson ¢ould obtain
a full three points on the item by knowing that the process
is called "appeal" and knowing that this means review by
a higher court. Partial credit of ome -or two points was

iven for knowing some of this information.
g

3
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INTERVIEW RESULTS BY SITE ~ COGNITIVE
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As can be noted in the column headed "Means for All Sites,"
L} : .

the Experimental Group, in every case, performed at a higher
rate than did the Control Group. All of the iﬁem—by—item
differences, with the exception of Item ld, as well. as the
overall difference, are reliable at the 0.05 confidence level.
That simply means that the results probably did not happen |
by chance -- a chance selection of people to interview; for
example. The most reasonable interpretation.of.the results
is that on these five cognitive-based questions, students who
have been in classes with Experimental Group teechers have

a better knowledge of these concepts than do the Contrecl

students in comparable classes.

What are the implications of these results? These poihts
sﬁould be considered:

1. With any new or different curriculum program, the
.task of differentiating between students in end out of the
program based on knowledge questions is a simple one. One
simply determinesrthose facts, skilis, or concepte included
in the new program but not included in the prior one, and
asks students from both programs questions based on this new
information. Obviously, if one group has had the trainingk
(the new group), and the other has not, the new group will
perform better. |

2. This is why the questions actually used were

selected to conform to this réquirement: They were based

e}
H

on fabts, skills, and concepts which were, 1ndeed, part of

th —
e law-focused program, but where these concepts were also

considered to be important enough such that they should be

(and, perhaps are) a part of most social studies pPrograms

3. Thus, the user of these results should review

the questions very carefully to see if they belleve the

requirement above hag been met. If questions of the type

presented are believed to be important enough such that

the user believes students should improve in terms of this

knowledge, then the law-focused bProgram is doing a reliable

job of 1nstllllng the knowledge.
4. Obvmously,kthe results are not limited to these
five specific topical areas. The five items chosen are

simply a sample for a whole rahge of facts, skills, and con-

.cepts students may have learned-as.part of the law-focused

pProgram. The 1nterpretatlon,should be to this wider range

of pessible questlons on law~focused topics, rather than

. to these flve spec1flc ones.,

- AFFECTIVE ITEMS

The next five 1tems were directed toward the affectlve,

or attitude area. The items were constructed to Specifi-
cally assess the students!' responses toward law-focused topics
The interview is a partlcularly useful technique for det@r~

mlnlng attltude. A question can be asked in a completely

.



neutral manner and the student responds without the sort of

cues one usually gets from a multiple choice sort of measure.

Attitudes are far more difficult to measure than’are the

cognitive questions, and some may disagree with our inter-

pretation of the responses. For this reason, we have presented

the data fairly completely so that the reader can impose an

alternative scoring system at will.

ITEMS>14 and 15: These were devised tokdetermine if the
students of the Experimental teachers were.more likely to
look at both sides of a controversy (as the courts are
supposed to do), or if the respondent tended to jump to one
side or the other in.a controversy. We tried to devise

two items wherein there would be some ambiguity in the

student's mind regarding the final outcomes. The format that

" was used was to read the situation to the student, repeating

it as often as was necessary so that the student was satis-
fied that he understood the whole problem. We would then
simply follow this readlng with the question "What do you
think about thls SLtuaulon?" or "wWhat's the problem here?!
The student's response would be copied for later coding.
One point'was given.if the student's responses menticned

both sides of the problem. No points were given if the

student 1mmed1ately leaped to the defense of one or the othe1

sides in the controversy. The two situations presented were.
; > :
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Mr. Thomas has a movie theater in Louistown. He
is showing a film with extreme acts of violence.
Some people in the town feel that violence will
have a very bad effect on children. They want to

heve the movie stopped. Stopping the movie now
will hurt Mr. Thomas® business.

e

The Wilsons bought a house four years ago. They
paid $40,000 for it. Last week, the city authorities
told the Wilsons that their house would be torn down
to build a hospital for the city and they would be
given $25,000 in payment. The hospital is badly
needed for the area because the nearest one is 100
miles away and very crowded. But the Wilsons thought
this was unfiar because the city didn't pay them
enough to build a similar house elsewhere.

ITEM 16: In a certain fown, the city council passed an

(a)

(b)

(c)

(d)

(e)

ordinance that all car owners had .to pay an
added $100 tax to help with street repairs.
Many people were outraged by the ordinance.

What would you do if you were one of the people
who disagreed?

Pay the tax and participate in non-violent proLests,
boycotts, citizen commlttees, petitions, etc.

Don't pay the tax.

Pay the tax and then work for the election of city
council members who ‘would repeal the ordinance.

~Don't pay the tax and participate in non-violent protests,
boycotts, citizen committees, petitions, etc.

Pay the tax because the city council has made the law
and knows what's best for the c1ty.

‘ This was our attempt to determine how the student

would respond in those situations where a law or, ordinance

had been passed with which the student strongly disagreed.

We tried to paint a realistic situation where the student
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- might® feel that he would disagree Withvthe or&inance and
where the ordinance was specific enough so that it could
be conceived of as being within the hormal lifestyle of the
average person.

For this item, we showed the student cards which con-
tained the responses and we read the responses to the .
student. The cards were presented in random ordeﬁ so that
we did not alwayé present the first one first'énd the last
~one last. We scored the item by allowing two points for
responses one and three. We felt that these.two responses
reflect the philosophy of a good citizen. That is, when
an ordinance is passed by the duly elected authorities with
which one disagrees, the proper response (in general) is to
obey the law and work for its repeal. We did not allow points
for students who responded that they would disobey the law.
We also did not allow points for the students who were passive --
that is, response number (e). Some may'diségree and will
want to allow at least one point for this laSt response, but
we felt‘thatkit was more proper to take the interpretation
“that a good citizen views himself as pgrt of the law-making
procedure and not as a passive reéipien£ of rules handéd‘down

from above.

ITEM 17: Reason for following the law.

This item was a very general question stated "Why should

¢ .
people follow laws?" The question was generated by the

belief that familiarity with the workings of the courts and

- legal system would produce more positive responses in the

student ("Because it helps me," or "It protects me," or

"For individual protection," or even "To keep order"),
rather than moré negative‘ones such as "To stay out of
trouble" or "To avoid punishment."™ The item waé scored by
allowing a point fbr any of the positive responses mentioned

above.

ITEM 18: This was another attempt by ﬁs to determine

if the prégram was giving to the students the feeling that
laws.are not fixed and ever constant, but instead are
dynamic and changing. The guestion Qas guite simple:

"Is it ever right to break the law?ﬁ Given that all social
studies programs cover law~breakers like George Washington,
Thomas Jefferson, Martin Luther King, and others wﬁo have
fought for ciwvil liberties, we thought that this was a
fair question to anyone in a social studies>program. With

such a question, it is difficult to avoid the typical "knee~-

' jerk"™ response of a quick and emphatic negative response.

The interviewers asked the question: "“We all kriow that
most of the time, it isn’t right to break the iaw; but can
you think of any situation where you think it might be all

right to break the law?”
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 When students gave the response "Unfair Laws ——.laws
that are not right,"” the additional questiﬁn was asked
"Would you then be willing to face the punishment for
breaking this law which you felt was not right?" If the
person respohded in the negative, we coded it as a five;
and if it was affirmativé, it was coded six. We scored
one point for students who gave response six and said they
would be willing to break an unfair'law and also would be
willing to face the punishment for doing so. The point
was .given because this appeared to us to be a manifestation
of critical thinking on the part of the student.

The results from the five affective ques£ioﬁs are

tabulated below in Table 2.
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Summary Table 2

INTERVIEW RESULTS BY SITE — AFFECTIVE
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As can be seen from the column headed "Mean For All
Sites," the average E~Group mean is higher than the cor-~
responding Control Group mean for all five items, as well

" ag for the total score for the five. The differences are
;eliable at the 0.05 significance level. A study of the
individual Ztem mer~ns for various sites and particular
items will show that in qccésional situations the Control
Group students have higher scores than do the corresponding
Experimental Group people. Overall, though, the results
are verylclear. The mean total score for the E-Group from
each of tﬁe six sites exceeds that of the corresponding
Control Group. |

The measurement of differential. change in the affective
area is by far more difficult than the same type of measure-
ment in the cognitive area. The need far deeper measures

in the affective area was actually the prime motivation for
including interview data in the evaluation program, rather

than relying entirely on paper—and-pencil measurés. The
items are also directed more generally at areas rather than
specifically at concepts, contént( dr skills; Implicitly, at
least, the kinds of attitudes sampled probably are part of most
social studies prograﬁs.

These implicatiéns.seem worthy of thought:

1. The cognitive itemsvmeasured performance on rather

specific, albeit important, areas. The importance of the

-

Experimental_qroup‘s‘higher performance, as ﬁointed out
previously, was to a large measure a function of the
generally accepted importance of the s?ecific items. That
is, before anyone could infer that the outcome had practical
significance, he had to be able to axgue that thgse items
were from a domain of possible information that all students
should obtain from social studies programs.

2. The affective items are sampled from a far more
general domain. The implications ave two-fold. First, it
is more difficult to bring about general changes with a
specific curriculum program. second, one.feels more
confident generalizing to the wider domain when fairly’general
questions are the basis.

3. Although the actual number differences for the
-affecti;e items are not as dramatic as those with the cog-
nitive items, it must be remembered that the cqncepts being
measured are far more subtle. The fact-that the differences
are so persistent at a1l sites; in virtually all the ite?s
ﬁithin a site; and that they are statistically significant
gives us considerable confidence that a rea} effect has been

measured., It does indeed appear that the presence of a

ii - rials
trained teacher in the classroom using the law-Ffocused mate

does lead to more positive attitudes toward the law and the

. o e
legal system on the part of gtudents in that room. The co

wi e i same
parison, in all cases, is with control students in the
14



building, enrolled in the same course, but using other materials

- with teachers not trained in the program.

STUDENT ATTITUDE TOWARD THE SOCIAL STUDIES COURSE

Appendix B gives a prief composite description of
the classroom atmospheres for the classrooms visited by
the interviewers. This description is as seen through the
eyes of the students. Tﬂe composite includes only those
observations.which were made by at least half of the stu-
‘dents interviewed. We did not include comments made by a
single student which were unsupporﬁed by others. A review
of the classroom atmospheres in the 5th Grade Control class-
rooms gives a good picture of the tyﬁical American public
school classroom. That is, the majdrity of time is split
" among the teacher talking, the teacher asking questions,
and the students answering questions in‘writing at their
desks. Theré is also reading either out loﬁd cr silently at
their desks.

Taking this as the norm, and knowing that the.law—
focused approach, when propérly administered, included_a‘
Qide Variety of other activities, ﬁe hadvé strong suspicion
that the students would tend to like their social stgdies
class under the law~-focused approach mﬁch more. The addi-
tional activities alluded to'include‘things‘like mock trials,’

gaming and other simulations, visitors such as lawyers or

*

& .
policemen, field trips to court rooms, and films which are

available. With these expectations in mind, we devised two

questionsAto determine the students® attitude toward his

current social studies course.

ITEM 20: Besides your Social studies ccurse this year,
what are three other courses you are taking?

The interviewer was directed to write down names of
the four courses, all majors -- gym and other things were
not included. Then the student was asked to rate the coursés
accérding to which was his least favorite, followed by most
favorite and sécond most favorite. We scored a four if the
social studies course was rated the highest, down to a one

if it was rated lowest. That was our internal measure.

ITEM 21: This was directed at the previous year}s social
studies course. "What social studies course did you have
last year?" When the student responded, he was aSked,
"Compared to your social studies éourse lést year, which
of these would you say about this year's éoursg?" Then
the interviewer showed a card which had listed the options:
JCH BETTER . and asked "Whiéh of these is trué
A LITTLE BETTEKR when compared to last year's course?
A LITTLE LESS Do YOu like this year‘s'course much
MUCH LESS less, a little less, a little better,

or much better?®

PRI, L
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Again, we scored four_if the response MUCH BETTER was
given, down to one if the response MUCH LESS was given. The
results.for Items 20 and 21 are tabulated below in Table 3.
The suspicion mentioned seemg to be confirmed by>the results
to our two queétions. The distinction betweenvthe classroom
atmospheres in the ExPerimental and Control groups is rather

clear. The attitude toward the course is definitely favorable

at all grade levels in the direction of the Experimental groups.
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Summary Table 3
INTERVIEW RESULTS BY SITE = ATTITUDE
Chicago ' : . ' ' - Mean For

Item Area Cincinnati - " Dallas "~ ~ ' Moline ~ '~ Seattle - St. Louis All gites

1 i 1 ! 1 i f
E '¢c + E ¢ { E ¢ ! E ¢ }{.®B ¢ ! B ¢ ! E ¢
‘ i i : 1 1 1 .

20 | 3.51 2.55 | 2.79 2.16 | 2.90 2.53 | 3.03 2.67 | 2.63 2.09 | 3.00 3.20 | 2.98 2.53
| | z o 5 : |
o : | L ~: |

21} 3.71 2.90 | 3.59 3.10 | 3.47 3.14 | 3.54 3.46 | 3.40 2.65 { 3.53 4.00 | 3.54 3.21

o b i 3 i | i |

§ § { i { 1
' | : | | : :

Mean | 3.61 2.77 ! 3.19 2.63 | 3.18 2.83 ! 3.28 3,07 ! 3.02 2.37 | 3.26 3.60 | 3.26 2.88

Course } . < ! ; ot . 1 '

At+i- ; ' i
e ! B i
{ { i
1 1 i
i i §
i 1 1
| | |
{ i ! i
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As can be seen from the table, the mean response Summary Table 4
scores for both items overall favor the Experimental | - ‘INTERVIEW'RESULTS'QK'SEX
Group. This is aiso true for five of the six sites. ‘ : ........:::' '
, \ FEMAL R — T ——
, . ) ) : ® , MALE AR
(st. Louis the exception). Again, the consistency Ttem H E c H
| - f = = ] E c
of the results, along with the statistical significance i 9 H 0.98 0.83 | |51
: | - A i * Hecon 1 1.27 0.94
of the differences overall on the two items, leads us . . 16 f 0.52 0.33 5
. . : . . ) i T’ © ' 0-52 0.3
to conclude the effect is a real one. Whether the cause 11 b ooum 0.14 ! ,l
N . ] ° * I 0983 0°29
is the curriculum material, the methods of instruction, ™ 12 ! 0.68 0. 25 |
: I : . I 0.85 0.3
I .35
the area of content, or the interest of the teacher, the “ 13 : 0.9 I
- | . ® i 0.94 0.41 | 1.59 0.54
students in the Experimental classes clearly are more Total Cog- } 3.83 1 f ; o
favorably disposed to their social studies courses (past | :
]
: ]
and present) than are their peers in comparable rooms in i I
~ o 14 10 t :
the same building. ' 1 $22 0-10 1 0.27 0.11
| 15" | 0.30 0.12 I |
Tables 4, 5, and 6 summarize the results from all | , . ! 0.36 0.19
. : . 16 ! 1. ] .
six sites based on three different variables. Table 4 © 5 20 0.88 : 1.18 1.06
. ) 17 I ' | Co
separates the total group interviewed by sex; Table 5 ' ~ ! 0774 0.57 ! 0.82 0.77
. 18 g, ! :
separates the total group by race; and Table 6 divides the ! 23 0.14 ; 0.29 - 0.10
‘ Total Affecl 2. ' I
results according to the program in which the students . C tive i 69 1.81 ! 2.92 - 2.23
‘ I ! -
were enrolled. , : ! '
‘ : - . I ] . .
‘ ‘ 20 t 2.99 | . -
; é _ 2.49' ;' . 2.90 2.50
1 3. ‘ .
o 5 Sl. 3’06 ; . 3.53 3.19
Mean Class 1 3.25 !
Attitude ! | 277 1 321 2.84
! |
i |
®
. .




Summary Table 5

" INTERVIEW RESULTS BY RACE

............

e e

......

