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SECTION ONE 

I NTRODUCTI ON 

During the academic year 1972-73, a research project sponsored by the 

Department of Justice, Law Enforcement Assistance Administration, was 

undertaken in order to evaluate the training program of the Colorado Youth 

Workers Training Center. The results of that research have been reported 

in a monograph entitled, "The Impact of Training on Job Related Decisions: 

An Evaluation of the Colorado Youth Workers Training Center." This pr?j,~ct 

attempted to answer a number of questions related to the impact of Training 

Center programs on .on-the-job decision ,making. One hundred fifty-eight 

individuals who had been enrolled at the Training Cente~ were interviewed 

with respect t.o types of decisions they made on their jobs and i,nfluences 

which helped them in the resolution of these decisions. Specifically, 

they were asked for the f.ollowing information: (a) kinds of decisions 

encountered on their jobs; (b) factors which influenced these decisions; 

(c) job-related training received; (d) specific training received at 

Training Center; and (e) types of decisions (if any) /~pedfically influ­

enced by the Colorado Youth Workers Training Centeriprogram. Subsequent 

analyses were run to determine general typ~s of decisions e~countered by 

subjects in different job classifications; types of influences cited for 

each general decision type; types of decisions influenced by Training 

Center offerings; and the comparative impact of individual training 

courses. 

purpose of the Present Study 

The present study was designed as a follow-up to the main research 
1 ' 

reported above. That is to say, the results of the original study pointed 
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to certain areas in which the Training Center programs seemed non­

influential and in which there appeared to be' a need for the development 

of new offerings. Specifically, the original report recommended the 

addition of training in the general decision category entitled Immediate 

Action. The purpose .of this study, then~ was to design, implement, and 

evaluate a training program geared toward Immediate Action Decision 

Making. 

Definition of Immediate Action Decision Categorx 

Immediate action decisions may be broken down into two main categories 

and several sub-categories. The following descr'lption of these categories 

was taken from the main research report: 

Decision Situations Reguiring Immediate Action 

A. Crisis Intervention. This category refers to situations in which 

respondents were required to intervene in order to avoid relatively 

serious consequences of youth behavior. Within this category, there 

are two sub-categories: 

, 1. Drugs or Accidents. This sub-category refers to decision 

situations in which the respondents were required to Hd:ervene 

in situations which threatened the health or well-being of a 

youth. Bad trips, overdoses, or non-drug accidents which posed 

clear and present danger to the physical or mental well-being 

of a youth are representative of this category. 

2. Serious Crime or Runaway in Progress. This ~ub-category refers 

to Situatians in which the respandent" was required to cope with 

conditions wherein the respandent, himself, had discavered a 
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crime ar \~unaway in pragress ~ This sub-category does not refer 

to. decisians assaciated with the treatment of youth after the 

crime ar runaway had been stopped ar. after it had been completed 

and the yauth was apprehended. This sub-category refers only to 

the decision the respondents were required to make when they 

di scovered a.crime or runaway in progress. II In progress II refers 

also to the d'iscovery of a crime or runaway that is being planned, 

or is apparently about to occur. 

B. Aggressive Behavior~/Violence. This categor,~ refers to decision con­

ditions in which respondents were required to cope w.ith aggressive or 

violent behavior by a youth or youths. IIAggressive behavior ll implies 

verbal threats, disruptive behavior, and b~havior in which the youth 

deliberately refuses to comply with orders or assignments from a youth 

warker. "Violenceu implies physical aggression. This category ;s 

fur~her subdivided into four sub-categories: 

1. Youth toward worker, in which aggression or violence is directed 

taward a youth worker. 

2. Youth toward youth, in which violence or aggression is directed 

by a youth toward ather youths. 

3. Worker toward yauth, in which violence or aggression is directed 

by a youth worker taward a youth or youths. 

4. Non-directed~ in which violence or aggression is exhibited by a 

youth ar yauths, ar yauth behavior is unmanageable, but the 

behaviar is directed toward no. specific target .. 

The Need far Immediate Actian Training 

In the sectian of the main research report entitled "General Summary 
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and Recol1111endation," the original invest:igators offer the following 

corrrnents ~ 

The Training Cent\:~r could substantially improve its 
offerings by conducting a course lOr courses directed toward 
assisting youth service workers to resolve immediate action 
situations ..• Such a course or courses would be most 
appropriately directeld toward cottage personnel, and toa 
lesser but still ~ubstantial degree toward teachers. such a 
course or courses cQ,uld take advantage of the infonnation 
gathered during thi~; evaluation project. (Herzog, 1973, p 76) 

Let us look briefly at the data which supports this recommendation. 

One significant finding of thE! original study was that both cottage 

personnel and teachers ate confronted disproportionately by immediate 

action decisions; especfal1y those involving ~ggression and violence. 

(See Figs. 5 and 8, Herzog, et aZ, 1973.) That is to say, 41.5 percent 

IOf general decisions dted by cottage pet~sonnel and 37.5 percent of 

general decisions cited by teachers fell into the immediate action category. 

Thus, immediate action decisions are of great importance to this segment 
I 

of the trainee population. 

Another significant finding showed that immediate action decisions 

were disproportionately resolved by personal consi·derations. That is, 

subjects were asked to report the factors which influenced the resolution 

of decisions. One influence category was that of Education, included 

within which was, the sub-category of Training Center courses. Other 

categories incl.tJded Personal t Involved Parties, and Non-Involved Parties. 

When an analysis was run on the distribution of general influence categories 

by general types of decisions, it was found that immeliate action incidf';nts 

·we.re disproP9rtionately resolved by influences in the Personal categor.Y" 

(See Fig. 10, Herzog. ¢t aZ, 1973.) Further analyses showed that teachers 

Were i~fluenced dispr~portionately by personal considerations and cottage 

4 

personnel by the characteristics or nature of the ':inyolved parties." 

Compared to these influence categories, Training Center Education had little 

impact. The original authors suggest: 

Therefore, the i~fluence of Training Center programs 
on on-the-job decisions might be increased by focusing more 
training effort on the immediate action decisions, and by 
including cottage personnel and teachers;n training programs 
or courses with these specific emphases (Herzog, 1973, p 62-63). 

Finally, yet another finding supports the suggestion that the Training 

Center program ;s proportionately non-influential in the immediate action 

area. In the first section of the interview, subj~~cts were asked to report. 

general types of decisions they encountered. Approximately twenty-five 

percent of the decisions cited fell into the immediate action category. 

In another section of the interview, subjects were asked to recall and 

report decisions which had been specifically influenced by training. Only 

14.9 percent of these decisions fell into the immediate action category, 

(Fig. 11, Herzog, 1973, reports this data.) The authors report: "The 

most apparent area of relative non-influence involves decisions of the 

i nmedi ate act; on type. 11 

Development of Training: An Overview 

As suggested above, the purpose of the present study was to design, 

implement, and evaluate an irrmediate action training program., The fir'st 

task of the researchers, then, was to develop a training methodology. 

Two general training strategies were employed: (a) the use of VTR 

training tapes which would allow trainees to view and discuss typical lrrmedi-.. 
ate action situations, and (b) the use of role-playing scenar"los which would 

allow trainees to participate in simulated immediate action irlcidents. 

In order to design video-tape recorded (VTR) and role-playing (RP) 
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training materials, the researchers made refp.rence to critical incidents 

repo rted in the ma; n study. As the reader wi 11 reca'", the or; g; na 1 

interview schedule asked subjects to report typical decision incidents 

they had en,countered. From this corpus, the investigators collected 

incidents typical of .each inmediate action sub-category with the exception 

of 83, worker to youth aggression. These incidents were useel to design 

VTR and RP training materials as well as to develop an empirical indicator 

of subjects' immediate action decision making ability. 

The training was designed to take approximately twelve hours. Four 

hours were spent in viewing and di~cussfng eight VTR training incidents; 

four hours were spent in role-playing and discussing six tralning incidents. 

The remaining ~;ime included introductory, general summary, and testing 

periods. 

Training was geared toward instrumental cottage personnel. Twenty­

six subjects, employees of Lookout Mountain School for Boys and Mount View 

Girls' School, were chosen to participate in training. Tests designed to 

tap subjects' immediate action decision making abilities and subjects' 

attitudes towaY'd themselves and toward aggressive youth were administered 

to each subject before and after training. 

Format for Evaluation 

In evaluating training, the investigators were intel;,'(:!sted in two· 
1 

main questions: (a) Do subjects' abilities to make immediate action 

decisions improve as a result of training? and (b) Do subjects' attitudes 

toward themselves as counselor and toward institutionali~ed youth change 

as a resul t of tra; ning1l In order to answer these questions, two groups, 

an experimental and a control, were constituted from ampng employees at 
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'('. Lookout Mountain School for Boys and Mount View Girls' School. The 

experimenta11 group received irrmediate action training, while the control 

group did not. 

In attempting to assess the impact of training) the investigators 

developed two sets of measures. The first set was designed to indicate 

the immediate action decision making ,ability of subjects. This test con­

s'isted of eight immediate action incidents. Each incident was followed 

by a number of questions designed to tap typical counselor decisions in 

that incident category. Subjects' decision choices were compared to pre­

ferred choices decided upon by a panel of experts. This test was administered 

to both experimental and control subjects. 

The second set of measures were geared toward attitude change as a 

result of training" Two scales comprised this set. The first scale 

consisted of a Semantic Differential, the stimulus ~bject of which was the 

youth worker's attitude toward himself as counselor. Polar adjectives 

from the potency fac'·tor of the Semantic Differential were employ1ed. The 

second scale consisted of a Semantic Differential, the stimulus object of 

which was the youth ~(.Irl<er's attitude toward acting-out or aggressive youth. 

Polar adjectives from the evaluative factor were employed. 

A non-equivalent control group design was used to evaluate training. 

An Analysis of'CovarianCe was computed on the data. 

The present study was a follow-up to the main evaluation study reported 

by Herzog et at in the monograph entitled, liThe Impact of Tr'aining on Job 

Related Decisions: An Evaluation of the Colorado Youth Workers Training 

Center." The specific focus of the current study was on the design, 
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implementation, and evaluation of a training program geared towClrd, immediate 

action decision making. 

Training consisted of four hours spent in viewing and discussing VTR 

training incidents, four hours spent in role .. playing and discussing RP 

training incidents, and four hours of introduction,:summary and testing. 

Tra i ni ng Was geared toward i nstrumenta 1 cottage personnel. 

A non-equivalent control group design was employed and results were 

o:btained throufjh Analysis of Covariance. 

Reference~ 

Herz~g, F. ~ Larson, .G:E., Whiteneck, G. The ~mpaci of training on job 
.J..Q£.r~lated dleclslons: ~ evaluation oft eCo otado'Youth'Workers 
Tralnlng Center. Dept. of Justice, Law Enforcement Assistan-c-e---­
Administration. Project Number 72-C3-(2)-C, June, 1973. 
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SECTION TWO 

DEVELOP~1ENT OF TRAINING 

As previously stated, the goal of the current study was to design, 

implement, and evaluate an immediate action training program. This section 

of the report will describe the design and implementation process utilized 

in the study. In this chapter, we will describe the goals of training, the 

training strategies employed, the methods used in selecting trainees, and 

the training format. 

Trai ning GoalE. 

The goals of the training were twofold. The first, and primary, 

objective was to improve trainees· decision-making abilities in respect to 

immediate action incidents. That is, the training attempted, primarily 

through .the use of VTR methods, to give trainees experience in making key 

immediate acti'on decisions, to broaden trainees' knowledge of alternative 

responses to immediate action incidents, and, through discussion of 

preferred alternatives, to improve the quality of their decisions. 

The second objective was to give trainees an opportunitJ to tryout 
" ... ,,~. 

different methods of 'resolving immediate action incidents in a Don-threatening 
~, ' 

environment. 'That is, the training a190 attempted, primarily through role-

playing, to give trainees practice in simulating immediate action decisions., 
' l 

It was hoped that this experience would give the traine~~ more confidence 

in their abilities to handle irrmediate action tncidents and a greater 

understanding of the motivations and problems of the youth involved. 

Training Methods 

The primary focus of the training centered on critical incidents of 
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~he il1lT1ediate action type. That is to say, key immedi.ate action, incidents, 

involving drugs, crimes, aggression, and violence, were developed, and 

trainees were exposed to these incidents~ Two general traini~g methpdologies 

were employed: the use of video-taped materials (VTR) and the use of )'ple­

playing (RP). One ha1f of the training was geared toward VTR. In this. 

hal f, trainees viewed, -responded to ',1and discussed vi deo-taped scenarios 

of typical inmediate action incidents. Trainees were presented with pre­

ferred alternatives for the resolution of each of these incidents. One 

half of the training was geared toward RP. In this half, trainees role 

played the parts of counselors and involved youth in a number of immediate 

action incidents. 

VTR Training 

In this section of training, subjects were exposed to a number of 

video-taped critical incidents. Subjects were asked to view the tapes, 

to r.espond to them, and to decide how the counselor involved should resolve 

the incident. In order to do this, subjects were shown, for each incident,' 

a Hst of key de,cisions or issues accompanied by a. number of alternative 

resp,onses. Subjects were asked to choose the response they 'favored and 

to give reasons for their choices. After subjects had been given an '$ 

opportunity to discuss the:ir choices, they were presented with preferred 
• j • 

alternatives chosen by a panel of experts and were given reasons for the 

panel's choices. 

Once the training incidents were developed, it was necessary to define 

the key decision points or issues involved in each scenario. In order to 

::accomplish this end, a panel of experts was chosen. The panel was picked 

,on the basis of experience with and expertise in working with aggressive 
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or acting-out youth. An attempt was made to choose individuals from a 

variety of backgrounds. Three panel members were practicing psycholo:' . 

gists, one from the OYS P~ych Team and two from Fort Logan Mental Health 

Center. Two members were employed at the Closed Adolescent Treatment 

Center, one an RN and the other as an assistant director~ Two Treatment 

Team Coordinators were chosen, one from the Girls' School, and the other 

from the Boys' School. The remaining members consisted of a Principal 

Resident Supervisor from the Boys' School, a Juvenile Parole Board Hearing 

Officer, and the Director of the Boys' School. 

This panel parti cipated in a seri es of intervi ews. In the fi rst 

interview, individual panel members were presented with sixteen incidents 

(the eight training inCidents and eight other different inci.dents which 

were to be used in testing.) Panel members were asked to review the inci­

dent and identify decision pOints. For each decision point identified, 

members were asked to list possible alternatives for resolving that incident. 

This interview/lasted approximately one to two hours for each panel member. 

