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This is a report on the success of the Corrections Education Program to date, 
September 1973. In the first y{,ar 0: ope.ration, January 1972 to J'anuary 1973, a g.::ant 
of $14,810 was receive.d from the Regional Office of the Governor~s J'lstice Commi.ssi.on 
to fund a $27,543 program to develop [It'd start:. a college educational program for inmates 
a~d staff of the Seate Corre~~ional Icstit~tion at Huntingdon and to expand a field work 
program for Juniata Co11E-fge stud,:nts i.nt.eresU:d in exploring training for hums!'. service 
agencies. This program was enlarged ip the second year of operation, January 1973 to 
January 1974, to $45,270, of which $15,000 came from the Bureau of Corrections and $19,412 
came thr.ough the Rf~giof\al OEficr- of the GOVGrDOl:"s Justi.ce, Commission. In the first year 
of operati.c!'., $12.733 0= 46% of tte ~0tal was made up of matching funds while in the 
second year, $lO~862 or 247 of ~be toral. was made up of matching funds. 

COAlS (\I~ 'IFf. F'RO(HA~ A~D HETEODOlOGY OF EVALUATION 
__ ""-....:..><:"'"-•• "-~-e-~.!.I:---_~-. __ ~,~_.::.~~~-=-=~_ .-- =>o~=-=--~~.-..~ 

Since this program ir(orpo~ates t~c major distinct programs within it~ a separate 
evaluation of each was u~d~!~aken. Table 1 presents a brief synopsis of the goals of the 
program as well as the me~hod of collecting data for the goals. The major goals of the 
program are I and IV. 

1. Goal of 75 i~mates ~s~cond year p~og~am) 
will earp 1 or mor~ U!j~ ctedi~s (1 unit is 
worth 3.5 hours of cted~t). 

2. Two inmates will he bloug~t o~ 
pus Lo each compl<:Lp. 3 :':l'i.~s . 

OJ ,> 

vurnaLB ca:';l-

3. C01T1!n11TlIrat:i.,m skl.l.l.s \0.11.::'1 be t;nprovE'd amacg 
ir..mat.es in tht p~:Ogt6:rl. 

4. Improved inmate adjustment within SCIlr \o.1ill 
occur. 

5. I~proved inmate pr~·~elease preparation will 
occur'. 

6. Improved post-release adjustments will. occur. 

7. Improve rehabilUa t ion progr.,am by offel'·i.ng 
educati.onal oppottunities to BCI}{ staff. 

II. Hire a coordinator to plan and carry out both 
t.he inmate. education progr.am and college. fi.Gld 
work program effectively. 

) 
) 
) 
) 
) 
) 
) 
) 
) 

Number of course completions 
and grades. 

Success of inmates on 
campus. 

1. Inma te Ques tionnair€ 

2. Co:::re 1a Lion of Ir~a te 
Questionnaire data witb 
backgrotlQd data. 

3. Feedback from college in­
structors & SeIR counselors 
and administ1'3tolS. 

Not to be evaluated in 
present: study. 

Feedback from staff. 

Subjective evaluation of 
Lakatos' pErfo~mance by 
SaIH Superintendent and 
the Project Director . 

..,. 

., 

.. 

, . 

<: , . 
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III. To study the effectiveness and efficiency of 
the evaluation program. 

IV. Goals of College Field Work Program 
~~ ':' ~".~~~ 

1. Increase knowledge of et imina I justice 
system. 

2. Develop helping skills among students in 
program. 

3. Recruit students for helping professi.on jobs. 

4. Contribute to service functio!'.s of social 
agencies. 

5. Familiarize students \o.1ith agency goals and 
operating procedures. 

6. Enhance further education of students. 

. .. "-___ .. _,4>- ..... ~ .... _ ... --- .... 

Method of Evaluation 
c-oa:.:...-=-- = _, 

Assessment of results and 
difficulti~s involved in 
this evaluation by evaluator. 

These goals will be assessed 
in the last part of this re­
port using feedback from stu­
dents by means of a question­
naire sent to those involved 
in the program as well as 
feedback from agency super­
visors and the coordinator, 
Mr. Lakatos. 

The maior instruments used to colJect. rl'3~9 for this evalua~.i0n WE're; (1) a tJl:c­
tested questionnaire sent to ir.cn3~;es who have been involved in the program and \vere sti.ll 
at SCIH when the study was carried out in the summer of 1973, I (2) a background study 
of each inmate sti.ll. at SCIH mad('. by gatberi.ng dat.a from rae·ords on him pertai.ning to 
n~ture ~£ his crime, crimi~al reco~d, I.Q. and various Lest performance scores, family 
l.~fe, ml,sconduct record, length of sentence. 3 ti.me spent at SCIH, race 3 developmenta 1 
h1StOr.y, and other fac~ors, and (3) a questionnaire sent to students In the field work 
program. 2 In addition to this, interviews were conducted with college instructors 
SCIH staff, and the coordinator, among other.s~ who were thought to be able to supply' 
helpful information in evalua.ting the p.r:ogr8m. Most of the quest:i.onnaire and background 
study data was coded for computer. analysis. 

1 A copy of the Inma te Ques tionnai.re :i,s found in Appendix 1. 

2 A copy of the questionnaire sent to students is found in Appendix II. 
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Since the Correct10ns Educatioe Coordination Program began, a total of 
8 units have been offered at the State Correctional Institution in Huntingdon. 
Table 2 shows t.he sequence of course offerings, their teachers and the number 
of men who have started and completpd each of the units offered to date. Five 
of the 174 course starts were by staIf members. 

1~ 

~co~~lf2~Sl21~!:!:~.2.~,~E.le t}.ons in !:_igbt C~.rSQS 

Time Number of Me.n Hho % Hho 
9. o!:!.rs~ N£.:....~<Lml!:. Teacr..er. Offered Star t:ed*g~I~~ te d'l',''f .Q£~lele~d 

C;:;~~~~ ,....- ..,.......,.. .... ~ ~~ 

py 101 Intro to Psychology Lakatos 4/72-7/72 43 24 56 

py 101 Intro to Psychology Lakatos 4/72-1/73 22 18 82 

py 202 Personality Lakatos 9/72-1/73 1.2 9 75 

EB 102 Econ. Problems V]kso 9/72~ 1/73 8 7 88 

EB 200 Accounting I Ni.chol 2/73 -5/73 20 7 35 

SO 101 Basic Sociology RJ:ubaker 2/73-5/73 28 15 54 

py 205 Social Fsychology Lakiltos 2/73-5/73 23 15 65 

Writing Program Christopher 3/73-7/73 16 16 100 
~ -~ -.---....~'" 

& Da'<,;is 

TOTAL 174 113 

*Starts do not include students who came only to a few classes. Approximately 5-7 
curious inmates sit: i.n on the beginni.ng of a course, but do not retul~n. 

65 

,""i(Completions do not: mean pass:i.!~g. Of the 112 course comp letions, lOS E.arned passi.r..g grades, 
8 did not. Many of those who anticipated failure or found the work too heavy or diffi­
cult dr.opped the course. 

Of 174 formal course starts, 113 or 65% have resulted in course comple­
tions. However, some courses have had better completion rates. This is pa~tic­
ularly true of the Writing Pt'ogr.am which was taught by two women. Inmates and 
staff reported that a high i.nterest was maints1ned in this course because it in­
volved a one-on-one discussion between a female· teacher and a male student. As 
a r.esult of our experien.ce i'l thi.s pl:og1.Bm for 112 year's, we have come to the 
conclusion that the Hr:i.ting Program should be the first unit that inmates take 
when starting the college !,l!:ogram just as it is for other incomlng fr.eshmen at 
Juniata. It is the type of c.OUl:se wher.e successful comPletion 1.s quite likely 
and which builds writing skills helpful in other college courses. -

<. 
" , 

'. 
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At the outset of the program the policy was established that 
the courses offer.ed at SCln would be open to counselors and staff at 
SCIH if they were interested. Fi~e statf members have started courses: 
two of the staff did rot complete a course, one staff member has com­
pleted one course, one staff member has completed two courses, and one 
staff member has completed three courses. Stated differently, three 
staff members have complete.d si.x uni.ts offered at SCIH. Hhile some of 
the staff have been rumored to object to taking courses with inmates, 
it did not appear financially or educationally feaSible to maintain a 
separate college level program for staff members only. The low staff 
participation in the program may be partly accounted for by the evening 
schedule of classes which may conflict with wo~k and leisure intErests~ 
inadequate knowledge of the program,dislike of attending classes with 
inmates and the cost of books. 

A total of 116 in~ates have either started or started and com­
pleted one or more college level courses given at SeIH. Of these 116 
inmates, 80 have completE'd one ot' more courses, while 36 have dropped 
one or two cou~ses withou~ ever completing any of the uriits offered at 
SClH either prior to or after dropping a course. The pattern of course 
completions aud course drops is shown in Tables 3 and 4. 

PAT'!El~N O!: COI;RSE COMfLEl'IONS 
~~=~ ... -:..~-~--:-~~-=.. 

N --L 
Completed one course 58 73 
Completed t~vo co:;.rses llj, 18 
Completed three c.ours€'.s 5 6 
Completed four COt~rses 3 3 ----- ~ 

TOrAL 80 100 

Course 
~~pl£Ei£!.':! 
N '70 

58 
28 
15 
12 

~ 

51 
25 
13 
11 

113 100 

As shown in Table 3, the predominant pattern to date has been for (inmates) 
to take one college course. Seventy-three per cent of those 80 men com­
pleting courses have taken one course and this accounts for 51% of all 
course completions. At the other extrEme, as shown in Table 3, three men 
comprising 3% of the men completing courses~ have taken 11% of all course 
completions. Stated in another way, 27% of the men have been involved in 
compl~ting two, three or four courses accounting for 49% of all courses 
taken. 

,~, 
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Inmates 

.JL l 

Official & Unofficia1* 
Course QE.£~E_S~ __ 

% 

Dropped First and Only Course ( 41 70 41 68 
44, ( 

Dropped First THo Courses ( 3 6 6 10 

Completed One or More Courses 
Before Dropping a Course 11 20 11 19 

Dropped a Cou~se and Then Com-
pleted One or More Courses 2 4 2 3 

TOTAL 57 100 60 100 

*Official course drops occ~t~edHhere a student dropped only after formal 
registration; unofficial drops counted men who came to classes a few times. 

An ana1ysi.s of course drops by the in.rnates showed several 
distinct patterns. The first and most prevalent pattern of course drops 
was for men wto had no~ earlier successfully completed a course to drop 
a course or to drop two i~ sequence. Thus we find that to date, 41 men 
dropped their first course and three dropped a second course. Together 
these 44 men made up 76% of the sample of men who dropped courses and 
accounted for 78% of all course drops. A second pattern was for men who 
had already completed one or more courses to drop a course. Eleven in~ 
mates or 20% of the cours~ droppers followed this pattern and accounted 
for 19% of the drops. A third. but relatively rare pattern, was adopted 
by t\ .... o i.mnates who first dropped a course but then tried again later and 
successfully completed a course or tHO. 

In addition to the courses given at SCIH, two men were brought 
to the Juniata College campl1s for t.he spring term. They each took two 
units on campus in addition to taking one unit simultaneously at SCIH. 
One stude,nt received an "A" and tHO IIC I Sll ~ while the other student 
received an "A" and two liD's" (failures at Juniata). 

Of the 116 inmates who have been involved in the program 
either by starting or starting and finishing courses, 38 or 33% of them 
are no longer at SCIH, indicating considerable turnover in the prison 
population who would be eligible for the program. Of these 38 men, 16 
have been par.oled, 9 have b!?8n released to community treatment, and 13 
have been transferred to other institutions. Of the 38 men who are no 
longer at SCIH~ 17 completed a total of 19 courses. They also compiled 
25 course drops, 8 of them due to leaving SCIH prior to the time when the 
cour.se was completed. Of the remaining 79 men in the program still at 

,' . 
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SCIH, 55 comp1eced the questionnaires sent to them while 24 did not. 
Therefore, we have background data on 79 men, but questionnaire data 
only from 55 of them. While questionnaires were sent to all men who 
had been in the program, those who had completed one or more courses 
were about three times as likely to return a completed questionnaire 
as those who had only started but not completed a college level course. 