-2

"""" ) NON WHITE
1 ]
] I
Ttem I B C ! E c
1 * |
-9 I 1.09 0.88 0.80 0.75
{
10 | 0.57 0.33 . 0.23 0.21
| .
11 I 0.83 0.25 0.39 0.00
|
12 | 0.80 0.37 | 0.59 0.17
]
13 1.53 0.50 1.07 0.29
i
|Total cog- | 4.82 2.33 3.08 1.42
nitive | . i .
i 5
1
14 0.25 0.11 0.24 0.04
15 I 0.35 0.16 0.24 0.08
i .
16 P1.20 1.02 1.09 0.66
i ]
17 E 0.80 0.66 ; 0.70 0.62
[
18 E 0.25 0.14 | 0.33 0.00
t
Total Affeck 2.85 2.09 2.60 1.40
tive } :
l .
1 ]
| ‘
20 E 2.98 2.51 . 2.76 2.38
[ -
21 I 3.52 3.14 3.52 2.96
- [}
Mean Class | 2.25 2.83 | 3.14. 2.67
Attitude | |
[} [l




Summary Table 6

INTERVIEW RESULTS BY PROGRAM

T Great Cases of

of . Vital Issues of
ITEM Law in a New Land  the Supreme Court Justice Series the Constitution
| E C | E c B £ E c
] | . i i
9 1 0.79 6.49 | 0.84 1.03 |} 1.1s 1.10 | 1.55 1.18
| i 4 ' |
10 i 0.41 0.14 ; 0.44 0.40 | 0.42 0.14 1 0.7 0.69
! ] ] P ‘
11 I 0.15 6.07 1 0.55 0.07 1  0.93 0.28 1 1.31 0.61
1 i . { f
12 | 0.55 0.09 | 0.62 0.33 | 0.70 0.21 | l.08 0.79
t { I {
13 | 0.50 0.08 1 ~ 0.95 0.35 1 1.81 0.54 1  2.36 1.18
' i i T 1.
Total |  2.40 0.87 | 3.40 . 2.24 ! 5,02 2.27 | 7.01 4.45
Cognitive ' } : ;
1 ! . 1 i
14 t0.21 0.11 ! 0.21 . 0.10 |  0.33 0.04 ! 0.27 0.12
I | i 1
15 ! 0.31 0.13 |} 0.24 0.17 | 0.28 0.14 | 0.43 0.15
’ ! . | { f
16 1 0.9 0.73 |  0.94 0:92 1 1.30 1.36 | 1.29 ‘1,21
1 i 1 ‘ i ,
17 i 0.76 0.56 | 0.68 ~ 0.33 ! 0.8l 0.50 | 0.85 0.91
l { } ]
18 b0.17 0.04 |} 0.14 0.13 | o0.28 0.18 | 0.41 0.18
{ ‘ | , | {
Total |  2.35 1.57 | 2.21 1.65 1  3.00 2.22 | 3.25 2.57
affective ' ; ! !
| ! | ‘ j :
20 | 2.82 2.46 1 3.11 2.37 | 3.21 2.54 1 2.83 - 2.63
e | 1 ) 1 !
21 I 3,51 3.27 | 3.58 2.93 1 3.74 2.75 1 3,41 3.27
1 i 1 : 1
_Total | 3.16- 2.86 | 3.34 2.65 |  3.47 2.64 | 3.12° 3.00
~ Attitude! ! ! ! ‘ '
8 t { 1 [
i 1 { i
- l
¢ ® ® ® e e ® ® e
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the three areas (cognitive, affective, and attitude-toward-

¥rom Table 4, where the datas are summarized by sex, ‘ e I/ | ,
we see some mincr variations between the males and fe- | class). The program‘s effect is not a function of race.
males, but nothing particularly significant. In both Within one side of the table (for example, the two columns
cases, the Experimental Group (male and female) outperforms : ® under the heading "White") the students interviewed are
the Control students. This is true in all three cate- | being drawn from the sampf!.e population. Thus, it is legi-
gories ~- cognitive, affective, ar;d attitude~toward-class. ' timate to make comparisons here.. ‘A comparison between the

1
R S T S T T e e e s '
- BRI S SN AP CR I S

The males seem to show a little larger change on the cog- e ‘Ao :'total cognitive score for the white and nont-'white Experimental ‘;
nitive items whereas the: females are higher in the affec- group is not legitimate, however, since these two,'groups
tive areas. The differences are not significant, however, are drawn from different populations. ?4"'
and it seeme safe to assume that the program has approximately 2 ~Table 6 indicates that tl'%e results are pervasive over

the same effect on students from either sex. all four of the different programs included in thi; interview
In Table 4, the méles and females were, of course, study. This is true in all programs for all three of the
drawn from exactly the sar.ne c1aSSTOOmS . Tabie 5 is a ® areas. Recall that the same interview schedule was used
different story. Given the de facto segregation patterns for all students. The overall results are not being caused

by & single one of th .
which do exist at many of the sites, we visited many schools Yy e g @ programs, apparently. All four of
. . . . . ' the programs contribute to th iti an i
which had primarily white students and many which enrolled 1® progd ute to the cognitive and affective

e s A LM

, . , , changes summarized earlier.
primarily non-white. Thus, the two columns in our table d ] at 1er.

(White and Non-white) do not represent random samples from

the same population. While exceptions to this statement ® ! POLICE QUESTION : ‘_ g
do exist, overall, the white SChOOl.S tended to. be .in a higher Item 19 was directed toward determini;).g d:;'.fferences |
socioeconomic area than did the non-—whi{_:e. schools. Much _ ' . in the student's attitudes toward the police. We keep
research data exists which links socioeconomic ievel of the ® searching for a technique v}hich is subtle enough to pick
school to academic Qerformance and affective measures. © up any differences between Experimental and Contfol stu-

The above introductory paragraph is needed to interpret ; dents which may exist. The technique used in these
Table 5. For both groups, white and non-white, the Experi- : ® interviews was as Ffollows:

mental Group outperforms the Control Group. This holds for

s

l CETAE
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First, we assembled five statements about the police
which ranged from a fairly negative attitude to a fairly
positive one. The statements were:

A. Cruise around trying to catch people speeding
or in other traffic violations.

B, Patrol neighborhoods to prevent trouble.

c. Sit around the police station waiting for
trouble to start somewhere.

D. Shove people around —- people like war protesters,

hippies, and others.

E. Take a $10 bribe -- like from a driver who wants
to avoid a speeding ticket, or a tavern owner who
wants to stay open after hours.

We asked the questions three at a time. For eachn
triplet, the student was asked "Which of these tﬁree is the
ﬁtypical‘policeman most likely to do?" and "Now, which of
these three is tﬁe<tYpical policeman least likely to do?"

Although it is possikle to take the five gtateﬁenté,
three at a time, in ten different manners, we asked only
five of the ten possible triplets. Those which we asked:

-

A~-B~C C~-E-A E~-A-~D B-C-D D~B~E

’

It can be noted that each of the statements appears three

times. The philosophy behind the items is

(1) A person who has very definite ideas and feelings

about the police will have a pretty clear order in mind for
these five questions. That is, if the person has a clear

idea about police and feels that the most likely statement

t

is B, then B would be chosen "Most Likely" every time it

appears. If the person thinks that least likely of the

five statements is E, then E should appear as "Least Likely"

in each of the triplets where it occurs.

{2) There are 120 possible orders for the five
statements. The first is shown above, namely A-B-C-D-E,
with A being the "Most Likely" and E beiﬁg the "Least
Likely." Other possible arrays include: A~B-C~-E-C,
A-B-D-C-E, A-~B-D-E-C, B~p-C~D-E, B-A-C~E-D, . . . and
so ferth. |

(3) For each group, Experimental and Control, we
were able to find out two bits of information.

a. Which if the 120‘possibl§ patterns did the group

fit best?

b. How much average "confusion" existed in the groups.

A confused series of rankings would have the student
kchanging his or her mind during the presentation of the
five triplets. For example, suppose for the first series

and the fourth series, one student gave these responses:

-

Most A ' "Most B
Least B o c
c Least D

Tn the first triplet, this student rated B below C, but in




the decond triplet, B is rated above C. This student does

not have a clearly delineated ranking system.

The scoring system is based on the notion of fitting
a student to the most likely rankiﬁé'systemu If, for
exémple, a student's internal order system was

Most Likely Least Likely

A B c D E

then that person should respond to the five tripléts as

e —————————:

M__ A cC '_L_ E M_ B D
B L E M A C "M B
L ¢ M A D L D L E

Such a person's responses are a perfect fit for the ordering
system A~B~C-D-E. Suppose that the person had responded

to the first triplet

M A L A 2
B M B 1
‘L. C c 1

Perfect Fit Actual Fit Difference

A difference of two positions is scored as a 2, as
in the difference betweenkperfect'and aétual for statement
A. A should have béen scored at the top, with a perfect
fit to A-B-C-D-E; but instead, it was scored a£ the bottom.
‘The difference is thus two;positions. B,.according‘to‘a
perfect fit to A-B-C-~D-E, should have been in the middle‘

position; but it was scored at the top, so the difference

s T

Aot

,.‘.,,..,_M»m«w
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is on€ position. The difference for C is also one position.

This particular person does not fit order A-B-C-D-E very

well -- in fact, a deviation score of 4 results (2 + 1 + 1).

To score the responses, then, each person's ordering
was compared to the 120 possible different orders. We were
able to find out the array which best f£it the group, and
the amount of confusion which went into the rankings. A
group wherein there was no difference of opinioﬁ, and no
confusion, would end up with a deviation score of zero.

The most prevalent order was as follows:

(Most Likely end)
B. Patrol neighborhoods to prevent trouble.

" A. Cruise around trying to catch people speeding
' or in other traffic violations.

c. Sit around the police station waiting for trouble
to start somewhere.

D. Shove people around -- people like war protesters,
hippies,.and others.. ’ :

E. Take a $10 bribe =-- like from a driver who - wants

to avoid a speeding ticket or a tavern owner who
wants to stay open after hours. -

(Least Likely end)

-

This most frequently choseh ordér prevailed regardless
of program, race, sex, Or locaﬁion, Thére was no difference
between Experimentai and Control group in any case —-- the
B-A-C-D~E order waé most péevalent in all.cases. These ob~

servations could be made, however, on the basis of our results:



- always larger than was the Experimental group. When analyzed

‘1., No real difference occurs by age level. The Law
in ngekaand‘prpgram is basically for the upper elementary

levels; the Great Cases is primarily for the junior high

level; the Justice series is used mostly in 9th or 10th

grades; and the Vital TIssues primarily at the high school

level., Thus, an analysis of the four programs is about the
same as an analysis by age. The avérage deviation from the
B-A-C-D-E for the four programs, in oxder, begiﬁning with
the Law in a New Land case were: 4.71, 4.54, 4.68, 4.39.
for the Experimental classes; and 5.27, 4.77, 5;93, and
5.25 for the Control classgs. There is no systematic trend
with age within the E or C program. Thus, at least for

these five items, the students' ordering of the statements

regarding police is already established by the upper elemen-

tary level, and is unchanged through high school.
2. The one systematic thing we did note is that the
Control students average deviation from B-A-C-D-E was nearly

-

by program, the two scores for each were as follows:

-

Law in a New Land E=4.71 Cm§l27
Great Cases 4.54 4.77
Justice Serieé ‘ . 4.68 . 5.93
Vital Issues , 4.39 '5.25

The same results occurred in the analysis by race:

n

B S N

S— R
*

3,

*
5
<

. ‘h‘
i , ~33-
[ .
White  E=4.51 C=5.33
Non-White ' 4.55 6.40

The results are not strong enough, statistically

speaking, to make any definitive statement; but there is

clearly a suggestion that students in the laW*fogused

program develop a more sharply~-focused attitude toward

the police. The oxder upén which they focus sharply

(B-A-C~D-E) is certainly not an uncomplimentary one.

T

£ TSR




During this past projéct year, members of the evaluation
staff have made nine different trips to various sites for the
purpose of collecting data. A team of two or three people
usually spend three days at a site. By the eﬁd of a trip to
each city, we usually had some pretty clear perceptions about
the manner in which each project is run -- besides ending up
with our interview and testing data. Although this section is
not based on data, but is instead a reporting of our mﬁﬁual
impressions, we felt it to be important enough to include as
a section of this report.

REGARDING THE PROJECT DIRECTORS

Once a project site is identified, the single most important.
decision which is made with respect to that ity is the selection
of a director. We have discussed and categorized the different
directors under three headings. Two directors Were excellent -—-—
the former Cincinpati director, before his death, and the present
diregtor in Dallas. Three others'were considéfed to be satis-
factory, and a full four of the nine directors we have visited
wére considered by us to be quite poor. What are the markings
of a good director as compared to a poor one? These seem like
impqrtant thoughts as'the national staff begins selection of

new sites and new directors.

~35-

Some perceived characteristics of good directors:

First, the successful directors are people who are known,
trusted, and respected in the local district. It is not
enough just to be,known; and not enough to be just respected
and trusted. An outsider may be able to obtain suppori; but
a known insider is apparently better.

Second, the director should have administfative experi-
ence or, at least, be interested in obtaining administrative
experience. The task of directing a project involves a good
deal of detail work. Some of this type of work is not par-
ticularly exciting -- things like ‘making arrangements for
meetings, distributing information, making personal contacts
at schools, and things of’that nature. It appears to us as
though the idea of taking a teacher from the}classroom,and
promoting that person to a position of project director does
not work well. The role of classroom.teécher is not a viable
training ground for the role of project director. The project
director needs to be out in the schools, facilitating the work
of the teachers. The teachers-turned-project—-administrators
do not seem to assume this role. . i

Next, the projéct director should be one who preceives
that a successful project has important.impli¢ations for his
or her personal career aspirations. From our perspective, the
least satisfactory prdject directors are those who were put'id

the position more or less as a "holding" action --— some?hing
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to héve temporarily until some other position came aiong.
The best directors are those who are upward mobile and feel
that a successful project will take them up to theAnext level
of success. The implications for the selection of other
project directors seems obvious.

Other comments could be made about the selection process
and our perceptions, but the above three are tﬁe main points.

We recognize that the selection of the- director at a site is

the task of the authorities at that site. But the seleé%ion

of a poor director has such a devastating impact on the project,

it‘seems appropriate for the national staff *o aﬁ.least'offer
advice to the local authorities. The selection barameteré
mentioned above would be a good starting place for this advice.

REGARDING SUPERVISION OF FACILITATION FOR TRATNED TEACHERS

The results from some'areas (Moline High School, the
Dallas project, and one elementary school in Seattle, for
example) iqdicate that a ;ingle Very successful teacher in
a school can change the behavior of many teachers in the
same building. Thus, it is very important to maximize the
pProbability of having very successful teaéhersl Too often;
we have noted, the local project director virtually ignores
the teachers once they return from the summer training program.
To be sure, at two of the sites the project diréctor had not
even visited the schools at alll Our data has indicated that

the special aspects of the law~focused program (the mock trials,

L}
visits to courtrooms, visits by lawyers and police, simulation

activities, games, and movies) tend to have a very positive

< impact on the cognitive and affective areas with students.

The local project director should be encouraged to actively
promote these kinds of activities. This encouragement can
range from administrative suppqrt (making certain arrangements
for visits, for example) to personal contacp and persuasion.
The project director would be well to take the roie of teaching
team leader, rather than think éf the role as primarily ad-

ministrative and fund-raising.

REGARDING TEACHING AIDS AND OTHER ADDITIONAL INSTRUCTIONAL MATERIALS

As mentioned in the last comment, the rélationship
between the use of non-traditional techniques and materiéls
and subsequent student learning with positive attiﬁudes seems
pretty clear. The availability of these materiais is a
variable at the different sites, however. A welcome addition
to the program might be a brief catalogue summarizing the
different films, film strips, games, simulations, mock trials,
etc, which are available and which have been used by teachers
in the past. The catalogue should have ail necessary procure-
ﬁent information -- where can the materials be obtained? how

much do they cost? is special training required? and things

like that. This will give the project director something to

use as a checkpoint in encouraging a variety of teaching

techniques by the trained teachers.



FINALLY, REGARDING THE RANGE OF DIFFERENT KINDS OF SCHOOLS

WHEREIN FHE PROJECT MATERIALS ARE USED

The evaluators visited an elementary school in Atlanta
where the materials were being useq by fourth grade students.
The area was an upper socioeconomic one; the students were
articulate and well-prepared. The contrast between this school
and the ghetto juniorxr hiéh in another city was dramatic. As
the national staff continues to exXpand the availability of
teaching resources for project sites, the individual differences
among school situations must be kept in mind. "

There was, for example, a junior high school where the
principal's rules were sovstrict that the notion of groups
(to. study cases) was impossible. Some thought should be

directed toward creating instructional materials which are

~suitable for classrooms where there ig a serious control

problem. The sgituations are so variable; the differences
shoﬁld be taken.into consideration.

We have no particular solution to this problem. We only
raise the issue with the thought that the national staff might
be interested in spending some effort in the next year surveying

the possibility of creating different kinds of instructional
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COGNITIVE AND AFFECTIVE PAPER~AND-PENCIL MEASURES
1
In this portion of the program, a few general rules

were followed at all of the sites. The implementation varied
somewhat, due to changing situations. It was attempted, however,
to conform ﬁo these guidelines: |

(1) From each group, measures of knowledge and attitude
toward law-focused topics and preferences for law-related jobs
were obtained; These data were obtained such that we could
determine the relationship (correlation) between changes in
attitude and knowledge at-the same time. .

(2) The actual testing time was to be minimized. We
believe that widespread testing with a small amount of time

required'of each individual is better than requiring a few

_students to participate heavily.

As an example of how these principles were implemented,
a fairly detailed and technical description of the testing
program at one of the sites (Dallas) will be provided. Since
this was the extensive testing program, all of the others can

be described in texms of this one.

To save trouble, hereinafter the *testing" phase implies

- ' rhis is distinguished
all of the paper—-and-pencil measures used. :
from the "Igterview“ section. Actually, paper—and-pencil measures

materials and strategies which would be sensitive to the many a i1 md
of attitude are not tests. Still, that one word “testing" is SO

aifferent types of classroom environment. ' ‘ : ® much simpler than Ypaper—and-pencil measures of attitude and
| knowledge."
. ®
o
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The programginVolved three groups of students at four
¢

levels:

i ist teachers
-1z This group consists of students_whos?
3 attenged a summer workshop deallng with law-
focused education the summer prioxr to the testing.

i ists hose teachers
E-2: This group consists of students w
consugted heavily with the teachers who had
attended the summer workshop dealing w1§h law~
focused education. These students are in the
game building as the E-1 students.

: i oup of students was chosen to match, as
© ggéirgielg as possible, the studen§‘and teacher
_population described under E-1l, using studen?sh
whose teachers had not attended.a’summer workshop
dealing with law-focused educatiecn, nor had they
consulted with teachexrs who had.

The levels were as follows:

5th Grade, where the program centered on the-Law~EE:§_
© New Land program. —

7th Grade, where the program centered on a law-focused
Texas HistoXy program.

...... .

gth Grade, centered on the'Great;CaseS'gégthe'Sup
Court Program.

reme

11th Grade, centered on the'Vital‘IssuES'ggithe'Constitution

program.

The matrix of testing looked like this:

GROUP -
LEVEL g-1 B2 C
5th X X X
7th X X X
8th X X X
1lth % X X

e -
®

o7

; )
N
.3
: % -

Five different tests were administered at each of these levels:

C A straight cognitive test of knowledge over
material appropriate in that program.

A A generalized measure of attitude regarding
law-focused topics.

CA~1 One half of the cognitive test and one half of
the affective (attitude) measure, combined in
a single form. ’ '

CA-2 The other half of the cognitive and affective
measure.

JP A measure of attitude toward law~focused

- occupations.

Copies of all of these measures, for all four leveis, are
included in the Appendix.

The maximum amount of time required to complete any of
these measures was twenty;five minutes. Each student was
tested with one of the five early in September, and with a
different test in May. Here is how it worked:

1/5 of the students in each class had test € as a pre-test
and test CA-l as a post test.

1/5 of the students in each class had test A as a pre~test
and test CA-2 as a post test.

1/5 of the students in each class had test CA~l as a pre-test
and test A as a post test.