Once the panel had listed alternatives, the investigators used the 

inform~.tion gained to construct training and testing materials. The training 

materials consisted of a description of the incident and a series of 

questions concerning 'coun~elor's response followed by a list.of alternative 

responses. (See Appendix C for VTR training materials.) 

Once incidents and questions had been devised, the inVestigators 

returned to the panel and asked them to rank order al te,rnatives for each 

quest'iJJn in each incident. This process result in a list of preferred 

responses which could be used in training. For further d~scriptitm of this 

process, see section on test construction in chapter on Evaluation. 

The next step in the development of the VTRportion of the training 
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was to record the video-tapes. Eight boys from Lookout Mountain School 

for Boys and six girls from Mount View Girls· School were thosen to 

participate in taping sessions. Taping took place in the video studio at 

the;Training Center. The youth were given copies of each scenario and 

ask~d to improvise the scene. These improvisQtions~ after careful editing, 

comprised the VTR training tapes. A copy of these tapes is on file at the Center. 

RP Training 

In this section of training, subjects were exposed to a nlimber of 

critical incidenti'~ which they were instrllcted to role-play. for this 

portion of training, subjects fanned groups of from three to five individ- .: 

uals. Subjects within each group were asked to role-play the parts of 

counselor and involved youth. Each incident was role-played twice. The 

first time the scene was played, one trainee was asked to play the counselor 

and other trainf~es took the parts of youth. The trainee playing cQunselor 

was given control over the role-playing scene. He was instructed that he 

could move the location of the scene and that he could ask onlookers to 

intervene. He was instructed to use whatever method he thought approprio..:te 

to resolve the scene. Once the scene had been played out to the satis­

faction of the trainees, roles were reversed and the scene was run once 

more. This time another trainee played the counselor, and he o.r she'~"as' 
given the opportunity to try another method for resolving the scene. Aft~r 

. the scene had been role-placed twice, trainees were given an opportunit~ 

to discuss their reactions to the incident. 

The RP section of training was developed with the help of Douglas 

Hanze, a MA candidate in the c1inical psychology departement at the 

.Universi'ty of Denver. Hanze became involved in the project in order to 
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gather data for his masters thesis. (For a report of this thesis, see Hanze, 

unpub1i~hed masters thesis$ University of Denver, in progress at the date 

of report.) 

In order to develop the RP section of training, it was necessary to 

design a series of role-playing incidents. These incidents were similar, 

but not identical, to the incidents used in the VTR training. Once the 

general situation had been defined, motiva~ions ~for each of the ~outh and 

general instructions for those playing counselors 'and youth were developed. 

(For a copy of RP materials, see Appendix F). In add.ition, a number of 

measures designed to tap trainees I attitudes toward themse'lves and involved 

youth were designed and given to the trainees before and ~fter' training. 

'These measures will be discllssed more fully in the next chapter. 

Selection Of'Trai~~es 

Trairilng was originally designed for c1)ttage personnel working at 

Lookout Maunta i n School for Boys and Mount Vi ewG1 w'l:; 1 SchoO.:L This 

group was chosen as the target group for training because of data from 

the main study which indicated that cottage personn@l an] teachers were 

the groups most often called upon to make immetHa:t~ action de.c:isions. In 
.,"1 . , 

add; tion, trai n; ng was ori gi na 11y geared towar'lll "in'$trumenta 1 IfJOrkers. 

At present, the Division of Youth Setl\dces uses th~ Interpersonal 

Maturity Classification System in order to assign youth to cottages and 

in order to match worker a.nd youth. This system'cl assifi~lS youth according 

to hehavi oral styl es ( instrumental /expressive ,,}Tht=~f~~~ti±'~,f~rty, youth who 
c.' 

fall into different categori.es show different b~ha.vio\·s ~'16 are treated 

di fferenti ally. Two of the questions wh~ch arose in'dev~\'h)ping training 

were: Do youth involved in immediate acth)rt situJ,ltions;' b~have differently 
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if they be,long to different I-Level classifications and s'hould, counselors 

respond differently in an immediate action situation toward youth in 

different classifications? The answers to these questions were important 

to the development of training. If large differenc~s existed, the same 

training could 'not be used for expressive and instrumental cottages. Because 

the answer to these questions was not i~itially clear to the investigators, 

the original decision was to gear training toward workers at instrumental 

cottages. In subsequent discussions with panel experts, the investigators 

brought up these questions. The general consensus was that both expressive 

and instrumental youth would involve themselves inil1111ediate action inci­

dents, both types of youth would act similarly to youth described in scenarios, 

and that counselors I responses in itmlediate action situations wou19 not 

differ appreciably according to expressive/instrumental classifications. 

The decision was still to gear training primarily to instrumental workers 

but that, if problems in gathering subjects ,occurred lf it would be pe\'nrissibt~ 

, to train expressive or unclassifi.edworkers. 

In order to schedule tr'.a1nees, theinvesti:gators sought the coopera­

tion of the TTC assigned to the instrumental .cottageat Mount View and the 

Director of Lookout Mountain. An attempt was made -to train every instrumental 

cottage worker at Mount View and Lookout iMountailn,. In addition, training 

was opened to a group of new wOY'k(~rswhohad ,just [been hired at the Boys I 

School. Members of this group had \'10 pdor :exp,era,e.llce at Lookout Mountain 

School for Boys and had ,not beenclassifted' as to worker style at the time 

of training. 

Tra"ining was offered four times. 'Three 'training sessions were set 
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up for "regular" cottage personnel and one training session was set up for 

I'new" cottage personnel. Each session consisted of twelve hours of training, 

four hours on three consecutive days. The first session ran from 8:30 to 

12:30 on a Wednesday, Thursday, and Friday. The second session ran from 

8:30 to 12:30 on a M~nday, Tuesday, and Wednesday. The third session, 

designed for "new" youth workers! ran from 1:00 to 5:00 on Thursday and all 

day on Friday. The final session was scheduled from 11 :30 to 3:30 on a 

Tuesday, Wednesday, and Thursday. (For dates and breakdown of training, 

see schedule in Appendix A). Originally the researchers had hoped to 

include five to ten people in each session. Difficulties in scheduling 

were encountered, however, ,and the groups numbered from three to sixteen. 

In the first three sessions, RP training followed VTR training. In the 

last sessions, RP' training preceded VTR training. 

The responsibility for administering training was assigned to Herb 

Dreo, one of the permanent training specialists at the Training Center. 

In addition, each of the other staff members at the Center assisted in 

at least one session. 

In order to prepare trainers, the researchers met with each trainer 

and made available to him all materials concerning the preferred alter­

natives chosen by the expert panel. In addition, trainers received a 

handout which described the general prinCiples invoked by the panel in 

making their decisions, and instructions for cOflducting role-playing. 
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SECTION THREE 

EYALUATION METHODS AND PROCEDURES 

In this section of the report, we wi 11 describe the methods and 

proc~dures used to evaluate the training. This section will describe 

research questions~ experimental design, sampling plan, empirical indica­

tors, and analysis. 

Research Questions 

In evaluatin~ training, the inv€!stigators were interested in two main 

questions: (a) Do subjects' abilit'tes to make immediate action decisions 

i,mprove as a result of training? and (b) Do subjects' attitudes toward them-. 
selves as counselors and toward institutionalized youth change as a result 

of training? That is, the investigators were interested in determining 

whether or not training had any impact on subjects' behaviors or attitudes. 

In this section we report the methods which were designed to provide 

answers to these questi ons; in the next secti on we report the resu1 ts of 

data analysis; and in the final section we interpret these results and make 

recommendations for future immediate action training. 

Experimental Design, 

The design utilized il1 the presen,tstudy may best be desdribed as a 

non-equivalent control group design.. :En\ tflliis type of design, an experimental 

and control group are both g:fve'r:ll fl, p:r~ Cl:f;tdl p'os:t te:s;t,. but these groups are 

not consi dered to be: equi:valent... Ttf.Mlt 115;;> n~ Ciltterrit5t i~ made to randomly 

assign subjects to controT and e'Xp'er.'fm~t\\ta;11 c'(j:tidli;t~6I1s... ~8ther, naturally 

occurri n9 groups, whi,cn are as: s;fmiill!a:r ells. J5t5§§ilI5)~e\ air.~ G1ffo§~n.. Thi s type 

of design has often been: used iin\ ~d!tI:~ait:fI(wra(1 f.e§ealfcAt wfie':f'e ma.tching or random 

I ! 

I I 
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assignment to control and experimental groups is impossible because of 

institutional policies. In the present study an attempt was made to give 

training to all available instrumental cottage workers and to some unclassified 

new workers. Thus, thi s grou'p compri sed the experi menta 1 grou p. As prior 

research had shown that cottage workers were in need of such training and the 

policy of the Training Center is to meet the needs of the Division of Youth 

Services and the Department of Institutions, it was considered inappropriate 

to train only a randomly selected sample of cottage workers. In addition, the 

number of instrumental workers available was not sufficient to allow diviSion 

into an experimental and control group and still result in adequate numbers 
; 

for analysis. The control group was comprised of some instrumental cottage 

workers unavailable for training and of expr'essive cottage workers. Although 

originally an attempt had been made to train only instrumental workers 

because of researchdrs' fears that instrumental and expressive workers might 

b,e under different constraints in reacting to immediate action situations, 

subsequent discussions with panel members showed this fear to be groundless. 

Therefore, the use of expressive workers as control should not be considered 

inappropriate. That is, as far as can be determined, expressives and instru­

mentals are not so dissimilar as to make comparisons impossible. In addition, 

any minor differences which might occur should be adjusted for by the use 

of covariant analysis. 

Sampling Plan 

The sample consisted of 39 trainees, 26 comprising the experimental 

group and 13 comprising the control. In the experimental group~ 10 were 

experienced workers from the cottages at Lookout Mountain School for Boys 

afld Mount View Girls' School, 16 were "new" workers rec€ntly h~red to work 

17 

" , , 
" 

, " 



I: 
I
,l 
'1 

Ii 

at Lookout Mountain. An attempt was made to include in the experimental 

group all of the instrumental cottage workers employed by the Division of 

Youth Services at the time of training. Because of vacations,resignations, 

and upcoming transfers, this goal was not entirely reached. The group of 

II new I! workers were included in the sample beGau$e of a request by the 

Director of the Bays' School that they receive orientation training. 

Separate analyses we~e run an "newlt and "regular" groups. 

Empitical Indicators 

As the reader will recall, two research questions were posed by the 

present study. One question concerned the quality of subjects' immediate 

action decision-making abilities; the ather dealt with subjects' attitudes. 

In order to answer these questions, it was necessary to develop two sets 

of empirical indicators. 

Test of Immediate Action Decisions (lAD) 

In order to determine whether the quality of subjects' immediate 

action decisioY\s improved as a result of training, it was necessary to 

devise an instrument capable of indicating immediate action decisions. In 

order to do this,. investigators employed a. pr.'ocess identical to that used 

to develop VTR tra.;'lllfhgi ma\teriia\l:s,., Cri,tica'1, incidents were written for 

each of the imrned;i!alte: actihrr sop-ca;te'gof;'i;es.. These incidents were similar, 

but not id'en;1tilca:ll j \ t~ the: t~afnfn'9"l indde.nts ... , Main decision points or 

issues: were: fs!o)Ta:itr~dl fdl'\' ~ach· ilrcident., rhi's, was, done by asking the expert 

panel td) ftderrtf:1f.w d'ec:fS',iidlt ~d;-fnts; and supplY' a!'~~il'hrriatives for each decision. 

a.nee thlii$ wa~Si dl1ne.", al p:iifo,;t "trest', was, consttuctsdl.. Thi's test was given to 

nine of the: p'a;yrSm Jlll~)1lBe)"'S; and] theY' w~re' asked to' sel' ect the preferred a 1 terna ti ve 
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for every decision. (The tenth member, the Director of the Boys School was 

away on annual leave, and so was dropped from the panel at this time.) It 

was decided that six out of the nine panel members must agree in order for 

an alternative to be described as "preferred." If this consensus was not 

reached, panel members would be reconvened and decisions and accompanying 

alternatives would be reworded or changed in order to make consensus possible. 

Originally, 109 decisions were identified and given to the panel. Of these, 

57 were testing deciSions and 52 were decisions to be used in training. From 

the 109, consensus was reached on all but 32 (17 testing decisions and 15 

training decisions). The panel was1reconvened and' asked to reconsider the 

32 decisions and to ,make any chang~/s necessary in order to reach consensus. 

Fi ve deci s ions were dropped; the rl~st wey'e reworded and changed in order to 

make one alternative dearly prefe:rable. This process resulted in testing 

and training materials which iden'tified prefe\~red methods of resolving 

typical decisions related to imm~:diate action incidents. 

At this time, a category system was devised. This system classified 

similar decisions into seven categories. An attempt was made to balance 

the number of training and testing decisions in each category. This was 

done in order to insure that the lAD test would adequate'ly sample the 

decisions which comprised training. The category system was also used to 

generate general principles which could be used by trainers to summarize 

the panel's choices and to serve as a rationale for training decision. (A 

copy of this category system may be found iii Appendix. 0 ). 

The results of this process resulted in fifty test items used to test 

subjects' decisions in seven fleneral categories. Subjects' score~s were 

obtained by computing percentafle agreement with pane'lls choices. CA copy 

of thi s tes t may be found in Appendi x B ). 
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Test of Attitudes toward Self arid 'Aggressive 'Youth' (SO) 

In order to determine whether subjects' attitudes toward themselves 

and toward aggressive youth changed as a result of training, two semantic 

differential (SO) scales were utilized.- The first scale used 15 adjective 

pairs from the evaluative dimension to measure attitude toward aggressive 

or acting out adolescents (delinquents, CHINS, etc.). The second scale used . 
15 adjective pairs from the potency dimension to .measure attitudes toward 

how the counselor viewed himself in dealing with aggressive and acting out 

adolescents. On both scales, pre and post scores for each subject were 

collected. On th~ first scale, scores indicate how positively subject 

evaluated aggressive youth; on the second scale, scores indicated how 

potent the subject felt he himself was in dealing with aggressive youth. 

(See Appendix E for copy of these scales.) 

Hypotheses 

I. It was hypothesized that as a result of training, subjects' post 

test decision scores (lAD test) would more closely approximate panel 

choices than their pre~test decision scores (lAD test). That is to say, it 

was hypothesized that the quality of subjects' decisions would improve as 

a result of training. 

II. It was further hypothesized that, as a ~esu1t of training, subjects' 

SO scores would change in the following direction: Subjects would tend to 

evaluate aggressive youth more positively and subjects would tend to VieYI 

themselves as more potent. 

