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y h e t h e r  you are a school  principal ,  a g u i d a n c e  counselor ,  a coach  
in c o m m u n i t y  sports,  a c lassroom teacher ,  an adult  work ing  with 

youth groups ,  a law e n f o r c e m e n t  officer, or a parent ,  you have  wit- 
n e s s e d  conflicts a m o n g  young  peop le .  Conflict is not  in and  of itself 
wrong.  Yet, how ch i ld ren  choose  to resolve  their  conflicts may  b e  
wrong,  not only for their  own safety and  we l l -be ing  but for their  
growth into adul thood.  

This b o o k  out l ines  ways  to he lp  ch i ldren  ages  five th rough  12 set t le  
the conflicts that t e n d  to b e  a m o n g  the most c o m m o n  in their  lives. It 
a d d r e s s e s  g e n e r a l  conflicts and  five areas of concentra t ion:  bullying,  
conflicts a r i s ing  out of diversity, g e n d e r - b a s e d  conflicts, conflicts 
r e l a t ed  to the  med ia ,  and  conflicts involving guns  or o the r  weapons .  
These  areas  of c o n c e r n  were  s e l e c t e d  b e c a u s e  they are the most  like- 
ly to cause  conflict within groups  of children.  Each of the activities in 
the b o o k  can  s tand  alone,  can s u p p l e m e n t  o ther  work, or can  b e  
b l e n d e d  into an o n g o i n g  curriculum. 

The b o o k  is f r a m e d  a round  c l a s s room-based  activities, but  it can b e  
u s e d  easi ly  with any g roup  of young  p e o p l e  of the app rop r i a t e  age.  It 
is wr i t ten  for t eache r s  b e c a u s e  they dea l  with a large  por t ion  of con- 
flict that takes  p l ace  in young  p e o p l e ' s  lives. But any adult  work ing  
effect ively with ch i ld ren  is a t e ache r  and  could  find t he se  activities 
helpful  in bo th  e d u c a t i n g  young  p e o p l e  about  p reven t ion  and  d e a l i n g  
in a r e m e d i a l  m o d e  with a p r o b l e m  that has surfaced.  

Vio lence  su r rounds  m a n y  young  peop le ,  and  conflict is a par t  of life. 
These  are facts. But conflict does  not always have to b e  r e s o l v e d  
th rough  v io lence .  That is also a fact. Help ing  young  p e o p l e  find 
nonvio len t  ways  to dea l  with conflict, ways to set t le  d i spu tes  without 
weapons ,  fists, or h a r m  to each  other, is a task so large  that e a c h  of us 
must  p lay  a part.  

The National  C r ime  Prevent ion  Counci l  (NCPC) and  the  National 
Associa t ion of E l e m e n t a r y  School Principals (NAESP), on  beha l f  of the 
National  Citizen's C r i m e  Prevent ion Campaign ,  have  j o i n e d  forces to 
he lp  pr incipals ,  t eachers ,  parents ,  and  other  ca reg ivers  p lay a more  
active role in this u rgen t  mission.  This book,  Helping Kids Handle 
Conflict: A Guide for Those Teaching Children, is the result  of this col- 
laborat ion.  

Thank you for h e l p i n g  ch i ld ren  l ea rn  to m a n a g e  conflicts 
nonviolently.  

The  N a t i o n a l  C r i m e  P r e v e n t i o n  C o u n c i l  
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~ onflic~: is a na~:ural  of life. It doe sn ' t  have  to b e  s o m e t h i n g  
b a d - - s o m e t h i n g  to constant ly  avoid. Conflict  c an  actual ly  b e  pro-  

duct ive.  It is often c a u s e d  by  different  bel iefs ,  d i f ferent  points  of view, 
or different  ideas .  These  s a m e  d i f f e rences  that can  c a u s e  conflict also 
m a k e  the wor ld  an exci t ing  p lace .  For e x a m p l e ,  w h e n  one  p e r s o n  
can ' t  conv ince  ano the r  to do s o m e t h i n g  his or  h e r  way, t o g e t h e r  they  
can  work  th rough  their  conflict and  a r r ive  at a solut ion that's m u c h  
b e t t e r  than  e i the r  of their  or ig ina l  ideas .  The k e y  to Whether  or  not 
conflict  is helpful  or  harmful  is all in how it's h a n d l e d .  

Many ind iv idua l s - -pa r t i cu l a r ly  c h i l d r e n - - n e e d  h e l p  in l e a r n i n g  how 
to m a n a g e  conflict effectively. Without  skills a n d  prac t ice ,  a s imp le  
d i s a g r e e m e n t ,  look, or r e m a r k  can  turn  into a f i s t f ight - -or  worse .  

~bout ~:hls ~ulde 
The goal of this guide is to provide you with information about the 

process of conflict management and some ideas to try with your stu- 
dents. It is meant to either supplement lessons' and activities on con- 

flict management that you may already be using or to introduce the 
philosophy of conflict management to your school or community. 

These chapters are intended to stand on their own, so if you have a 

good grasp of conflict management, you can head right for the topic 
you need most. Each chapter includes: 

• an o v e r v i e w  of the topic 

• a C h e c k l i s t  o f  th ings  t e a c h e r s  can do,  l is t ing tips for ac t ion  

• an activit ies sec t ion  with six activities,  two for K - 1 s t  g r ades ,  two 
for 2nd  - 3rd g rades ,  a n d  two for 4th - 5th g r a d e s  

• f o l l o w - u p  ac t iv i t i es  s u g g e s t i n g  add i t iona l  i d e a s  that can  b e  modi -  
f ied  to use  with severa l  g r a d e  levels  

• a list of r e l a t ed  ch i ldren ' s  b o o k s  to k e e p  in your  c l a s s room or 
sugges t  to pa ren t s  

• w o r k s h e e t s  for the activit ies in the c h a p t e r  (if n e e d e d )  

• a l e t t e r  to p a r e n t s  that can  b e  r e p r o d u c e d  a n d  sen t  h o m e  with  
ch i l d r en  to foster u n d e r s t a n d i n g  abou t  the s e r i o u s n e s s  of the  
topic  a n d  p rov ide  c o n c r e t e  sugges t i ons  for what  pa ren t s  can  do  
at h o m e  to he lp  their  ch i ld ren  



Helping Kids Handle Conflict: A Guide for Those Teaching Children 
a d d r e s s e s  areas  of conflict m a n a g e m e n t  of g rea tes t  c o n c e r n  for e le -  
m e n t a r y  schoo l  s tudents .  The topics cove red  inc lude:  

• C h a p t e r  1 - - G e n e r a l  Conflict Managemen t :  Stra tegies  To Help  
Ch i ld r en  Resolve  Prob lems  and  Manage  Conflict 

• Chap te r  2 - -Conf l ic t  With Bullies 

• C h a p t e r  3 - -Conf l i c t  Over  Diversity 

• C h a p t e r  4mConf l i c t  Be tween  Boys and  Girls: G e n d e r  Issues 

• C h a p t e r  5mConf l i c t  In f luenced  by  the Media  

• C h a p t e r  6 - -Conf l i c t  Involving Guns and  Other  W e a p o n s  

All the  a g e - a p p r o p r i a t e  activities have b e e n  r e v i e w e d  by  t e a c h e r s  for 
appl icabi l i ty  with chi ldren.  Many of t h e  activities, inc lud ing  the  folo 
low-up activities, can  b e  mod i f i ed  for use with y o u n g e r  or o lde r  chil- 
dren.  

S o m e  of the activit ies feature McGruff the Cr ime  Dog~ ,  the s y m b o l  of 
the National  Cit izens '  C r ime  Prevent ion Campa ign ,  and  his n e p h e w  
Scruff sM. Almost  all ch i ld ren  recogn ize  McGruff and  say they  wou ld  
try to follow his advice .  Scruff, w h o m  ch i ld ren  v iew more  as a "peer ,"  
shares  si tuations s imilar  to those  they may have  e x p e r i e n c e d .  
Al though  the  cha rac t e r  of Scruff is newer  than McGruff he  has a l ready  
e s t a b l i s h e d  grea t  r appor t  with chi ldren.  Because  of their  a p p e a l  and  
familiarity, t he se  nat ional ly  known figures can he lp  you b e t t e r  com-  
munica te  v i o l e n c e  p reven t ion  m e s s a g e s  to ch i ld ren  in posi t ive  ways. 

Most activities can  b e  i n t eg ra t ed  into o ther  school  subjects .  Some  are 
for ch i ld ren  to take  home ,  to involve their  pa ren t s  in their  learn ing .  

The books ,  art icles,  and  o ther  r e f e rences  c i t ed  throughout  the  chap-  
ters are l i s ted  on  p a g e  95. Also i n c l u d e d  is an ex tens ive  list of 
r e s o u r c e s ~ p l a c e s  to go  for more  informat ion and  training. Both orga-  
nizations an d  b o o k s  are listed. 

The $chooI"~ ~ole 
The school  or  c o m m u n i t y  site can reinforce or in s o m e  cases  initiate 
the c o n c e p t  of nonv io len t  behav io r  by g iv ing  a clear, s t rong m e s s a g e  
that v i o l e n c e  of any type  will not b e  to lera ted.  Officials, t eachers ,  and  
o ther  adults  shou ld  act i m m e d i a t e l y  to notify paren t s  and  take firm 
act ion if a v io lent  inc iden t  occurs.  

As a l e a d e r  in t e a c h i n g  ch i ldren  and  their  families to h a n d l e  conflict 
nonviolently,  you  can: 

• g ive  pa ren t s  ins ight  into the issues  you will b e  d i scuss ing  
th rough  the le t ters  to parents  ( inc luded  at the e n d  of e a c h  chap-  
ter) 



• c o u n t e r  m e s s a g e s  of v io l ence  that c h i l d r e n  r e c e i v e  t h rough  the 
m e d i a  a n d  thei r  dai ly e x p e r i e n c e s  b y  t e a c h i n g  a n d  role  p l ay i ng  
a l te rna t ive  b e h a v i o r  

• work  with c o l l e a g u e s  to exp lo re  ways  to a d d r e s s  po ten t i a l  con-  
flict s i tuat ions in your  school  or c o m m u n i t y  se t t ing  

• s e r v e  as a role  m o d e l - - c h i l d r e n  imita te  what  you  do  a n d  say 

The Parent#" l~ole 

Although there are many influences in children's lives, parents are the 
most significant. Engaging parents in the process of teaching and 
promoting nonviolent management of conflicts is an important step. 

The letters to parents found at the end of each chapter can initiate 
dialogue with individuals and groups of parents. You may want to use 
letters like these as an opportunity to communicate the particular 
policies of your school. Working together, the school, the family, and 
other concerned caregivers can build peaceful classrooms, schools, 
and communities that support optimum growth and development for 
ch i ld ren .  
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~ ne  of your  m a n y  jobs  as a t eache r  is b e i n g  a p e a c e m a k e r .  
Confl icts  occur  in c lassrooms,  hal lways,  cafe ter ias ,  gyms,  and  

p l a y g r o u n d s - - a n d  you are e x p e c t e d  to respond .  How you r e s p o n d  
can  he lp  d e t e r m i n e  how your  s tudents  will r e spond .  It can  also de te r -  
mine  the inst i tut ional  a t m o s p h e r e  which can p romote  or stifle the 
coopera t ive  b e h a v i o r  that fosters  chi ldren 's  abi l i ty  to learn ,  a n d  it can  
affect your  e a g e r n e s s  to re turn  to your  work d a y  after day. 

T h e  l ~ a t u r e  o f  ~ h i l d r ' e n ' s  ~ .on f l l c t s  
W h e t h e r  at school,  at home,  or e lsewhere ,  ch i ldren ' s  conflicts usual ly  
fit fairly nea t ly  into one  of three  ca t egor i e s  (Kreidler, 1984): 

• conflicts over resources--a des i re  for s o m e t h i n g  that is in short  
supply,  such  as a toy, the t eacher ' s  at tention,  the job  of e r a s ing  
the cha lkboa rd ,  or ano the r  child 's  f r i endsh ip  

• conflicts of needs-- the  n e e d  for power, f r i endsh ip  and  affiliation, 
se l f -es teem,  or a c h i e v e m e n t  



~h~tpter I 

• conf l ic ts  o f  v a l u e s - - a  chal lenge or clash of beliefs, including reli- 
gious values, or values at tached to goals 

~eadlne~ for Le~trnlng 12onflict l~anagemen4: Skills 
Whether over resources, needs, or values, conflict generates stress. 

Therefore, a child's response to conflict is an effort to cope with a 

stressful event. The very core of the child's self-esteem may be threat- 

ened, or at least that's the way the child often views the situation. 

There are certain skills that children need before they can learn to 

manage  conflicts cooperatively (Crary, 1984): 

• The  a b i l i t y t o  l isten. Children must be  able to communicate  ideas  
and feelings.  To communicate effectively, they must be  able to 
listen and pay  attention to others. 

• The  use  o f  cer ta in  l a n g u a g e  concep t s .  Chi ldren  n e e d  to be  able to 
genera te  ideas  and evaluate the consequences  of those ideas.  
Unders tanding  concepts  such as "or," "and," " is / is  not," and 
"same/di f ferent"  helps  children genera te  a var ie ty  of ideas.  
Unders tanding  concepts  such as "if/then," "why/because ,"  and 
"maybe"  enables  children to look at causal  relat ionships 
be tween  their actions and those of other  peop le .  Recognizing 
that an i tem or person  can have multiple at tr ibutes (for example,  
a fr iend can be  both happy  that you are visit ing yet mad  that you 
g r a b b e d  her  toy) is also necessary.  

• U n d e r s t a n d i n g  o f  cer ta in  e m o t i o n a l  concep t s .  Children who 
unders tand  their own and other people ' s  feel ings  can manage  
conflicts more easily than those who do not. This requires  the 
abili ty to identify and label  feelings, under s t and  the nature of 
feelings,  and distinguish be tween  feel ings  and actions. 

Chi ldren n e e d  to know that they are capab le  of manag ing  their own 
problems.  With the help of parents,  teachers ,  and other  adults, even 
very  young  chi ldren can learn  problem solving, ange r  management ,  
and other life skills and be  empowered  to successfully cope  with 
their current problems,  as well as those they will face as adolescents  
and adults. 

~pproaches to Settllng (~onfllct# 
An approach  to settling conflict may be  appropr ia te  in some situa- 
tions and not appropr ia te  in others. Some methods,  such as p rob lem 
solving, must be  taught. Just as in l ea rn ing  to r ide  a bicycle,  chi ldren 
n e e d  to know the steps required and have a s teady adult hand  to 
guide  and support  them as they pract ice "get t ing it right." 

People naturally approach conflict in one of two ways: avoiding it or 
confronting it. In the interest of human survival, we have b e e n  pro- 
g r a m m e d  to flee or fight. 
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W h e n  the cho ice  is m a d e  to confront a p rob lem,  the conflict m a y  b e  
r e so lved  wi th  one  s ide  winn ing  and  the other  s ide  losing. Us ing  a 
coopera t ive  a p p r o a c h - - s u c h  as p r i n c i p l e d  negot ia t ion  or a s tep-by-  
s tep  m e t h o d - - c a n  resul t  in a solut ion that sat isf ies or a c c o m m o d a t e s  
all s ides.  

Principled negotiation. Of the many  me thods  d e s i g n e d  to he lp  peo -  
p le  set t le  conflict  cooperat ively ,  p e r h a p s  one  of the most  p r o m i s i n g  is 
p r i n c i p l e d  n e g o t i a t i o n .  The four bas ic  e l emen t s  of this m e t h o d  
include:  

• P e o p l e .  Sepa ra t e  the  p e o p l e  from the p rob lem.  Emotions  can  run  
h igh  a n d  e g o s  often b e c o m e  involved. Par t ic ipants  shou ld  c o m e  
to s ee  t h e m s e l v e s  as work ing  s ide  by  s i d e - - a t t a c k i n g  the p rob-  
lem, not e a c h  other.  

• I n t e r e s t s .  Focus on interests ,  not posi t ions.  Taking  a pos i t ion  can  
o b s c u r e  what  pa r t i c ipan t s  real ly  want or need .  Focusing on par -  
t ic ipants '  in te res t s  allows a b r o a d e r  r ange  of opt ions  and  an  
oppor tun i ty  to e x a m i n e  c o m m o n  g round  a n d  di f ferences .  

• O p t i o n s .  G e n e r a t e  a va r ie ty  of poss ib i l i t ies  be fore  d e c i d i n g  what  
to do. Fee l ing  p r e s s u r e d  and  sea rch ing  for one  r ight  solut ion 
inhibi ts  creativity. Deve lop  severa l  r ight  answers .  

• C r i t e r i a .  Insist that the  result  b e  b a s e d  on some objec t ive  stan- 
dard.  Look b a c k  at e a c h  other 's  in teres ts  w h e n  d e c i d i n g  which  
solut ion is the bes t .  

You m a y  b e  th ink ing  this app r oach  sounds  like u n i o n / m a n a g e m e n t  
negot ia t ions ,  not two k ids  f ight ing over  who ge ts  to b e  first in line. 
And  how can  ch i ld ren  l e a rn  cer ta in  e lements ,  such as s e p a r a t i n g  the 
p e o p l e  from the p r o b l e m ?  With cer ta in  adap t a t i ons - - fo r  ins tancel  
hav ing  ch i ld ren  use  p u p p e t s  to state their  i s s u e s - - t h e s e  v e r y  s ame  
p r inc ip l e s  c a n  b e  a p p l i e d  to chi ldren 's  squabb les .  

The step-by-step approach. A popu la r  m e t h o d  for h e l p i n g  ch i ld ren  
l e a rn  to so lve  p r o b l e m s  and  m a n a g e  conflicts is us ing  a s t ep -by - s t ep  
a p p r o a c h  such  as "Scruff 's Steps for M a n a g i n g  Confl icts"  (see  next  
page ) .  
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Scruff'# Step# for Mar~agir~g (~or~fllct 

~top, look, and listen,---Check yourselves out. Are either of you too 
upse t  to dea l  with the conflict r ight  now? First, ca lm yourse lves  
down  by  count ing  to 10, taking s o m e  d e e p  brea ths ,  or d o i n g  
wha teve r  e l se  works bes t  for you. 

(~o~e up  w i t h  t h e  p r o b l e m - - I n v e s t i g a t e  the  facts. What  exact ly  is 

the p r o b l e m ?  Take turns d e s c r i b i n g  the p rob l em,  as you s e e  it, to 
e a c h  other. Each of you may  b e  ta lking about  a different  p rob lem.  

"~ack y o u r  b r a i n s u T h i n k  of as many  ways  as you can  to solve your 

p rob lem.  R e m e m b e r ,  there  is always m o r e  than one  solution to 
any conflict.You may want to set a ce r ta in  n u m b e r  of ideas  you 
will m a k e  yourself  think of- - l ike  s e v e n  or e i g h t - - b e f o r e  you stop. 
Wri te  t hem down. Don't worry  about  w h e t h e r  all your ideas  are 
good .  

~ s e  y o u r  j u d g m e n t - - N o w  is the t ime to j u d g e  which  solution is 

best .  Look at e a c h  one  and  think about  the c o n s e q u e n c e s .  What  
might  h a p p e n  if you were  to chose  a cer ta in  i dea?  Is that par t icu-  
lar cho ice  one  that will get  you what you n e e d ?  Will you bo th  b e  
h a p p y  with this way of hand l ing  th ings?  

~igure out how you'll carry out your #olutlon--Come up with a 

plan of action. What do each of you need to do? 

~orward ho!--Move forward and set your plan into motion. 

Congratulate yourselves. Decide that you will talk sometime soon 
about  how well  your p lan  worked.  

~om~unlcat ion:  the ~"our~da~:ion 
Chi ld ren  must m a s t e r  cer ta in  commun ica t i on  skills to use  s o m e  of the 
more  effective conflict m a n a g e m e n t  t echn iques .  You are p r o b a b l y  
familiar with and  a l ready use  these  skills. The activit ies in this chap-  
ter  will he lp  you teach  your s tudents  t he se  vital skills, too. Because  
they he lp  p e o p l e  communica t e  c lear  m e s s a g e s ,  t hese  skills are not 
only helpful  w h e n  m a n a g i n g  conflicts, but  their  use  may  also p reven t  
conflicts from arising. 

Paraphrasing or restating (also ca l l ed  "ref lect ive  l i s tening")  is u s e d  
to clarify what was said du r ing  a conflict. The l i s t ener  s imply  r epea t s  
in his or he r  own words  what the s p e a k e r  said. It is a g o o d  m e t h o d  for 
f inding out the facts and  the fee l ings  b e h i n d  them.  
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Without pa raphras ing ,  conclus ions  may be  m a d e  without  first ge t t ing  
the facts. For example :  

Hector  ( speaker ) :  I don't  want to come  over to your  house  anymore. 

Will ( l istener):  Well, I don't want you to come  over. I don't  like you, 
either. 

Paraphras ing  allows the  l i s tener  to identify the issue be fo re  r e s p o n d -  
ing. For example :  

Hector:  1 don't  want to come  over to your house anymore.  

Will: You don't want to come  to m y  house anymore? 

Hector:  That's right. Every  time I come  to your  house  to play, we 
always end  up playing what you want. We never  p lay  what I 
want. I never  have any fun. 

Will: I understand you don't have fun at m y  house  because  we 
always do things m y  way. 

The s p e a k e r  has  the  oppor tun i ty  to affirm or correc t  the pe rcep t ion .  
F requen t ly  this p r o c e s s  a lone  is e n o u g h  to reso lve  a conflict, s ince  
the bas is  of conflict is often a mispercep t ion .  Will now knows  that 
Hector  doesn ' t  have  any fun w h e n  he  visits b e c a u s e  Will always 
d e c i d e s  what  they  will do. Because  their  l ine of commun ica t i on  s tayed  
open ,  the p r o b l e m  has  b e e n  iden t i f i ed - - a  major  s tep  in m a n a g i n g  
any conflict. 

A s s e r t i v e n e s s .  Lea rn ing  to express  fee l ings  is ano the r  essen t ia l  skill 
for m a n a g i n g  conflict. An impor tant  e l e m e n t  in "s tat ing one ' s  case"  is 
p r e s e n t i n g  the  informat ion  in a m a n n e r  that will not a d d  fuel to the 
fire by  pu t t ing  the  o the r  p e r s o n  on the defens ive .  W h e n  you say how a 
situation m a k e s  you f e e l - - w h e t h e r  the o ther  p e r s o n  a g r e e s  or dis- 
ag rees ,  w h e t h e r  your  fee l ings  are b a s e d  on t rue or false p e r c e p -  
t i o n s - t h a t  is how you feel.  There  are no r ight  or w r o n g  feel ings .  

An ' q "  s t a t e m e n t  is a way to state fee l ings  c lear ly  about  a situation 
without  accus ing  or a t tacking the o ther  pe rson .  Paraphras ing  and  'T '  
s t a t ements  go hand- in -hand .  The format for an 'T '  s t a t emen t  is s imple  
and  the re fore  ea sy  for e v e n  ve ry  young  ch i ld ren  to learn:  

1. Use the p e r s o n ' s  name:  

2. Tell how you feel:  

3. Tell why: 

4. Tell what  you want: 

Jimmy, 

I feel  angry 

when you grab m y  doll. 

Please don't do it again. 

Chi ld ren  n e e d  to know that 'T '  s ta tements  can b e  u s e d  for g o o d  feel-  
ings  as wel l  as a n g r y  or b a d  feel ings.  R e m e m b e r  that c h i l d r e n - - l i k e  
a d u l t s - - o f t e n  n e e d  he lp  in ident i fy ing feel ings.  Without  truly knowing  
what  we  are feel ing,  we  are often confused  about  what  we  n e e d .  
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qual i t ies  are p re sen t  (Kreidler, 1984): 

V" Cooperation. Chi ld ren  l ea rn  to work  t o g e t h e r  a n d  trust, help,  
a n d  share  with  each  other. 

V" Communication. Chi ld ren  l ea rn  to o b s e r v e  carefully, communi -  
cate  accurately,  and  l is ten sensit ively.  

V" Tolerance. Chi ld ren  l ea rn  to r e spec t  a n d  a p p r e c i a t e  p e o p l e ' s  
d i f ferences .  

V" Positive emotional  expression. Chi ld r en  l e a r n  to e x p r e s s  feel-  
ings,  par t icu lar ly  a n g e r  and  frustration,  in ways  that are not 
a g g r e s s i v e  or destructive,  and  they  l e a r n  self-control.  

V" Conflict management .  Chi ld ren  l e a r n  the skills of r e s p o n d i n g  
crea t ive ly  to conflict in the context  of a suppor t ive ,  c a r i n g  com- 
munity. 

[] Learn, model ,  and teach good  communicat ion techniques.  Use 'T '  
s t a t emen t s  a n d  p a r a p h r a s e  with your  s tuden t s  a n d  o ther  adults.  A 
n u m b e r  of t echn iques  are avai lable  for t e a c h e r s  a n d  pa ren t s  to inter-  
v e n e  w h e n  ch i ld ren  n e e d  he lp  m a n a g i n g  conflict  ( see  p a g e  11). 
Sugges t  the topic for an in-serv ice  t ra in ing  se s s ion  for all school  
p e r s o n n e l .  

[] Designate an area of  the classroom for s tudents  to settle their own dif- 
ferences.  Set t ing as ide  a quiet  corner ,  a smal l  room off the class-  
room, or a "p rob lem-so lv ing  tab le"  w h e r e  ch i ld ren  can  g a t h e r  to 
m a k e  p e a c e  s e n d s  a s t rong m e s s a g e  to s tuden t s  that  conflict  man-  
a g e m e n t  is va lued.  
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Techniques for/felpinq Children 1 anage <:onflict 
  rhen l USt  ntervene 

Coolin  off 
-* W h e n  conflict has e rup t ed  

• S e n d  p a r t i c i p a n t s  to cool-off  c o r n e r s  to ca lm  down  

• Have p a r t i c i p a n t s  t ry  d e e p  b r e a t h i n g  

• Have p a r t i c i p a n t s  sit s i l en t ly  for a few minu te s  

Smoothin9 
W h e n  it is not  the right time for them to focus on the conflict 

~* W h e n  you do not have time to focus on the conflict 

• D e c i d e  not  to focus  on the  confl ict  at this t ime  

• C o n s i d e r  the  n e e d s  a n d  f ee l i ngs  of s tuden t s  

• Tell p a r t i c i p a n t s  that s o m e  th ings  do  not have  to b e  s e t t l e d  i m m e d i a t e l y ,  e s p e c i a l l y  w h e n  wa i t ing  
p r o v i d e s  an  o p p o r t u n i t y  for p a r t i c i p a n t s  to ca lm  d o w n  

1~everSe role playing 

"* W h e n  participants agree  to be  gu ided  through the process  

-~ W h e n  participants n e e d  help to see  the other person 's  perspec t ive  

• Have  p a r t i c i p a n t s  p l a y  out the  o the r  p e r s o n ' s  ro l e  in the  s c e n a r i o  

• Th roughou t  the  ro le  play,  a sk  p a r t i c i p a n t s  how they  th ink the p e r s o n  they  a re  p l a y i n g  must  fee l  

• F r e e z e  ac t ion  at the  po in t  of confl ict  a n d  have  p a r t i c i p a n t s  th ink of op t ions  for a so lu t ion  

• Ask  p a r t i c i p a n t s  to d e c i d e  on a so lu t ion  that wil l  sa t i s fy  e v e r y o n e  

Talkin  it o u t  

~* W h e n  participants are ready  to solve a particular conflict on their own 

• Te]l p a r t i c i p a n t s  that you  are  g o i n g  to put  t h e m  for t h r ee  to five minu te s  in a qu i e t  p l ace ,  w h e r e  
Scruff 's  S t eps  for  M a n a g i n g  Confl ict  a re  p o s t e d ,  to work  out the i r  p r o b l e m  wi thout  your  
a s s i s t a n c e .  (A p o s t e r  is ava i l ab l e  on p a g e  20.) 

• C h e c k  the i r  p r o g r e s s  at the  e n d  of the a l l o t t ed  t ime  

• If t hey  d o n ' t  h a v e  a solut ion,  g u i d e  t hem t h r ough  the p r o c e s s  

• P ra i se  t h e m  a n d  the i r  so lu t ion  

Mediation 
-~ W h e n  participants n e e d  a third party  (an adult or a child trained in the technique)  to help  them identify 

the p r o b l e m  and generate  options 

• Tell  p a r t i c i p a n t s  that  e a c h  of them will have  an  o p p o r t u n i t y  to g ive  his  or  h e r  s t o r y  wi thout  
i n t e r r u p t i o n  

• Have  t h e m  first  te l l  what  the  p r o b l e m  was  a n d  t hen  what  h a p p e n e d  d u r i n g  the  confl ic t  

• He lp  s t u d e n t s  e x p r e s s  what  they  w e r e / a r e  f e e l i n g  

o 
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Being Fair 
OBJECTIVES 

• To lea rn  fair m e t h o d s  for set t l ing conflicts 

• To prac t i ce  these  m e t h o d s  

MATEmm~: Timer, c h a l k b o a r d  

INSTRUCTIONS 

1. Explain that a conflict is w h e n  two or  more  p e o p l e  cannot  ag ree  on  someth ing .  
Ask for vo lun teers  to g ive  e x a m p l e s  of w h e n  they didn ' t  a g r e e  with s o m e o n e .  

2. Explain the benef i ts  of set t l ing conflicts quickly and  fairly: "From time to t ime 
we  all have  conflicts. We can ' t  a lways b e  the first one  in line, p lay  with our  first 
cho ice  of toy, or  wa tch  a cer ta in  p r o g r a m  on TV if s o m e o n e  else wants  to wa tch  
a different show. Somet imes  so m u c h  time is spent  f ighting that none  of us are 
ab le  to do what we  want." 

3. Ask, " W h e n  the conflict is se t t led in a way  that isn't fair, how do p e o p l e  feel?"  
Discuss  the fact that one  p e r s o n  m a y  feel pre t ty  good ,  while the o ther  p e r s o n  
m a y  feel  pre t ty  bad .  

4. Explain  that t oday  they are g o i n g  to talk about  some  ways  to settle conflicts 
fairly. " W h e n  you  and  your  f r iend bo th  want to p lay  with the same  toy, how can  
you  solve this conflict fairly?" Wri te  down  their ideas  and  discuss  the fa i rness  
of the ideas.  Then  discuss  as m a n y  of the following me thods  as the chi ldren 's  
concen t ra t ion  will allow: 

• Chance.  " W h e n  you  and  your  f r iend have a conf l ic t - - for  example ,  you  bo th  
want  to p lay  together ,  but you  want to p lay  with Legos® 
and  your  f r iend wants  to p lay  Nintendo®, you  and  your  
f r iend can  d e c i d e  that you will let chance  d e c i d e  what  
you  will play.You can  flip a coin [demonst ra te]  or  use  a 
g a m e  ca l led  ' rock,  paper ,  scissors '  to dec ide  which  g a m e  
you  will play. To p lay  the ' rock, paper ,  sc issors '  game ,  

each  child dec ide s  on e i ther  the 
rock, the paper ,  or  the sc issors  
but does  not tell the o ther  p e r -  
son. [Demonstra te  the three  
hand  ges tures  for rock, paper ,  

scissors.]  Then  they 
count  to three and  
show their hands.  ~ _ ]  , " - - -"  
Rock  b reaks  scissors,  so rock  wins if the o ther  child 
has scissors.  Scissors cut paper ,  so scissors  win if the 
o ther  chi ld has paper .  Pape r  covers  rock,  so p a p e r  
wins if the o ther  chi ld has rock.  If bo th  chi ldren show 
the s a m e  symbol ,  they r epea t  until they are different." 
Have the s tudents  pract ice .  

Taking turns. " S u p p o s e  you  and  your  f r iend want to p lay  with the s a m e  
truck. Taking turns is a g o o d  way  to solve this kind of conflict. This m e a n s  
that one  of you  p lays  with the toy first, a n d t h e n  the o ther  p e r s o n  has a turn. 
You can  use a t imer  to he lp  you  b e  fair when  taking turns." Demons t r a t e  
how to set the timer. 

A p o l o g i z i n g  "Somet imes  we acc identa l ly  b u m p  into ano ther  chi ld or  do  
s o m e t h i n g  else  whe re  we hurt  s o m e o n e ,  but not on pu rpose .  This can  cause  
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a conflict.  This k ind  of conflict can  often b e  h a n d l e d  qu ick ly  just b y  saying,  
' I ' m  sor ry . ' "  Have  s tuden t s  p r ac t i ce  say ing  " I ' m  s o r r y "  a n d  o the r  fo rms  of 
a p o l o g i e s .  