1/5 of the students in each class had test CA~2 as a pre-test
and test C as a post test.

1/5 of the students in each class had test JP as a pre—test
and a post test. '
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Thus, it can be seen that‘(a) all tests were used with

at least one group as a pre-test; (b) all tests were used with

at least one group as a post test; (¢) measures of relation-

ship between attitude and knowleage change can be obtalned

from four of the five groups.

Each of the groups can be considered as r#presentatlve

0f 411 of the students. ' The tests were organized 1n a package

sequentially, and the teacrer was instructed to dlstrlbute

them in that manner. Thus, each of the five different testing

groups can be considered to be a random sample of the total
tested population within each -treatment,

In the analysis, a system was worked dut.suqh‘that each

student of the first four groups ended up with four scores.

That is, each person had a pre~ and post test score on both

S

the cognitive and affective parts. How‘can this be, when each’

person took only twe tests?. Recall thdat the first 1/5 tested

were administered the total C test as a bre-test, and test ca-1

as a post test. Test Ca-1, vyou recall, had both é coghitive

and affective part. The four Scores for students in thig
group consisted of:

-

The C test which was admlnlstere&

Post Test Cognitive: The cogn1t1ve score for each for the
C half of test Ca- -1, plas the mean
cognitive score for students from the

appropriate treatment group post tested
with ca-2

Pre~test Cognitive:

iy

X

'¥w'§

R T

R IR

{1/5

(1/5

{1/5

(1/5

‘ ti c tudents
¢ ives The mean affective svore’for s _
Fre-test Atfective from the appropriate group pre-tested

with the A test.
ctive: ffective score for the A half
Fost test Affective: ggeCZ-l, plus the mean affective )
score for students from the agproprlate
treatment group post tested with CA-2.
For the four groups, here is how the four scores were arrived
at for each pefscn. The column entries are for tests actually
ies
administered to each person in the group. The bracketed entri

are for other mean scores added to a cell to complete the four

scoreg for each individual.

, [}
! M r 3 . » e
Cognitive [Cognitive Affective E Affectiv

1
}
' t
Pre~Test Post Tes
Pre—Tesﬁ Post Test ? re~Test 1 Post
i
‘ | ' | an from | A-~half of
iC~half of 1 (Mesan fx .
il ts) © fest CA-1 + | A test) ca-1 +
OFf stadents A{mean from | | (mean from
C-half of | | A-half of
 CA-2) ;‘ CA=-2)
i hat
Group 2 (Mean fromgC—half of ! A Test E é hglf of
of students) C Test) :%ﬁgin+frcm = ;(mean crom
| -half of
:c—half of 1 { A 2
ca=1) | | CA~ )
]
Group 3 C-half of jMean from Arhi}f of= A-Test
£ students) CA-1 + 4 C-Test CA~ c i
° ) (mean from 1 (mean £ro
C-half of i ' © A~half Ofl
CA-2) . n"CA 2) . E ,,,,,
I .
' y - £f1 (Mean from
- £ 1 C-Test I A-~half o |
Group 4 C-half o ' | et | aerost)
of students) | %3;§n+from; } (mean froﬂ
c-half of i i A-ha%f of I
b CA-1
ca-1) - { E :
i

|
|
I
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ﬁhen,a student took only half of a particular teét, we
augmented the score with the mean score,of others like him
(that is, in the same treatment group) to‘obtain‘an estimate
of what the total scores would have beén had all been tested.
Obviously, for low scoring students, the addition of the
mean was an overestimate} but this is offset by the converse
with high scoring students. Since we integded from the start
to do this kind of estimating, we made.sure that‘the initial
assignment of tests within claséroom was totally random.
Given this randomness and the size of the samples involved,
the assumption that.the meané actually obtained within
tréatments are unbiased and precise is legitimaté.

We now have three treatments (E-1, E-2, and’C) with.
four measures a&ailablé for each subject (Cpg—Pré, Cog Post,
Aff-Pre, Aff Post),_ An analysis of covariance was computed

using the following criteria and covariate combinations:

COVARIATE (S)

. ANALYSIS ' CRITERION
1 Cog Pos£ Cog-Pre, Aff-Pre
2 Cog Post C@g-Prg
3 Aff Pcst‘ Aff-Pre, Cog-Pre
4

Aff Post Aff-Pre

3 \
This entire process was replicated at each of the four levels,

5th, 7th, 8th, and 1llth.

.
P o e Tt e
»(;:. » I 3 et e e I
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DALLAS RESULTS
Table 7 below summarizes the mean scores for the
pre~ and post tests for the three 5th grade groups on
both measures,
Table 7
GRADE 5: Mean Scores QE.COQQﬁtiVe'
and Affective Measures® .
E-1 . -2 ) . - C
" Pre Post Pre. " Post | Pre ~ " Post .

Cognitive 8.82 12.32 8.38 9.91 8,04 9.66
1.76 2.07 1.79 1.92 1.79 2.12

Affective | 92.18 97.04 | 89.72 97.02 ! 87.80 90.54
7.77 7.38 7.96 7.51 8.51 6.77

*Mean shown on top; standard deviation on bottom.

Summary of Analysis of Covariance tests:

CRITERION ' COVARIATE (S) ﬁRESULTS
Cog Post Cog-Pre, Aff Pre P £.00L1
.Cog Post ©  Cog-Pre '“pg;.OOI
Aff Post ~ Aff~-Pre, Cog Pre = pé& .001
Aff Post . Aff-Pre N D .001

The four analygis of covariance summaries indicate that the

difference among the groups is a highly significant one.

- The last column indicates that such large differences in means

with this number of peéople would occur by chance very infrequently --

in fact, less than one time in a thousand.

R R T T e s 2 . - - -’ T E———

e A
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The entire 5th grade program leads 'to these conclusions:
(1) Regardless of which combinations of covariates”

one uses, the mean performance of the three groups when

measured for knowledge of law-focused topics is different.

The statistical result is caused by the higher performance

 of the E-1 students on the measure when compared with the

E-2 or C students.

(2) Regardless of.which combinations of covariates

are used, the average performance of students in the three
_groups is also different when measured with an instrument
designed to detect their attitude toward law-focused topics.

" Once again, the difference is caused by the higher (more

positive) attitude change on the part of the E-1 students,

when compared to the E-2 and C students.

(3) In both cases, with the affective and cognitive

measures, there is no difference between the E-2 and the
C group.

The result with the E—l.group is as one would expect,

-based on past use oftﬁesen@asurement materials. The lack of
pqéitive ehanée in the E-2 group 1is interesting and open to
speculation, especially in the face'of previous results which
indicate that the E-2 students do just about as well as the
E~-1 students° One ppssiblé hypothesis is that téd@hing fifth ﬂ

grade 1is quite different than teaching at the’junior high

schoolVOr‘high'schcol»levei, The teacher of a fifth grade

classroom is generally in a self-contained setting, which
TR . T b :

¥

]
reduces the posgssibility of time for exchange of ideas.

It seems plausible that the idea of matching an E-1 and
E~2 teacher at the fifth'grade'level is inherently more diffi-
cult than matching them at the senior high school level.‘
A lack of communication petween the E-~1 and E~2 teacher could
very easily]lead to the results which we have observed here.
In both cases, with the cognitive and affective measures,
the Control students actually out-performed the E-2 students.
It appears that the program had very little impact on the
E~2. students. Of course, we must always consider the
possibility that the measures used are not sgnsitive enoggh
to pick up changes which really have occurred in the E~2 group.
Table 8 sﬁmmarizes the results from the 7th grade
Texas History program. Examining the cognitive and affective -
results leads to the following conclusions:

(1) When a test of Texas History knowledge was

adninistered to students in the three groups, the mean scores

were significantly different. Subsequent analyses show that
the E~1 students perform reliably higher than both E-2 and
Controlkstudents and also that the E-2 studenté perform
reliably highex thah the Control students.

(2) | Whenvthe measure of attitude toward law-focused
topics was administered to stﬁdents froﬁ the three grbups,

the three'mean‘scores'differed significantly. Subsequent

- analyses showed that the E-2 mean was significantly higher

%
\
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than both other groups and that the E-~1 mean score was

significantly higher than that of the Control students.

. Table 8

GRADE 7: Mean Scores on Cognitive
and Affective Measures¥® .

" C
CE-l B2 e

< Pre Post " Pre Post . Pre Post

it 11 8.06  10.88 7.88  9.02

Cognitive | 166 “3ia0| 1.74 209 1.76  1.86

69.16 70.65
6.80 5.94

76.28  74.29

Affective | -71.00 73.65 e oe 3 63

5.94 5.20

T s B o v gt G . S it $oE3 ar et Getie gl e
A M s o ) Gt et B oy 2ae i ovem e mavt 5

: iati ttom.
*Mean shown on top; standard deviation on bOV,

Summary of Analysis of Covariance tests:

CRITERION COVARIATE (S) . RESULTS
Cog Post Congre, Aff-Pre p&.00L
Cog Post Cog-Pre P& .001
Aéf Post Aff-Pre, Cog-Pre pL 001
Aff Post Aff~-Pre pP&..001

The only surprising thing about the-;esults is the
showing of;the E-2 students on the affective measure. The
.only %wo interpretations which can be put forward are (a)
the chance possibility that we simply got higher performing
classrooms in our E~2 sample; or (b) that the E-2 teachers

éctually presented the prbgramubetter than their E~-1 copnter—

parts.

s i
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tTable 9 summarizes the resuits from Grade 8.
Table 9 |
GRADE‘Q: Mean‘Scores'gglcoggitiVe
‘and'AffectiVe'MeasurES .
. E~-1 r B2 " C
Pre Post re Post - I" Pre 7 pogt -
Cognitive | 9.59  12.01 11.70 | 9.37  11.04
. l.23 2,07

71.59 72.89

Affective 71.41 74.94
, 5.42 5.20
i

71.98 73.54
5.93 4,16
1

5.89 4.57

*Mean shown on top; standard deviation on bottom,

1
| |
| 9.50 ;
I 1.97 2.65 | 2.07 1.86
i -
; i
. !
] !

Summary of Analysis of Covariance testss

CRITERION " RESULTS

COVARIATE (S)
Cog Post Cog~Pre, Aff-Pre p(é.odl
Cog Post Cog=~Pre pP4.001
Aff Post Aff-Pre, Cog-Pre p&.00L
Aff Post Aff-Pre P £.001
Summarized:

(1) wWhen measured with a test of knowledge with respect
to law-focused topics, the mean score from the three groups
differed significantly. Subsequent analysis indicates that

the performance of the E-1 and E-2 groups on this test was

- not significantly different, but that the performances of

both of these groups (E-1 and E~2) was higher than that of

' the‘ContrOl;group.



'22) On the affective measure, the three means, once
again, differed significantly. Subsequent analyses indicate
that the E~1 mean is higher than the E-2 and C mean in a
reliable manner, but that the E-2 and Control meéhs do not
differ.

The curiocus result ﬂere, similar to previogs résultS‘
in Dallas and in other cities with this same measure at this
same grade level, is that the affective results are not
stronger. This is especially curious inithe face §£ our
early (December) interview trip where the 8th grade results
were very-strong. I£ should be_nofed, however, that the

change did occur in the attitude scores and in the direction

expected.

Table 10 summarizes the results from the llth grade program,

‘which centers on the Vital’Issues‘gg;the Constitution book.

The table leads to these conclusions:

(1) When students were administered a knowledge test
concerning law focused topics, the mean scores of the three
~groups were significantly different. Subsequent tests show
that the E-1 and E—zlgfoups perform.wifh‘nc significant
difference, but that the performance of both groups (E-1 and

E-2) was higher than that of the . Control group.

{2) When students were administered an attitude measure,

there was a significant difference among the three groups.

Subséquent analyses show that the E-1 change is'significantly

greater than that of both E-2 and Control, and that the E~2

group change is significantly higher'than the .Control group.
among these students (L1th grade), of course, this means
that the E-2 group simply did not drop as much as the Control
group.

Table 10 .

GRADE 1ll: Mean Scores gg.Cognitive
“and Affective Measures

. "C
- E-L b E~2 - c o
:Pre Post Pre Post Pre Post

43
i "15. 18.89 1| 14.86 17.75 15.48  16.
Cognitive '13.3i " 2.38 2.74 2.41 ] 2.89 2.66

74 66 73.65

i .92 77.26 76.09 75.84 75. 6
Affective 7%.23 3.99 | 4.67 .  4.23 t - 5.88 4,60
i
#*Mean shown on top; standard deviation on bottom.

- Summary. of analysis' of Covariance tests:

* CRITERION - COVARIATE (S) " RESULTS
Cog Post Cog~Pre, Aff-Pre p &.001
C;ag Post Cog-Pre . p&-00L
A%f Post ~ Aff-Pre, 86g~Pre pé..00L
Aff Post - Aff-Pre . pd -001



-52-

¢The results from the affective 6r attitude measures
support a philosophy that the author has had regarding
attitude measures in high schools. By and laxge, high
school students® attitude toward anything seems to drop
between September and May. You will note with the E-2
and Control stﬁdents the actual mean score on the Opinion
Panel decreases between the pre- and post test sessions.
The mean score for the E-1 group, howeyer,:goes up more
than two points.A As summarized below the table, the
differences among the three means are significant. A
subsequent analysis indicates that the E-1 group is sig-
nificantly higher than both the E-2 and Control’gfoups,_ )
and the E-2 group change is significantly higher than the
Control group. In this case, this means that the E-2 drop
is not as much as the Control group.

The results from the cognitive and affective.testipg
in -Dallas are what one would predict, based on prior knowledge
and testing with this kind of a program. The negative
attitude change for the E-2 and Control groups, and
especially for the E-1 group is an intereéting.phenomena
which should be kept in focus for those who would do this
type of pre- and post test type of‘measﬁrement. It would
have been interesting to have obtained measureS'from the
9th and 10th grade students to contrast these to.the 8th

grade results which are summarized in Table 8. The phenomena

we seem to have observed -- that of a more negative attitude

. at the end of the year than at the beginning -- may be closely

related to the age of the student. It is not difficult to
project the notion that the high school juniors expressed
this attitude more than the 8th grade students. The value

of having a Control group along with a pre- and post testing

- program is made far more evident by results like these.
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'MOLINE RESULTS

In Moline, two grade levels and two programs were involved.
The fifth (and sometimes sixth) grade program used the TLaw
in a New Land material, and the high school program used the

Vital Issues of the Constitution program. As has been mentioned

previously in the section covering the interviewé, the high
school program really does not have a viable Control group.
One teacher was at the training institute and has used the
materials extensivély during the 1972-73 academic year; but .
all other high school social studies teachers also use the

Vital Issues program. We did include students from a Psychology

class as a Control group. This is really not equisvalent to

the other sites, where the Control'g;oup included students

in the same course, but without the law~focused materials.
However, there was no other alternative.

The students in the Experimental classes had two testing
sessions. In the first testing session, the cognitive test
was administered to half the students, and the job preference
test«to the other half. Copies of all tests are'included in
the Appendix. )

We followed our normal practicé of limiting the Control
~group testing to a single testing session. We have found that
this brings us a high.level of cooperation with the Control

teachers -~ the promise‘that we will only require about 30

minutes of testing, albeit twilce over the course of the year.

-55=
L}
five different tests were administered in the Control class-—
rooms, all at the same time.
(1) A Job-~Preference Inventory.

(2) The same cognitive test taken by the Experimental
students.

(3) The same attitude toward the law test taken by
the Experimental students,.

£4) The first half of the cognitive ‘test and the first
half of the attitude test, combined. ,

(5) The second half of tﬁe cognitive test,'and the

second half of the attitude test, combined.

The reason for splitting the cpgnitive'and,attitude
tesﬁs for tests (4) and (5) was to gain informatiqn of the
manner in which they vary together. That is, it is important
for our analyses procedures to determine the ‘degree of
correlation between knowledge and attitude regarxding law-

focused topics.

The corrected means follow in Tables 11 and 12.

Table 11

. GRADE 5: ' Mean Scores on Cognitive
' and Affective Measures i

CQGNITIVE ATTITUDE JOB. PREFERENCE
GROUP. ‘| N " Pre . Post . ‘N " Pre " Post "N " Pre . -~ Post
EXP 50 9.88 13.20 § 50 95.74 | P/.A% .0 B RS

CONTROL | 212 2.87 11.45 212 96.28 96.39

i ot s v s B s s SV e et s

1 .
50 95.74 97.44 | 67 40,3 41,0
30 5.74 .

]

1

i

i

|

|




Table 12
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HIGH SCHOOL: Mean Scores on' Cognitive .

and Affective Mezsures -

COGNITIVE i | AFFECTIVE 1 'JOB PREFERENCE
GROUP N Pre é N Pre ' Post i "N " Pre  Post
EXP | 54, 17.5 ‘s 54  80.2  80.9 .é..57 ..... 74.0.  73.4
CONTROL| 261  16.6 ’g 261  76.7  76.6 Ag 61 71.8  7L.1
! o
i
Table 13

Statistical Analysis of Results (AnalyéisﬁnffCOVHrianCe)

" GRADER CRITERION
MEASURE
5th Cognitive
’ Past Test .
5th Attitude
Post Test
5th Job Pref
Post Test
H.S. Cognitive
Post Test
H.S. Attitude
Post Test
, Post Test

COVARIATE (S)

Cognitive Pre-
Attitude Pre-

Cognitive Pre~
Attituvle Pre-

Job Y.ef
Pre~Test

Cognitive Pre-

Attitude Pre- .

Cognitive Pre-
Attitude Pre-

Job Pref
Pre~Test

" RESULTS

The performance of the E
group was significantly

-higher than that of the

Control group. (.00l level)

. The performance of the E group

was significartly higher than
that of the Control group.
(.035 level) ’ :

The pei.ormanca of the E group -

was significantly higher than
that of the Control group.

The performance of the E gréupb

was significantly higher than
that of the Control group.
(.001 level)

The perfcrmance of the E group

was significantly higher than
that of the Control group.

_ (.052 level)

The performance of the E and

C groups do not differ.