AnalYsis 

A number of analyses were run on the data. One set of analyses were 
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designed to determine relationships between individual items on lAD test 

and total scores. Item-total correlations were computed between each item 

and factor total and grand total scores. These correlations were run.in 

order to determine which questions were the best predictors of subjects' 

abilities, so that the lAD test might be revised: 

Main research questions Were answered by the use of covariant analysis. 

Covariance was considered an appropriate statistic because of its ability 
:1, 

to make adjustments in post test scores on the basis of pre test scores. 

Analysis of covariance is most oft~n used in cases in which matching or 

randomization of sample groups is impossible. 
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SECTION FOUR 

RESULTS 

, d "11 b ported Correlational In this section, the results of the stu Y Wl e re • 

analYses on the lAD test and its factors, and covariant analysis on the lAD 

and the two SO measures will be described and explained, and data reported. 

Introduction 

, 

In collecting the data of the pres.ent study ~ the researchet"s were 

interested in two primary analyses. One analysis concerned the internal 

consistency of the lAD test items. This analysis was desi~ned to determine 

item-total correlations between individual test items and total scores, and 

item-total correlations between individual test i.tems comprising a number of 

factors and the total scores in those factors. The purpose of.this anal.ysis 

and the methods used will be described more fully later in this section. of 

the report. The second analysis was designed to answer the research questions 

posed by the present study. As previously stated, there were two main 

'researchJ questions of interest: (a) Do subjects' decisions change as a result 

of training? and (b) Do subjects' attitudes change as a result of training? 

The second analysis attempted to answer these questions. The'IAD test and 

the two SO tests were used to measure subjects' decisions. and attitudes. 

In th~ second ana 1ys is, these three depel1dent measures were util i zed, and 
. . 

an analysis of covariance was run. The methods and results of this analysis 

will be descri bed in more detail below. Let us now turn our attenti on to 

the first analysis. 

Correlational Analyset 

The first analysis involved running item-total correlations on the lAD 
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test. This. analysis was run so thatrecommendations could be made about 

further revisions of the lAD test. That is, the researchers felt that 

in the future certain items on the lAD might be omitted either because 

they were ambiguous or because they were not good predict.ors of total scores 

or of factor scores. The lAD test was developed for use in the present 

study. Its first use was with the current population. Although the test 

was constructed in such a way that the researchers felt conf'ident in arguing 

iis content validity, it.was the feeling of the investigators that the test 

might be refined for future use. One of the complaints registered by subjects 

and staff was that.thetest was lengthy. That is, the test took from one..: 

half to three-quarters of an hour to complete. The trainers felt that th~i 

test might be improved if it could be shortened. 

In order that recommendations could be made about revising the test,. 

a number 'of correlations were run. First of all, each individual item, 

was cor'related to total scores,on the pre-test. Secondly, a number of 

factors or 'categories'were isolated and each individual item was correlated 

tp it~ factor score. These factors are of primary importance in this section 

of analysis, and therefore some time should be spent at this point in explaining 

t~e factors and their relationship to the test as a whole. As has been stated 

previousiy, the purpose of the test was to tap immediate action decisions. 

When the test was being constructed, expert panel members were interviewed. 

These interviews resulted in the is'a1ation of a large number of issues or 

decisions whi:ch related to the immediate action situations and Which fell 

under the category of immediate action decisions. That is,the.r~.were.a 

number of different decisions which the panel felt were important in immediate 

action situations. InitiallY, several hundred issues were isolated. It was 

clear to the investigators that these decisions could be categorized into 
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several different classes or factors. That is, a number of items related to 

the decisionofwhether to call for he1p; others fell under the decision of 

whether to isolate involved parties,e~c. The inVestigators reviewed all 'of . 

the issues or decisions and came up with seven categories or factors. (Note: 

although we have labeled these classifications IIfactors,1I it is important to 

remember that these factors were constructed on a purely rational or theoretical 

basis, prior to their empirical use. These factors were not isolated through 

the use of factor analytic or cluster analytic techniques. Indeed, if the 

reader considers the use of such techniques, it will become apparent that 

such methods were not appropriate for the problem at hand. If this noie is 

kept in mind, the use of the term IIfactor" should not become confUsing to the 

reader. ) 

Listed below are the seven factors: 

I. Immediate Confrontation: Intervention and Resistance 

This factor deals with the most immediate of the immediate action 

decisions faced by the counselor. It includes decisions of the following 

types: Shou1d the counselor intervene in the,situatiQn? Are there times 

when it is appropriate to ignore a crisis? How should the counselor go 

about stopping an aggressive act? Should intE!rvention be physical or verbal? 

If the counselor is attacked, should he resist' physically? Are there situations 

in whic'h the counselor should give in to demanps?, etc. This category deals 

specifically with whether or not intervention (~\.r resistance is necessary, 
1\;1 

andgener'al1y how it should be accomplished.'ihe facto'r dO~$not include 
. , 

personal style variables. That is, questions c'l?ncerning methods of talking' 
'\ 
I. 

to youth, strength of punishment, honesty of response, etc., are not cOhsid-
, . \. . . 

ered here; rather, th,~se types of decisions fall into the factor labeled 
~ I, ' 

"General Stance. 1f 
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II. Use of Outside Assistance 

This second· factor deals with issues related to seeking help from 

others. It is logically subsequent to the first category which deals with, 

the counselor's immediate response when the situation is first confronted. 

This category includes decisions of th'e following types: Should the counselor 

call for help? How should the counselor go about summoning assistance? 

Should Het~ be called for immediately? Should the counselorde~ay action 
, -":-'\ ' 

(other than itm1ediate confrontation) unt~l help arrives: Should the sJltuation 

be referred to others or should it be handled by the counselor?, etc. It is 

interesting to note that this is one of the factors in which the panel IS 

recommendations were most clear cut, and, as we shall see, it is one of the 

areas in which training was most significant . 

III. Disposition of Non-Involved Youth 

This category is concerned with questions related to handlin~1 youth 

who are not immediately involved in precipitating the crisis. That is!, one 

concern of the counselor is what to do with other youth in the cottage while 

a crisis is going on. Decisions of the following type are typical of 'I~his 

factor: Should non-involved youth be involved in the crisis? Is it appro-
.. 

priate to ask other youth to intervene in order to help the counselor stop 
\ 

a crisis? Should non-involved youth be informed of the crisis? Shoul~ non­

involved youth be brought together for discussions?, etc. The next category 

also deal's, ojn a sense, with nOh-involved youth, but in a much more specific 
, I 

way. Fot:' this reason, decisions involving separation of involved and non-
I 

involved youth are not included in this factor, but are considered separately • 

IV. Isolation and Surveillance 

A number of decisions center around issues of isolation and~ 
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surveillance. That is, the counselor is often asked t& decide whether youth 

should be isolated from others and whether youth should be kept under strict 

surveillance. Decisions in this factor are of the following types: Should 

involved parties besepa,rated from each other? Should involved parties \~emain 

; n the cottage or shoul d they be removed? Should non-involvi.id youth t.ie removed 

from the area "of a fight or crisis? Once the situation ~alms a little should 

i nvo 1 ved you th a nd others be ~ept under survei 11 ance. How much st.B~vei 11 ance 

is called for in various situations? 

V. Crime: Recovering Inegal Materials and Questioning ,~uspects 

The previ ous factors have been concerned with more g~nera 1 responses 

to immediate action situation, either dUY'ing confrontation or immediately 

afterwards. This factor and the next deal with responses to specific types 

of situations. In this factor, we group decisions which deal with seriou5; 

---crimes, primarily those concerned with holding of illegal materials, runaways, 

and theft. In the next factor, we group decisipns which deal with medical 

emergencies. This factor includes decisions such as: How does the counselor 

go about recovering illegal materials? When is a search justified? How should 

searches be carried out? If criminal activity is suspected, how should ques­

t'!oningor interrogation be carried out? How are runaways to be apprehended? 

VI. Medical Emergency 

This factor deals w'ith medical treatment. As one of the most fre-

quent medical emergencies encountered is drug abuse, this factor centers on 

decisions which must be made when a youth is on a "bad-trip" or overdoses. 

Questions in this factor concern who to call for help, and how to treat 

drug cases. 
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VIi. General Stance 

The final factor may be considered a "catch-a ll lt ca t\;;{Wty • Here 

we are concerned with the general ethical stance taken by counse'iors'and with 

preferred styles of interaction in immediate actionsituat-ions. 'The following 

are typical decisions in this factor~ Should counselors offer immunity to 

youth involved in IA situations? How strong should punishment be and to whom 

should it be given? How firm should counselors be? How supportive? What 

communicative style is most appropriate in dealing with involved youth? 

These seven factors, then, comprise the'main areas covered 111 training. 

The lAD test items can bt? broken down into questions in each of these seven 

areas. In order to make recommendaticms about further use of the test, item­

total correlations were run. Although items were correlated with total scores, 

the most important correlations consisted of items within a factor with factor 

total scores" That is, the investigators wanted to determine which items were 

the best predi ctors of factor total s and whether any i tern co~'rel ~ted negatively 

with a factor total. As might well be expected,item correlations to total lAD 

scores were fairly 'ow. This effect is clearly in line with the fact that the 

test was comprised of a variety of factors. Item-factor' totals ;';Jere, in most 

cases, much more highly correlated, again as might be pt'edicted. 

In revising the test, the investigators used the fo110\\lin9 decision 

rules. Factors should be retained if possible. Within each factor, indivi­

dual items which showed a correlation with factor totals tif below .3672 (A 

correlation coefficient significant at an alpha of .01 with 37 degrees of 

freedom) would be omitted. Intuitively, this decisioh rule makes sense. 

Any i tern retained on the test would show a moderate to high correl atton. 

Items which showed low correlations would be omitted. We can say of the 

items retained, that they serve as moderate to good predictors of factor totals. 
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That is, if an item was retained it 'lias a good predictor of a factor total. 

Pragmatically, th~ decision rule was also useful as it resulted in retention 

of all factors, with sufficient numbers of individual items within each 

factor. On the basis of this rule, the following items were retained for 

thererevised lAD. Table 1 reports the results of this correlational 

analysis. 

NOTE: The correlqtiol1al analysis was used to. make recommendations 

concerning future usage of the lAD. In the covariant analysis which follows, 

the lAD test as originally developed is used. 

Covariant Analysis 

The second set of analyses used covariant techniques in order to deter­

mine the effectiveness of training. Before any data are reported, it might 

be well to spend some time discussing the logic of this statistical procedure. 

Analysis of covariance is closely related to analysis of variance. Very 

simply, analysis of variance is a statistical method which allows the inves­

tigator to test the significance of different conditions or treatments. In 

th i s form of a na.lysi S', two separate. estimates' of vari a nce are compa r'ed. 

Variance within g.rol/ps tis compared, with variance between groups. If the 
c 

between group, vada'rrce: exceeds within group variance by a specified margin, 

treatments ~.t' c€fn:d\iitfio~$ are: cdns 1,dered to di f'fer sign i fi cantly . Covari ant 

analysis> is; CI~f:d! 'Rnt ca'S~s) wffere the eff.ects on' the dependent vari able of' a 

related WalriiaJfu>~~" 6.):" C:6v~J';ifatej are of" interest. Covariance is often used 

fn ca.~e$ w1ii~~ ~~ta'.et: gr'6UpS; are CCimpcH'ed~;. in such cases, groups to be 

compa.red l1'l-aly ~. ~ eq:(JIft~a\llel1.t"' 1thatig" treatment gr6ups may v;ry in a 

nurrber of ~~as; Q\~dl tf;f.i'~g,~varilat.fons may affect dependent measures. 
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TABLE 1: ITEM-FACT~ AND ITEM-TOTAL CORRELATIONS (11*" = ITEM RETAINED) 

ITEM FACTOR-l FACTCR-2 FICTCR-3 FACTffi-4 FAC'l'CR-5 FACTtlR-6 FACTrn~7 TOTAL 

*Tl.l 
. Tl.2 

Tl.3 
*Tl.4 
'*T1.5 

Tl.6 
Tl.7 
Tl.8 
T2.1 

*T2.2 
*T2.3 
*T2.4 
*T3.1 
*T3.2 
T3.3 

*T3.4 
T4.1 
T4.2 

*T4.3 
*T4.4 
*T4.5 
*T4.6 
*T4.7 
*T5.1 
*15.2 

T5.3 
*T5.4 
T5.5 
T5.6 

*T5.7 
T5.8 
T6.1 

*T6.2 
T6.3 
T6.4 
T6.5 
T6.6 

*T6.7 
T7.1 
T7.2 

*T7.3 
*T7.4 
*T7.5 
*T7.6 
T7.7 
T8.l 

*TS.2 
T8.3 

·T8.4 
IB.5 

.56 

.22 

.68 

.73 

.24 

.36 

.16 

.51 

.39 

.27 

.39 

.35 
-.02 

.36 

.07 

.24 
-.04 

.26 

.08 

.16 

.11 

.23 

.41 

.24 

.50 

.50 

.26 

.09 

.15 

.11 

.05 

.47 

.50 

.26 

.05 

.14 

.33 

.11 

.08 

.15 

.07 
-.01 

.20 
-.,16 

.15 
.14 .26 

-.04 
.38 .36 

.21 
.21 , .l2. 

.36 

.04 
• 't9 
.25 

.31 .35 
.19 
.43 
.25 

030 .14 
.10 .01 , 
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Very simply put, analysis of covariance adjusts for differences on these 

related variables. 

, In the present case, pre-test scores, education, and experience. were 

cova~ied with the dependent measures. That is, since intact groups were 

used, the investigators were interested in c6varying or adjusting for 

di fferences in these groups. Pre-test scores were of prime con'si deration. 

That is, the. investigators wanted to take into consideration differences 

between groups in pre-test scores. Therefore, pre-test scores became the 

first covariate. Seconda."ily, the researchers felt the groups might differ 

in terms of education and experience and that these variables might affect 

.the performance of groups. Therefore education and experience were also 

covaried, although they were not of as much theoretical concern as pre-test 

scores. It was decided that one analysis would be run with pre-test scores 

as the covariate and another would be run with pre-test, education, and 

experience as covariates. If the addition of education and experience did 

not significantlY alter results, subsequent ana1yses would revert back to 

the use of pre-test scores as the sole covariate. 

Three groups wer~ compared; these groups were 1aoeled "control," "new," 

and '~regular." The "new" group referred to the 16 newly hired employees of 

Lookout Mountain School for Boys who received training as part of orienta­

tion. The "regular" group referred to the 10 experienced staff members, 

who had been employed for some time at Lookout Mountain and Mount View. 

