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INTRODUCTION

This is a report on the success of the Corrections Education Program to date,
September 1973. 1In the first year of operation, January 1972 to January 1973, a grant
of $14,810 was received from the Regional Office of the Governor's Jistice Commission
to fund a $27,543 program to develop ard start a college educational program for inmates
arnd staff of the State C%rrec:ional Testitution at Huntingdon and to expand a field Work
program for Juniata College students interested in explering training for human service
agencies. This program was enlarged ir the second year of operation, January 1973 to
January 1974, to $45,270, of which $15,000 came from the Bureau of Corrections and $19,412
came through the Regioral Office of the Governor's Justice Commission. In the first year
of operation, $12.733 ov 46% of tke +otal was made up of matching funds while in the
second year, $10,862 or 247 of che toral was made up of matching funds.

COALS OF TEL FROCRAM AND METHODOLOGY OF EVALUATION

Since this program ircorporates twec major distinct programs within it, a separate
evaluation of each was undertaken. Table 1 presents a brief synopsis of the goals of the
program as well as the method of collecting data for the goals. The major goals of the
program are I and IV. )

TABLE 1

ey

1. Goals of SCIH Collegr Edurai:gor Frogram ethod of Evaluation

Number of course completions

1. Goal of 75 irmates fsecond vear prsgram)
rit and grades.

will earn 1 or more wurit credits (i unit is
worth 3.5 hours of credst).

2. Two inmates will be brought on Juniara cam-

pus to each complete 3 urpits,

Success of inmates on
campus,

‘3. Communication skills wiil be improved among
irmates in the program,

1. Tomate Questionnaire

2. Correlation of Iumate
Questionnaire data with
background dats.

4. Improved inmate adjustment within SCIH will
occur.,

3. Feedback from college in-
st:ructors & SCIH counselcrs
and administratotrs.

5. Improved inmate pre-velease preparation will
occur,

N’ e N N N N N R N

Not to be evaluated in
present study.

6. Improved post-release adjustments will occur.

/. Improve rehabilitation program by offering
educational opportunities to SCIH staff.

Feedback from staff.

II. Hire a coordinator to plan and carry out both
the inmate education program and college field
work program effectively.

Subjective evaluation of
Lakatos' performance by
SCIH Superintendent and
the Project Director.
.30‘
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Goals of SCIH College Education Program Method of Evaluation

II1. To study the effectivenessand efficiency of

Assessment of results and
the evaluation program.

difficulties involved in
this evaluation by evaluator.

IV, Goals of College Field Work Program

1, Intrease knowledge of ciiminal justice
system,

These goals will be assassed
in the last part of this re-
port using feedback from stu-
dents by means of a question-
naire sent to those involved
in the program as well as
feedback from agency super-

visors and the coordinator,
4. Countribute to service functions of social Mr. Lakatos.

agencies,

2. Develop helping skills among students in
program.

3. Recruit students for helping profession jobs. .

5. Familiarize students with agency goals and
operating procedures.

6. Enhance further education of students.

The major instruments used to collect data for this evalua“ion were: (1) a pre-
tested questionnaire sent to irmates who have been involved in the program and were still
at SCIH when the study was carried out im the summer of 1973, (2} a background study
of each inmate still at SCIH made by gathering data from records on him pertaining to
nature of his crime, criminal recovd, 7.Q., and various Lest performance scores, family
life, misconduct record, length of sentence, time spent at SCIH, race, developmental
history, and other factors, and (3} a questionnaire sent to students in the field work
program. In addition o this, interviews were conducted with college instructors,
SCIH staff, and the coordinator, among others, who were thought to be able to supply
helpful information in evaluating the program. Most of the questionnaire and background
study data was coded for computer analysis.

A copy of the Inmate Questionnaire is found in Appendix I.

25 copy of the questionnaire sent to students is found in Appendix II.

.
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I. EVALUATION OF THE SCIH COLLEFGE LDUCATYON PROGRAM Staff Participation
Course Offerings, Enrollments and Grades At the outset of the program the policy was established that
‘ the courses offered at SCIH would be open to counselors and staff at
Since the Corrections Educatior Coordination Program began, a total of SCIH if they were interested. Five startf members have started courses:
8 units have been offered at the State Corrvectional Imstitution in Huntingdon. two of the staff did rot complete a course, one staff member has com-
Table 2 shows the sequence of course offerings, their teachers and the number pleted one course, one staff member has completed two courses, and one
of men who have started and completed each of the units offered to date. Five staff member has completed three courses. Stated differently, three
of the 174 course starts were by staflf members. staff members have completed six units offered at SCIH. While some of
the staff have been rumored to object to taking courses with inmates,
Table 2 it did not appear financially or educationally feasible to maintain a
T . . separate college level program for staff members only. The low staff
Course Enrollments and Completions in Eight Courses . participation in the program may be partly accounted for by the evening
- schedule of classes which may conflict with wo:k and leisure interests,
' inadequate knowledge of the program,dislike of attending classes with
inmates and the cost of books.
Time Number of Men Who % Who
Course No, and Title Teacher Offered Started*  Completed**  Complefed Inmate Participation
PY 101 1Intro to Psychology Lakatos 4/72-7/72 43 24 56 ' A total of 116 inmates have either started or started and com-
pleted one or more college level courses given at SCIH. Of these 116
PY 101 Intro to Psychology Lakatos 4/72-1/73 22 18 82 inmates, 80 have completed one or more courses, while 36 have dropped
- . one or two courses without ever completing any of the units offered at
PY 202 Personality Lakatos 9/72-1/73 12 9 75 SCIH either prior to or after dropping a course. The pattern of course
' . : completions aud course drops is shown in Tables 3 and 4.
EB 102 Econ. Problems Lakso 9/72-1/73 8 7 83
'- TABLE 3
EB 200 Accounting I Nichol 2/73-5/73 20 7 35
PATTERN QF COURSE COMPLETTONS
SO 101 Basic Sociology Brubaker 2/73-5/73 28 15 54 Course
PY 205 Social Fsychology Lakatos 2/73-5/73 23 15 65 N 7. N %
Writing Program Christopher 3/73-7/73 16 16 100 . Completed one course 58 73 58 51
& Davis - T Completed two courses 14 18 28 25
: Completed three courses : 5 6 15 13
TOTAL 174 113 65 e Completed four courses 3 3 12 11
TOTAL © 80 100 113 100
*Starts do not include students whe came only to a few classes. Approximately 5-7
curious immates sit in on the beginning of a course, but do not return.
‘ " As shown in Table 3, the predominant pattern to date has been for (inmates)
#%Completions do not mean passing. Of the 112 course completions, 105 earned passircg grades, to take one college course. Seventy-three per cent of those 80 men com-
8 did not. Many of those who anticipated failure or found the work tvo heavy or diffi- pleting courses have taken one coursc and this accounts for 517 of all
cult dropped the course. course completions. At the other extreme, as shown in Table 3, three men

comprising 3% of the men completing courses, have taken 11% of all course
completions. Stated in another way, 27% of the men have been involved in
" completing two, three or four courses accounting for 49% of all courses
0f 174 formal course sktarts, 113 or 65% have resulted in course comple- . taken.
tions. However, some courses have had better completion rates. This is partic-
ularly true of the Writing Program which was taught by two women. Inmates and
staff reported that a high interest was maintained in this course because it in-
volved a one-on-one discussicn between a female. tcacher and a male student. As
a result of our experience in this program for 1% years, we have come to the
conclusion that the Writing Frogram should be the first unit that inmates take . .
when starting the college program just as it is for other incoming freshmen at ' . , ' -
Juniata. It is the type of course where successful completion is quite likely
and which builds writing skills helpful in other college courses. )




-5 -
IABLE &

PATTERN OF COURSE DROPS

Official & Unofficial*

Inmates Course Drops
# % # A
Dropped First and Only Course ( 41 70 41 68
: 44 (

Dropped First Two Courses ( 3 6 6 10
Completed One or More Courses

Before Dropping a Course 11 20 .11 19
Dropped a Course and Then Com-

pleted One or More Courses 2 4 2 3

TOTAL 57 100 60 100

*Qfficial course drops occurrad where a student dropped only after formal
registration; unofficial drops counted men who came to classes a few times.