• Sharing. "How do  you  think a f r iend  migh t  fee l  if you  are  p l a y i n g  with s o m e -  
th ing he  or  she  wan t s  to p lay  with, too? What  a re  s o m e  th ings  that  you  don ' t  
like to sha re?  [Set the  t imer  for a th ree -minu te  b r a i n s t o r m i n g  s e s s ion  a n d  
wri te  the i t ems  on  the  c h a l k b o a r d  as ch i ldren  list them.]  Do you  think this 
s i tuat ion cou ld  c a u s e  a conflict? Cou ld  you p l a y  with the s a m e  thing toge th -  
e r?  This is c a l l ed  shar ing .  This m e a n s  do ing  s o m e t h i n g  toge ther . "  Have  chil- 
d r e n  g ive  e x a m p l e s  of w h e n  they have  s h a r e d  with o thers .  

5. Have  s tuden t s  p r a c t i c e  these  m e t h o d s  b y  role p l a y i n g  solut ions to the follow- 
ing  s c e n a r i o s  (you m a y  want  to save  this par t  of  the act ivi ty for a n o t h e r  day):  

• You a re  p l a y i n g  at a f r iend 's  house .  He only wants  to p l ay  baske tba l l ,  but  
you  on ly  want  to p l a y  cards .  What  do  you do?  

• You s t e p  on  s o m e o n e ' s  toe in the lunch line. Wha t  do  you  do?  

• You a n d  you r  f r i end  b o t h  want  to b e  first in the g a m e .  Wha t  do  you  do?  

• You u s e  a penc i l  that you  think is yours,  but the girl  si t t ing nex t  to you says  
it's hers .  Wha t  do  you  do?  

6. S u m m a r i z e  b y  r e m i n d i n g  s tudents  that conflicts h a p p e n  b e c a u s e  p e o p l e  can-  
not a lways  b e  first or  ge t  what  they  want  all the t ime. However ,  w h e n  p e o p l e  
so lve  their  confl icts  fairly, e v e r y o n e  fee ls  good .  

Note: Adap t e d  from Schmidt  and Friedman. (1988). 

< 

Uh-Oh, Scruff  Is Stuck 

OBJECTIVES 

• TO p r a c t i c e  g e n e r a t i n g  a n d  eva lua t ing  solut ions 

• To p r o m o t e  unders tand ing  of c o n s e q u e n c e s  of cho i ce s  

MATERU~S: A c o p y  of the  w o r k s h e e t ,  "Uh Oh, Scruff Is Stuck" (on p a g e  2 l) for e a c h  
s tudent ,  c h a l k b o a r d  

INSTRUCTIONS 

1. Tell s tuden t s  the fo l lowing story:  

O n e  d a y  Scruff  a n d  his f r i end  Annie  p l a n n e d  to m e e t  Uncle  McOruf f  at the  l i b r a ry  
at 2 o ' c lock .  Whi le  wa i t ing  for  Annie,  Scruff b o u n c e d  a ba l l  aga ins t  his house .  It 
b o u n c e d  a little too h a r d  a n d  e n d e d  up  g o i n g  over  the f ence  into the  n e i g h b o r ' s  
yard .  He  thought  that h e  c o u l d  save  t ime b y  r ea ch ing  th rough  the f ence  to ge t  the  
ball .  After  all, the  ba l l  h a d  l a n d e d  r ight  next  to the fence .  He  r e a c h e d  th rough  the  
ba r s .  "It 's a little b i t  f a r the r  away  than I thought,"  he  sa id  to himself ,  s t r e t ch ing  as far 

1:3 
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as he  could.  At last his paw sna tched  the ball. But as he  t r ied  to pull it b a c k  th rough  
the f e n c e - - u h - o h - - h i s  paw got  stuck. A few minutes  later  Annie  arrived.  "What  a 
mess  you 've  go t ten  into, Scruff!" she said. "Do you  know what  t ime it is? We ' re  
g o i n g  to be  late!" 

2. Distr ibute cop ie s  of the workshee t  and  ask  the ch i ld ren  to think of as m a n y  
ways  as they can  to get  Scruff's paw unstuck.  To st imulate  part icipat ion,  dis- 
c o u r a g e  j u d g m e n t  of ideas  as they are g e n e r a t e d .  

3. Wri te  each  idea  on  the cha lkboard .  

4. Explain the te rm " c o n s e q u e n c e s "  as what might  h a p p e n  if you  do  something .  
There  can  b e  b a d  and  g o o d  c o n s e q u e n c e s .  

5. Ask the chi ldren to evaluate e a c h  solution, e n c o u r a g i n g  them to cons ide r  what  
might  h a p p e n  if that par t icular  solution is used.  Would  e v e r y o n e  be  h a p p y  
with the solution? Would anyone  be  upse t?  

6. Remind  the chi ldren that there are usually m a n y  different ways  to solve a 
p r o b l e m  and  that the way  to d e c i d e  which one  to use  is by  thinking th rough  
all of the poss ib le  c o n s e q u e n c e s  of the choices .  

7. Ask them to d raw their cho ice  of solutions on  their  workshee ts .  

8. Praise them for he lp ing  Scruff and  Annie solve their  p rob lem.  

 ctivi ie  for 2r d and  3rd  rade 

McGruff's  Problem-Solving Center 
OBJECTIVES 

• To help  deve lop  a p lace  to talk out conflicts 

• To p r o m o t e  a s ense  of ownersh ip  of the cen t e r  

M_A~RI~S: Pos t e rboa rd  (six p ieces) ,  markers ,  p ic tures  of McGruff,  old magaz ines ,  
n e w s p a p e r s ,  Scruff's Steps for Manag ing  Conflict (on p a g e  20) 

INSTRUCTIONS 

1. Ask if anyone  can  give an example  of a conflict. Summar ize  by  exp la in ing  that 
a con f l i c t  is w h e n  two or  more  p e o p l e  cannot  a g r e e  on someth ing .  

2. Explain that a p rob lem-so lv ing  center  is a p l a c e  w h e r e  s tudents  can  talk out 
their conflicts p r i v a t e l y - - b y  themse lves  or  with the he lp  of an adult. 

3. With input from the group,  des igna te  a quiet  c o r n e r  in the c l a s s room as 
McGruff 's  Problem-Solving  Center.  Inc lude a table  and  chairs,  a p ic ture  of 
McGruff,  and  Scruff's Steps for Manag ing  Conflict. 

4. Explain that a few basic  rules  are n e e d e d  w h e n  p e o p l e  work  to reso lve  their 
conflicts. Ask for their sugges t ions  and  wri te  t h e m  on the cha lkboard .  
C o m b i n e  ideas  into about  six basic  concep t s .  Be sure that the fol lowing con-  
cep t s  are inc luded:  

• Listen without interrupting.  

• Talk and  act with respect .  

• Tell the truth. 

• Brainstorm ideas  to solve the p r o b l e m  and  t o g e t h e r  c h o o s e  the bes t  one. 

• Do what you  say  you will do  to solve the  p rob lem.  

5. Divide the ch i ldren  into five or six groups .  Give e a c h  g r o u p  a p i e c e  of pos te r -  
board ,  then ass ign  a rule to e a c h  g roup  and  ask them to illustrate their  rule. 
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W h e n  the g r o u p s  have  f in ished ,  have  them d e c i d e  w h e r e  wi th in  McGruff ' s  
P r o b l e m - S o l v i n g  C e n t e r  the  ru l e s  will  b e  d i s p l a y e d .  

6. D e m o n s t r a t e  how to u se  the  c e n t e r  a few t imes  until  the  c h i l d r e n  u n d e r s t a n d .  

• Us ing  ro le  p l a y i n g ,  act  out a c o m m o n  con f l i c t - - fo r  e x a m p l e ,  who  ge t s  to b e  
first in l ine.  Be su re  to m o d e l  a s se r t i ve  c o m m u n i c a t i o n  a n d  r e f e r  to the  
P r o b l e m - S o l v i n g  C e n t e r  ru l e s  w h e n  n e c e s s a r y .  

• A s k  the g r o u p  to h e l p  g e n e r a t e  a n d  eva lua te  solu t ions .  

• Have  t h e m  c h o o s e  a n d  c a r r y  out a solution.  

• P rov ide  o p p o r t u n i t i e s  to p r a c t i c e  us ing  the c e n t e r  wi th  p u p p e t s  or  ro le  
p l ay ing .  

Using "I" Statements  
OBJECTIVES 

• To explain the sometimes annoying behaviors of others 

• To demonstrate giving 'T' statements as a response to behavior that bothers 
them 

MATERIALS: Chartpaper or chalkboard, one finger puppet pattern for each student 

(on p a g e  35) 

INSTRUCTIONS 

1. A s k  c h i l d r e n  to n a m e  s o m e  th ings  that c l a s s m a t e s  do  that  b o t h e r  t h e m  at 
school .  (Don' t  a l low any  n a m e s  to b e  m e n t i o n e d . )  List r e s p o n s e s  on the char t -  
p a p e r  or  c h a l k b o a r d .  

2. A s k  t h e m  to th ink  a b o u t  how they  feel  w h e n  s o m e o n e  b o t h e r s  them.  For e x a m -  
p le :  

• a n g r y  

• s a d - - m a y b e  t hey  d o n ' t  l ike  m e  

• a f ra id  to s a y  a n y t h i n g  b e c a u s e  I might  hurt the i r  f e e l i n g s  

• a f r a id  to s a y  a n y t h i n g  b e c a u s e  they  might  ge t  m a d  at m e  

• u n s u r e  what  to d o  

3. A s k  s t u d e n t s  to th ink  a b o u t  what  they  do when  s o m e o n e  b o t h e r s  them.  For 
e x a m p l e :  

• t a lk  a b o u t  that  p e r s o n  

• ac t  as  if it d o e s n ' t  b o t h e r  m e  

• i g n o r e  the  p e r s o n  

• t ry  not  to g e t  Ui0set 

• ye l l  at the  p e r s o n  

• hit or  t ry  to hur t  t h e  p e r s o n  in s o m e  way  

4. E x p l a i n  that  ' T '  s t a t e m e n t s  a re  a c c e p t a b l e  ways  to e x p r e s s  you r  f e e l i n g s  w h e n  
p e o p l e  b o t h e r  you.  F e e l i n g  hur t  or  a n g r y  is a n o r m a l  fee l ing .  Yelling, hit t ing,  
k ick ing ,  etc. ,  a r e  u n a c c e p t a b l e  ways  of d e a l i n g  with  the  fee l ing .  Ta lk ing  out 
f e e l i n g s  is  a b e t t e r  w a y  to h a n d l e  the  situation. 

5. E x p l a i n  the  s t eps r in  u s i n g  ' T '  s t a t ements .  P e r h a p s  you  c a n  m a k e  an  ' T '  s ta te -  
m e n t s  p o s t e r  to d i s p l a y  in the  c l a s s room.  The s t e p s  to u s i n g  ' T '  s t a t e m e n t s  are:  

• N a m e  the p e r s o n .  

• Tell how you feel, 

O1 
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"I feel  " 

• Tell why. 

"because ." 

• Tell what  you  want. 

"I would  like ." 

Provide e x a m p l e s  of two ways  to r e s p o n d  to situations (unaccep t ab l e  and  
us ing ' T '  s ta tements) .  For example ,  if s o m e o n e  takes  your  e r a se r  without ask- 
ing, you  can  e i ther  hit them or use an ' T '  s ta tement ,  such  as "Katie, I feel  con- 
fused  w h e n  you  take my e rase r  without ask ing  b e c a u s e  I don ' t  know where  it 
is. I would  like you  to ask next time." 

Ask e a c h  chi ld to cut out o n e  blank f inger  puppe t ,  d raw a face  on it, and  tape  
it a round  a f inger  so that it s tands up. After he lp ing  e a c h  find a par tner ,  
d e s c r i b e  a conflict situation that might  really h a p p e n  to them. Help the g roup  
prac t ice  'T '  s ta tements  with pa r tne r s  as you  circulate  th rough  the r o o m  provid-  
ing assis tance.  

• "i 0 
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T i m e l i n e  

OBJECTIVES 

• To learn how conflicts can escalate 

• To practice brainstorming appropriate solutions to conflict 

• To practice library research skills 

MATERIALS: Paper, pencil, pen, or colored markers 

INSTRUCTIONS 

1 If students are studying a particular war in social studies, have them develop a 
one- or two-year timeline for that war (for example, WorldWar Ior II, the Civil 
War, the Vie tnam War, the Gulf War), inc luding  ma jo r  batt les,  the part ies ,  and  
issues  involved at each  point. Then have them put  the bat t les  on  a timeline. If 
they are not s tudying  a par t icular  war, they can  app ly  the s t r a t egy  to a local  
p r o b l e m  (such as plans  to bui ld  a d u m p  in a communi ty) .  The chi ldren m a y  
work  individual ly or in groups.  

2. Discuss  e a c h  point  on the timeline. Ask the ch i ld ren  to ident i fy  the p rob lem,  
the solution chosen ,  and  the ou t comes  of the solution. 

3. Ask for poss ib le  reasons  for the solutions that were  c h o s e n  in history. 

4. Divide the ch i ldren  into g roups  of four or  five to g e n e r a t e  al ternat ive solutions 
to the var ious  current  or historical conflicts d i s c u s s e d  in class (for example ,  
land rights,  discrimination,  slavery) and  p red ic t  poss ib l e  o u t c o m e s  to these  

al ternatives.  

5. Ask e a c h  g r o u p  to present  the results of their b r a in s to rming  session.  

OPTIONAL ACTIVITIES 

• Have e a c h  child research  and  repor t  on  a cur ren t  conflict (for example ,  the 
baseba l l  strike or  r e d u c e d  funds to schools) .  

• Have them crea te  a bulletin b o a r d  us ing the t imelines.  

• Have them role p lay  media t ing  b e t w e e n  famous  p e o p l e  in h is tory  (for exam-  
ple, the med ia to r  b e t w e e n  G e o r g e  Wash ing ton  a n d  King G e o r g e  III). 



~ener~tl donflic~ l~6In~gemen% 

H a s s l e  L i n e  

OBJECTIVES 

• To real ize that conflict, if not m a n a g e d  proper ly ,  can  esca la te  

• To real ize that act ions esca la te  b e c a u s e  feel ings  esca la te  

INSTRUCTIONS ~ 

1. Tell the g roup ,  "We' l l  b e  do ing  a hass le  line t o d ay  to he lp  us ~ . ~  
u n d e r s t a n d  more  abou t  conflict. I 11 give  you a conflict  situa- ~ 
tion, a nd  I want you  to react  back  and  forth with your  par t -  / ~  
ne r  the way  you  would  if the conflict were  real. The  only  / "  " ~  
rule  is hands  off!" / - -  - - I~_ /  

2. Line up the s tuden ts  in two lines, facing each  other.  [ . _ ~  
Make sure  e a c h  s tudent  has a par tner .  Tell them, "This ~__ 
is the scenar io .  It's d ress -up  day  at school,  so you  are  all 
in you r  bes t  c lothes .  It has  just s t o p p e d  raining at ~ ~,/. ~,, 
r eces s  t ime so you  are  a l lowed to go out." Indicate  , ~ .  ~ . ~ 2  
which s ide  of the hass le  line you are  talking to. , . ~ - f ~  
Explain  that, "You we re  talking to your  f r iends  w h e n  
the p e r s o n  fac ing  you  threw a footbal l  into the pud-  
dle  next  to you." Addre s s ing  the s e c o n d  line say, "Only  - ~  
you know if this was  an acc iden t  or not. Ready, set, throw, splat,  act out the 
scene." 

3. Let the students interact. 

4. Ask the children to be seated. Write on the chalkboard their responses to "how 
I felt" and "what ] did." Some students will be embarrassed because it was an 
accident. Some will express the embarrassment through laughter, others 
through apology. An important lesson is that actions don't necessarily help us 
to know w]lat the other is feeling. 

5. You can use the escalator illustrated below to help the students understand the 
relationship between feelings and actions. 

The person who was splashed may first have been shocked and yelled at the 
person who threw the football. If the football thrower played innocent or yelled 
back, the splashed person would become angry and, in real life may have 
shoved him or her. In turn, the person who threw the football would be feeling 

angry for being pushed and may do something worse in return. By now the 
splashed person is furious and will take more serious acdon. The conflict esca- 
lates because the feelings escalate. 

6. Use the students' own descriptions of feelings and actions to fill in the escala- 
tor and discuss the escalation of conflict. 

Yelled 

S h o c k e d  

Shoved  

Angry  

Kicked 

Furious 
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t ollo r-lCp  tctivities 
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,,t R e w a r d  c o o p e r a t i v e  b e h a v i o r - - f o r  e x a m p l e ,  g ive  five minu t e s  of f ree  t ime  on  
F r iday  for  hav i ng  h a d  a p e a c e f u l  w e e k  in class.  

V" Have  ch i ld ren  b r i n g  in ca r toons  f rom the n e w s p a p e r s  that  dep ic t  confl ict  a n d  
d i scuss  or  wr i te  a b o u t  how it was  reso lved ,  po in t i ng  out w h e t h e r  the c h o s e n  

. . . . . .  r violent ,  the c o n s e q u e n c e s ,  a n d  w h e t h e r  or  not the 
istic. 

e l o p  a p lay  abou t  how s o m e o n e  s o l v e d  a conflict  (not 
famous ,  m a y b e  just s o m e o n e  l ike t h e m  who ' s  d e a l i n g  
~icts) to p r e s e n t  to y o u n g e r  chi ldren .  V i d e o t a p e  the  
~le. 

ve t h e m  wri te  abou t  a confl ict  wi th  a f r i end  or  sibling.  

Show a shor t  c a r t o o n  a n d  a s k  t h e m  to wr i te  abou t  the 
~onflict situation. 

, /  For y o u n g e r  childr&n, wr i t e  the  n a m e s  of va r ious  
fee l ings  on  ca rds  a n d  p l a c e  the  ca rds  in a box.  

Each  day  or  w e e k ,  h a v e  a d i f ferent  chi ld  d r a w  a 
fee l ing  c a r d  f rom the b o x  a n d  pos t  the c a r d  on  the  

bul le t in  boa rd .  Have  the  g r o u p  c o n c e n t r a t e  on  that 
f ee l ing  and  i n t e g r a t e  it into skits,  pa in t ings ,  d raw-  

ings,  and  s tor ies .  

J C r e a t e  flash ca rds  to h e l p  l e a r n  to ident i fy  a n d  
l abe l  feel ings,  i.e., "A" for  anger .  

Rave t h e m  wri te  a s to ry  w h e r e  confl ict  is r e so lved ,  
i ng  th ree  different  end ings .  

, /  Have  s tudents  m a k e  a d e c i s i o n  t ree ,  u s ing  a p r o b -  
lem,  s u g g e s t e d  solut ions,  the  c o n s e q u e n c e s  of t h e  
solutions,  etc.  

, /  Have  o lde r  ch i ld ren  r e s e a r c h  the  l ives  of  p e a c e m a k -  
e rs  such  as Jane A d d a m s ,  C la r a  Barton,  Mary  McL eo d  

Bethune,  F r e d e r i c k  Douglass ,  A lbe r t  Einstein,  J eanne t t e  Rankin,  E l eanor  
Roosevel t ,  Ch ie f  Joseph,  Albe r t  Schweitzer,  Har r i e t  T u b m a n ,  Mart in  Luther  King, 
Jr., M a h a t m a  Gandhi ,  St. Francis  of Assisi, King Asoka ,  Jesus,  Susan B. Anthony, 
Mothe r  Mary  Jones,  Wil l iam Penn,  C e s a r  Chavez ,  Raoul  W a l l e n b e r g ,  M e d g a r  
Evers ,  Rachel  Carson ,  Joan Baez, H e n r y  Thoreau ,  H e l e n  Caldicot t ,  Ne l son  
Mande la ,  F.W. d e  Kierk, Mother  Theresa .  

, /  Have  ch i ld ren  rewr i te  the words  to the s o n g  " I fYou ' re  H a p p y  a n d Y o u  Know It" to 
inc lude  v e r s e s  that dea l  with nonvio len t  confl ict  m a n a g e m e n t ,  such  as "If  y o u ' r e  
a n g r y  a n d  you  k n o w  it, take a b reak . "  

V" Ask ch i ld ren  to r e s e a r c h  a n d  d iscuss  the official ru l e s  for  va r i ous  g a m e s ,  such  as 
thei r  favor i te  spor t .  Lea rn  abou t  r e f e r e e s  a n d  what  it m e a n s  to b e  fair. 

, /  Have  s tuden t s  col lec t  f amous  quota t ions  a b o u t  p e a c e  a n d  pu t  t h e m  on  a bul le t in  
boa rd .  

, /  Have  s tuden t s  r e s e a r c h  the h i s to ry  and  r ec ip i en t s  of the N o b e l  P e a c e  Prize.  

o 
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A Hero Ain't Nothin" but  a Sandwich. Childress ,  A. Pu tnam Publ i sh ing  
Group (]973).  ( Gr ades  5 - 9) 

But N a m e s  Will Never  Hurt Me. Waber,  B. Hough ton  Mifflin (1976). 
(Kinderga r t en  - G r a d e  6) 

Don't Feed the Monster  on Tuesdays! The Children's Sel f-Esteem Book. 
Moser,  A. L a n d m a r k  Editions,  Inc. (1991). ( K i n d e r g a r t e n -  G r a d e  6) 

Don't Pop Your Cork  on Monday: The Children's Anti-Stress Book. Moser,  
A. Landmark  Edit ions,  Inc. (1988). (Kindergar ten  - G r a d e  6) 

Double-Dip Feelings: A Book to Help Children Understand Emotions. 
Cain, B. Mag ina t ion  Press  (1990). (Kindergar ten  - G r a d e  2) 

Feelings A lphabe t :An  A lbum of  Emotions From A to Z. Lalli, J. Jamar 
Press  (1992). (Preschool  - Grade  4) 

Feelings. Aliki. Wi l l i am Morrow & C o m p a n y  (1986). (Kindergar ten  - 
G r a d e  2) 

Honey, I Love & Other Love Poems. Greenf ie ld ,  E. Ha rpe rCo l l i n s  
Chi ld ren ' s  Books (1986). (Grades  1 - 4) 

The Berenstain Bears Get  Into a Fight. Berenstain,  S. and  J. Random 
House  (1982). ( K i n d e r g a r t e n -  Grade  3) 

The Butter Battle Book. Dr. Seuss. Random House  (1984). (Kinderga r t en  
- G r a d e  2) 

The Hating Book. Zolotow, C. HarperCol l ins  Chi ld ren ' s  Books (1989). 
(Kinderga r t en  - G r a d e  4) 

The Lorax. Dr. Seuss.  Random House (1971). (Preschool  - 
G r a d e  2) 

The Quarrel ing Book. Zolotow, C. Harpe rCo l l in s  Chi ld ren ' s  
Books (1982). (Kinderga r t en  - Grade  3) 

What Is a Feeling? Kreuger,  D. Paren t ing  Press  
(1993). (Preschool  - G r a d e  3) 



Steps for l anagir g  o flict 
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top, look, and listen--calm down. 
Look at your feelings. 

. m e  u p  w ' i t h  t h e  p r o b l e m - - u s e  
"I" s ta tements  to descr i  
p rob l em and your feeli~ 
each  other. 

a c k  y o u r  b r a i n S - -  
bra instorm solutions. 

~ Se y o u r  judgment-- 
choose the option you 
can both agree on. 

~ i g u r e  ou t  h o w  y o u ' l l  
c a r r y  out  y o u r  solution. 
Who? What? When? Where? 

~ orward ho! Decide  when you'll 
talk again to see  how everyone 's  
doing. Congratulate  yourselves.  

Note: This pos t e r  is to b e  used  with the "McGruff 's  Problem-Solving Center"  activity on p a g e  14. 
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Note:  This w o r k s h e e t  is to b e  u sed  with the "Uh-Oh, Scru f f  Is S tuck"ac t i v i t y  on p a g e  13. 21 
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.Word  bout...I4'elpir g Your 
¢ b..lldrer  Learr  to  F ar age 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

Dear  Parent,  

Conflict  is a fact of life. Many p e o p l e  think only of the 
ug ly  or unfor tunate  b e h a v i o r s  that m a y  result. Actually, 
some conflict  is n e c e s s a r y  and  good.  It all d e p e n d s  on 
how a par t i cu la r  conflict is hand led .  

1 
J 

SM 

Chi ldren ,  l ike adults,  face m a n y  conflicts in their  lives. M a y b e  
s o m e o n e  t ea ses  a child,  a bes t  f r iend  s u d d e n l y  doesn ' t  want  to b e  bes t  f r iends  anymore ,  
or there  is d i s a g r e e m e n t  over  which  ch i ld  a book  b e l o n g s  to. As you know, ch i ld ren  also 
e n c o u n t e r  conflicts at home.  Most of t he se  involve possess ions ,  r e spons ib i l i t i e s ,  or privacy.  
They  also face conflicts b e y o n d  school  and  home.  For example ,  m a n y  ch i ld ren  eventua l ly  
have  to dea l  wi th  moral  i ssues  that cha l l enge  family rules,  such  as l ook ing  cool  in front of 
f r iends  b y  t ry ing  drugs .  Others  are p i c k e d  on by  o lder  ch i ld ren  in the  n e i g h b o r h o o d .  

H o w  c h i l d r e n  l e a r n  to h a n d l e  conf l i c t .  Chi ld ren  l ea rn  how to m a n a g e  conflict  in the 
same  way  they  l e a rn  to do m a n y  other  t h i n g s - - b y  wa tch ing  what  g o e s  on  a round  them.  
They l e a rn  from you, from t eache r s  a n d  other  adults,  from o ther  chi ldren ,  a n d  from televi- 
sion, movies ,  and  o ther  media .  How can  we all he lp  t h e m ! e a r n  the bes t  s t r a teg ies?  Here  
are some  t ips you may  find helpful  in your  role as parent .  

• Give your  child some  special  time each day. This may  b e  rea l ly  tough  in today 's  b u s y  
world,  but  expe r t s  tell us that 20 minutes  of posi t ive adult  a t tent ion  p e r  d a y  dramat i -  
ca l ly  r e d u c e s  chi ldren ' s  a g g r e s s i v e  behavior .  

Teach your  child to ask for attention constructively Somet imes  the p u r p o s e  of a fight 
with a b ro the r  or s is ter  is to ge t  attention. Encourage  your  ch i ld  to a sk  for a t tent ion  b y  
e x p r e s s i n g  his or he r  needs .  Ca tch  your  chi ld  do ing  s o m e t h i n g  r ight .  Praise  your  chi ld  
for d o i n g  well, r a ther  than r e p r i m a n d i n g  w h e n  mis takes  are  made .  

Teach your  child to recognize the feelings of  others. You can  point  out w h e n  s o m e o n e  is 
happy,  sad, scared ,  wor r ied ,  and  so on. W h e n  ch i ldren  l e a r n  to r ecogn ize  what  some-  
one  e l se  is feel ing,  they  are be t t e r  able  to r e s p o n d  a p p r o p r i a t e l y .  

• Listen first, then help your  child negotiate a solution. A c k n o w l e d g e  your  child 's  f ee l ings  
about  a conflict  be fo re  h e l p i n g  to work out a solution. 

Use positive me thods  to discipline your  child. Avoid us ing  phys i ca l  p u n i s h m e n t  and  
yel l ing.  Through  your  example ,  your  chi ld  will s ee  that force is not the  bes t  or only 
choice.  
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~ h e n  we  think about  s tudents  b r i n g i n g  guns  to school  or young-  
sters  scuffling over  a knife on the p layground ,  bu l ly ing  behav -  

ior can  s e e m  ra ther  insignificant.  Bullying is often d i s m i s s e d  as "just a 
p h a s e "  or s imply  par t  of g rowing  up. But it is actually an ear ly  fo rm of 
aggress ive ,  v io lent  behavior .  Statistics show that one  in four ch i ld ren  
who  bul ly will have  a cr iminal  r eco rd  before  the age  of 30. 

Al though  the n u m b e r  of s tudents  regular ly  h a r a s s e d  or a t t acked  by  
bul l ies  has  r e m a i n e d  fairly constant  over  the y e a r s m a b o u t  one  in 
10rathe nature  of bu l ly ing  behav io r  has c h a n g e d .  Today's bul ly is 
m u c h  more  l ikely to b e  violent  than the bul l ies  of our youth. Ch i ld ren  
n e e d  the skills to h a n d l e  bul ly ing situations effectively, shou ld  the 
n e e d  arise. 

• h e  ~ g e - O l d  Problem of ~ul l ie#  
What  exact ly  is a b u l l y ?  Because  most  of us have  b e e n  bu l l i ed  at 
s o m e  t ime in our lives, we  have a pret ty  g o o d  i d e a  b a s e d  on  f i rs thand 
e x p e r i e n c e .  C lose  your  eyes  for a m o m e n t  and  think of the  bul l ies  of 
your  ch i ldhood .  What  i m a g e s  c o m e  to mind?  The l o u d - m o u t h e d  k id  in 

@ 
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school  who would  never  let you use " h i s "  wa t e r  fountain? The nas ty  
little gir l  who m a d e  your  life m i s e r a b l e  b y  m a k i n g  fun of the' shoes  
your  mo the r  m a d e  you wear?  

W h e n  most  of us hea r  the word bully, we th ink of the  extrovert bul ly--  
aggress ive ,  angry,  demand ing ,  and  mean .  However,  there  is a less  
a g g r e s s i v e  form of bu l ly ing  that we often fail to recognize- - the  intro- 
vert bully. R e m e m b e r  Eddie  Haskel l  from Leave it to Beaver?. As 
c h a r m i n g  and  l ikable  as Eddie  could  s o m e t i m e s  b e  to grown-ups ,  he  
cou ld  b e  a real  mas te r  w h e n  it came  to us ing  the  "power  tools" of the  
introvert  b u l l y - - c u n n i n g  and  manipula t ion .  

As different  as t hese  two types  may  seem,  all bu l l i es  have  ce r t a in  
charac te r i s t i c s  in common.  They  

• are c o n c e r n e d  with thei r  own p l ea su re  r a the r  than  th ink ing  
about  anyone  e lse  

• want  power  

• are wi l l ing to use  o ther  p e o p l e  to ge t  what  they  want  

• f e e l  hurt  ins ide  

• f ind it difficult to see  th ings  from s o m e o n e  e lse ' s  p e r s p e c t i v e  

l 
B u l l i e ~  1 t a r e  ~ a r ~ y  f a c e s  

••Extrovert 
bullies may  b e  outgoing,  agg res s ive ,  active, a n d  

express ive ;  more in t e re s t ed  in th ings  ou t s ide  t h e m s e l v e s  
than in their  own thoughts  a n d  fee l ings ;  r ebe l s  (and  usual ly  
cr i t ic ized for their  rebe l l iousness ) ;  of ten e n d  up in t rouble  

as adults;  rough-and- tough ,  angry,  a n d  m e a n  on the surface;  
-~  get  the i r  way  by  b ru te  force or o p e n l y  h a r a s s i n g  someon e ;  
~.~ 1 m a y  feel  inferior, insecure ,  a n d  unsure  of t h e m s e l v e s  on the 

, \  ins ide;  re ject  ru les  and  regula t ions;  n e e d  to r ebe l  to 
~ ach ieve  a fee l ing  of supe r io r i t y  a n d  securi ty.  >..~_,~ 

~ Introvert bullies may  not want  to b e  r ecogn ized ;  .~ff/~¢~. '~ 
~ are re luctant  to rebel ;  conform to socie ty ;  t ry t o  ~-~- ,~ '~ '~X 

a ~ n d ~  " . . ,, . ,, z ~.- '~.,~,~. 

hear ,  just to ge t  thei r  way; dece ive  o thers  into th ink ing  " ~ . ~  ~ - ~  
they  m e a n  well; work on b e c o m i n g  " t eache r ' s  pe t" ;  ge t  , /~ - '~" -~ ,~  
the i r  power  th rough  cunning,  manipula t ion ,  a n d  d e c e p -  
tion. / ~ ~  

Adapted from Webster-Doyle (1991). 

G e n d e r  f a c t o r s .  Exper t s  tell us that g i r ls  are bu l l i e s  or vict ims of bul- 
l ies  just  as often as boys.  Bullying a m o n g  gir ls  t ends  to b e  more  of 
the t e a s ing  or " b a c k - s t a b b i n g "  var iety;  boys  are usual ly  more  



aggres s ive  a n d  physical .  However,  in recent  years ,  e v e n  bul ly ing  
a m o n g  girls has b e c o m e  more  violent.  