The "control" group referred to the 13 youth workers who compl eted the 

dependent measures but did not receive training. The Hnew" and IIregular" 

groups were treated separately because it was felt 'that differences in 

amount of experience and worker style made them distinct groups. Both 

new and regular subjects however, received identical training. 
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To sunmari ze'l three groups were compared. The "new" and "regul arll 

groups filled out dependent measures before and after training. The 

control group filled out the 'dependent measures but did not' receive 

training. Analysis of covariance was run on each dependent measure. The 
1 

dependent measures (post-test scores) were the variates, and the pre-
I 

test scores, years of experience, and years of education were the covariates. 

As the reader wi 11 ,recall, three dependent measures were uti 1 i zed in 

the present study: the lAD test, a SO test measuring subjects I feelings 

toward themselves, and, a SO test measuring subjects j feelings toward 

youth. Data on each dependent measure will be considered s~p,arately. 

.. ~ 

Results on lAD Test 

lAD total scores were found by computing, for each subject, the 

percentage of decisions which coincided with that of the panel. That is, 

subjects I choi ces were compared wi th panel choices. For examp1 e, a score' 

of 58 indicates that the subject's choices were identical with panel choices 

fifty-eight percent of'the time. It was hypothesized that the groups would 

differ significantly on post-test scores when pr'e-test scores we:re co­

varied. That is, it was hypothesized that sub,jects who received training 

would have higher post-test scores than subjects in the control group. 

The first analysiS of covariance compared groups on total lAD Scores and 

covaried only pre-test scores. An alpha level of .05 with two and thirty­

five degrees of freedom was chosen. Table 2 reports the results of this 

analysis. 

The reader1s attention is drawn to the last column, that showing 

F-ratio and significance level. As can be seen, the probability that the 

F value reported could have occurred by chance is less than 0.01 percent. 

On the strength of the data,we can say that the groups varied significantly . 
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SOURCE DF 

TREATMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL~ 

TABLE ,2 

AN ANALYSIS OF COVARtANCE USING 
post-TEST lAD SCORES AS THE DEPENDENT 
VARIABLE WITH PRE-TEST lAD SCORES AS 
THE COVARIATE:. 

SU'JI OF SU'JI OF SU'JI OF 
SQUARES SQUARES SQUARES DF 

(YY) (DUE) (ABOUT) 

487.88 

2708.43 1266.90 1441.53 35 

3196.31 1278.78 1917.53 37 

DIFFERENCE FOR TESTING 
476.00 2 

" ADJUSTED TREATMENT MEANS 

MEAN F VALUE 

SQUARE . AND SIG. 
LEVEL 

. 

41.19 

, 

I 5.779 238.00 P<.Ol 

To determine the direction of difference, it is necessary to refer to 

the adjusted means for each group. These data are reported in Table 3. 

GROUP 

CONTROL GROUP 
REGULAR WORKERS 

NEW WORKERS 
~,. 

TABLE 3 

GROUP MEANS,ADJUSTED GROUP MEANS,AND 
STANDARD ERRORS OF ADJUSTED GROUP 
MEANS FOR POST-TEST lAD SCORES. 

GROUP MEANS ADJUSTED GROLP MEANS 
~ 

61.3846 61.3e;% 
67.8000 69.2316, 
69.3750 68.4802: 

STANDARD ERROR 

1.7799 
2.0458 
1.6125 

As we can see, the mean of the new group was, 58.,48aZ percent. The 

mean of the regul ar group was 69.,23M; per-c'ent,. and) the mean: (jf the control 

was 61.3846 percent. That i 5, '", the; means of tile expeldm'E!nta:l 9t"dUpS 

exceeded the mean of' the: co ntro'l: • A sar'les, o,f' post-hoc, COll1paf"l§dn§ Vlet'e 
l' 

rUn on these data. The5e'C'ompcH,;Isons sh'owedi that eac~l of tne' experimsnta1 

groups differed from: the f,ontro,l 1m; the di'recti'on hypotnes.fted,out that 

3Z 
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the two experimental groups d'jd not differ from one another. 

We stated earlier that we were interested in examining the ,effects 

of covarying education and expel~ience as well as pre-test. Let us look at 

the same dependlent measure, this time with pre-test, years of education, 

and years of eXperience a~ co-variates (Table 4). 

SOURCE DF 

TREATMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 4 
f 

AN ANA~~SIS OF COVARIANCE USING 
POST...,TEST lAD SCORES AS THE DEPENDENT 
VARIABLE" WITH PRE-TEST lAD SCORES, 
EXPERIEN~E, AND ,EDUCATION AS TrE 
COVARIA'l1ES. 

-SLM OF SLM OF SLM OF 
SQUAF~ES' SQUARES' SQUARES OF 

(YYi (DUE) (ABOUT) 

487'.88 
f 

2708.43 1405.65 1302.78 33 

3196.31 1396.78 1799.53 35 

DIFFERENCE FOR TESTING 496.75 2 ADJUSTED TREATMENT MEANS 

F VALUE 
MEAN 

SQUARE AND slG. 
LEVEL 

39.48 

248.37 6.291 
P<.Ol 

Again, we can look at the adjusted means of each group in Table 5. 

GROUP 

CONTROL GROUP 
REGULAR WORKERS 

NEW WORKERS 

TABLE 5 

GROUP MEANS,ADJUSTED GROUP'MEANS,AND 
STANDARD ERRORS OF ADJUSTED GROUP 
MEANS FOR POST-TEST lAD SCORES. 

GROUP MEANS ADJUSTED GROUP ME;:ANS 
. 

61.3B,l6 60.7988 
67.8000 69.9977 
69.3750 68.4774 

STANPARD ERROR 

'f 1.8728 
2.0464 
1.6379 

If Tables 2 and 4 and Tables 3 and 5" are compared, the reader can 

see that the addition of education and experience makes little differenqL 
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This holds true throughout the data, and therefore, in the following pages, 
I 

only those analys~s will be reported 'that used pre-test sco1res as the sole 

covariate. 

The next question of interest to the researchers was the following: 

0,0 treatment groups differ 5i gn,ifi cantly in lAD scm'es on separat~ factors. 

That is, if the lAD test is broken down into factors,w"1the same signi­

ficant differences found in total scores hold true. This analysis allows 

the researchers to determine which factors were best trained for and to 

determine whether any factor was negatively trained. " '. ", 

The fi rst factor contai ning twel ve questions, concerned imm~di ate, 

confrontation responses. The dependent variable here was number of post­

test decisions within the factor which corresponded to panel choices. Again 

an analysis of covariance was computed. Table 6 reports the F-ratio. 

SOURCE DF 

TREATMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 6 

AN ANALYSIS OF COVARIANCE USING 
POST-TEST lAD FACTOR 1 SCORES AS THE 
DEPENDENT VARIABLE, WITH PRE-TEST lAD 
FACTOR 1 SCORES AS THE COVARIATE. 

Sl.f<1 OF SLJ.1 OF !SUM OF 
SQUARES SQUARES SQUARES OF 

(YY) (DUE) (ABOUT) 
~" 

'Q 

2.5359 

93.8231 36.2526 57.5705 35 

96.3590 37.8370 58.5220 3" 
, 

DIFFERENCE FOR TESTING 0.9515 2 ADJUSTED TREATMeNT MEANS 
, 

34 

rtEAN F VALUE 

SQUARE~i 
AND SlG. 

LEVEL 

1.6449 

0.4757 0.289 
N.S. 

., ...... -' L 
As can be seen, the probab'ility of achieving the F-ratio purely by 

chance exceeds .05. The results cannot be considered significant. We 

say, then, that there was no significant difference between treatment 

groups on the first factor. table 7 shows the means. 

GROLP 

CON~OL GROLP 
REGLLAR WORKERS 

N::W WORKERS 

TABLE 7 
GROLP MEANS. ADJUSTED GROLP IViEANS. AND 
STANDARD ERRORS OF ADJUSTE:D GROLP 
MEANS FtR POST-TEST lAD FACTOR 1 SCORES. 

GROLP MEANS ADJUSTED GROLP ,MEANS 
-,. 

7.9231 8.0202 
8.1000 8.1631 
8.5000 8.3817 

,--
STANDARD ERROR 

0.3563 
0.4058 
0.3216 

The next factor containing eight questions, concerns use of outside 

assistance. The dependent variable here was numb~r of post-test choices 

within the second factor which corresponded with panel choices. Table 8 

presents the results of analysis of covariance. 

SOURCE DF 

TREATrtENT 2 (BETWEEN) 

ERROR 36 . 
(WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 8 
AN ANALYSIS OF COVARIANCE USING 
POST-TE~r lAO FACTOR 2 SCORES AS THE 
DEPENDENT VARIABLE WITH PRE-TeST lAD 
FACTOR 2 SCORES AS THE"COVARIATE. 

SLM OF SLM OF SLJ.1 OF 
SQUARES SQUARES SQUARES OF 

(yy) (DUE) (ABOUT) 

22.290 

97.607 35.335 62.272 35 
j-l 
-.\ 

119.897 37.969 81.928 37 
i 

MEAN 
sqUARE 

1.779 

DIFFERENCE FOR TESTING 19.656 .2 9.828 ADJUSTED TREATMENT MEANS 
:.orc;, _____ 

35 

F VALUE 
AND SlG. 

LEVE:L 

J 

': 

5.524 
P<",Ol 

", 

Ii 



As can be seen, the probability of achieving the F-ratio purely by 

chance is less than .01. As this is less thane .05, the results are consid­

ered significant. Table 9 indicates the means of the three groups. 

GROLP 

CONTROL GROLP 
REGULAR WORKERS 

NEW WORKERS 

TABLE 9 

GROLP MEANS, ADJUSTED GROLP MEANS, AND 
STANDARD ERRORS OF ADJUSTED GROLP 
MEANS R:R POS"F-TEST lAD FAClDR 2 SCORES. 

GROLP MEANS 

4.6923 
5.9000 
6.4375 

ADJUSTED GROUP MEANS 

4.7386 
5.9602 
6.3623 

STANDARD ERROR 

Q.3701 
0.4220 
0.3339 

The third factor containing six questions, concerns disposition of non~ 

involved YOlJth. Table 10 reports the results of analysis of ·covarianC.e on 

factor three post-test scores. 

SOURCE DF 

TREATMEN'f 2 (BETWE!=:N) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAl) 

TABLE 10 

AN ANALYSIS OF COVARIANCE USING 
POST-TEST lAD FACTOR 3 SCORES AS THE 
DEPENDENT VARIABLE WITH PRE-TEST lAb 
FACTor ~, SCORES AS THE COVARIATE. 

SU'-1 OF SUM OF SUM OF 
SQUARES SQUARI::S SQUARES DF 

(YY) (DUE) (ABOUT) 

5.2269 

71.5423 17.1539 54.3884 35 
'/i . 
ji 

76.7692 
\1 

59.0854 37 \,17.6838 

DIFFERENCE FOR TESTING 4.6970 ",";t':;'!' 
ADJUSTED TREATMENT MEANS 

) 

36 

F VALUE MEAN AND SIG. SQUARE LEVEL 

1.5540 

2.3485 1.511 
N.S. 

As can be seen by examining the F value, the results are non significant. 

Table 11 reports means. 

TABLE 11 

GROLP MEANS,ADJUSTED GROLP MEANS,AND 
STANDARD ERRORS OF ADJUSTED GROUP 
MEANS FOR POST-TEST lAD FACTOR. 3 SCORES. 

GROLP GROLP MEANS ADJUSTED GROLP MEANS STANDARD ERROR 

CONTROL GROUP 
REGLLAR W~KERS 

NEW WORKERS 

2.8462 
3.7000 
2.8750 

2.8213 
3.6639 
2.9178 

0.3458 
0.3944 
0.3119 

The fourth factor containing five questions, deals with isolation and 

surveillance. Again, post-test factor totals were used as dependent measurs 

and pre-test factor totals were covaried. Table 12 reports analysis of 

covariance. 

SOURCE OF .1 

TREATMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 12 

AN ANALYSIS OF COVARIANCE USING 
POST-TEST lAD FACTOR 4 SCORES AS THE 
DEPENDENT VARIABLE WITH PRE-TEST lAD 
FACTOR 4 SCORES AS THE COVARIATE. 

SUM OF Su.1 OF SUM OF 
SQUARES SQUARES SQUARES DF 

(YY) (DUE) (ABOUT) 

14 •. 2731 

50.9577 14.7179 36.2398 35 

'65.2308 19.9199 45.3109 37 

DIFFERENCE FOR TESTING 9.0711 ' 2 
ADJUSTED TREATMENT MEANS 

37 

MEAN 
F VALLE 

SQUARE 
AND SIG. 

LEVEL 

1.0354 

4.5355 4.380 
P<.05 



As the alp(::v, level is less than .05, results at1e considered significant. 

Table 13 reports means. 

GROUP 

CONTROL GROUP 
REGULAR WffiK~RS 

NEW WORKERS 

TABLE 13 

GROUP MEANS,ADJUSTED GROUP MEANS,AND 
STANDARD .ERRORS· OF ADJUSTED GROUP 
MEANS FOR POST-TEST lAD FACTOR 4 SCORES. 

GROLP r-1EANS ADJUSTEQ GROUP MEANS 

1.7692 1.9351. 
2.9000 3.0736 
3.1.250 2.8817 

STANDARD ERROR 

0.2856 
0.3251 
0.2624 

The fifth factor containing five questions, involves handling 

serious crimes. Tabl~ 14 raports results of covariant analysis. 

SOURCE OF 

TREATMENT 2 (BETWEEN) 
t'·, 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 14 

AN ANALYSIS OF COVARIANCE USING 
POST-TEST lAD FACTOR 5 SCORES AS THE 
DEPENDENT VARIABLE WITH PRE-TEST lAD 
FACTOR 5 SCORES AS THE COVARIATE. . 

SUM OF SlJv1 OF SUM OF 
SQUARES SQUARES SQUARES DF 

(YY) (DUE) (ABOUT) 

0.1308 

26.7923 5.8572 ~Oq9351 35 

26.9231 5.9554- 20.9677 37 

DIFFERENCE FOR TESTING 0.0326 2 ADJUSTED TREATMENT MEANS 

38 

F VALUE MEAN AND SIG. SQUARE LEVEL 

0.5981 

'. 0.027 0 .. 0163 N.S. 

• !' 

I 

As can be seen, resul ts are non-si·gni fi cant. Means are reported in 
I 
I 

Table 15. 

GROUP 

CONTROL GROUP 
REGLLAR WORKERS 

NEW WORKERS 

TABLE 15 

GROUP MEANS;ADJUSTED GROUP MEANS,AND 
STANDARD ERRORS OF ADJUSTED GROUP 
MEANS FOR POST-TEST lAD FACTOR 5 SCORES. 

GROUP MEANS ADJUSTED GROUP MEANS 
,., 

3.8462 3.7352 
3.7000 3.8130 
3.7500 3.7695 

STANDARD ERRdR 
-.~ 

0.2174 
0.2472 
0.1935 

~-,.... 