Table 5 shows the pattern of grading and withdrawal for the 8 
units that have been offered at SCIH. Of the 113 men who have seen a 
course through to its completion, 90 of them passed and often with good 
grades. Of all the men who officially enrolled in courses, 65 completed 
the courses. of those 61 men \\1ho withdr'ew from cburses, 45 or "/0 of 
them withdrew before the middle of the term. Elsewhere we Hill indicate 
that some left because of movement out of the prison while others left 
because of lack of interest or anticipated failure. However, 23 of those 
who withdrew did so after the mid-term and with passing marks while 3% 
withdrew with failing marks. 

A 22 19 
B 34 30 
C 35 31 

Pass 14 1.3 

\~ 

W 
W 

Withdrawal Patterns' 
o,~~ __ ~ - N 

Before Mi.d-Term 45 
14 

2 
Passi.ng 
Failing 

74 
23 

3 

D 1 1 Total 61 100 
U or F 7 6 

Completed Course 
Withdrawa Is 

N % 
65 
35 

Total 174 100 

In conclusion to this part of the report, we may note that in 
the first year, 58 un.its were completed by inmates and st.aff and that 55 
units were completed 1n the first half of the second year program. At 
this rate of course completion, the goal of 75 course units for the second 
year of the program shou.ld be E.xceeded with half of the, program year re-' 
maining and,therefore, this goal is being met more than adequately. 

In an attempt to assessnlotivati.on for starting a college course offered 
at SCrH, a checklist of reasons for taking a course with space for write-in answers 
was included in the questionnaire as shown in Table 6. Since the men could check 
more than one item, th!? typical inmate marked three items. Three items were fre­
quently chosen: 71% thought college work would'help their job prospects a 78% 
thought it would ~ .... iden thei.r. i.ntellt',c,tual horizons, and 65"/Q thought a particular 
course sounded interesting. One-third of the men saw a challenge in trying to do 
college work. Generally then,t.he men showed laudable m()d.:ives for taking a college 
course. 
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TABLE 6 

lrunntl' Responseii to tilt' Qllt'Htion: "Check ClS many of tilt! catf'gories 
below which made you decide to start one or more of the co~rs~s listed 
~lbovl'." (N Base of 55) 

Tht' course sounded interesting. 

I wanted to see if I could do col­
lege work. 

I thought it ..... ould widen n,y intel­
lectual horizons. 

There was nothing else to dll. 

My counselor suggested I do it. 

Snme of my friends were going t.) 
try it. 

Some of my friends tried it and 
liked it. 

I thought it would help my job 
prospects when I leave here. 

Other (Write in) 

Item 
N 

36 

18 

43 

4 

6 

o 

o 

39 

22 

,.,. 

Checked 
% 

65 

33 

78 

7 

J 1 

o 

o 

71 

40 

.' •• I' • 

\1. ,: 
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On the other hand, no one checked the two items which attempted to measure peer 
group influence and only 11% reported that their counselor suggested they try it 
and only 4 of 55 saw it as a relief from the boredom of nothing else to do. Of 
the 22 men who wrote in answers, nearly half said they took a course for self­
improvement and for self-insight. For example, one person \vrote f'I felt it would 
be beneficial to me in understanding my..:el£ and surroundings," while another: 
said, "To better myself," and another, "I hoped it would help me knmi! myself and 
others better." Nearly an equal number wrote they took a course to acquire 
education as either an end in itself or fot job preparation. For example, one 
inmate wrote in, "want a degrec~ql1alification for a CPA," while one \iltote, 
"wanted to further my education," and another stated "personal desire to develop 
writing techniques." Some other comments \vere, "I enjoy doing it" (from a per­
son who had served 5~ year.s on a 12,025 year sentence), "the college program was 
the second thing in my t:r.eat_men~ plan," "looks good on record", "there ~vas a very 
limited selection of choi.ces." 

Of the 55 men who answered 1-. 11 r:: cuest.ionnaire, 20~had dropped at least 
one course. Tables 7 and 8 show the~r responses to questions about future par­
ticipation in the program and r~asons for dropping a course. A majority of the 
men who had already dropped a course indicated they hoped to take another course 
later. Tbis ipdicates that while they had not successfully completed a course, 
they hoped to try again. Several of those who indicated an uncertainty about 
taking college COur.ses pointed (lut they do so because they did not know how long 
they would be at SCIH due to possibilities of parole or transfers. 

Reasons for droppi.ng (Oinse.s \V<·'.e quite varied, although no man indicated 
that the reason for dropping was because the course was too hard. But a fifth 
indicated they could not. study anymore, a fourth indicated they weren't interested 
in the material once they got 1nl.0 it, while 55% chose Some write-in response. 
Four had to drop a course hecause of out·-of-·insti.tuti.on C01.lrt appearances~ con­
finement to their cell block or illness. Several said they were more interested 
in doing other things like a new job, working on music

3 
working on a para-legal 

project, or earning extra money by working overtime, or fear of failure i.n the 
course. One person each sa:i,d they dropped due to "course too theoretical," "hard 
studying after wor'k s " "personal business" and conf1i.ct Hith another course. Many 
of these reasons appear justifiable in this program and are to be expected. 

In this section of the report~ we wish to look at: (1) how inmates per­
ceive the results of this program in changing their own attitudes; (2) in what 
~vays involvement in the program are r.elated to behavioral changes Within the 
institution, and (3) pX'oblem ar·\.?:as that need to be dealt with to i.mprove the 
program in the e.yes of inmates. 

Attitudes About Personal Effects of Course Work --=-0;..,................ --=;'O'-...:.&:..,.- .... --... '-"'.a.o-'--~~~~~~_~ ____ ~~ ... -=au 

Table 9 shows the responses of 55 irunates to the questionnai.re 
item about the personal effects of the course work Lhey have taken to date. 
Of these 55 inmlHes, 42 had cor.tpleted one or more cOllrses whi.le. 13 had 
started but dropped a course. Their responses give evi.dence that [our 
of the goals of the program (Dnproved cOMnuriication skills, improved in­
mate adjustment, potenti.al £01; improved post-release adjustment and i.m­
provement 0f pre-Ielease prcparaLion) have been partially successful. 
For example, 38% of t~e irunat_Gs said they wlderstood their own motives 
and buhavior "a 101.:" bettel.' as a result of the progrtrln, while 35% said 
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TABLE 7 

RESPONSES BY INMATES \.JHO HAD DROPPED A COURSI~ ABOUT 
FUTURE EDUCATION PLANS 

Hope to take another course later. 

Do not plan to take anymore college 
courses here. 

Am not sure about participating in the 
college program in the future. 

TOTAL 

TABLE 8 

N 

13 

3 

2 

18 

RESPONSES BY Ii~HATES WHO HAD DROPPED A COURSE ABOUT 
REASONS FOn. DROPPING A COUHSE 

I found I wasn't interested in the material. 

I found the course was too hard for me. 

I can't study anymore. 

I wanted to do something else I found more 
inte~esting (specify what):* 

Other (write in):* 

TOTAL 

*Write in answers arc explained in the text. 

N 

5 

o 

4 

3 

8 

20 

"". 

72 

17 

11 

100 

% 

25 

o 

20 

15 

40 

100 

-------------------------------.... '!!!'~.j .. !!I!x!"'. --""!"'"---~::ca!!!!!l!'.~---~_.~~_._ ............... , .""" '"" .... 
,', 
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TABLE 9 

Itunate Responses to the Question: "I think the college course ~vork that I have 
done to date has helped me personn11y in the following ways." 

(In %) 

I understand my own motives and 
behavior better. 

It helped clarify what I want to 
do when I get out of here. 

It helped me get along better 
with other inmates. 

It increased my desire for 
further education. 

It improved my ability to com­
municate with others. 

It helped me get along better with 
or understand SCIH counselors and 
officers. 

I think it will help me adjust 
better when I leave here. 

It better prepared me to under­
stand the world I live in. 

It has improved my chances for 
earlier parole. 

Other,Ovrite in) 

Check only one response for each statemont, 
but bo sure to check at least one response 
for each statement. 

A Lot - Some A Little None No ResponsE.! 

38 35 11 2 15 

31 29 15 11 15 

15 29 22 15 20 

58 16 7 4 15 

38 26 13 7 16 

31 29 9 16 15 

51 22 11 2 15 

47 35 4 2 13 

15 16 22 29 18 

13 o o o 87 
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it made "some" improvement in thi.s regard. Thus, a total of 73% of the 55 men 
felt it helped t.hem understand themselves either. "a lot." or "some". Sixty per 
cent of the men reported it helped clarify what they wanted to do ~hen they left 
SCIH either a lot or some. Seventy-three per cent reported they thought it would 
help them adjust better to the outside world either a lot or some while 83% felt 
it helped them a lot or some in better preparing them to understand t.he world they 
lived in. Sixty-four per cent felt it helped them either "a lot" or "some" in 
improving their abili.ty to conl!nuni.cate with others. Forty·-four per cent felt it 
helped them some or a lut in getting along better ~l7ith inmates, while 60% felt it 
improved their abili.ty to get along better with or understand SCIH counselors or 
officers either some or a lot, and 58% felt it increased their desire for further 
education "a lottl. While it is difficult to assess ~l7hether the program will ac­
complish these goals and not only men's perceptions of them, these statistics 
would suggest that the college program is helping a large proportion of the in­
mates pl"epare for release. The i.runates were perhaps realistlc in th:i.s regard in 
that only 31% of them felt it would improve their chances for earlier parole 
either some or a lot. Thirteen men also wrote in answers as to how partiCipating 
in college work had helped t.hem. One wrote, "the cou~~se has sho'wn ho\,' complex 

. people's lives are", while another concluded it "showed me the importance of liv­
ing more effectively," and still another felt "it has helped me wi.th the trade 
I wish to take ~l7hen I get out of here," whi.le one person found "persona: satis­
faction in pursuing something and completing it for the first time." 

In pursuing the question of the personal effects of participating in 
the college program,we statistically controlled for the number of courses com­
pleted to see how this would effect responsps O~ this qU2stion. Table 10 shows 
a rather curious and perhaps un~xplainable result, that is, that gsnerally men 
who have completed just one course feel it has benefited them more. than the men 
~vho have c.ompleted two or morE. ('ourses. It may be that a fir.st colle.ge course 
has a greater impact in changing perceiv~d attitudes than does completing two or. 
more college courses with the latter being spread over a greater period of time. 
While some of the results shown in Table 10 are above the usually accepted sig­
nificance level of .05, they do indicate that having completed one or more courses 
is more likely to result in positive attitude changes than in having only started 
but not completed a course. 

In another attempt to see if the. program had been successful i.n improving 
inmate pre-release preparation we asked inmates if they f«=.lc they had advanced 
their "status H wi.thin the institution because they had par.ticipated in the col­
lege program. As shown in Table 11., 65% either said "eo", "donit know", or did 
not respond. If they checked "yes H

, they were asked to "cicscribe how and ~l7hy you 
think SO." About ten of tbe men wrote that they thought it improved t.heir posi­
tion with the counselors in somc:~ way. A man in for life wrote, "I can relate 
to the personnel better. Prior to my education, I could not express myself in 
a clear manner. Since then I have lost most of my frustrations when dealing 
~ith other people. When I speak with my counselor I can relate exactly and 
clearly my problems, my desires and needs." Another inmate wrote "Aside from 
some officials and residents showing signs of resentment and envy, most officials 
and residents have shown a great deal of respect and admiration." About six men 
said that they felt it showed tha~ they were preparing for the future or fa~ing 
up to their problems. A number of men felt it gave them a chance to show re­
sponsibility and initiative. A number also mentioned that it helped them com­
municate better: "I find that I have been able to communicate better with the 
staff members that I work with, and this in turn has many residents bring problems 
to me." Several men Illentioned that it brought greater respect from fellow inmates 
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TABtE 10 

REL'I TIO;\SHIP OF PERCEI\'ED EFFECT OF INVOLVENENT 1:\ COLLEGE EDUCATION PROGRMI BY NUt-lBER OF COURSES COl'!PLETED 

QUESTION 

I understand my own 
motives and behavior 
better. 