An analysis of course drops by the inmates showed several
distinct patterns. The first and most prevalent pattern of course drops
was for men who had not earlier successfully completed a course to drop
a course or to drop two in sequence. Thus we find that to date, 41 men
dropped their first course and three dropped a second course. Together
these 44 men made up 76% of the sample of men who dropped courses and
accounted for 78% of all course drops. A second pattern was for men who
had already completed one or more courses to drop a course. Eleven in-
mates or 20% of the course droppers followed this pattern and accounted
for 19% of the drops. A third, but relatively rare pattern, was adopted
by two inmates who first dropped a course but then tried again later and
successfully completed a course or two.

In addition to the courses given at SCIH, two men were brought
te the Juniata College campus for the spring term. They each took two
units on campus in addition to taking one unit simultaneously at SCIH.
One student received an "A'" and two "C's", while the other student
received an "A" and two "D's" (failures at Juniata). ’

Of the 116 inmates who have been involved in the program

either by starting or starting and finishing courses, 38 or 33% of them
are no longer at SCIH, indicating considerable turnover in the prison
population who would be eligible for the program. Of these 38 men, 16
have been paroled, 9 have been released to community treatment, and 13
have been transferred to other imstitutions. Of the 38 men who are no
longer at SCIH, 17 completed a total of 19 courses. They also compiled
25 course drops, 8 of them due to leaving SCIH prior to the time when the
course was completed. Of the remaining 79 men in the program still at

[
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SCIH, 55 complecred the questionnaires sent to them while 24 did not.
Therefore, we have background data on 79 men, but questionnaire data
only from 55 of them. While questionnaires were sent to all men who
had been in the program, those who had completed oune or more courses
were about three times as likely to return a completed questionnaire
as those who had only started but not completed a college level course.

Table 5 shows the pattern of grading and withdrawal for the 8
units that have been cffered at SCIH. Of the 113 men who have seen a
course through to its completion, 90 of them passed and often with good
grades. Of all the men who officially enrolled in courses, 65 completed
the courses. Of those 61 men who withdrew from Sburses, 45 or 7% of
them withdrew before the middle of the term. Elsewhere we will indicate
that some left because of movement out of the prison while others left
because of lack of interest or anticipated failure. However, 23 of those
who withdrew did so after the mid-term and with passing marks while 3%
withdrew with failing marks.

TABLE 5

INMATE AND STAFF GRADE AND WITHDRAWAL PATTERNS TN ETIGHT COURSES

Grades in Completed Courses

Withdrawal Patterns '

N _h N A

A 22 19 W Before Mid-Term 45 74

B 34 30 W Passing 14 23

C 35 31 W Failing 2 3
Pass 14 13

D 1 1 Total 61 100
Uor ¥ 7 6

| N %

Completed Course 113 6
Withdrawals 61 35
Total 174 100

In conclusion to this part of the report, we may note that in
the first year, 58 units were completed by jnmates and staff and that 55
units were completed in the first half of the second year program. At
this rate of course completion, the goal of 75 course units for the second
year of the program should be exceeded with half of the program year re-
maining and, therefore, this goal is being met more than adequately.

Reasons for Taking and Dropping Courses

In an attempt to assessmotivation for starting a college course offered
at SCIH, a checklist of reasons for taking a course with space for write-in answets
was included in the questionnaire as shown in Table 6. Since the men could check
more  than one item, the typical inmate marked three items. Three items were fre-
quently choden: 71% thought college work would help their job prospects, 78%
thought it would widen their intellecctual horizons, and 65% thought a particular
course sounded interesting. One-third of the men saw a challenge in trying to do

‘college work. Generally then,the men showed laudable motives for taking a college

course,




TABLE 6

Inmate Responses to the uestion:  YCheck as many of the categories
P

EeEe orTHr O TR SN

below which made you decide to start one or more of the courses listed

above "

The course sounded interesting.

I wanted to see if I could do col-
lege work,

I thought it would widen ny intel-
lectual horizons.

There was nothing else to do.
My counselor suggested I do it.

Some of my friends were going t
try it,

Some of my friends tried it and
liked i,

I thought it would help my job
prospects when I leave here.

Other (Write in)

N

(N Base of 55)

Item
N

-

36

18

43

39

22

Checkcd

%

R ——

65

33

78

71

40

o e hoeededt
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On the other hand, no one checked the two items which attempted to measure peer
group influence and only 11% reported that their counselor suggested they try it
and only 4 of 55 saw it as a relief from the boredom of nothing else to do. Of
the 22 men who wrote in answers, nearly half said they took a course for self-
improvement and for self-insight, TFor example, one person wrote "I felt it would
be beneficial to me in understanding my=elf and surroundings," while another
said,'"To better myself," and another, "I hoped it would help me know myself and
others better." Nearly an equal number wrote they took a course to acquire
education as either an end in itself or for job preparation. For example, one
inmate wrote in, 'want a degree~qualification for a CPA," while one wrote,
"wanted to further my education,' and another stated "personal desire to develop
writing techniques.' Some other comments were, "I enjoy doing it (from a per-
son who had served 5% years on a 12-25 year sentence), "the college program was
the second thing in my treatment plan,'" "looks good on recerd", "there was a very
limited selection of chojces." '

O0f the 55 men who answered the ¢uestionnaire, 20-had dropped at least
one course. Tables 7 and 8 show the.r responses to questions about future par-
ticipation in the program and reasons for dropping a course. A majority of the
men who had already dropped a course indicated they hoped te take another course
later. This indicates that while they had not successfully completed a course,
they hoped to try again. Several of those who indicated an uncer tainty about
taking college courses pointed out they do so because they did not know how long
they would be at SCTH due to possibilities of parole or transfers.

Reasons for dropping couises were quite varied, although no man indicated
that the reason for dropping was because the course was too hard. But a fifth
indicated they could not. study anvmore, a fourth indicated they weren't interested
in the material once they got into ity while 55% chose some write-in response.
Four had to drop a course hecause of out-of-institution court appearances, con-
finement to their cell block or illness. Several said they were more interested
in doing other things like a new job, working on music, working on a para-legal
project, or earning extra money by working overtime, or fear of failure in the
course, One person each said they dropped due to "course too theoretical," '"hard
studying after work," "personal business' and conflict with another course. Many
of these reasons appear justifiable in this program and are to be expected,

Inmate Reactions to the Gollege Program

In this section of the Yeport, we wish to look at: (1) how inmates per-
ceilve the results of this program in changing their own attitudes; (2) in what
ways involvement in the program are related to behavioral changes within the
institution, and (3) problem areas that need to be dealt with to improve the
program in the eyes of inmates.

Attitudes About Fersonal Effects of Course Work

Table 9 shows the responses of 55 immates to the questiounaire
item about the personal effects of the course work they have taken to date.
Of these 55 inmates, 42 had conipleted one or more courses while 13 had
started but dropped a course. Their responses give evidence that four
of the goals of the program (improved communication skills, improved in-
mate adjustment, potential for improved post-release adjustment and im-
provement of pre-release preparation) have been partially successful.
For example, 38% of the inmates said they understood their own motives
and bghavior "a lot'" better as a result of the progr#tm, while 35% said
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'YABLE 7 TABLE 9
RESPONSES BY INMATES WHO HAD DROPPED A COURSE ABOUT
FUTURE EDUCATION PLANS Inmate Responses to the Question: "I think the college course work

Hope to take another course later.

Do not plan to take anymore college
courses here,

Am not sure about participating in
college program in the future.

TOTAL

the

TABLE 8

13

18

RESPONSES BY INMATES WHO HAD DROPPED A COURSE ABOUT

REASONS FOR DROPPING A COURSE

I found I wasn't interested in the material.