Bullying also occurs  b e t w e e n  boys and  girls. The natur~ 
this bul ly ing  b e h a v i o r  may  then  take a different turn. 
in the past  a boy  may  have  y a n k e d  a girl's ponytail ,  tod 
may  also pull  up he r  skirt, which  takes the b e h a v i o r  
b e y o n d  bu l ly ing  activity a n d  into the arena  of sexual  
harassment .  (For m o r e  on  this topic see  Chap te r  4: 
"Conflict  B e t w e e n  Boys and  Girls: G e n d e r  Issues.") 

The vict ims.  Al though  anyone  can b e  the target  of 
bu l ly ing  behavior ,  the  vic t im is s i ng l ed  out 
b e c a u s e  of his or h e r  p sycho log i ca l  more  often than 
phys ica l  traits. A typical  vict im is l ikely to b e  shy, sens i  
tive, and  p e r h a p s  anxious  or insecure .  Some ch i ld ren  a 
p i c k e d  on b e c a u s e  they  are overweight ,  physica l ly  sm~ 
have  a disability, or b e l o n g  to a different  race  or religic 
faith. In o the r  words,  v ic t ims are ident i f ied  as "differenl  
in the bully 's  point  of view. 

The impact  of  bul ly ing.  Bullying can have las t ing effects  on every-  
one  i nvo lvedmbu l l i e s ,  victims, and  wi tnesses .  S tuden ts  who  are bul- 
l i ed  often d e v e l o p  low se l f -es teem.  They f requent ly  fee l  i s o l a t e d - - a  
f ee l ing  they  may  ca r ry  into adul thood.  Grades  may  suffer b e c a u s e  
the victim's a t tent ion is not  on learning.  With c o n t i n u e d  bullying,  e v e n  
" g o o d "  s tuden t s  may  turn to v io lence ,  such as s tar t ing fights or b r ing-  
ing  w e a p o n s  to schoo l  in efforts to protect  t h e m s e l v e s  or to s e e k  
r e v e n g e  on  their  to rmentors .  

Bullies who  cont inue  thei r  des t ruc t ive  behav io r  are five t imes  more  
l ikely than thei r  c l a s sma tes  to w ind  up in juveni le  court  and  to b e  
conv i c t ed  of c r imes .  Not surprisingly,  w h e n  bul l ies  b e c o m e  adults, 
they  are more  l ikely to have  ch i ld ren  with a g g r e s s i o n  p rob lems .  

Wi tnes se s  to b u l l y i n g - - b o t h  ch i ld ren  and  a d u l t s m a r e  also affected.  
They of ten must  face a n d  l ea rn  to m a n a g e  the l o w e r e d  s e l f - e s t eem 
a n d  loss of control  that a c c o m p a n y  fee l ing  unsafe  a n d  unab le  to take  
action. Ch i ld ren  a n d  adul ts  may  turn the o ther  way w h e n  s o m e o n e  
e l s e  is b e i n g  hurt  b e c a u s e  they feel  power les s  to do  any th ing  about  
it. They, too, are scared .  



Chapter 2 

W'hat '1'eacher# 19o 
There  are m a n y  s teps  you 
can  take  to dea l  with the 
p r o b l e m  of bullying.  
Recogn iz ing  the  ser ious  
c o n s e q u e n c e s ,  your first 
s tep  is to commi t  your- 
self  to d o i n g  all that 
you can  to s top it. 

K e e p  in m i n d  that bul- 
l ies and  their  vict ims 
share  many  of the  same  des-  
p e r a t e  f ee l ings  and  pressure 
Protect  vict ims of bullying, b 
b e  sensi t ive  to bul l ies  and  cc 
t ed  to h e l p i n g  t h e m  c h a n g e  
behavior .  

C h e c k l i s t  of Th ings  Teache 
Do To Help Address  the Pro 
of B u l l i e s  

0 Do not tolerate bullying behav-  

ior. Be on the lookout for bul ly ing behavior .  
Ch i ld ren  are often secre t ive  w h e n  bu l ly ing  occurs,  not want ing  to 
admit  that s o m e t h i n g  outs ide  their  control  is affect ing them.  Take 
i m m e d i a t e  action. You will b e  s e n d i n g  a s t rong  m e s s a g e  that you 
care  and  will not tolerate  mis t rea tment .  

[] Teach children what to do if they are bul l ied or see  s o m e o n e  be ing  
bullied. 

J" Help t h e m  to lea rn  and  mas te r  the  a s se r t i veness  skills that 
will e n a b l e  them to s p e a k  up w h e n  bu l ly ing  occurs.  

V" R e m i n d  them of the i m p o r t a n c e  of l ook ing  out for e a c h  o ther  
and  suppor t ing  o ther  s tudents  who  are b e i n g  bul l ied .  

V" Teach them the s t ra tegies  for diffusing p r o b l e m  situations. 

V" Encou rage  them to s e e k  adult  h e l p  w h e n  necessary .  

Involve parents.  Creat ing a s t rong c o n n e c t i o n  b e t w e e n  h o m e  and  
school  can  have  a significant effect on  s tuden ts '  behavior .  

V" Inform parents  of your "no t o l e r ance"  po l icy  of any k i n d  of 
harassment .  

v" Encou rage  parents  to b e c o m e  invo lved  in school  activities 
and  have  the same  pol icy  at home .  

26 



~onf l{c t  w i t h  ~ul l ie$  

J Use awareness activities to help your children understand how  vic- 
tims, bullies, and witnesses feel, and why they act the w a y t h e y  do. Be 
sure to include the notion of victims who may seek  fr iendship from 
the bully for a sense  of protection. By looking at their  own exper i -  
ences  and those of others, students will bet ter  unders tand  bully- 
ing situations and therefore deal  more effectively with them. 

Teach e l emen tary  social skills. Social skills give chi ldren tools to 
develop positive relat ionships with others. 

cl Foster an atmosphere  of  k indness  and concern toward others. Point 
out acts of k indness  whenever  they occur. 

Use every  opportuni ty  to build self-esteem. Children who feel good  
about themselves  are less likely to be  victims of bul lying and /o r  
be  bull ies themselves.  

Encourage children to be  part  of  the solution. Develop a classroom 
action plan with your students in which they agree  on specific 
things they can do to lessen  the problem of bullying. 

[] Let s tudents  k n o w  that you are available to discuss p rob lems  or con- 
cerns with them privately. Students may have difficulty d iscuss ing 
their feel ings  and  situations in front of the class. Remember  to 
acknowledge  their feel ings before t rying to get the facts of the sit- 
uation. 

0 Discuss the topic of  bullies with your students occasionally. Regular  
discussion k e e p s  the issue alive and provides an opportuni ty  to 
evaluate progress .  

Teach cooperation by  having students work in groups. Assign group 
work where  cooperat ion rather than individual skill is critical to 
success. 

[] Alert school  counselors or administrators to any prob lems  so they 
can refer s tudents  to appropriate services if necessary. Some bul- 
lies, victims, and  witnesses  may not respond to your efforts and 
could benefi t  from counseling.  

2 7  
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 c%i ,itie  for E:indergar%en and   rade 

W h a t  I s  a B u l l y ?  

OBJECTIW: TO l e a r n  to dea l  with bul ly-  
ing  b e h a v i o r  

MA~lu~s :  F inge r  p u p p e t s  (on p a g e  
35) 

TF~cm~ P~P~'U~TION: C o p y  a n d  cut 
out the  f inge r  p u p p e t s .  You m a y  
i n s t ead  wish  to e n l a r g e  the p u p p e t s ,  
g lue  t h e m  to t a g b o a r d ,  a n d  a t tach  f 
t h e m  to t o n g u e  d e p r e s s o r s .  

Note: Rev iew sect ions  in Chapter  1 on 
"I" m e s s a g e s  with s tudents  be fore  
beginning.  

INSTRUCTIONS 

1. G a t h e r  the  ch i ldren  in a c ircle  a n d  d i scuss  the  cha rac t e r i s t i c s  of bul l ies .  If they  
don ' t  m e n t i o n  these  quali t ies,  exp la in  that a bu l ly  is a p e r s o n  who  t eases ,  acts  
tough,  a n d  s o m e t i m e s  hur ts  you r  fee l ings .  Bullies t ry  to s ca r e  you. S o m e t i m e s  
they  p u s h  you  around,  hurt  you,  call  you  m e a n  n a m e s ,  o r  t ake  th ings  f rom you.  
S o m e t i m e s  they  try to m a k e  you  do  th ings  you  d o n ' t  wan t  to do. 

2. Role p l a y i n g  with the p u p p e t s ,  have  b o t h  the  b o y  a n d  the  gir l  p u p p e t s  (so that 
s tuden t s  u n d e r s t a n d  that gir ls  can  b e  bul l ies ,  too) exh ib i t  bu l ly ing  b e h a v i o r  
toward  Scruff, such  as: 

• ca l l ing  h im a hurtful n a m e  

• t e a s i n g  h im abou t  his a p p e a r a n c e  (for e x a m p l e ,  his c lo th ing  or  size) 

• t e a s i ng  h im abou t  the w a y  he  talks  
J 

• t h r e a t e n i n g  to hurt  h im if he  d o e s n ' t  do  s o m e t h i n g ,  such  as g ive  up  his 
lunch  m o n e y  or  let  the bul ly  b e  first in l ine 

• r i p p i n g  Scruff 's  h o m e w o r k  a s s i g n m e n t  on  p u r p o s e  a n d  l augh ing  a b o u t  it 

3. Have  Scruff  say  how he  fee l s  (bad,  sad,  s ca red ,  etc.) .  Then  have  Scruff  turn  to 
you  a n d  a sk  what  he  c a n  do  abou t  it. 

4. Ask, "Wha t  can  Scruff do?"  He  could:  

• wa lk  with a f r iend  w h e n  p a s s i n g  b y  w h e r e  the  bu l ly  h a n g s  out 

• wa lk  s t ra ight  a n d  tall like he  is not af ra id  ( e v e n  t h o u g h  he  is rea l ly  s c a r e d  
on  the  ins ide)  

• t ake  a di f ferent  route  to schoo l  to avo id  the  bu l ly  

• u s e  ' T '  s t a t emen t s  to let the bul ly  k n o w  how h e  fee l s  

• say, "Leave  m e  a lone"  in a s t rong  vo ice  

• say  no th ing  a n d  walk  away  

5. Say, "Okay,  let 's g ive  s o m e  of our  i d e a s  a try." Have  o n e  of the  p u p p e t s  bu l ly  
Scruff  a g a i n  a n d  d e m o n s t r a t e  Scruff u s ing  o n e  of t h e s e  s t ra teg ies .  

6. Have  the  ch i ld ren  take  turns with the p u p p e t s  u s ing  s o m e  of the  o the r  bu l ly ing  
b e h a v i o r s  and  c o u n t e r i n g  s t ra teg ies .  

7. Ask, "Wha t  if n o n e  of t hese  th ings  work?"  R e m i n d  the  s tuden t s  that bu l ly ing  
b e h a v i o r  is not fair  a n d  mus t  not b e  a l lowed  to cont inue ,  w h e t h e r  to t h e m  or  to 
s o m e o n e  they  s e e  b e i n g  bul l ied.  They  shou ld  tell a pa ren t ,  t eacher ,  or  o the r  
t ru s t ed  adult.  E n c o u r a g e  t h e m  to tell s o m e o n e  r igh t  away, the v e r y  first t ime  



they are bull ied,  if they  feel  afraid that someth ing  b a d  will happen .  Explain 
that bul l ies  are  p e o p l e  who have not l e a rned  how to get  a long  with others,  and  
the s o o n e r  they l ea rn  to, the happ ie r  eve ryone  will be.  

OPTIONAL ACTIVITY 

Have the ch i ldren  m a k e  their  own puppe ts .  Break up the class into smal ler  circles 
and  use the p u p p e t s  for s e l f -gene ra t ed  scenar ios .  

Making Friends 
OBJECTIVE: TO d e v e l o p  social  skills n e e d e d  for forming f r iendships  

INSTRUCTIONS 

1. Discuss the fact that some t imes  mak ing  fr iends is e a s y  and  o ther  t imes it may  
be  hard.  It m a y  b e  ha rd  w h e n  you feel  kind of shy or  if you  are the new kid and  
all the o ther  kids  know e a c h  other. 

2. Ask what  f r iends  do that make  p e o p l e  want to b e  their  friend. Discuss  factors  
such as: 

• smil ing 

• h u g g i n g  

• s ay ing  " thank  you"  

• sha r ing  toys 

• g iv ing  in to what  the o ther  p e r s o n  wants  from t ime to t ime 

• showing  interest  in the other  p e r s o n  

3. Explain that they  will have  a chance  to prac t ice  ways  to mee t  and  get  to know 
someone .  

4. Pair s tudents  and  have  them role p lay  several  ways  to make  friends,  such as 
ask ing  a chi ld  to p lay  and  smiling and  saying "Hi, m y  n a m e  is 
What ' s  your  n a m e ? "  

5. Have them shake  hands ,  expla in ing  that the cus tom s ta r ted  w h e n  p e o p l e  want-  
e d  to show o thers  that they  did  not have a w e a p o n  in their hands  a n d  were  
m e e t i n g  in [ r iendship  and  peace .  

6. Congra tu la t e  t hem on their  g o o d  work, and  be  sure  to p ra i se  t h e m  w h e n  you  
see  them us ing  these  skills at o ther  times. 

Cor~fllct with ~ullie# 
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Deal ing  With a Bully 
OBJECTIVES 

• To l ea rn  ways  to dea l  with bullies 

• To prac t i ce  s t ra teg ies  for dea l ing  with bullies 

INSTRUCTIONS 

1. Brainstorm defini t ions of "bully" as a group.  Explain that there  are m a n y  differ- 
ent ways  to h a n d l e  a bully, d e p e n d i n g  on the situation. Sugges t  the following 
s t ra tegies :  

• W a l k  a w a y .  I g n o r i n g  a bully is a g o o d  a p p r o a c h  to try the first time. 

• S p e a k  up .  Saying  s o m e t h i n g  like "Get  away from me!"  may  surpr i se  bull ies 
and  m a k e  them leave  you  alone. This works bes t  w h e n  bull ies don ' t  have  an 
aud ience .  

O 
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• A t t e m p t  to  d e f u s e  t h e  p r o b l e m .  Try ing  to r e a s o n  or  talk it out migh t  w o r k - -  
again ,  e s p e c i a l l y  if there  isn't  an  aud ience .  

• M a k e  f r i e n d s .  Because  mos t  bul l ies  fee l  hurt  a n d  angry ,  b e i n g  f r i end ly  m a y  
m a k e  t h e m  fee l  bet ter .  

• D o  t h e  u n e x p e c t e d .  Bullies e x p e c t  those  they  p i ck  on  to b e  s c a r e d  a n d  the 
o n l o o k e r s  to b e  quiet. 

• S e e k  a d u l t  h e l p .  Don't  hes i ta te  to s e e k  adul t  h e l p  if the  o the r  m e t h o d s  don ' t  
w o r k  or  you  fee l  unsafe.  

2. Point out the  fol lowing and  demons t r a t e :  "Look  bu l l i es  in the  eye  w h e n  you  tell 
t h e m  to ge t  away. Tell t h e m  in a ca lm voice ,  as  t h o u g h  y o u  are  not sca red .  Act 
l ike you  k n o w  w h e r e  you are  going,  look  a h e a d  w h e n  you  walk,  a n d  s t and  
s t ra ight  a n d  tall. Try  not to ge t  into an a r g u m e n t  wi th  a bully." 

3. Discuss  the i m p o r t a n c e  of s t icking up  for  o the r s  w h e n  they  are  b e i n g  bu l l i ed  
a n d  of te l l ing a t rus t ed  adult. 

4. Have  the  ch i ld ren  role  p l ay  the fol lowing s c e n a r i o s ,  g iv ing  e v e r y o n e  an  
o p p o r t u n i t y  to p l a y  the role  of the bully, the  vict im,  a n d  the  witness:  

• The  bul ly  says ,  "Give  m e  your  lunch m o n e y ! "  

• The  bul ly  says ,  "Hey, e g g h e a d ,  g ive  m e  you r  h o m e w o r k ! "  

• The  bul ly  says ,  "How c o m e  you ' r e  so  ug ly?"  

• The  bul ly  says ,  " I ' m  g o i n g  to b e a t  you  up  this a f t e r n o o n  w h e n  w e  ge t  off the  
bus ."  

Bra ins to rm w a y s  the vic t im and  b y s t a n d e r  cou ld  dea l  with e a c h  of t h e s e  com-  
men t s .  

OPTIONAL ACTIVITY 

For h o m e w o r k ,  h a v e  s tudents  g e n e r a t e  o the r  s c e n a r i o s  a n d  list o n e  or  two s t ra te-  
g ie s  for  d e a l i n g  w i th  them.  Ask s tudents  to sha re  the i r  lists the  fol lowing day. 

R a n d o m  Act s  o f  K i n d n e s s  

OBJECTIVE" To d e v e l o p  socia l  skills n e e d e d  to ge t  a l o n g  with  o t h e r s  

INSTRUCTIONS 

1. Exp la in  to s t uden t s  that there  are  different  w a y s  to a sk  for  wha t  w e  n e e d .  S o m e  
w a y s  a re  po l i t e  a n d  s o m e  are  not poli te.  S o m e  w a y s  c a n  h e l p  us ge t  a l o n g  with 
o the r s  a n d  to ge t  what  we  want  without hu r t ing  anyone ' s  fee l ings .  O t h e r  ways  
c a u s e  hur t  fee l ings .  

2. Tell the  ch i ld ren  that you  are  go ing  to a s k  for  
s o m e t h i n g  a n d  they  n e e d  to indica te  w h e t h e r  the  
w a y  you  are  a s k i n g  is po l i te  or  impoli te .  Ask  a 
chi ld  for  his or  h e r  penci l ,  s ay ing  "Give  m e  that!"  
Ask h im or  h e r  if the way  you  sa id  it c a u s e d  g o o d  
f ee l i ngs  or  b a d .  Ask  the c lass  if the way  you  a s k e d  
was  helpful  or  unhelpful .  

3. Exp la in  that w h e n  you a sk  for s o m e t h i n g  in a hurtful  
you  are  ac t ing  l ike a bully. Even  though  you  m a y  so~ 
t imes  ge t  what  you  want  b y  s p e a k i n g  in a hurtful  w a  ~ 
c a n  also ge t  wha t  you want  b y  a sk ing  in a po l i t e  wa~ 
they  think of a po l i t e  way  to ask  for a penc i l ?  

4. Exp la in  that c e r t a i n  act ions are  also c o n s i d e r e d  g o o  
m a n n e r s .  Ask  t h e m  for e x a m p l e s ,  d i scuss ing  po l i t e  
ac t ions  such  as ho ld ing  a d o o r  o p e n  for s o m e o n e  wl,,, 
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is c a r r y i n g  p a c k a g e s  or  g iv ing  an e lde r ly  p e r s o n  you r  sea t  on  the  bus .  Expla in  
that b e i n g  pol i te  is a n o t h e r  w a y  to b e  k ind  to o thers .  

5. Again,  a sk  the  s tuden t  for  the penci l ,  this t ime say ing  "May  I p l e a s e  b o r r o w  
your  p e n c i l ? "  a n d  a s k  h im or  h e r  if the way  you a s k e d  this t ime  felt b e t t e r  than  
be fo re .  Ask  t h e m  to think abou t  how they  feel  a n d  what  they  do  w h e n  s o m e o n e  
bul l ies  them.  Say, " W h e n  s o m e o n e  bul l ies  you, how m a n y  fee l  l ike tu rn ing  
a r o u n d  a n d  bu l ly ing  s o m e o n e  e l se?  Unk indness  s p r e a d s  this way. Your m o m ' s  
b o s s  yel ls  at her ,  she  sco lds  your  o lde r  b ro the r  or  sister,  he  or  she  t akes  it out 
on  you,  a n d  you  t ake  it out on  the dog!  The  g o o d  news  is that k i n d n e s s  s p r e a d s  
the s a m e  way. W h e n  you  do  an  u n e x p e c t e d  act of k i n d n e s s  for  s o m e o n e ,  they  
migh t  b e  k i n d e r  to s o m e o n e  else."  

6. For a h o m e w o r k  a s s i g n m e n t ,  a sk  the ch i ldren  to p e r f o r m  th ree  acts  of  k i n d n e s s  
d u r i n g  the  nex t  24 hours ,  s o m e t h i n g  they  would  not usual ly  do. 

7. The  fol lowing day, a s k  t h e m  to d i scuss  their  acts of k i n d n e s s  a n d  the  rec ip i -  
en t s '  reac t ions .  S o m e  m a y  say  that r ec ip ien t s  w e r e  k ind  in re turn .  O the r s  m a y  
say  that the i r  ac t ions  s e e m e d  to go  unno t i ced  or  u n a p p r e c i a t e d .  Expla in  that 
e v e n  w h e n  ac t ions  go  u n a p p r e c i a t e d ,  we  can  still fee l  g o o d  ins ide  abou t  b e i n g  
a k ind  p e r s o n ,  a n d  that  is what  is rea l ly  impor tan t .  

8. Keep  this act ivi ty al ive b y  a s k i ng  e v e r y o n e  to po in t  out a n d  c e l e b r a t e  r a n d o m  
acts  of k i n d n e s s  w h e n  they  occur.  

9. Make  a n o t e b o o k  to r e c o r d  r a n d o m  acts  of  k indnes s  or  m a k e  a bul le t in  b o a r d  
s u g g e s t i n g  dai ly  acts  of  k indness .  

 ctivitie# for and drade 

The Bully Situation 
OBJECTIVES 

• To assess the bullying situation at school 

• To apply mathematics skills 

IV[ATERLaLS: A copy of "The Bully Situation" survey (on page 36) for each student, 
chalkboard 

TEACHER PREPARATION: Copy the survey questions and answer categories on the chalk- 
board, leaving room for tally marks. 

INSTRUCTIONS 

i. Explain that you are eager to learn the extent and kinds of bullying that occur 
at your school. 

2. Ask the children to complete the survey, without signing their names. 

3. After collecting the surveys, have them guess the results. 

4. Ask for a volunteer to help tally the results on the chalkboard. 

5. Read off a sample of the children's responses. (Do this yourself to reduce stu- 
dents' fear of breaches of confidentiality.) 

6. Divide the children into groups or as a class have them add up the number of 
responses for each answer and determine percentages for each answer. 

7. Discuss the results and solicit ideas for what steps they should take as a group 
tohelp reduce the incidents of bullying behavior at school. 

@ 
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OPTIONAL ACTIVITIES 

• Have  s tuden t s  m a k e  g r a p h s  of the s u r v e y  results .  

• Have  t h e m  conduc t  a s choo lwide  survey.  

Note: The children may want to speak with you privately after participating in this 
activity. They may be ready to speak out about situations over which they previously 
felt they had no control. 

H a v e  y o u  e v e r  f e l t . . . ?  

OBJECTIVE: To d e v e l o p  u n d e r s t a n d i n g  that bu l l i es  h a v e  s o m e  of the  s a m e  fee l ings  as 
o the r  p e o p l e  

MA~IUALS: I n d e x  cards ,  c h a l k b o a r d  

Ts~cI~v.R P~Pr~u~oN: Using the list of f ee l ings  below,  c h o o s e  12 to 14 w o r d s  and  
wr i te  one  f ee l ing  on  e a c h  card.  

INSTRUCTIONS 

1. Pair  the chi ldren,  hav ing  s o m e  p a i r e d  with ch i ld ren  of the  s a m e  g e n d e r  a n d  
s o m e  with the oppos i t e  gende r .  

2. Expla in  that you  will g ive  e a c h  pa i r  of s t uden t s  a c a r d  with the n a m e  of a fee l -  
ing on  it. 

3. List the  f ee l ings  you c h o s e  on the boa rd .  

4. Dis t r ibu te  the  cards ,  a sk ing  the s tuden ts  to r e a d  the  w o r d  silently. 

5. Ask  e a c h  p a i r  to act  out thei r  f ee l ing  a n d  h a v e  the  o the r  ch i ld ren  g u e s s  the 
fee l ing .  

6. After  all of the  pa i r s  have  h a d  a turn, a sk  s tuden t s  to g u e s s  who  would  have  
t h e s e  k inds  of feel ings ,  a bul ly  or  the  bul ly ' s  vict im.  

7. Exp la in  to the chi ldren  that bo th  bul l ies  a n d  v ic t ims  sha re  m a n y  of t he se  fee l -  
ings.  

8. R e m i n d  t h e m  that bul l ies  are  p e o p l e  who  are  ac t ing  out the i r  hurt .  

9. Ask  t h e m  to d i scuss  s o m e  ways  that bu l l i es  c a n  b e  c h a n g e d  into f r iends .  

OPTIONAL ACTMTY 

• Have  s tuden t s  d e v e l o p  and  role  p l ay  a s c e n a r i o  r e v e a l i n g  how b o t h  a bul ly  a n d  
v ic t im exhib i t  t he se  feel ings.  

t~eeli~gs 

Anxious  Wor th les s  Out of control  R id icu led  Hurt  

A s h a m e d  Humi l i a t ed  E n r a g e d  I n s e c u r e  Sad  

R e j e c t e d  S c a r e d  He lp l e s s  Power l e s s  Unfairly p u n i s h e d  

H a r a s s e d  Vengefu l  A n g r y  F rus t r a t ed  Lone ly  

Unloved  Violent  G r e e d y  W e a k  
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t:'ollow'-U'p  cti ities 
\ / 

J" Have y o u n g  ch i ld ren  crea te  a bul ly-proof  jacket  ,~ ~ t 
from a p a p e r  g r o c e r y  b a g  d e c o r a t e d  with "power  - ~ -~ 
w o r d s " - - w o r d s  that g ive them a s ense  of power  1 \ 
such  as " in te l l igent ,"  "brave,"  "honest ."  Have them / 
wear  the i r  j acke t s  a n d  discuss  what they can  do 
protec t  t hemse lves .  

V" Have ch i ld ren  discuss ,  write,  draw, role play, an 
act out the i r  own or o thers '  bu l ly ing  exper i -  
ences l  

V" Provide  oppor tun i t i e s  for s tudents  to ga in  
ins ight  into how bul l ies ,  victims, and  wi tnesses  
might  feel  b y  a s s u m i n g  all three  roles du r ing  
ro l e -p l ay ing  activities.  

V" H e i g h t e n  a w a r e n e s s  of the p r o b l e m  by  dis- 
t r ibu t ing  a su rvey  to all ch i ld ren  in your  
school  or youth  g roup  (see "The Bully 
Situat ion" on  p a g e  36). Encourage  s tudents  
to pub l i sh  su rvey  resul ts  in the school  
n e w s p a p e r  or to d i scuss  them at a schoolwide  
mee t ing .  

4' Help  the ch i ld ren  think about  the roles  they  car  
p l ay  in  en fo rc ing  or eva lua t ing  your  school 's  
po l i cy  on d e a l i n g  with b u l l i e s - - i n c l u d i n g  sug-  
g e s t i n g  c h a n g e s ,  if n e e d e d .  

v" If your  school  d o e s  not have  a formal  po l icy  on 
bull ies ,  e n c o u r a g e  the ch i ld ren  to wri te  one  with input  from stu- 
dents ,  t e ache r s ,  adminis t ra tors ,  and  parents .  

V" Start a "S tuden t  Watch"  p r o g r a m  where  t ra ined  o lde r  s tudent  rep-  
resen ta t ives  are a s s i g n e d  to se rve  as conflict m a n a g e r s  whi le  
k e e p i n g  an  eye  out for potent ia l  bu l ly ing  si tuat ions in the 
res t rooms,  p l a y g r o u n d ,  cafeter ia ,  hal lways,  and  o ther  pub l ic  areas.  

V" Discuss  e x a m p l e s  of bu l ly ing  from his tory  and  current  events .  

v" E n c o u r a g e  o lde r  ch i ld ren  to k e e p  journa ls  or d ia r ies  to ar t icula te  
the i r  though t s  a n d  ideas  about  topics  such as f r i endsh ip  or d e a l i n g  
with  bull ies .  

@ 
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Chapter 2 

The  ully Situation 

We are interested in finding out what the bully situation is like in our school  and community. 

You do not n e e d  to pu t  your  name  on this paper. Please answer the following questions: 

1o Have you ever b e e n  bull ied? 

[] Yes [] No 

If you answered  yes, how often does  it 
happen?  

[] Occasional ly 

[] Often 

[] Every day 

Where  did it happen?  (Please check  all 
that apply.) 

[] School 

[] Park 

[] H o m e  

[] Ne ighborhood  

[] O t h e r  (Please desc r ibe  below.) 

Where have you seen  other  students bul- 
lied? (Please check  all that apply.) 

[] Halls 

[] Classroom 

[] Playground 

[] Lunchroom 

[] Restrooms 

3 ,  What kinds of things have bullies 

done to you or someone  you know? 

[] Teased 

[] Cal led names  

[] Threa tened 

[] Joked 

[] Stole money  or other  be long ings  

[] Damaged  be long ings  

[] Shoved, kicked,  or a t tacked 

3d 

If it h a p p e n e d  in school, where? 

[] Halls 

[] Classroom 

[] P layground 

[] Lunchroom 

[] Restrooms 

. Have you seen  other students be ing  

bull ied? 

[] Yes [] No 

If you answered  yes, how often have you 
seen  it happen?  

[] Occasional ly  

[] Often 

[] Every day 

~:, How much of a p rob lem is bul lying 

for you? 

[] Very much 

[] Not much 

[] None 

~o On the back  of this paper,  p lease  list 

some things that you think parents,  
teachers,  and other  adults in your 
community could do to help  stop bul- 
lying. (For example,  supervise  the 
p layground  and halls better.) 

Adapted from Hazler (1994, February). 

Note: This survey  is to b e  used with "The Bully Situation" activity on p a g e  31. 
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Word  bout... ullie  
e e e * * o e o * * * *  0 m *  * o .  * e o o e a a a * Q e o e * o e e a e * * * e l e e e o o e * * e * * o o e a a a e e o e e e e e e o o e e e e e o o e e e  

Dear  Parent,  

If you ' re  l ike most  p e o p l e ,  you had  to dea l  with a 
bully at s o m e  t ime d u r i n g  your  chi ldhood.  M e m o r i e s  
of that e x p e r i e n c e  may  still b e  as vivid as t hough  it 
h a d  h a p p e n e d  yes terday.  One  in 10 schoo lch i ld ren  is 
regular ly  h a r a s s e d  or a t t acked  by bullies. The expe r i -  
e n c e  is often d i s m i s s e d  as "just a p h a s e "  or par t  of 
ch i ldhood .  

But it s a se r ious  p r o b l e m .  In fact, one  in four ch i ld ren  
who bully will have  a cr iminal  r eco rd  before  the age  of 30. 
Bullies t e n d  to b e  s t ronge r  and  b i g g e r  than o ther  ch i ld ren  their  
age.  Girls as well  as boys  bully. Today's b u l l y m w h e t h e r  a girl or a b o y m i s  more  likely to 
b e  v io lent  than the bul l ies  of our youth. 

Bull ied ch i ld ren  lose  se l f -es teem.  They feel  alone.  Their  g r a d e s  may  suffer. Even " g o o d "  
ch i ld ren  m a y  turn to v i o l e n c e  to protect  t h e m s e l v e s  or  to s e e k  r evenge .  

W h a t  c a n  b e  d o n e  to s t o p  b u l l y i n g ?  There 's  a grea t  dea l  you as a pa ren t  can do: 

• Take  y o u r  chi ld ' s  c o m p l a i n t s  o f  b u l l y i n g  ser iously .  Chi ld ren  are often afraid or a s h a m e d  
to tell anyone  that they have  b e e n  bull ied,  so b e l i e v e  your  child 's  complaints .  

• Watch for  s y m p t o m s  that y o u r  ch i ld  m a y  b e  a b u l l y i n g  vict im,  such as withdrawal,  a drop  
in g rades ,  torn  clothes,  u n e x p l a i n e d  bruises ,  not wan t ing  to go to school ,  n e e d i n g  
extra  m o n e y  or suppl ies ,  taking toys or o ther  p o s s e s s i o n s  to school  and  regular ly  "los- 
ing"  them.  

• Tell the  s c h o o l  i m m e d i a t e l y  i f  y o u  th ink  that y o u r  ch i ld  is b e i n g  bu l l i ed .  Ale r t ed  t eache r s  
can  carefully moni to r  your chi ldren 's  act ions and  take o the r  s teps  to ensu re  your 
child 's  safety. 

• W o r k  with  o t h e r  p a r e n t s  to e n s u r e  that the  ch i ld ren  in y o u r  n e i g h b o r h o o d  are  s u p e r v i s e d  

c lo s e l y  on  the ir  w a y  to a n d  f rom school .  