JDiscussion. The cognitive measures at both levels gave

very strong results. There is nO'question that the students of
the trained teachers have internalized the law~focused infor-
mation reflected by theé tests to a higher degree than their
Control peers. The results are the same in the ared of attitude
toward law-focused topics, although the'siqnificaﬁce.leVels are .
now so powerfﬁl.,

The evaluators were very pleased with the job-preference
reSulﬁs at the elemeﬁ%ary school level; If this measure holds
up for younger children, we will have added another instrumeht
to our battery to use in measuring the impaqt of thé Prpgram.
The lack of results at the high7échool 1evél-may.réflect'mcre
rigid job préference feelings in these older students, Alter-
natively, it may be that the unique character of this particular
Control group has caused this no-difference results. At the

elementary school level, it does appear that the éresence of

the program brought about positive changes in the attitudes of

ﬁhe.chlldren,toward law-related occupations. This is indeed

significant.

The constraints uﬁder which ‘these Iesultsbwere obtained
should be carefulily noted. Both programs, elementary and
high school, are designed to be year long programs. Due to

the peculiar timing of the project, however, it was necessary

. for the evaluators to do the post testing in January ~- not in

May, at the end of tk= academic year. Thus, the results acquire
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added significance, for ome can only postulate that an

exposure‘tWice as long would make the results appear

even more positive.

i R S
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GREENWOOD RESULTS

This portion of the report summarizes the test program
carried on in conjunction with ‘the law-focused education
project at Greenwood, Mississippi.

Students identified as members of the Experimental

_group had teachers who were using the law-focused education

materials. At the elementary school level, this implied

Sr—G— - oy Sttt B

use of the Law in a New Land text, along'with-appropriate

me

pelagogical techniques. The Great‘Cases'9§;the‘Supre

Court book was used at the secondary school level.

Control teachers were to be selected at random. In

cases where more than one teacher was available, the project

director was directed to take the second teacher alphabeti-

cally. It can be seen from the results that the Experimental

and Control group pre-tests at the elemgntary and high
school level were approximately equal, indicating that the
ControlAclasses did indeed begin the testing program at -
about the same level as the Experimental classes, This
result suggests that the random assignment pro&ess was
followed.

We should note that in other cities invelved in this
national testing program, the Experimental group was defined
as thoéé students whosé teachers were usiﬁg the law~focused

education approach, and who also had been through a summer

RN
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training institute for the most effective use of the material.
It is our understanding that thelExpefimental~teachers in
Greenwood had.natugone.thﬁopghfsuchia,summer training program.

The'Tésfing’Sbhédule; As has been our custom in

the national evaluation efforts, two testing sessions were
requiréd for the Experimental classes, and one teSting
session for the CQntrol'classes (each of about .35 minutes).
Each group, Experimental and Control, was tested with
threé different kinds of tests.. |
jl) A cognitive test to determine changes in
knoWledge of important law;related concepts'embedded
within the social studies program. - T .
(2) A test of attitude toward law-focused topics.
(3) A measure of job preference to determine if #he
students develop more positive feelings towardS'law-related
occupations dues to their involvement in this prpgfam.
A,coéy of all tests used in included in the Appendix.
Not every student was given each of these teSts.
As has been our practice, a variety of different measures
was administered in the same classroom at‘the same time.
For example, at the elementary school level, five different
tests would be administered to the SQ.sﬁudents'in a given
cléssroom. The first test‘(taken by about 1/5 of the
gtudents) would be a measure of cognitive queStidhs bnly -

Law in’a Néw Lahd Test A. The second test,‘administered

o e oo B Tl ST S S
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- to aﬂbther 1/5 of the students, is a measure of attitude

toward law-focused topics =~- Law .in a New Land Test B.

The third and fourth'teéts'§~:Law.in a New Land Test C

and D -- are each a combined measure of cogniticn and attitude.
Actually, each consists of one-half of the items on LNL-A

and one-half of the itemé on LNL-B. We gather this infor-
matibn because it is important’for us in statistical work

to determine the relationship between attiéude chépge and
knowledge change. That is, we seek to find the correlation

between attitude toward the law*&and knowledge of law-focused

topics.

EihaLly, the last 1/5 of the students aféfgiven a

job preference measure. Each item in this measure consists.

of three different possible occupations. The student is

asked to mark the one he would most prefer having, as

well as the one he Would 1é§§E>prefer having. Many of the
combinations include law-related occupations. The goal

is to determine if the law;related occupations are preferred
more at the end of the pngram than they were at the beginning.

Analysis Technwigue. A pure statistical design consists

of randomly assigning students to all possible treatments.
If this were used in Greenwood, it would be necessary to
insure that,all elementary students were randomly assigned
to all ébssibleischddis; Then, the Experimental classrooms

would be randomly chosen from all possible classrooms. Since
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¢
schools are attended based on population areas, and since

there is no way to insure that students are randomly

assigned to classrooms within-a given building, some sort .

of a statistical technique for attempting to equate the
.groups at the beginning of the experiment is necessary.
Actually, in the purestfsense, some will argue that the

lack of randomness in the initial assignment makes the

results questionable. The author of this report obviously

does not aqree;

The analysis of covariance is a technique which ‘uses
the initial scores on the attitude and cggnitive'tests to
stgtistically equate the_groupsaat the beginning of the
experiment. For example, it can be noted from Table 14
- that the pre-test scores for the Experimental group on
.the cognitive test were slightiy higher than the pre-tést
mean for the Control group (Experimenta} mean was 7.65;
Contrdl mean was 7.43). An analysis of’cavariance takes
this difference intc consideration, slightly lowering each
Experimental score statistically, while slightly raising

each Control score. As a result, .at the bgginhipg of the

experiment, the.qroups are at least statistically equivalent..

- The same procedure is used for the'attitude*scores.
Table 14 summarizes the results from the elementary

‘school program.
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Table 14
'ELEMENTARX\SCHDOL:uﬂCbgnitivefand.
" Affective Testing Results -
" Mean Scores
Dependent EXP CONTROL Results from %nalysis
Measure ' ' ' Covariates ' Pre ' Post . Pre  "~Post @' ' of Covariance

i :
Cognitive | * cognitive | 7.65 | 8:.67 1 7.431 7.50 | Difference reliable

Post, . Pre—- and | . ;at 0.01 level in favor

Test - Attitude } _ ' ‘of the E- Group

. o o s . |

i

I

[

|

i

...................... -
....... I R . ey

Attituae» :Cognitive 90.15 '91ﬂ721 90.71} 90.64 jDifferance reliable

Post, | Pre- and at 0.0l level in favor
Test “Attitude | - ] ‘Pﬁ.'k? Eﬁ.?????i.;
] S pren L { ................. S . _

Job . Job 168,72 |70.50 165.311 66.10 | Difference favors E-Group,

Inventory :Inventory ! { i ‘but is not statistically
: Pre- ! ! | reliable.
i : .................
...... Nele |
1

Based on Law in a New Land Test A, plus half of LNL-C and LNL-D.

Based on Law in a New Land Test B, plus half of LNL-C and LNL-D.

The dependent measure is so defined because this

* result presumably depends upon the program at hand. The

dependent measure in each case is the post test administered --
the cognitive test, the attitude post test, and the job
inventory. To take care of the statistical equating mentioned
in the last section, ﬁhe cognitive and attitude preétests‘

are used as noted in the second column. The third major
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co]uﬁh shows the pre- and post mean scores for the Experi-
nental and Control groups. In summary, |

(1) For the cognitive testing area, it can be noted
that the Experimental group was slightly higher at the

time of the pre-~test than was the Control group. The

~gain for the Experimental group was slighly over one

peoint on the average, while ‘there was virtually no change
in the Control group. The difference, based on an analysis
of covarianée, énd as noted in the table, Was;reliable at
the 0.01 level in favor of the Experimental group. This
means that such a change would only have occurred by chance
less than one time in a hundred. |

. (2) The attitude scores are ligsted on théksecond

line. It should be noted that the Control group began the

‘experiment slightly higher than the Experimentalvgrbup’

(90.71 vs. 90.15). At the end of the experiment, however,
the Experimentai‘group mean had increased about ocne and

a half points, while the Control group mean had dropped
slightly. The Control group pre- and post test scores
show the tendency for attitude measures to drop’as the
school year passeéy Thus, it is quite interesting to note
that the Expérimental‘group attitude meanvdid incriase,
and as shown, the increasé'Was also relizble aﬁ thé'0.0lb

level.

—
* -
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(3) The results from the job inventory are also
rather interesting. The difference in initial scores for

the Experimental and Control groups is fairly large (68.72

vs. 65.31). The gain for the Experimental group is nearly

two points, while the gain for the Control group is less
than one point. Although the actual amount of change
does favor the Experimental'group, the difference between
the two is not statistiéally significant. The large
initial diffefence probably "washes out" any real chance

for statistical significance. We wonder if there is a

~ possibility that students in the Experimental classrooms

were exposed to some law-focused discussions prior to the
initial administration of the job iﬁventory; This quite
conceivably could have led to the much higher initial
score for the Exéerimental.group. Further testing is
probably indicated for this\situation.

The results from the high school téstipg program shown

in Table 15 lead to the same conclusions.

RS St
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' Table 15
" HIGH: 'SCHOOL: ".Cognitive ‘and
" Affective Testing Results -
" MEAN' 'SCORES
" Dependent . . EXP 'CONTROL ‘Results from Analysis
Measure ' '~ Covariates '  Pre ' Post i  Pre ' Post ' ' !:of Covariance '
. i : i
Cognitive | Cog Pre- | 21.07}{24.22 }20.94121.27 Difference reliable at
Post . ) { | 0.0L level in fuvor of
1 JAttitude { .the E~Group.
Pre- { { {- :
.................. l~...A......:.'- ...l...q.-...,.--...,;y"o.'.o.A.
- ; : - : -
Attitude | -Cog Pre- | 75.15{77.31 |76.44| 77.20 | Difference reliable at.
Post . _ ! ! H { -0.05 level in favor of
CAttitude o ] | { .the E-Group.
© Pre 1 : ‘{ ‘ . :
i i { i
: i } § ! -
g 051 72.92 | 7526 | | o
Job ‘Job Pre-~ ; 74.05{74.92 .75.26% 74.59 | ‘Difference in favor of
. . } }
! I i i
] ] ] I
] i ] {

Inventory| . Inventory

‘level of statistical
Pig- :

- significahce.

1

As gan be seen in this case, the pre—-test scdkes on all
three méasures are approximately the same for Experimental
and Control groups. The difference is negligible.at the
pre~test time on the cognitive measure, aﬁd is’ slightly
more than one than one point .(favoring the Control group)
on both the?attitude'measure.and the Job Preference Inventory.
As with the elementary school prpgram; the cognitive ‘and

- attitude pre-test measures were used as covariates.

Post test with composite 6f Justice Series Test and Great Cases Test.

v
-~.mﬁ~4-m4m S,

Discussion and Suggestions. The results indicate

that even without the special training program for the

teachers, positive changes in knowledge ‘and attitude

regarding law-focused topics do occur in the Experimental

classrooms. At both the elementary and secondary school

levels, changes which are statistically reliable were *

measured in favor of the Experimental classrooms. The

results of the job preference measures also indicate a

strong tendency in this same direction. However, the changes

reliable,

were not large enough to be determined as statistically

We should also note that some of the changes,

although reaching the desired significance level, were

not as large as have been seen at other sites. This is

particﬁlarly true of the attitude measures at the secondary

school level. It is far more difficult to change a student's

"attitude than to change the amount of knowledgé he has at

“

a given moment. The determination of'attitude‘chapge has

been one of the most difficult evaluation tasks within the

overall project. The paper and pencil measures of attitude,

as were used in this evaluation in Greenwood, are probably

not complete enough to allow any sort of totally definitive

statement.

For the past two years, the project evaluators

have been using interview schedules with Experimental and

Control students to more deeply probe attitudes regarding



'law—fgcused topics. In the ahsenée éf interview data

from this site, we can onLy-sgggest,that:changes in attitude
at both levels did occur. A more emphatic statement should
be withheld until further results are obtained;

Along this line we would suggest that 'further
evaiuation efforts contain the following elements:

(1) A sample of approximately 100 Experimental
and Control students, chqseﬁ at random from the largest .
possible number of classrooms, to be measured with the
Job Preference Inventories at the elementary and high
school level. .

(2y Pre-testing at both levels be completed during
the first week of school =~ preférably during the first
two or three days of school, and befgre any of £he_law—
focused materials are distributed.

(3) If at all possible, a systematic inﬁerviewipg
schedule should also be undertaken somewhere near éhe'end
of the teaching pr@gram. A 'random sample of about 30
Experimental and Control students at each level would be
satisfactory.

(4) The lack of robuétneSs.of some of tﬁé‘results
when compared to results from other sites indicates that
ﬁhe absence of a summer training program for the teachers -
may have been missed. Further,tes&ing could be directed

toward results from students whose teéchers have been

4D
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traibed in some inservice program for law-focused materials, 4
' CHICAGO RESULTS

and students of teachers using the materials without this ' ®

Tables 16 and 17 summarize the results ‘from Chicago.
summer training program. At this time, we ‘are not aware ’ _

A review of the'meahs for the three cognitive tests will
of the feasibility of such an approach. ' '
show that the changes for the Experimental group, in each
case, are between two and three points. Thé géins'for
. . ‘ _.the Control groups, in each case, are‘léBS‘ﬁhanbone pdint.
| Table 17 indicates that the analysis of covariance, gsing
the apprdpriate cognitive pre-test and-the attitudé scalé
as covariates, led to results significant at.tﬁé .001 level.
In each case, the difference‘favored the Experimental group.
The atﬁitude changes are not quite so dramatic. The
change on the measure was about two and a haif pbints fc:.
the E-group compared to almost no chahge in the Control group.
The difference is significant at the .05 level. The presence .
of the trained teachers, uging the law~focused program,
does apparently lead to more positive attitudes toward the
law in these classrooms. |
Thé,job preference changes are also shown. The Experimental
group changes about one point; the Control group Change is
almost negligible. The analysis indicateé'thak the change is
not significant within normally accepted raggés of probability.
It is encouraging, however, that the results "lean"” in ﬁﬁe
direction of‘thé Experimental group. As we have.noted earlier,
this is the first year that this particular medsuré has been used

and it probably needs to have some of the more extraneous items

removed.

[T




TEST DESCRIPTTION

Table 16

* JUSTICE -SERIES:....Chicago.-Area: -

' Cognitive ‘and Affective Testing

=71

Crimes & Justice

Law & the Consumer - Cog

pee cOg

Youth & the Law ~ Cog

Attitude Measure

Job PreLerence Inventory

,,,,,,,,,,,,

EXP - CONXROL
i Pre ity Post il Pre 'l POSt )
] i
1 |
16.87 | 19.61 | 16.76 E 17.09
10.58 12.48 | 10.65 E 10.78
l .
: .70 .
13.80 16.00 .1 13.87 i 14.7
77.24 79.96 | 77.04 % 77.52 .
72.89 | 73.91 | 70.08 E 70.19
....... '.....:..-.....-A:'...::.....

" TABLE 16 RESULTS:

Table 17 .

CRITERTION

COVARIATES "~ " '~

- Analysis of Covariance °

L ¢ " QUTCOME.-

" Series, and Vital Issues of the Cbnstitut1bn)

Crimes & Justice

Cog—Post

Crlmes & Justice =~ Pre
Attltude ~ Pre

]
Il pé&.ool
|

oo ey

. ‘This presumed, however, that at least two Control clasev
E-Group higher

Law & the Consumer

Cog—Dost

.......

Law & the Consumer -Pre
Attitude -~ Pre

e e R T N B

p £..001

.............

E—Group highex

Youth & the Law
Coq-Post

........

Youth & the Law =~ Pre
Attitude Pre

..........
.................

3
e e

p4.00L

the model described for the Dallas evaluation.

E-Group higher

Attitude Post

«o- e

«péi 05 ]
B—Group~h;ghe;

..................

Job Inveetory

.....

........

v s o - e o s — rn . ] i o et e o e
s ot o — - e Y ol e et ]

....................
........

B

- p&.25
E-Group higher

.................

&

SEATTLE RESULTS

The paper-and-pencil testing program in Seattle was

rather complicated. ALl prog"ams were invalved (Law’in'a

.......................

Only one

or two Experimental teachers were in any one situation.

In addition, one of the Experimental teachers was at a lower

elementary school level (Seccnd_grade),~mhere the measure-

ment devices and techhiqueS'used were inappropriate.