I found the course was too hard for

I can't study anymore.

I wanted to do something else I found more

interesting (specify what):#
Other (write in):*

TOTAL

*Write in answers are explained in the text.

me,

17

11

100

done to date has helped me personally in the following ways,"

L4

that I have

Check only one response for cach statement,

but be sure to check at

least one response

(In %) for each statement.

A Lot Some A Little

None  No Response

I understand my own motives and
» behavior better. 38 35 11

It helped clarify what I want to
do when I get out of here. 31 29 15

It heiped me get along better
with other inmates. 15 29 22

It increased my desire for
further education. 58 16 7

It improved my ability to com-
municate with others. 38 26 13

It helped me get along better with
or understand SCIH counselors and
officers. 31 29 9

I think it will help me adjust
better when I leave here. 51 22 11

It better prepared me to under- .
. stand the world I live in. 47 35 4

It has improved my chances for

earlier parole, 15 16 22
Other. (Write in) 13 0 0
'»'

11

15

16

29

15

15

20

15

16

15

15

13

18

87
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it made "some' improvement in this regard. Thus, a total of 73% of the 55 men
felt it helped them understand themselves either '"a lot'" or 'some'. Sixty per
cent of the men reported it helped clarify what they wanted to do when they left
SCIH either a lot or some. Seventy-three per cent reported they thought it would
help them adjust better to the outside world either a lot or some while 83% felt
it helped them a lot or some in better preparing them to understand the world they
lived in. Sixty-four per cent felt it helped them either '"a lot" or "some'' in
improving their ability to communicate with others. Forty-four per cent felt it
helped them some or a lot in getting along better with inmates, while 60% felt it
improved their ability to get along better with or understand SCIH counselors or
officers either some or a lot, and 58% felt it increased their desire for further
education "a lot'. While it is difficult to assess whether the program will ac-
complish these goals and not only men's perceptions of them, these statistics
would suggest that the ccllege program is helping a large proportion of the in-
mates prepare for release. The inmates were perhaps realistic in this regard in
that only 31% of them felt it would improve their chances for earlier parole
either some or a lot. Thirteen men also wrote in ancwers as to how participating
in college work had helped them. One wrote, '"the course has shown how complex
people's lives are', while another concluded it "showed me the importance of liv-
ing more effectively," aud still another felt "it has helped me with the trade

I wish to take when I get out of here,'" while one person found 'personal satis-
faction in pursuing something and completing it for the first time."

In pursuing the question of the personal effects of participating in
the college program,we statistically controlled for the number of courses com-
pleted to see how this would effect responses on this question., Table 10 shows
a rather curious and perhaps unexplainable result, that is, that generally men
who have completed just one course feel it has benefited them more than the men
who have completed two or more courses. It may be that a first college course
has a greater impact in changing perceived attitudes than does completing two or
more college courses with the latter being spread over a greater period of time.
While some of the results shown in Table 10 are above the usually accepted sig-
nificance level of .05, they do indicate that having completed one or more courses
is more likely to result in positive attitude changes than in having only started
but not completed a course.

In another attempt to see if the program had been successful in improving
inmate pre-release preparation we asked inmates i1f they felt they had advanced
their 'status' within the institution because they had participated in the col-
lege program. As shown in Table 11, 65% either said "no'", "don't know'", or did
not respond. If they checked '"yes', they were asked to '"describe how and why you
think so.'" About ten of the men wrote that they thought it improved their posi-
tion with the counselors in some way. A man in for life wrote, "I can relate
to the personnel better. Prior to my education, I could not express myself in
4 clear manner. Since then I have lost most of my frustrations when dealing
with other people. When I speak with my counselor I can relate exactly and
clearly my problems, my desires and needs.'" Another inmate wrote "Aside from
some officials and residents showing signs of resentment and envy, most officials
and residents have shown a greatf: deal of respect and admiration.” About six men
said that they felt it showed that they were preparing for the future or facing
up to their problems. A number of men felt it gave them a chance to show re-
sponsibility and initiative. A number also mentioned that it helped them com-
municate better: " I find that I have been able to communicate better with the
staff members that I work with, and this in turn has many residents bring problems
to me.'" Several men mentioned that it brought greater respect from fellow inmates

'
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TABLE

10

RELATIONSHIP OF PERCEIVED EFFECT OF INVOLVEMENT IN COLLEGE EDUCATION PROGRAM BY NUMBER OF COURSES COMPLETED

QUESTION

I understand my own
motives and behavior
better.

It helped clarify what
I want to do when I get
out of here.

It helped me get along
better with other inmates.

It improved my ability to
communicate with others.

I think it will help me
adjust better when I
leave here.

It better prepared me to
understand the world I
live in.

NO. OF
(QURSES

COMPLETED

Course Started
1 Course
2 or More Courses

Course Started

+1 Course

2 or More Courses

Course Started
1 Course
2 or More Courses

Course Started
1 Course
2 or More Courses

Course Started
1 Course
2 or More Courses

Course Started
1 Course

2 or More Courses-

RESPONSES IN %

A LOT SOME
15 31
50 35
33 40
23 23
42 23
19 44

8 8
15 39
19 31

0 31
62 19
38 25
23 31
62 19
56 19
31 15
54 38
50 44

A LITTLE,
NONE, OR NO
RESPONSE N
54 13
15 26
27 16
54 13
34 26
37 16
84 13
46 26
50 16
69 13
19 26
38 16
46 13
19 26
25 16
54 13
8 26
6 16

SIGNIFICANCE
LEVEL

.15 4

.35

.20

.01

.25

.01
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and indirectly this suggests that participating in the college program increases
leadership potential among some inmates. One man rather convincingly wrote, "My
taking part in college level education has given me some badly needed self~con-
fidence. Reaching small goals such as this has helped prepare me for society.
Although I found the work involved difficult, I still feel that what T did ab-
sorb will help me in the future.’' In conclusion, over one-third of the men who
completed the questionnaire felt the program had clearly improved their status
within the institution because education is respected, because it had improved
their communication with others by adding to their self-confidence and by show-
ing they were demonstrating injtiative in preparing for the future.

TABLE 11
Inmate Response to the question, 'Do you feel you have advanced your

status within the institution because you have participated in the
college program?" :

N e
Yes 19 35
No 15 28 .
Don't Know or No Response 21 37
55 - 100

Changes in Frequency of Misconducts

In an attempt to get at whether the college program had improved not on-
ly attitudes but also behavior, the misconduct record of each inmate was checked.
The number of miscooducts per year was calculated for each man.

In Table 12 we compared the number of misconducts per year before and
after entry into the college program by course status, i.e., whether a man had
started but not completed a course, finished one course or finished two or more
courses. In all three cases, there was a reduction of misconducts, but most
noticeably among men who had either only started a course or finished but omne

‘course. We suspect, but lack the analysis to check, that men who have completed

two or more courses are more likely to be men with long sentences and older and
perhaps, therefore, less subject to behavioral changes. Among men who had started
but not completed a course, 58% had no misconducts.before entry into the program
but this rose to 79% after entry into the program. And the number and therefore
the percentage of these men who had .1 to .99 misconducts per year or one ol more
misconducts per year fell after entry into the program.

In Table 13, we find that any involvement in the college program in-
creased the number of men with no misconducts from 51 to 63, while reducing the
.1-.99 msiconducts from 18 to 13 and the one or more misconducts per year from
10 to 3. These findings are statistically significant at the .06 level which
means this result would not have occurred by chance more than 6 out of 100 times.

‘

lyhile we would have liked to rate the severity of misconducts into either major
or minor or by type of misconduct, the records did not allow us to do that with
any precison., There were also problems of rate calculation. When a man had only
been in the college program for a period of time like six months and had no mis«

conducts, this was counted as none per year. -
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TABLE 12

MYISCONDUCTS PER YEAR BEIORE AND AFTER ENTRY INTO COLLEGE
PROGRAM BY COURSE STATUS .