• Listen.  E n c o u r a g e  your  chi ld  to talk about  school,  social  events ,  the walk  or r ide  to and  
from school .  Listen to his or he r  conversa t ions  with o ther  chi ldren.  This could  b e  your 
first c lue  to w h e t h e r  your  chi ld  is a victim, a bully, or  nei ther .  

• Don ' t  b u l l y  y o u r  ch i ld  yourse l f .  Use nonphysical ,  cons is ten t ly  e n f o r c e d  d isc ip l ine  mea-  
sures.  

• Teach  y o u r  ch i ld  to s t a n d  up for  h i m s e l f  or  h e r s e l f  verbally.  Inquire  about  p r o g r a m s  that 
will boos t  se l f -es teem.  

• He lp  y o u r  ch i ld  l earn  the  soc ia l  ski l ls  h e  or  s h e  n e e d s  to m a k e  f r iends .  A confident ,  
resourceful  ch i ld  who  has f r iends  is less  l ikely to b e  bu l l i ed  or to bul ly others.  

• Praise  y o u r  chi ld ' s  k i n d n e s s  toward  others .  Let your  chi ld  know that k i n d n e s s  is valued.  

• R e c o g n i z e  that b u l l i e s  m a y  b e  ac t ing  out  f e e l i n g s  o f  i n s e c u r i t y  or  anger.  If your chi ld  is a 
bully, h e l p  ge t  to the  root of the behavior .  

@ 
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~ ot since the turn of the century has America expe r i enced  more 
diversi ty than in the last two decades.  While this unique diversi- 

ty has given our country its vitality and cultural richness, serious 
problems also abound,  including racism, prejudice,  discrimination, 
and lack of tolerance or even simple respect  for one another. 

'Violence ~ot:iva~:ed by 91a~; 
"Hate"  or b ias -mot iva ted  cr ime is not a new phenomenon ,  it is a 

p r o b l e m  that many  communi t ies  have t r ied  to deal  ~ t h  al l  th rough 
our  nat ion's history. There has been  a d is tu rb ing  increase in the num- 
bers  of these cr imes  committed in America. Particularly troubling is 
the swelling number  of personal  assaults in recent  years. Experts 
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b e l i e v e  that a g rowing  a c c e p t a n c e  of v i o l e n c e  as a m e a n s  to reso lve  
conflict is a significant factor in this p r o b l e m .  

Cr imes  b a s e d  on  race, rel igion,  sexual  or ienta t ion,  ability, or  e thnici ty  
are c o n s i d e r e d  ha te  or b ias -mot iva ted  c r imes .  T h e s e  c r imes  can  
inc lude  murder ,  rape,  a g g r a v a t e d  assault, s imple  assault, int imida-  
tion, arson, and  dest ruct ion,  damage ,  or  v a n d a l i s m  of property.  Some 
e x a m p l e s  inc lude  bu rn ing  a cross, pa in t ing  swast ikas  on a syna-  
gogue ,  or arson of a gay nightclub.  Graffiti, vanda l i sm,  and  cr iminal  
threats  are the most  c o m m o n  hate  c r imes ,  but  as m e n t i o n e d  above,  
p e r s o n a l  assaults are also on the rise. Lesser  mani fes ta t ions  inc lude  
teasing,  n a m e  calling, and  racial slurs. 

The s e e d s  of this ha t red  are found ear ly  in ch i ldhood .  N a m e  calling, 
isolation, and  o ther  ugly aspec ts  of the " i sms"  can  have  a p ro found  
and  last ing impact  on chi ldren.  

Where go ~hildren Learn These Thing#? 

What if we  n e v e r  said a word  to ch i ld ren  about  "d i f f e r ences"?  What  if 
we  s imply  let t h e m  be?  Chi ld ren  of all colors,  re l ig ions ,  nationali t ies,  
and  abil i t ies wouldn ' t  e v e n  not ice  d i f fe rences  a n d  would  p lay  togeth-  
e r  in harmony.  Right? 

Not really. Al though  many  adults a s sume  that ch i l d r en  are una f fec t ed  
by  the  b iases  in the Uni ted States, expe r t s  tell us that this is untrue.  
Early on, ch i ld ren  not ice  d i f fe rences  a n d  men ta l ly  organize  these  
obse rva t ions  into ca tegor ies .  It is the way y o u n g  ch i ld ren  m a k e  s e n s e  
of their  e v e r - e x p a n d i n g  world.  

For example ,  ch i ld ren  as young  as two years  o ld  l e a r n  the n a m e s  of 
colors.  They then  b e g i n  to apply  these  to skin color. By the age  of 
three,  or s o m e t i m e s  even  earlier,  ch i ld ren  can  show signs  of b e i n g  
i n f l uenced  by what  they s ee  and  hea r  a round  them.  Some may  e v e n  
p ick  up and  exhibi t  "p re -p re jud ice"  toward  o thers  on  the bas is  of 
race  or disability. Four- or f ive-year-old ch i l d r en  may  use  racial rea- 
sons for refus ing to interact  with o thers  who  are different  from them-  
selves,  and  they may  act uncomfor tab le  a round  or e v e n  re jec t  p e o p l e  
with disabi l i t ies  (Derman-Sparks  and  A.B.C. Task Force, 1989). 

Ch i ld ren  are b o m b a r d e d  with m e s s a g e s - - s o m e  subtle,  s o m e  not so 
s u b t l e - - f r o m  adults,  pee rs ,  the media ,  and  soc ie ty  in genera l .  By the  
t ime they  reach  e l e m e n t a r y  school,  they  are aware  of d i f ferences ,  and  
s o m e  have  a l ready  d e v e l o p e d  p r e j u d i c e s  against  p e o p l e  who  are dif- 
ferent.  The s t e r eo types  remain  until parents ,  t eacher s ,  or soc ie ty  at 
la rge  a t tempt  to correct  them.  Linda Lantieri,  who  coord ina t e s  a pro-  
g r a m  that trains ch i ld ren  how to dea l  with bias  and  v io lence ,  says that 
we  are all "racists in r ecovery"  (Assael, 1992 Februa ry  3). 

P re jud ice  and  bias  are the result of fear  and  ignorance .  Many feel  
that our  ch i ld ren  are g rowing  up in a soc ie ty  that has  li terally institu- 
t ional ized  bias toward p e o p l e  of color, p e o p l e  who  face phys ica l  or 



menta l  cha l l enges ,  and  p e o p l e  who choose  l i festyles different  from 
the norm.  Ch i ld ren  r ece ive  a lot of mis informat ion about  t he se  g roups  
of p e o p l e  an d  are l o a d e d  down  with s te reotypes .  

(~onflict Over Diver#Jig 
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Part of your  role  as a t e ache r  is '"- 
act ively foster  your  s tudents '  p~ 
to l e rance  deve lopmen t .Your  st 
den t s  are constant ly  and  r e p e a  
ed ly  e x p o s e d  to m e s s a g e s  that 
subtly or not so subtly rein- 
force b iases .  Pre judice  is 
ev iden t  in media ,  movies,  
books ,  music,  and  poss ib ly  at 
home .  W h e n  no th ing  is d o n e  to 
comba t  these  messages ,  chi ldr  
naturally b e g i n  to be l i eve  they 
This was the basis  of Hitler's p i  
mach ine :  W h e n  you tell a lie o'~ 
over, eventua l ly  p e o p l e  will b e  

Some  t eache r s  use  a curricului  
to foster  apprec ia t ion  of differe 
a d d r e s s  bias. If you haven ' t  alr~ 
so, you may  want  to look into u: 
multicultural curr iculum or  an a~,~- . . . . . . .  - 
riculum. Although  s o m e  of the e l e m e n t s  of bo th  types  are the same,  
there  are also s o m e  distinct d i f ferences .  A mUlticultural curr iculum's  
intent  is posit ive:  Teach ch i ld ren  about  e a c h  other ' s  cul tures so they  
will l e a rn  to r e spec t  each  o ther  and  not d e v e l o p  p re jud ice .  De rman-  
Sparks and  co l l e agues  (1989) warn,  however ,  that s o m e t i m e s  a multi- 
cultural cur r icu lum can de te r io ra t e  into a tourist Curriculum (with a 
focus on in te res t ing  clothing, foods, cus toms,  etc.). 

An an t i -b ias  cur r icu lum incorpora tes  the  posi t ive  intent  of the  multi- 
cultural cur r icu lum and  uses  s o m e  similar  activities, but  also (a) 
a d d r e s s e s  g e n d e r  and  d i f fe rences  in phys ica l  abili t ies,  (b) is b a s e d  
on chi ldren ' s  d e v e l o p m e n t a l  tasks as they  cons t ruc t  ident i ty  and  atti- 
tudes ,  and  (c) direct ly  a d d r e s s e s  the impac t  of s te reo typing ,  bias,  and  
d i sc r imina to ry  behav io r  in young  chi ldren ' s  d e v e l o p m e n t  and  inter-  
actions. (See the "Resources"  sec t ion  at the  e n d  of this b o o k  for more  
informat ion  about  multicultural and  ant i-bias  curr icula.)  

C h e c k l i s t  of Things  Teachers  Can Do To Help Address  D i f f e r e n c e s  

C] Create a classroom without bias. The c lass room env i ronmen t  alerts  
s tudents  to what you cons ide r  important .  

4" Display images  that accurately  dep ic t  ch i ld ren  and  adults  
from the major  rac ia l /e thnic  g roups  in the Uni ted  States and  
p e o p l e  with various abilities, showing  their  dai ly lives work-  
ing  and  re laxing with their  families.  
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J Disp lay  i m a g e s  of mult iracial  families, such as an  Asian chi ld  
a d o p t e d  b y  whi te  parents ,  or b lack  a n d  white  pa ren t s  with mul- 
t iracial  chi ldren.  

V" Disp lay  p ic tures  of a r twork--pr in ts ,  sculpture,  t e x t i l e s - - b y  
artists of var ious  b a c k g r o u n d s  that reflect  the aes the t ic  envi- 
ronmen t  and  culture of the families r e p r e s e n t e d  in your  class-  
room. 

V" Disp lay  p ic tures  of famous ind iv idua l smpas t  and  p r e s e n t - - w h o  
re f l ec t  rac ia l /e thn ic ,  gender ,  and  a b l e d n e s s  diversity, inc lud ing  
those  who pa r t i c ipa t ed  in important  s t rugg le s  for social  justice.  

V" C e l e b r a t e  ho l idays  and  feasts from a va r i e ty  of cultures.  

J Have avai lable  a full r ange  of art mater ia l s  that r ep re sen t  t rue 
skin  tones  of var ious  racial  groups.  

[] Value constructive diversity in your classroom. Your indica t ion  of toler-  
ance  to d ivers i ty  s e n d s  a s t rong m e s s a g e  to your  s tudents  that you 
"walk  your  talk." 

J Offer s tudents  choices  in what they do and  how they do it, 
s t r e s s ing  that there  is often more than one  correc t  way  to com- 
p l e t e  a task. 

J Offer oppor tun i t i e s  for s tudents  to m a k e  cont r ibut ions  to the 
c lass  that reflect  their  differences.  

J Use oppor tun i t i e s  to point  out the va lue  of diversity. 

J Be aware  of how you treat different chi ldren.  

0 Make and enforce the rule that a person's ethnicity is never  an accept- 
able reason for teasing or rejecting someone.  

0 Build children's posit ive identity and teach the value of  differences. 
Help ch i ld ren  l e a rn  d i f ferences  b e t w e e n  fee l ings  of super io r i ty  and  
fee l ings  of se l f - e s t eem and  p r ide  in their  her i t age .  Allow young  peo-  
p le  to choose  thei r  own terms for their  ethnicity.  

[] Provide opportunit ies for students to interact with others who are dif- 
ferent from themselves.  

[] RespectfuIly listen to and answer children's questions about differ- 

ences. W h e n  you ignore,  change  the subject ,  s ides tep ,  or admon i sh  
the s tudent  for a s k ing  the quest ion,  you are s u g g e s t i n g  that what  
they are a sk ing  is b a d  or inappropr ia te .  

J Avoid over - responding .  

J Answer  in a direct,  matter-of-fact manner .  

[] Teach children to challenge biases, whether their own or those of  oth- 
ers. Help them to r ecogn ize  s te reo types  and  car ica tures  of different  
g roups  a n d  to use  accura te  and  fair images  ra ther  than s te reo typ ica l  
ones. 

@ 
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Chapter 3 

i lctivities for l inder arten and l#t drade 

One  Big  Beaut i fu l  World! 

OBJECTIVES 

• TO explore  the concep t  of p re jud ice  

• To identify and  apprec ia te  di f ferences  

MA~Ruu~S: Pictures from magaz ines  of different k inds  and  sizes of animals  and  p e o -  
p le  (from different cultural and  ethnic g roups  as well  as ch i ld ren  with disabilities), 
c rayons  or  co lo r ed  markers ,  large p i ece  of h e a v y  p a p e r  cut in the s h a p e  of a circle, 
g lue  

INSTRUCTIONS 

1. Show the ch i ldren  the pic tures  and  ask, "What  do  you  think about  this animal  
(or pe r son )?"  Expect  to hea r  c o m m e n t s  such  as "all b i g  d o g s  are  m e a n "  or 
"that k ind of p e o p l e  car r ies  guns." 

2. Discuss the following quest ions:  

• How do we  d e c i d e  if we like s o m e b o d y  or  not? 

• What  do we  look for? 

• What  about  p e o p l e  who can ' t  walk, can ' t  see,  or  can ' t  hear?  

• How do you  feel  if s o m e o n e  doesn ' t  like the way  you  look? 

• Do you  think it's fair to d e c i d e  that you  don ' t  like s o m e o n e  b e c a u s e  they 
look different from you? 

• What  would  it b e  like if e v e r y b o d y  l o o k e d  the s a m e ?  

3. Ask them to d raw a self-portrait. 

4. Have them glue  their drawings  and  the p ic tures  from magaz ines  on  the large  
circular  p a p e r  to make  a mural. 

5. W h e n  the mural  is comple ted ,  discuss  how all of us share  one  wor ld  and  that 
our  "d i f fe rences"  make  the world  a more  in teres t ing place.  

OPTIONAL ACTIVITY 

Take a p h o t o g r a p h  of each  child (or a pho to  of the g roup)  and  have the ch i ldren  
glue  them to the mural.  

Y o u ' r e  a . . . .  

OBJECTIVES 

• To deve lop  awareness  about  s t e reo types  

• To deve lop  skills in dea l ing  with bias  

INSTRUCTIONS 

1. Tell the following story: "Scruff m o v e d  to a different town and  is just b e g i n n i n g  
to m a k e  f r iends  at his new school.  His new  fr iends  are always cal l ing p e o p l e  
names .  Scruff doesn ' t  like to hea r  p e o p l e  ca l l ed  these  names ,  but  he  doesn ' t  
know what to do about  it. He doesn ' t  want to lose his n e w  friends." 

2. Discuss  the following quest ions:  

• What  is Scruff 's p rob lem?  

• What  cou ld  he  do about  it? 

• Have you  ever  had  a p r o b l e m  like Scruff 's? 

• What  d id  you  do? 
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• What  wou ld  you  do  if you  were  Scruff?. 

3. Have ch i ldren  role p lay  appropr i a t e  r e sponses  when  s o m e o n e  tells racial  
jokes.  

Note:Adapted from Kreidler (1984). 
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Reporters 
OBJECTIVES 

• TO develop awareness of worldwide differences 

• To develop appreciation for differences 

MATERIALS: The book People by Peter Spier (see the "Children's Books" list at the 
end of this chapter), paper and pencil, chalkboard 

INSTRUCTIONS 

1. Read  the b o o k  People to the children. 

2. Discuss similarit ies ("we all b e g i n  small") and d i f ferences  ("our  eyes  have  dif- 
ferent s h a p e s  and  colors") .  

3. Randomly  pai r  s tudents .  Explain that they are r epor t e r s  and  will in te rv iew 
e a c h  o ther  abou t  their  character is t ics  in the following ca tegor ies ,  which  you  
have l is ted on  the cha lkboard :  

• co lor  of skin 

• eye  co lor  

• he ight  (tall, short,  average)  

• hair  (color, straight,  wavy, curly) 

• favorite thing to w e a r  

• your  i dea  of a g o o d  time 

• favorite g a m e  

• h o m e  ( house ,  apar tment ,  brick,  wood,  etc.) 

• what  m a k e s  you  l augh  

• what  you  are  g o o d  at do ing  

• pe ts  

• re l ig ion 

• feasts and  hol idays  you  ce l eb ra t e  

• favorite foods  

• l a n g u a g e s  o ther  than English that you  or  your  family s p e a k  

4. After c o m p l e t i n g  their  interviews,  have the chi ldren in t roduce  each  o ther  and  
repor t  their in terv iew results. This may  be  done  on the following day, over  sev- 
era l  days,  or  in smal le r  groups .  

5. Discuss  s o m e  of the ways  in which di f ferences  enr ich  the wor ld  we  live in, 
e m p h a s i z i n g  how dull our  wor ld  would  be  if e v e r y b o d y  looked,  thought ,  ate, 
d re s sed ,  and  ac t ed  the same.  

@ 
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It's What ' s  I n s i d e  That  M a t t e r s  

OBJECTIVE: To d e v e l o p  u n d e r s t a n d i n g  of the  na ture  of genera l i z ing ,  s t e reo typ ing ,  a n d  
p r e j u d i c e  

MATERU~S: Two " p r e s e n t s " - - o n e  n ice ly  w r a p p e d ,  con ta in ing  dirt  or  litter; the o the r  
s h a b b i l y  w r a p p e d ,  con ta in ing  a nice  p r e s e n t  for the  c l a s s r o o m  

INSTRUCTIONS 

1. D i sp l ay  the  two gifts. 

2. Explain,  " T h e s e  b o x e s  conta in  gifts for the  class.  Let 's  vo te  on which  gift you  
wou ld  like." 

3. Point to first one  box  a n d  then  the other,  a s k i n g  s tuden t s  to vo te  b y  a show of 
hands .  

4. O p e n  the b o x  for which  the major i ty  v o t e d - - p r o b a b l y  the  p r e t t y  box.  Set it 
as ide ,  then  o p e n  the o the r  box  and  d i scuss  its conten ts .  

5. Review the m e a n i n g  of p r e j u d i c e  a n d  the va r i ous  k inds  of p re jud ice ,  r e la t ing  
p r e j u d i c e  to s t e r e o t y p i n g  and  genera l iz ing .  

6. Discuss  the fol lowing quest ions:  

• W h y  d id  you  c h o o s e  the box  you did? 

• Did  the  a p p e a r a n c e  of the b o x  have  any th ing  to do  with its con ten ts?  

• D o e s  what  a p e r s o n  looks  like have  any th ing  to do  with what  he  or  she  is 
l ike ins ide?  

* Wha t  d id  you  l ea rn  f rom this e x p e r i e n c e ?  

7. E m p h a s i z e  that a p p e a r a n c e  d o e s  not a lways  ind ica te  what  s o m e o n e  is rea l ly  
like. 

8. Point out that the ch i ldren  j u d g e d  the  gift b e f o r e  k n o w i n g  what  was  inside.  Ask  
what  o the r  k inds  of " p r e - j u d g i n g "  or  p r e j u d i c e  h a p p e n .  

Note: Adapted from Kreidler (I 984). 
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B a r r i e r s  

OBJECTIVES 

• TO d e v e l o p  u n d e r s t a n d i n g  of and  sensi t ivi ty  to the  n e e d s  of  p e o p l e  with dis-  
abi l i t ies  

• To pa r t i c i pa t e  in c o m m u n i t y  act ion 

• To p r ac t i c e  l i b r a ry  r e s e a r c h  skills 

INSTRUCTIONS 

1. Have  s tuden t s  r e s e a r c h  your  c o m m u n i t y ' s  g u i d e l i n e s  for  access ib i l i ty  to bui ld-  
ings  a n d  t r anspor ta t ion  u n d e r  the A m e r i c a n s  With Disabi l i t ies  Act. In add i t ion  
to the local  l ibrary,  sugges t  that the ch i ld ren  con tac t  the  bu i ld ing  p e r m i t s  
office, local  transit  authori t ies ,  and  local  g r o u p s  that w o r k  with m e n  and  
w o m e n  with disabil i t ies.  

2. Ask  the ch i ld ren  as individuals  or  g r o u p s  to visit  s tores ,  res taurants ,  mov ie  the-  
a ters ,  office bui ld ings ,  and  o the r  si tes in the  c o m m u n i t y  a n d  eva lua te  how wel l  
t h e s e  s i tes  c o m p l y  with the  law. 

3. Have  t h e m  r e p o r t  their  f indings to the class .  



~onf l ic t  Over  Dive r s i ty  

4. Discuss why some facilities have not complied. 

5. Follow up with a discussion or written activity address ing the question, "How 
has part icipat ing in this community action campaign he igh tened  your under-  
standing and sensitivity to the needs  of people  with disabilities?" 

OPTIONAL ACTIVITIES 

• Have the children write letters of appreciation to the sites that have complied. 

• Invite a member of the local commission on disabilities to speak to the group 

about their role in the community. 

L i f e  o n  C o l o r f u l  P l a n e t  X 

OBJECTIVES 

• To develop  unders tanding  and sensitivity to peop le  of different cultures 

• To develop  unders tanding  of why some people  get along and why some don't  

INSTRUCTIONS 

1. Give the children a writing assignment (one that fits in with current  written 
express ion object ives)°developing a creative story around why some peop le  
get along and why some don't. Explain that there are a few givens: 

"The setting for your story takes place on a planet in another  galaxy. On this 
planet  there are groups  of peop le  represent ing different colors: green,  blue, 
purple,  and a paisley made  up of all three colors. You must develop  situations 
that por t ray  how and why some of these groups get along, and how and why 
some don't.  The resolution of the story must involve how the groups that didn't 
get along learn  to get along." 

2. Ask the children to share their stories with the class. 

3. Hold a class discussion of the different reasons why some groups didn't get 
along and why some groups did. 

4. Ask them which ideas relate most to problems and chal lenges they see  in 
today's society. 

O. " 
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, /  Call  a t e a c h e r  f rom a n o t h e r  school  with 
a cul tural ly  di f ferent  s tudent  b o d y  ~,~a 
p l a n  a f ield tr ip for you r  c l a s ses  to 
toge ther .  

J Have  s tuden t s  i n t e rv i ew their  pa r -  
en ts  a b o u t  thei r  nat ional i t ies  or  
those  of  the i r  a n c e s t o r s  and  m a r k  
coun t r i e s  of o r ig in  on  a wor ld  
m a p  in the  c lass room.  

, /  Have  s tuden t s  a sk  p a r e n t s  abou t  
m o m e n t s  in thei r  l ives  that they  
felt "left out"  or  d i s c r i m i n a t e d  
against .  

J Each  month ,  c e l e b r a t e  a holi- 
d a y  or  feas t  f rom a n o t h e r  
country.  Your local  or  school  
l i b r a r y  shou ld  conta in  b o o k s  
on  ho l idays  such  as Yuan Tan, 
the F lower  Festival, C inco  de  
Mayo, D u r g a  Puja, Pulaski  Day, an t  
G h a n a ' s  N e w  Year. 

V' A r r a n g e  with the phys i ca l  t he r apy  
d e p a r t m e n t  at a local  hospi ta l  or  
clinic in you r  c o m m u n i t y  that has  
e q u i p m e n t  for p e o p l e  with dis- 
abi l i t ies  to have  a gues t  s p e a k e r  
for you r  g r o u p  or  s choo l  b r i n g  a n d  
d i scuss  such  e q u i p m e n t  as whee lcha i r s ,  c ru tches ,  b r a c e s ,  wa lke r s ,  h e a r i n g  aids,  
m a g n i f y i n g  r e a d i n g  g lasses ,  Braille b o o k s  and  t y p e w r i t e r s ,  c anes ,  a n d  p r o s t h e s e s .  

Teach  ch i ld ren  a s o n g  that inc ludes  A m e r i c a n  Sign L a n g u a g e .  Have  t h e m  p i ck  their  
favor i te  s o n g s  and  p e r f o r m  t h e m  for o the r  c l a s se s  or  pa ren t s .  

J Play mus ic  f rom a v a r i e t y  of cultures.  

i Give  e a c h  chi ld a p i e c e  of  a j ig saw puzzle  a n d  h a v e  t h e m  put  it b a c k  t o g e t h e r  in 
class.  He lp  t h e m  s e e  that e v e r y  p e r s o n  is impor t an t  a n d  has  a p lace ;  without  e a c h  
individual ,  the puzz le  would  not b e  comple t e .  

i Have  s tuden t s  c o m p l e t e  a r e s e a r c h  p ro jec t  on Af r i can -Amer i can ,  Na t ive -Amer ican ,  
Asian,  Hispanic ,  or  Midd l e -Eas t e rn  m e n  and  w o m e n  invo lved  in p e a c e  i s sues  (for 
e x a m p l e ,  Ghandi ,  Mar t in  Luther  King, Jr., C e s a r  Chavez) .  

, /  Have  ch i ld ren  r ev iew b o o k s  that ref lect  dif ferent  l a n g u a g e s ,  such  as a l p h a b e t  b o o k s  
a n d  s to r i e s  in Braille, A m e r i c a n  Sign Language ,  a n d  di f ferent  s p o k e n  l a n g u a g e s .  

i He lp  y o u n g  ch i ld ren  mix  paint  to r e s e m b l e  the i r  skin  tone  a n d  m a k e  a handpr in t .  

J Pair s tudents ,  b l indfo ld  one  m e m b e r  of the pair ,  a n d  h a v e  the o the r  l e a d  h im or  h e r  
on a trust  walk.  T h e n  r e v e r s e  roles.  

I Teach  ch i ld ren  to say  " g o o d  m o r n i n g "  in seve ra l  d i f ferent  l a n g u a g e s .  

i Have  a s c h o o l w i d e  mul t ie thnic  fest ival  with dances ,  foods ,  c o s t u m e s ,  etc. ,  f rom var i -  

ous  cul tures .  

O 
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Children'#  ook# 

Arnie and the New Kid. Carlson, N. Puffin Books (1992). (Preschool - Grade  
3) 

Come Home with Me: A Multicultural Treasure Hunt. Jenness, A. New Press 
(1993). (Grades  4 - 7) 

Don't Feel Sorry for Paul. Wolf, B. Knopf (1975). (Grades  3 - 5) 

Don't Look at Me: A Child's Book about Feeling Different. Sanford, D. Questar  
Publishers, Inc. (1986). (Kindergar ten-  Grade  6) 

Good Answers to Tough Questions About Physical Disabilities. Berry, J. 
Children's Press (1990). (Grade 3 and up) 

Green Eggs and Ham. Dr. Seuss. Random House (1960). (Preschool and up) 

Hands Around the World: 365 Creative Ways to Build Cultural Awareness & 
Global Respect. Milord, S. WiUiamson Publishing (1992). (Kindergarten - 
Grade  6) 

My Brother Steven Is Retarded. Sob•l, H.L. Macmillan (1977). (Grades  4 - 6) 

My Friend Leslie: The Story of a Handicapped Child. Rosenberg,  M. Wothrop 
(1983). (Grades  2 - 6) 

People. Spier, P. Delacor te  Press (1980). (Kindergarten - G r a d e  3) 

The Holiday Handbook: Activities for Celebrating Every Season of the Year 
and More. Barkin, C., James E. Clarion Books (1994). (Grades  4 - 7) 

The Kids" MulticulturaI Art Book:Art and Craft Experiences From Around the 
World. Terzian, A. Williamson Publishing (1993). (Preschool - Grade  3) 

The Sneeches. Dr. Seuss. Random House (1961). (Preschool and up) 

The World Holiday Book: Celebrations for Every Day of the Year. Rufus, A. 
Harper  (1994). (Adult) 

Thinking Big: The Story of  a Young Dwarf. Kuklin, S. Wothrop (1986). 
(Grades  4 - 8) 

We Can Do It~ Dwight, L. Checkerboa rd  Press, Inc. (1992). 
(Preschool - Grade  4) 
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"Word ~Ti.bout...!~iffer'ences 
I l i l l l i l l i l l i l l i l l l l l l l l l l l l l l l l l t l l t l l l l l l l l l l i l l t l i l l t l l t l t l l l l l l l l l l t l l l l l l  

Dear Parent, 

Not since the turn of the century has the United States 
e x p e r i e n c e d  as much diversity as in the last two 
decades .  While this diversity has given our country its 
vitality and cultural r ichness,  it has also caused some 
serious problems including racism, prejudice,  discrimina- 
tion, and  lack of respect  for one another. Today we have 
an increas ing number  of "hate"  or bias-motivated crimes. 

Where  do c h i l d r e n  l earn  t h e s e  th ings?  What if parents  never  said a word to chi ldren 
about "di f ferences"?  Chi ldren of all colors, religions, nationalities, and abilit ies wouldn't  
see  the differences and would play together  in harmony. Right? Not really. Chi ldren are 
b o m b a r d e d  with m e s s a g e s m s o m e  subtle, some no t so  subt lemfrom adults, peers ,  the 
media,  and society in general .  By the time they reach e l emen ta ry  school, they are aware of 
differences, and some have a l ready deve loped  prejudices  against  peop le  who are differ- 
ent. Stereotypes  remain until and unless adults attempt to correct  them. 

What c a n  be  done  about  b i a s ?  At school we are he lp ing  "unteach"  the messages  that 
society sends.  You can help your chi ldren in many ways including: 

Bring into your  home  toys, books,  TV programs, and records that reflect diversity. Provide 
images  of nontraditional g e n d e r  roles, diverse racial and  cultural backgrounds ,  and a 
range  of family lifestyles. 

• Show that you value diversity through your friendships and business  relationships. What 
you do is as important as what you say. 

• Make and enforce a firm rule that ethnicity is never  an acceptable  reason for teasing or 

reject ing someone .  

Provide opportunities for your  children to interact with others who are racially or cultur- 
ally different and with peop l e  who have disabilities. Look for opportuni t ies  in the neigh-  
borhood,  school, after-school and weekend  programs,  p laces  of worship, camps, con- 
certs, and  other  community events. 

Respectfully listen to and answer your  children's questions about themselves  and others. 
If you ignore questions, change  the subject, sidestep, or scold your child for asking, 
you may sugges t  that the subject  is bad  or inappropriate .  

• Teach your  children ways to think objectively about and overcome biases and discrimi- 
nation that they may  show or witness. Set an example  by your own actions. 
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~onflic~. ~e~.~v'een ~ 0  ~ a n d   irl : 
(~ender ~SSueS 
l l l l e t l l e l l l l l l e l t o  o l t t l t l t l e l t t l t t t l l t t l l l l l t l l l l o  e 

~ onflicts b a s e d  on g e n d e r - - b o y s  and  girls arguing,  teasing,  or 
f ight ing b e c a u s e  of their  g e n d e r  d i f fe rences  ra ther  than b e c a u s e  

of a si tuation or ano the r  cha rac te r i s t i c - -have  long  b e e n  a par t  of 
g rowing  up. S o m e t i m e s  the conflicts are part  of ch i ld ren  s e e k i n g  to 
ident i fy ap p ro p r i a t e  roles  they should  take as adults; s o m e t i m e s  they 
are imitative of b e h a v i o r  s e e n  at h o m e  or e l s e w h e r e  in the  communi -  
ty. S o m e t i m e s  t he se  are g roup  behav io r s  and  s o m e t i m e s  they are iso- 
l a ted  bul lying.  

It has b e c o m e  inc reas ing ly  clear, however,  that a great  por t ion  of the 
conflict b a s e d  on  g e n d e r  is more  d a m a g i n g  than many  h a d  o n c e  
thought .  Pat terns  f o r m e d  in ch i l dhood  can, if i nappropr ia t e ly  c a r r i e d  
into the adult  realml e n c o u r a g e  behav io r s  that are not just unaccep t -  
ab le  but can e v e n  b e  i l l ega l - -ac t ions  that const i tute  a form of sexual  
harassment .  

@ 



Chapter l~ 

Moreover,  as schools  and  o ther  you th- focused  insti tutions look to 
state and  fede ra l  laws g o v e r n i n g  fair t r ea tment  of boys  and  girls, they 
are inc reas ing ly  aware that s o m e  g e n d e r - b a s e d  conflicts a m o n g  
y o u n g  ch i ld ren  actually m e e t  the lega l  def in i t ions  of sexual  harass-  
ment .  Results of a 1992 survey by the A m e r i c a n  Associa t ion of 
Universi ty W o m e n  (AAUW) indica te  that the sexual  ha ra s smen t  of 
ch i ld ren  is on the rise. 