In general, all Experimerntal classrooms were tested
for two days at both pre- and post teStipé time.” The
achievement measures were administered on the first day,
and the attitude measures on the second. Where possible,

the teSting in the Control classes was limited to one day.

rooms

were avallable for each Experimental teacher. This was

generally the case, The data were processed according to

Table 18 below summarizes the scores from classrooms

using the various booklets of the Justice Series.,




-

K Table 18 | ; ‘The results from the Youth and the LaW’cognltlve test

D - ¢ cantl different. The changes for both
JUSTICE SERIES: ' Cognitive and Affective Test:l.ng L are not signifi v r
| ' , 5 0.25 from pre~ ta post test. This is
EXPERIMENTAL CONTROL _ groups are less than £ P P
.......... MEANS. ... ..ccoocoviiniinen oo . .MEANS . £ ot times such ‘a small change has been seen
TESTDESCRIP’I.’I’?N'""1?~P’~r‘e'""-'1-’9rds‘-t;:":::P:Ije-i-r-f:@:ds-ﬁ~ ; one of the few time nge
i = . 13 [ K . 1' . >
i ‘ ated with an Experimental group using this program.
Crimes & Justice 17.02 | 18.57 | 16.94 17.08 ® associated with P . group using :
(0993¥?¥V?) .......... ).lilll?i? ......... Z{' ................... It is entirely possible that the classrooms tested had not
: 'i ! been introduced to this material by.January when the
Law & the Consumer 10.83 ! 12.88 | 10.92 11.14 | ‘ yet been e '
o (Cognitive) b e R A . ® post testing was done. ' Youth and the Law materials may
................... Lo l . PR . PR K I T .l h A "
. 3 1 t ’ .
| . 61 ! i saved for later in thé year.
Youth & the Law [ 13.61 13.81 1 13.74 | 14.03 | have been sa Y
A (ngn}Flve) ------ R T AR A The changes on the attitude measure were a little
. . . . R T S S I T T ' )
! > ) C . - . .
; ' ints gained for the Experimental group, and
Affectlve Measu:e 79 .27 82.34 { 80.11 .E 80.04 9 over three po 9 P ) '
....... — R a very slight drop for the Control group. The analysis of
2 covariance here indicates a significant difference in the
It can be noted that the changes for Experimental and o performance of the two groups, favoring the Experimental
Control students on the Crimes and Justice test are about | . group. A summary of all analysis done w;th these data
one and a half points for the former comparsd to a minimal , ' and the results is shown below.
gain for the latter. On the Law and the Consumer test, the - ' o

changes are two points and less than a quarter point, res-
pectively. An analysis of covarlance, using the post test .

score in each case as criterion and the,pre—test.cggnltive ' E.‘ ' ' , ’ : -

and attitude scores as covariates, indicates that these

changes are significant at the .001 level. That 'is, the

superlor performance of the Experlmental group would occur ¢
less than ocne tlme in a thousand by chance. The result must
have besn due to the program. ;
’:0
'®
~ \& i
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. Table 19 - S ’ ‘ Table 20
L]
® ) A’n‘ai].‘y's‘es of 'C‘o‘vari‘a':rce Run’ With Tests ' 'Re‘s'trl‘ts Erom ‘I’e tmg “An the Three Constn_tutlonal
Administered to Classes Using the Justice ® " Law Programs in Seattle
- Series Program and Their Control Classes
_ : EXPERIMENTAL CONTROL
"""" CRITERTON "' ::: ' " COVARIATES ' '*' " ::: QUTCOME ' " o ' ] i
° ‘ " ) " TEST DESCRIPTION "' Pre """ "Post ' "1 Pre ‘' Post -
Crimes ‘& ‘Justice = ! Crimes & Justice-Pre | p £.001; ' @ | ,
Post -1 .Attl:tude Pr(:- : | E-Group h;l_gher A Law in a New Land - 8.97 11.19 9.09 10.06 -
B T ! A (Cognltn.va) ) {
e Rt Y P Lo
Law & the Consumer | Law & ‘Consumer-Pre . p&.00L;
¢ Post Attitude Pre . . E—-Group hlgher _ © Law in a New Land % 94.77 98.81 94.93 1 95.37
. L TP e S AR oo [ .l ............... ° (Affectlve.) {
l ' ) llb!l‘n.'¢.-:npﬁ-1-&«:."¢vt:0¢.l'o~.-c; .................. +
Youth & the Law i Youth & Law-Pre ' Non-significant ,
Post Attitude Pre : Great Cases of the I 9.37 . 9.75 | 9.62 | 10.14
e IRRRER it Supreme Court- (Cog) | :
) ' ; “ SRR RERRRREEE
. Attitude Post Attitude Pre  pd.,00L; ® , , 1
| E-Group higher Great Cases of the ‘ 70.73 72.17 7L.01 71.86
1 X AT : SBupreme Court (Aff) ‘ )
. R T TR RN SRR
At itude Post Attitude Pre p &..001; : . .
® ‘ ‘ Cogn:.t:.ve Pre E-Group hlg‘her Vital Issues 15.44 18.92 . 15.12 15.27
. T B S L AN DR ’ ® (Cognitive) i
: s : Vital Issues 73,27- 78.10 . 72.96 73.22 .
9 Y . . °
Tables 20 and 21 summarize the recults from the testing (Affectlve) | : |
o in the other Seattle classrooms. The results from the testing o ¢ ‘ i
at the fifth grade level, using the Law in a New Land program
indicate a change of’ over three points for the Experimental
¢ ~group, compared to a change of about cne poin’t:. for the Control ®
-group. On the affective measure for these ‘groups, the changes
are four points and one half point, respectively. When the
e appropriate analyses of covariance were carried out, it can R le
be noted that the results are significant at the .00l level,
favoring the Experimental group in both cases.
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\ | Table 21
" Analysis of Covariance:.. Results 'from
Classraams.?rESEnﬁing.Constitutibnal'Law
" Programs and their Control Classrooms

""" " CRTTERION "~ 'COVARIATE(SY"’i"“"'OUTCOME

Law in a New Land Law in a New Land p &.001;

Cog—Post Cog-Pre . - E—Group hlghex
L R T T T S T S A ) : A‘ : . . : : : :A"t:’t'i"tu‘d‘e’ P. . t | ; : DR J; : .................
N ~%
! .
Law in a New Land | Law in a New Land p&.001;
Aff-Post | Aff-Pre E-Group higher

uvto--cna-".'qu.--~.i.."-.I'~¢~0¢'--'<-00.-..-..---0-q~--t.‘-0

Great Cases No significant
Cog-Pre difference.

Great Cases
Cog-Post

................... ‘At{'ltude?re D R R R

Great Cases Great Cases No significant

Aff-Post - Attltude Pre 7 d;ﬁggggggg. """"
; ‘ .

Vital Issues .1 Vital Issues 1 p&.03%;

Cog-Post t  Cog=Pre E—Group higher

g Att‘i‘t‘ude‘ Pre . PO T N L.
—‘ -

Vital Issues 5 Vital Issues Sl pés. 001;
|
a.

Attltude Pre

...............................

AEff-Post

...............

The results from the junior high school teéting program
are not so positive. As can be noted, the changes in the
Experimental means are minimal in.béth‘the’cégnitive and
affective areas. This is a little"surpfising, because the

 resu1ts from the inté£view trip in January are contradictory.

It sghould also be notea that the results from the post

’ ~78~

testing were received in our offices quite late -- actually
near the end of March, 1973, and were not in good condition
when received. Occasionally, with this kind of testing
program, students do not take the test seriously. The
condition of at least half of the Experimental group post
tests indicated that this may have been a possibility; and
the interview group's experience at one of the junior high
schools associated with the ‘program suégestS'alsd'Ehat.such
behavior would not be surprising. Regardless of the reason,
the results do indicate that no chapgeﬂoccurrea on either
measure.

The results of the testing with the Vital Tssues program

are also summarized in Tables 20 and 21. Changes are noted
on the cognitive measure of two and a half points for the

Experimental group, compared to a very small change for the

Control group. On the affective measure, the changes are

about five points for the ‘Experimental group, compared to

about one half point for the Control group. Both of these

differences are significant, favorlng the Experlmental group.
Overall, then, the following conclusions can be made:

(1y Students whose teachers were 'in the summer law-

focused social studies institute generally performed at a

higher level on measures of law-focused knowle@gé‘than daid

equivalent peer groups whose teachers did not have this

training or these materials. This statement has one exception,
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that Leipg the case of the junior high ‘school students.

(2) gtudents whose teachers were in the summer law-
focused social studies institute generally developed more .
positive attitudes toward iaw~focused topics than did
equivalent peer groups whose teachers did not have this
training or these materials. $he'same'eXception noted in

(1) above applies here.

¢
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 INTRODUCTION

.Although a detailed historical review is not in oxder

‘here, the accomolishments of the Law in American Society

Project (LIA SF) can be evaluated most meaningfolly in llgnt
of the context in which the Project emerged. That context
includod a sharp increase in public awaieneés and concein
megardinéf%iolence (so-called law—and~order issues)ias well
as_issuesvooncerning civil liberties, pa?ticularly where

minority group members were involved. Federal funds began_

' i i : ety ime ime prevention
pouring into a variety of efforts aimed at cr P r

most of which appeared to focus on the direct control of

P

‘criminal activity by Qrovidihg more effective police training
and equipment. Simuitaneously; a number of educators, members
of the‘legal professions, and ‘lay persons argued that, in the‘

long run, moxe effective educational efforts would be necessary

to insure the kind of society conceived by the founding'fathers.

Such 1nd4v1duals pointed out that although noally every Ame r*oanf

school child studies the Const*tutlon, Bill of nghts, and -
the mnation's judicial systemr v1rtually no systematic efforts

by which these are tied meaningfully to‘current issues and

concerns have existed. They called for a currlculum revolutlon

from which the study of the, law as it relates to the student;i;

preye =



.

and their families would emerge as an integfal‘part of their
schooling, beginnlng in the elementary school and continuing
throuqh secondary schaol. ‘
Several educators within the Chicego Schools were among
those who subscrlbed to the views just outllned, and were o
instrumental in developlng what now is referred to as thex

LIASP. Two events thaL were critical in that development

were the creatlon of 1nstructlonal materlals under the aegis

of the Law in Amerlcan Soc1ety Foundatlon,>dlreote& by Dr.

Robert Ratcllffe, and the avallablll Ty of Lunalng from the

Omnibus Crime Control and Safe Streets Act through the Illinois .

Law Enforcement Commission. Together,'these,two evénts
provided a basic core of textbooks and the monies necessary

to undertake the kinds oflactivities that would insure thelr

effective use in the schools.

Although certain activities began ecarlier, the Project
in roughly 1ts present form was 1n1;1atea during the l9f0-7l'
school yeaxr. Its objectives then,'as now, Were €0 dlssemxnate
law~focused instructional materials, develop addltlonal '
materials (e.g-. the translation into Spanish of Law in Amerlcnn
kSociety Foundation materlals), to train teachers in the

.effective use of such materlals, and to plan the currlculun,e

guides that would be necessary for the lntegratlon of lav-focused

educatlon into the Social studies currlculum of the Chicago

”~Sohools. The Project scope at that time was limited (temporarily)

e ety N

At

m‘: Y - » .‘ -.’ 3 .
ainly to activities in District 6, and, accordingl ﬁh ‘
, and, ngly, the

o | .
Project was housed physically in Wells High School I
. » ) T A o n a
sense, th j | s
' en, the Project at that time was in a prelimin
' ’ W 1 ary or
ilot : i i : v |
pilot phoee in which procedures were developed and tested
te

within District 6 preparatory to a subsequenﬁ fﬁll scal
, e -scale

effort throughout the Chicago Schools Although th
' . ere

were i vo X i t o e
; certain advantages to this restricted effort and to th
B . ’ ‘
c . » » -y » » '
location of the PrOJect Administration at Wells cexrtain
I

d
1sadvantages also were note& by the PrOjeCu Evaluator
s in

thei
; ix Evaluatlon Report of 1971, and it was recommended

th j
at the Progect be centered in the Board Offices during

S ‘ .

consequenc F its 4 ] i1 .
1sequ es of its implementation will be discussed in the

Sect. ‘a 3 . ’ .
ion on Project Administration.) In spite of these Project
ject

M
'anagement llmltatlona and dllecultles arlslng out of a del
ay

i
n receipt of ands from the ILEC, 1mporuant accompllshments

occurxred during'that'year. Notable among these were the
distribution of instructional materials:and development of
more effective-procedu:es‘for,that disfribution,Ainitiation of
teacher in~servicevactivities, and commencement of the tfans»
lation of materials into Spanish.: In‘édditioﬁ, that yeat
provided experieﬁce for'toe Projeci staff, pafticﬁlarly thé‘

Project Coordinator, Dr. Joseph Teplin, that proved extfemely

useful in subsequent Project work.

The : ind i i ‘ - ‘
he remainder of this ;eport will focus on objectives,
r

~activities, and accomplishments of the Project subsequent tok
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that initial yeaxr, and particularly since June oF 1972'when‘
¢ p ' .
the Project was placed within the Department of Curriculum.

PROJECT ADMINISTRATI@N‘

As descrlbed above, during its initial vear the Pro;ect
staff was housed in Wells High School. In the judgment of
the Project Evaluators, this resulted in a physical and
ﬁunctlonal 1solatlon from other elements of the Central
Adm1n15uratlon.that would,have been dlsadvantageous to the
subseguent development of the Project had these condltlons:
continued* This iéolation adversely éffected a number of
Pro1scf actlvltles, but was most apparent in the area of
currlculum development. That is, it seemed apparent that
if é ﬁaﬁor impact on schooling in Cnlcago was to be made by
the Project, closer alignment withithe éurriculum Dspartmeﬁt
was imperative. Accordingly, it was recommended that the
Projecﬁ bé headquartered in the Bdard-Offices ané that its
activities be functionally integrated With those.of the |
Curriculum Department. | |

An lanectlon of cur:ent Progect managemeny 1ndlcapes

that Lhe above recommendations ‘were taken sellouqu. Durlng

g.the 197l~72 schoal year, the Pro:eat staff was relccated to

the Board bulldxng, and in June, 1972 the Proqect was placed
under the jurlodlctlon of the Currlculum Department. The

lines of authorlty and responsibility concerning the Projeckt,

g Which were fuzzy during earlier stages, now are;clearly defined

b et

‘reSPOHSlbllLtY for Pro

‘M, sullivan., Asslgtanp.Supeanten

" who directs the day

_ i .
‘ from.the A351sﬁant Superlntend ent of Schoo

'

d ap§ ar to be scnSlble.‘ Major functiona1 authorlﬁy and
an e |

ject acthLules lie-withk Dr. Lorralne

dont‘ror>Currlculum. Below

he__l LirS'o ' b’Ia-r Y Gxeg(.-’ 7 DlreCth of Soclal SLle.leS a}h :CC:LSES
7 -

: ] £ ££, as
direct authority over the project staff. That stalrl,

i the j rdinatoxr,
before, is headed by Dr. Joseph Teplin, the Project Coord . R
2] y |

~to-day activities of the Project apd,>;

is assisted by Mrs- M. Stewart.

' ing € je nds
A second line of authority affecting the Project exte

v-.

s for Government

} ’ eets its
fiscal matters and with ensurlng thab the PxOJegt il L

; ,y the ILEC.
obliqatlons as outlined in the proposal approved by

H ,n d on a )
] E v - N
a

that malnly centexr on evaluatlon.

P g - * i p l

£ ‘ti e PIO 20t squar el where l‘t belongs P na;nel ; WL :

or e aly - |

‘ - d -
2P tmen Of curx LCUl’U.m., UIld.eI th Sup &I.’V'lS ilon of Dr S Lllll. varl

HO r r
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- of the Project as it is currently functioning as well as the"

viewg of thase involved rggardinq particﬁlar elements of
the Project to be described later (e.g., the ‘translation of .
materials into Spanish).

Interview Results. -Interviews were ceaducted during

the Spring of 1973 with Dr. Lorraine M. Sullivan, Mrs. Mary
Grieg, Dr. Joseph Teplin, and (briefly) with Mr. Federick
Schuster. Although the interview format was informal and

varied considerably from person to person, in every case

- questions concerning the past and present organization and

administfation of the Project were raised. Similar qﬁestions
had been posed earlier in conversations with Dr.,Lléfd Mendel—
sohn, Director, Special Programs, Governmenﬁ Eﬁnded‘Proéfams,
‘Mr.'Fréderick Schuster, Administrator,“Besearch and Evaluatioﬁ,
Government Funded Prxrograms, and Mr. Jofaan ievin, Staff Assistaﬁt,
Government Funded Programs. |
The.results.of these interviews may be described.simply )
and briefly. All respondents agreed that the present B
orgahizational scheme and Project location have worked well.‘A
There seems tao be no confusion regaraing responsibility and
authority. The o;ganiiation,yaithopgh mdre éomplex thén-
eérlier, is not unwieldy, and there is :élatively little_of!‘
the "lost motioh" éo often associated with complex bureauérééies;
The close involvement of the Research énd Evaluation cdmpoﬁent

of the Government Funded Prpgrams division,.under Mr. Moffat

“

‘fr-:**"—"-»-

i

0. B senes |

O

A

Ey " S

.

and Dg.-Mendelsohn, seems to have had an important impact

on the Project’s development during the past year.

IAW~FOCUSED INSTRUCTION AND THE TMPACT OF TEACHER 'INSﬁRVICE ACTIVITIES.

We are concerned in éhis.sectién of the re?ort with
teachér opinions ‘and use of beject'materials, with the
effectiveness of the Prbject in providing such materials,
and with the effectiveness of the Project's laﬁ-related
inserviceaéctivities; The major source of information
regérdipéiéhese questions was the respdnse of teachers who;i
had partiéipated in the Project's inservice activitigs,

Three caﬁeéories of law—fdcuséd insef&ibé activities
may be distinguished. First, and by far the most intensive;
were the summer institutes sponsored by'tﬁe\Law in Amerxican
Society Foundation., The seconq categor§ consists of 19 méetings
or workshops conaucéed and/or sponsored by the LIASP during
1972~73; The third catggbry consists of all other law-related
inservice efforts, mosﬁ of which are conducted at the indiwvidual
school level and with relatively little direct participation
or control by the Project staff. Thus, the questionnaire survey,
the results of which will be described below, focused entirely a
on teachers who had éarticipated in ac£ivities within the“

first two of these catggories;



THE SUMMER INSTITUTES | | | _

h unbers of Chicagoe teachers attendlng_the S umm .

T en

and 25 in 1972.
iﬁqtituteé were 13 'in 1970, 25 4in 1971, |
3 tendance

ding .-to +he LIASE staff, funds for teacher at

According -

: . titutes
- ilable. - These inst

. ' £ 1973 were not ava :

in the summer ©

involve both morning and aftermoon sessions, five days a
week, for four weeks. Thelr prlmary objectlves have been toO
tici |
i:22122ti2z,9i:d (L) Sklll in methods oE»lnstructloe, part}ﬁ_
cularly in the use of the case-~study- method. | s
To examxne institute paxt1c1pants reactions ee
institﬁtes, and the subsequent 1aw-related instructionel
‘activities of these teachers, the questionneire shejedezo
Appehdlx B was devised. This questlonnalre was malle
the 52 teachers who had attended the 1nst1tute up threugh'
‘ 1972 and who were 1dent1f1ed as still teaching in the Chlcago
Sc;oolse Responses ware received from 28 (54°) of these

a

'below.

e - rexts. OF those
Teacher use and evaluatlon of law focused t e
teates evat o LOCERES

and only

: text in thclr classesf e
; 2% did use a law
respondingy 8

Opl 4

© N

‘ i ok:
following percentages of uselaccordlng te book

ants with (a) a SOlld base of law—relatedv
P

ety )

A A

IOTET MR S

Jr——

o B o e

Snelese

P
e

i'

Eid

Vital Issues of the Constitution -

39%
‘ Grezt Cases of thefsﬁpreme éourtlk 29%
Law in a New iand 14%
‘JﬁSTIéE'SERIES
Law and the Consumer 46%
Youth 'and the Law 57%
Landlord and Tenant 438
. Crimes and Justice ’ 43% N
.aPoverty and- Wel:are 29%‘ :
: Law and the Clty 14%f

The response of the teachers toward these ‘texts was very

positive. Not one generally negative comment was entered when

asked their impression of the books. The most consistent

reservatlon, if one appeared, was that of problems Wlth reading

level fox slower groups. Especially pOSl tive were the feellngs

toward the content, case method approach, and student relevance.