MI1SCONDUCTS PER YEAL

Belore kotry © N After Entry
0 - 1 or more 0 .1-.99 l or morc
Started But Did N 14 5 5 24 19 4 1
Not Complete A
Courso % 58 21 21 100 79 17 4
Completed One N 25 9 3 37 1 30 7
Course o -
/A 68 16 13 100 81 29
Completed Two N 12 4 2 18 14 2 2
or More Courses 5
yA 67 22 11
100 78 11 11
TOTAL 79
TABLE 13
MISCONDUCTS PER YEAR BEFCRE AND AFTER ENTRY INTO COLLEGE
PROGRAM
0 .1-.99 1 or more Total

Before Entry Into Program N 51 18 ‘ 10 79

% 65 23 12 100
After Entry Into Program N 63 13 3 79

7 80 16 4 100

Percentage Change: +24 -28 -70

chi Square = 5.81 sig. at .06 level with 2.d.f.
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; ‘ before entry into the program, this was
While 28 men had misconduct vecords before entry into the program, this was e ggtme?6h2§tZiSSO?S:CEnzgcfiisprogtam for Z 43% gain. The number of in-
reduced té&.16 after entry into the program for a 43% gain. The number of in- f:ewitg’po miscénaucts increased 24%. One or more miscondUCFS per year de-
mates with no misconducts inereased 24%. One or more misconducts per year de- fsed'froﬁ 10 before entry to 3 after entry for a 70% gain wh11? .1 to 599
creased from 10 before entry to 3 after entry for a 70% gain while .1 to .99 onducts decreased from 18 to 13, a 28% change. In summary, misconducts N
misconducts decreased from 18 to 13, a 28% change. In summary, misconducts . significantly reduced by 1avolvement in the program which sug%ests tbat 3 e
were significantly reduced by involvement in the program which suggests that the raﬁ is reaching several of its goals: improved pre-release ad justment an
program is reaching several of its gqals: improved pte-release adjustment and ‘oved inmate adjustment within SCIH. ’
improved inmate adjustment within SCIH.
fcati = Program
Communication About the College Program wnication About the College Prog . ege sragean
- arca was to determine if men in the co

One potential problem area was to determine if men iun the college program gﬁzbzgzznzizitpzibiig how they got their information. Table 14 shows.thit
were informed about it and how they got their information. Table 14 shows that - 'tes have not obtained information about the college program from‘annylﬂgteo
inmates have not obtained information about the college program from any single cew.  And most of the men indicated they found out about therrogtam lrom Xll
source. And most of the men indicated they fouund out about the program from two 'hr;e sources. However, only 25% indicated it came from fhel? counselor. Iy
or raree sources. [However, only 25% indicated it came from their counselor. A1l su) ests that in an institution in which there is a contl?ulng tu?nover ~ogra
this suggests that in an institution in which there is a continuing turnover of l,ggble for the program that multiple sources of informaFlon about the program
men eligible for the program that multiple sources of information about the program et;g;e inLOPefatioﬁ and that mailing lists need to be revised frequently to
need to be in operation and that mailing lists need to be revised frequently to b the maximum poﬁulation.
reach the maximum population. ' ; cesibility of

3 ractions the question of acc .

Table 15 shows inmate reactions to the question of accessibility of Tab%enlzbiizwfh;niiiiez:a;§$ZE:m?o whilz over half thought %nformation was
information about the college program. While over half thought information was ?Tatloa‘labie about one-third felt it was just somewhat available. We then
readily available, about cme-third felt it was just somewhat available. We then 2 f avt%ofnaiée respondents what "could be done to improve comm?nLcaFlons
asked questionnaire respondents what ‘could be done to improve communications qu?s.lt s are Betfer informed about the college program?" Thl%ty inmates
so that inmates are better informed about the college program?' Thirty inmates hat lnmi.els about gow go improve communications. Their suggestions have been
made suggestious about how to improve communications. Their suggestions have been S%%gez %320 the following possibilities: (1) Better inform the counselo?s
categorized into the following possibilities: (1) Better inform the counseliors go;Lze lram so that they in turn cap (a) explain it to inmates and (b) dis-

about the program so that they in turn can (a) explain it to inmates and (b) dis- F\e progou couﬁge15ng sessions, (2) Develop a prison newspaper/newsletter
cuss it at group counseling sessions, (2) Develop a prison newspaper/newsletter %tfat gi’og in it né; only about the college program at SCIH but other.%n—
with information in 1t wot only about the college program at SCIH but other in- ?? Orm?tl which inmates might transfer), (3) Hold periodic ge?eral mee?lngs
stitutions (to which winmares might trvansfer), (3) Hold periodic general mestings utions ?um wherg Le;cheys could explain the program and/or give an orle?La-
in the gymnasium where teachers could explain the program and/or give an orienta- he gzmniilo ing céurses (4) Nave a bulletin board in each block ?nd/Of ét
tion to forthcoming courses, (4) Have a bulletin board in each block and/or at Lo tor Co?flce‘and/or’DiagDOStiC Center. specifically for education not1§§§g1
the Education Office and/or Diagnostic Center specifically for education notices, EQucaF;ot rioted infarmation to each occupied cell and/or to persons eligible
(5) Distribute printed information to each occupied cell and/or to persons eligible sttr% . imp (éj Have‘thb Education Office periodically explain all their pro-
for the program, (6) Have the Education Office periodically explain all their pro- the gloﬁrkesannbuncements about it prvior to movies, (8) Develop i study area
grams, (7) Make announcements about it prior to movies, (8) Develop a study area S’,( ) Ma ould share information with each other and/or with a '"college
where inmates could share information with each other and/or with a "college . e inmates ¢

. . i - : informed about

| selor." The evaluator's opinion is that most of the Tcnﬁgre l?guld | ahoy
counselor.” The evaluator's opinion is that most of the men are informed about ‘ ! ‘ ropram if they are interested in it, but that communication shoul =
the program if they are interested in it, but that communication should be im- PEOg '

' ed. particularly for new men coming into the Diagnostic Center.
proved, particularly for new men coming into the Diagnostic Center. | ed, p
‘ i Ly ourses
Inmate Problems in Taking Couvrses | te Problems in Taking C | | |
4 . Tn an effort tp determine what problems inmates experlenée %ndfiztzgthe
In an effort to determine what problems inmates experience in taking ‘ Lovel courses, we took Lwo approaches. We asked men.to indi .
Ehinge they found hardent 1o takig bouvacn ond ajen b e S0 ndieate the oo found hardest in taking courses and also to provide suggestions on
things they found hardest in taking courses and also to provide suggestions on .~ gs they fo ar

to improve the program. Table 16 shows the problems men feel they face and

Confivn feedhack given o some of L teschers. "Thecne movanoon they face and ‘ .ym feedback given to some of the teachers. The iwo paramount problems are:
i :

confirm feedback given to some of the teachers. The two paramount problems are:

i - v 'y finding enough time to study
Findi £ place to study (53%) and (2) find : ¢ to s
(1) finding a quiet place to study (53%) and (2) finding enough time to study | £1nd}zg.2 Eglzd ihese O e lema ean be Z) Inding o neag £uLch by
(47%). It is hoped these two problems can be resolved in the near future by ) _£ i CIE W earning Center”: The focal point for Career Education -
developing a SCIH "Learning Center'': The focal point for Career Education \ lép;g§~§6§-73A)‘waﬁd’by e g e seiicy of only a half dny ot werk for
(Grant #D8-367-73A), and by instituting a policy of only a half day of work for | b ’

-es involved in the college program. Both of these steps‘wouldbalzz7hzép
immates involved in the collepe program. Both of these steps would also help i tes 1 blem of learniug to read a lot of material (mentlongd y 26% ¢
solve the problem of learuning to read a lot of material (mentioned by 26% of o0 th?\proand O e e etarinl (271 e ey on® por
the inmates) and access to library material (27% mentiondd). Thirty~one per nmates) !