W h e n  schools  tolerate  sexual  harassment ,  vic t ims and  o b s e r v e r s - -  
bo th  the innocen t  and  the consp i r a to r s - - l o se  r e s p e c t  for school  poli-  
c ies  and  trust in school  officials. The m o r e  this k i n d  of behav io r  con-  
t inues,  the  less  safe the school  b e c o m e s  and  the  less  ch i ld ren  can  
learn.  

This may  b e  a difficult p r o b l e m  to a d d r e s s  with s o m e  t eache r s  and  
pa ren t s  in your  school.  Many may  resist, say ing  that the  issue of sexu- 
al ha r a s smen t  d o e s  not n e e d  to b e  a d d r e s s e d  at school .  They are 
wrong.  To protec t  your school  and  pro tec t  your  s tuden t s  it is n e c e s -  
sary  to have  a school  policy. Then, e d u c a t e  your  faculty and  
Pa ren t /Teacher  Organizat ion about  its c o n s e q u e n c e s .  To he lp  staff 
and  paren t s  u n d e r s t a n d  the impor t ance  of this issue, it may  b e  n e c e s -  
sary  to m a k e  sexual  ha rassment  a spec ia l  a g e n d a  i t em at t eache r s '  or 
paren ts '  mee t ings .  

~rhat :[• ~exual ~ara##ment. @ 

Most of us know what  sexual  ha ra s smen t  is in the  workplace .  As we  
focus on sexual  ha ras smen t  by  ch i ld ren  in the  schoo l  setting, th ings  
b e c o m e  less  clear. Get t ing  a c lear  p ic ture  is impor tant ,  for in schools  
as wel l  as in the workplace ,  sexual  ha r a s smen t  is against  the law. 

The AAUW offers a g o o d  work ing  def ini t ion that can  b e  a p p l i e d  in all 
set t ings:  

Sexua l  h a r a s s m e n t  is unwanted  a n d  u n w e l c o m e  sexual  b e h a v i o r  
that in te r feres  with your life. Sexual h a r a s s m e n t  is not  behav io r s  
that you l ike or want (for example ,  w a n t e d  kissing,  touching,  or 
flirting). 

This k ind  of ha ras smen t  inc ludes  commen t s ,  l ee r ing ,  p inching ,  pat-  
ting, a n d  o ther  forms of u n w a n t e d  touch ing  ( see  "Sexual  Harassment  
Can  Be..." on the next  page) .  It should  not b e  c o n f u s e d  with flirting, 
wh ich  m a k e s  p e o p l e  feel  good .  Rather, it is u n w e l c o m e  at tent ion that 
the  vic t im feels  unab le  to stop. Whi le  conflict b e t w e e n  boys  and  girls 
is the  most  c o m m o n  type, occas ional ly  it occurs  within the s a m e  gen-  
der.  
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~e:~ual ]~'ara~rnent:  ~ a n  ~l}e.., 

• making sexual comments, jokes, gestures, or looks 

• showing, giving, or leaving sexual pictures, photographs, illustrations, mes- 
sages, o r  n o t e s  

• writing sexual messages/graffiti about someone on restroom walls or other 
places 

• spreading sexual rumors about someone 

• spying on someone as they dress or shower 

• flashing or "mooning" someone 

• touching, grabbing, or pinching someone in a sexual way 

• intentionally brushing against someone in a sexual way 

• pulling someone's clothing off or down 

• blocking someone's way or cornering someone in a sexual way 

• forcing someone to kiss or do something sexual 

Ero~ ~uc!~ Se~:ual ~araSgment: ~aploeng in ~chools? 
The answer  is p r o b a b l y  more  than you would  guess .  In the AAUW's 
r ecen t  survey, four out of f ive 8th-1 l t h - g r a d e  ch i ld ren  r e l a t ed  expe r i -  
e n c e s  that o c c u r r e d  at school  that are c o n s i d e r e d  s o m e  form of sexu- 
al ha rassment .  

Girls are m o r e  f requent ly  and  more  likely to b e  sexual ly  h a r a s s e d  
than boys.  However,  the  level  of sexual  ha ra s smen t  of boys  is surpris-  
ingly  high.  Over  75 p e r c e n t  of the boys  in the  AAUW survey  r e p o r t e d  
hav ing  b e e n  sexual ly  h a r a s s e d  in school,  c o m p a r e d  to 85 p e r c e n t  of 
the  girls. 

Most s tuden ts  are  sexual ly  ha ra s sed  by pee r s ,  a l though  s o m e  stu- 
den t s  repor t  b e i n g  sexual ly  h a r a s s e d  by t eache r s  or o ther  school  
e m p l o y e e s .  Harassment  usually occurs  in the  o p e n - - i n  the hal lway or 
the  c l a s s r o o m - - b u t  boys  are f requent ly  sexual ly h a r a s s e d  in less  
publ ic  p laces ,  l ike l ocke r  rooms or restrooms.  

~u4: Sexu~] ]~'~r6tSSmen~: in ~|ementary School? 

About one-third of all students who described experiences consid- 

ered sexual harassment told the AAUW that these experiences 

occurred in 6th grade or earlier. A shocking 6 percent of these stu- 
dents related experiences that occurred before the 3rd grade. 

Are you surprised? Well, student behaviors we often take for granted 

are now recognized as sexual harassment. Some experts even consid- 

er the all too familiar "you've got cooties" taunt, which so many ele- 

mentary teachers are familiar with, a form of sexual harassment (see 

"You've Got Cooties!" on the next page). 

In the past, conflicts based on gender were tolerated as a right of 

passage, a part of growing up. Today, spurred in part by recent stud- 

ies showing that this kind of behavior is both pervasive and harmful, 

O 
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c h i l d r e n  a n d  t h e i r  p a r e n t s  a re  l e s s  l i ke ly  to  a c c e p t  c l i c h e d  r e s p o n s e s  
s u c h  as  " b o y s  wi l l  b e  boys . "  In fact ,  s e v e r a l  f a m i l i e s  h a v e  t a k e n  l e g a l  
a c t i o n  b a s e d  o n  t h e  b a n  o n  s e x  d i s c r i m i n a t i o n  in  Ti t le  IX of  t h e  
E d u c a t i o n  Act  o f  1972. R a i s i n g  a w a r e n e s s  o f  s e x u a l  h a r a s s m e n t  h a s  
b e c o m e  a t o p  p r i o r i t y  in  m a n y  s c h o o l  d i s t r i c t s  a c r o s s  t h e  n a t i o n .  

"You've ~ot (~ootie#!" 
Although usually thought of as harmless play, cootie games can be intensely 

~1 to both boys and girls. Girls, however, are said to give cooties to boys 
ore often than vice versa, and are sometimes designated as "cootie 
queens" or "cootie girls." 

Although pollution rituals such as cootie games  sometimes involve 
issues of race, ethnicity, and class, girls remain as the ultimate source 
of contamination. Pollution rituals suggest that in contemporary 

American culture, girls are treated as symbolically contaminating in a 
way that boys, as a group, are not. 

Note: Adapted from Morin (I 994, June 26). 

The ~rr~pac~ of ~exual ~arassrr~er~t ir~ ~chools 

Sexual harassment creates a hostile learning environment. Students 

w h o  h a v e  e x p e r i e n c e d  s e x u a l  h a r a s s m e n t  s a y  t h e y  d o  no t  w a n t  to  g o  
to s c h o o l  o r  t a lk  as  m u c h  in  c lass .  S o m e  c h i l d r e n  e v e n  t h i n k  a b o u t  
c h a n g i n g  s c h o o l s .  T h e y  h a v e  t r o u b l e  p a y i n g  a t t e n t i o n  in s c h o o l ,  a fac-  
t o r  tha t  is o f t e n  c l e a r l y  r e f l e c t e d  w h e n  t h e y  r e c e i v e  l o w e r  g r a d e s .  

S o m e  s t u d e n t s  f e e l  e m b a r r a s s e d ,  s e l f - c o n s c i o u s ,  l e s s  c o n f i d e n t ,  
a f ra id ,  a n d  c o n f u s e d  a b o u t  w h o  t h e y  are .  T h e y  m a y  a v o i d  t h e  p e r s o n  
o r  p e r s o n s  w h o  h a r a s s e d  t h e m ,  s t ay  a w a y  f r o m  p a r t i c u l a r  p l a c e s  in  
t h e  s c h o o l  o r  o n  t h e  s c h o o l  g r o u n d s ,  o r  c h a n g e  t h e i r  s e a t  in  c l a ss .  
O t h e r  s t u d e n t s  s t o p  p a r t i c i p a t i n g  in  c e r t a i n  a c t i v i t i e s  o r  s p o r t s ,  
c h a n g e  t h e i r  g r o u p  of  f r i e n d s  o r  t h e i r  r o u t e  to  a n d  f r o m  s c h o o l .  

In  sho r t ,  s e x u a l  h a r a s s m e n t  in  s c h o o l s  a f f ec t s  s t u d e n t s '  e m o t i o n s ,  f e e l -  
i n g s  a b o u t  t h e m s e l v e s ,  a n d  b e h a v i o r .  A l t h o u g h  b o t h  b o y s  a n d  g i r l s  
s u f f e r  f r o m  s u c h  e x p e r i e n c e s ,  r e s e a r c h  i n d i c a t e s  tha t  t h e  i m p a c t  o f  
s e x u a l  h a r a s s m e n t  is g r e a t e r  for  g i r l s  t h a n  fo r  b o y s .  

0 
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WKat  ' eacher  
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As a teacher ,  you share  respons ib i l i ty  with 
o ther  school  staff a n d  adminis t ra tors  to dis- 
cou rage  d i sc r imina t ion  a n d  sexual  harass-  
men t  a n d  to d e v e l o p  s t ra teg ies  to in te rvene  
w h e n  it occurs .  Unlike adul ts  e x p e r i e n c i n g  
sexual  h a r a s s m e n t  in the workplace ,  e l e m e n t a r y  
school  s tuden t s  do not have  the opt ion of " l eav ing  
w h e n  they  are sexua l ly  ha rassed .  The law requires  
to a t t end  school .  You can  combat  g e n d e r  conflicts 
mot ing  g e n d e r - f a i r n e s s  p rac t i ces  throughout  the 
and  en fo rc ing  a "no to l e rance"  po l icy  toward sex~ 
ha rassment .  

A school  env i ronmen t  that fosters  g e n d e r  equ i ty  c 
v ide  an i nhosp i t ab l e  c l imate  for sexual  harassme~ 
Desp i te  the  women ' s  movemen t  and  i n c r e a s e d  att~ . . . . . . .  
to g e n d e r  i ssues ,  not m u c h  has  c h a n g e d  in schools  over  the  
last two d e c a d e s  (see  " G e n d e r  Inequi ty  in Schools: W h y  Does  It Still 
Exist?" be low) .  

~ e n a e r  Inequity in $chool : Why I% $till  xist?- 
• Preschool  paren t ing  and socialization continue to encourage  boys  to b e  active and assertive, girls to 

b e  quie t  and  passive.  As a result, girls develop different play and communication styles. They 
learn to coopera te  and take turns, while boys learn to be  aggressive and competitive. 

• G e n d e r  segregat ion continues to exist to s o m e  d e g r e e  in mos t  Amer i can  schools. Because of their 
different communication and play styles, most boys and girls p refer  to play and work in same-sex 
groups and to have same-sex friends. Teachers tend to accept  this p re fe rence  by separat ing boys 
and girls by  seating or when forming lines, assigning projects  to single-sex groups, having boys- 
versus-girls academic  competitions, and assigning boys the more active, vigorous classroom tasks 
and girls the more passive, confining ones. 

• Many teachers  cont inue to have different academic  expecta t ions  for boys  and girls. For example,  
boys are e xpec t ed  to excel  in math and science; therefore, teachers  often encourage  and chal- 
lenge  them more in these subjects. Girls, although usually starting school with similar aptitudes 
and interests, eventually tend to fall behind, doubt  their abilities, and come to view these subjects 
as male domains. 

• Teachers  t end  to interact differently with boys  and girls. Studies have shown that teachers  typically 
call on boys more frequently, and praise, criticize, and counsel  them. Boys are compl imented  more 
often for the intellectual content of their work, girls for their neatness.  Teachers  tend to give more 
active and direct instruction to boys, giving them more opportunit ies  to develop their confidence 
and learn.  Girls have less contact with teachers,  ga rner  less praise, and receive less constructive 
feedback .  

N o t e : A d a p t e d  from Flynn and Chambers  (1994,January). 

@ 
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Are you  re inforc ing  g e n d e r  s t e r eo types  in y o u r  c lass room? Some fac- 
tors, such  as your  in teract ions  with s tudents ,  are v e r y  subt le  a n d  may  
not b e  eas i ly  recognized .  

Keep in mind  that the real  i ssues  s u r r o u n d i n g  sexua l  h a r a s s m e n t  are 
power  a n d  hostility. Therefore,  the fact that e l e m e n t a r y  school  stu- 
den t s  m a y  b e  too immature  or may  s e e m  u n a b l e  to u n d e r s t a n d  all of 
the sexua l  m e a n i n g s  and  nuances  does  not e x c u s e  them.  

Check l i s t  of Things  Teachers  Can Do To Help Promote  Gender  
Equal i ty  and Address  Sexual  Harassment  

Develop and enforce rules about speaking in turn. This will p reven t  
boys  from monopol iz ing  your  a t tent ion  a n d  d o m i n a t i n g  c lass  dis- 
cussions.  Accord ing  to r e sea rch  b y  Myra  a n d  David  Sadker,  spe-  
cial ists  on g e n d e r  b ias  in the c lassroom,  boys  in e l e m e n t a r y  
school  call  out answers  e ight  t imes  more  often than  girls. Teacher s  
l i s t ened  a n d  r e s p o n d e d  to boys  who ca l l ed  out, yet  r e p r i m a n d e d  
gir ls  who d id  the same.  To avoid this: 

, /  Call  on s tudents  by  n a m e  to e n s u r e  that g i r ls  ge t  equa l  time. 

J" Give e a c h  chi ld  an  equa l  n u m b e r  of chips ,  squares ,  or p e n -  
n ies  a n d  e n c o u r a g e  them to "put  in the i r  2¢ worth." 

V" Refuse to a c k n o w l e d g e  those  who  call  out answers .  

J" W h e n  ask ing  for volunteers ,  do  not  a lways  call  on the first 
Child to ra ise  a hand,  who l ikely  will  b e  a boy. 

V' Allow t ime to g e n e r a t e  answers .  (Coun t ing  to 10 be fo re  call- 
ing  on s o m e o n e  should  b e  e n o u g h  time.) 

J" Use n a m e  cards  bo th  for ca l l ing  on ch i ld ren  a n d  for ass ign-  
ing  tasks.  

Assign classroom seating tomix  the boys and girls. Avoid d iv id ing  
s tuden t s  into s ame- sex  activit ies or p l a y  groups .  

D Eliminate assigning gender-stereotyped tasks. Provide  oppor tuni -  
t ies  for all ch i ld ren  to pa r t i c ipa te  in all activit ies,  i nc lud ing  mov- 
ing  cha i rs  a n d  desks ,  wa t e r i ng  plants ,  c l e a n i n g  up, etc. 

[] Eliminate direct instruction and~or interpersonal interactions that 
support  learning only traditional gender  roles. Provide oppor tun i -  
t ies  for ch i ld ren  to exp lore  a va r i e ty  of e x p e r i e n c e s  a n d  see  role 
m o d e l s  in a va r i e ty  of profess ions .  

[] Provide equal access to all resources for girls and boys. Inc lude  a 
va r i e ty  of role m o d e l s m f o r  example ,  in t ex tbooks  and  as class-  
room or a s s e m b l y  speakers .  

[] Use cooperative learning to foster cross-gender grouping and non- 
competitive interaction. 
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, /  Carefu l ly  s t ructure  and  moni tor  g roups  to avoid the t e n d e n c y  
of b o y s  to dominate .  

v" Rotate tasks  to give girls  equa l  e x p e r i e n c e  in l e a d e r s h i p  
roles  a n d  boys  equa l  e x p e r i e n c e  in suppor t ive  posi t ions.  

[] Evaluate instructional materials for gender  bias, gender  fairness, 
and/or gender  affirmativeness. Point out s t e r e o t y p e s  to your  stu- 
den ts  a n d  e n c o u r a g e  them to repor t  ins tances  of g e n d e r  s tereo-  
t y p i n g  they  see.  

[] Challenge misconceptions of gender  by raising the topic in group 
discussions. 

[] Promote a culture in which gender  bias is not tolerated. S p e a k  up 
and  e n c o u r a g e  your  s tudents  to do so w h e n  e n c o u n t e r i n g  g e n d e r  
b ias  ou t s ide  your  c l a s s room- - fo r  example ,  in the  school  cafeter ia ,  
hal lways,  or school  bus.  

[] Review your school's policy regarding sexual harassment. Discuss  
the po l i cy  with  your  s tudents .  Be sure that it is c lea r  a n d  exp la ins  
g r i e v a n c e  p r o c e d u r e s  and  d i sc ip l ina ry  act ions  that will b e  t aken  
agains t  o f fenders .  Be cer ta in  that the ch i ld ren  u n d e r s t a n d  what  
sexual  h a r a s s m e n t  is and  what  to do about  it. Speak  in a no rmal  
tone of voice,  in s imple  l anguage .  Young ch i ld ren  n e e d  to know 
that if a pa r t i cu la r  behav io r  makes  them feel  b a d  or sca res  them,  
they  n e e d  to talk about  it with a t rus ted  adult.  

[] Know what to do if a child tells you that he or she is be ing harassed 
by another child. Your school  p r o b a b l y  has  a p r o c e d u r e  a n d  spe-  
cific p e r s o n  you  shou ld  contact.  

[] Plan activities that allow children to examine sexist behavior. Many  
chi ldren ,  pa r t i cu la r ly  boys,  do not u n d e r s t a n d  why  ce r t a in  behav -  
iors (such as catcal ls  and  leers)  m a y  b e  c o n s i d e r e d  ha ras smen t .  
Par t i c ipa t ing  in c lass room activit ies allows them to f igure out for 
t h e m s e l v e s  why  ce r t a in  behav io r s  are offensive.  This s t r a t egy  is 
more  l ike ly  to resul t  in behav io ra l  c h a n g e s  than s imply  p u n i s h i n g  
the offense.  
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H o w  W o u l d Y o u  F e e l ?  

OBJECTIVES 

• TO learn to recognize sexual harassment 

• To know what steps to take should harassment occur 

MATERIALS: Chalkboard, possibly puppets or dolls 

INSTRUCTIONS 

i Give examples of physical sexual harassment and ask the children: 

• "Someone pinches you on the backside when you are waiting in line How 
would you feel?" 

• "A classmate tries to pull your shorts down. How would you feel?" 

• "A classmate is always touching, grabbing, or pinching you on the bus How 
would you feel?" 

2 Help them identify and label some feelings, such as "scared," "mad," "angry," 
or  "confused."  

3. Explain that somet imes  p e o p l e  can  make  them have  s o m e  of these  same  feel- 
ings without touching  them. For example :  

• "How might  you  feel if s o m e o n e  in your  class said they  were  g o i n g  to m a k e  
you  hug  them and  you didn ' t  want to h u g  that p e r s o n ? "  

• "How might  you  feel if s o m e o n e  ca l led  you  nas ty  n a m e s  or  n a m e s  you  
didn ' t  unde r s t and?"  

4. Tell them that all of the things you have m e n t i o n e d  are ca l led  "harassment ."  
Wri te  the word  on the cha lkboard .  Point out that w h e n e v e r  some th ing  like this 
h a p p e n s  that m a k e s  them feel b a d  or scares  them, e v e n  if they don ' t  unde r -  
s tand it, they shou ld  tell that p e r s o n  to stop. 

5. Review asser t iveness  skill in Chap te r  1, " G e n e r a l  Conflict  Management , "  and  
have  them role p lay  (or use  dolls or  puppe t s )  s o m e  of the situations l isted 
above.  Have them prac t ice  saying  "Stop? I don ' t  like it w h e n  you  do that!" to 
the b e h a v i o r  they don ' t  like. 

6. Explain that they should  tell a teacher ,  parent ,  or  o ther  t rus ted  adult  r ight  
away. 

B l u e  Is  for  B o y s  a n d  P i n k  Is  for  G i r l s ?  

OBJECTIVES 

• To develop awareness of gender stereotyping 

• To promote understanding of gender equality 

MATERIALS: Pictures of pink, blue, and red children's clothing (unisex style, such as 
shorts and T-shirts--just the clothing, no pictures of children), chalkboard 

INSTRUCTIONS 

i. Show the picture of the blue clothing and say, "Please raise your hand if you 
would like to wear this outfit" 

2. Show the picture of the pink clothing and say, "Please raise your hand if you 
would like to wear this outfit" Probably most boys will not raise their hands. 

3 Ask students to explain why they chose various outfits Boys will likely say, 
"Pink is for girls!" 



(~onflic~ ~ e t w e e n  ~oyS and  (~irl~ 

4. Show the  p ic tu re  of the  r ed  c lo th ing and  say, "P l ea se  ra i se  you r  h a n d  if you  
wou ld  l ike to w e a r  this outfit." P r o b a b l y  most  s tuden t s  will r a i se  thei r  hands .  

5. Ask  the ch i ld ren  to exp l a i n  why  they  would  or wou ld  not l ike to w e a r  the  r e d  
outfit. R e s p o n s e s  will l ikely inc lude  "I like red," "Red  is a g o o d  color," or  " R e d  
is m y  favor i te  color." 

6. Ask, "Wha t  wou ld  you  say  if I told you that in s o m e  coun t r i e s  b o y s  do  not w e a r  
r e d ? "  R e s p o n s e s  m a y  inc lude  d i sbe l i e f  or  "That 's  d u m b ! "  or  " W h y  not?" 

7. Now a s k  s tuden t s  a g a i n  abou t  their  cho ices  of p i n k  a n d  b lue  a n d  w h e r e  they  
got  thei r  i d e a s  that " p i n k  is for gir ls"  and  "b lue  is for  boys ."  

8. Expla in  that  in Ch ina  ch i ld ren  h e a r  that " red  is for girls." Point out that ch i ld ren  
all ove r  the  wor ld  b e l i e v e  that ce r t a in  things a re  just for b o y s  a n d  ce r t a in  
th ings  a r e  just  for girls.  

9. Ask  t h e m  to g ive  e x a m p l e s  of o the r  things they  think are  just for  b o y s  or  just 
for girls,  b r i n g i n g  out a n s w e r s  abou t  p l ay  activities,  toys, roles ,  a n d  ca r ee r s .  

OPTIONAL ACTIVITY 

Divide the chalkboard in half. On one side put pictures of things that are "boys 
only" and, on the other, "girls only." Circle the things the children wish people 
would think are OK for everyone. 

 c :ivi :ies for 2r d arxd 3rd  rade 

Let's Investigate! 
OBJECTIVES 

• To d e v e l o p  a w a r e n e s s  of  g e n d e r  s t e r e o t y p i n g  

• To p r o m o t e  u n d e r s t a n d i n g  of g e n d e r  equal i ty  

INSTRUCTIONS 

1. Ask, "Wha t  is a s t e r e o t y p e ? "  Give  s o m e  e x a m p l e s  if s tuden ts  a re  unsure  a b o u t  
this t e r m - - f o r  e x a m p l e ,  only b o y s  should  p l ay  spo r t s  or  gir ls  a re  b e t t e r  at 
cook ing .  Ask, " W h e r e  do  s t e r e o t y p e s  c o m e  f rom?"  

2. Exp la in  that  s o m e  b o o k s  and  TV shows p r o m o t e  s t e r e o t y p e s  (for e x a m p l e ,  
only  b o y s  c a n  b e  d o c t o r s  and  only girls can  b e  nurses ) .  

3. Tell the  chi ldren ,  " S o m e t i m e s  the words  we  use  can  m a k e  e i the r  gir ls  or  b o y s  
b e l i e v e  that  a c e r t a i n  c a r e e r  or  activity is e i ther  just for b o y s  or  just for gir ls  - -  
such  as  ' f i r eman '  i n s t e a d  of ' f i ref ighter . '"  

4. Point out s o m e  e x a m p l e s  of sexual  s t e r e o t y p i n g  in a ch i ldren ' s  book ,  n e w s p a -  
per ,  o r  m a g a z i n e .  

5. Exp la in  that  a l t hough  m a n y  p e o p l e  are m a k i n g  an effort  to u se  b e t t e r  t e rms ,  
s o m e t i m e s  the  s t e r e o t y p e d  t e r m s  are  still used .  

6. Div ide  the  g r o u p  into four  or  five small  g roups ,  mix ing  gir ls  a n d  boys .  

7. Ass ign  the  g r o u p s  to r e a d  a b o o k  that s e n d s  the  m e s s a g e  that only  b o y s  or  
only  gir ls  do  ce r t a i n  things.  

8. Have  e a c h  g r o u p  wr i t e  down  the e x a m p l e s  they  discover .  

9. Have  e a c h  g r o u p  sha re  thei r  d i s cove r i e s  with the en t i re  class.  
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W h a t  Would  You Do If . . .?  

OBJECTIVES 

• TO develop understanding of sexual harassment 

• To practice responding to sexual harassment 

INSTRUCTIONS 

i. Explain sexual harassment, using the definition on page 52. Tell the children 
that if something makes them feel bad or scares them, they should tell an adult 

they trust. 

2. Tell them that sexual harassment is against the law, even in elementary school. 

3. Remind them that "I" statements (see pages 9,and 15) are a good way to 

respond to sexual harassment. 

4. Role play the following scenarios. 

• "Marcus, let's say that Alice just told you that you had better kiss her, or 

else. You don't want to kiss her. Vv-hat would you do?" 

• "Tanya, you and Rachel are changing clothes in the girls' restroom and hear 
some laughter outside in the hall. Vv-hen you look toward the door, you see it 

closing.You walk out and discover that Freddy, Andre, and Keith have been 

spying on you. What would you do?" 

• "Keisha, you are walking across the playground and Kevin flips up your 

skirt. What  wou ld  you do?"  

5. Compl imen t  them on their ability to dea l  with sexual  ha rassment .  Remind  
them to tell a t rus ted  adult. 

. . . . . . . . . . . . . . . . . . . . . . . .  

R e s p o n d i n g  to S e x u a l  H a r a s s m e n t  

OBJECTrVES 

• To develop understanding of sexual harassment 

• To practice responding to sexual harassment 

MATERIALS: Pencil or pen and paper 

INSTRUCTIONS 

i. Review with the children the list of examples of sexual harassment on page 53. 

Emphasize that sexual harassment is against the law. 

2. Divide them into four groups, with approximately equal numbers of boys and 

girls in each group. 

3. Explain that, according to the 1964 Civil Rights Act, the victim defines sexual 
harassment. What one person considers acceptable behavior may be viewed 

as sexual harassment by another person. 

4. Ask each group to discuss and write an example of a situation that a boy 

might consider sexual harassment and an example of a situation that a girl 

might consider sexual harassment. 

5. Have each group write two letters to the make-believe people who offended 
them, expressing an exact description of the offensive behavior, a description 

of how the behavior made the victim feel, and a request that the behavior 

stop. 

6. Ask a representa t ive  from each  g roup  to r e a d  the letters.  
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7. Have the class discuss the letters, emphasizing that although peop l e  may dis- 
pute  an event, "you can't  argue with a feeling." 

8. Have chi ldren role play various scenarios that they develop in the groups. 
Make sure they actively involve the teaser, the victim, and bystanders .  Ask 
them to genera te  several  alternatives for dealing with the p rob lem and the 
possible consequences  of each. 

9. Review your school's pol icy and process  for report ing sexual harassment  and 
the resources  available for students. 

I s  C h i l d r e n ' s  T V  P r o g r a m m i n g  S e x i s t ?  

OBJECTIVES 

• To create awareness of the TV's role in promoting sexism 

• To apply math and other research skills 

MATERIALS: TV and VCR, videotape of recent popular children's TV programs, watch- 

es or clocks with second hands (stopwatches are ideal), chalkboard, paper and 
pencils 

TEACHER PREPARATION: Review "Male Dominance in Children's TV Programming,"on 
page 62, videotape the popular children's programs 

INSTRUCTIONS 

I. Videotape in advance at least 30 minutes of children's programs, including 
commercials. 

2. Explain to the children that the purpose of the activity is to explore how males 
and females are portrayed on children's TV shows. 

3. Divide the class into six groups. Ask them to work out a system to complete 
the following tasks for viewing the video: 

• Groups ] and 2--Keep track of each time they see a new male or female 
character. Have them draw a line down the center of a piece of paper and 

label one column "male" and the other "female," then make a "tick" under 
the appropriate column for each new character. 

• Groups 3 and 4--Count the number of seconds male characters speak dur- 
ing the program, including in the commercials. 

• Groups 5 and 6--Count the number of seconds female characters speak 
during the programming, including the commercials. 

4. After the viewing, have groups 1 and 2 list the names of the male and female 
characters on the chalkboard. If names are not known (for example, names of 

characters may not be used in the commercials), assign a label--for example, 
"male A in commercial." Discuss any discrepancies (sometimes animals or 
cartoon characters are "genderless") and arrive at a consensus. Total the num- 
ber of male and female characters and write the number on the chalkboard. 

5. Have groups 3, 4, 5, and 6 write their findings on the chalkboard. Ask them to 
calculate an average (mean) for groups 3 and 4 and an average for groups 5 
and 6. Write the average (mean) on the chalkboard. 

6. Ask the children to discuss each character, noting his or her activity and 
remarks. Ask them for adjectives to describe the characters and write these by 
the characters' names on the chalkboard. 

7. Discuss and write down the messages this selection of children's programming 
is sending to children, including its value and appropriateness. 

8. Have the children write letters to those responsible for the program--for 
example, producers, sponsors, and TV stations--informing them of the class's 
findings and their approval or disapproval of the program. 

. 
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l~a le  Dornlnance ir~ ~hildrer~'# TV Prograrr~rr~ir~g 
Pres su re  f rom c o n s u m e r s  a n d  C o n g r e s s  has  r e su l t ed  in a t t e m p t s  b y  the te levi-  
s ion  i ndus t ry  to i m p r o v e  chi ldren ' s  TV p r o g r a m m i n g .  
Certa inly,  mos t  p a r e n t s  and  e d u c a t o r s  would  a g r e e  that  the  
e d u c a t i o n a l  qual i ty  of chi ldren 's  p r o g r a m s  has  
i m p r o v e d  o v e r  the pas t  two d e c a d e s .  

However ,  r e s e a r c h  ind ica tes  that chi ldren ' s  p ro -  
g r a m s  a re  f raught  with ma le  d o m i n a n c e  a n d  
f e m a l e  invisibi l i ty as well  as g e n d e r  s t e r e o t y p e s  
(Birns, Casca rd i ,  a n d  Meyer,  1994): 

• Male  c h a r a c t e r s  o u t n u m b e r  f e m a l e  cha rac -  
t e r s  two to one,  e v e n  on shows such  as 
S e s a m e  Street.  

• In c o m m e r c i a l s  and  car toons ,  m a l e s  ou tnum-  
b e r  f e m a l e s  four  to one.  

• Male  c h a r a c t e r s  s p e a k  ove r  80 p e r c e n t  of  the 
t ime,  wi th  the  mos t  p e r v a s i v e  voca l  m e s s a g e  that 
of d o m i n a n c e  in a t t empt s  to control  i n t e r p e r s o n a l  
in teract ions .  

• For ty -one  p e r c e n t  of all m e s s a g e s  p r o d u c e d  on  
ch i ld ren ' s  p r o g r a m s  are  m a l e - g e n e r a t e d  domi -  
n a n c e  m e s s a g e s .  

• Male  c h a r a c t e r s  are  m o r e  l ikely to b e  a g g r e s s i v e ,  cons t ruc t ive ,  a n d  r ew ard -  
e d  for thei r  act ions.  

• Te lev is ion  fa thers  are usual ly  the sole  b r e a d w i n n e r  a n d  p l a y  an  e x a g g e r a t -  
e d  c a r e g i v e r  role.  

• Fema_le c h a r a c t e r s  are of ten d e p i c t e d  as af fec t ionate ,  s u b m i s s i v e ,  a n d  
fragile.  

• F e m a l e  c h a r a c t e r s  typical ly  ho ld  f ewer  pos i t ions  of  r e spons ib i l i t y  than  
ma les .  

• F em a l e  c h a r a c t e r s  are  m o r e  l ikely to b e  p u n i s h e d  for  d i s p l a y i n g  h igh  
leve ls  of  activity. 