Sixty-elight percent responded with full approval and 21% with

a minor reservation, making an 89% positive reaction to the

Foundation texts. Eleven per cent did not respond or were not
b

using the texts.

The third guestion addressed the useability of the texts

vear after year. Of the 89% who responded that the books

were useable for more than one year,'64% listed the problems

of keeping the content up to date and/or the possibility of

hard cover books which would take more student handling. The
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‘teachers felt that.continuipg changes in court decisions ' o ; .'l | ‘EEE gga1aw—related'filmstriQS'and‘films. Only 4%
Were‘important.considerations in this kind of law-focused ' ; of tie teachers responded that thgy:hsedhfilm$tripa‘2*3'
approach, so that if new editions were not constantly put out, | ¢ ~ times a month.. Eiqhﬁeéﬁ percent said they were used about. |
there should be an a&ddendum of some kind‘whenever‘important o once a month and 11% intnoduéed them intermittently. About
issues were_decided. It was_generaliy felt that the philo- o two-thirds had never used filmstrips 0% any kind. Some of
‘sophy and concepts iﬁvo}ved were universal so that in basic 3 he topics covered in the filmstrips which were used included:
format the books would notkbecome quickly dated. Agéin, the o ' o Bill of Rights and the éonstitutioﬁ, the law-making process,
11% did not respond who were not using the texts. o ° social issues (i.e- delinguency problems, drug abuse, crime),

Freéuenby‘gﬁ law-focused instruction. Only 7% responded f ‘ economics.,, and the Supreme Court. Thirty-two per cent of the
that théfnhever discﬁssed law—focused topics.énd another 7% ' . teacheﬁsi&ﬁa ﬁged the filmstiips reported that,théir students
said that they used the materigls as a ;eference tQ‘other ' ,}- ® responded well and that the filmstrips acted as good“springbcard§
curriculum materials. The other break downs from "Ihtensivelyb : : for discussion. | | '
for a unit-period" to "Onceva.monﬁh" are shown bélowﬁ _ . ’ . Thirty-five percent-of the teachers have used films in

Intensively for a unit period s o » ‘ ® their classes, and of these 21% have usgd them'once a month,

Three to four times a week . Tas o - : 7% once a week, and 7% irregularly. 25% of these movies

Once a week ’ . 18% ; - ' ’  dealt with law caseé and 7% with social iésues. Student

Once a month - ‘ - 183 ',’ ' ‘ T o e ‘reaction was positive in all cases with-good discussions

"More Often" : ' - 39% - mentioned as a follow—up.

Reference | 7% i The use of mock triéls‘and other simulaticn acfivities.

Never ‘ ' - 7% e éince consideiable emphasis on the use of mock trials and |

"fhe la}—gest category of "Moke Offen" is not defined; K ! : other simulation acfcivitieé for J.am;r~focu§ea' i;'lstruqtion was
however, it appéars that 93% of the tééchérs who attended . ; A ; included in the summer institutes, the teachers were asked
the summer institﬁte‘are usipg law-focused discussions B S _' .about.the'use of theéé technigues.
in their classes in some manner. In looking at question #1, f oo Almost half of.tﬁe.teachers have used some kind of a
this means that even some of the teachers who did not have ‘ ‘. - mock trial and 14% have useé’three or more. 'ElevenAper ceni

° v . ;

textbooks that were law-related were introducing law-related

 topics. ‘ o >
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of these held were orlglnal scripts written by the teachexr
and students. Thirty—~two per cent used materlals Ffrom the
Tnstitute or from ,TASF books and 7% found thelr 1nformatlon
in outside sources. Thirty—sxx per cent of those holdlng
the mock trials reported a successful group experlence.

N mall
only 4% had classes who “couldn't handle 1t | A S

percentage (7%) who teught more than one class reported that

they hkad experienced both success and failure, dependlng on
the level’of the students 1nvolved. Other simulatlon
activitles also were widely used. Slxtj~four per cent of
the teachers had tried some klnd of Slmulatlon from “Desert
Tsland" which was the most popular (36%) to Columbus' trip

‘ T W
to Americe Percentages of simulations are listed aee_belo

Desert Island | .36%.
Decision—Making;Simulations 4%
vValues . 14%
StOp>Action Films AS
Police Patrol . ' ‘ 4%
’iGhetto ‘ - 4%
Debates | o ! %k
‘Columbus' trip to America 4
International Politics | . 4%
o Response A = | " 36%

13-

Simulations like the "Desert Island" where decisiong
have to be made regarding the formation of a society and its

rules, and games where values must be defined in conflicting

situations are the most popular. Thirty-nine pexr cent of

those who attempted simulations reported success, with a
small minority (7%) again mentioning the problems associated

with having students in slower classes not being able to

handle such activities. Twenty—-one per cent reported that

while thefétudente generellf enjoyed it, that the simulations
were only relatively successful and that in some cases group
frustratiop was a new concept ﬁith which they had to deal.

In cases such as those, perhaps the stated outcomes ot the
simulation ere not as important as those which occur naturally

during the group process. In any event,.learning does go on.

FPield trips and.class visitations.

Only two of the
28 teachers responding to the questionnaire had taken 1aw~
related field trips with their classes ~- one to a play deallng
Wlth freedom of expression and anothexr to court The majority
of teachers reported that the number of field trips was limited
by.their school policy ox that while the class-hadvtaken a
trip, it was not law-related. '

Barely a flfth (183} of the part1c1patlng teachers had
visitors in their classroogs.' Those who did, had people
like police officers, en election officer, a family financial

consultant, bank officer who talked about credik, a county

o

i



- this with gquestion xll,
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real estate tax assessor, a FEPC Examiner, and a FIC .attorney. .

Dr. Teplin was also included in the list of those who came

to discuss the law-focused materials and the purpose of the

institute. As can be expected, the overall :esponse of the
students to such visitoxrs wasfpositive, especially when

they were alloﬁed acEivefparticipation in the form of question-
answer periods.’

Assistance from the LIASP staff, The emphasis of

the questlons now ShLLtS from specific classroom actxvmules
and materials to the teacher and hlS problems in 1mplement1ng
the laWwfocused program.i.S1xty—four per.cent of the teachero
had not requested any assistanoe,'but.of the 36% who dld ‘
Dr. Teplln and Ms. Stewart were mentioned as supplylng what
was needed. No one who requesLed aany klnd of assistance or
materials reperted that they were 1gﬂored or that they were
promised somethlng Wthh they didn't receive.

Half of the teachers 1nvolvedow1th the summer institute
had someone froﬁ.the central office come to discuss the

-

program with them. In all cases except one, that person'was

Dr. Teplin. The dlscu531ons centered around the program

‘and its associated materials an& pedagOgy.? ConSlderaelon |

was also glven *o any problems the teacher may have encountered,

his reactLOnsg,as Well’as those of his students. Comparlng
it appears that teachers wﬁo did not

request any kind of a551stance were not.forgotten~ The

]

project staff made an attempt to visit others and solicit
their &omments and evaluations, while offering help and
suggestions. . |

Projected use of law-focused materials.

Eighty~-two

per cent of the-teachers responded in a very positive

manner, stating that they felt the law-focused curriculum was

very important and relevant -- especially for inner.city

children. Yhose teachers who had been unabie to incorporate

the law-related materials into their present courses stated

their intent to do so when they had a course in which it
would fit. Some had not been assigned any Ilnd of Amerlcan
History or similar social studles course and,were in flelds

such as visual aids where their scope was llmleed- However,

these teachers did state they were anhvous to try to use

the materlals.

-

The small perceﬁﬁage of those teachers who said they

would not use the law-focused curriculum again said that

they had been transferred or were constrained to text use.

Only one respondent said that he would not use the program again

because there had been no follow—up efforts and he had been

‘e

left without help or materials.

'Additional‘oomments.' This final open—ended guestion

allowed the teachers to express any other‘feelings they might
have regarding this law-focused approach. Fourteen per cent

were those who could not use the program right away. Again,
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?they mentioned that they were anxious to try the curriculum

aﬁd e;pressed very positive reactions ta the ‘institute and tﬁe
people involved. Eleven per cent had no further camments.
There was . only the one person who had not been able to success-
fully use the«materlal and lnformatlon received from the
institute. The other 75% were extremely favorable toward the
entire program and its approach. They had found the‘elasses

and instructors at the institute stimulating and informative,

and theix- students had responded well in classroom 1mplementatlons.'

Even those teachers who could not use tne materlal 1mmed1ately

were enthusiastic about the possibilities of future use. Some

of the suggestions and comments which the teachers had were:

(L) More topics on world law.
(2) Hard cover books which would be more durable.

t

(3) More attention to the problems of shlftlng assign-—
ments and personner. C e .

(4) . Moxre advertls1ng to get the'ﬁroper_people involved,

(5) Cut back on the requlred reading durrng the 4-week

period.
(6) More topics on the idea of'personal‘lan
(7) Have comparisons of international la? systemsl
(é) Every participant should create so%e materials for

a law-focused curriculum and supply copies to the
other -teachers. That way everyone could more effec~
tively share and improve on ideas. .

by gt o . . -

§
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?rom the responses on this questiohnaire, it can be
aocertalned that better than three quarters (82%) of the
teaﬂﬁers who paxrticipated 1n the institute used law-related
and LIASF texitbooks on a fairly regular basis in their
classrooms with positive student feedback. While'the’use
of filmstrips, movies and class field trips was considerablf
lower, this can be attributed to lack of equipment and funds
for such activities. This idea is reinfercea when the

percentage goes back up on the number ‘of teachers who have

heldrmockﬁﬁrials or iﬁtroduced some kind of simulations

where extra materials are not necessary.

Concerning the role of therpreject sﬁeff, reacﬁers who
requested assistance were not neglected and receifed attention;
in fact, '‘even some teachers who did not askbfor any kind of
help were visited by Dr. Teplin to alleﬁ.them to ask questienS'
or make suggeStions} ‘It seems thatba-reai attempt was made
Qh.the part of the ﬁroject to keep opeﬁ commuhicatioh'berween‘
the central‘office eﬁd teachers. The results ofuthis erfort‘
were that almost unahimousrsupport of thevprojectpand its
centinuaﬁion was expressed by the teaehers, indicating approval

of its materials and objectives.



- seven major areas with which these dealt.

 Evaluation of:existing : 3
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THE PPO@ECT SPONSORED INSERVICE MEWTIVGS

Between October 26th, 1972 and June l3th 1973

law-related meetings were offered. LIASP staff data show a

total attendance of»l,359 for these meetiﬁgs., There weres "~
The number of
inservice meetings held per area and the number of teaohersA
who participated in each are shown belows |

£ OF RELATED # OF TEACHERS

AREA
' » - INSERVICE PROGRAMS

Introduction of LIASP ' : 4 . 113

to schools which were ' IR N

not already actively S o ,
participating S a : _ ca

Introduction of new o 6 : T 347
materials and tech- ' ‘
niques to teachexs
already involved in
the program

Seminar to explain the™ = 3 B 4271
recent Illinois dxug :
control statutes

- Combination of

programs: Clarification 18 teachers &

agd'planning of prospec— administrators
tive programs '
Seminar on audio-viswal = 1 . . . 125
approach to specific '

topics

Substantive seminar on . ' 1 o . 190

the Iilinois Constitution ' : L

Legal aspects of student R . 145'7

rights and responsibilities

19 inservice

" GRADE

Elementary

& High 8

- Elementary .

& High s

K7-_12 ‘

High School

8th and Ilth

112

-
i

K,

" not only teachers, but also administrators.

Ce19-

Each of these inserﬁice meetiogs was ottended by at
lcast one of the progent staff members (Dr. Teplln, Ms.
Stewart, or Mr. an1n) and in most cases, all three were
present. The one exceptlon was the evaluation of the’
existing programs in the three high schoois, and invol&ed

Dr. Teplin

.

- was responsible for this aspect of the inservice efforts.

. To determine teacher‘reactions to the various inservice
maetlngs, .and to obtaln 1nformatvon concerning law-related
lnstructwonal efforts by these teachers, the questlonnalra
shown as Appendix C was deveTGped That questlonnalre was
sent early in April to a sample of lOOltéachérs drawn randomiy
from the 1,032 names of teachers who had attended the ten

meetings held up to that tlme, Because of a low percentage
of returns (23 percont), a second copy of tﬁe questionnairé’_o’
was seht‘to those who had not responded, resulting in;a final

52 per cent level of returns. To proVide‘an estimate of

'whether those 42 per cent.who did not‘respond would have been

likely to react differently than did the respondents, a
telephone survey of 10 randomly selected'non~respondents,,

was conducted. That survey falled to show any hint of a
difference between the respondents apd ‘the non~respona nts
in their reactions to the meetings or. any other aspect oF the

LIASP. Thus,_lt seems saf fe to ‘assume that the responses

- summarized below are reasonably representatlve of the total
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population of Chicaga teachers who.attended the inservice
‘ ' S
meetings.

Factors influencing teacher attendance. Four means

oc'dlssemlnatlng information akout upcoming inservice’

h meetlngs were employea: | (1) ‘the Superintendent’s weekly
bulletin, sent to the ptincipal and assistaﬁt principal

of each school; (2) +the Project invitational letter,

also sent to principals and assistant princiéals;‘,(B) the
Project_Newsletter; of thch eight copies were mailed te |
each schogi- and (4) é program for each activity'that was

sent to‘prlnc1pals, a851stant prlnc1pal ’ depattment chairmen,A
and teachers who had attended one of the summer institutes.

On. the face of it, at least, these eppear to be sound pro-
cedﬁres; The weak point in the coﬁmunications linakge, if

- there is cne, probably is at the individual schbol leﬁel where
| orOhedures for dissemination of the 1nformatlon vary conSLderably
and may not always be rellable. It seems desireable that
every prlnc1pal be urged to appoint one 1nd~v1dual (perhaﬁsv
the relevant departnent chalrman)to nOLlfy personally each
teacher who mlgbt be interested in the program.; This n0t1fi~.
cation must be done.as early as prSlble, s1nce‘a majot
obstacle in the Way of attendance often -is the problem of
arranging for one's elaeses to be covered during the petiod> 
of the meeting. ' | | B

Approximately 90 per cent of the»respondents learned

of the’meeting(s) they attended through regular school

channels, i.e., directly from the announcements just

~described (46 per cent), from their principals (41 percent),

or from their department chairmen (4 per cent). When -

asked Why they had chosen to attend, 27 per cent reported
that their attendance had been regquested by thelr prlnClpals
or department chalimen. Twenty one per cent qttended to
obtain information for their teaching that would be helpful
to their students, Zl‘per cent to suéport‘other law—-focused
teachlng aet1v1t1es in which they were engaﬂed and another
21 pel cent because of personal 1nterest in the subject.

It is 1nterest1ng also that one—thlrd of the respondents
had attended at least two law~related inservice progrems,

suggestiﬁg‘that they had resacted positively to their first

.experience.

”

Impact of the insexrvice experience. About half of the

tespondents indicated that they had already used intormation’
and/or materials obtained from tﬁe inse;viee program. Most

(38 per cent) had used them iﬁ a Specific.unit of insttuction
Vend the temainder (lb pexr cent) as supplementary reading
material. This appears to be aniencouragingly high proportion‘
when one cohsiders that foxr many of the respondents their ;

attendance was very recent, and that their use of the information

Q

_in the future seems probable. To pursue-such questions, the

teachers were asked to indigate reasons for nonuse of the

o 5
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material. Of the 23 who respondud to this question, threa
indidated the intent to use the material_in'the future and
five others reported that the material they requested had
not yet arrived. Ten teachers, or about 20 percent of the
total respondents, indicated that the‘inservice program
‘was not applicable in their teaching area. We suggest that
attention be given to means bylwhich such occurrences can
be minimized, so that the Project's prescious resources
will be dlrected where they are llﬁely to have maximum
effect, namely, with teachers who can utilize the 1nrormatlon
to” the beénefit of students..

Teachers were also asked about the students reactions
to the law-focused instruction they had undertaken. of
those 18 teachers reportinglsuch reactions, 17 reported
that student reactions Were:favorable."This, again, is
encouragrng, since,’in our experience, teachers'appear to be
quite candid in their report. of student reactions to instruc-
tional materials. | ‘

Materials and assistance from the LIASP sraff. Two—

thirds of the 33 teachers who reported having requested law-
related instructional materials.aiso reporﬁed having received
~them. Of the remaining ll,'eightvactuallyvspecified the -
material thatuthgyhad_requesﬁed and not received. - Of these,

two had requested relatively expensive audio-visual material

and two had'requested instructional material not on the

"approved list" for the Chicago schools. Thus, only three

]

individuals reported having requested but did not receive
instructional material that the LIASP staff could‘have
provided. While not perfect, this is a good recoxrd of staff
service in this respect. - |
rFurther inspection of the questionnaire responses
yields a particularly interesting fact regarding the request
and use of information; All 22 of the teachers who requested
and recelved materlal from the PrOJect also reported having
used that materlal in the classroom. It appears, then, thatd

when a teacher goes out of hlS or her waykto request special

material, that material is likely to be used. The implications -

seem obvious.
In evaluatiné any project, one of the most‘important
pieces of information relates to the SenSlthlty of central
admlnlstratlon personnel to the needs of the teachers affecced,
It has often been our experlencc, in deallng w1tb a w1de |
varlety of federally funded pr03ects, that frequently the
people aSSlgned to admlnlster the_progecn are overcommitted
to other endeavors and are unavallable when the teachers using

the materlals need help. To assess thlS poswlblllty, two

questions were included that spec1flcally asked about assistance

prov1ded by the Project staff. The results were quite‘positive.