Inmate Responses to the Question: "The Thing(s) I found hardest in
taking (a) course(s) was (check all items which apply to you):"

Learning to read a lot of material.

learning to understand difficult
material,

Learning how to study books.

Learning to think in the abstract.
Being able to understand the teacher.
Doing mathematical problems,

Learning how and when to take notes
in class,

Writing essays or essay answers on
tests.

Finding a quiet place to study.
Finding enough'time to study.
To get necessary library material.

Other (Write in)

13

16

14

12

12

16

28

25

14

11

53)

%

26

31
27

23

23

31
53
47
27

21

.
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cent of the men checked having difficulties with writing essays or essay answers.
Steps are being taken here to advise new students to take the college Writing Pro-
gram first and also of offering it each term of work. In the write-in answer to
the question of the hardest thing they found in taking courses, several men
mentioned they experienced problems in dealing with personal problems or depres-
sion, poor cell conditions, poor counseling, lack of incentives, and maintaining
interest.

Thirty-seven of the 55 respondents made one or more suggestions about
how to improve the college program. Many of the suggestions were good ones and
steps are being planned to implement them where possible. The easily categorizable
recommendations are shown in Table 17. Other recommendations included more books
for the library, developing a quiet study area, having a qualified educational
counselor, offering basic courses each term, making English composition mandatory,
and letting inmates with college experience tutor other iumates.

TABLE 17

Inmate Recommendations for Program Improvement

N

1. Provide greater variety of courses. 16
2, Provide opportunity to take more than one course at

a time (or in ihe summer - 1). 9
3. Have more class time. 7
4., FEnlarge oh~campus program 6
5. Show plan of course offerings for a longer period of

time and where course work will lead for individual

planning and/or rehabilitation program. ' 5
6. Receive more individual attention from teachers or

have opportunity to talk to them outsige class. 4
7. Provide more study time by reducing work to one-half

day. 4

Juniata College teachers who have taught at SCIH found a wide range of
abilities and interests among their inmate students. Some inmates apparently
start the program with uninformed expectations, inadequate preparation, low
initiative, and unwillingness te do the necessary work. Because of this,
instructors need to clearly inform students of course requirements and maintain
control of the class as well as experiment with ways to maintain high interest
and discussions in the units. '

In summary, while there are a number of ways the program can be improved
to better meet inmate needs, mary inmate suggestions would necessitate a con-
siderable expansion in the size and dollar cost of the program. This is particularly
true with regards to more courses being offered. Because of the present pattern
of unit offerings, most men who have fairly short sentencis will not take more
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than a few college courses. Men with longer sentences may be able to earn a than a few college courses. Men with longer sentences may be able to earn a
greater number of transferable credits. A few men who show a good ability for greater number of transferable credits. A few men who show a good ability for
college work by successful prior work in courses offered at SCIH and can get college work by successful prior work in courses offered at SCIH and can gel
security clearance should be brought to the Juniata College campus. security clearance should be brought to the Juniata College campus.

Conclusions and Recommendations

onclusions and Recommendations

The evaluator believes that the goals of the college education program are generally The evaluator believes that the goals of the college education program are generally
being met; however, some of these goals are hard to measure. A summary of the evidence ‘eing met; however, some of these goals are hard to measure. A summary of the evidence
for this conclusion follows: (1) Half-way through the second program year, 4Y inmates or this conclusion follows: (1) Half-way through the second program year, 49 inmates
and staff have completed courses where the goal was 75 for the year. If the present rate nd staff have completed courses where the goal was 75 for the year. If the present rate
is continued in the fall, nearly 100 uvits of credits (100 courses) will be completed, "s ¢ontinued in the fall, nearly 100 units of credits (100 courses) will be completed,

(2) Two inmates were brought to campus in the Spring of 1973. Both of these men reacted 2) Two inmates were brought to campus in the Spring of 1973. Both of these men reacted
fairly well to the program and no non-academic problems occurred. However, one of the airly well to the program and no non-academic problems occurred. However, one of the
men failed two out of three courses. This would suggest that more careful review of po- en‘failed two out of three courses. This would suggest that more careful review of po-
tential candidates for on-campus study and study assistance while here might be in order. ential candidates for on-campus study and study assistance while here might be in order.
Thus, this goal was met, but satisfactory completion of all units would have shown more hus, this goal was met, but satisfactory completion of all units would have shown more
promise, (3) A large proportion of immates, especially those who completed one course, romise, (3) A large proportion of inmates, especially those who completed one course,
reported their communication skills were increased. This goal was reached for a ma jority eported their communication skills were increased. This goal was reached for a majority
of the men in the program, (4) By a vumber of indices, improved inmate adjustment with- f the men in the program, (4) By a numbexr of indices, improved inmate adjustment with-
in SCIH occurred as a result of the program. Most inmates reported gains in self-insight, n SCIH occurred as a result of the program. Most inmates reported gains in self-insight,
communication skills, preparation for the future, desixe for more education, better under- ommunication skills, preparation for the future, desire for more education, better under-
standing of SCIH officers aud counselors, and anticipated better post-release adjustment tanding of SCIH officers and counselors, and anticipated better post-release adjustment
as a result of involvement in tbhe program., Furthermore, a statistically significant re- s a result of involvement in the program. Furthermore, a statistically significant re-
duction of misconducts occurred after entrance into the program, (5) The above evidence uction of misconducts occurred after entrance into the program, (5) The above evidence
is also used as indication that the inmates arc better prepared for release from SCIH. s also used as indication that the irmates are beitter prepared for celease from SCIH.
Conversations with counselors indicated high support for the program based on the gains onversations with counselors irdicated high support for the program based on the gains
they had seen result from it, (6) While one of the goals of the program is improved post- hey had seen result from it, (6) While one of the goals of the program is improved post-
release adjustment, no effort was planned to evaluate whether this goal 'is being reached glease adjustment, no effort was planned to evaluate whether this goal is being reached
because of the difficulty of evaluation ard the fact that such evaluation would duplicate ecause of the difficulty of evaluation and the fact that such evaluation would duplicate
a Carnegie-Mellon University study which is attempting to assess whether college course Carnegie-Mellon University study which is attempting to assess whether college course
work reduces recidivism among veleasees, (7) Since only three SCIH officers have com- ork reduces recidivism among releasees, (7) Since only three SCIH officers have com-
pleted course work, no effort was made to see if the rehabilitation program was improved leted course work, no effort was made to see if the rehabilitation program was improved

as a result of their course work. s a result of their course work.

A number of recommendations follow from these conclusions in the mind of the A vumber of recommendations follow from these conclusions in the mind of the

-

evaluator. The overall conclusion is that the program should be continued with both some valuator. The overall conclusion is that the program should be continued with both some
expansion and some modification. The following specific recommendations are made to imple- .~pansion and some modification. The follewing specific recommendations ave made to imple-
ment it: ’ _nt it: ‘

1) The most important recommendation is that inmates be allowed to carry two units ' 1) The most important recommendation is that immates be allowed to carry two units
at. once, an original goal of the program. Educational space limitations and non- at once, an original goal of the program. Educational space limitations and non-
release of inmates from work has made this impossible in the past but with the release of inmates from work has made this impossible in the past but with the
development of a "learning center" at SCTH, the proper scheduling of courses, development of a "learning center' at SCIH, the proper scheduling of courses,
and the initiation of a policy that inmates emplyed by either SCIH or Correc- ‘ and the initiation of a policy that inmates emplyed by either SCIH or Correc-
tional Industries be released from work for one-half day if they are taking . tional Industries be released from work for one-half day if they are taking
either one or two courses should enable more inmates to complete courses. either one or two courses should enable more inmates to complete courses.