It helped clarify what 
I want to do when I get 
out of here. 

It helped me get along 
better with other inmates. 

It improved my ability to 
communicate w.ith others. 

I think it will help me 
adjust better when I 
leave here. 

It better prepared me to 
understand the world I 
live in. 

NO. OF 
COURSES 
COHPLET;::D 

Course Started 
1 Course 
2 or Hore Courses 

Course Started 
. 1 Course 

2 or Hore Courses 

Course Started 
1 Course 
2 or Hore Courses 

Course Started 
1 Course 
2 or Hore Courses 

Course Started 
1 Course 
2 or Hore Courses 

Course Started 
1 Course 
2 or Hare Courses· 

A LOT 

15 
50 
33 

23 
42 
19 

8 
15 
19 

0 
62 
38 

23 
62 
56 

31 
54 
50 

RESPONSES IN '7'0 

A LITTLE, 
NONE, OR NO 

SOME RESPONSE 

31 54 
35 15 
40 27 

23 54 
23 34 
44 37 

8 84 
39 46 
31 50 

31 69 
19 19 
25 38 

31 46 
19 19 
19 25 

15 54 
38 8 
44 6' 

l'{ 

13 
26 
16 

13 
26 
16 

13 
26 
16 

13 
26 
16 

13 
26 
16 

13 
26 
16 

SIGNIFICAXCE 
LEVEL 

.15 

.35 

.20 

.01 

.25 

.01 
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and indirectly this suggests that participating in the college program increases 
leadership potentia 1 amOt1g SOITe imna tes. One man rather convincingly wrote, "My 
taking part in college level education has given me some badly needed self-con­
fidence. Reaching small goals such as this has helped prepare me for society. 
Although I found the work involved difficult, I still feel that what I di.d ab­
sorb will help me in the future." In conclusion, over one-third of the men who 
completed the questionnaire felt the program had clearly improved their status 
within the institution because education is respected, because it had improved 
their communication with others by adding to their self-confidence and by show­
ing they were demonstrating initiative in preparing for the future. 

TABLE 11 
..cot....::r-..:.=;~_......a-. 

Inmate Response '.:0 the question, liDo you feel you have advanced your 
status within the institution because you have participated in the 
college program?" 

N % - --
Yes 19 35 
No 15 28. 
Don't Know or No Response 21 37 -<- ~-

55 100 

In an attempt to get at whethe:r the college progr.am had improved not on-
ly attitudes but also behavi.or, the misconduct record of each inmate was checked. 
The number of misco~ducts p~r year was calculated for each man. 1 

In Table 12 we compar:ed t.he number. of mi.sconducts per year before and 
after entry into the college p~ogram by course status, i.e., whether a man had 
started but not completed a course, finished one course or finished two or more 
courses. In all three cases, there was a reduction of misconducts, but most 
noticeably among men who had either only started a course or finished but one 
course. We suspect, but lack the analysis to check) that men ~vho have completed 
two or more courses are more likely to be men with long sentences and older and 
perhaps, therefore, less subject to behavi.ora1 changes. Among men who had started 
but not completed a course, 58% had no misconducts.before entry into the program 
but this ros~ to 79% after entry into the program. And the number and therefore 
the per.centage of these men who had .1. to .99 mi.sconducts per year or'one or more 
misc6nducts per year fell after entry into the program. 

In Table 13, we find that any involvement in the college program in-
creased the number of men with no misconducts fr'om 51 to 63, while reducing the 
.1-.99 msiconducts from 18 to 13 and the one or more mi.sconducts per year from 
10 tq 3. These findings are statistically significant at the .06 level whi.ch 
means this result would not have occurred by chance more than 6 out of 100 times. 

lWhile we would have liked to rate the severity of misconducts into either major 
or minor or by type of misconduct, the records did not allow us t.o do that with 
any precison. There were also problems of rate calculation. When a man had only 
been in the college program for a period of time like six months and had no mis­
conducts, this was counted as none per year. 
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TABU: 1.2 

~CONDUCTS PER YEld~ BEFORE AND AFTER ENTRY INTO COLLEGE 
,!'ROGRAM BY COURSE STATll') 

HlSCONDUCTS PER YEA!; 

Il L! f l' r l' I': I' I r y , N After Entry 
o .1-. '," 1 or more a 

Started But Did N 14 5 5 24 19 
Not Comp Ie t.e A 
Cour Sl' % 58 21 21 100 79 , _ :c: . 
Completed One N 25 9 3 37 30 
Course 

% 68 19 13 100 81 

Completed Two N 12 4 2 18 14 
or ~lore Courses % 67 22 11 

100 
78 

-
TOTAL 79 

'fABLe. 13 

MISCONDUCTS PER YEAR l.lEFURE AND AFTER ElITRY INTO COLLEGE 
PIWGHAH 

1- 99 1 . 
4 

17 

7 

29 

2 

11 

o .1-.99 1 or more 

Before Entry Into Program N 51 18 10 

% 65 23 12 -
After Entry Into program N 63 13 3 

1'0 80 16 '4 

Percentage Change: +24 -28 -70 

Chi Square = 5.81 sig. nt .06 level with 2.d.f. 

or mur 

1 

4 

a 
0 

2 

11 

Tota 1 

79 

100 

79 

100 

l' 
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While 28 men had misconduc t tecords befor.e entry :Loto the program~ this ~vas 
r.educE:d. to 16 a:-ter entry into t ftt.' program for a 437., gain. The number: of in­
mates wL~h no rnLsconducLs increased 24%. One or more misconducts per year de­
c~eased from 10 before entry to 3 afLer entry for a 70% gain while .1 to .99 
m~~con~uc~s.decreaspd ftom 18 ~o 13, a 28% change. In summary, misconduc.ts 
were sLg~L£lcant~y reduced by lnvolvement in the program which suggests that the 
l:rogram L~ reaclnng sever it 1 of i.ts goals: improved pre-release. adjustment and 
unproved 1.nmate adjust.ment 1.Hthin SCIH. 

?ne ~otential p~ob10m area was to determine if men in the college program 
~ere Lnformed about It and how they got their information. Table 14 shows that 
lnmates have .no1: obtained iI1formati.on about the college program from any single 
SOU.1:ce. An 1 t f I ' _ cmos 0 tJ0 mbD Lnoicated they fourid out about the program from two 
or. three sources. Hmvever, only 2570 i.ndicated l.t came from their counselor. All 
th1s s~g~ests .that in an institution in which there is a continuing tu~nover of 
men eh.gLbJ: for the,program that mulLi.ple sources of information about the program 
need to be 1n.operarlou and that mailing lists need to be revised frequently to 
reach the maXlmum population. 

Table 15 shows ioo~te reactions to the question of accessibility of 
~nfo~mation.about the college p~ogram. ~hile over half thought information was 

eadL1y ava~labl~, about one-thLrd felt Lt was just somewhat avajlable. We then 
asked qu~stlonnal.re YBspondE::nts what " cou ld be done to improve communications 
so that 1.nms:es ar~ bett:c:r 1.o.formc.d about the college program?11 Thirtv i.nrnAres 
made Sl.L~gt:!st~.ous aDout how to improve communicat.ions. Their suggestio;s hav~ been 
categorLzcd Lulo the. following possjbllities· (1) Better infor th 1 ab t tl ". . m e counse .lor s 

ou .1e program so that they in turn can (n) explain it to i.nmates and (b) d' -
cuss lot at groll c 1. . ( ) 1.S " .. . p .ounss lug sE:ssl.ons, ,2 Develop a prison newspaper/ne\vsletter 
WL~~ ~~format10n ~n Lt nOL onJ.y about r~e college program at SCIB but other In-
stlotutlons (to whl.ch Lnmates mJght transfer) (3' H ld . d" . th" . . .. ,) 0 perl.o 1.C general met,tings 
lo~ e gymnaSJ.um ~vher€ teachers could explaln the program and/or give an or'ienta­
tLon to fo~thcomlng cours~s, (4) Have it bulletin board in each block and/or ~t 
the Educat10n Offlce and/or Diagnostic Center s ec· r · 11 f . d . . (5) 'r" .. p LLLca. y or e ucatLon notLces 
" DJ.S_,rJ~bule pn.nted i.nformat.:i'.on to each oecupied cell and/or to persons eligible 
f~r the program, (6) Hav~ th~ Education Office periodically explain all their pro­
gtams, (7) Hake annOUl1c(-ments about j t pd or to mOVl-es (8) DId 1 . " . " ,. eve op a stu y area 
W1ere l.nma;es could share In.i:ormaLion with each other and/or ~vith a Ilcollege 
couns~lor. ' ,The evaluator1s opinion is that most of the men are informed about 
the pI ogram. :,f they are i.nterested In it, but that communication should 
proved, partlcularly for new men coming into the Diagnostic Center. be im-

I nl1~a. t e P,ro !?1:~~~2E.l<,f1.:~ . ..f52~~~ 

In an effort to detE.'rmine what problems inmates exper.ience in taking 
co~lege level courses, we took two approaches. We asked men to indicate the 
thLngs they found hardest in taking courses and also tp provl'.de h t ' suggestions on 

O\v., ~ 11~r,rove the,program. Table 16 shows the problems men £e~el they face and 
conflxm feedback g1.ven to some of the h?achers 1'1 t 
(1) finding a quiet place to study (53i) and (2) f,.lE"d:

wO 
pararnloun:. problems are: 

(
l r') _. . o. 1.n 1.ng enoug 1 tl.me to s t:udy 
I ~. It LS hoped these two problems can be resolved in the Ilear fut b 

d~ l' SCI II . ' . . , ut"e y 

( e~e ~pLng a .. ll Leat'tllng Center": The"! focal point for Career Education 
,Grant '~S-367-73A), and by instituting a policy of only a half day of lork £ 
lnlUat;(lS l.nvolved :i.n t.he collegp Pl'Ot'l-nnl Both of tbes st . Id 1 v h or 1 tl 1 . . ~ ., .• . e e p s won a so e lp 
~OV~l~ ~ro)10m ~f ~earnln~ to read a lot of material (mentioned by 26% of 
the l.nmates) <lnd Qccess Lo hbrary I1wteri.a1 (27% ll1('ntiOtH.!~). Thir.ty-one per 
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'e 28 men had misconduct ~ecords beiore entry into the program, this was 
lCed to 16 after f ;.ry into t lJe progr.:tm [or a 43% gain. The number. of i.o­
:s wi.th no misconducts increased 24%. One or more misconducts per year de-
sed from 10 before entry to 3 aiter entry for a 70"/0 gain \vhile .1 to .99 
onducts decreased from 18 to 13, a 28/0 change. In slJmmary, mi.sconducts 

. significantly reduced by l.nvolvement in the program ~vhi.ch suggests that the 
.ram is reaching several of its goals:. improved pre-release. adjustme~t and 
oved inmate adjustment \\ll.thin SCIH. 

1Uni~~~~~!....1!:~,£.~,J~r.£gra~ 

One potential problem area was to determine i[ men in the college program 
. informed about it and how t.he.y got t.heir infOl:mation. Table 14 shOlvs that 
tes have not obtained i.nformation about the college program from any single 
'ce~ And most of the men Lndicated they found out about the program from two 
hree sources. However, only 25% indicated It came from their counselor. All 

suggests that in an institution in which there is a continuing turnover of 
eligible for the program that m11ltl.ple sources of information about the program 

to be in operation and that mailing li.sts need to be revised freq~ently to 

h the maximum population. 