The sixth factor containing two questions, deals with medical emer­

gencies. Tably 16 reports results of analysis of covariance. 

SOURCE DF 

TREATMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
... ERROR 38 
(TOTAL) 

TABLE 16 

AN ANALYSIS OF COVARIANCE USING 
POST-TEST lAD FACTOR 6 SCORES AS THE 
DEPENDENT VARIABLE WITH PRE~TEST lAD 
FACTOR 6'SCORES AS 'THE COVARIATE. 

SlJv1 OF SlJv1 OF "~SlJv1 OF 
SQUARES SQUARES SQUARES OF 

(YY) (DUE) (ABOUT) 

0.6705 

21.0731 14.5224 6.5507 35 

21.7436 15.0116 6.6720 37 

DIFFERENCE FOR TESTING 0.1.213 2 
~DJUSTED TREATMENT MEANS 

/ 

39 

F VALUE 
MEAN AND SIG. SQUARE LEVEL 

0.1872 

,;-

0.31.~4 0.0606 N:S. 
, 
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The F-ratio shows results to be non-significant. Table 17 reports 

means for each group. 

G~OUP 

CONTROL GROUP 
REGULAR WORKERS 

NEW WORKERS 

TABLE 17 

GROUP MEANS, ADJUSTED GROUP MEANS, AND 
STANDARD ERRORS OF ADJUSTED GROUP 
MEANS FCR POST-TEST lAD FAClDR 6 SCORES. 

GROUP MEANS 

1..0769 
1 .• 4000 
1.1250 

ADJUSTED GROUPtvEANS 

1.1006 
1.2176 
1.2197 

STANDARD ERROR 

0.1200 
0.1384 
0.1087 

The seventh factor containing twelve questions, is labeled 

general stance. Table 18 reports results of analysis of covariance. 

SOURCE DF 

WE;A TMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 18 

AN ANALYSIS OF COVARIANCE U$ING 
POST-TEST lAD FACTOR 7 SCORES AS THE 
DEPENDENT VARIABLE WITH PRE-TEST lAD 
FACTOR 7 SCORES AS THE COVARIATE. 

" 
"OF ,( Sl.IJIOF Sl.IJI OF SUM OF 

SQUARES SQUARES SQUARES 
(YY) (DUE) (ABOUT) 

", , . 

2.855 

100.581 36.429 64.152 35 

103.436 38.035 65.401 37 
.. --':~ i 

, , 

MEAN 
F VALUE 

AND SIG. SQUARE LEVEL 

'1.,833 
,~ 

'.- : ~~. \-

.. 
• ,!~~ , 

DIFFERENCE FOR TESTING 1.249 2-V" "0 620 0.341 
ADJUSTED TREATMENTctvEANS I .. '" N.S. 

'-~~'-'-
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The F-ratio shows results to be non-significant. Table 19 reports 

means for each group. 

GROUP 

CONTROL GROUP 
REGLLAR WORKERS 

NEW WORKERS 

TABLE 19 

GROUP MEANS,ADJUSTED GROUP MEANS,AND 
STANDARD ERRORS OF ADJUSTED GROUP 
tvEANS FOR POST-TEST lAD FPCTOR 7 SCORES. 

GROUP MEANS ADJUSTED GROUP MEANS STANDARD ERROR 

8.5385 
8.2000 
8.8750 

8.3695 
8.5637 
8.7851 

0.3774 
0.4358 
0.3391 

Table 19 concludes the report of lAD test results. The data will be 

discussed more fully in the final chapter of this report, the interpre-

tation section. r;. 

Resul ts on SO Tests 

In addition to lAD test, two semantic differentials were utilized in 

the present study. The first concerned counselor's attitudes about them­

selves. Trainees were given a fifteen item semantic differential. They 

were asked to evaluate themselves by indicating for each item which of two 

polar adjectives best described them. Adjectives were taken from the potency 

dimension of the Semantic Oifferentia1. Scores on each item ran from one 

to seven. A score of seven indicated thesub'ject felt he was highly potent. 

A score of one indicated a negative evaluation on this dimension. Scores , 

were summed OVer the fifteen items. Subjects were asked to fi 11 out 

semantic differentials before and after traf~inQ;. 

It was hypothesized that groups would differ in their SO post-test, 

scores. It was further hypothesized that subjects who completed training 
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would have higher post-test scor~s than the control group when pre-test 

scores were used as covariates. SD post-test scores were used as variates; 

SD pre-test scores because the covariate. 

The results of this analysis are given in Table 20. 

SOURCE DF 

TREATMENT 2 (BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TfoSLE 20 

AN ANALYSIS OF COVARIANCE USING 
POST-TEST SD (SELF) SCORES AS THE 
Dl;PENDENT VARIABLE W,ITH PRE-TEST SD 
(SEL.f) SCORES AS THE COVARIATE. 

,I(,.. • 

Sltv1 OF SUM OF SUM OF 
'; SQUARES SQUARES SQUARES DF 

(YY) (DLE) (ABOUT) 

625.01 

3692.43 2004.27 1688.16 35 
I 

4317.44 2453.77 1863.67 37 

DIFFERENCE FOR TESTING 
175.51 2 ADJUSTED TREATMENT MEANS 

, MEAN F VALLE 
AND SIG. SQUARE LEVEL 

, 

48.23 

87.75 1.819 
N.S. 

As indicated, the groups did not vary significantly. Table 21 

reports means. 

GROLP 

CONTROL GROLP 
REGULAR WORKERS 

NEW WOR-i<.ERS 

TABLE 21 

GROL.P MEANS , ADJUSTED GROUP ~ANS,AND 
STANDARD ERRORS OF ADJUSTE:D GROLP 
MEANS FOR POST-TEST SD (SEL,f;'.) SCORES. 

GROLP MEANS ADJUSTED GROLP ~iEANS 
, 

75.3846 72.2754 
76.2000 75.8000 
67.6250 70.4013 
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STANDARD ERROR 

1.,9857 
2.1971 
1.7889 
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The second semantic differential asked subjects to evaluate aggressive 

youth. Fifteen items, each consisting of a pair of adjectives from the 

evaluative dimension of the Semantic Differential were utilized. Scores were 

summed across items. Again, analysis of covarianCe-was computed. This time 

the dependent measure consisted of post-test total scores on th'e second SD 

test and covariate consisted of pre-test scores on the second semantic 

differential. Again it was hypothesized that differences between groups would 

occur. It was further hypothesized that those who took part in training 

would tend to evaluate youth more positively than those who did not, when 

pre-tests were covaried. Table 22 reports the covariant analysis. 

SOURCE OF 

TREATMENT 2 ,(BETWEEN) 

ERROR 36 (WITHIN) 

TREATMENT 
+ ERROR 38 
(TOTAL) 

TABLE 22 

AN ANALYSIS OF COV AR I ANCF- USING 
POST-TEST SD (YOUTH) SCORES AS THE 
DEPENDENT VARIABLE WITH PRE-TEST SD 
(YOUTH) SCORES AS THE COVARIATE. 

-SlJv'I OF SU\1 OF SUM OF 
SQUARES SQUARES SQUARES Dr.: 

(YY) (DUE) (ABOUT) 

897.90 

5259.84 3302.29 1957~55 35 

6157.74 3866.52 2291.22 37 

DIFFERENCE FOR T~STING 333.67 2 ADJUSTED TREATMENT MEANS 

MEAN 
F VALLE 

SQUA~E 
AND SIG. 

LEVEL 

55.93 

166.83 2.983 
N.S. 

As can be see, results are non-significant. Table 23 reports means. 
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GROUP 

CONTROL GROUP 
REGULAR WORKERS 

NEW WORKERS 

TABLE 23 

GROUP MEANS , ADJUSTED GROUP MEANS,AND 
STANDARD ERRORS OF ADJUSTED GROUP 
MEANS FOR POST-TEST SD (YOUTH) SCORES. 

GROUP MEANS ADJUSTED GROUP MEANS 

66.2308 63.7839 
53.8000 56.4760 
62.4375 62.7531 

STANDARD ERROR 

2.0985 
2.3905 
1.8701 

Table 23 concludes the report of data for the present study. The 

interpretation which may be made on the basis of these data will be discussed 

in til!£! final section of this report. 
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SECTION FIVE 

DISCUSSION AND INTERPRETATIONS 
.", 'i 

This section presents a summary of the present study and a discussion 

of the principle findings. It suggests the study's limitations and ~onsiders ~ 

the applicability of the present materials and methodologies to other 

training situations. 

Sunmary 

To summarize. the goal of the present study was to deSign, implement, 

and evaluate an immediate action training program. This emphasis on 

immediate action situations came out of the findings of the main evaluation 

study which suggested that cottage personnel employed by the Division of 

Youth Services encountered a great many immediate action situations on their 

jobs. yet received little training in this area. 

First of all, a training program, utilizing VTa and RP techniques, was 

designed~ The program focused on helping trainees resolve immediate action 

critiC(ll incidents. Sixteen incidents were selected from reports of authentic 

incidents encountered by youth workers. Eight incidents were videotaped and 

served as training materials. Eight incidents, matched to but not identical 

~,ith training incidents, were used to form the lAD test. Six additional 

incidents were used to write RP scenarios. 

. Trainees received 12 hours of training. This training consisted of 

'iewing VTR incidents. discussing the .issues involved in the incidents'and 

preferred methods of resolving these incidents, and role-playing RP incidents. 

Before and after training, trainees Were asked to complete the lAD test 

which consisted of 8 testing incidents and a series of questions concerning 
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the decisions a counselor should make in resolving each incident. A 

trainee's score consisted of the percentage of answers he gave which 

coinci ded with the preferred sol utions offered by a panel of expey'ts. In 

addition, trainees filledout two SO measures. A control group was, also 

asked to complete these indicators. Resulting data was analyzed through 

. the use of analysis of' cova.";ance. 

,Principal Findings 

The data supports the following summary statements: 

1. On the whole, the tratning did seem to affect the quality of subjects' 

decisions in the lA' area. That is, post-test lAD scores for exper­

imental subjects were hi gher than post-test lAO scores for control 

subjects when pre-test scores were covaried. The training was 

equally effective for "regul ar 1f and "new" workers .. 

2. O~spite overall pOSitive results, certain areas of training did 'not 

seem to be as ~ffective as others. When analysis was done on items 

within each of seven categories or factors, only two factors showed 

Significant results. Factor two, which dealt with when and how to 

summon outside assistance, and factor four, which dealt with isolation 

and surveillance, were effectively trained for. Differences between 

groups on the other factors were not significant. As a result of 

this analYSis, it seems clear that more effort should be put into 

emphaSizing these other areas. .M there seems to be no theoretical 

. reason to bel ieve that these areas cann()t be trained for, the 

conel usion must be that train.i ng fai·led to emphasize the types of 

decisions important in these factors. We would also suggest the 

46 

-.,,'1.:...., ______ ~ 

~",J _ 

~I-
" I 

,£_,_" .. :.K~. 

, 

~.L 

.~I~ 

I ... '--. 

r ___ '-'-1 ___ ,.~ 

. I· 
__ ~L~ _c:-.-

~' I~ 

~I~ 

_>',I~ 

elimination of the sixth factor, medical emergencies. It is our 

bel ief that medi cal treatment is S{)'. comp1 ex that 'i t cannot be 
,9 

adequately treated in a short time, and that it 'might be more 

appropriate to offer a course solely designed tl,) deal with this 

topic. 

3. On the whole, training did not seem to affect subjects'l attitudes 
o 

. toward themselves or toward youth. The resu11;s of analysis of the . 

SO tests were non-significant. If we look at the scores on these 

tests, it woul d appear that the pre-test--post-tes t scores of the 

experimental groups showed more variation than those of the control; 

but these changes did not occur consistentlJr in anyone direction. 

That is, although some change Seems to have occurred in the exper­

imental groups, the direction of change could not consistently be 

predicted. One explanation is that this change could have occurred 

purely by chance. Another is that the varied nature of subjects' 

response to training and satisfaction with their own performances, 

especially in the RP portion of training, might have caused attitude 

shifts in different directions, with the result that some tr~inees 

gained more confidence in themselves and a greater empathy for youth, 

and others reacted in the opposite direc',tion. Although we can offer 

little explanation for, these findings, we can say that training did 

not have a significant impact on subjeds' attitudes. 

Limi tations of the Present, Study 

The training, as designed, seems to have been successful with the 

present trainee popul ation. Al though the inve~i.ti gators feel that the 

program, with slight revision, could be used w'ith other groups, we have no 
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data which would allow us tC;1 general i te to these groups. Training was 

Qriginally geared, for exampl e, to instrumental workers in the DYS. Al though 

unclassified youth workers did take part in training, we do not know how 

effective training would be with a population comprised totally of, let us 

say, expressive worker's. Similarly, training was geared toward cottage 

personnel. Again the data of the present study cannot be general i zed to 

other target groups. Should the Training Center decide to use this training 

\--lith other 9roups, )lie recommend further revi sion and reeval uation. In 

addition .. further eval uation' of training using the same tar'get population 

might pro'(.e useful in refining and improving training materials. 

~,ecommendations as to Further TrainiQ.9., 

We believe that the methodology utilized in preparing the present 

training is a sound one. If similar training matl~rials are to be prepared 

for future grc.1tl\PS, We make the following recommend.ations: (a) the scenarios 

shaul d he typi ca 1 of s i tuati ons encountered by target group menilers; (b) the 

alternatives used on the lAD test and in training materials should be reason­

able alternatives in that setting (for example, preferred solutions should 

not violate orgarlizational policy or be impracticahle in the setting.) (c) a 

new panel, comprised of experts who work with targl~t group problems, should 

be for'ir.ed and used to provide preferred solutions. If these recommendations 

were followed. it would be easily possible to design a variety of training 

programs usil1g the present methodology • 

. , 
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TIME SCHEDULE 

Four Sessions of Immediate Action training were offered during the 

SUlTJ1ler of 1973. 