This should also lower the cost of education per inmate by increasing course This should also lower the cost of education per inmate by increasing course

enrollments. enrollments,

2) A second recommendation, related to the first, is that more courses be offered 2) A second recommendation, related to the first, is that more courses be offered
at SCIH. At the same time it should be pointed out that there should be an at SCIH. At the same time it should be pointed out that there should be an
appropriate mix of beginning and advanced courses for inmates just beginning appropriate mix of beginning and advanced courses for inmates just beginning
in the program and those who have been in it for several years. Our findings in the program aud those who have been in it for several years. Our findings
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han a few college courses. Men with longer sentences may be able to earn a
reater number of transferable credits. A few men who show a good ability for
ollege work by successful prior work in courses offered at SCIHU and can get
ecurity clearance should be brought to the Juniata College campus.

sions and Recommendations

he evaluator believes that the goals of the college education program are generally
met; however, some of these goals arc hard to measure. A summary of the evidence
1is conclusion follows: (1) Half-way through the second program year, 49 inmates
aff have completed courses where the goal was 75 for the year. If the present rate
‘tinued in the fall, nearly 100 units of credits (100 courses) will be completed,

‘0 inmates were brought to campus in the Spring of 1973. Both of these men reacted
~well to the program and no non-academic problems occurred.-. However, one of the
iled two out of three courses. This would suggest that more careful review of po-
1 candidates for on-campus study and study assistance while here might be in order.
this goal was met, but satisfactory completion of all units would have shown more
e, (3) A large proportion of immates, especially those whq completed one course,
ed their communication skills were increased. This goal was reached for a majority
: men in the program, (4) By a number of indices, improved inmate ad justment with-

H occurred as a result of the program. Most inmates reported gains in self-insight,
yication skills, preparation for the future, desire for more education, betFer under-
ng of SCIH officers and counselors, and anticipated better post-release adjustment
esult of involvement in the program. Furthermore, a statistically significant re-
n of misconducts occurred after entrance into the program, (5) The above evidence

o used 2s indication that the inmates ave better prepared for release Lrom SCIH.
sations with counselors indicated high support for the program based on the gains
-ad seen result from ifr, (6) While one of the goals of the program is improved post-
e adjustment, uno effort was planned to evaluate whether this goal is being reached
e of the difficulty of evaluation and the fact that such evaluation would duplicate
egie-Mellon University study which is attempting to assess whether college course
educes recidivism among veleasecs, (7) Since only three SCIH officers have com-
course work, no effort was made to see if the rehabilitation program was improved
esult of their course work.

srumber of recommendations follow from these conclusions in the mind of the
tor. The overall conclusion is that the program should be continued with both some

{on and some modification. The following specific recommendations are made to imple-

i

% The most important recommendation is that inmates he allowed to carry two units
at once, an original goal of the program. Educational space limitations and non-~
release of inmates from work has made this impossible in the past but with the
development of a '"learning center' at SCIH, the proper scheduling of courses,
and the initiation of a policy that inmates emplyed by either SCIH or Correc-
tional Industries be released from work for one-half day if they are taking
either one or two courses should enable more immates to complete courses.

This should also lower the cost of education per Yumate by increasing course
enrollments.

) A second recommendation, related to the first, is that more courses be offered
" at SCIH. At the same time it should be pointed out that there should be an
appropriate mix of beginning and advanced courses for inmates just beg?nning
in the program and those who have been in it for several years. Our findings
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III. A_STUDY OF THE EVALUATTON PROCESS

This brief part of the report will cover four questions: (1) What other
findings were uncovered with regard to the college education program?, (2) Was
an adequate amount of time allowed to evaluate the program?, (3) Were adequate
evaluative criteria developed?, (4) What difficulties were encountered in the
evaluation process that need to be addressed?

A number of other findings were uncovered in the research carried cut under
the evaluation process. Some of these findings did not directly assess the effec-
tiveness of the program but tried to determine if success in the college program
would be better predicted. In this regard, we found that neither grade point
average earned by inmates nor the number of courses they completed was related to
the age of imnmates, or the number of years since they completed formal schooling
or years served to date on their present sentence or years before their minimum
sentence was due. There was a low positive correlation between inmates I.Q.
and the number of courses completed and a low positive correlation between grade
in school in which an irmate was placed by the Wide Range Achievement Test or the
Stanford Achievement Test and his grade point average and the number of courses
completed. Of the 55 inmates that we gathered data from,l4 reported having done
some prior college work. While prior collsge work was not correlaired with the
number of courses started and/o: completed, those who had prior college work were
less likely to either get C's or failing marks in their courses.

The evalnator was hired at half time for the three summer months or for a
total of 240 hours at 20 hours per week for 12 wecks. WHe put in 280 hours. His
time could have been redvced by having a key-punch operator available for key
punching. The evalvation time was therefore nearly adequate and if similar
evaluative procedures for just the irmate portion of the program were used again,
150-200 hours should be adequatc for the evaluvation procedure. However, one part
of the proposed evaluatior - that dealirg with changes among offjcers participating
in the program - was not urdertaken due to the fact that only three officers were
involved in it. Furthermore, no information was gatbered from inmates' counselors
inasmuch as they felt they weve too busy to give detailed informatior on each of
their counselees and no money was conrained in the budget for their overtime pay.

Adequate short-term criteria were used to evaluate the success of the program
in the evaluator's opinion. One way that program evaluation might be improved,
however, is to develop atiitude and value assessmenlt measures which would be
utilized in a pre-entry and post-entry way as was done with rate of misconducts
in this study. This approach would allow more precise causal inference that
changes in attitudes and values were dve to inmate participation in the program
and be less susceptible to the possible bias contained in inmate self-reports.

Long term evaluative criteria would be whether participation in the pro-
gram improved post-release adjustment. One indicator of this would be recidivism
rates. Other indicators that could be used would be self-reports by former in-
mates aud reports by their parole officers. It is recommended that such evaluation
procédures be used in the next evaluation on a sample of men formerly involved in
the program to see 1f data can be collected at a reasonable cost by this means.

Few major difficulties were encountered in evaluation other than those al-
ready mentioned: only a few officers involved in the program and the lack of time
among counselors to evaluate changes in immates attributable to their involvement
in the program. However, background information on the men who had already left
SCIH was not obtairable and sometimes when the informatioqﬁwas available it was not
complete., Therefore, it is recommended that a background profile be developed for
each man while he is in the program, thus reducing the amount of data collection that
would be necessary at each evaluation period — -




IV, EVAIJJATION OF TIELD WORK PROGRAM

During the 1972-73 academic year, a total of 46 students took 58 agency place-
ments in the Juniata College Field Work Program. Students did well in the program record-
ing 35 A's and 13 B's. In addition, four students were placed in agencies in the summer
of 1972. The high grades in the course not only reflects the difficulty of evaluation of
this type of work, but also the high involvement that students show when in the program.

The Field Work Coordinator, Robert Lakatos, and the agency personnel who work
with Mr., Lakatos praise the program for involving students in meaningful learning and serv-
ice placements. It is expected that the program will be continued and expanded in the com-
irg wear to open up a wider range of placements.

In an effort to more fully evalnate the program, questionnaires were sent out
late in the Spring of 73 to the 46 students who had participated in the program in the
preceding year., Thirty students representing 33 placemants responded, a 65% return rate.
While their wesponses may not be vepresentatiive, they were helpful in evaluating the pro-
gram and in suggesting some lmprovements that could be made in it.

Takle A ligts all the placemcnts in which students worked during the academic
yeaxr and the response rate by agency. Of the 30 students who reported, 25 of them were
seniors, while 5 or 179 of *them were Juniors.