Table 15 shows in..'1lace react.ions to the question of acc.essibil:i.ty of 
rmation about the college program. Wbile over half thought information was 
ily available, about onG-third felt i.t was just somewhat available. We then 
d questionnaire r:e.spondent.s \vhat "could be done t.o improve comlUUl1Lcations 
hat inmates are belter i,nformed about the co1l0ge progr.am?11 Thirty inmates 

suggestions about hmv t.o improve comm1.lnicatl.ons. Their suggestions have been 
gorized into the folloWing pOSSibilities: (1) Better inform the counselors 

the. program so that. they in turn c.an (a) explain it to inmates and (b) dis­
it at group counse 15.ng SE SSi011S ~ (2) Develop a pri.son ne.wspaper /ne\Vs letter 
information in 1.t not only about the college program at SCIH but other 1.n-

utions (to ~vhich l.mnates mLght tr:ansfer), (3) Hold per lodic genet'a 1 me",tings 
he gymnasium vlhere t.eachers could explain the program and/or give an ox·ie.nta-
~o forthcoming courses, (4) Have a bulletin board in each block and/or at 

Education OffLce and/or Diagnostic Center specifically for education notices, 
D:i.str.ibute printed informat:i.on t.o each occupied cell and/or to persons eligible 
the program: (6) Have tht· Educat ion Off ice pc·.r.iodically explain all their pro­
s, (7) Make announcements about it prior to movies, (8) Develop a study area 
e inmates could share information wit.h each other and/or wlth a tlcollege 
se10r. 1I The evaluator's opinion :i.S that most of the men are informed about 
program if the.y ar.e interested in it, but that communication should be im-· 
ed) pariicularly for new men coming into the DiagnostiC Center.. 

~2.b 1~~T.2., ki~....£52~.~ 

In an effort tp determine what problems inmates experience in taking 
ege level courses,we took two approaches. We asked men to indicate the 
gs they found hardest in toking courses and also tp provide suggestions on 
to improve the' progr·aJ1l. Table 16 shows the p170blems men feel th0Y face and 
irm feedback g·:i.ven to son1e of the. te.achers., The l\-w paramounl pr oblems are: 
finding a quiet place to study (53%) and (2) findIng enough time. to study 
). It is hoped these two problems can be resolved in the near future by 
loping a SCIll "Lear.ning Ccnler": The focal poi.nt f017 Career Educat.ion 
lt #DS-367-73A), and by instituting a policy of only a half doy of wotk for 
tes involved in the college progl;am. Hoth of tlwse steps would also he lp . 
'\ the problem of ~earnj ng. to read a lot of ma.t;eri<ll (l1lentio tl :d by 2~ ~f 
~nmates) and access to library material (27% ~entioned). Th1rty-one per ,I 
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TABLE 16 

Inmate Responses to the Question: "The Thing(1)) I found hardest in 
taking (a) course(s) \v8s (check all items \vhich apply to you):" 

Learning to read a lot of material. 

Learning to understand difficult 
rna teria 1. 

Learning how to study books. 

Learning to think in the aba trac t. 

Being able to understand the teacher. 

Doing mathematical problems. 

Learning how and when to take notes 
in class. 

Writing essays or essay answers on 
tests. 

Finding a quiet place to study. 

Finding enough time to study. 

To get necessary library material. 

Other (Write in) 

(N Base: 5i3) 

N % 

13 26 

16 31 

14 27 

12 23 

3 6 

3 6 

12 23 

16 31 

28 53 

25 47 

14 27 

11 21 

. ..... , , 
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cent of the men checked having difficliities with writing essays or essay answers. 
Steps are being taken here to advise new students to take the college Writing Pro­
gram first and also of offering it each term of work. In the write-in answer to 
the question of the hardest thing they found in taking courses, several men 
mentioned they experienced problems in dealing with personal problems or depres­
sion, poor cell conditions, poor counseling, lack of incentives, and maintaining 
interest. 

Thirty-seven of the 55 respondent~ made one or more suggestions about 
how to improve the college program. Many of the suggestions were good ones and 
steps are being planned to implement them where possible. The easily categorizable 
recommendations are shown in Table 17. Other recommendations included more books' 
for the library, developing a quiet study area, having a qualified educational 
counselor, offering basic courses each term, making English composition mandatory, 
and letting inmates \vith college experience tutor other inmates. 

TABLE 17 

1. Provide greater variety of courses. 

2. Provide opportunity to take more than one course at 
a time (01' i.n Lhe summer _. 1). 

3. Have more class time. 

4. Enlarge oh-campus program 

5. Show plan of course offerings for a longer period of 
time and where course wor.k \vill lead for individual 
planning and/or rehabilitation program. 

6. Receive more individual attention from teac~ers or 
have opportunity to talk to them outsi~e class. 

7. Provide more study time by reducing work to one-half 
day. 

N 

16 

9 

7 

6 

5 

4 

4 

Juniata College teachers \vho have taught at SCIH found a wide range of 
abilities and interests among their inmate students. Some i,runates apparently 
start the program with uninformed expectations, inadequate preparation, low 
ini'tiative, and unwi.llingness to do the necessary work. Because of this, 
instructors need to clearly infonu students of cour.se requirements and maintain 
control of the class as well as experiment with ways to maintain high interest 
and discussions in the units. 

In sumnary, while there are a number of ways the program can be improved 
to better meet inmate needs, marly i6mate suggestions ~ou1d necessitate a con­

siderable expansion in the size and dollar cost of the program. This is particularly 
true with regar.ds to more courses being offered. Because of the present pattern 
of unit offer.ings, most men who have fairly short sentences will not take more 

l/1li' 



. ' -, 

l • 

- 19 -

than a few college courses. Men with longer sentences may be able to earn a 
greater number of transferable credits. A few men who show a good ability for 
college work by successful prior work in courses offered at SCIH and can get 
security clearance should be brought to the Juniata College campus. 

Conclu~s ~ll1d Recommencl~~ 

The evaluator believes that the goals of the college education program are generally 
being met; however, some. of these goals are hard to measure. A summary of the evidence 
for this conclusion follows: (1) Ualf-way through the second program year, 49 inmates 
and staff have completed courses where the goal was 75 for the year. If the present rate 
is continued in the fall, nearly 100 units of credits (100 courses) will be completed, 
(2) T~vo inmates were brought to campus in the Spring of 1973. Both of these men reacted 
fairly well to the program and no non-academic problems occurred. However, one of the 
men failed two out of three courses. This wOllld suggest that more careful review of po­
tential candidates for on-campus study and study assistance while here might be in order. 
Thus, this goal was met, but satisfactory completion of all units would have shown more 
promise, (3) A large proportion of inmates, especi.ally those. who completed one course, 
reported their corrununication ski.lls were increasf::d. This goal was reached for a majority 
of the men in the program, (4) By a number of indices, improved inmate adjuS"tment with-
in SCIH occurred as a result of the program. Host inmates reported gains in Relf-insight, 
conununication skills, preparation fOJ~ the future, desire [or.' more education, better Llnder­
standing of SCIH officers and counselors, and anticipaLed better po~t-release adjustment 
as a result of involvement in tbe program. Furtbermore, a statistically significant re­
duction of misconducts occurred after entrance into the program, (5) The above evidence 
is also used aR jndication that the tnmates an: h~t:tt!r p!.epdI"eu [or release from scaH. 
Conversations with counselo~s indjcated high support for the program based on the gains 
they had seen result from it, (6) While one of the goals of thE: program is improved post­
release adjustment, no effort was planPf-:d to e'lalll.at.e whether this goal 'is being reached 
because of the difficulty of evaluation aDd the. fact that such Evaluation would duplicate 
a Carnegi.e-Mel10n University st.udy wh.i.ch is att.empting to assess whether college course 
work reduces recidivism among releasees, (7) Since only three SCIH officers have com­
pleted course work, no effort was made to see if the rehabilitation program was improved 
as a result of their course work. 

A number of recommendalions fo110\·, from these conclusion.s in the mind of the 
evaluator. The overall conclusion is that the program should be continued with both some 
expansion and some modification. The fo110\ving specific recommendations aX'e madE. to imple­
ment it: 

1) 

2) 

, 
TJ.1e most: important recommendation is tha t iruna tes be a llowed to carry two uoi ts 
at once, an original goal of the program. Educational space limitations and non­
release of inmates from wO'tk has made this impossible in the past but with the 
development of a "learning center" at SCIl{, the proper scheduling of courses, 
and the initiation of a policy that inmates emplyed by either SeIH or Correc­
t'ional Industries be released fr.om work for one-half day if they are taki.ng 
either one or two courses should enable more inmates to complete courses. 
This should also lower the cost of education per inmate by increaSing course 
enrollments. 

A second recommendation, related to the first, is that more courses be offered 
at SCIlI. At the same tim(~ it should be pointed out that there should be an 
clppl:opriate mix of beginning and adv£lncec1 courses for i.nmates just beginning 
in the program and those who have been in it for several years. Our findings 
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than a few college courses. Men with longer sentences may be able to earb a 
greater number of transferable credits. A few men who show a good ability for 
c~llege work by successful prior work in courses offered at SCIH and can get 
security clearance should be brought to the Juniata College campus. 

one Ius ions and Recommendations 

The evaluator be.1ieves that the goals of the college educaq,on program arc generally 
'eing met; however, some of these goals are hard to measure. A summary of the evidence 
or this conclusion follows: (1) Half-way through the second program year, 49 inmates 
nd staff have completed courses where the goal was 75 for the year. If the present rate 

. s dontinued in the fall, nearly 100 units of credi.ts (100 courses) will be completed, 
2) Two inmates were brought to campus in the Spring of 1973. Both of these men reacted 
ai~ly well to the program and no non-academic problems occurred. However, on~ of the 
en failed two out of three courses. This would suggest that more careful reVLew of po­
ential candidates for on-campus study and study assistance while here might be in order. 
hus, this goal was met, but satisfactory completion of all units would have shown more 
romise, (3), A large proportion of inmates, especially those. ~vho completed one cour~e,. 
eported the it' cOnL'l1u.nica t ion s ki.lls were incres sed. Thi.s goa 1 ~'la s reached for a ma J or Lty 
f the men in the program, (4) By a numbel: of indices, improved inmate adjustment with-
n SCIH occurred as a result of the program. Host inmates reported gains in self-insight, 
omIl1unicati.on skills ~ preparation for.' the future, desiJ:c for 1'l.ore education, bet:er under­
tanding of SCIH officers and counselors, and anticipaLed better post-release adjustment 
s a result of involvement in the program. FUl:ther'more, a statistically significant re­
uction of misconducts occurred after entranco into the program, (5) The above evidence 
s also used as indication that the :i.r,mat<?s ar", better p!'8par~d rut release from SeIH. 
onversations with counselors ipdicated high SlJpport for the program based on the gains 
hey had seen result from it, (6) While one of the goals of the ~rog~am ~s im~roved post­
elease adjustment, no effort \Vas plannf.d to (,'1alll.ate whether thl.S goal l.S bel.ng reached 
~cause of the di.fficulty of €:valuati.on and the fact that such evaluation would duplicate 

Carnegie-Mellon UniverSity study wh.i.ch is at~empting to aSS8SS whether college course 
~rk reduces recidi.vism among releasees, (7) Since only three SClH officers have com­
leted course work, no effort was made to see if the rehabilitation program was improved 
s a result of their course work. 