• Mothe r s  in chi ldren ' s  p r o g r a m s  typica l ly  e m p h a s i z e  w o m e n ' s  s u b o r d i n a t e  
s ta tus  b y  o c c u p y i n g  the  t radi t ional  ro le  of  the  housewi fe ,  u n e m p l o y e d  out-  
s i d e  the  home .  

TV is an  i m p o r t a n t  socia l iz ing a g e n t  in y o u n g  ch i ld ren ' s  lives. Al though  m u c h  
a t t en t ion  has  b e e n  f o c u s e d  on mon i to r ing  ch i ld ren ' s  v i e w i n g  of adul t  p r o g r a m s ,  
what  m e s s a g e s  a re  ch i ldren  r ece iv ing  f rom p r o g r a m s  d e s i g n e d  spec i a l ly  for  

t h e m ?  

i! O O 



(~onfllc1: ~e%~reen ~oyS an~ ~irls 

t ollov.r- p  ctivities 
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/ Have o l d e r  ch i l d r en  conduc t  r e sea rch  (for repor t s  
or  for p lays  t o p e r f o r m  for younge r  chi ldren)  on 
the fol lowing issues:  

• historic f igures  in the  women ' s  m o v e m e n t  (f 
example ,  Susan B. Anthony) 

• his toric  even t s  (for example ,  the women ' s  
suffrage m o v e m e n t ,  the 19th A m e n d m e n t )  

• ma le  an d  f ema le  c lo th ing  from a historical  
or cultural p e r s p e c t i v e  

• roles  of m e n : a n d  w o m e n  in o ther  cultures, 
cont ras t ing  in te rpre ta t ions  

• ro les  of m e n  and  w o m e n i n  w e d d i n g  
cus toms in different  cultures and  coun- 
tr ies 

• l eg i s l a t ion  r e g a r d i n g  sexual  harass- 
men t  

\ / 

i \ 

¢" Have c h i l d r e n  in t e rv iew senior  citizens 
r e g a r d i n g  thei r  e x p e r i e n c e s . w i t h  the roles  of 
m e n  a n d  w o m e n :  

¢' Have a pos t e r . con t e s t  to increase  awareness  
of what  can  b e  d o n e  about  sexual  harass-  
ment .  

¢' Have a p o s t e r  contes t  with col laborat ion b e t w e e n  boys  and  girls 
an d  g e n d e r  equ i ty  as a theme.  

#" Have s t u d e n t s  r e s e a r c h  e x a m p l e s  of ma les  and  f ema les  in nontra-  
di t ional  roles.  

¢" Invite p e o p l e  in nontradi t ional  ca ree r s  (for example ,  f ema le  car-  
pen te r s ,  m a l e  sec re ta r i es )  to s p e a k  to your group.  

, /  Have the  girls b ra ins to rm the advan tages  and  d i s a d v a n t a g e s  of 
b e i n g  a b o y  or girl, do  the same  for the boys.  

r ~  
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Amazing Grace. Hoffman, M. Dial Books for Young Reade r s  (1991). 
(Preschool  - G r a d e  3) 

Computer Nut. Byars, B. Puffin Books (1986). (Grades  3 - 7) 

Oliver Button Is a Sissy. DePaola,  T. Harcour t  Brace a n d  Co. (1979). 
(Kinderga r t en  - Grade  3) 

Princess Smartypants. Cole, B. Putnam Pub l i sh ing  Group  (1991). 
(Preschool  - G r a d e  3) 

The Letter, the Witch and the Ring. Bellair, J. Puffin Books (1993). 
(Grade  3 and  up) 

The Paper Bag Princess. Munsch,  R. Annick  Press  Ltd. (1993). 
(Preschool  - G r a d e  1) 

The Real Me. Miles, B. Alfred A. Knopf Books for Young R e a d e r s  
(1989). (Grades  3 - 7) 

There's a Girl in My Hammerlock. Spinelli ,  J. S imon a n d  Schuster  
(1993). (Grades  5 - 9) 

William's Doff. Zolotow, C. Harpe rCo l l in s  Chi ld ren ' s  Books (1985). 
(Preschool  - G r a d e  3) 
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/L  rord  bout...Co flict# Based 
on derider 
J o e e e o e e e e m e e o l  eoe 0 l e e e e l l e e e l J  J e e o e o o e e e e e e o o e e e o e l o e  J e e o a e o o o l o e e e e a a e o e e e l e e  

Dear  Parent,  

Boys a n d  gir ls  t ease  e a c h  other. It s par t  of g rowing  up. 
But s o m e t i m e s  t e a s ing  and  other  behav io r s  b e t w e e n  
boys  and  gir ls  can  turn  ugly, l eav ing  ch i ldren  f ee l ing  
scared ,  hurt,  a n d  confused .  

This type  of b e h a v i o r  can  inc lude  g e n d e r - b a s e d  harass-  
m e n t - u n w a n t e d  a n d  unwe lcome  sex- re la ted  behavior .  In 
e l e m e n t a r y  school ,  it can  b e  as s imple  as yel l ing,  "I see  Nancy ' s  
u n d e r p a n t s ! "  or "Je remy has  coot ies!"  

A r e a l  p r o b l e m .  In a recen t  su rvey  b y  the A m e r i c a n  Associa t ion  of Univers i ty  Women,  four 
out of five 8th-1 l t h - g r a d e  youngs t e r s  d e s c r i b e d  hav ing  e x p e r i e n c e s  in school  that cou ld  
qual i fy as a form of sexua l  harassment .  One- th i rd  sa id  these  e x p e r i e n c e s  h a d  h a p p e n e d  in 
6th g r a d e  or earl ier .  

Vict ims feel  e m b a r r a s s e d ,  self-conscious,  afraid, and  confused .  Students '  g r a d e s  may  drop 
b e c a u s e  they  have  t rouble  p a y i n g  attention. They  m a y  quit act ivi t ies  a n d  o the rwise  
res t ruc ture  the i r  l ives in an  effort to avoid the situation. 

W h a t  c a n  b e  d o n e  a b o u t  s e x u a l  h a r a s s m e n t ?  Unlike a d u l t s  in the workp lace ,  ch i ld ren  
cannot  s imp ly  quit school .You can  he lp  your ch i ld ren  in the fol lowing ways:  

• H e l p  t h e m  u n d e r s t a n d  s e x u a l  harassmen t .  Stress four points :  

- Sexual  h a r a s s m e n t  can  inc lude  sexual  jokes ,  ges tures ,  looks,  p ic tures ,  or graffiti; 
rumors ;  s p y i n g  on s o m e o n e  d ress ing  or shower ing ;  f lash ing  or "moon ing" ;  sexua l  
touching,  g r a b b i n g ,  p inching,  or pul l ing  at s o m e o n e ' s  clothing;  or forc ing s o m e o n e  
to kiss,  hug,  or touch ano the r  person .  

Sexual  h a r a s s m e n t  does  not inc lude  b e h a v i o r s  that p e o p l e  l ike or want  (for exam-  
ple,  w a n t e d  kiss ing,  touching,  or flirting). 

If s o m e o n e  d o e s  s o m e t h i n g  to them that m a k e s  t hem feel  b a d  or scared ,  they have  a 
r igh t  to s top it. 

Sexual  h a r a s s m e n t  is wrong  and  it is aga ins t  the law. 

• A v o i d  g e n d e r  s t e r e o t y p i n g .  Encourage  your  chi ldren ' s  in teres ts  in all sorts  of activit ies 
that i nc lude  bo th  gir ls  and  boys.  

• Watch for  s y m p t o m s .  War n ing  s igns  can inc lude  a d rop  in g rades ,  qui t t ing  p rev ious ly  
e n j o y e d  activit ies,  se l f -consciousness ,  fear, and  confusion.  

• D i s c o u r a g e  h a r a s s i n g  b e h a v i o r  ou t s ide  school .  

• In form the  s c h o o l  i m m e d i a t e l y  i f  y o u  s u s p e c t  or  k n o w  that y o u r  ch i ld  is b e i n g  s e x u a l l y  
haras sed .  Work with t e ache r s  and  adminis t ra tors  to s top it. 

O 





~oz~fllc~ 'J[n.fl'a.e~ced b y  f,b,e l ~ e d i a  

C.or flict  r fluer ced by t h e   edia 
Q t l t l I D O I I t l t l I t t D I t l I I I I I I I I I t l I t t t l I O O O O O O O O O O O Q Q Q O O O O O O O Q Q Q O O Q 0 0 0 0 0  

~ v e r y  violent act is the result of of forces a n  a r r a y  coming togeth- 
er. In recent  decades  we have come to recognize that exposure to 

violence in the media  can be  one of these forces. 

Children are exposed  to a wide range of media,  including print 
(newspapers,  books,  magazines, billboards),  broadcast  (rI~, radio), 
film (movies, videos),  and video and computer  games. While the 
media  provide  chi ldren with a means for extending their  knowledge  
about their world, there is growing concern  regarding the negat ive 
influence the media  may have on children. 

TV: ~he 6reae ~eacber 
Of all forms of media,  TV may have the greatest impac t - -good  and 
b a d - - o n  children. The moving images and sound hold their attention, 
plus they s p e n d  a great  deal  of time in front of the T~. The average 
child in America  spends  more time watching TV than engag ing  in any 

O 
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other  activity e x c e p t  s l e e p i n g - - a n d  the most  r ecen t  es t imates  of TV 
v i ewing  do not inc lude  VCR use. 

We know that ch i ld ren  mode l  what  they  see .  S tudies  show that chil- 
d r e n  as y o u n g  as 14 months  will imitate b e h a v i o r s  they  see  on TVm 
inc lud ing  b e h a v i o r s  that most  adults  would  r e g a r d  as des t ruc t ive  and  
antisocial .  (See "Factors That Encourage  L e a r n i n g  TV-Influenced 
Behaviors"  below.) 

With  this informat ion  in mind,  it is d i s h e a r t e n i n g  a n d  ra ther  f r ighten-  
ing  to look  at ano the r  s tudy that a sked  ch i ld ren  about  their  idea l  role 
model .  In a su rvey  of 5th th rough  9th g r ade r s ,  50-75 pe r cen t  of the 
s tuden t s  found the i r  ideal  role mode l s  in m e d i a  f igures  (Duck, 1990). 
C o m p a r e  this to the 50-75 pe rcen t  of ch i ld ren  in a 1956 survey, who 
chose  pa ren t s  or pa ren t  su r roga tes  as the  p e o p l e  they  most  w a n t e d  
to b e  like. 

~'acf.or# T h a t  ~acourage ~ e a r r ~ i n g  T V - X r ~ f l u e n c e d  9 e h a v i o r #  

Age.  Younger  ch i ldren  focus on behaviors  ra ther  than on mot ives  or  c o n s e q u e n c e s .  For 
example ,  they t end  to r e m e m b e r  the act demons t r a t ed  in a p r o g r a m ,  not the motive or con-  
s e q u e n c e s .  

Ident i f i ca t ion  wi th  characters  or s i tuat ions .  Children will m o r e  often imitate behav io r s  
of p e r s o n s  and  situations similar to those in their own lives. 

Reward and p u n i s h m e n t  s y n d r o m e .  Children will imitate b e h a v i o r s  they see  r e w a r d e d  
or nega t ive  b e h a v i o r s  that go  unpunished .  They are less l ikely to r epea t  an  act  they  see  
pun i shed ;  their at tention is immedia te ly  at t racted when  they  see  an  act commi t t ed  that they 
know should  b e  p u n i s h e d  but  is not. 

Oppor tun i ty  to reproduce  behaviors .  Children will imitate b e h a v i o r s  w h e n  g iven  the 
r ight  envi ronment .  W h e n  they  see  a situation on television, they will use  this informat ion 
w h e n  they e n c o u n t e r  a similar situation that requires  a solution. 

Mot iva t ion  to reproduce  behaviors .  Children will imitate b e h a v i o r  w h e n  g iven  the 
a p p r o p r i a t e  incen t ives - - tha t  is, expec ta t ion  of reward  or  lack of pun ishment .  Some chi ldren  
have  self-control;  o thers  do  not. 

Note:Adapted from Wong (1995). 

C h i l d r e n  f requent ly  see  TV c h a r a c t e r s m o f t e n  the i r  role m o d e l s - -  
so lv ing  p r o b l e m s  violently. The cha rac te r s  do not have  to e x a m i n e  
the c o n s e q u e n c e s  of their  act ions b e c a u s e  the s i tuat ion is not real.  
This not ion  is of ten lost on young  chi ldren ,  who are  unab l e  to dist in- 
gu i sh  fan tasy  from reality. 

R e s e a r c h e r s  conc lude  that ch i ld ren  who wa tch  a g rea t  dea l  of TV 
t e n d  to show i n c r e a s e d  agg res s ive  b e h a v i o r - - v e r b a l  as wel l  as phys -  
ical. They  also exhib i t  g r ea t e r  sex-role  s t e r e o t y p i n g  a n d  t e n d  to lack  
p e r s i s t e n c e  at p r o b l e m  solving. 
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Just how much v io lence  are children exposed to on TV? In 1993, 
the Cen t e r  for Med ia  a n d  Public Affairs m o n i t o r e d  18 hours  of TV 
p r o g r a m m i n g ,  i nc lud ing  cab le  and  pay  channels .  Desp i t e  the indus-  
try's efforts to r e d u c e  v i o l e n c e  on television,  the r e s e a r c h e r s  found  
that: 

• p r o g r a m m i n g  a v e r a g e d  100 acts of v io l ence  p e r  hour  

• most  of the  v io lent  acts involved  a gun  

• the  most  v io lent  of a c t s ~ m u r d e r - - m a d e  up 10 p e r c e n t  of the  vio- 
lent  inc iden t s  

The g o o d  news  is that only one -e igh th  of the  v i o l e n c e  o c c u r r e d  dur-  
ing  p r i m e  time. The b a d  news  is that the bulk  of v i o l e n c e  o c c u r r e d  in 
chi ldren ' s  p r o g r a m m i n g .  Car toons  and  toy commerc i a l s  a v e r a g e d  25 
violent  acts p e r  hour. 

Al though  m a n y  e x p e r t s  a rgue  that ch i ld ren  as y o u n g  as four r ecog -  
nize car toons  as " m a k e  be l i eve , "  s o m e  ch i ld ren  r ema in  unab l e  to dis- 
t inguish fact from fantasy desp i t e  adult coaching.  Rega rd l e s s  of your  
bel iefs ,  is it e v e r  wise  to t each  ch i ld ren  to s ee  v i o l e n c e  as a way  to 
solve p r o b l e m s ?  

B e a d i n g  ~ a t e r i a l $ ,  l~Lovie~, a n d  lviusic 

Chi ld ren  l e a r n  from e v e r y o n e  and  eve ry th ing  a round  them.  As a 
teacher ,  you are v e r y  aware of the move  toward a hea l th i e r  por t rayal  
of ma le  a n d  f e m a l e  roles,  minor i ty  groups,  and  life's s i tuations and  
l i festyles  in text books .  

Fairy tales, the  mains tay  of young  chi ldren 's  l i terature for gene ra t ions ,  
have  in r ecen t  yea r s  b e e n  cr i t ic ized as b e i n g  overly v io lent  a n d  fi l led 
with s t e reo types .  Comic  books ,  which  offer ea sy  read ing ,  qu ick  
action, a n d  adventure ,  have  also b e e n  cr i t ic ized for the  s a m e  reasons .  

In r ecen t  yea r s  mut i la t ion t h e m e s  have  b e c o m e  inc reas ing ly  c o m m o n  
in movies ,  f ea tur ing  h e r o e s  who resort  to v io lence .  The s a m e  cou ld  
b e  sa id  for the  lyrics to many  popu la r  songs.  

The ques t i on  we  must  a s k m w h e t h e r  evaluat ing  the mer i t s  of a book ,  
magaz ine ,  n e w s p a p e r ,  movie,  song, or e v e n  a b i l l boa rdmis ,  "What  is 
the m e s s a g e ? "  A w a r n i n g  light should  go on  if the m e s s a g e  s e e m s  to 
suppor t  the not ion  that v i o l e n c e  is an a c c e p t a b l e  way  to solve p rob-  
lems.  

V i d e o  a n d  (~ompu~:er-~ame~ 
Playing v i d e o  a n d  c o m p u t e r  g a m e s  are popu la r  pa s t imes  for m a n y  
chi ldren.  Ch i ld r en  s p e n d  many  hours  in a rcades ,  and  m a n y  ch i ld ren  
also have  such  g a m e s  in their  homes .  

It was not long  after t h e s e  g a m e s  a r r ived  on  the s c e n e  that expe r t s  on  
chi ldren ' s  b e h a v i o r  b e g a n  p red ic t ing  harmful  c o n s e q u e n c e s .  This 
i n c l u d e d  a w a r n i n g  from former  Surgeon  G e n e r a l  C. Everet t  Koop 
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that v ideo-game playing might contr ibute to psychopathology.  
Research does  suggest  that there is at least a short- term relationship 
be tween  p lay ing  violent video games  and inc reased  aggress ive  
behavior,  at least in younger  chi ldren (Funk, 1993). 

Chi ldren  seem drawn to games  with violent themes.  In a recent  study, 
approximate ly  half of the children surveyed p re fe r red  games  that fall 
into the "fantasy violence" or "human v io lence"  categories .  (The 
main action in these games  is a story; a human or fantasy character  
must fight or destroy things and avoid be ing  ki l led or des t royed 
while t ry ing to reach a goal, rescue someone,  or e scape  from some- 
thing.) Only 2 percent  of prefer red  games  were  educational.  
Furthermore,  many of the games  ca tegor ized  as "spor ts"  also contain 
v io lence  as a subtheme.  Taken together, these  three ca tegor ies  make 
up over three-quar ters  of the games  p re fe r red  a n d  p resumably  
p layed  most often by  children (Funk, 1993). 

1~edia Violer~ce: Or~Iy Part of the Problem 

Violence in the media, such as TV and movies, is only part of the 
problem. The media often present many messages that promote other 
risk-taking behaviors, such as smoking, the use of alcohol or other 

drugs, and promiscuous or unprotected sexual activity. The charac- 
ters portrayed seldom suffer adverse consequences. 

Experts have found that if a child is at risk for one type of problem 
behavior he or she is also at risk for another. For example, if a young- 

ster is at risk in the area of alcohol use, he or she is at greater risk in 
the area of antisocial behavior--defined as vandalism, group fight- 

ing, trouble with police, theft, or weapon use. 

With these thoughts in mind, researchers have begun taking a closer 
look at children's exposure to media messages about these issues. Of 

particular concern are advertisements for alcohol and tobacco prod- 
ucts. The use of these substances is presented as very desirable to 
children. In fact, some companies have been accused of specifically 

ta rget ing youngsters .  We need  to be  c o n c e r n e d  when  the media  pre- 
sent an unrealistic or unhealthy portrayal  of any type of r isk- taking 
behavior.  

7O 
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Al though  a g o o d  amoun t  of your  s tudents '  m e d i a  con-  
sumpt ion  o c c u r s  ou t s ide  of school,  the re  are m a n y  
d i rec t  a n d  ind i rec t  ways  in which  you can  in t e rvene .  
For e x a m p l e ,  you are  l o o k e d  upon  by  pa ren t s  as an 
e x p e r t  in the  f ield of ch i ldren ' s  l ea rn ing .  Most par -  
ents  will w e l c o m e  your  g u i d a n c e  r e g a r d i n g  r e c o m -  
m e n d a t i o n  of books ,  movies ,  te levis ion p rog rams ,  
a n d  o the r  m e d i a .  

You have  e n o r m o u s  p o w e r  to truly m a k e  a differ- 
ence ,  so s e e k  out e v e r y  oppor tun i ty  to exe rc i se  it. 

C h e c k l i s t  of T h i n g s  Teachers  Can Do To Help Addre; 
I n f l u e n c e  of  the M e d i a  

[] Carefully review all learning materials in your classroc 
violent content. Look u p o n  this not only as a r e spons i  
as an e x c e l l e n t  oppo r tun i t y  to b r i n g  the v e r y  bes t  m 
to your  s tudents .  

Monitor television programming in the classroom. Thi,, 
i n c l u d e s  the  c o m m e r c i a l s  on the "news  show" progr~, , , -  
m i n g  that has  b e c o m e  a fixture in many  schools  ac ross  the  
Uni ted  States .  

Encourage students to balance their lives with a variety of  activities, 
such as reading, community service, and participation in sports, 
hobbies, and other activities. 

[] Help students develop their critical thinking skills to be  "'informed 
consumers" of  media. Although  l imit ing a c c e s s  to c e r t a i n  m e d i a  
m e s s a g e s  can  b e  effective,  ch i ld ren  ul t imate ly  must  l e a r n  to ques -  
tion, assess ,  a n d  eva lua te  e v e r y t h i n g  they encoun te r .  

, /  Teach  t h e m  to in te rp re t  m e d i a  m e s s a g e s .  

¢" E n c o u r a g e  t h e m  to exe rc i se  the i r  p o w e r  as c o n s u m e r s  to 
i n f luence  m e d i a  content .  

Regularly recommend good media to students and parents. Most 
f ami l i e s  w e l c o m e  a d v i c e  about  g o o d  te levis ion  p r o g r a m s  a n d  
mov ies  that are  a p p r o p r i a t e  for thei r  ch i ldren .  

Keep abreast of  legislation regulating media messages for children. 
Parents  a n d  o the r  c o n c e r n e d  adults  and  organ iza t ions  are  p romot -  
ing  l eg i s l a t ion  at the local,  state, and  f ede ra l  levels .  

v" Know the  facts abou t  the inf luence  of the m e d i a  on  ch i ld ren .  
As an  e x p e r t  in ch i ldren ' s  l ea rn ing ,  you  m a y  b e  c a l l e d  u p o n  
for adv ice .  

O 
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/ Know the  U.S. Consti tution.  Be aware  that s o m e  overzea lous  
g r o u p s  m a y  p r o p o s e  leg is la t ion  that c o u l d  b o r d e r  on cens o r -  
ship. 

Be an advocate for good  role mode l s  in the media.  The t r end  for 
c h i l d r e n  to c h o o s e  thei r  role  m o d e l s  from s o m e  of the cur ren t  
m e d i a  c h a r a c t e r s  is a c o n c e r n .  

/ View this t r end  as an oppor tun i ty  to p r o m o t e  posi t ive  role  

m o d e l s  a n d  hea l thy  behav io r s .  

/ Wr i t e  or  call  the m e d i a  with your  op in ions  a n d  sugges t ions .  

7 2  
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 ctivi ie  for/¢indergarten and ls£ 4 rade 

But  W h a t  E l s e  C o u l d  I D o ?  

OBJECTIVES 

• To develop critical thinking skills as consumers of media messages 

• To use problem solving skills 

MATERIALS: T~, VCR, taped TV program, chalkboard, paper, crayons 

INSTRUCTIONS 

I. Ask the children to name TV shows they like to watch. What problems do the 
characters have? Do they ever get in fights to solve them? 

2. Explain that they are going to watch a TV program and they should think about 
what problems the characters face. After viewing the show, ask "What was the 
problem?" 

3. Tell the children "There is always more than one way to deal with a problem. 
Today we are going to help the characters come up with other ways." 

4. Ask students to take turns acting out parts of the story, freezing the action 
when the conflict occurs. 

5. Ask, "What is the problem? What else could [the character's name] do?" Ask 
the children to think of several nonviolent options and write them on the chalk- 
board. 

6. Have the children explore the consequences of each choice and vote on the 
options they believe would work best. 

7. Have them draw pictures of the solution they like best. 

8. Summarize with the reminder that there is always more than one way to solve a 
conflict. Remind them that, "Even when time is short, it is important to be able 
to think of your options so that you can make the best choice." 

9. Explain that people who watch television can make suggestions on ways to 
make it better. Help them compose a group letter to the program's producers 
or the 'IV station that broadcasts it. Include the pictures the children have 
drawn. 

B a d  N e w s / G o o d  N e w s  

NOTE: A l t h o u g h  this  l e s s o n  is s imi la r  to the  p r e c e d i n g  one,  it wil l  g ive  i n d i v i d u a l  stu- 
d e n t s  an  o p p o r t u n i t y  to e x p r e s s  s o m e t h i n g  that has  c o n c e r n e d  t h e m  a n d  to env i -  
s ion  a pos i t i ve  a l t e rna t ive .  

OBJECTIVES 

• TO enable each child to communicate a negative feeling through drawing 

• To help each child to envision a better scene 

MATERIALS: 1 1 X 14 manila or drawing paper (two per student), crayons, chalk, paints, 
chalkboard 

TIME: Two classes 

INSTRUCTIONS 

Day One 

1. A s k  e a c h  c h i l d  to th ink  of s o m e t h i n g  he  o r  she  saw in the  movies ,  a v i d e o  
g a m e ,  a m a g a z i n e  o r  a b o o k ,  or  on  a b i l l b o a r d  or  TV that  was  upse t t ing .  Tell  
t h e m  that  s o m e t i m e s  th ings  are  not  so u p s e t t i n g  if w e  ta lk  a b o u t  them,  wr i t e  
a b o u t  them,  o r  d r a w  them.  Today  they  will  have  an  o p p o r t u n i t y  to d o  that.  

O 
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2. Ask the  ch i ld ren  to d raw the s c e n e s  that u p s e t  them.  

3. Ci rcu la te  as  they  are  working.  Ask them,  as the i r  p i c tu re s  deve lop ,  for  words  
that d e s c r i b e  what ' s  h a p p e n i n g  and  how they  felt w h e n  they  saw it. List the  
" f e e l i n g s "  words  on  the cha lkboa rd .  

4. W h e n  all the  s tuden ts  have  c o m p l e t e d  the i r  work ,  r e a d  the  " f e e l i n g s "  words .  
Ask  t h e m  how they  would  ra ther  feel,  a n d  list t hose  words .  

Day Two 

INSTRUCTIONS 

1. Di sp lay  the p i c tu res  a n d  r e m i n d  s tuden ts  of  the  n e g a t i v e  f ee l ings  a n d  those  
that they  wou ld  p r e f e r  to e x p e r i e n c e .  

2. Exp la in  that t o d a y  they will have  a c h a n c e  to c h a n g e  the  scene .  Ins t ruct  t h e m  
to d r a w  a n e w  p ic ture  showing  how what  they  saw cou ld  h a v e  e n d e d  in a h a p -  
pier ,  m o r e  pos i t ive  way. App ly  the g o o d  f ee l i ngs  they  t a l ked  abou t  the  p rev i -  
ous  d a y  to the i r  n e w  creat ions.  

 Ictivitie# for and 3rd drade 
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Let's  C h e c k  It Out  With  Scruf f  

OBJECTIVE: To d e v e l o p  cri t ical  th inking skills as c o n s u m e r s  of  m e d i a  m e s s a g e s  

MATERUU,S: A c o p y  of "Let 's  C h e c k  It O u t W i t h  Scruff"  w o r k s h e e t  (on p a g e  79) for  
e a c h  child,  p o s t e r b o a r d ,  co lo red  marke r s ,  s c i s so r s  

INSTRUCTIONS 

1. Expla in  to the  c lass  that m a n y  p e o p l e  a re  c o n c e r n e d  a b o u t  the a m o u n t  of  r i o -  
l ence  ch i ld ren  s e e  on television.  

2. Dis t r ibu te  a c o p y  of the w o r k s h e e t  to e a c h  s tudent .  

3. Have  the ch i ld ren  t o g e t h e r  a g r e e  on  one  or  two TV p r o g r a m s  that they  will all 
wa tch  that w e e k .  Ask  t h e m  to r e c o r d  the  n a m e s  of the  p r o g r a m s  they  wa tch  at 
h o m e  on  the  workshee t .  Next  to the p r o g r a m ' s  n a m e ,  h a v e  t h e m  m a k e  a c h e c k  
b e l o w  the  p ic tu re  of Scruff that r e p r e s e n t s  the  a m o u n t  of  v i o l e n c e  they  thought  
the  p r o g r a m  showed .  

4. Discuss  a n d  a g r e e  u p o n  what  the c lass  will c o n s i d e r  an  act  of v i o l e n c e m p h y s i  - 
cal  v i o l e n c e  (fistfights, murde r s ,  push ing ,  etc.) ,  v e r b a l  v i o l e n c e  (pu t -downs ,  
n a m e  calling, insults), v io l ence  in music ,  fami ly  v io l ence ,  g a n g  v io lence ,  etc.  

5. C o m p a r e  a n d  d i scuss  f indings  the fol lowing w e e k .  Have  the  ch i ld ren  d i scuss  
w h e n  the i r  r a t ings  d i f fe red  for the s a m e  p r o g r a m ,  a n d  no te  how m u c h  vio-  
l e n c e  the show con ta ined .  

6. Div ide  the c lass  into th ree  g r o u p s  and  h a v e  t h e m  m a k e  ra t ing  cha r t s  on 
p o s t e r b o a r d ,  showing  the  p r o g r a m s  that h a v e  no  v io l ence ,  s o m e  v io lence ,  or  
lots of  v io lence .  

7. D i sp lay  the  p o s t e r s  in the cafe ter ia ,  l ibrary,  or  o the r  c o m m o n  a r e a  in the  
schoo l  to p r o m o t e  a w a r e n e s s  a m o n g  o the r  s tuden t s .  

O 
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Do You H a v e  the  TV Habi t?  

OBJECTrVEs 

• To evalua te  individual  use  and  poss ib le  overuse  of te levision 

• To deve lop  awarenes s  of al ternative ways  in which to s p e n d  free t ime 

MATE~LS: Paper ,  penc i l s  

INSTRUCTIONS 

1. Tell the ch i ldren  "Some  p e o p l e  watch a lot of T~. Others  neve r  watch  it at all. 
But mos t  p e o p l e  watch  TV at least a little bit." 

2. Explain that you  will b e  ask ing  them some  ques t ions  about  w h e n  they  watch  
T~. Stress that these  are  just ques t ions  to think about .  They  don ' t  n e e d  to share  
their answers  with anyone,  not even  you. The p u r p o s e  is for t h e m  to realize the 
amount  of t ime they s p e n d  watch ing  T~. 

3. Have the ch i ld ren  n u m b e r  a p i e c e  of p a p e r  from 1-8 and  wri te  "yes"  or  "no"  in 
r e s p o n s e  to these  ques t ions :  

• After schoo l  e a c h  day, do  you  h e a d  straight for the TV set? 

• Do you  wa tch  TV on  Saturday morn ings?  

• W h e n  you  have  s o m e  free time, do  you  usually watch  TV? 

• Do you  p l a y  with your  toys while the TV is t u r n e d  on? 

• Do you  p l ay  with your  fr iends in front of the TV? 

• Do you  do  your  h o m e w o r k  in front of the TV? 

• Do you  have  a lot of v ideo  or  o ther  e lectronic  g a m e s ?  

• Is the TV on  d u r i n g  mea ls  at your  h o m e ?  

4. Cont inue:  "If you  a n s w e r e d  yes  to more  than five of these  ques t ions ,  you  m a y  
b e  s p e n d i n g  so m u c h  time watch ing  TV that you  don ' t  have  e n o u g h  t ime to 
s p e n d  on  o ther  activities that can  make  life more  in teres t ing for you.You can  
start b r e a k i n g  the TV habit  by  mak ing  a list of s o m e  o ther  th ings  you  might  
want  to do, like join a club, learn  to p lay  a sport  or  a musical  ins t rument ,  m a k e  
a m o d e l  a i rp lane  or  car, l ea rn  how to fix your  bike, or  r e a d  a b o o k  abou t  
some th ing  you ' r e  cur ious  about.  Then  you  can look at the list and  p ick  some-  
thing you  wou ld  like to t ry first.You'll b e  on your  way  to b r e a k i n g  the TV 
habit!"  

5. Have the s tudents  list four activities they might  like to do  that do  not involve 
TV. 

 ctivitie# for and drade 
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W h a t  D o  You T h i n k ?  

OBJECTIVES 

• To deve lop  critical th inking skills as c o n s u m e r s  of m e d i a  m e s s a g e s  

• To deve lop  math  skills 

MATERIALS: Cha lkboa rd ,  su rvey  forms (made  in class) 

INSTRUCTIONS 

1. Explain  to the ch i ldren  that p e o p l e  have different op in ions  abou t  v io lence  in 
movies  and  on television. 

@ 
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2. Tell t hem that one  way  to find out p e o p l e ' s  op in ions  is to take a poll. Ask, "How 
m a n y  of you  like mushrooms  on your  pizza?" Count  the n u m b e r  of s tudents  who 
raise their  hands .  Wri te  the n u m b e r  on the b o a r d  and, us ing  the n u m b e r  of stu- 
den t s  in your  class, work out a pe r cen t age :  " ~ e r c e n t  of the class likes mush-  
r o o m  pizza." 