FIELD WOEK STUDFNT PLACTMENTS AND RESPONSES BY AGENCY LOCATION
SR N R LS A T . .. LR » et

*

Llacements Responses
NE X %
6 10 Special Class in 'Tvainable Children 5 18
9 16 Huntingdon Developmwental Workshop 1 3
4 E 7 State Correctional Insiituijon at Huntingdon 2 7
2 3 Probation and Parole 0ffice 2 7
14 24 Youth Forestry Camp #3 ‘ 3 10
15 21 Day Care Center or Head Start 9 30
3 5 Stone Mountain Village 1 3
1 2 Huntingdon County Nursing llome 1 3
4 7 J. C. Blair Hospital 4 14
2 3 Child Welfare Office 1 3
1 2 Drug Abuse Program (MIMR) , L s
58 100 TOTAL 30 100
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IV, . EVALUATION OF FIELD WORK PROGRAM

During the 1972-73 academic year, a total of 46 students took 58 agency place-
:s_in the Juniata College Field Work Program. Students did well in the program record-
35 A's and 13 B's, In addition, four students were placed in agencies in the summer
972. The high grades in the course not only reflects the difficulty of evaluation of
* type of work, but also the high involvement that students show when in the program.

The Field Work Coordinator, Robert lakatos, and the agency personnel who work
- Mr. Lakatos praise the program for involving students in meaningful learning and serv-

pl%cements. It is expected that the program will be continued and expanded in the com-
year to open up a wider range of placements.

In an effort to more fully evalnate the program, questionnaires were sent out

in the Spring of 73 to the 46 students who had participated iu the program in the
ceding year, Thirty students representing 33 placcments respounded, a 65% return rate.
e their responses may not be representative, they were helpful in evaluating the pro-
and in suggesting some improvements that could be made in it.

Table A ligts all the placements in which students worked during the academic
and the respouse rate by agency. O0f the 30 students who reported, 25 of them were
rs; while 5 or 17% of them were Juniors.

TABLE A

FAELD WORK STUDENT PLACTMENTS AND RESPONSES BY AGENCY LOCATION

ey

ESE&E Responses
10 Special Class in Trainable Childyen 5 18
. 16 Huntingdon Developmental Workshop 1 3
7 State Correctional Iustitution at Huntingdon 2 7
3 Probation and Parole Of{ice 2 7
24 Youth Forestry Camp #3 ' 3 10
21 Day Cave Center or Head Starty 9 30
5 Stone Mountain Village 1 3
2 Huntingdon County Nﬁrsing Home 1 3
7 J. C. Blair Hospital 4 14
.3 Child Welfare Office 1 3
2 Drug Abuse Program (MHMR) L —3
; 100 TOTAL | 30 100
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The overall responses to question #5 in the questionnaire are shown in Table C.

TABLE C

HAS THE INTERN PROGRAM CHANGED YOUR
’ (in %)

SELF INSIGHT? EDUCATIONAL OBJECTIVES?

WORK INTERESTS?

Yes 37 73 13
No 63 17 53
Don't Know or No Response 0 10 .33

TOTAL (N: 30) 100 100 100

In responding to the part of this question dealing with work interests, the stu-
dents who said yes, indicated it had increased their interest in the field placement in
which rtey worked or the genéral area of rehabilitation counseling or social work. TFor
example, on: student who worked at both the Huntingdon Child Welfare Office and the Peters-
burg Day Cave Center reported that "By exposing me to both agencies, I've learned much and
I would like to become a caseworker of some sort.' Another student who worked in the MHMR
Drug Program wrote, "I had never thought about this area for work before, but I would en-
joy it.... Had I been able to start in the program earlier, I think I would have taken it
more terms.' :

The conclusion that the intern/field work experience is a worthwhile learning
experience seems justified in several ways. 1t allows students to explore their work in-
terests in a meaningful way. While a majority have their general interests in a particular
type of vocation sharpened or broadened, a few find they should go in another divection.
About three-quarters of the students felt it sharpened their self insight into their
strengths, their limitations, cultural differences between themselves and their clients,
and the need to further develop professional skills. In some instances, these insights
and field work experiences changed their educational objectives while at -Juniata or for
graduate school.

What kinds of knowledge and skills are learned at these various agencies? This
was a central question that we asked and the responses to it are shown.in Table D. The
categories-on the left list the major objectives the program seeks to develop. MHowever,
some agency programs allow some of these objectives, particularly counseling skills, to bhe
developed better than at other agencies. An analysis of Table D indicates that the pro-
gram appears to be very successful in helping students gain an insight into their own per-
sonality structure and feelings, in developing personality insight and assessment, in en-
abling a student to gain knowledge about an agency's goals, procedures, structure and daily
operation, "and in enabling students to develop both program development and program eval-
uation skills. On the basis of these findings,it would appear that the program is success-
ful with about nine out of ten students,

~others, understanding differen+ value systems or personality differences, and

e T e st L skl e b,

-4 -
fABLE D
WHAT KINDS OF KNOWLEDGE AND SKILLS DID YOU FEEL WERE
DEVELOPED IN YOUR PARTICULAR AGENCY PLACEMENT? :
YES yg NO_RESPONSE TOTAL (N: 30)
‘Counseling Skills 50 37 13 100
Personality Insight/Assessment Skills ' 90 7 3 100
Program Development Skills 73 20 7 100
Program Evaluation Skills 83 7 . 10 100
Insight into Own Personality and Feelings 97 0 3 100
Problem Analysis Skills 63 27 10 100
Knowledge of the Operation of an Agency 90 7 3 100
Other (Write in)# 20 0 80 100

oL . a2 ! - -
*Some comments thar were made included iearning about communication skills, understanding

! learning to
work on one's own.

In our evaluation of the field work program, particular attention was given to

two aspects of the program which have been somewhat problematic. One of these is student
evaluation and the other part was a periodic (usually about one evening meeting a wéékj
seminar with Mr. Lakatos which accompanied the agency placement. This Seminar was set up
for a number of purposes: (1) to orient students to their field work placements, (2) “;
allow students with different agency placements to share their experiences and tgus di%-
fusg ?earning, (3) to orient students to the counseling process, and (4) to try to answer
ﬁuest;ons an? problems that arose in particular agencies. In response to question #2.
Has the seminar part of the intern program been helpful?" ERight or 287 of the 30 st;~
dents responding said "yes", 15 or 529 said "some', and 6 or 20% said "no', é*uden;sw
were then requested to explain their answers in essay form. The most common r;sponse
ab?ut the benefit of the seminar was that it allowed students to find out aboﬁt rhé oper. -
aFlon of other agencies. In the words of one student, "I did learn about the otﬁer ageﬁ-
cies and the roles they play. Before T had only a slight knowledge of their functions."
Another student indicated it helped him to meet with students from the same agency (rhé
ha? different placement schedules) to compare ideas. A number of students reported in‘z
vein similar to the one who replied, "We talked of interviewing techniques which realiy
helped since I knew little about the Proper procedures of interviewing," But_a majorftv
of the students felt it was only somewhat or not helpful at ail}. Because of this, a‘ﬁuﬁ-

ber of recommendations will be made about this aspect of the program later onp in this
report. .

NS T b et v ey
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One of the important parts of the program is evaluation of student performance

not only for grading purposes, but, more importantly, for feedback to the student in order
to improve his performance. Table E gives the question that was asked and student re-
sponses to it. Two qualifications should be pointed out before interpretation of this
table, is made. TFirst, these are student perceptions on feedback and may not be accurate
from the viewpoint of those giving the student the feedback. Also, in this regard, stu-
dents may need to be aware of the necessity of requesting information on their performance
if they are to be aided. Secondly, only their agency supervisor is in a good position ko
give them direct feedback. v, Lakatos receives most of his information from agency super-
visors and a student paper, and has little direct observation of a student while in an agen-
cy placement. It would be impossible for him to see many students in a short term. There-
fore, it is not surprising to find that few students rate Mr. Lakatos high in this regard.
As one student observed, '"Mr. Lakatos did not observe me in my work situation, therefore
he could only help me when I went to him." Another student admitted, "I could have made
better use of Mr. Lakatos in an advisory capacity." Another student reported, '"To be fair
to Mr. Lakatos, I didn't get much feedback from him because I never went to him with any
problems. I usually worked them out with my caseworker.” TIn all instances with regard
to student evaluation and feedback, a sizeable majority of students rated their evaluation
by their agercy supervisor or Mr. Lakatos as either good or fair. However, this is one
area where improvement can be made - particularly in pointing out weaknesses in student
performance and how their performance could be improved. In this regard, one student sug-
gested, "There needs to be stronger ties between the school and the agency. Part of the
time neither knew what the other expected, leaving us caught in the middle. I realize it
would be impossible for Mr. Lakatos to become an expert on every agency, but I .do feel he
should learn as much as he can about their goals and expectations so he could better help
“us.'