A r..umber of recommendati.ons follmv from these conclusions in the mind of the 
valuator.. The overall conclusion is that the program should be continued with both some 
_pans ion and some modification. The following specific recommendations are made Lo imple­
_nt it: 

1) 

2) 

The most important recommendation is tha t inma tes be a llowed to carry two unit s 
at once, an origi.nal goal of the program. Edu.cational space li.mitati.ons and non­
release of inmates from work has made this impossible in the. past but wi.th the 
development of a "l earni.ng cenl:et- II at: SCIH, the proper scheduli.ng of courses, 
and the init ia tion of a po Hcy tha t 1.nma tes emp lyed by ei ther SClH or Correc­
ti.onal Industries be released from \vork tor one-half day if they are taking 
either one or t~"o courses should enable more inmates to complete COUl'ses. 
This should also lower the cost of education per inmate. by i.ncreasi.ng course 
enrollments. 

A second recommendation, related to the first, is that more courses be offered 
at SCnI. At the same time i.t should be pointed out that there should be an 
appropriate mix of beginning and advanced courses for inmates just beg~nning 
in the program and those who have been in it for several years. Our f1ndings 
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han a few college courses. Men with longer sentences may be able to earn a 
.reater number of transferable credits. A few men who show a good ability for 
ollege work by successful prior work in courses offered at SClli and can get 

"ecurity clearance should be brought to the Juniata College campus. 

'sions and Recommenclations 

he evaluator believes that the goals of the college education program are generally 
met; however, some of these. goals arc hard to measure. A summary of the evidence 
lis conc Ius ion follows: (1) Ha If-way through the second program year, 49 inma tes 
'aff have completed courses ~~here the goal was 75 for. the year .. If the present rate 
lti'hued i,n the fall, nearly 100 units of credits (100 courses) w~l1 be completed, 
'0 inmates were brought to campus in the Spring of 1973. Both of these men reacted 
. well to the program and no non-academic problems occurred.· However, one of the 
.il~d two out of three courses. This would suggest that more careful review of po­
l candidates for on-campus study and study assistance while here might be in order. 
this goal was met, but satisfactory completion of all units would have shown more 

.e, (3) A large proportion of inmates, especially tho,~e who, completed one cour~e,. 
ed their communication skill.s were increased. This goal was reached for a maJor~ty 

, men in the progrnm, (4) By a number of indices, i.mproved inmate adjuS"tment ~vith-
H occurred as a result of the pr:ogram. Most inmates reported gains in self-insight, 
lication skills, preparation for the future, deaire for ~ore education, bet~er under­
ng of SCIH officers and counselors, and anticipated better post-release adJustment 
csult of involvement in tbe program. Furthermore, a statistically significant re­

.n of misconducts occurred after' entrance into the program, (5) The nbove evidence 
o usc·d ns indi.ci:1tton that the :!.11;nntes at'e bet.ter pr.epar8d £Oi: release ItOlll SCnl. 
sati,ons ~vith counselors ifldi.cat ed high s\1pport for the program based on the gains 
ad seen result from it, (6) While one of the goals of the progtam is improved post­
e adjustment, no effort. \"as planncd to I:'valuate whether this goal is being reached 
e of the difficulty of evaluation and LhG fact that such evaluation would duplicate 
egie-Hellon Universtt.y study ~vh.i.ch. is attempting to assess whethel: college course 
educes recidivism among release~s, (7) Si.nce only three SCIH officers have com-
course work, no effort was ~ade to see if the rehabilitation program was improved 

esult of their course work. 

~umber of recommendations follow from these conclusions in the mind of the 
tor. The overall conclusion is that the program should be continued with both some 
ion and some modification. The following specific 'r:ecommendations are made to l.mp1.e-
.t: 

) 

, 
The most: important recomme.ndation is that inmates hr allowed to carry two units 
at once, an original goal of the program. Educational space limitati,ons and non­
release of inmates from wo-..:-k hns made this impossible in t.he past but wi.th the 
development of a "learni.ng center." at SCIH, the proper scheduling of courses, 
and the initia ti.on of a policy tha L 1.nma tes emplyed by either SCIIt or Correc­
ti.onal Industries be released from work for one-half day if they are taking 
either one or two courses should enable more inmates to complete courses. 
This should also 1.o~ver the cost of education per ~lUnate by increasing course 
enrollments. 

A second recommendation, related to the first, is that more courses be offered 
at SCIH. At the same time it should be pointed out tha t, there should be an 
appropriate mix of beginning nnd advanced courses for i.nmates just beginning 
in the program and those who have bean in it for several years. Our findings 
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This brief pa~t of the report will cover four questions: (1) What other 
findings were uncovered with regnrd to the college education program?, (2) Was 
an adequate amount of time allowed to evaluate the program?, (3) Were adequate 
evaluative criteri.a developed?, (4) What difficulties were encouritered in the 
evaluation process that need to be addressed? 

A number of other findings were uncovered in the research carried out under 
the evaluation process. Some of these findings did not directly assess the effec­
tiveness of the program but tried to determine if success in the college program 
would be better predicted. In this regard, we found thnt neither grade point 
aver.age earne.d by J.nUl3tes nor t}1t> :1,'lmber.' of courses they completed \-Jas relateel to 
the. age of imnates, or the n~;.'1b'2r of years since they completed formal schooli.ng 
or years served to elate on their present. sentence or years before their minimum 
sentence was due. There ~vas a ]mv positi.ve corr.elati.on between inmates LQ •. 
and the number of courses ~ornpleted and a low positive correlation between grade 
in school i.n which an ir' ... l1atG \",ns placed by thc' Wide Range Achievt'ment Test or the 
Stanford Achievement Test and his grade point average and 'the number of courses 
completed. Of the 55 inmates that we gathered data from,14 reported having done 
some prior college work. While prior collEge work was not correlated with the 
number of courses started and/ct completed, those who had prior collage work were 
less likely to either get CIS or failing marks in their courseS. 

The eval'lator ~vas bixed at half tj,me for the three summe.r mOT'ths or for a 
total of 240 hours at 20 hours per wepk fOl 12 weeks. Ue put lfi 280 huurs. H~s 
time could h3ve been reduced by having a kfy-punch operator ava~lable for key 
punching. The evalL'.aU.on t~,ms ~vas tr.ere.fOl:'E Dear.ly adECJuate and if simi,lar 
evaluative procedU1:'es for jlJ.St. i,ht: ir.1l1:lte po!:'U.on of the program ~vere us(:,d again) 
1.50-200 hours should be adEquatt. for the Evaluation procedure. However, one part 
of the proposed evaluati,or~ .~ H:at de:alir.g wi.th changeS nmong offic.ers partiCipating 
in the program - was not Q~d~rtaken due to the fact that only three officers were 
involved in i,t. F'.11:'thelmor.'e~ 1)() 1.T.1format~,on was gat}1Et'ed from :'mnates' counselors 
l.nasmuch as they felt they werE too busy t.O give detailed information on each of 
their counselees an~ no money was conrained in the budget for ~hcir overtime pny. 

Adequate short-term criterl.a were used to evaluate the success of the program 
in the evaluator's opinion. One way that program evaluation might be improved, 
however, is to develop atti.tude and value Dssessment measures which would be 
utilized in a' pr'e-ent,ry nod post-·entry way as was done wi.th !:'ate of misconducts 
in this study. This approach would allow more precise causal inference .that 
changes in attitudes and vnlues were due to :i,nmate parti.cipaU.on :i.n the. pl:ogr.am 
and be less susceptible;, to the possible bias contained in inmate self-reports. 

Long term evaluati,ve critEOxi.a would be whether participation in the pro~ 
gram improved post-release, adjustme.nt. One. indi.cator of this would be:: recidivism 
rates. Other indicators thnt could be used would be self-reports by former in­
mates and r.'eports by their parole. offieet's. It is recommended that such evalunt:i.on 
proc~dures be used in the next evaluation on a sample of men formerly involved in 
the program to see if data can ba collected at a reasona~le cost by thl.s means. 

Few major difficulties were encountered in evaluation other than those al-
ready menti.oned: only a fe~v offi.cers :i.nvolved in the pl:ogram and the. lack of time 
apJong counselors to evaluate chnuges i.n imnat:es attributable to their involvement 
in the program. However, background inform3tlon on the men who had already left 
SCIH was not obtainnble anel SOm('tlmQS when the information was avai.lable it was not 
complete'. The_refor(~, it is reco;nrnendGd that a background pr.of:ile be developed for 
each man \vhiJe he i.s in the progl:'am; thus t'cdlwing theainount of data collection that 
would he necessary at each evalu~tion period 
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During the 1972-73 academic year, a total of 46 students took 58 agency place- . 
mCHlts in the Juniata CollE'se Fi€;Jd Wo~~k PrograP1. Student.s did \vell in the program record­
ing 35 A's and 13 B' s. In addition, four students were placed i.n agencies in the :ummcH 
of 1972. The high grades in the course not op1y reflects the difficulty of evaluatlon of 
this type of work, but a150 the high involv(~mel1t that students sho,,,, \",hen in the program. 

The Field Work Coordinator, Robert Lakatos, and the agency personnel who work 
with NJ:'. Lakatos praise t.he program for. involving students in meaningful learni.ng and serv­
i.c'.:': pla('('m<::nts. It:is expected t.hdt th0 progl:am will be continued and expanded in the com­
ipg year tc. op~n up' a wider t~angr of plac9m f;r.ts. 

In ·:In errOl:I·. t.o morr:o fully (;vallJ.at.e the program, questionnaires \\'e1"e sent out 
late in the Spring of 73 to the 46 students who had participated in the program in the 
prac~dtng y&a~. Thirty students r~ptesAnti~g 33 placEm~nts responded, a 65% return rate. 
While tha~r ~cspons(s may not b~ rcplcsenLal:ive, they were helpful in evaluating the pro­
gram and tn S'.l8fies ting somEo improvements that could be made in it, 

Tab]e. A ltats all the plaCE.'mcnt.s f.n whleh st.udents worked duri.ng the academic 
yea: and etc resp9nsE rate ~y agency, of the JO students who reported, 25 of them were 
seniors, while 5 or 17% of ~hem were Juniors. 

Placements 
a-;:. ... ~_>.:.u::...~:';;~..:;.,.~"" 

N c~ """"" 

6 10 

9 16 

tj. 7 

2 3 

14 2Lf 

12 21 

3 5 

1 2 

tj 7 

2 3 

1 2 -..... - --
58 100 

TABl,E A 
~~ ...... ~~ 

Spec:i.al Class :!.n. '1'..··)5.r:able ChUdY-'en 

Huntingdon Developm~ptal Workshop 

State Corr:ec1.lCmal Ir~stit:'.lJ:j.on at Huntingdon 

Probation and 1'a;:'olc O:::f5.ce 

Youth Forestry Camp #3 

Day Care Center or Head Start 

St.one Hount.a i.n VJ.] lage 

Huntingdon. County NUl"slng llorne 

J. C. Blair Hospi~al 

Ghild Holfare Office 

Drug Abuse pr:ogr..nm (Nlf.t.1R) 

'fOTAL 

ResponSl~s 

N %.~ 

5 18 

1 3 

2 '7 

2 7 

3 10 

9 30 

1 3 

1 3 

4 14 

1 3 

I 3 
~..---

---~. 

30 100 J 

I 
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During the 1972-73 academic year, a total of 46 students took 58 agency place-
·.S in Lhe Juniata College Fi.eld Wm;k Progr.am. Students did ~vell i,n the program record-
35 A's and 13 B' s. In addition, fOlIr students W(>l:'e placed in age.ncies in the Summer 
972. The high grades in the course not only reflects the difficulty of evaluation of 

type of wor.k, but also the high involvement that students shqw when in the program. 

The Field Work Coordinator, Robert Lal<aLos, and the agency personnel \\lho work 
Mr. I~akal~os praise the progt'am for. involving students in meani.ngful learning and serv-. 
pl~cem,=nts. It is expected thill thE' prugram will be conti,nued and expanded in the cO!n­
year to 0F~n u~ a wider rangp of placem8nts. 