Ten teachers responded that they had sough“ help on a

>

specific topic and nine indicated that they had received all

g m
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the help requésted. The tenth respondent indicated that

he had requested certain information which did not arrive.
w. are not apprised of the reason for this-breakdown,’so

we cannot assess whether it was the fault of the project
staff or due to an unreasonable reqﬁest. Nonetheless, the
great majority of those .who sought help reported that they
received such help. ILater in this report, we ‘shall project
from this information (a) fhe estimated number of requesté
which muaﬁ have been received by the éroject staff, and (b)

(S

the approximate number of requests4for information and help

which would be received if the program was presented district-—

wide.

Teacher's projected use of law-focused instructional

" material. The question posed, concerning teachers' stated
intent to use or not to use the law-related materiial was

.

considered among the most critical, providing perhaps the

single best estimate of teachér receptivity to LIASP efforts.
The results were impressive. | .

First, one~fourth of the reSpondenﬁs reported ﬁhat,the
question was not applicable to them, mainiy bgcause‘theyV'
.éid noﬁ teach an apprdgriate subject. OF ﬁhe:remaining
.39 teachers, 80% indicated a defiﬁiﬁe intent to use the
materials, and another 16 per cent indicated a probéble future
- use. We donsider this to be an unusually strong impact from .:
such relativély brief inservice/programs. ’Thé.result isb

especially impressive when the negative responses are studied

SR S B
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nore carefully. In‘one SEnSe, no txu}y nggative response

was reéeived. . Those who responded nggaﬁivgly did so p§imarily
pecause the materials were not appropriate to thelr own
,pafticular classtéoms,.rather than bec;use of any gengralv
negative reaction to the materials or the program. Our pas#
exﬁeriencé in dealing with teachers in this school system

has convinéed us that ig_ﬁegative feelings exist toward a
cu#riculum effort, these feelings WOuld hajg surféced w;th

a question such as tnis one. None did, and that fact is a |
crediﬁ ésﬁéhe LIASPT'.JuSt to pfovide a'fl;vcr-of t@e rgspogses
réceived‘to this item, we havg quoted'bglow ten of the responses:

'to the gquestion: "will you continue to use the law-focused

materials in the future? Why 2"

I am scheduled for two classes in Qqnstgtuglonal
Law next year. Student in?erest seems ti e
building and I.enjoy teaching the subject.

ves, very valuable for students tgkée miizsaZigé
c i ffi ti i d in waking
he difficulties involve > |
zfetproper channels necessary to change laws.

r o

i ajor
on consuner education, Consumer Law.ls a maj
component .

3

yes! I find the casebooks and case method approach
ver§ helpful and also the Liberty Series. »

the course I teach is Consumexr EducgtlonéLaz
iisAmerican Society. Thexefore law is an ilmporcan

part.

. e s . _ <
Yes. "Law in American Society" is b?lnglgggfﬁidaid
a oﬁe anit social studies course during b oan

T would like to try it.-

¥ 1
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Yes, Lm interested. in this area myself and it's
relevant to the students. I have a good supply

of materials from my principal’s. participation
in the summer warkshops. .

Yes —— this is an inner city school and I f%ndh
the students know very ilittle about their rights
(vhen they‘re violated, or what they can do to
assure justice). ,

Yes., I plan to use the consumer law sec@ion %n.

1973-74 General Business. We are preparing mini-
courses for independent study and several units -

will come from this. ‘

i ified for classroomns
If the materials could be mod}flg ! :
K-6, I could be instrumental in introducing it

and “distriluting it for use throughout.theAschoolﬁ

Other teacher comménts. Finally, the teachers were

asked to make any additional comments théy wished régarding
the inservice meetings. The responses to such a question
aré usualli difficult to categorize, since they usually
consist of statements which‘are very spécific to‘that
"teacher's particulai work situation -— the conditions,
administration, and peculiar pircumstances which exist at
that site. Soﬁe of the comments did £it into categories,
however, and are Summarized below fo; the information of
the project staff;

Five teachers comment at some length on ‘the need to
reduce the amdunt of "book toutihg“ by.publisher's representatives.

vone sales display by all publishers displaying their wares™
1 .

e

was reguested by a teacher.

P
7 //
i
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Se&en teachersiwent.oqt of the Qay ta comment on the
need for more specific and practical info#mation to help
them in presentiﬁg the program. Three of these commenied’
that the help must be at the building level,-and,notAEhrough
regional centers.

The other comments are essentially uncategoiizable.
However, strong positive'feelings as expressed previoﬁsly
were reinforced in this question. More than hélf of the
respondents used this;itém to sound words of encouragemenﬁ
for the continuation and spread of the brojéé&.. |

- Projections and recommendations. How many students were

and will be affected by the inservice programs thaﬁiwekhave
been considéring here? No definitive answer to that important
guestion is available now, buﬁ some estimates can be made.
Pirst, we assume thag the 1,032 attendance figure for mesetings
held prio; to our sample survey included roughly 900 different
individuais. of those, our data sugges£ that about half had
already employed information and/or materials with their classes
and that the average number of students impacted in this way

was 43 per teacher. This means that some 18,000 students were

introduced, in some manner, to law-focused material and/or

L ,
" The Chicago Public Schools operate on a four year textbook
cycle. The year of this evaluation coincided with selection

of new social studies textbooks. The next "social studies" vear

will be four years from this one. Thus, it was reasonable that
textbook publishers were encouraged to display social studies

texts at these mesetings.

-
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infoxmation contributed by the inservice activities in

gquestion. This is, Of course, a gross underestimate of the =

number of students “reached" by the year's inservice programs

for at least four reasons. First, an additional five’

inservice meetings were held after our sampling was completed,

2 : :
with an attendance of about 500. This suggests an increase

from 18,000 to about 27,000 students reached. Moreover,

these later five meetings all were more directly focused
on law-related instruption than were some of the earlier .

meetings, suggesting that the percentage of attendees who

could and did use the acquired information was likely greater

than 50 per cent. We‘would, therefore, raise our estimate
to 28, OOO students. Further, those teachers can be ekpected
to continue and probably expand their law~focuse& 1nstructlon
. next year, giving us a figure of 56, OOO studepts over & two
year per;od. .

Finally, we expect that the attenaees are‘likeif toi.
influence other teachers who did not attend any of the
‘meetings. It is impessible to‘accurately estimate the
exteht of such influence, but it does not seem‘unreaSOnable,

to assume that each attendee will influence,-on,the averegep
2

19 inservice meetlngS'were noted earller in the table

figures. Updated information for that table was not receieved .

at the time of these progectlons.

' past year-

=29

ong other teacher.‘ If so,:then the number of students
[}

reached in somebway over a two year period-tbrough {ox

partly through) the special inservice actlvltles durlng |

the 1972-73 school year would be well in excess of 100, OOO.
_Of course, the above estlmate is hlghly speculatlve,

being based in part on several untested assumptions. Also,

+o say that a student has been .reached does not provide

t.
information regaxdlng the quality and degree of the impac

L
Nevertheless, it seems clear that there has been and Wll

continue to be a high pa y~oxf for the sorts of lnserVLce

-aetiﬁities in which the LIASP: has been involved over the

We are most impressed with these efforts and

. . 1 ‘
strongly recommend their contlnuatlop and, if p0551b_e{

their expansion. ) _ L .

A second recommendation concerns the possibillty of

introducing greater efficiency into the lnseIVLce-program

opetations. gpecifically, we suggest the .adoption of a

system sxmllar to one that has operated effectively‘for

o N . ) ) n.-
tbe Law in &, Changing Soc1ety Ptogect in the Dallas Indege

dent School District. The two major features of this

system are: (l) only one teacher per school attends the

. gecond teacher in the same building in the same bulldlng

nated as the ‘matching teacher (klnd of a "dedY
!

system") . The first teacher has the respons

ig desig
1blllty of

s
7

i
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of transmitting information from the inservice program to
the sdcond teacher. Both receive additional inserVice
credit for these consultations.

To. make projections regarding coSt and staffing to

reach appropriate students in all Chicaqo schools, one

simply needs to know the number of schools and the average
number of social studies'teachers per school. Based on

the above‘system, we need to look forward to having oﬁly

about half of these teachers directly involved in an inservice
program.‘ At the juniox ana senior high school levels- eaeh
teacher faces about 150 studeats. Based on an assumptioﬁ

of about 40,000 students per grade leVel,.there must.te about'
300 social studies teachers per grade 1evel.:JHalf of these
Would need training, the other half would.be the "buddy."

Some things should be kept clearly in mind considering

these progections. Most teachers of social studies know

little about legal tecnnicalities. A one or tWo'day inservice'

program is not enough to make them experts in this area.

- There are, however, a wide variety of available materials,

eiosrtise, and faCllltleS which can be used to help these

ke

“teachers out. These include Wllllng lawyers, pollcemen,’

members of pardon and parole ‘agencies, the oanOing court

system available for visits, various audio-visual and

simulation activities already on the market, and considerable ‘

textual material. An aggressive central office staff could

¢ fa

i
.
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recomtnend and coordinate the use of all of the resources by

et

Usinterasted teachers. We do not proposes a regional storehouse,

3

where the teacher must be the aggressor in seeking the

" information. Rather, we suggest that the central office

statff seek out, through inservice progtams like those used
duriag the project's teﬁure, all appropriate teachers to
apprise them of the availabiiity of these resources. The
questionnaire has shown that those teachets who are interested
in tne appioach will seek additional help, and this help

must be nade immediately available, with minimal delay.

THE SPANISH TRANSLATIONS AND THEIR USE

From its inception, a majoxr objective of the LIASP:
has been the translation of law-focused instructional material

into Spanish, and the dissemination of this material for use

"~w1th monolingual Spanish—speaking students. This objective

- was based on two assumptions. rirst, it was assumed that the

need for law-related information is unusually great among

the many Spanish-speaking students and their families in

Chicago. There appears to be no questionwregardipg the’validity

of this assumption. Second,'it ﬁas assumed that English
language materiai would be farvless effective in this respect
than would Spanish language material, primarily because of
the many students whose reading ability in English is severely
limited. Again, this assumption appears to be sound one, |

although further supportive evidence will be considered later.

e
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Efforts in this direction began . during ﬁﬁe 1970~71 échopl
year by the Projethﬁtaff with heavy participétion by the
Project®s Community Advisory Board. Itvwas deci&éd that»the
focus of translation efforts be on the 5§oks.in the Justice

in Urban America series, beginning with the book TLaw and the

City, then moving to Law and the Consumer. The translation

of these books was delayed somewhat by a rathér lengthy-
consideration of details regarding their format. Three major
possibilities were considered: (1) the 1n~house producéion, 
in Spaniéﬁ, of the textual material of the book, a relaﬁivaly
rapid and inexpensivé approach, but 65@ that would result in
faxr ﬁless of a professional” appearing préduct; '(é{‘thg
producﬁion‘of a singie text containing both the English and
Spanish version that would be complex and expensive to produce,
but that might have advantages in terﬁéiof learning td reédl
English language ﬁaterial; and (3) separate but’ equal Véfsions
| ekcépt in the language used, an approach simpiériand iess.
expensive thén the second alte;nativé, but more expenéive.and
time consuming than the first. Those members of the Advisory
Boavdkwho also were members of thé Spanish—spéaking COmﬁunity‘
opposed ‘the rlrst alternative on the grounds that lnferlorlty
of the product in its appearance would be offens1ve to the

'Spanlsh~5peak1ng community, resulting in less effectlve use

~of the material. They favored the "separate but equal"’alter—

native, and that was the one eventually adopted.
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In 1972, the translation, final printing, and dissemi-

nating of the Spanish version of EaW‘and'the‘City>%§£_Derechq
y la Ciudad) were completed. Unfortunately, only 820 copiesj
were printed, far less than the estimated need within the
city's schools. >The avail%ble copies were»distributed to 14
.schools within the City,.and to one Community Action evening

program, one occupationél center, and to the House of Correction.

Printing of copies of the Spanish version of Law.and the Consumer

'(El Derecho y el Consumidor) was compléted during the Spring

of 1973 and copies have been dlstrlbuted to 17 schools with

furuher distribution still occurrlng.

Interviews with teachers and students. . An inspection

of Bl Derecho y la Ciudad and El Derecho y el Consumidor

indicatés that both are as attractive‘and serviceable in appear-—
ance as are the original English versions. To investigate

the utilization and.£he utility of these product%, intérviews_>7
‘were conducted with two ‘teachers and one suudenb at the |
Peabody Blllngual Center and flve students at Wells High qchool
The questlons asked concerned the partlcular use belng mnda |
of the books, the ease with which the material could be read

and understood, the importance of the 1nformatlonvto Lhé

student and his family, tﬁe iﬁportance.df the books® availa-—
bility in Spanish, énd the desireability of making available

other law—-focused material in the Spanish-language.

4%
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law-related materials. T o “k‘ ’ i

In the Peabody Bilingual Center, El Derecho y el

S

Consumidor was used as a‘supplementary book both in Social

Studles and in other classes (e g. EnglLsh); w1th students o
ranglng from about lO through 17. The Leachers found the
book very useful to them and judged the 1nformatlon covered
as hlghly relevant to the students and thelr families.

They also found the book quite dlfflcult for many of their
students 1n two respects. First, many qf the students did
not have suffrcrent readlng ablllty in Spanlsh to read

the materlal without dllfwculty. To comuound this, the book
contained information for which many of the.cnlldren had
insufficient basis tu comprehend_becauseof‘their reiativeﬁ
unfamiliarity with the various institutiohs and practices
it’was stressed that extensived

in.the United States. In shoxt,

supplementation and guldance by the teacher is necessary iE

-

" such students are to make optimal use of the material. The

student interviewed at the Peabody Center reacted very positively

to the book. Although she had read less than one-third of the

book, she indicated that the information sﬁe had read had been'

interesting and helpful to her outside the Jclassroom.

She also
1 - . ’

sald that her parents had examlned the booh and found it
lnterestlng and informative. Both she an# the teachers strongly

endorsed the notion of further translatlop into Spanlsh of
' ' Lo :
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In Wells High School, the teachex interviewed had been
4
usrng EL Dereoho v l"‘rudad Eor only two or three months

in classes ln Amerlcan Goverument and in Spanlsh and agaln
most of the students had not“covered the total book.. Al-

though the five students 1nterv1ewed 1nd1cated no difficulty

~in reading and understandlng the materlal the teacher

judged the book as oo dlfflcult for many unless the teacher

provides a good deal of guldance. Both the teacher and the .

students stated that the book prov1dedrthem w1th 1nformatlon
lmportant ‘o them and thelr friends outside the claserom.
The students were about evenly lelded among themselves on

two pornts* (1) Whether the book would be seen as usefll

by ‘their parents, and (2) Whether the y pr0r1ted more»by.the

Spanish than by the Enclish version. -On the latter p01nt

lt is 1mportant to note that those students 1nterv1ewed were
selected partly on the basis of proF101ency in spoLen English;

chus, they very .likely were among the better Spanlsh—speaklng'

students in reading in English also. The students did agree .

that the avallabllﬂty of thls and other law—related matérial

in Soanlsh would be very helpful to very many students. And

| flnally, all three of the teachers were hlghly enthusrastrc

"regardlng the books and the prospect that more such materlal

would become avallacle in Spanlsh
| Several generallzatlops are uggested bv the 1n+erv1ew

results togetner w1th other. lnformatron. rlrst both teachers

: gg'

ke e A

P e ]



- ~36-

and Spanish~speaking studentb-are highly receptive to effeo~
~tive law—orieﬂted instructional material and are likely to

put them to good use. Such material does. not_become clearly'
comprehensible to these students simply by tranSleting‘it |
into Spanish; the novelty of many of the terms and concepts
require ertensive guidance and sﬁpplementation. Teachers will
vary in their preparedness in these respects, and manyvpronably
will require insexvice training to optimize thelr use of these
materlals. That is, lt is naive to think that the mere |
availability of high quality instructional materials lS

surfiCLent to ensure effective instruction or 1earning. As

is described in an earliex section of this report; tﬁe Project

AStaff is well awere'of these inservice needs, and substantiai
effortkin tnis direction has been made. Still, it seems
doubtful i€ they'will be sufficient unless additional'funds
‘for this purpose are. obtained. Such inservicekefforts
ideally should be preceded by a study of trdining needsl
peculiar to the use of these materials ‘with Spanish—speaking
fstudents in various situations. -

To shift to ancother p01nt, itkappears that'there may
be substantial benefits that will accrue to parents of.these
students as well. This appears'especially likely in;the~case

of the book Law and the Consumer, where the topics covered

are obviously related to problems so often encountered by '
members of the Spanish—speaking community. In,general, then,

i

it apéears that the efforts made to date ara important ones
and sﬁould,be‘pursued,' In that regard, it is encoureging '
that several additional law—focused bookahave either been
translated into Spanish or are being so trenslated. Every
effort should be,made to have these publisned and distributed
as soon as.possibie, and’to accoméany such distribution with
an expanded p*ogram of inservice training.

A final pertinent point is tnat efforts have been made
by the Project Staff to obtain feedback regarding ELl Derecho
X la Ciudad from.teachers to whom it was distributed by use

of a mailed questionnaire. Unrortunately, so few returns

were received that llttle useful information was gained.

The fact that such an attempt was made speaks well of current

evaluative efforts of the Project Staif. Clearly, however,

a somewhat different approach,ﬂperhaps one in which question-

naire mailings are accompanied by telephone calls, will be

" necessary.

COMMUNITY INVOLVEMENT

Of concern here is the extent of involvement in the

project of lnleldLalS and agenCies OuLSlde the Chicago

"~ 8chools proper.‘ WO maJor types of involvement are conSidered

here: (1) Involvement of community members in an advisory

capacity; and (2) The establishment of relationships With

—t
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outside agencies in such a way as to result either in a

[} .
~ benefit to such agencies or to the Project, or both.