, TABLE E
In regard to evaluation (In %; N = 30)
of your work in the agen-
¢y, do you think you got By Lakatos By Agency Supervisor

helpful feedback on Good TFair Poor No Response Cood Fair  Poor

a. Your strengths 20 37 3 10 74 13 13
b. Your weaknesses 23 30 33 13 50 33 17

c. How to overcome your
weaknesses 31 21 34 14 52 24 29

d. How well you understood )
the agency's operation 27 40 23 10 73 17 10

Another area of concern to us is how well students felt they were advised about
and prepared for the agency placement they undertook. In some instances we had allowed
students into programs for which they were not well prepared because either Juniata offered
no formal course in the area (e.g., drug rehabilitation programs or gerontology), or be-
cause students had to take their second choice of an agency placement or because they did
not have the proper prerequisite and were unable to take it before they started their field
work, Table F sboys student responses to the question of the quality of the advice given
them and their preparation for their particular placement.

-6 -

TABLE ¥

[y

HOW WELL DO YOU THINK YOU WERE EDUCATIONALLY
PREFARED AND ACADEMICALLY ADVISED FOR THE
FIELD WORK PROGRAM?

Preparation Advice
Good 44 30
Fair 30 57
Poor m”ggm" 13
TOTAL 100 100
(N) (30) (30)

The data in Table F suggests that we need a better communication system by which
to inform the student of field work opportunities and the appropriate course work as pre-
requisite to entrance into each of the different placements.

We alsc asked students to meake recommendations on how to improve the program, as
shown in Table G, some of their responses fell into categorizable groupings. Most of these
recommendations are self-evident although additional expansion on them could be made.

TABLE G

T LY e Sy

STUDENT RECOMMENDATTONS FOR PROGRAM CHANGES

More Information from Agency People _ mg‘
More Evaluation and Feedback and Program Coordination 7
More Time at Agency ) 5
More Program 6rientation 8
Wider kange of Experiences .3
Improve Seminar 3
Other "Suggestions | 4
No Ch;nge Needed or No Response 11
TOTAL  SUGGESTIONS MADE . 43

Students sometimes felt they needed more of an introduction to the whole program before
they start. - Some also felt they needed more information after they got into it cither in
the form of directions and/or a job description as well as more evaluative feedback. Five

-
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students expressed a desire to see the program expanded in terms of the number and range

of placements as well as the number of hours spent there in a term and the credits to be
received from it. Three students felt the seminar could be made more worthwhile by dealing
with the issues students are facing while three students would like a wider range of ex-
periences made possible by working in several different agencies within a term or moving
through different jobs in one agency during the placement Other suggestions included
making other college courses less theoretical, increasing contact with the staff in an
agency, a course prior to the program which would more specifically prepare yecu for it,

and more structure for those interns who desire it.

We also asked students if they thought the program should be continued. Of the
30 students, 28 said 'Yes'", none said '"No", and 2 said "Maybe'", if certain improvements
were made 1in their particular placemenl. Several students made comments here to the effect
that this was one of the best educational experiences they had ever had. For example, one
student who had worked at the Youth Forestry Camp wrote, "There is a definite usefulness
in the program - I've learned more in this in-service training atmosphere than I could have
in a classrocm. It is the most beneficial course I've had at Juniata."

"In conclusion, the evidence from students, teachers, and agency personnel is that
the field work program provides an important learning experience for students. Former stu-
dents who have been in it have reported they felt it was beneficial to them in a number of
ways, rot the leas' of which was Lelping them to get jobs because they had had this kind
of experierce. However, znput from stidents, agency personnel and our own observations
suggest the pregram can be improved in a number of ways as will be pointed out under
recommendarions.

o

RECOMMENDATIONS FOR FIELD WORK PROGRAM

1. The Field Work Program Stould Be Exparded in Several Ways. New placements should
be dcvelop@d parcicularly those which would be of greater interest to psychology
students. Some placemenrs should be made full-time for a term and possibly have
students stay off campus i1f this is necessitared by the location of the placement.
(This suggestion is already being developed for the 1973-74 academic year as we
expect to have students interning full-time for a ten-week term at the Pennhurst
Training School for the Retarded and the Hollidaysburg State Hospital). Several
of our current placements, for example, the Probation and Parole Office and Youth

Forestry Camp #3 placements, couid be expanded to either two terms or more time per
term. :

2, We Need to Improve >_Communcation Abont the Program to Faculty, Agency Personnel, and
Students. A number of students indicated a need for betler informaticn about the
program both before they got into it and after they were once in it. It is believed
that this communication can be developed iu the following ways. TFirst, we need to
develop a complete listing of agency placements, a description of the program at
each of these and how students participate in it, desirable hours for work at the
agency, and course prerequisites for entrance into each agency. Second, this list
should be circulated to agency personnel so that they understand the scope of the
program and to faculty so that they can do a better job of advising students for
field work in advance (sometimes a year or two in advance so that students may take
appropriate course work). Third, periodic meetings should be held with intercsted
students so that an overview of the program can be given to prospective students.

P . Rt g
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Optionally, this would involve a meeting with students who had already been in the
program, agency persounel who can explain their program and answer questions about
it, and with tbe field work coordinator. By these means, students would be better
advised and more adequately prepared for entrance into the program than is the case
for some students in the current program.

Students and Agency Personnel Need to Have A Clearer Orientation About the Program
Once They Are Ivvolved in ]r, Some agency personnel have indicated they “did not

adequately understand their rele in the program in terms of orienting and evaluating
students. This lack of clarity is often conveyed to students. To implement this
change, it is supgested that a job description for agency supervisors be developed

so that they clearly undevstand tbeiv function. TIdeally, this job description could
be developed at a workshop attended by agency persomnnel. They should also develop
job descriptions and agency operating procedures which could be given to new student
intevns at specific agencies at the start of each placement. This would help clarify
for students what they are expected to do, to whom they are to report, and the basis
for efifective student perlorvmance.

Evaluation Crizeria Should B= Clearly Delineated for Students and Evaluative Feead-
back to rhe Student Should Be Fontjnuous, The evaluation criteria needs Lo be
fully delineated to the student by both his agency supctvisor and the field work
directer so that all persons are operaling with a common set of assumptions. . Stu-
dentss justifiably fesl that evaluative feedback should occur continuously and not
just at the end of the course. 1In this way, remedial work to overcome wcaknesses
could be observed. This procedure could be structured into the program by re-
questing that agency persornel meet twice monthly with students to inform them of
their progress. Wrile this has been Lhe goal in the program to date, perhaps it
can be improved in the future. Better cooperation from agency supervisors would
help in this regard.

A Number of Steps bhould Be Taken to Make the Weekly Seminar A More Educational
Experience. While a number of allernative ways to achieve this goal are possible,
the following recommendations would appear to make this goal more likely: (1) The
importance of seminar artendance should be stressed, (2) The seminar should move
from a more structured to a less structured experience over the course of a term.
At the bteginning, the weekly meetings should cover such things as evaluation critevia,
intexpreting job descriptions, interviewing techniques, and counseling approaches.
Some seminar meetings should be broken into two parts: one dealing with these
programs dealing with children and one part dealing with programs serving adults.
Toward the end of each term, more sharing should occur with students telling of
their experience in their agercy along such themes as organization goals, clients
served, funding procedures, staff development, problem areas and the like, and

(3) The seminar might be enriched by the use of outside speakers, perhaps from

the agencies served and by the use of audio-visual aids dealing with human re-
lations, counseling approaches, and diagnoses of personality problems.

DFS:skl
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