In, dn effort. to more fully evaluate t:he program, questionnair.es were sent out 
in the Spring of 73 to the 46 st.udents who had partiCipated in the program in the 

~dlng year. Thirty students r8ptesenti~g 33 placcmsnts responded, a 65% return rate. 
e the~r responses may not be representative, they were helpful in evaluating the pro­
and in sU8ges~ing some improvements that could be made in it, 

Table A Itots all the placements in which students worked during the academic 
and the response rate by agency, Of the 30 students who reported, 25 of thcP1 were 

)1:'S, while 5 or rn. of them were Juniots, 

!P1ents 

~ 
10 

16 

7 

3 

24 

21 

5 

2 

7 

3 

2 --
100 

.,!,.:;~BI&..A... 

nELD HaRK STUDENT PLACFJ.vlEN'TS AND RESPONSES BY AGF,NCY tOCATION ~,.. .. "lIt."~.J._~--:;.c::a~~.':"&'::=.:'f""'''''~z::>o...~~,.o..r.uo.,,"_.~~~ ... -=-:,:,::..::.c-~~::.;o.:::;-..;.. .... ,--~~.~,.~:nr,~"Il-~.L-=-r~..r~ ... _ 

R(;!sponst's 

Special Class ic lr~~nable Child~en 

Ht!t1tingdon De.velopm(,nti:ll Horkshop 

State Correctional Institution at Huntingdon 

Probation and Pa~ole Office 

Youth Forestry Camp #3 

Day Care Center or Head Starl. 

Stone Mountain Village 

Huntingdon County NurSing Home 

J. C. Blair Hospital 

Child Welfare Office 

Drug Abuse Program (.t1!TMR) 

TOTAL 

N 

5 

1 

2 

2 

3 

9 

1 

1 

t~ 

1 

1. 
~----

30 

% __ ~·A 

18 

3 

'1 

7 

10 

30 

3 

3 

14 

3 

3 --.....-::-. ..... ..-......:.. 

100 

ent 
ses 
their 
it.ely 
said 

~e 

Jeaded 
~s 

vanted 

in 
:hat 
ld 
~1f 
1 

on 
:ion 
ex-

t t.he 
tlhether. 
t I 



-. ,0 

- 3 -

The overall responses to question #5 in the questionnaire are shown in Table C. 

Yes 

No 

Don't Know or No Response 

TOTAL (N: 30) 

TABLE C 

HAS THE INTERN PROGRAM CHANGED YOUR 
(in %) 

WORK INTERESTS? SELF INSIGHT? EDUCATIONAL OBJECTIVES? 

37 73 13 

63 17 53 

0 10 33 - --- .~ 

100 100 100 

. In responding to the part of this question dealing with work interests, the stu-. 
dents who said yes, indicated it had increased their interest in the field placement 1n 
which rtey worked or the gen~ral area of rehabilitation counseling or social work. For 
example, on~ student who worked at both the Huntingdon Child Welfare Office and the Peters­
burg Day Care CentE:! rE)ported that "By exposing me to both agencies, live learned much and 
I would like to become a 'caseworker of some sort." Another student 't'Jho worked in the HHMR 
Dr.ug Program wrote, "I had never thought about this area for "lork before, but I wou.1 d en­
joy it .... Had I been able co start in the program earlier, I think I would have taken it 
more terms." 

The conclusion that the intern/field work experience is a worthwhile learning 
experience seems justified in several ways. It allows students to explore their work in­
terests in a meani.ngful way. While a majot'ity have their gener.·al interests in a particular 
type of vocation sharpened or broadened, a few fi.nd they should go i.n anothe.r djxection. 
About three-quarters of the students felt it sharpened their self insight into their 
strengths, their limitations, cultu.ral differences between themselves and their clients, 
a~ th~E!l!~2Z .. ode~E .... E?.fes~~. sk .. :i}Is • In some :i.nstances, th~se insights 
and field work expen.ences changed their educational objectives while at ·JuDl.ata. or for 
graciua te school. 

What kinds of knowledge and skills are learned at these various agencies? This 
was a central question that we asked and the responses to it are shown.in Table D. The 
categories·on the left list the major objectives the program seeks to develo~. However, 
some agency programs allow Some of these objectives, particularly counseling skills, to be 
developed better than at other agencies. An analysis of Table D indicates that the pro­
gram appears to be very successful in helping students gain an insight into their own per­
sonality structure and feelings,in developing personality insight and assessment, in en­
abling a s~udent to gain knowledge about an agency's goals, procedures, structure and dail~ 
operation, and in enabling students to develop both program development and program eval­
uation skills. On the basis of these findings,it would appear that the program is success­
ful with about nine out of ten students. 