Community Advisors 'to the Project A specific
objective of the Project under the terms of the initial
grant received was the establishment of a viable community
advisory group. At that time (1970-71), when the Project
was centered in District 6,vi§ was considered desirable
to weight the Advisory Council heavily with individuals
living within the boundaries of that district, énd parti-~
cularly’wiéh those frém the Spanish-~speaking commﬁnity,
Accordingly, the Advisory Council was formed and in
February, 1971, heid.the first of iﬁs five gonéhly méeﬁings.
during that year. The Council consisted of 10 ﬁembers,_ |
six of whom were Board employees and four of whom were
relativély prominent, within the communiﬁies‘served by DiStriét
6. Thesélincluded ﬁ&o members of the Spanish—épeakingi
commanity. The make—up of the Council is shown in Appendix D.

Two questionable steps were taken in the formation

and operation of the Council. - First, the non-Board membership -

on the Council constituted a minority of the body, hardly

what one would expect in the case of a community advisory

~group. Second, the Project Coordinatoxr Was elected Chairman

of the Council. Clearly, an "outside advisory bhedy" should

‘not consist mainly of "insiders™ and be led by an individual

who directs the very projectlthét the adﬁisory'groué is to .

advise.

Attendance for the monthly meetlngs was relatlvely good.
for the first three meetings (70 per cent or better), then
foll off rather rapidly (50 per cent or fewer for the final
two meetings of the yeér). However, during each mee?ing,
at least one of the four "community members' was present,
and the Council did exert influence on the Project's operations,
particularly coﬁcerning éhe translation of materials into ‘

Spanish. See the section on the Spanish tganslations for

claboratlon on this point.

Followmng refundlng of the Project, and its‘shiﬁt.from_
District 6 to a city—wide focus, the d951rability of a ngw
morevbroadly~based advisory body was recogniged. ,Thé-result
ie the current Advisory Board (See Appendix E) wﬁich held its
first meeting in October, 1972. An inspection of Appendix E
iﬁdicates that this Board was very Weli éhasén, Less than
one~third of the meﬁgership consists of Chicago school'employeesﬂ
The remainder represént a wide variety of appropriate back-
gtounds; professions, and agencies. Moreover,‘the Chairxman of
the Adviéory Béard, M, Cherif Bassiouni, is‘not' a Chicago
school person. Rather, hé is a noted Proﬁessor of Law at

De Paul University wha has been intimately acquainted and

involved with law-focused educational efforts for several

years.‘ An inspection of the mlnutes of the méetlngs held

to date and COnvocsatlons with lndLVWduals who have attended

these meetings indicate that the Advisory Board is a functional
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body rathethhan simply "window dressing" for the Project.
The Advisory Board already has addressed itself to same of
the most fundamental and important topics relating to the .
Project, including priorities im future publication anﬁ use
of léw~related instructional materiai in Spanish, expansion

of the Project’'s relationships with other agencies and Law-

related educational efforts, and the desirability of continu~

ation of the Pr~iject beyond the present fundipg‘period,
inclﬁdingfghe necessity for obtainipg further outside funds
for this purpose. In short, it appears that the Project is
doing an éxcellent job of'obtainipg effective commun??y
involvement through its Advisory Boazd. |

' Relatiénships with other agencies. Relationshipé

with agencies outside the Chicago Schools began to be

established as early as 1970 (e.g., with the House of

_ Corrections‘and the schools of the Chicage aArchdiocese of

the Catholic Church). During the past two years; sﬁchf.
contacts have increased markedly. In the Projéct‘s Final‘
Report of October, 1972 to the Law Enforcement Assiétanéé
Administration, 17 agencies with which the Project had
developed associations were ;istea. | |

Amaricanlérbitration.Associaﬁicn

American Bar Association

American Judicaéure Society

American Ortho-Psychiatric Association

a
-

Association for Supervision and Curriculum Development
Chicago Alliance for a Safer City

Chicage Bar Association

Chicago Council for the Social Studies

Tllinois Citizens® Committee for Teacher Eduﬁati&n, Inc.
Tllinois Council for the Social Studies

Illinois Council on Economic Educatién

~Illinois Consultation on Ethnicity

ﬁyational Center for Dispute Settlement

National Council for the Social Studiesv

National Education Association |

Social Science Education Consortium, Inc.

World Law Fund

Of - course, some of these associations have been briéf
and relatively superﬁicial. Others, however, havevbeén
important ones that benefited one or both of the ?érties
involved as Weli as the general causevofllaw~focused education.
Moreover, since that time additional relationships have been
established. For example, the Project staff assisted in the

implementation of a police-student liason program now func-

tioning in certain of the schools, and recently co-sponsored

two teaching inservice seminars concerning drug control

and concerning student rights and responsibilities, together
with the Institute for Criminal Justice, Illinois Institute

of Technology/Chicago-Kent College of Law.

‘Q o
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It seems cleax £rom the abovc information that the
LIAqP haS'not been operatlng in isclation from the broader
community and has established fruit ful llason with a large

number of agencies and organizations.

Future Plans and Objectives'gg'the‘Project . During

earlier perLods of the Progect particularlv durinq 1970-71,
the evaluators of the Progect were concerned that lhng—
range plannlng efforts were being ncglected by the Project

staff' That crﬂtlclsm does not now appear appllcable. Such

~plamnxng is now belnr glven greater prlorlty and seems to

be progreSSLng relatlvely effeetlvely. A major,factor
contributing to thls lmprovement has been the shift in
administrative structure discussed in an earller seotloo of
this report. . Do | ‘flr

The future plans and objectlves of the PrOJect are

most clearly outllned in the Proposal tltled “Leadershlp

- s

Training Through Law in Amerlcan Society Praoject” recently

submitted to the ILEC. Tn that document, 25 spec1fic"

objectives'are delineated. The first 12 of these objectives

are able to be reduced to areas of proposed. éctivity:

(L) Eurther devel jpment of currlculum guldes. These ..

currlculum guldes are seen as essentlal to the optlmal usefin'

classroomscﬁilaw~related materlals. One major sectlon of

one such gulde has been completed;fOL the hlgh sohool course

>

nd

Law in‘Amerlcan~u1f3 ~'The remalnder of that guide would be |

compieted along with guldes for use at the elementary school

\}\

‘level, primarily in grades 5 and 8.
") Inservice training‘of teachers in the effective
use of law—focused instructional materiale-"
(3) Contlnued distribution of a varietv of law-
focused instructional materials.

(4)  Publication and distribution of additiodnal

Spanish-language materials and translation into Greek of

| certain law-focused materials.

A-varietv of other specific actiVities arebéianned
lncludlng the establishment of resource centers for teacﬁere,
the development of a unit or course on the law for adult
education programs,.the publlcatlon of a newsletter and

presentation of a weekly xadio program both focusing oo

law, and the upport of varlous law«related student act1v1t1es |

The most expen51ve tlme—consumlng, and crltlcal of.
these obqecolves are those four first descrlbed above. Both
the development of curriculum guides and the'inservice

tralnlng act1v1tes are glven high prlorlty, and they should be.

o
7t is naive to expect that optimal, ox even nearly optimal
~ - A r

-3

Law in American Life is a year—lon for ;
g course offered

Chicago Public High Schools which 'is a direct result of tgz

impact of LIASP materials. It replaces the old Law in

,»Amerlcan Society Course which was offered for a semester in

conjunctlon with Contemporary American History. Textbooks
and materials for this course, and also for curriculum use

in the elementary Chicago Schools, are
all on th
llst, included in several categories.tv e approved

&
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use Wlil be made of the avallable 1nétructlonal materlals
without such gfforts ard the Chlcago Schools are committed
toythéée‘activities; However,kthe llmlted'resourcesAof

the Board make it véry ﬁhlikely thatksignificant prégtess

can and will be made w1th1n the near future unle s additional
outside funds are obtalned. Slmllar p01nts may be made Wlth
respect to the purchase ‘and dlstrlbutlon of addlulonal o
;materlals, and the productlon of addltlonal forelgn language
texts. I seems esneCLally d081rable that th:l.c PrOJect

nove forward repidly with respect to adaltlonal Spanlsn
translations. The remalnlng objectives also appearvwell~"
conceived, although at least twe seem to deserve fﬁri@ér

stﬁdy before moving ahead. One of these is the production

of ﬁatérials in Greek. Although this mquprove‘to be a very ‘

‘important step, the case for it has‘notwbeen.made as thoroughly

as it should be. The second of these concerns the resource

'centefs‘for teachers. .In theory, theré is little question
regarding the desirability of such a_center; In‘practice;
however, there are important questions that can oniy be |
answered by further étudy. Is it passiblé ﬁdr practicablg)
to establish a single center that Will_fuﬁction effecitvely
for the Whole'of the city? iIf’so, Where?’ If'ndt, what
alternaﬁives are available? | A

'.in summary,‘the Projecf‘gfplans fof the néar future
a;gﬁ@mpgessive. Theprioritigs{selected'are, for t@e most
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Tt would be most unfortunate if

partc, t@e correct ones.

they could not be implemented. However, despite what
appears to be a sincere and intelligent commitment to these
objectives by‘those concerned within the schools, progress

in these directions is likely to very slow in the absence

of additional outside funds.

SUMMARY OF EVAAU\TIOW

With respect to evaluation studies'such as this,
we att empt to be bOuh candld in an appralsal and helpful

in reCOﬂmendatlons. mhus, in our evaluation report of

PLO]eCt act1v1t1es in ‘1970~ 7l 1t was necessary to be rather -

critical of certain aspects of the‘Project and to make
certain recommendations for changes thatbﬁere nqt univer-
sally popular at that time. The present:report‘contrasts
sharp1y Wlth the earlier one in that respect; ‘Dgspite a
close examination of the PrOJect,bwe,have found n@}fuqdaf B
pental deficiénces. Tndeed, we have been‘verytfavo;ably~‘
impressed with the Prqject's accbmplishments; and‘especially
S with the very Substantial progress of the.Project during

the past year. Our findings are summarized below.

Project Administration. = The relocation of Project,

Headquarters and organlzatlonal moalflcatlons concerning -
oject administ atlon were consistent with our earller

recommendations, and, we belleve, have baen the Ley to ‘
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much of the recent progress that we have-observed. As
noted earlier, the close involvement of Dr. ullivan and

her staff in the Curriculum Departmcnt have resulted in more

- rigoxrous and effective erforts 1n,the area of curriculum‘f

- design and teacher inservice activities. Elements of the

Government Sponsored Programs. staff have contributed marcedLy,

espeCially through conducting internal evaluations of Progect

‘activities and using the information gained to improve these

activiti€s. In short, the present Project organization and
administration appear to be both efficient and effective.

" Law~Focused Instruction and Inservice Activities. - _Our

evidence indicates that both teachers and students are recep—

tive to Prcject efforts concerning law-focused instruction.

Teachers wish to increase the extent of.such instruction,

+and both they and their students favorably evaluate ‘the
materials that have been provided for that purpose. The
Various 1nserv1oe programs sponsorad by the Project dtring
1272~ 73 were well attended, well received, and appear to be
haVing preCLSely the effect for which they wer deSigned-

That is, about half of those who attended such mee tings

~already have used the.information and/or materials they

- acquired through.them for instructional purposes.

Based on teacher reactions and ouxr own observations,‘v
we Jjudge that the PIOject staff has done well in terms of

PIOVlleg inserVice programs; distributing materials, and

a

otherwise assisting teachers in their attempts toward

’instructional implementation. . No doubt, far more teachers

will become involved in such attempts following publication
and dissemination of the curriculum guide underﬂdevelopment
during this past year.

The Spanish Translations. Progx -ess in obtaining and

disseminating Spanish translations of law-focused instruc—

‘,tional material has not been as rapid as had been hoped.

However, the two books in Spanish that have been distributed

to date, gl_Derecno Z;lé Ciudad and El'Derecho X_el;Consumidor;

have been.well received by teaphers'and students. Moreover,
a number of additional texts have been or are being trans—
lated into Spanish and, hopefully, will be published and

distributed in the near future. The potential utility of

* such books appears to be very high. However, their_optimal'

o

. use will require special efforts in terms of supplementary

materials and teacher inservice training.

Community Involvement. The current Advisory Council

membership appears to bes excellent. That.Council met
frequently and has addressed some of the most -fundamental
issues regarding the Project. We are impressed with the

contributiOn of the Council and anticipate its continuing

rvalue to law-related educational eEforts- The Project also

‘has successfully established working relationsbips with a

wide variety of organizations, Such erforts have substantially

extended the range of influence of the Project,%and thereby



increase its general effectiveness.
: ¢ - . ) 1,‘ . ‘ Lo
Future Plans 'and Obijectives. As reflected in the

current proposal to the ILEC, the priorities outlined for
the future center mainly on (l) further d velopment of
curriculum material, prlmarlly currlculum guides; (2) teacher

inservice efforts; (3) continued distribution of law-~focused

instructional materials; and (4) pdblicationvand'distributing

of additional Spanish language texts and translation into
Greek oﬁ‘certain‘of‘these texte. Alﬁhough other objectives
are also'aﬁtlined, these‘appear to be>£he most fundamental;
as well es the most costly and time-consuming.

Withca few of the reservations described earlieé,.we
concur with the priorities as outlihed‘in that proposal,‘and>
we, believe that the qualitykof Project planning has improved

substantially under the current Project-organization.v

»

"FINAL CONCLUSIONS

Tn our judgment, the LIASP has had a substantially
positive influence on the quality of education in the Chicago

‘Schools. We believe that this. influence can contlnLe and

‘increase to the benefit of all of Chlcago s peopl We

suspect, however, that the full benefit W;ll requlre a
continued flnanc1al input from outside’ the schools. - Such |

additional funding will permit continued fruitful efforts

“in the areas of curriculum material development, inservice

i
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teacher training, and distribution of additional instruc-~

- tional materials, particularly-thoseitranslated into Spanish,

Despite the‘enthusiasm apparent at all evels wmthln the
Cnlcago Sdhools, the absence of addltlonaf outSlde funds
appears llLely to retard markedly such efforts. It Smely
is not reasonable to expect that so ambltlous a project as
this one can achieve 1ts aims in a perlod of two or three

years. We see the need for major outSLde support as

'contlnulng certalnly through the next year, and probably

through one additional year. We suspect that by then the

level of such support éan be’redubed substantially.

;‘\
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f’ o APPENDIX B I |
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1. Which book(s) are you using ? ! o 7. Please l‘i‘st.,a’ny mock~trials that you have had. . ., Ca e
Lav In a New Land L o :
e ¢ - - Jdustice In Urban Ameri e e
2 o b T
_rG{:eat Cases of the Supreme Court _ Law and the Consumica .
___gz.}tl:al Issues of the Constitution " Crimes and Justicevr v -~ e S
ther . —_— . :
—Landlord and Tenant e Where did you get the material for them ?
.~ Youth and the Lay D o AV e -
__Poverty and Welfare - | ‘ : | .
2. What is your impression of the book(s) ? (Be as specific as possible) ' Comment on their success (use the reverse side if necessary).
. \ o ®
’ ~ 8. Has your class gone onlany field trips ? _
: . ® I1f yes, please describe them.
3. Is the book reusable ; . o o .
s .year after year or is 1 . : i . vta et e oon ot = mn  n ot
year ? “Why ? : y it only good for one R emgzenme e e
e 9. Haveyou tried any of the simulation acti{ri_t.:‘ies or ggu}.efwif]_:or.n_fh‘g B i
Summer Institute ? :
4. How frequently do you discuss law-focused topics 2 : : : . :
_._never i " : ’ : .Which: ones ?
once a monthk ' . .o . , . : - e e
__once a week ‘ . - » e - ' Describe them.
'__more often : ' - -7 . . ———— — K -
. " How' successful were they ?
How frequently do you show filmstrips about the law ? . e -
never " What were they about ? . | . T ~ ® ’
o __once a mont : ‘ - ' X ‘ i
__once a week . N o . ;‘ . 10. Has anyone come to your class to talk about a 1av-related topic 7
How did your students react to ﬁhem ? 1f so, whom ?
What did the person talk about ?
L
6. How frequ‘ently do };ou show movi bor 1,
: Hen ies about the law 2 . . 0
—never What were they about ? How did your students.react ?
__once a month . ; . .
__once a week ‘ : : o - . ‘ °
How did your students react to them ?
@
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1. How did you find out about the law-focused inservice day ?

v

11. Have you requested any assistancé from the ;

- m the central of :
for this program ? ' M fice personal |
¢ ‘ ] ¢ .

: | .

If so, from whom ?

P Why did you choose to attend ?
Did you get all the help that you needed ?
» 2. Which other law-focused inservices have you attended ?
12. Has anyone from the central office come to see you about this
program ? : . | . : : .
If so whﬁm ? Co - L ’ 3. Have you beer able to use any of the information you obtained at this
' oo : . e inservice in your classroom ?
; If so, how ? (Be as specific as possible)
What did the person discuss with you 2 ' o . A ‘ ' i ' ' '
, .
For how many weeks did you use this material 7
AL, : : With how many students 7~
13, Will you continue to use the law-focused materials in the future 2 ) 7 . .
9 . ’ . - ' .
Why 1 o : What was your students' reaction to this material 2
- . . s
' ° : 4. 1f the information you obtained at this inservice was inot: usable in
: ) . ’ classroom lease indicate the reason(s).
14, Any other comments on this program ? your s P * | (s)
® ‘ .
) 5, Have you been able to get all the materials from the central adminis-
tration office that you would like ?
’ If not, which ones were you unable to get ?
® :
g
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6. Have you requested any assistance from the central office personal
for this program ? ‘
® ‘ 1f so, from whom ?
Did you get all the help that you needed ?
®
_ o 7. Has anyone from the central office come to see you about this - °
' program ? - -
® N '~ 1£ so, whom ?
What did the person discuss with you ? s
® )
o ' 8. Will you continue to use the law-focused materials in the future ?
Why. ? .
o : - ' : .
‘ . . .
9. Any other comments on this program ? »
.»-"/ : . - -
@
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