3. Explain  that t oge the r  the class will conduc t  an  op in ion  poll  on  their family's, 
f r iends ' ,  and  n e i g h b o r s '  opinions about  v io l ence  on TV and  in the movies.  Help 
t h e m  deve lop  six questions,  such as "Do you  think there  is too much  v io lence  in 
TV shows and  the movies?"  or "What  can  b e  d o n e  to stop v io l ence  in the med ia?"  

4. After d e v e l o p i n g  the questions,  make  up a su rvey  form and  dis tr ibute six cop ie s  
to e a c h  student .  Ask each  to survey  three adults  and  three  children.  Set a date  for 
the fol lowing w e e  k when  all forms should  be  re tu rned .  

5. W h e n  results are in, divide the class into six g roups .  Ass ign  e a c h  g roup  one  of the 
su rvey  ques t ions  and  tally the responses ,  f igure the p e r c e n t a g e  for their  r espons-  
es, and  repor t  their  f indings to the class. (Note: If the ques t ion  is not a y e s / n o  
answer,  the ch i ldren  will have  to g roup  like r e s p o n s e s  be fo re  calcula t ing pe rcen t -  

ages . )  

6. Have t h e m  deve lop  a formal repor t  of the su rvey  for the schoo l  newsletter .  

OPTIONAL ACTIVITY 

Have a s choo lwide  Turn Off the Vio lence  Day, whe re  for one  day  s tudents  and  their 
families turn  off TV p r o g r a m s  with v io lence  in them and  avoid  violent  movies,  songs ,  
c o m p u t e r  games ,  or  o ther  materials.  

Let's  E v a l u a t e  the  T e a c h e r  

OBJECTIVES 

• To d e v e l o p  Children's awareness  of the lessons  they are  b e i n g  taught  by  TV 

• To d e v e l o p  critical thinking in evaluat ing TV m e s s a g e s  

INSTRUCTIONS 

1. Explain that m a n y  p e o p l e  cons ide r  television to b e  a g o o d  teacher .  This week,  the 
g r o u p  will have  an  oppor tun i ty  to analyze just what  they are b e i n g  taught.  

2. Explain, "Earlier, you  had  an oppor tun i ty  to look  at the roles  of m e n  and  w o m e n  in 
TV p r o g r a m s  and  commercia ls .  This week,  we ' l l  b e  thinking about  this ques t ion:  
S u p p o s e  no one  had  given you  any m e s s a g e s  abou t  what  wou ld  make  you h a p p y  
or  successfu l  in life.Your only t e ache r  was the T~. As you  wa tch  television this 
week ,  I 'm  g o i n g  to ask  you to write down the n a m e s  of p r o g r a m s  or commerc i a l s  
that t e ach  lessons  and  what the lessons  are. For example ,  'If you  c h e w  X b r a n d  of 
g u m  you  will b e  popular . '  This lesson  may  or m a y  not b e  spoken ,  but  if e v e r y  pe r -  
son in the commerc i a l  or show who uses  the p r o d u c t  is popular ,  that is the l esson  
p e o p l e  will learn." 

3. Take a few minutes  each  day  to discuss  one  or  two of the m e s s a g e s  they h e a r d  the 
night  before .  This will keep  the projec t  in teres t ing and  lively and  p rov ide  exam-  
p les  for any  who  m a y  not have u n d e r s t o o d  the ass ignment .  

4. At the e n d  of the week ,  have them work in g r o u p s  to comp i l e  their individual  

responses. 

5. After e a c h  g roup  reports ,  discuss  with the ch i ldren  what l e ssons  about  h a p p i n e s s  
and  succe s s  were  taught. List them. Together,  d e s i g n  a r epor t  ca rd  that inc ludes  
the l e ssons  TV t eaches  well and  lessons  it doe sn ' t  t each  well. 

6. C o p y  the repor t  ca rd  and  s e n d  it to parents ,  ma jo r  TV stations, and  adver t i sers .  

Sample: Beautiful/handsome people succeed A 
Conflicts can be resolved by using weapons A 
Thin is good A 
We can resolve problems by talking them out F 
Money can't buy happiness D 



~ov..flict Influenced "by" ~:he l l fea ia  

 ollow'-l/lo  lctivitie  
\ / 

Have the  s tuden ts  r e sea rch  h o b b i e s  e n j o y e d  by  "-- f " h  / 
ch i ld ren  th roughout  history. - ~ ~- 

/ In t roduce  the  ch i ld ren  to games ,  activities, sports,  "I \ 
and  h o b b i e s  e n j o y e d  by  ch i ld ren  in o ther  land~ 

/ invite gues t  s p e a k e r s  to discuss in teres t ing  l ife 
long  hobb ie s .  

/ Discuss m e s s a g e s  in news  art icles and  song  
lyrics. 

,/ Ask a local  n e w s p a p e r  wri ter  or TV r e p o r t e r  
to s p e a k  to your  g roup  about  p e o p l e  who 
have  m a d e  a d i f f e rence  in the communi ty  
us ing  nonv io len t  me thods .  In addit ion,  per -  
haps  you can a r r a n g e  a pane l  of these  
h e r o e s - -  for e x a m p l e ,  firefighters,  po l ice  
officers, p e o p l e  work ing  with the h o m e l e s s  
in the communi ty ,  to talk to the school.  

J Have ch i ld ren  rewr i te  news  art icles that 
sensa t iona l ize  v i o l e n c e  in a m a n n e r  that pro-  
v ides  n e w s  without  go ry  details.  

,/ Have your  class sponso r  a schoo lwide  Turn Off 
the V i o l e n c e  Day a n d  m a k e  pos te r s  with sug-  
ges t ions  for activit ies o ther  than watch ing  T~. 

/ Ass ign  the  s tuden ts  to start one  new  h o b b y  
d u r i n g  the  school  year.  Set as ide  t ime e a c h  w e e k  
for t h e m  to r e a d  about  or o the rwise  r e sea rch  their  hobb ie s .  

J Surround your  class with music  with g o o d  m e s s a g e s  d u r i n g  appro-  
pr ia te  c l a s s i o o m  activities. 

J In t roduce  s tuden t s  to low-cost /no-cost  hobb ie s .  

J Establ ish an o n g o i n g  re la t ionship  with a g roup  of sen io r  citizens. 

Invite the  g roup  to s p e a k  to the class about  the  k inds  of activities 
they p a r t i c i p a t e d  in as chi ldren.  

/ Invite a gues t  s p e a k e r  from an adver t i s ing  a g e n c y  to he lp  the chil- 
d r en  c rea te  a pub l i c  se rv ice  a n n o u n c e m e n t  that p r o m o t e s  nonvio-  
lent  m e t h o d s  of so lv ing  p rob lems .  
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Adventures  in Art:Art  and Craft Exper iences  for 7- to 14-Year-Olds. 
Milord, S. Williamson Publishing (1990). (Grade  2 and up) 

B o y W h o  Turned Into a TVSet .  Manes, S. Avon Books (1983). (Grades  2 
- 5 )  

Every  Kid's Guide to Watching TV Intelligently Berry,  J. Children's Press 
Living Skills Series (1987). (Grades 3 - 6) 

Fix-It. McPhail, D. Dutton Children's Books (1987). (Preschool - 
Kindergarten) 

Kids Cook! Fabulous Food for the Whole  Family. Williamson S. and Z. 
Williamson Publishing (1992). (Grade 1 and up) 

Kids Create!Art  and Craft Exper iences  for 3- to 9-Year-Olds. Carlson, 
L. Williamson Publishing (1990). (Preschool - Grade  4) 

The Kids 'Nature Book: 365 Indoor /Outdoor  Activities and Experiences .  
Milord, S. Williamson Publishing (1989). (Preschool - Grade  5) 

The TV Kid. Byars, B. Puffin Books (1987). (Grade  4 and up) 

TV or Not T~. Brown, A. Western Publishing Company,  Inc. (1992). 
(Preschool - Grade  3) 

When the TV Broke. Ziefert, H. Puffin Books (1993). (Preschool - 
Grade  2 )  
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Let'~ ~ l z o c k  ~t: O u t  W'it:h ~cruff 
. . . . . . ` . ~ . . . . . ` ~ . . ° . ~ . . ' . . . ~ . . . . . ~ . . . . . . . . . . . . . . . . . ~ . . . . . . . . . ~ . ~ . . . . . . . . . ~ . ° ~ . . . . . ° ~ ° ~ . ~ ° . . . ° . ° . . . ~ . . . . . . . . . . . . ° . . . . . . . . ~ . .  

Scruff has  h e a r d  that the re  is too much  v io lence  on T~  Help  h im inves t iga te  b y  k e e p i n g  
t rack of the shows you wa tch  this w e e k  and the amount  of v io l ence  in e a c h  

Shov, 

Day 1 

Day 2 

Scruff 's  Violer~ce l~at:ir~g Scale 

[] J i 

[] [] [] 

[] [] 

Day 3 

[] [] [] 

Day  4 

[] [] [] 

[] [] [] 

Day  5 

Day  6 

J [] [] 

[] [] [] 

Day  7 

[] [] [] 

[] [] 

Note: This worksheet  is to b e  used  with the "Lets Check  It Out With Scruff" activity on p a g e  74 0 



~hapter 

Children today are b o m b a r d e d  with media  m e s s a g e s - -  ~ \ ~/i , I ~ ~  \ 
from newspapers ,  books,  magazines,  billboards, TV, I ~ ~ ~ ' ~  : ~ J ' ~  I 
movies, videos,  video and computer  games ,  and music. 1 ~ ~ . , . ~ ' ~ / ~ z  , ~ ' . ~ f  
All too often the message  is that violence is an accept-  \ ~ ~ . ~  
able way to deal  with problems.  The characters  do not \ J~ f~l ~,)J ~ , ' , . '~ , /v 
have to examine  the consequences  of their actions ' ~  ~ ' ' ~ /  " ~ . ' ~  ~// 
because  the situation is not real. ( ~ "  ~ t  ~ ,///~Y 

• ~ ~1.1-~ / ,,,~1~ ~ SM 
Of all the media,  TV may have the b igges t  impact on your ---" ~ ~  
child. The moving images  and sound hold attention. The average  '-'-- 
child spends  more time watching TV than in any other activity but sleeping.  

Even cartoons and commercials  average  25 violent acts p e r  hour. Children as young as 14 
months will imitate what they see  peop le  do on T~. Most children now choose media  fig- 
ures as their role models;  a few decades  ago, most children chose their parents.  

Violence in books,  magazines,  newspapers ,  movies, videos, songs,  and  computer  and 
video g a m e s  can also affect your children. Heroes who solve their p rob lems  with violence 
and engage  in other  r isk-taking behaviors,  all without any adverse  effects, are not good 
reality models.  

W h a t  c a n  b e  d o n e  a b o u t  v i o l e n c e  i n  t h e  m e d i a ?  Much of your children's media  con= 
sumption occurs outside of school. You will have the greatest  influence over this source of 
violence. Here are some ways to deal  with it. 

• M a k e  it a f a m i l y r u l e  that v i o l e n c e  h a s  no  p l a c e  in y o u r  h o m e .  Monitor reading  materi-  
als, TV and  radio programs,  and games  your children use. 

• L imi t  y o u r  chi ld ' s  t e lev i s ion  v i e w i n g  to two h o u r s  or  l e s s  p e r  day. Plan together  a weekly  
schedule  of the p rograms  you want to watch. Turn the TV off when  the se lec ted  pro- 
g rams  are over. Help your child interpret programs.  Explain what is real and unreal, 
and make  connections be tween  consequences  and actions. 

• E n c o u r a g e  y o u r  ch i ld  to p a r t i c i p a t e  in a w i d e  r a n g e  o f  act ivi t ies .  You can require or pro- 
mote other  at-home activities, such as exercise, hobbies ,  crafts, reading,  p laying 
games,  tending pets,  he lping with household tasks, doing homework,  and wri t ing let- 
ters. Plan some activities with your child. Set a good example  by developing  a variety 
of interests yourself. 

• Join f o r c e s  to a d v o c a t e  f o r p o s i t i v e  p r o g r a m m i n g  in the  m e d i a .  Collaborate  with teach- 
ers  and other  parents  to support  positive p rogramming  and reduce  violence. Write or 
call network and local TV stations, government  regulatory agencies ,  advert isers ,  and 
policy makers  to express  your concerns.  

• Watch te lev is ion  wi th  y o u r  ch i ldren .  Be aware of what and how much they are watching. 



(~Onflic% Involving ~un~ and O%her ~reapons 

SM 

 onflict  nvolving and Other 
Wealoon  
O O O O O O O O O O O O O O O O O O O O O Q Q D O O O , O O O O O D O O O O O Q O O O O O O O O O Q O O  

~ v e r y  two hours ,  a chi ld  in Amer i ca  is k i l l ed  with  a Many  gun.  
more  are injured,  r equ i r ing  long- te rm hospi ta l iza t ion  a n d  suffer- 

ing  p e r m a n e n t  disabi l i t ies .  

Acco rd ing  to the C e n t e r  to Prevent  H a n d g u n  Vio lence  (1994), chil- 
d r e n  are vic t ims of f i rearm in jury  by  suicide,  homic ide ,  or unin ten-  
t ional  shoo t ings  at a l a r ming  rates.  

• A ch i ld  b e t w e e n  10 a n d  19 y e a r s  c o m m i t s  s u i c i d e  wi th  a h a n d g u n  
e v e r y  s i x  hours .  Today even  young  ch i ld ren  a g e s  10 to 14 are 
twice as l ikely  to commit  su ic ide  than they  were  a d e c a d e  ag0, 
and  more  than half  of them use  guns.  

• H o m i c i d e  is the  s e c o n d  l e a d i n g  cause  o f  dea th  f o r y o u t h  a g e s  10 to 
19. For y o u n g  p e o p l e  u n d e r  the age  of 20, the ra te  has  d o u b l e d  
over  the last 10 years .  In the past,  y o u n g s t e r s  u s e d  thei r  fists a n d  

r r - - ~  
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su f fe red  b l ack  eyes; today, they use  a g u n  a n d  the o u t c o m e  is 
of ten fatal. 

Our nation loses approximately one child a day  to an unintentional 
shooting. Although  most  vict ims a n d  s h o o t e r s  are  p r e a d o l e s c e n t  
boys ,  all ch i l d r en  m a y  b e  a t t r ac ted  to guns .  S o m e  ch i ld r en  a re  
s imply  cur ious  and  don ' t  u n d e r s t a n d  the d a n g e r .  

duns in Schools 

C h i l d r e n  canno t  l e a r n  if thei r  schools  a re  not safe. Many  schools  
across  our  na t ion  have  b e c o m e  f r igh ten ing  p l a c e s  for bo th  s tuden t s  
a n d  t e a c h e r s .  

There  are  m a n y  reasons  why  ch i ld ren  c a r r y  a n d  use  h a n d  guns  in 
school ,  on the  streets,  a n d  at home .  For e x a m p l e ,  a ch i ld  may  be:  

• angry,  f r i gh tened ,  d e p r e s s e d ,  or  u n d e r  the  in f luence  of a lcohol  
or  o the r  d r u g s  

• curious 

• t ry ing  to impres s  f r iends  

• b e n d i n g  to p e e r  p r e s su re  

• in n e e d  of p ro tec t ion  

P e r h a p s  the  final r e a son  is the s a d d e s t  of all. As adul ts ,  w e  have  a 
r e spons ib i l i t y  to look after our  ch i l d r en  a n d  k e e p  t h e m  safe. Growing  
n u m b e r s  of c h i l d r e n  feel  that they  must  take  this task u p o n  them-  
se lves .  

"W'here ~Do dhildren det duns? 

Handguns are cheap on the street. If a child has the right connec- 

tions, getting one is easy. Over half of a group of 6th to 12th grade 
students in a national survey claimed that they knew where to get a 
gun if they needed one (Harris, 1993). One-third of them said they 

could get it within the hour. 

However, n'tany children don't need to go very far to find a gun-- 
there is often one right in their own home. When Florida schools 

traced the source of the weapons they had confiscated from students, 
nearly three-fourths were from the students' homes (Rollin, 1990). 

Parents often are surprised that their children know where a weapon 
is hidden, but consider this: As sneaky as parents think they are, how 

many times do children find where birthday or other presents are 

hidden? 

According to the Center to Prevent Handgun Violence (1993), about 
one in four families have handguns in the home. Many parents 
believe that keeping a gun in their home will help them protect their 

family. Statistics tell a different  story. 
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• For e a c h  ins t ance  in which  a g u n  is u s e d  to kill in se l f -de fense ,  
the re  are  43 fatal su ic ides ,  nonjust i f iable  homic ide s ,  a n d  a c c i d e n -  
tal shoo t ings  of family m e m b e r s  or acqua in t ances .  

• E igh ty -e igh t  p e r c e n t  of the ch i ld ren  who  are  in ju red  or k i l l ed  in 
un in ten t iona l  shoo t ings  are shot in their  own homes ,  or  in the 
h o m e s  of re la t ives  or  fr iends.  

Think for a m o m e n t  of the  n u m b e r  of ch i ld ren  you know who  r e tu rn  to 
an e m p t y  h o u s e  af ter  school .  Are any of your  s tuden t s  par t  of the 1.2 
million elementary school-aged latchkey children e s t i m a t e d  to have  
a c c e s s  to guns  w h e n  they  c o m e  h o m e  from school  e a c h  day?  

¢ ~ : h e r  W'ea~,or~# 

A knife  is p r o b a b l y  the  first ob jec t  that c o m e s  to m i n d  w h e n  w e  think 
abou t  "o the r  w e a p o n s . "  Ch i ld r en  m a y  also c a r r y  chains ,  C h i n e s e  
stars, or  b rass  knuck le s ,  e a c h  of wh ich  is small  e n o u g h  to fit into a 
pocke t .  

However ,  a lmost  any  ob jec t  can  b e  u s e d  as a w e a p o n  if u s e d  with  the 
w r o n g  intent.  For e x a m p l e ,  ch i ld ren  have  b e e n  s t a b b e d  with  forks 
whi le  e a t i n g  lunch  in the  cafe ter ia .  F ind ing  a j a g g e d  p i e c e  of g lass  or  
me ta l  or pu t t ing  a rock  in a sock  are  but  a few e a s y  ways  to c r ea t e  a 
w e a p o n .  Mild confl icts  can  e x p a n d  into b l o o d y  ba t t les  w h e n  w e a p o n s  • 
of any k ind  are  p r e sen t .  
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Your school  may  b e  exper i -  
m e n t i n g  with severa l  
p r o m i s i n g  s t ra teg ies  to  
dea l  with the  p r o b l e m  of 
guns.  For example ,  some  
schools  have  es tab-  
l i shed  t h e m s e l v e s  as 
gun- f ree  zones.  In 
s o m e  schools  the des ig -  
nat ion is unfor tunate ly  
m o r e  or less  cosmet ic ,  but ir 
others ,  v iola t ing the  gun-fre~ 
b r ings  se r ious  lega l  conseql  

As a t e a c h e r  of elementary-~ 
chi ldren,  you have  b e e n  teac 
t h e m  ways to s tay safe and  1~ 
Because  of the inc reas ing  n~ 
acc iden t s  involving chi ldren  
guns,  you will want  to includ 
t e a c h i n g  your  s tudents  abou~ t ~  
d a n g e r  of guns  and  other  w e a p o n s  as a 
s t anda rd  par t  of your  safety program.  

Check l i s t  of Things  Teachers  Can Do To Help Address  the 
Pr ob le m  of Guns  and Other Weapons 
[] 

[] 

Emphasize regularly to students that guns are not toys, they should 
not be  touched, and they should never be  brought to school. Repea t  
the m e s s a g e  p e r i o d i c a l l y m c h i l d r e n  l e a r n  g radua l ly  and  will test 
the ru les  from t ime to time. 

Enforce a "'no tolerance" policy to weapons or weapon-related i tems  
at school. This s e n d s  a c lear  m e s s a g e  that you care  about  your  stu- 
den t s  and  want  school  to b e  a safe p lace .  

/ Even s o m e t h i n g  as s e e m i n g l y  h a r m l e s s  as one  bul le t  shou ld  
b e  t aken  away from a s tudent  i m m e d i a t e l y  a n d  your school 's  
po l icy  for action initiated. 

, /  Be aware  of cer ta in  s t ra tegies  that s tuden t s  may  use  to b r i n g  
w e a p o n s  th rough  a meta l  de tec tor .  A c o m m o n  o n e  is to put 
the w e a p o n  in n o t e b o o k s  with meta l  b ind ings .  W h e n  the 
d e t e c t o r  a larm sounds,  the source  is of ten a s s u m e d  to b e  the  
b ind ing .  

@ 
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Encourage s tudents  to report  any weapons  found or rumored  to be  
on school  grounds to the pol ice  or school authorities. Have a "safe-  
tell" box  w h e r e  a n o n y m o u s  tips can  be  p l aced .  

Show students  how to settle arguments without resorting to violence. 
Teach them to dea l  wi th  conflict by  ca lming  down, iden t i fy ing  the 
p r o b l e m  and  the i r  fee l ings ,  f inding a w in /win  solution,  a n d  a sk ing  
s o m e o n e  e l se  to l i s ten  to bo th  s ides  (see C h a p t e r  1: " G e n e r a l  
Conflict  M a n a g e m e n t " ) .  

If yo~ir s tudents  live or go to school in a violent area, teach them how  
to be  safe ff they hear  gunshots. Having a p l an  of ac t ion will he lp  
p rov ide  p ro tec t ion  a n d  re l ieve  fee l ings  of h e l p l e s s n e s s .  

V" If they  are  ins ide ,  they  should  stay away  from windows  a n d  
ge t  u n d e r  a desk ,  table,  or bed .  They shou ld  call  for he lp  and  
tell  a t ru s t ed  adult  about  the inc ident  as soon  as poss ib le .  

J" If they  are outs ide ,  they  should  go ins ide  the nea res t  safe 
p l a c e  a n d  follow the instruct ions above.  If they  are not c lose  
to a safe bui ld ing ,  they  should  get  down low or b e h i n d  some-  
thing.  They  shou ld  tell a t rus ted  adult  about  the  inc iden t  as 
soon  as poss ib le .  
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Making  a Staying Safe Gazette 
OBJECTrWS 

• To l ea rn  to r ecogn ize  d a n g e r o u s  art icles (guns,  knives,  and  o ther  weapons )  

• To u n d e r s t a n d  what  to do if these  ob jec t s  are e n c o u n t e r e d  

M A ~ r ~ s :  Plain paper ,  old magazines ,  newspape r s ,  c o l o r e d  markers ,  g lue  or  pas te  

INSTRUCTIONS 

1. Ask the ch i ldren  to have an adult at h o m e  he lp  t h e m  find p ic tures  of guns,  
knives,  or  o ther  weapons .  

2. Review the p ic tures  with the class, po in t ing  out all the different var ie t ies  of 
weapons .  

3. Ask, "How can  you  tell if a gun  is real or  a toy?" Be cer ta in  that they under -  
s tand  that it is somet imes  v e r y  difficult to b e  sure, that they  should  always 
a s sume  that any  gun  they see  is real, and  that they  shou ld  not touch  it. 

4. Ask the following quest ions:  

• "What  should  you do if you see  a g u n  or  s o m e t h i n g  that looks  like a gun,  a 
knife, or  ano the r  kind of w e a p o n ? "  

• "What  might  h a p p e n  if you t ouched  it?" 

5. Discuss  the following points: 

• If the ch i ldren  see  a gun  or  anyth ing  that looks  like a gu  n, a knife, or o ther  
weapon ,  they should  not touch it. They  shou ld  move  away and  tell an adult 
immediately .  

• If their  f r iend has a weapon ,  they shou ld  tel l  the f r iend to put  it down. They  
shou ld  bo th  get  away from the w e a p o n  and  tell an adult  r ight  away. 

6. Explain to the chi ldren that they will be  wri t ing  a n e w s p a p e r  about  the dan-  
g e r s  of guns  and  other  weapons .  

7. Ask e a c h  chi ld to choose  a n a m e  for the n e w s p a p e r  and  help  h im or  her  
wri te  the n a m e  on the first page .  

8. Have s tudents  g lue  the pic tures  they found at h o m e  to the p a p e r  or  draw pic-  
tures, l eav ing  the last p a g e  blank. 

9. Ask them to d raw a picture on the last p a g e  that shows what they will do  if 
they see  s o m e t h i n g  that looks like a gun, knife, or  o ther  weapon .  C h e c k  e a c h  
s tudent ' s  c o p y  to b e  cer ta in  that the points  d i s c u s s e d  in "Step 5" a b o v e  are 
inc luded.  

10. Have them take their n e w s p a p e r  h o m e  to d iscuss  the above  points  with their  
families. 

Note: Depending on the situation in your community, you may want to include the fol- 
lowing topics: 

• N e e d l e s  and  syr inges  as objec ts  to avoid and  repor t  to a t rus ted  adult. 

• What  should  b e  done  if gunshots  are h e a r d  at school ,  home,  or  e lsewhere .  

F r - - ~  



Cor~flict I=volvir~g duffs a=d Other ~eapon# 

W h o  N e e d s  G u n s ?  We C a n  Work It Out  Wi thout  T h e m !  

OBJECTIVE: To en joy  s to r i e s  in which  c o m m u n i c a t i o n  a n d  do ing  the  u n e x p e c t e d  
h e l p e d  r e so lve  confl ict  

M_ATERmLS: The King, the Mice, and the Cheese, The Wolf's Chicken Stew, a n d  The 
Butter Battle Book ( see  the "Chi ld ren ' s  Books"  list at the e n d  of this chap t e r )  

TIME: Th ree  c l a s s e s  

INSTRUCTIONS 

1. Exp la in  to the  c lass  that there  are  a lot of p e o p l e  who  don ' t  k n o w  how to so lve  
p r o b l e m s .  They  ge t  a n g r y  or s c a r e d  a n d  they use  w e a p o n s  b e c a u s e  they  
haven ' t  l e a r n e d  a b e t t e r  way. This w e e k  you will b e  r e a d i n g  t h e m  s o m e  s to r ies  
a b o u t  p e o p l e  w h o  s o l v e d  p r o b l e m s  without  us ing  w e a p o n s .  C a n  they  f igure  
out wha t  t h e s e  s t o r y b o o k  c h a r a c t e r s  u s e d  to w o r k  things  out? Tell t h e m  you ' l l  
b e  a s k i n g  t h e m  so  you  can  s e e  how well  they listen. 

Day One: The King, the Mice, and the Cheese. 

2. R e a d  the  s to ry  The King, The Mice, and The Cheese, showing  the  c lass  the p ic -  
tures.  In the s t o ry  the  m i c e  invade  the p a l a c e  for the  King's  c h e e s e ,  he  b r i n g s  
in cats  to c h a s e  the  m i c e  away, a n d  the cats  take  over  the pa l ace .  Ask  the stu- 
den t s  what  they  think will h a p p e n  next .  Ask t h e m  if that will so lve  the  p r o b -  
lem.  Con t inue  to al low t h e m  to p r ed i c t  as d o g s  c h a s e  away  cats,  l ions c h a s e  
away  dogs ,  e l e p h a n t s  c h a s e  away  lions, a n d  m i c e  c h a s e  away  e l ephan t s .  Stop 
r e a d i n g  at v a r i o u s  po in t s  th roughou t  the s tory  to let the ch i ld ren  s u g g e s t  a l ter-  
nat ives.  Stop as the  m i c e  take  over  the p a l a c e  o n c e  more ,  a n d  h a v e  the  stu- 
den t s  de f ine  the  p r o b l e m  as the King saw it a n d  as the m i c e  saw it. Ask  the  
s tuden t s  a g a i n  if t hey  c a n  think of a b e t t e r  way  to so lve  the p r o b l e m .  

3. Read  the  rest  of the  s to ry  a n d  d iscuss  the solution. Did the King  ge t  wha t  he  
w a n t e d ?  Did  the  m i c e  ge t  what  they  wan t ed?  

4. Guns  w e r e n ' t  u sed ,  so wha t  d id  the King do  to so lve  the p r o b l e m ?  (Bringing in 
b i g g e r  a n d  s t r o n g e r  animals . )  Did it work?  Does  us ing  guns  or  w e a p o n s  e v e r  
real ly  work?  W h a t  d id  work?  (Communica t ion :  Talking, l is tening,  a n d  t ry ing  to 
find a solu t ion  that w o r k e d  well  for b o t h  the King and  the mice . )  

Day Two: The Wolf's Chicken Stew. 

1. Rev iew the  a l t e rna t ives  to guns  a n d  w e a p o n s  that  w e r e  d i s c u s s e d  yes te rday .  

2. Read  the  s to ry  The Wolf's Chicken Stew, showing  the  p ic tures .  In the story, the  
wolf h a s  b e e n  l e a v i n g  food  to fa t ten the  ch i cken  for  his c h i c k e n  stew. Stop the  
s tory  w h e n  the  wolf  finally g o e s  to the ch icken ' s  house  to ea t  her.  Ask  the  stu- 
den t s  to think of wha t  she  can  do  that won ' t  hurt  the wolf  but  will k e e p  h im 
f rom e a t i n g  her .  

3. Finish r e a d i n g  the  s t o ry  a n d  d i s cove r  how do ing  the u n e x p e c t e d  a n d  t rea t ing  
a p e r s o n  k ind ly  c a n  so lve  conflicts without  v io lence .  

Day Three: The Butter Battle Book. 

1. Rev iew all the  s t r a t e g i e s  for so lv ing  conflicts that  w e r e  d i s c u s s e d  ove r  the pas t  
two days .  

2. Expla in  to the ch i ld ren  that in today ' s  story, none  of t hese  p r o b l e m - s o l v i n g  
tools w e r e  t r i ed  but,  w h e n  the s to ry  is over,  t hey ' r e  g o i n g  to f igure  out a w a y  to 
e n d  the  Butter  Battle. 

3. Read  the  s t o r y . S t o p  in the m i d d l e  a n d  ask  the ch i ldren  what  will h a p p e n .  Ask  
them if a n y o n e  will win the Butter Battle the w a y  things  a re  now. 

4. Bra ins to rm with  t h e m  s o m e  p o s s i b l e  s t r a t eg ies  for  so lv ing  the  conflict.  Then  
finish the  story. 
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McGruff'~ Stay Away From Guns Pledge ~ • 

• To d e v e l o p a w a r e n e s s o f g u n s a n d o t h e r  ( ( ~ ' ~ ' ~  1 ~  - . ~ . - . ~ ~ ~  

guns  or  o m e r  w e a p o n s  are  e n c o u n  e ~ ' / .  ~ , , "  ~ • 

1 V i s t a s :  Cop ie s  o f"McGruf f ' s  Stay Away From Guns  P l e d g e "  ~ Y / / ~ . I  

i 

1. Ask the ch i ld ren  to think of so m e  ways  guns,  knives ,  a n d  o the r  I -~--~ ///// A SM 
w e a p o n s  are  u s e d  legal ly  an d  b y  whom. List the i r  i deas  on  a ~ ,\,, • 

cha lkboard .  - - ~ , / n . ~  ~] 

2. Expla in  the d a n g e r  of guns  and  o the r  w e a p o n s  w h e n  they  , / / ~  
are  u s e d  in o the r  ways. Tell t hem that e v e r y  two hours ,  a ch i ld  
in A m e r i c a  d ies  f rom a gunshot  wound:  "Many  of t hese  ch i ld ren  
might  b e  he r e  t o d ay  if they  h ad  known the d a n g e r  of w e a p o n s  and  h ad  t aken  
McGruff 's  Stay Away From Guns Pledge."  

3. Read  McGruff 's  Stay Away From Guns  P ledge :  

I a g r e e  to... 

• n e v e r  t o u c h  a g u n  at h o m e ,  at a f r i e n d ' s  h o u s e ,  o r  on  t h e  s t r ee t s .  I will ge t  
away fast if I s e e  one  and  tell a po l ice  of f icer  or  o the r  t ru s t ed  adult.  

• n o t  t a k e  a n y  c h a n c e s  i f I  d o n ' t  k n o w  i f a  g u n  is  r e a l  o r  a toy. I will t reat  any 
gun  like it is real .  

• n e v e r  t a k e  a g u n  o r  a n y  o t h e r  w e a p o n  to s c h o o l .  I will tell a teacher ,  p r inc i -  
pal,  or  o ther  t rus ted  adult  about  any w e a p o n s  I s ee  at school  or on  the 
street .  

• n e v e r  g i v e  in i f  a f r i e n d  o r  c l a s s m a t e  w a n t s  m e  to p l a y  w i t h  o r  u s e  a g u n .  If I 
f ind a gun  I will leave  and  tell a t rus ted  adult.  