.. .:.u.....-.. 
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~BLE D 

WHAT KINDS OF KNOIVLEDGE AND SKILLS DID YOU FEEL WERE 
DEVEiOPED~IN-YOLiR -'PARTiCULAR AGENCYFu\CEHENT?---' 
~~~---~-:. • -=-~,~.;;.;;.,;;; . ..;;..:;;-

YES NO NO RESPONSE - ~ 
C.ounse ling Skills 

50 37 13 
Personality Insight/Assessment Skills 90 7 3 
Program Development Skills 

73 20 7 
Program Evaluation Skills 

83 7 10 
Insight into O~vn Personality and Feelings 97 0 3 
Problem Ana lysis Skills 63 27 10 
Knowledge of the Opel'ation of an Agency 90 7 3 
Other (Wr:!. te in);" 

20 0 80 

TOTAJ~ eN: 30) 
~-- .--~ 

100 

100 

100 

100 

100 

100 

100 

100 

'iC'Some comments thRr wer.e made inclu.ded learnJ.r..g about communication skills, unde::standi.ng 
others, understanding di.fferent value systems or personality differences, and learning to work on one's own. d 

In our evaluation of the field work program, particular attention was given to 
two aspects of the program which ~3ve been somewhat problematic. OGe of these is student 
evaluation and the other part was a periodic (usually about one evening meettng a week) 
seminar with Mr. Lakatos which accompanied the agency placement. This seminar was set up 
for a number of purposes: (1) to orient students to their field work placements, (2) to 
allow students with different age3cy placements to share their experiences a3d thus dif­
fus~ ~earniGg, (3) to orient students to the counseling process, and (4) to try to answer 
qUestlons and problems that arose in particular agencies. In response to question #2= 
IIHas the seminar Dart of the intel'I! program been helpful?" Eight or 28% of the 30 stu­
dents responding sai.d "yes", 15 or 521', said "some ll , and 6 or 20% said "no". Students 
were then requested to explain their answers in essay form. The most common response 
ab~ut the be.nefit of. the seminar was that it allowed students to fi.nd out about the opcr­
a~lon of other agencles. In the wor.ds of one student, "I did learn about the. other agen­
Cles and the roles they play. Before I had only a slight knowledge of their functions." 
Anoth~r. student indic .... ted it helped him to meet with students from the same agency (they 
had dLfferent placement schedules) to compare i.deas. A number of students reported in a 

. " 1 t th h l' d " 
veln Slm1 ar ~o e one w 0 rep le 3 We talked of interviewing techniques which really 
helped since I knew little about the proper procedures of interviewing." But a majoritv 
of the students felt it was only somewhat or not helpful at all. Because of this, a nu~­
ber of recommendations will be made about this aspect of the program later on in this report. 

-. , ; 
-, ;. 
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One of the important parts of the program is evaluation of student performance 
not only for grading purposes, but, more importantly, for feedback to the student in order 
to improve his performance. Table E gives the question that was asked and student re­
sponses to it. Two qualifications should be pointed out before interpretation of this 
tabl~ is made. First, these are student perceptions on feedback and may not be accurate 
from the viewpoint of those giving the student the feedback. Also, in this regard, stu­
dents may need to be aware of the necessity of requesting information on their performance 
if they are to be aided. Secondly, only their agency supervisor is in a good position to 
give them direct feedback. Mr. Lakatos receives most of his information from agency sU'flC:'r­
visors and a student paper, and has little direct observation of a student while in an agen­
cy placement. It \vould be impossible for him to see many students in a short term. There­
fore, it is not surprising to find that few students rate Mr. Lakatos high in this regard. 
As one student observed, "Mr. Lakatos did not observe me in my work situation, therefore' 
he could only help me whe.n I ~vent to him." Another student admitted, "I could have made 
better use of Mr, Lakatos in an advisory capacity." Another student reported, "To be fair 
to Mr. Lakatos, I didn't get much feedback from him because I never went to him with any 
problems. I usually worked them out with my caseworker." In all instances with regard 
to student evaluation and feedback~ a sizeable ma~ority of students rated their evaluation 
by their agency supervisor or Mr. Lakatos as either good or fair. However, this is one 
area where improvement can be made - parti.cularly in pointing out weaknesses in student 
performance and how their performance could be improved. In this regard, one student sug­
gested, "There neE-.ds to be stronger ties between the school and the agency. Part of the 
time neither knew what the. othe.I expected, leaving us caught in the middle. I realize it 
would be impossible for Mr. Lakatos to become an expert on every agency, but I.do feel he 
should learn as much as he can about their goals and expectations so he could better help 

. us. " 

TABLE E 

In regard to evaluation (In %; N = 30) 
of your work in the agen-
cy, do you think you got ]l, Lakato! ~~~ncy S.£E.~viS<?E. 
helpful feedback on Good Fa i.!: Poor No Resp~ Good Fair Poor 

a. Your strengths 20 37 3 10 74 13 13 

b. Your ~vea kne sse s 23 30 33 13 50 33 17 

c. How to overcome your 
weaknesses 31 21 34 14 52 24 29 

d. How well you understood 
the agency's operation 27 40 23 10 73 17 10 

Another area of concern to us is how well students felt they were advised about 
and prepared for the agency placement they undertook. In some instances we had allowed 
students into programs for which they were not well prepared because either Juniata offered 
no formal course in the area (e.g., drug rehabilitation programs or gerontology), or be­
cause students had to take their second choice of an agency placement or because they did 
not have the proper prerequisite and were unable to t~ke it before they started their field 
work. Table F s~o~s student responses to the question of the quality of the advice given 
them and their preparation for their particular placement. 

-. 

.' ~ . 

\. 

Good 

Fai.r 

Poor 
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TABLE F 
".,.~_..l.I.t~~ 

HOH HELL DO YOU THINK YOU HERE EDUCATIONALLY 
PREPARED AND ACADEMICALLY ADVISED FOR Trill 
FIELD WORK PROGRAM? 

44 

30 

26 

TOTAL 100 

(N) (30) 

The dat:a 5.1.: Table F suggests t~Lat. ~ve need a better communicati.on 
to inform the student of field work opportunities and the appropriat~ 
requisite to encrance into each o£ the different placements. 

Advice 
-~ 

30 

57 

13 

100 

(30) 

syst.em by ~"hich 
course work as pre-

We olso asked stud~nts to wdke recommendations on how to improve the program, as 
sho\Yn in Table G~ some of the:!.!" responses fell tnt 0 categorizab1e gronpi.!:!gs. Most of these 
recommendations are self-evident although additio~al expansion on them could be made. 

TABLE G 

More Information from Agency People 

More Evaluation and Feedback and Program Coordination 7 

More Time at Agency 5 

More Program OriEntation 8 

Wider Range of Experiences 3 

Improve Semi.nar 3 

Other'Suggestions 4 

No Change Needed or No Response 11 

TOTAl; SUGGESTIONS MADE 43 

Students sometimes felt thLY needed more of an introduction to the whole program before 
they start. Some also felt they needed more information after they got into it either in 
the form of directions anel/or a job descr.ipti.on as well as more evaluative f.eedback. Five 

-. 
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students expressed a desire to see the program expanded in terms of the number and range 
of placements as well as the number of ~ours spent there in a term and the credits to be 
received [rom it. Three students fell the seminar could be made more ~oJot-th~oJhi.le by dealing 
with the issues students are facing while three students would like a wider range of ex­
perienccs made possible by working in several different agencies within a term or moving 
through different jobs in one agency during the placement. Other suggestions included 
~aking other college courses less theoretical, increasing contact with the staff in an 
agency, a course prior to the progr~m which would more specifically prepare you for it, 
and more structure for those interns ~10 desire it. 

We also asked students if they thought the program should be continued. Of the 
30 students, 28 said "Yes"~ none said "No"s and 2 sai.d "Maybe", if certain improvements 
were made in their particular placEm(~DLo Several students made comments here to the effect: 
thaL this was one of th~ best educati.onal experiences they had ever had. For example, one 
student: \oJho had worked at the YOlJth forestr.y Camp wIote, "There is a definite usefulness 
in the program - I've learned more in this in~service training atmosphere than I could have 
in a claSS1·ocrn. It is thE most: benE:fi.cial course I've had at Juniata." 

'In conclusion J the evidence from students, teachers, and agency personnel is that 
the field work program provldes an impottant learning experience for students. For~er stu­
dents ·w~·:-: have beRn in l.t havE. l:epor:ed they felt i.t \oJas beneficial to them in a number of 
ways, nOL tl.e lras' 0f wrJ.ch \~as l-..elping them to get jobs because they had had this kind 
of exper:l.er..c.c:. HOWfCVE:r~ ~nput [ro~ st,J;dr·nts, agency personnel and our OHU observations 
st;tggest the prog~<1!ll can be impl:olJed J.r.. a p.umber. of ways as ~vill be poi.nted out under 
recomm[rnda cions. 

1. 

2. 

.... 

~~.~F,}.;~l~~.Ii~E.!~,J:r£J:.!.~~_.~~::L~~~~~.<g~.P~.EQdecl i~Se~e.ral Wa~, New placements should 
be developed, parclcularly those which would be of greater interest to psychol.ogy 
students. Some place:mr·r,cs shoi.:ld be made full-time for a term and possibly have 
st.udents stay off ca:llpllS tf th::.s is necessHared by the location of the placement. 
(This suggestion is already being dFveloped [or the 1973-74 academic year as we 
expect to have students interning ful1- time for a ten-week term a t the Pennhurst 
Training School for the Retarded and the Hollidaysburg State Hospital). Several 
of our current placE~ents~ for examples the Probation and Patole Office and YOllth 
Forest.ry Camp #3 placements. could be expanded to eLther two terms or more time per 
term. 

R£..B~;S'd L~_Il,!!p._!.2~L~.;.,..c:,'?~~:~~:-c~a.t:i·°!l~6b<'?I~L_.t~EE9J?ira~._!~.,l!l~E_Y. .. L~~~l .. J),~r.~nl}~,l~~ 
St~,~S~· A nu:nber of students b.dlcated a need for better informatlcn about the 
program both be:.fore they got inLo it and after they were once in it. It is believed 
that this communication can be developed in the follOWing ways. First , we need to 
develop a complete listing of agency placements, a description of the program at 
each of these and how students participate in it, desirable hours [or work at the 
agency, and course prerequisites for entrance into each agency. Second, this list 
should be circulated to agency personnel so· that they understand the scope of the 
program and to faculty so that tbey can do a b~tter job of adVising stud~nts [or 
fi~ld work in advance (sometimes a year or two in advance so that students may take 
appropx'iate course work). Thil:d, periodic meetirigs should be held ~oJi.th interested 
students so that an overview of the program can be given to prospective students. 

" 
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Optionally, this would involve a meeting with students \oJho had already been in the 
program, agency personnel who can explain their program and answer questions about 
it, and with the field work coordinator. By these means, students would be better 
advised and more adequately prepared for entrance into the program than is the case 
for some students in the currcnt program. 

3 . as t 112.£E!!.~2ll,~B£!2SLI~.E~ 0 1~~~-lJ~f:,!:2~L~.C2J.l~,~_ A _C l~~!::; r 0EL.~~!~.!!~_A b ~.L t h~~ r..:::.~r -?:v~ 
OnCE They Ar.e 11)'lOlvE'd in IL. Some agency personnel have indicated they did not 

7ct~;t'0:Iy'U~d0.rs-t:;m-dtl1ei~~·rcle i.n the program in terms of orienting and evaluating 
students. This lack of clarity is often conveyed to students. To i.mplement this 
change, it is suggested that a job description for agency supervisors be developed 
so that they clearly understand their function. Ide.ally) this job description could 
be developed at a workshop attendEd by agency personnel. They should also develop 
job descriptions and agency operating procedures which could be given to nEW student 
interns at specific agencies at the start of each placement. This would help clarify 
for students what they are expected to do, to whom they are to report, and the basis 
for effective student perfo~mance. 