Session 1 (regular workers) 

July 18, 8:30 - 12:30 
July 19, 8:30 - 12:30 
July 20, 8:30 - 12:30 

~e~sion 2 (regular workers) 

July 23, 8:30 - 12:30 
July 24, 8:30 - 12:30 
July 25, 8:30 - 12:30 

Session 3 (new workers) 

July 26" 1 :00 - 5 :00 
July 27, 8:30 - 5:00 

Session 4 (regular workers) 

July 31,11 :30 - 3:30 
Aug. 1, 11 :30 - 3:30 
Aug. 2, 11 :30 - 3:30 

Each session ran for a total of 12 hours: 4 hours of VTR training 

(ei ght 30 mi:nute scenarios), 4 hours of RP training (si.x 45 minute 

scenarios). and 4 hours of introduction,testing, summary, and 

free time. 
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IAD,Test and Preferred Alternatives 
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Soci a 1 Securi ty No • ______ _ 

Job Cl assi fi cation ____ ---

Unit -------
Date, ______ _ 

INSTRUCTIONS 

On the following pages you will find a number of incidents that 

are similar to actual incidents that have occurred in the cottages of 

Lookout ~ountain School for Boys and Mountview School for Girls. The 

incidents include runaways, crimes, drugs, aggression and violence in 

which the counselor present is called upon to make a series of immediate 

decisions. Below each incident are sets of alternatives which represent 

different ways the various decisions can be resolved. Please place an 

"X II in front of the, alternative in each set which you prefer. 
'0 

EXAMPLE: One of the girls refuses to work. When the counselor 
confronts her, the girl begins to badmouth the counselor. 

1. When confronted with this situation; the counselor 
should: 

__ (a) immedi ately summon the TTC to the cottage. 

X (b) refrain from summoning help unless the 
s itua t i on becomes more s'eri ous. Handl e it 
herself. 

2. In dealing with the girl, the counselor should: 

__ (a) badmouth the girl right back. 

X (b) take the girl aside and counsel her. 

__ (c) wait and let another' counselor handle the 
situation. 

We have not made an attempt to include every poss:j'ble alternative • 

. Thus, in some cases, you may feel that the best alternative has not been 

incl uded. However, you shoul d still have opi nions on the advi sabil i ty 

of the alternatives which are included. (For example, in the situation 

given above, you may feel that the best a)ternc:itive is to send the gi/t1 
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to Time Out. However, since this alternative is not presented, you must 

choose among the alternatives given~) 

If on some of the issues you encounter difficulty in deciding because 

you do not feel that one alternative is any better than the others, please 

force a choice anyway. Leave no guestion blank. 

This questionna·ire will be used to evaluate the need for and 

effectiveness of the training, but will not be used to evaluate you 

personally. Before proceeding, please ,check to see that the information 

requested at the top of the ~nstruction sheet has been completed. 
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TWO GIRLS ARE FIGHTING. WHEN THE YOUTH WORKER: TRIES TO SEPARATE THEM, 
SHE IS JUMPED FROM BEHIND BY ONLOOKERS. THEY HOLD HER AND TELL HER 
THAT IT I S NONE OF HER DAMNED BUSINESS AND TO LET THEr~ FIGHT AND GET 
THE HELL OUT. SHE IS ALONE. 

1. When confronted with this type of situation, a counselor should: 

__ X_ (.a) resist in some way. If the counselor resists, the kids 
will probably back down. Lack of resistance shows the 
counselor has lost control. 

T1 

__ (b) not try to resist; do as the kids ask arId leave the area. 

2. If the counselor decides to resist, the counselor should: 

__ (a) use physical force. The girls may stop their aggression 
if the counselor fights back. 

__ X_ (b) try to talk the girls into letting the counselor go. 

__ (c) ask other non-involved girls to help her get free. 

3. If the counselor decides to talk to the girls, s.he should: 

__ (a) .be willing to grant partial immunity if the kids release 
her. It is important to get free at any east. 

__ X_ (b) not offer immunity. An attack on a couns~lor is a serious 
offense and must be punished. 

4. Once free, the counselor should: 

______ (a) call for help first, then deal with the fighting parties. 
The counselor may not be able to stop the fight without 
help. ' 

__ X_ (b) try to get the fighting calmed down first; then call for 
other staff to help with follow up activities. 
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5. If the counselor decides to handle the incident without help, the 
counselor should: . 

__ (a) physica'i1,Y break up the fight without the aid of other 
girls. The situation is too explosive to ask other girls 
to help. 

__ X_ (b) ask other girls to help break up the fight. This is the 
best way to stop the fight immediately. 

__ (c) use no physical Torce, simply try to talk them into stopping .. 
If physical force is tried, the counselor may be jumped again. 

__ (d) do nothing and let them fight. They can handle it by them­
selves. 

6. If the counselor decides to summon staff, she should: 

__ X_ (a) get one of the other kids to call for help, and stay with the 
kids who are fighting. She should never leave the area of 
the fight. 

__ (b) leave the area to phone for help and talk to the principal. 
There is little she can do to stop the fight by herself, 
and she should be the one to explain the situation to the 
principal. 

7. In responding to the incident, the counselor's general stance should 
be: J 

8. 

__ (a) low-keyed and non-aggressive. Any other approach wi 11 only 
escalate the hostility. 

__ X_ (b) strong and firm. Emphasize the seriousness of the situation 
and ruleslo let the kids know you have control. 

_--.;.. (c) joking .. This may be the only tactic which can lower tensions 
and distract the girls from hostility till more help arrives. 

In handling the other youth in the cottage, the counselor shouldi 

____ (a) calm the kids; refuse to discuss'· the. incident until later,' 
in regular group meetfng. It can best be discussed when 
things have calmed down. 

__ X_ (b) Immediately bring the others together fo\(' formal discussion. 
The others may be upset and may need to vent their fe~lings. 
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TWO OF THE BOYS RETURN TO THE COTTAGE AFTER THE WEEKEND. THEY HAVE BEEN TO 
A .P~RTY AND HAVE OBVIOUSLY BEEN DRINKING. ONE OF THE BOYS BECOMES VERY ILL. 
HE IS TREMBLING, SWEATING, AND COMPLAINS OF GROGGINESS, AND DIFFICULTY IN 
BREATHING. WHEN QUESTIONED, HE DENIES TAKING DRUGS, BUT THE OTHER BOY 
REPORTS THAT BARBITURATES' WERE AVAILABLE AT THE PARTY. 

1. When the youth's behavior is first noticed, the counselor should: 
- (a) st~rn1Y te~l him to shape up and get to his room. In 

thls Way tne counselor: can find out if the kid is bluffing 
and may avoid \-/asting time in needless first aid. 

X (b) . -.. ~espo~d with concern and begi~ treatment of some kind 
1Il1T1edlatel.r_ If the boy has taken barbiturates, any 
waste of tlme cou.ld prove fatal. 

2. After checking vital siems if the counselor suspects that the boy is 
seriously ill, he shoula: ' 

3. 

- (a) send the kid to holding. He can receive. treatment there. 

---l... (b) call the nurse. and ask for advice. She can decide what to 
do next. 

- (.c) immediately send for an anmulance. There should be no 
delays in getting the boy to the hospital. 

If the kid is to be kept in the cottage for anylenqth of time the counselor should: ~. '., 

X (a) 

_ (b) 

f c \ _.\ J 

stay with the kid the whole time in order to comfort him 
and watch for any change. . 

have other kids stay with him and ask them to report any 
change in his condition. 

put ~he ki~ t~ bed and let him get some rest. He can check 
on hlm perlodlcally or have another kid check on him. 

4. While waiting for medical assistance and advice, the counselor should: 

~ (a) try t~ trea~ the kid by ~eeping.h~m.stimulated, checking 
for vltal s19ns, and glvlng artlflclal respiration if 

- (b) 

- (c) 

necessary. . 

try to treat him by giving him a sedative and keeping him quiet. 

refrain from treatment. The counselor is not a doctor and 
the wrong treatment coul d prove dangerous. .. 
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THREE GIRLS THROW A CHAIR THROUGH A BIG WINDOW AND RUN. BECAUSE THE 
WINDOW IS BROKEN, THE WORKER FEARS THAT OTHER GIRLS MAY ATTEMPT TO 
ESCAPE. ADDITIONAL PERSONNEL ARE NOT IMMEDIATELY PRESENT TO INCREASE 
SECURITY. 

1. When the counselor discovers the incident1 she should: 

T3 

X (a) first attempt to isolate the rest of the kids and then call 
for help. If isolation does not occur first, others may 
attempt to escape while she is on the phone. 

__ (b) il11l1ediately call for help and then isolate the other kids. 
The longer she waits, the greater is the chance that the 
runaways will get away. 

2. If the runaways are in the process of escaping when discovered and have 
not had a chance to run very far, the counselor should: 

__ (a) run after them and physically attempt to bring at least some 
of the kids back, while letting a few trusted kids handle 
the cottage. 

__ (b) send a few trusted kids to get them back, while she handles 
the cottage. 

_X_ (c) let them run and make no attempt to have them pursued.' It 
is more important to maintain security in the cottage. 

3. Once security is restored, the counselor should: 

_.~'" (a) call a formal group meeting to discuss the incident. Discussion 
will let kids express their feelings. 

(b) send them to their rooms ~ithout formal discussion. Discussion -- will only stir them up. 

4. In dealing with those who remain, the counselor should: 

(a) come on strong, usfng threats if necessary. Point out that -- they will be severely punished if they attempt to escape. 

X (b) ask them for a commitment not to run. 

__ (c) not discuss the situation. She should simply maintain 
secljrity. 
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THE WORKER HAS TAKEN SOME GIRLS SHOPPING. WHEN THtY RETURN, SHE NOTICES 
THAT SOMETHING STRANGE IS GOING ON. THE RUMOR IS CIRCULATED THAT A 
CONSIDERABLE AMOUNT OF SHOP LIFTING OCCURRED ON THE TRIP. SHE IS THE ONLY 
COUNSELOR ON DUTY AND IS AFRAID OF NOT BEING ABLE TO CONTROL THE GIRLS IF 
SHE CONFRONTS THEM. 

1. When the counselor becomes aware of the rumors, she should: 

(a) call for assistance. The situation is potentially 
-- dangerous because it involves a serious crime, and it 

could escalate quickly. 

X (b) refrain from calling for assistance. This situation 
involves no aggression or threat and is thus not dangerous. 
Counselors must learn to handle problems on their own. 

2. If the counselor is afraid of confrontation, she should: 

X (a) ignore the rumors at present, keep an eye out for trouble, 
and wait until more staff is present to bring up the issue. 
To handle it prematurely might be harmful. 

-_ (b) deal with the situation immediately, regardless of her fears. 
It is not appropriate to delay where crime is involved. 

3. If the counselor is unsure as to whether a crime was committed or not, 
. she should: 

-_ (a) have the cottage searched immediately. To delay would allow 
the girls an opportunity to hide or get rid of the stuff. 

X (b) first question the kids in order to find out whether the 
rumor is true or not. If the counselor is not satisfied 

- ... with the results of the questioning then the cottage 
--~should be searched. 

4. In qUestioning the) kids, the counselor should: 

-- (a) question the whole cottage in a formal setting. Even girls 
not involved may have information and they can bring pressure 
to bear on guilty parties. 

-- (b) bring together the girls who were on the trip and question 
them as a group. It is unnecessary to question non-involved 
parties. 

_X_ (c) question the girls you suspect individually. They will feel 
freer to tell the trulth if not among thei r peers. 
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5. In order to recover the materials, the counselor may: 

-- (a) promise immunity from further punishment if goods are returned. 

X (b) not promise immunity. Gi rls must be apprised of punishment 
even if doing so makes it difficult to recover goods. 

6. If the counselor has good reason to believe stealing did occur, the 
counselor should: . 

X (a) talk to the girls and give them a certain amount of time to 
confess and return the materials. Then let them handle it. 

(b) send them to T.O. and keep them there until they are willing -- to confess. 

(c) threaten them with group punishment unless the goods are 
-- returned and a confession is obtained. 

7. If the counselor decides a search is necessary, it should be: 

X (a) open1JI acknowledged. Security should be summoned and a 
forma1 search of each girl and each room should be 
undertaken. 

(b) kept as unobtrusive as possible. Girls should be taken to 
-- the gym or another area for planned activity, and while they 

are gone, their rooms can be searched. 
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n!o BLACKSARE PLAYING POOL WHEN TWO WHITES COME TO THE TABLE WITH THE 
INTENTION OF PLAYING. THE BLACKS TELL THEM TO GET LOST -- THEY"RE STILL 
PLAYING. THE WHITES RESPOND WITH RACIAL ABUSE, AND FIGHTING BEGINS. 

1. While help is on the way, the. counselor should; 

(a) isolate the onlookers, but make no attempt to stop the 
-- fight. Try;ngto stop the fight is dangerous and may 

result 1n the counselor's being attacked. 

(b) intervene in the fight •. It is important to stop the boys 
.....-- from hurting each other. 

x 

T5 

__ (c) wait until help arri.ves. There is no use trying to ha~dle 
the situation yours91f when it can better be handled wlth 
the help of others.· 

2. In trying to stop the fight, it is best to: 

__ X_ (a) involve other kids to physically restrain the boys who are 
fi ghting. 

-- (b) not involve other kids. 

3. If the counselor feels he is physically strong enough, it is: 

X (a) permissible for him to intervene physically. He can 
stop the fight quickly before a riot breaks out. 

__ (b) not permissible for him to intervene. The kids could 
easily grab his keys in a physical encounter. Intervening 
will jeopardize security. 

4. Once the situation has cooled down a bit, the counselor should: 

____ (a) send the involved boys to holding. 

X (b) keep them in the cottage and deal with them there. 

__ (c) refrain from action himself, instead write a complete incident 
report so that authorities can take proper actions. 
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5. In talking about ~he incident, it is best to hold initial discussions: 

__ (a) with each boy separately. 

__ (b) with involved parties as a group. 

__ (c) by raei al groupings. 
whites.) 

(Talk to the blacks; then talk to the 

___ X_ (d) with the whole cottage. 

6. After talking to the parties involved, the counselor should: 

_X_ (a) bring up th~ 5ituat~on with the racial leaders at the school. 
News of rac1al tenslon spreads to other cottages and escalates 
.Therefore, it must be discussed. . 

__ (b) saft=pedal.the si.~uation. Bringing it up will only force 
confrontatlon. The situation win die if left alone. 

7. In disciplining involved parties, it is best to: 

___ (a) g1ve greatest punishment to the kids who started the fight. 
G1ve lesser punishment to others; after all, they were 
provoked. 

_X __ (b)give.equal pun~shm(=nts, especially in this case, where racial 
tenslons are hlgh. One group will invariably accuse the 
counselor of prejudice if punishment is not equal. 

___ (c) ~iv~ no pun!shme~t. The incident was a result of deeper 
rac1al tenslOns ln the cottage. Therefore, no individual 
can be blamed. 

8, In order to prevent this kind of racial abuse in the future, the 
counselor should: 

X' 
__ (a) never allow racial name-calling, even in a friendly manner . 

Mentlon of race should be kept to a minimum. 