• s e t t l e  a r g u m e n t s  wi th  w o r d s - - n o t  fists, g u n s ,  o r  o t h e r  w e a p o n s .  I will work  it 
out. I will apo log ize  if I 've d o n e  some th ing  wrong.  

4. Give  e a c h  chi ld  a c o p y  of the workshee t ,  have  t h e m  c o m p l e t e  it, and  d iscuss  
e a c h  point  with the Class. 

5. After they  have  c o m p l e t e d  the p l ed g e ,  ask t h e m  to take it home ,  r e a d  it to a 
pa ren t  or  o the r  t rus ted  adult, s ign  it, and  ask  an  adult  wi tness  to s ign  it. 

W h o m  C a n  I T u r n  to? 

Oi3jEcTiw: To ident i fy  t rus ted  adults  to turn to w h e n  in n e e d  of h e lp  

MAmERUU~S: Paper ,  penci l ,  co lo red  marke r s  

INSTRUCTIONS 

1. Have the  ch i ld ren  draw a m a p  of their  n e i g h b o r h o o d .  

2. Ask e a c h  child to n a m e  s o m e o n e  they  can  go  to if they  n e e d  someth ing ,  have  
a p rob l em,  or fee l  unsafe.  Explain  that the p e r s o n  might  b e  thei r  p a r en t  or  
s o m e o n e  e lse  such  as a n e i g h b o r  or  communi ty  he lpe r .  

3. Have t hem wri te  the pe r son ' s  n a m e  on  the m a p  to show w h e r e  he  or  she  lives 
or works.  
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4. Exp l a in  that  s o m e t i m e s  that  p e r s o n  m a y  not b e  a r o u n d  w h e n  they  n e e d  h im or  
her .  Ask,  " T h e n  what  o t h e r  t r u s t ed  adul t  wou ld  you  go  to?" 

5. Have t h e m  p l a c e  that  p e r s o n ' s  n a m e  a n d  loca t ion  on  the map .  

6. A s k  t h e m  to t ry  to th ink  of at leas t  one  o the r  p e r s o n  to put  on  the i r  map .  

7. Give  e x a m p l e s  of a t ime  they  wou ld  n e e d  to s e e k  out a t r u s t e d  adul t  a n d  a sk  
what  they  w o u l d  do:  

• "You a re  w a l k i n g  h o m e  from schoo l  a n d  find what  l ooks  l ike  a g u n  b y  the 
t rash  c a n  in  the  alley." 

• "You are  at h o m e . Y o u r  t e e n a g e d  s i s t e r  is l o o k i n g  af ter  you.  Her  b o y f r i e n d  
shows  y o u  his  g u n  a n d  asks  if you w o u l d  l ike  to h o l d  it." 

8. A s k  the  c h i l d r e n  to d i s c u s s  the  m a p  with thei r  pa ren t s .  
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Gun Safety A w a r e n e s s  Skits 
OBJECTIVES 

• TO develop gun safety awareness and understanding 

• To share information about gun safety with younger children 

MATEmALS: One copy of McGruff's Stay Away From Guns Pledge (on page 93) for 
each student 

INSTRUCTIONS 

I. Distribute copies of McGruff's Stay Away From Guns Pledge to the children 
and have them complete it. 

2. Go through the pledge, point by point, and ask if anyone has any questions. (A 
completed pledge is on page 88 in the first activity.) 

3. Divide them into five groups, assigning each group one of the basic points 
from the pledge. 

4. Explain that they will be presenting skits to younger children. Ask each group 
to develop a skit, based on their assigned point, that depicts the appropriate 
action. 

5. Have each group present its skit to the class. The other students could make 
suggestions for changes. 

6. Once the students feel comfortable, have them present the skits to younger 
classes. 

7. Follow up with a group discussion about other ways students can develop gun 
safety awareness in the school and community. 
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D e a l i n g  With G u n  Vio lence  

OBJECTIVES 

• TO deve lop  crit ical thinking skills 

• To deve lop  u n d e r s t a n d i n g  of gun  regula t ions  

• To prac t i ce  l ib ra ry  research  skills 

INSTRUCTIONS 

1. Explain to the chi ldren that there h a s  b e e n  c o n c e r n  over  the yea r s  abou t  the 
e a s y  acces s  to h a n d g u n s  in the United States. Point out that m a n y  A m e r i c a n s  
be l ieve  that i nc r ea sed  availability of guns  is the r ea son  why  our  dea th  rate 
from shoot ings  is h ighe r  than that in m a n y  o ther  countr ies .  

2. Pair s tudents  and  ask e a c h  pair  to r e sea rch  a topic  re la ted  to guns,  such  as: 

• the U.S. Consti tution's  A m e n d m e n t  : " the r ight  of the p e o p l e  to k e e p  and  

b e a r  a rms"  

• Brady Law 

• History of guns  in Amer i ca  

• Gun- re la t ed  c r ime  statistics 

• Local, state, and  federa l  regulat ions  

3. Sugges t  resources ,  such as some  of the b o o k s  l is ted irL the "Chi ldren ' s  Books" 
sec t ion  at the e n d  of this chapter .  The school  l ibrar ian  should  also b e  able  to 
direct  s tudents  to appropr i a t e  resources .  

4. Have the ch i ldren  repor t  their f indings to the class. 

Note:You m ay  want  to tie this activity in with social  s tudies  classes.  
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V" Invite a po l i ce  officer to s p e a k  to your g roup  
about  s tay ing  away from guns  and  other  
w e a p o n s  an d  what  to do if one  is found. 

J" Have an art exhib i t  fea tur ing  s tudents '  draw- 
ings a n d  pa in t ings  on  a "Stop the Violencq 
theme.  

V" Have s tuden ts  p l an  and  par t ic ipa te  in a 
p e a c e  march.  

V" Make up  an adven tu re  s tory in which  the 
ch i ld ren  are the  charac te rs  and  they 
solve p r o b l e m s  coopera t ive ly  with kind-  
ness  a n d  empathy .  

Invite a y o u n g  p e r s o n  who is d i s a b l e d  
b e c a u s e  of a gunsho t  to talk to the 
class. 

~or~flic~: ~r~'volvlr~g ~ur~S ar id  O~:l~er Id'eapons 

\ / 

i \ 
/ 

92 



. ( ~ h a p ~ e r  6 • 

 hildrer,..'  l ook  
e • e e e e o e e e • e Q e e e e t e e o e I e o e o e e • e • e o e t o o e • e o e o o • e e e e e e • I i e e e e e • • e o e e • o o o o • a I o e e e I o o e o • o e • • e • e e e e Q e e  

Gun Control. Barden,  R. Rourke (1990). (Grade  5 and  up) 

Gun Control. Harris,  J. Cres twood  House ( i990).  (Grade  4 and  up) 

Gun Control: Distinguishing Between Fact and Opinion. O'Sullivan, C. 
G r e e n h a v e n  (1990). (Grades  5 - 8) 

Have Gun, N e e d  Bullets. Tolliver, R. Texas Chr i s t i an  Universi ty Press 
(1991). (Grade  4 and  up) 

r 

No Guns for Me!Act iv i ty  Book. Hobby, P., a n d  Detor ie ,  R. It's O.K. Press 
(1990). (Grades  1 - 3) 

The Butter Battle Book. Dr. Seuss. Random House  (1984). (Kindergar ten  
- Grade  3) 

The Hunter and the Animals. DePaola,  T. Hol iday  House  (1988). 
(Preschool  - Grade  1) 

The King, the Mice, and the Cheese.  Gurney,  N. and  E. BeginnerBooks  
A Division of Random House (1965). ( K i n d e r g a r t e n -  Grade  3) 

The Wolf's Chicken Stew. Kaszh, K. G.P. Putnam's  Sons (1987). 
• (Kindergar ten  - Grade  3) 

The Wooden Man. Bollinger, M. Seabury  (1974). (Preschool  - Grad e  1) 

What It Is Like to Be a Police Officer? Pelowski,  M. Troll (1990). 
(Preschool  - Grade  3) 

Where 'd  You Get  the Gun, Billy? Arrick,  F. Bantam Books (1992). 
(Grades  4 - 5) 

~,,r,~.. ~id  It Happen?: Helping Children Cope  in a ViolentWorld.  
J. Morrow Junior Books (1994). (Preschool  - Grade  4) 
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l cdruff'# Stay  tway 
:from d u n s  "Pledge 

" ' " " ' " ' " " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' " ' I  a g r e e  to... ~ 

• N e v e r  a g u n  at h o m e ,  at a 

f r i end ' s  h o u s e ,  or  on  the  s t ree ts .  

I wil l  g e t  a w a y  fast a n d  tel l  a p o l i c e  

of f icer  or  o t h e r  

Not t a k e  any  c h a n c e s  if I d o n ' t  k n o w  if 

a g u n  is r ea l  o r  a 

I wil l  t rea t  any  g u n  l ike  it is 

N e v e r  t ake  a g u n  or  any  o t h e r  

to school .  

I wil l  te l l  a t e a c h e r ,  p r inc ipa l ,  o r  o t h e r  t r u s t e d  adul t  a b o u t  any  w e a p o n s  I s e e  at s c h o o l  
or  o n  the  

• Never 
If I f ind  a 

if a f r i e n d  or  c l a s s m a t e  wan t s  m e  to p l a y  wi th  or  u s e  a gun.  

I will  l e a v e  a n d  tel l  a t r u s t e d  adul t .  

• Set t le  a r g u m e n t s  wi th  

I wil l  w o r k  it out.  I wil l  
, not  fists, guns ,  or  o t h e r  w e a p o n s .  

if I 've  d o n e  s o m e t h i n g  wrong .  

Words B a n k :  

apologize, give irx, ¢jurx, real, Street, t r u s t ed  adul t ,  touch,  to},, weapon ,  words 

Date:  Wi tness :  N a m e :  

Note: This workshee t  is to b e  used  with the "McGruffs Stay Away  from Guns P l e d g e "  activity on p a g e  88 and the 
"Gun Safety  Awarenes s  Ski ts"  activity on p a g e  89. 



~1~apter 6 

 Cord  bout...dun# and Other 

....................................................... 

Dear  Parent,  ~ 

Every  two hours  a chi ld  in the Uni ted  States is k i l led  
with a gun.  Famil ies  a n d  f r iends  are left to cope  with 
the loss of a life ba r e ly  l ived a n d  to face a future over- 
s h a d o w e d  b y  v io lence .  C h i l d r e n  who are in jured  
requi re  l ong - t e rm  hospi ta l iza t ion  a n d  suffer p e r m a n e n t  
disabi l i t ies .  

• A ch i ld  b e t w e e n  10 a n d  19 y e a r s  o ld  c o m m i t s  su i c ide  wi th  a 

h a n d g u n  e v e r y  s ix  hours .  

• For e a c h  i n s t a n c e  in wh ich  a g u n  at h o m e  is u s e d  to kill  in s e l f - d e f e n s e ,  there  are  43 fatal 

s h o o t i n g s  o f  f a m i l y  m e m b e r s  or  a c q u a i n t a n c e s  in su ic ides ,  n o n  jus t i f i ab le  h o m i c i d e s ,  a n d  

acc iden t s .  

• E i g h t y - e i g h t  p e r c e n t  o f  the  ch i ldren  w h o  are  i n ju red  or  k i l l e d  in u n i n t e n t i o n a l  s h o o t i n g s  
are sho t  in the ir  o w n  h o m e s  or  in the  h o m e s  o f  re la t ives  or  f r i ends .  This is even  more  
a l a rming  w h e n  you c o n s i d e r  the 1.2 mill ion e l e m e n t a r y - s c h o o l - a g e d  l a t chkey  ch i ld ren  
e s t ima ted  to have  acce s s  to guns  w h e n  they  come  h o m e  from school  e a c h  day. 

Y o u  c a n :  

• Teach all o f  y o u r  c h i l d r e n - - f r o m  p r e s c h o o l e r s  to t e e n a g e r s - - t h a t  g u n s  h u r t  a n d  kill. 

• E n c o u r a g e  y o u r  ch i ld ren  to tell y o u  or  a n o t h e r  t ru s t ed  adu l t  i m m e d i a t e l y  a b o u t  any  

w e a p o n  h e  or  s h e  k n o w s  of. 

• Tell y o u r  ch i ld ren  no t  to touch  w e a p o n s  for  any  reason .  Repea t  the m e s s a g e  pe r iod i ca l -  
ly b e c a u s e  ch i ld ren  l e a r n  g radua l ly  and  test  the ru les  from t ime to t ime. R e m e m b e r  
that t e e n a g e r s  don ' t  a lways  follow the ru les  and  p r e t e e n s  a n d  t e ens  are  a t t rac ted  to 
guns  as s y m b o l s  of power .  

• Exp la in  to y o u r  ch i ld ren  that g u n  v io l ence  in T V  shows ,  in the  m o v i e s ,  a n d  on v i d e o  

g a m e s  is no t  real.  Stress that in real  life, guns  hurt  and  kill p eop l e .  

• S h o w  y o u r  ch i ld ren  h o w  to se t t l e  a r g u m e n t s  w i thou t  r e s o r t i n g  to ac t ions  o r  w o r d s  that 

can hurt .  Set a g o o d  e x a m p l e  in how you hand l e  anger ,  d i s a g r e e m e n t s ,  a n d  sadness .  

• S u p p o r t  s c h o o l  s ta f f  in the ir  e f for ts  to k e e p  guns ,  knives ,  a n d  o t h e r  w e a p o n s  out  o f  

schools .  

• C h o o s e  no t  to k e e p  g u n s  in y o u r  h o m e .  Because  h a n d g u n s  are  more  l ike ly  to b e  u s e d  in 
suicide,  homic ide ,  or fatal acc iden t s  than to kill a c r iminal  in se l f -defense ,  it's safest  
not to k e e p  a g u n  in the  home.  

• M a k e  sure  that any  f i r e a r m s  y o u  d o  c h o o s e  to k e e p  in y o u r  h o m e  are  u n l o a d e d  a n d  

s e c u r e l y  s tored .  Invest  in t r i gge r  locks,  gun  cab ine t s  with locks,  or p is to l  lock-boxes .  
Lock up ammuni t ion  separa te ly .  Make  sure that your  ch i ld ren  don ' t  have  acce s s  to the  

keys.  

@ 



• ~eferenceS 

 eferenceS 
J o e l o l o o e l . e o e t e e o m o o e o e o o o J  J J J o  J l o l l o o e o e o o o e o J o e e o o  J o e o o o o o o o o o o e e o o e l t  o o o o Q I o l o o o o o o o o o  j o o o e l o  

Assael, S. (1992, February 3). Peer pressure can increase the peace. NewYork 
Newsday, p. 33 

Birns, B., Cascarch., and Meyer, S. (1994) Sex-role socialization: Developmental influ- 
ences on wife abuse. American Journal of Orthopsychiatry, 64(1), 50-9 

Center to Prevent Handgun Violence (1993). Children and Guns. Washington, DC: 
Author 

Center to Prevent Handgun Violence/American Academy of Pediatrics (1994). 
Preventing Firearm Injuries Among  Children and Adolescents. Washington, DC: 
Author. 

Crary, E. (1994). Kids Can Cooperate. Seattle, WA: Parenting Press, Inc. 

Derman-Sparks, L., and A.B.C. Task Force (1989). Anti-bias Curriculum: Tools for 
Empowering Young Children. Washington, DC: National Association for the 
Education of Young Children 

Derman-Sparks, L., Gutierrez, M., and Phillips, C. (1989). Helping Children to Resist 
Bias: What Parents Can Do. Washington, DC: National Association for the Education 
of Young Children 

Duck, J. (1990). Children's ideals: The role of real-life versus media figures. Australian 
Journal of Psychology, 42, 19-29 

Flynn, V. and Chambers, R. (1994, January). Promoting gender  equity: What you can 
do. Learning, 58-9 

Funk, J. (1993). Reevaluating the impact of video games. Clinical Pediatrics, 32 (2), 
86-90 

Harris, L. (1993). A Survey of Experiences, Perceptions, and Apprehensions About 
Guns Among  Young People in America. Cambridge, MA: The Harvard School of 
Public Health 

Hazler, R. (1994, February). Bullying breeds violence: You can stop it! Learning, 38-41 

Jordan, M. (1992, February 12). Wide Gender Gap Found in Schools. The Washington 
Post, p. A1 

Kreidler, W. (1984). Creative Conflict Resolution. Glenview, IL: Scott, Foresman and 
Company 

Morin, R. (1994, rune 26). The sociology of cooties. The Washington Post, p.C5 

Rollin, J. (1990, May/June). Weapons and firearms on school property. Florida 
Educator, 11-12 

Schmidt, F., and Friedman, A. (1988). Peacemaking Skills for Little Kids. Miami Beach, 
FL: Grace Contrino Peace Education Foundation, Inc. 

Webster-Doyle, T. (1991). Why is Everybody Always Picking on Me?: A Guide to 
Handling Bullies. Middlebury, VT: Atrium Society Publications 

Wong, D. (1995). Whaley & Wong's Nursing Care of Infants and Children (5th ed.). St. 
Louis, Mosby. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  



~esources • 

.@ 

 e ource  
o e e e e e e o e e e e e o e e o o e e e e e e e o o e e e e o e o o e e o e o e o o e e e o . o e e e e e e e e e e o o e e o e t  i e o e e e o e o e e e e e e o o e o e o e Q e e e e e * e e  

B o o k s  

See also "References"  on pages  95. 

Annotated Bibliography for Teaching Conflict Resolution in Schools 
A comprehens ive  bibl iography that offers short reviews of a wide 
ar ray  of works in the field of conflict resolution. Cheatham,  A. (1989). 
Amherst,  MA: National Association for Mediation in Education. 

Anti-Bias Curriculum 
Tools for empower ing  young children. Derman-Sparks ,  L., and A.B.C. 
Task Force (1989). Washington, DC: National Association for the 
Education of Young Children. 

Building Social Problem-Solving Skills 
A practical  procedura l  guide that shows how school -based  social 
compe tence  p rograms  can improve children's self-control and social 
awareness ,  a long with their skills in group part icipat ion and interper-  
sonal decision making. Elia, M., and Clabby, J. (1992). San Francisco: 
Jossey-Bass. 

Children in Danger: Coping With the Consequences  of Community 
Violence 
Child development  specialists look at the effects of growing up in the 
"war  zones" of such cities Los Angeles,  Chicago, and  Washington, DC, 
and show how teachers,  psychologists,  social workers,  and coun- 
selors can help "to restore the child to childhood." Garbarino,  J., 
Dubrow, N., Kostelny, K., and Pardo, C. (1992). San Francisco: Jossey- 
Bass. 

Comprehensive Peace Education: Educating for Global Responsibility 
Offers a comprehensive  assessment  of the state of p e a c e  education,  
including what it is, why it is needed ,  and  how it can be  pursued .  
Reardon, B. (1988). Columbia University, N'Y." Teachers  College Press. 

Creative Conflict Resolution: More Than 200 Activities for Keeping 
Peace in the Classroom, K-6 
A definitive manual  that provides e l emen ta ry  school t eachers  with 
thoughtful, effective ideas for responding  to eve ryday  classroom con- 
flicts. Kreidler, W. (1984). Glenview, IL: Scott, Foresman and  Company. 

Dealing with Differences: Conflict Resolution in Our Schools 
Presents a s tudent-centered approach  to creative conflict resolution. 
Educators  for Social Responsibility (1991). Cambr idge ,  MA: 
Educators for Social Responsibility. 



Della the Dinosaur Talks About Violence and Anger Management 
Part of a four-program series,  Building Trust, Making Friends, target-  
ing children whose families use violence to express  ange r  and chil- 
dren who themselves  exhibit aggress ive  behavior.  Schmidt, T., and 
Spencer,  T. (1991). Minneapolis, MN: Johnson Institute. 

Designing Groupwork: Strategies for the Heterogeneous Classroom 
Shows how students  can more actively contribute, share, and learn 
when groupwork is par t  of their schooling. Cohen, E. (1986). 
Columbia University, NY: Teachers College Press. 

Elementary Perspectives I: Teaching Concepts of Peace and Conflict 
Offers more  than 80 activities that help teachers  and students define 
peace ,  explore  justice, and learn the value of conflict and  its resolu- 
tion. Des igned  to complement  the s tandard curriculum, Elementary  
Perspectives.  Kreidler, W. (1990). Cambr idge ,  MA: Educators  for 
Social Responsibility. 

Everyone Wins: Cooperative Games and Activities 
An easy-to-use re fe rence  guide for teachers,  family m e m b e r s  and 
group leaders .  Offers over 150 games  and activities se lec ted  to help 
children resolve conflicts, enhance  communication, build self-esteem, 
apprec ia te  one another, and be  creative. Luvmour, S., and Luvmour, J. 
(1990). Philadelphia:  New Society Publishers. 

Getting Along: A Social Skills Curriculum 
An easy-to-use,  c lassroom-tested curriculum that helps students 
develop social skills and  resolve their problems without consuming 
hours of class time. Danielson, C., and Algava, P. (1989). Princeton, NJ: 
Outcome Associates.  

Getting to Yes: Negotiating Agreement Without Giving In 
A concise, s tep-by-step,  proven strategy for coming to mutually 
acceptable  ag reemen t s  in every  sort of conflict. Fisher, R., Ury, W., 
and Patton, B. (1991). New York: Penguin Books. 

Handbook of School-Based Interventions: Resolving Student Problems 
and Promoting Healthy Educational Environments 
Descr ibes  interventions for virtually every major p rob lem behavior  
students may  exhibit from kindergar ten  through Grade  12. Cohen, J., 
and  Gish, M. (1993). San Francisco: Jossey-Bass. 

I Can Problem Solve 
A p rog ram for preschool,  primary,  and intermediate  g rades  that 
teaches  chi ldren thinking skills that can be used  to help resolve or 
prevent  "peop l e "  problems.  Shure, M. (1992). Champaign,  IL: 
Research Press. 
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Open Minds to Equality 
An interdiscipl inary sourcebook for e l emen ta ry  and  middle  school 
teachers,  with activities that help students recognize and change 
inequalities.  Schniedewind, N., and Davidson, E. (1983). Needham 
Heights, MA: Allyn and Bacon. 

Promising Practices in Teaching for Social Responsibility 
Descr ibes  how teachers  build social responsibi l i ty  into the curricu- 
lum and day-to-day life in the school. Showcases the innovative prac- 
tices of a number  of teachers in diverse settings. Berman, S., and La 
Farge, P. (1993). New York: SUNY Press. 

Roots and Wings 
Descr ibes  the process of implement ing  multicultural educat ion in 
early chi ldhood settings.York, S. (1991). St. Paul, MN: Redleaf Press. 

Teaching Tolerance 
A free publicat ion of the Southern Poverty Law Center,  a nonprofit 
legal  and educat ion foundation, mai led twice a year  at no charge to 
educators.  400 Washington Avenue, Montgomery, AL 36104. Fax: 205- 
264-3121. 

The Friendly Classroom for a Small Planet 
A handbook  on creative approaches  to living and  prob lem solving 
for children. Prutzman, P., Stern, L., Burger, M., andBodenhamer ,  B. 
(1988). Philadelphia: New Society Publishers. 

The Prevention of Youth Violence: A Framework for Community Action 
A manual  that includes a selection of specific activities for communi- 
ties to under take  plus a framework for putt ing those activities effec- 
tively into place. National Center  for Injury Prevention and Control 
(1993). Atlanta, GA: Centers for Disease Control and Prevention. 

The War Play Dilemma: Balancing Needs  and Values in the Early 
Childhood Classroom 
Investigates the role of war toys and play in early ch i ldhood and 
what, if anything, educators can do to minimize any harmful effects. 
Carlsson-Paige, N., and Levin,D. (1987). Columbia  University, NY: 
Teachers  Col lege Press. 

Transforming Power: Domination, Empowerment,  and Education 
Explores the interconnections be tween  the  power  relations in schools 
and those in the larger society. Explores the process  through which 
peop le  develop more control over their lives and  acquire the skills 
and disposit ions necessary  to be  critical and effective part icipants  in 
our society. Kreisberg, S. (1992). Albany, NY: SUNY Press. 



Organizations 
Aila" Works, In c. 
Offers exper ient ia l  workshops for adults and young people  in con- 
flict resolution, self-esteem, communication, leadership,  and the Aiki 
Approach  to Aikido. PO Box 7845, Aspen, CO 81612; phone:  303-925- 
7099; or 538 Win te rg reen  Grove, Victor, NY 14564, phone:  716-924- 
7302. 

Alternatives to Violence Project (AVP) 
Quaker - sponsored  sister p rogram to CCRC (see below) pursuing 
similar themes and  exper iences .  Workshops for pr isoners  and com- 
munity groups,  mainly in New York state, but with a growing national 
network. 15 Rutherford Place, New York, NY 10003, phone:  212-477- 
1067. 

Campfire, Inc. Resource Center 
Formerly Campfire  Girls, has recently become  co-ed and has p e a c e  
educat ion as one of its p r imary  interests. 4601 Madison Avenue, 
Kansas City, MO 64112, phone:  816-756-1950. 

Center to Prevent Handgun Violence 
Educational mater ia ls  and p rog rams  a imed at adults and children on 
prevent ing gun dea ths  and injuries. Information about children and 
gun violence, f i rearm homicide, suicide, unintentional shootings, vio- 
lence in schools, and  conflict resolution. 1225 I Street, Suite 1100, NW, 
Washington, DC 20005, phone:  202-289-7319. 

Children's Creative Response to Conflict (CCRC) 
Provides special ly des igned  workshops and activities in which partic- 
ipants expe r i ence  ways to examine conflict and develop solutions. 
Box 271,523 North Broadway, Nyack, NY 10960, phone:  914-358-4601; 
or 7710 Carroll  Avenue, Takoma Park, MD 20912, phone:  301-270- 
1005. 
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Community Board Program -~ 
Develops innovative dispute resolution programs nationally, includ- 
ing a curriculum for e lementary  school students. Also offers work- 
shops in media t ion training for teachers  and  schools. 1540 Market 
Street, Suite 490, San Francisco, CA 94102, phone:  415-626-1250. 

Consortium for Peace Research, Education, and Development 
(COPRED) 
Devoted to networking, catalyzing, and serving persons and institu- 
tions interested in scientific study, action, research, and education on 
problems of peaceful social change and conflict resolution, c/o 
Center for Conflict Resolution, George Mason University, 4400 
University Drive, Fairfax, VA 22030, phone: 703-273-4485. 

Educators for Social Responsibility (ESR) 
National membersh ip  organization that focuses on nuclear-age edu- 
cation. Produces curriculum materials and  helps  schools and  school 
systems across the United States set up comprehens ive  conflict reso- 
lutions programs.  23 Garden Street, Cambr idge ,  MA 02138, phone:  
617-492-1764, 800-370-2515. 

Global Education Associates 
Network of persons  in 60 countries c o n c e r n e d  with world order, 
human rights, conflict resolution, and other  re la ted  issues. Offers 
publications and educational  programs.  475 Riverside Drive, Suite 
1848, NewYork, NY 10115, phone:  212-870-3290. 

Global Learning 
Offers workshops on global  issues for schools, teachers,  and  parents,  
with a focus on conflict resolution, world hunger,  and  internat ional  
relations. 1018 Stuyvesant Avenue, Union, NJ 07083,phone:  908-964- 
1114. 

Grace Contrino Abrams Peace Education Foundation, Inc. 
Produces peace  educat ion and conflict resolution material  for kinder-  
gar ten  - Grade 12, including audiovisuals. 2627 Biscayne Blvd., 
Miami, FL 33137-4532, phone:  305-576-5075. 

Kids to Kids International 
A picture-book program in which books  c rea ted  by American chil- 
dren are sent to children around the  world. Small packets  of drawing 
supplies are included with each shipment,  enab l ing  those receiving 
the gift to be  a giver as well and create a book  for others. Free infor- 
mation about the program is available upon request .  1961 Commerce  
Street,Yorktown Heights, NY 10598, phone:  914-243-0305. 



Martin Luther King, Jr., Center for Social Change 
Offers programs,  seminars ,  and training in nonviolence. 449 Auburn 
Avenue, NE, Atlanta, GA 30312, phone:  404-524-1956. 

National Association for Mediation in Education (NAME) 
A networking organization for those working in school mediation pro- 
grams.  205 Hampshire  House, Box 33635, University of Massachusetts,  
Amherst,  MA 01003-3635, phone:  413-545-2462. 

National Association of Elementary School Principals (NAESP) 
Sponsors p rograms  for principals,  vice principals,  and aspir ing prin- 
cipals and provides  services  and publications for parents,  teachers,  
and other  adults who work with children. 1615 Duke Street, 
Alexandria,  VA 22314-3483, phone:  703-684-3345. 

National Association of  Social Workers 
Offers a brochure  that unfolds to a poster  as part  of its public infor- 
mation campa ign  to stop violence. 750 First Street, NE, Suite 700, 
Washington, DC 20002-4241, phone:  202-408-8600. 

National Crime Prevention Council (NCPC) 
Through the McGruff the Crime Dog~  campaign,  demonstrat ion pro- 
grams,  educat ional  materials,  training, l icensed products,  and the 
Cr ime Prevention Coalition, forges nationwide commitment  to pre-  
vent cr ime and build safer, more car ing communities.  1700 K Street, 
NW, Second Floor, Washington, DC 20006, phone:  202-466-6272. 

National Institute for Dispute Resolution 
Promotes the deve lopment  and use of fair, effective, and efficient 
conflict solution p rocesses  and programs  locally, nationally, and inter- 
nationally, and stimulates innovative approaches  to the productive 
resolution of future conflicts. 1726 M Street, NW, Suite 500, 
Washington, DC 20036-4502, phone:  202-466-4764. 

Resolving Conflict Creatively Program 
Promotes effective instruction in creative conflict resolution and inter- 
group relations. 163 Third Avenue, #239, New York, NY 10003, phone:  
212-260-6290. 

The Conflict Center 
A p e a c e  organization with resources  and training available on con- 
flict resolution. 2626 Osceola,  Denver, CO 80212, phone:  303-433- 
4983. 

United States Institute of  Peace 
Establ ished by Congress  in 1984 to promote international p e a c e  and 
the resolution of conflict. Offers grants to promote  scholarship and 
educat ion on p e a c e  and  conflict resolution. 1550 M Street, NW, Suite 
700, Washington, DC 20005, phone:  202-457-1700. 
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This project is the result of the hard work of many people. Special 
thanks are extended to the following individuals for their assistance 
with this book. 

NAESP, especially to June Million, Director of Public Information for 
collaborating on this worthwhile endeavor. 

For their help in reviewing this book we would like to thank: Marlene 
Bohannon, Big Brothers/Big Sisters, Jefferson City, Missouri; Susan 
Dooley, Teacher, Baileys Elementary School, Arlington, Virginia; 
Sareete Fender, Guidance Counselor, Oakbrook Elementary School, 
Ladson, South Carolina; Shiryl Morgan, Teacher, Wateree Elementary 
School, Lugoff, South Carolina; Jimmy Motos, Principal, Reese Road 
Elementary School, Columbus, Georgia; Donna Rudd, Guidance 
Counselor, Mt. Pisgah Elementary School, Camden, South Carolina; 
James Thompson, Principal, Wolcott Street School, LeRoy, NewYork; 
and Julie Short, Teacher, Piney Branch Elementary School, Takoma 
Park, Maryland. Donna Gudger and Colleen Holt assisted in compil- 
ing the lists of children's books for each chapter. A special thanks 
goes to Sister Anita Whitely, Center for Pastoral Leadership, Diocese 
of Cleveland, Ohio, for providing extensive comment and developing 
several activities. 

This publication involved the time and talent of many NCPC staff and 
consultants: Jack Calhoun, NCPC's Executive Director, was supportive 
throughout; Mac Gray, Deputy Executive Director, provided guidance 
and review; Jean O'Neil, Managing Editor, he lped with writing and 
editing; Nat Kingsley, Editor/Writer, provided an outside perspective; 
Marty Pociask, Production Editor, he lped with the printing process; 
Katie Basinski, sensitively maneuvered through the production 
process as the book expanded greatly; Joanna Wilson and Amy 
Wolfson reviewed the publication; Jonann Wild added her exper ience 
in conflict management to enhance the book; and John Rosiak, 
Director, of the Substance Abuse Prevention Unit, served as Project 
Director overseeing the development process. Robert H. "Bob" Brown 
Jr., NCPC's Program Officer at the Bureau of Justice Assistance, Office 
of Justice Programs, U.S. Department of Justice, provided support and 
guidance. Special acknowledgment goes to Judy Rollins for research- 
ing the topics, writing text, and developing many of the activities; to 
Mike and Christine Rollins for their layout and design skills; and to 
Tom Kerr for providing the art. 
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