4 • .~!.,a 1 u~L9l!,... C)~i '~Ei~J3~~!!~19~J3<~ _fLs..? r!LPe 1 ~:E~~d J0E-.§!':!.~~,_f::-=!l~"~ti~y.eT.~~'!­
back to the S~Ud0Gt S~o~ld Bp Continuous. The evaluation criterla needs to be 
TuTIy-~d;1'~D:;at·;~r=u;~tl1~=·s·C~iili~;t:-~by=·b~th ·hi.s agency supervisor and the fiEld \vork 

5. 

director so that. all persons are operating with a common set of assumptions. Stu­
dents j:!stiflably fesl that evaluative feedback should occur continuously and not 
just at the end of the course. In tJns way) remedial work to overcome \vc,akr.esses 
could be observed. T~1S procedure could be structured into the program by re­
quesLing that agency persoGDel meet twice monthly wltt students to inform them of 
their progress. Wtile ttl.S has been Lhe goal in the program to da~e~ perhaps it 
can be l.mproved in I:.he futt:.r.e. Better cooperation from agency supE:rvisors \oJould 
help in t.his regard. 

L!i~~!~E~=~§l1.£~_1j,~l2,~~ .. :I£!~~n _~!~lah...!r~~~~.11Y S~,f;':':~F_~ M£r~ p:d'!.sa ti?.!~a 1 
~.fI'!c_e. Wh1.1e a numbEcI of alt.cIl,aLlve ways to achieve t:lllS goal are possi.ble, 
the following recommendations would appear to make this goal more likely: (1) The 
importance of seminar attendance should be stressed, (2) The seminar should move 
fro~ a more structured to a less structured experience over th~ course of a term. 
At the beginning, the weekly meetings should cover such things as Evaluation clit.er1a, 
interpreting job descriptions, interviewing tec.hniques, and counseling approaches. 
Some seminar meetings should be broken into two parts: one dealing with those 
programs dealing with childten and onc part dealing wi.th programs ~erving adults. 
1'0\OJard the end of each term$ more sh81:ing should occU.r \'iith students telling of 
their experience in their ageccy along such themes as organization goals, clients 
served, funding procedures; staff development, problem areas and t.he like, and 
(3) The seminar might be enriched by the use of outside speakers, perhaps from 
the agencies served and by the use of audio-visual aids dealing with human re­
lations, counseling approachps, and diagnoses of personality problams. 

DFS: skI 
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llUN'l'n~GDON CO:lB.~CT:tOl~;\L T!.m'n:'I'lT'.LICN COLI·rGl~ .fi;·I)":J(:!.'1.'ION 01Jl~S~CIC.:Il'NA:nU: 
._ .... _______ " .... .:.-.>:~~.U ............... _.~ __ .... _.,..1t_ ............... ,_ ..... 1 ...... ~·4r_O:'O"ll"' .. ,..4~, .... ,.".,.W_ .... ~, ... ·_ .. "" ... "" ...... l·iUo'."~~. __ .._, ... .._.,.· ........ JIo ......... ~ .... .. 

'X'his questionn;li.re 1.8 to be completed by thoSE:; ,'lho l!:JY£: e~.thcr st:.::n.:'t:ed or 
st.!lrted ~nd c01.l1plc::.:ed .:J collt.:;gc level com~l;o oLtered ,:,y .1u'c!i.at<.l Go:t1eee f.:lcl\lt.~· at 
the State Correctional IDst~tutioD at lluntinedon. PlaGce reed each quest~orr care­
fully and I.lnS\lICr it: as bGst and fully as you CHn Q Th~ P~):::pose O£ th:'.s qU:.!Jt~.ormn"l.rc 
is to find out abol'.I:: imoate renponsa to ttl::.!) (1}:ogr~l~l :wei ~~[lys to iuprovc: :It. It 1.:1 
important for; the cont:i,m~ar:ion 01: this pro;p:<:lLl th:-:tt YJU complete thi.s qL!Cst:t.Cl;:!;:13ire 
and return it to Education Office --- Lak0Cos. 

You n.:;·;).:'~ 'aot: sign YCi.l:;' na;!1~ 1:\: you 
thi~k it would interfere ~i~h the 
fr:.mkl').e~:3 of your enS,vel'S ~ 

Course Teache17 H11'.111 Off.cJ:'.~::d ~;·i-:\l1.4ted COUlP J..sto,d Ot'ade 
~"'_1'010 ...... ---~..,. .. ' ... ._ ...... __ ..... <:.1"'I'oW6S..·-"'· --.:.u:.~ 

A.~~"'"~ _"'~ .... ;vu. .. x> .. ..,.0'".,,;_ ....... _,.-.:loI'~ 

):ntroo to Psychology L<ll~.!1tos 417'l.. to Un 
....... ·, ... &T>lIJ:~.,. .... :.tD~. o.»~:-IC:_'_t-;;.~ ...... " __ l.~'f'~.u.~ 

Intra .. to Psychology Lakatos 9/72 to 1/73 
(7!O" .... v""~~.,I\..JU". ..... oC;........,..."t-~~,.lt'~ "'l=--~~ 

PeAsonalHy Laka i:os 9/72 t.o 1;;3 
.... ~~. ~"n~"". ..... :u:..~ .. ""'"'~".~.o··'4I"u· u,,~~~ 

Economic l?/':oblcms I,akso 9/72 to 1/73 
~, ...... ~ c:.-o"~"T'7'l~~"" ~---

Accounting r. Nichol 2/~?3 to 5/'l3 
..... W"~~, .. "-..... _ .... _~J.~ti."'11e7~1V • ."" ... .,..,. ... ):1.-..0..:_ 

Basi.c Soc:1.o1ogy Brubaker 2/73 to 5/73 
" ....... ,·~,..~~t.'[.Ot"_ ~'~~l" ........ .u- Q/~~ 

Social Psychology J..akatos 2/73 to 5/73 
_tw~"'·"' .. n"N~·" """"'~_G><rIlff.Q..l,·,~_ nnr.ute-J.al....,.ao.._ 

vll:1.ti.ng J.)I:08t'am Chr is f:Oi~hc4 3/13 to 7/7.3 
Da ... 1is 

...... ~ ... ~,11;.~ __ 
,," .. ~~--,.. ---or 

Hhat~ 1.s YOUl: age? 
"~-~""''''''''-''''1'' 

D;)te 'of Birt.h 
U~"UC'W:""U'e\oI\~"_~~ 

HOv) m~ny years has it been sj.nee you took Pl:ll:t ~.n atq f:o:'lUnl edl!~:.:lti.on progrmn 
priol: (:0 taking )Tout' fb.;l3t cOt.\X'se in (:h:t8 p::og?:';.li:l? YetH:S • 

• 'I"Il.t .. ""~''C..kI~'''''';M'I''''''",~ 

Did you take an,y college level '\')or-k pr5.olr i:o start:l.rq; ion one of: tht; aoove Hsted 
co~rscs? Yes' No. 

___ ~~""''''''''''''''''''''''k'W ' "NAHI'~~~""'-a.v_ 

I! yes p how man}r years have pBJwod sj,nee them? Ye8;t..'S 
-'-'Qf~"-'" 

If yeu t ho~v ulimy college coarses have you taken and corJpleted. pt'io'= to th:l.f\ 
program? Courses • ...... -.. --~..---....-.. 

" " 

'. 

• 

p. 2 

Check as many of the categol:ies be 1 .. oti' ~'lhich ?.:ade you dec1.de to star:1: one or morc. 

of the courses listed above: 

The com::'se rwtmded :r.nte:r(~s t lngo 
-~ 

~& Y" cMuld do college worko I -;'13 nted to se.e is 1, v ...... _ ...... 
X thought U: ,.,o~\ld "Jiden my :lntcUec'tltal hOJ.7:1.7.onso --
Tbe~:c was nothing else to doo 

~-

.. d :r. do ~to HJr counselor SLtgges ... e ----
Some. of my f!"i.ends wer.e going to tr.y ito 

Some of. my fr.:iends tl7i·:;!d it and liked ito 

.. d 1.1(~ l.p m't1 J' ob I)t'Ospec:ts when r leave here. ! thought it ~·]otU ~- J 
~.Mo_..w\,~. 

d ~t' , . ..,1.~<,0' (n"t cou·rsr.·(s·~ was (chack all i.tems ~o,lhtch The th1.ng(s) :( found ha~: .est J •• i.ar"",··u (. I .,~. 

8pply to yOL\); 

t o 'read a lot of natC':l:'ia1.o Learn.i1.1B ----

..l • d <"M~ ~"aac:h.eir'o Deing able to uUuerscan ~d~_ 
~~ ... -

Doi.ng mat.hm!lEt.1.cal prob 16111>10 --
~ 1 ~. ~- ~.r·tes In classo Lea);'ning hO~'7 an . .:> Yh1:~n ':0 ,:a, .. ..: •• 'V 

~::r:u."'" 

Writing essays or eGssy anowers 
.......... .,~ I 

all testso 

Ftndiug a quiet pi.,;lCE.l to studJYo 
__ ~«"tf-

Ii' tad:!. ng enough t l.me tOo study 0 ---
':to get nec~'!B,sa:r;y :U.bl:<lry matl~l:.'la 10 

..... 1'UO'fJ&l ... ---.-

"fua t i.s your 
Mtlx iml.!m 0 

_~_IWt"~~IWC'.~"'''' 

-. 
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p. 3 

8. r lc~r\'ied [,bout the col1f;ge program fA:'o:n:; (check an appt'op!':l~te responses): 

Educ~tion OfHcc ---
Me~orandum Notice on Bulletin Board -_ ..... "......."..,... 

• ,~. l1y COlmselol: 

(~"!':i,tc in) ~ 
_ ...... ,~~.If.~.&JC#.~.,..".~_~~\iI:~ ... ~~~~~7,IIt~ 

My marital status Is~ _~~_ .. !O ____ S1..n61.e ; Marri.ed· .... ~~.... ' 

...... .--«_ Sepa r;;'1 ted; 

chi.lcrt::Hto 

10. How easy hils H: bc(m to obtdu t:he ;,nf.ot'mAl~ioLl a.bout the colleg~~ progrllm? 
(Check vue)" 

l~ d~p~udr oa (w~~tc in): 
-""'-""P1o'I'c,,- "_~'·IIM''''-'''')IIi_~r_~_''''_~'''i\.~_~~.~\''''''''~.$~_",,''''~~--.u~ .... 

" 

.. 

• 

.' 
v. l~" 

If you ho;;-o never dropped a course p ~~_~~ nns,';Ci': t111-s ql1csHcn ,. go to question #13. 

11~ Even though I dropped na earlier courBe~ I 

a" .!lm enrolled in another course no'toJ o 
~~'lolaJt;Mo 

b. ___ hope to take another com::se(s) lllter o 

Co do not plan to take any more college courses here • -""""-
d Q __ "au not Sl1re .abut pat'!::tc:l.pating in the college pr.ogram 1.n the future. 

If you chose answeK'S c m: d~ explain wby you an~:me~ed as you did belolVp 

'120 '£his questlon 1,5 for pc}:sons who ntnt."ted takitlg a college COUl"sel\ rn!t d~opped ~,t 
£Ol: sonlf~ J:e1l8ono Ii: th:i.s qt~e8ti,oll does no;;, I:IPPJ.y to yOL\~ go to ql~oE;t1,cm 4il3. 

I found I wann't interestad in the mDte~talQ _:I D&&JlI.~_ 

I fmmd tht? com:nc ,Ja s too hm:d f.or UK: Q 

--~ 

Other (Wl::'.tr:. in'l ~ 
.-....-.~ .. .........,. ..... , __ .... :I4!.~t1-__ ~.~r..~~<t..l~~~'S~""*l'!),lti ... I'01Ilut'" •• ~"""~~~':I'_'"t ... '~lf_"~ __ ..ontw:~:.-v.ar:-____ :UwUr ... ::r-oI'~ 

130 J: thtnk the (;ollcgr.:. cotu:se {o)ork that I have: done to date hns helped me person.ally 
f,n the xollmting way~1 ~ 

(!beck cui.:" ('me rCGpon(:;(' fOl~ (o),!wh stDtc"ment. but. 
._ .. ~ "'-oU": ~,.._ .... t~ ... ~"' .. ~~ ,_ .... ".;) ... ~., ... , ..... "'>~,\~~~~II~"I1."~._.lI~~~_,..J~_r,tt._ 
be S~~ to chcc~ at 10Dst one response for each 
C,~""':;iI\,"''''V·'':l_Wi""""_",,_,":orr.o,,.~;ur~~,, __ ~~\~''b>·~~~~ __ ~· .. 

S t.cS':;~mr::'l}.t • 
.. ~ .. \W: .. ,.: .. y ... ~.f"("_~ 
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13. (Continl.l.~d) 

A Lot Some A Little None 

1 think it will help ma adjust better 
when r lcnva here 

It better prepared rue to understand the 
world I live tno 

It has improved my chances for carlier. 
parole. 

Other (wrU:e in) :_~~ __ ~ __ ._. ___ . __ _ 

__ , ___ ~ ____ • _"' __ I'IO~"""""_ • Q ~~_ 

-- -'- .----- --

14. Do you feel you have advanced your status within the institution because you have 
parttcipated i.n the colloBe program? ._.~ _.",Yes; _ ......... _No; Don't Know 

If yes~ describe how and why you think so. 

15. I think the colloge level education program should ~e imp~gved in the following 
ways: (glve as much detail as you can). 

l'leDsc check YOtU: <luestionnnirc to S(~e if aU qUBst:l.OIlS have LeQoU answct"ed Llpproprl.8tely. 

THANK YOU FOR YOUR HELP' •. 
? 

. . 

• 

" 

-. 



" 

t 

• 

.~ 

Tile f.ol1() .... })r?\~ lH!:;[ 'lUe3t!(I;I:'."'·:'e ~Il (l"'f'!;'}.(;d ("0 UHI:'.lI;.he \o..·~,:!~:r.el~ the 
sociology H.J1d v;l)l'k ~\r·,~~·:!Jm :', ~lti . .i0V;tl~ it::, e':~<lll:i,' H i::l jr'~l:;)o:' ... ~llt t.!w~ yon C()l:1~ 

pl(;:tl~ the ci;.gd0,".:!.',j·',: "i1d "':.I'n:;~ k'l) D', j;,·~w~ SL"'\\:~I1. J>'.)'~ 657, 1.i' t.le are 
(1) to continue the p~~~cn~ pr0~rHru with ~~~lial ouC6~de fundinOJ ~nJ (2) lmprove 
the pl'orr,Y'mn,. 

A "'('r';",t .. "" ...... "'" 

){otn:' NnU!~ g 

2., 

~,.."~_.,...t'",",,,",_,~.:::1 "">I~::.uIt''''~k~ .... ·",;.~J'~'~''r''.II;~---':::.~Ii.~~~ .... t'~"';-"""A<::"\.'\,..,.. .... tn» 

r)ld YOt'. pIHcc;:t..:mt ~~ Cl sodt~:: {g{~~!cy 

incrQ"C~ yo~~ Int~re&~ in gol~J jnto 
th:is t;!j) 1" o~, uo';'li,'t 

Un's the S\t(1!.Ul;1l: l'tn:ot of the intl(l'k:ra pt·o­
starn been helpful? 

A:~(.\nc) i~t 
t4' ....... -.. ';'':.",<4,'1 ,I;"-~" 

1. 

2 

1. 

2 

3 

-

YC;J 
_:O;:'t;1\;;" 

DO'1'.e 
..... ~ . .........,.,.,. 

'. 

t 

c 

• 

W~'3 \~ ki r·;;g 0 ( idi.'. 1,,- d! .• , n.'~ 1::: 1 11~; c.)J:.I 

nee\.~~l r':' (~~~~.~~~lL:\.l 'l 

1 l :' I ~l. • t 1. 

)'H }~,;: ~:;' "(1 {~() ..... .::~:< 'Z',:' t ,~(. n c: { 
yc.;.:t" W()lk i.~! t~1j"~ 4·~;':~;1'·;1.';, '::Ct 

}('~: hj:))r. YJ'J f(;i ,:,j":·'.d 
f.:~!{;,db;,·(.k cn~ 

d; How "len yO!} I.,;I. ... d,:ir:?u\:oc,d tlw 
8g~ncyfs upe~ation 

, ' ~ ... 
i'l \..' 

}. 

~ , , . 

f.:'. J i; ~ I t: 

~, ' . ' . '. ; ~. ~.i '! f :.' 

":.:' ., ... ." ~ --,.. ... 

'!lOIU' Cl1m.:ncnt:s b::l'C lJ cog"!1 1:0'\>1 l.hc:r c.O<.1J.rJ b~: more e:kc.)t ~o!},[ll Z.h h.he p}.ncC:!.l,>!tt yCi'~ 

'«lElXe :I.n" 

-. 
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II 
f):: ~~"[~ .., ~:~~ t 1.on 

...... \-•. u.· "~l.- ... ~b. .. *~ .. """"'",.»'".. 

l~ol..11d YOl1 6ugges t th~ conti,\'W1Vlti'.ou \"l:f:' the ';t.:atct'n P!7og!~am? Yes; -'" Haybs~1 if •• ~ (Use LO\T~l.SI1l side fOi:' COm.·lH~l1tO) _ . 
....-... -

ThDt11~ y<)\!.. ~ . 
....... . --------------....... ----~ ....... -....... ---....-.-~ 

r~AJOR EVALUATIONS UNDERHAY OR COf-lPLETEO IN YOUR SPA 

Project or Program being Evaluated: 

Grant THl e:..: CCT-21jr.j-7.2A) Correctional Educational Coordinator 
'r; ncl ude grant number) 

. Program 

Grantee·: County of' Huntingdon 
~--~~~----~~------------------------------

Brief Description: The intent of this program is to develop 
"(both pl'oject and evaluation effol't) 

and carry out a colJ.ege e~ucational prOgl'aJn 1'or inmates and 
" '. 

staff of the ,s'tate CorI'E~ctional Institution at Huntingdon and to 

expand a field work pr'ogrmn for Juniata College stuclents j.nterested 

in eA'Ploring training for, hUman service, agencies. 

Person to contact concern'; ng the Eva 1 uati on: 

c.'hr:i.SU.l10 A. PODS(;tt, C.hief} EvaluaLion & VJo!litm'ing Unj.t 
'( name r---- "-_.- ;) 

. GovGl'i)orls,Just:LC!e Comni.sG:iol1} Departm:.::nt of Justice 
t\dJ l'f2SS). . 

bOX 1.Lb I} Harrlsburg, PJ\., 17120 

71'7-'78'(-11122 
-{ to 1 ephone) 

f If completed s is Evaluation Report on fi"le \·litll NCJRS? 

------------~-------

Please mail completed form to: 

Ke itll t·1il GS 
Office of [valuation 
LE/\A-N IL [CI] 
Oeptlt'tlllcnt of Justice 
l'Jasllington, D.C. 20!.l30 

._---'yes -2._no 
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