___ (b) ~gn?re ~ame-cal~ing i·f it is humorous and friendly. Racial 
Joklng 15 sometlmes healthy and should be allowed. 

__ (c) permit racia1 name-calling a,p'}yin group meetings where it 
can be dealt with. . .,., 
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TWO GIRtS WHO HAVE BEEN ANTAGONISTIC TOWARD EACH OTHER FOR SEVERAL DAYS GET 
INTO AN ARGUMENT OVER WHO HAS BEEN GETTING FAVORED TREATMENT FROM THE 
COUNSELING STAFF. WHEN THE COUNSELOR RECOGNIZES THAT AN ARGUMENT IS TAKING 
PLACE AND TELLS THEM TO STOP, ONE GIRLACCUSESTHE COUNSELOR OF ALWAYS TAKING 
THE OTHER'S SIDE AND GIVING HER BETTER TREATMENT AND MORE PRIVILEGES. THE 
TWO GIRLS THEN BEGIN FIGHTING. 

1. In stopping the fight, the counselor should: 

__ X_ (a) proceed without seeking other help. Quick action is what is 
required. 

(b) call for assistance from other staff in order to break up 
-- the fight. EVen though it may take some time for others 

to arrive, it is best to wait. Others can best keep control. 

__ (c) seek help from other girls to break up the fight. ,They may 
be the most successful in stopping the fight, and they are 
immediate1y available. 

2. If a decision ;s made to stop the fight without help, the counselor 
should: 

__ (a) ilmlediately attempt to physically break it up. Any delay 
may result in serious injury to the girls fighting. 

__ X_ (b) order the gi rls to stop. If that fail s, then try to 
physically break it up. 

3. In breaking up the i1ght and keeping it from starting again, the 
counselot' should: 

__ (a) isolate thle two girls from the rest of the group. This 
will keep the fight from escalating to include others. 

X (b) separate the two girls from each other as far as possible. 
There is little danger of others joining the fight if the 
ori gi na 1 two are stopped. . 

___ (c) keep the entire group together. This problem may have group 
ramifications and therefore should be resolved as a group. 
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4. In immediately disciplining the gir1s who were fighting, the counselor 
should: ' " 

(a.) give the girls individual ~unishments. Each girl had a dif­
ferent reason for becom-rng i nvo 1 ved. Di fferent puni s hments 
will reflect these reasons. 

(b) give neither girl punishment. On the spot counseling is 
preferable. 

X (c) give both girls the same punishment. Regardless of reasons, 
fighting cannot be condoned. 

5. In respons~ to the charges of favoritism, the counselor should: 

__ ' (a) ignore the charges, at least for the present. They can be 
handled later. To deal with them immediately might escalate 
the incident. 

l_ (b) meet the charges immediately. This is the essence of the 
fight and must be resolved in order to lower hostility. 

6. When the favoritism issue ;s discussed the counselor should first: 

x 

(a) meet with each girl separately. This will let the counselor 
better understand both gi r1 s I pers·pectives. 

(b) meet w'ith the two girls together. Meeting with them separately 
would be divisive. 

(c) meet w'ith the entire cottage together. lither girls may also 
have sim'flar feelings. 

7. If it is discovered that favoritism has occurred, the counselor should: 

(a) not admit to it. To do so would damage, the c.ounselor's 
authodty image. 

x 

(b) admit that favoritism had occurred but emphasize the girl l s 
behavior. Tell her that if she would shape up, she would 
get some favored treatment also. 

(c) admit that favoritism had occul"red and make a contract with 
the girl concerning future ~ehavior on both the counselor's 
part and her. 

(d) admit that favoritism had o'ccurred and explain that it is . 
impossible to be totally fair to all girls at all times. 
Tell her, life~s like that. 
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A SOY IS DENIED PAROLE. WHEN THE COUNSELOR GOES TO THE BOyIS' ROOM TO TALK 
TO HIM ABOWT IT, .HE FINDS THE BOY RIPPING UP HIS BELONGINGS. 

1. In response to the boy's ripping up his clothing, the counselor should: 

(a) ignore the boy till he cools down. Attention,is what,the ~oy 
-- wants; not supplying it is the best way of dlscouraglng hlS 

behavior. ' 

__ (b) make him stop by using physical restraint if nec~ssary: The 
boy mus t not be allowed to des troy property . ' 

, "~;..:. 

x (c) talk to him and give him the option of stopp~ng or not. Do 
not force him to stop .. 

2. When the counselor confronts the boy about his messed up belongings, 
the counselor should: 

3. 

__ (a) make him straighten things. up first and then talk to him 
about his feelings. His-behavior must be immediately 
disciplined. 

X (b) talk to him first about his feelings; the mess can be 
taken care of later. 

__ (c) help him straighten things up. If he wants to talk, let 
him but donlt force it. Demonstrating concern is the best 
thing. 

If the boy stops dest"uctive action but maintains a hosti.1e attitude, 
the counselor should: 

~.-L (a) keep the boy in the cottage and under surveillance. The 
boy mi.ght become self-·destructive. 

_..._ (bb put the boy in holding .. area.l'his will keep the boy from 
hurting himself or other property but will not require the 
counse10r ls personal attention. 

__ (c) do not supervise him. Send him to the gym where he can 
work out his hostility through physical activity. 
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4. In attempting to talk to the poy, the counselcH' should: 

__ X_ (a) en1 i st the ai d of other boys. The boy wi 11 respond be!st to 
empathy from peers . 

.."..-__ (b) not encourage other boys to talk to him. Attention fY'om 
peers may only reinforce his behavior. 

5. In deciding how to handle the boy, the counselor should: 

__ X_ (a) talk to the boy himsel,f. The counselor who discovers a 
problem should be the one to handle it. 

__ (b) have another counseloYt: who knows th(:! boy better or' the TTC 
talk to him. They will be better able to relate to him. 

__ (c) have a menter of the Psych Team tal k to the boy. A 
psychologist can best handle an emotional problem. 

6. Once the boy coo'is down, the counselor should favor: 

(a) making him .come out and be with others. --
__ X_ (b) giving him a choice to be. alone. 

7. In following up the incident, the counselor should: 

__ (a) give the b;Oy some fO.rm of punishment. Outbursts should not 
be tol era ted. 

give the boy no further punishment. By ripping up his 
belongings, he has already punished himself. 

, ._.~. (c) give him some special attention or treat. This is the best 
way to reassure him and prevent further acting out. 
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A BOY IS' ~.sSIGNEI) TO A WORK DETAIL IN THE KITCHEN. HE REFUSES TO GO. THE 
COUNSELOR TAKES THE BOY TO THE KITCHEN ~ AND THE BOY AGAIN REFUSES TO WORK. # ~ . 

I' i ; 

1. When confronted with the boy's second refusal to work, the co!mselm' should: 

__ (a) call the principal or the TTC 

__ X_ (b) handle the incident himself. 

2. In deciding where to deal with the boy, the counselor should favor: 

X (a) keeping the boy in the kitchen and dealing with him there. 
-- to let him leave would be playing into his hands. 

i 
i 

(b) taking him out of the kitchen. Dealing with him in the --
'kitchen 'Would probably distract others who are working. 

3. If a decision is made to settle the problem in the kitchen, the 
counselor should:' 

_~ (a) give tlhe boy a choi ce of whether to work or not. If he prefers 
the purlishment attached to not working, allow him to choose 
the punishment. 

__ (b) give him no choice. Force him to work. A firm response is 
requi rled. 

____ (c) offe'r ito work alongside him for awhile. This may persuade 
him to work and will prevent unnecessary confrontation. 

4. In talking to the boy, the counselor should: 

__ X_ (a) let the boy know he has the counselor's sympathy, but tell 
him that ,he must work anyway. 

, ~ 

./ /,' 

____ (b) remain depersonalized and simply recite theirules. 
" 

/' 

5. In talking to the boy, the counselor should first: 

-- (a) rehearse exactly what punishments the boy will rece"ive if 
he r~lfuses to 'work. This wi 11 make clear to the boy that 
the counselor is not joking. 

__ X_ (b) ref'f'ai n from menti on ofpuni shment. Instead tal k to the 
boy about his feeli ngs,; and reasons for not working • This 
may be all he wants. and he may then be willing to work. 
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THE COUNSELOR DISCOVERS FOUR BOYS PASSING A JOINT. WHEN HE TRIES TO STOP 
THEM, THEY BEGIN SWEARING AT HIM AND TELL HIM TO MIND HIS OWN BUSINESS. THEY 
CLAIM THAT THE COUNSELOR PROBABLY SMOKES DOPE HIMSELF, THAT HE IS A DAMNED 
HYPOCRITE, AND THAT ANOTHER COUNSELOR LETS THEM Sr~OKE DOPE SOMETIMES ANYWP\Y. 
THEY THREATEN THAT IF HE DOESN'~ LEAVE THEM ALONE~ THEY WILL GET HIM. 

1. 

2. 

In:deciding whether inmediate action is called for, the counselor should: 
__ (a) play down the incident and document.it for further action at 

a 1 ater date. It may be handled more easily at .a time when 
emotions are not high. To act inmediately might escalate the 
situation. 

x (b) handle the incident on the spot. To delay action would 
-- imply partial consent and make similar incidents more 

di ff'i cul t to handl e in the future. 

In deciding how serious smoking dope is, the counselor should consider 
that: 

(a) in the eyes of the kids, smoking marijuana is not a real crime 
-- since they see it so widely used in society as a whole. To 

come out strongly against it when he himself or other counselors 
do not oppose 'it would indeed make him seem hypocritical. 
Therefore, the incident may be ignored at the descretion of 
the counselor. 

__ X_ (b) regardless of any personal feelings, either pro or con, 
which he or the other counselors may hold, itis hlappropriate 
to ignore this behavior. 

3. If there is Single coverage at this pOint, the counse10t should: 

-- (a) immediately call for outside help before any other action is 
taken, in order to assure the inC:ldent doesntt t1scalate. He 
has been threatened. 

__ X_ (b) attempt to deal with the situation himself. Caning for out­
side help at this pOint is unnecessary and may weaken him in 
the eyes of the youth. 
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4. If When the counselor repeatedly asks for the dope, he meets resistance, 
he should: 

(a) confiscate the dope himself~ using physical force if necessary. 
-- Not to do so, shows that the counselor has lost control. 

__ X_ (b) ask for the dope again and give the youUt a certain amount of 
time to deliver it to his hands. 

(c) get commitment from the youth that they will destroy the .dope 
-- themselves. 

(d) retrieve the dope at a later time. The issue of confiscation 
-- or destruction is not important enough to risk further 

hosti.lity from the boys at this time. 

5. In deci di ng whether to separate any of the parti es, the counselor shoul d: 

. X (a) isolate the youth involved from the rest of the youth in the 
cottage who may tend to encourage their aggression by providing 
an audience or becoming involved themselves. 

(b) encourage non-involved youth to participate in the solution of -- the incident through the use of peer pressure. 

6. Once initial action is taken, the counselor may wish to discuss the 
incident with participants. He should first: 

(a) ta 1 k with each boy i nd i vi dua lly . Each boy wi 11 have di fferent 
-- reasons for his actions and these can best be ~~xplored 

i ndi vi dua lly. 

__ X_. (b) discuss the incident with all four of the boys at the same 
time. The boys were involved as a group. and therefore should 
be dealt with as a group. 

7. When verbally attacked by the boys with charges of hypocrisy the counselor 
should: . 

-- (a) answer the charges with an explanation of his personal position. 
__ (b) refrain from responding to.chargf;!S since,defensiveness on the 

part of the counselor might encourage further verbal aggression 
in the youth. 

x (c) respond to the charges by simply stating .institutional policy. ----
69 



~ 
/ , 

/" 

r 
II, 
If 

;' 

I 
I' l ~' 

l.:i 
1'1 
ii; 
I, 
i, 
i r. 

_, .,; .".-r,.'­.. 

TR2 

A GIRL IS RETURNED TO THE COTTAGE AFTER A WEEKEND "VISIT. SHE APPEARS TO 
BE ON.DRUSS. SHE IS HALLUCINATING AND KEEPS REPEATING THAT SHE IS GOING 
TV: D1E. THIS GIRL HAS A HISTORY OF VARIED DRUG USE. 

1. When the girl's behavior is first, noticed, the counselor should: 

(a) sternly tell her to shape up and get to her room. O!ten 
-- youth bluff symptoms of drugs in order tq. get a ttent1 on. 

This action will eliminate that possibility. 

X (b) deal with the girl as though she were on drugs. If she is 
-- not bluffing, any other response will wo:sen ma~ters an~ 

make further treatment difficult. Even 1fshe 1S blufflng, 
a stern response wi 11 be interpreted negatively by the 
other girls. 

2. When it becomes apparent that the youth is seriously ill, the counselor 
should: 

X (a) ilTl11ediately call for an ambulance. Bad trips are serious enough 
-- to warrant hospitalization. . 

(b) send the girl to time out or lock up., More appropriate -- decisions may be made there. 

-- (c) keep th~youth in the cottage because she needs a familiar 
and comfortable setting and because staff who know the youth 
best will be best able to handle her. 

3. If the decision is to keep the youth in the cottage, the counselor should: 

__ (a) delay any treatment until medical assistance arrives. The 
medical staff will best know how to deal with the girl and 
any attempt on the part of the counselor to deal with the 
girl may result in faulty treatment. 

X (b) surrunon medical assistance to check vital signs and other 
medical effects. Once this has been done, the counselor 
should treat the youth. 

__ (c) deal with the youth. ~1edical assistance is not necessary. 
The counselor will have had as much experience with drug cases 
as a doctor. The presence of outsiders will only frighten the 
gi rl. 

__ (li) put the girl in her "room and wait until she comes down. Giving 
her special attention will only reinforce such behavior. 
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4. If a decision is made to keep the girl in the cottage, the counselor should: 

__ X_ (a) get her away from other girls. Calm the other girls by letting 
them know that things are under control. 

__ (b) have the other girls talk her down. They probably have had 
more experience with this and are more trusted by the girl. 

5. In dealing with the girl, the counselor should: 

__ (a) fi rst give attenti on to obtai ni ng information about the 
amount and type of drugs consumed and secondari ly try to calm 
the girl and deal with her feelings. 

---=~X_ (b) first orient her and attempt to calm her, then get information. 

6. In talking to the girl, the counselor should: 

7. 

8. 

_...,..X_ (a) explain what she is doing and tell the girl of the danger she 
may be in. Honesty may help the counselor gain information 
from the girl and will make the girl cooperate more in treat­
ment. 

__ (b) do not stress the danger the girl is in. This will only 
scare her and escalate her reaction. 

In responding to the girl's hallucinating, the counselor should: 

_~ (a) have her describe what she is seeing and talk with her about 
it. 

__ (b) don't let her talk about what she is seeing. Verbal rehearsal 
only reinforces future behavior. 

If the girl calms down a bit, but is still distressed, the counselor 
should: 

__ (a) leave her alone but check her frequently. 

__ X .... (b) stay with her until she comes down. 
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THEY CORNER THE YOUTH WORKER AND 
SIX BOYS IN THE COTTAGE DECIDE TO RUN. 
DEMAND THE KEYS TO THE OUTSIDE DOOR. 

1. The counselor who resists should: . 
. '11 take the keys if g1ven 

2. 

3. 

(a) resist physically. The klds ~l and confronts them physically 
-- them, but if the cou\Os~lor re us~s tant to harm counselors. 

they may back down. Klds are re uc 
. ti ve the keys and poi nti ng 

X (b) resist verbally by r€\fU~1dng 0 g t when they are confronted., 
-- out punishments. The kl s may s op 

. h 1 stop the others. The 
(c) get other non-; nvo 1 ved k~ ds to et ~ s an authori ty cha 11 enge 

--- res is ta nce wi 11 not bE\ wte rpre e a 
if kids are involved. 

If the counselor decides to try verbal resistance, he should: 

. . A l' ht joking manner will 
(a) make 1 ;ght of the s1tuat~on. d 1~11' allow the boys to back 

-- reduce hostility and anxlety an Wl 
down more easily. 

X. (b) make no attempt.to jo~e or threa~en! bU~h~!m~~~ 6~~~~~s~/he 
-- rules and sanctlons w1th them an glVe . . . t b 

deciding whether to run ot' not. Responslblllty mus e 
placed in the hands of the boys. 

come on strong, emphasizing threat of punishm~nt: Soft- . 
__ (c) pedalling the situation makes it appear t~at lt 1S not serlous.: 

The counselor must maintain strong authorlty. 

In trying to prevent the incident, the counselor may: 

-- (a) throw th~ keys out the window or try to hide them. 

(b) throw the keys to the other ki ds who wi 11 keep them away 
-- from the boys. ' 

X (c) not try to get rid of the keys. This att~mpt at resistance 
-- will just escalate feelings and may backflre on the counselor. 
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4. In confronting the boys about the consequences of their actions, the 
counselor should: 

,~_X_ (a) promise nothing. This tactic may increase their ambivalence . 
and anxiety level to the point that they back down. 

__ (b) explain to them that it will go easier on them if they stop 
at this point and don't actually run. This tactic may 
encourage their rationality. 

__ (c) promise them that nothing will be done and the incident will 
be forgotten if they simply stop and don't go through with it. 
Such granting of immunity is preferable to having them run 
and the only likely way to stop them. 

5. If they do succeed in running, the counselor should: 

___ (a) go after them himself. It is quite possible that he could 
bring at least a couple back. 

send a few of the most trusted kids after them. They will 
respond to peers. 

__ X_ (c) let them go. It is more important to deal with those who 
remain in the cottage. 

6. In handling the other kids who remain in the cottage, the counselor should: 

__ X_ (a) immediately bring the kids together for discussion of the 
situation. He should let them have a chance to express their 
feelings. 

7. 

__ (b) calm the kids; refuse to discuss the incident at the time, 
and tell them it can be brought up in the morning. Formal 
di scuss i on wi 1'1 resul tin getti ng tbe ki ds worked up. 

In trying to stop the run, the counselor should: 
'fId 

__ X_ (a) use other kids to try to talk them out of it or to physically 
,restrai n them. ,I 

__ (b) never involve other kids. To do so would open others to 
retaliation once runaways are returned. 

8. In handling th~ others, the counselor should: 

__ (a) lock up the others in dormitories. 

__ X_ (b) let the others do what they normally would do, but keep under 
surveillance. 

__ (c) curtail normal activities, put the others in a central place, 
and keep them under guard. 
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A COUNSELOR FEELS THAT SOMETHING STRANGE IS GOING ON IN THE COTTAGE. UPON 
QUESTIONING, HE· FINDS THAT THERE ARE RUMORS THAT ONE OF THE BOYS HAS A 
GUN HIDDEN. THE COUNSELOR QUtSTIONS A FEW OF THE BOYS~ BUT THEY DO NOT 
SEEM TO KNOW ANYTHING ABOUT IT. . 

1. In response to this situation, the counselor should: 

~ __ (a) call in extra staff immediately. This is potentially too 
serious to d~lay action. 

-- (b) talk to more of the boys to find out what is going on before 
calling for help. This may save an over reaction if the 
rumors are false. 

2. If the counselor is uncertain about whether or not a gun is hidden, he 
should: 

TR4 

__ X_ (a) engage in a systematic search. This is th'e only way to be . 
sure of recovering the weapon. A search will relieve anxiety 
and tension on the part of the other kids. 

-- (b) not search unless he has good evidence. Trying other alter­
natives to searching may be equally effective and will not 
blow the incident out of proportion if nO,gun exists. 

3. If a decision is made to engage in a systematic search, the counselor should: 

__ X_ (a) get plenty of staff to the cottage, gather the boys together, 
and search them as well as the rest of the cottage. 

_ ............. (b) have the boys take~ to another area, like the gym, where they 
can be watched, whlle other staff go through the cottage. 

-- (c) get commitment from the boys and have them search the area 
They will have the best ideas of where a gun might be hidd~n. 

-- (d) de~ay ~he search to the next day when the boys are at school. 
ThlS will be more unobtrusive. ' 

4. In deciding how to go about questioning, the counselor should: 

____ X_ (a) question the boys in the cottage in a formal group setting. 

-- (b) quest~on theboys w~o told t~e counselor of the 'rumor, then 
questlon.others, USlng a chaln procedure. Keep qUestioning unobtruslve. 

-- (c) question every boy in the cottage, but. question each individually. 
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5. If a decision is made" to try a group approach~ the counselor should: 

__ X_ (a) demand that the gun be brought to him in q specified length 
of time or that an explanatipn of the rumor be offered. Then 
let the boys handle it. 

-- (b) confront the entire cottage and threaten group punishment if 
the guilty party does not come forward with the gun or an 

.l;j explanation of the rumor. . 

6. In trying to recover the gun, the counselor should: 

__ X_ (a) g.et the gun first and then try to find the guilty parties. 

-- {b} demand both gun and names of boys involved. It is as 
important to know the names of those who had the gun. 

7. After all other' alternatives have failed: 

-- (a) it is permissible to make a deal with kids or tell them you 
will give them immunity when you have no intention of doing 
so. 

__ X_ (b) it is not advisable to go back on your word, even if by not 
telling the truth the gun would be recovered more easily. 
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lWO GIRLS. ONE BLACK AND DNE WHITE. GET INTO A FIGHT. BY THE TIME A CQUNSELOR 
ENTERS THE AREA OF THE FIGHT. OTHER GIRLS PRESENT ARE TAKING SIDES ON THE BASIS 
OF RACE, AND A FULL FLEDGED BRAWL LOOKS IMMINENT. 

1. Since a riot looks inminent, the counselor should,: 

__ (al first try to separate the onlookers and then ~a 11 for help. 
Separating the onlookers will prevent escalatl0n. 

X (bl call for help immediately. Because of the number of girls 
involved, the situation will probablY escalate quicklY, 
making it impossible for the counselor to separate the on-
lookers or stop the fight. 

__ (c) refrain from calling for help. There is no need for assist­
ance; the s'ituation can be handled by the cOlrlnselor with the 
help of other youth. counselors should learn to handle 
cottage problems without always calling for help. 

2. If the fighting continues, and the counselor decides to summon additional 
staff, he should: 

X (a) g~t one of the other kids to call for help and stay with the 
g1rls who are f'ighting. He should never leave the area of 
a fight. 

______ (b) leave ~he ~rea to phone for help and talk to the principal. 1here 1S 11ttle that can be done without help and the counselor 
1S the best person to apprise the principal of the situation. 

3. In preparing for a group discussion, the counselor should: 

_'" (a.) meet w~th ,the tW? girls separately first to find out about 
e~ch g1rl s fee11 ngs ,and her view Clf the causes. Then. meet 
~~i~ the two together to make"sure their problems are worked 

X (b) meet w;t~,the two girls together first. Meeting with them 
separatelY can only create more secrecy and hostility. 

__ (c) meet ~ith a few of the les~invo'lv~~d girls fi,rst to find 
~~~w~r~~ happened. They wlll be mlDre objective in their 
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4. In discussing the issue, 

---L (a) 

the counselor should: 

lead the discussion and deal . other staff or principal for Wlt~t the problem himself using , aSS1S ance. ' 

(b) __ 1 et the principal or another staff ~eadllwi th ~he parti es i nvo 1 ved" theymemberbwho is mo:e experi enced 
. an e serl0US incidents. ' are etter tralned to . 

, e counselor should: 5. In discussing the issue with the cottage th 

__ (a) ta 1 k to th e blacks and h . . ' part of the discussion. W ~~:~ separate~y during at least 
perspectives which must be d k~tan~ whltes have different ea wlth separately. 

___ ~~_ (b) not talk to blacks and whet be devisive. ' es separately. To do so would 

6. In the cottage discussion of th ' , e lssue: 

..--..:.:X_ (a) ~he two girls fighting sh ld h.:-, ~..' ,. , 
lnput can be the most,pY'Od~C~i~;.hlgnlY lnvolved. Their 

__ (bl the. involvement of the t' . They will be the least l~~ r1rlS should,be minimized. 
problem. 1 e y to be ratl0nal about the 

77 



TR6 

ONE REAL TROUBLEMAKER HAS BEEN TRYING TO PICK A FI'GHT WITH A QUIET !(. 
BOY WHO CAME TO THE COTTAGE RECENTLY. HE HAS BEEN INSULTING THE BOY , 
ALL DAY, AND A~ THE BOYS ARE LEAVING FOR DINNER, TRIES TO TRIP HIM. 
THE QUIET BOY TURNS AND KNOCKS HIS ANTAGONIST TO n~IE FLOOR. 

1. If the counselor feels that a serious fight will not enuse, he should: 

(a) ignore the si.tuation and let the boys settle the fight 
-- themselves. The quiet boy was justified in responding 

, assertively. 

X (b) acknowledge the situation and intervene with discipline. 
Youth should not be allowed to fight. 

(c) acknowledge the situation, let the boysh~ndle the fight, 
-- but keep them under unobtrusive surveillance. 

2. If tha argument continues and erupts into a full fledged fight, 
the counselor should: 

(a) isolate the kids involved from their peers and break 
-- up the fight himself or with the help of other couns(~lors. 

X (b) involve other kids in the cottage to help break up the 
fight. 

3. If the fighting is stopped quickly, the boys involved should: 

__ (a) be sent to Time Out or locked up in order to cool down and 
realize the seriousness of their offense. 

X (b) receive immediate counse"ling and disciplinary action in 
the cottage. They should not be removed. 

____ (c) 'be sent on their way with a warning not to let it happen 
again. 

4. The fighting has stopped. ,The counselor wants to discuss the 
incident. The incident should first be discussed: 

X (a) with the two boys in the presence of other ki ds. 

__ (b) with only the two boys who were. involved. The boys should 
be taken aside and allowed to discuss the incident in private 
where they will have an OpPN'tunity to express thei)') hostilities 
in an open but non-violent manner. " . 

__ (c) with each boy separately before any att~mpt is made to 
discus~ the incident with both of them. Otherwise the counselor 
may not become aware of the boy's individual motives. 
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In dealing with the quiet boy, the counse10r should: " 

x (a) reinforce him for being assertive, but suggest that in 
the future he might assert himself in other more 
acceptable ways. 

(h) punish him for not bringing the problem to his counselor 
-- and for trying' to settle it by himself. 

, ~i 
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A GIRL GETS A LETTER FROM HER BOYFRIEND TELUNG HER HE IS BREAKING UP 
WITH HER. 'SHE GOES TO HER ROOM AND REFUSES TO COME OUT. 

1. In attempting to talk the girl into cooperating, the counselor should: 

X (a) enlist the aid of other girls. The gi~l will respond best -- to empathy from peers. 

-- (b) not encourage other girls to talk to her. Attention from 
peers may only reinforce her behavior. 

2. In responding to her repeated refusal to come out of her room and 
engage in normal activities, the counselor should: 

force her out of her room, physically if necessary, and 
require her to join others in planned activities. Leav~ng 
her alone may allow her depression to worsen. 

use no force or threats to get her out of her room. The 
counselor',;hnuld leave her in her room if she won't come 
out wil1in~ly. She has a right to privacy. 

give her a choice of coming out or being put 'in Time Out. 
This action makes it clear that her behavior cannot be 
excused and at the same time gives her responsibility 
for her own actions. 

3. ' If there is double coverage in the cottage when the incident occurs: 

__ X_ (a) the counselor \'Jho rI.!'lcovers the situation should handle 
it. Counselors sh6~ud try to handle situations they 
discover rather than turning them over to someone else. 

__ (b) the counselor should wait and let another counselor who 
knows the girl better handle it. The second counselor will 
be better, able to handle the emotions involved. 

4. After some degree of cooperation has been obtained from the girl, 
the counselor should! 

__ X_ (a) let the girl choose to be by herself to think. 

__ '_' _ (b) keep the girl bu'sy with physical activity. 
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5. After the counselor has talked to the girl, the'counselor should: 

__ (a) :keep her under close supervision. She may become self­
destructive. 

__ (b) ask the girl to promise that she will not harm herself 
and respect her privacy. ' 

__ X_ (c) g,ive the gh'l time by herself but let her know that you 
will check on her after a specified amount of time. 

6. If the counsel'or fears the girl is very depressed, the counselor 
shoul d:, 

__ X_ (a) handle counseling with the aid of other cottage personnel. 

(b) send her to a psychiatrist for counseling. 

7. Irrunediately after the counselor has talked to her, the counselor 
should: 

__ (a) spend time with her and give her special attention, 
perhaps by taking her on a shopping trip. 

__ X_ (b) expect the girl to go back to normal activities. Giving 
her special privileges is not fair to other girls and 
will reinforce mer bid for attention. 
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A GROUP OF KIDS ARE SITTING AROUND SMOKING. ONE KID DARES .4 SECOND 
TO THROW' AN ASHTRAY AGAINST THE WALL OF THE COUNSELOR I SOFFICE. THE 
SECOND KID DOES. 

1. The counselor's immediate response should be to: 

2. 

X (a) have the mess cleaned up first" then find out why the 
-- boys acted as they did. 

(b) discuss the situation'with the boys first to find out 
-- wha tis goi n~ on and than have the.m clean up the mess. . 
.,. The problem may be more ser~lous than property destructlOn. 

When the counselor discovers, that the seGond boy was dared by the 
first, he should: 

X (a) have both boys'cl ean up the mess and receive the same 
-- punishment. ~they are both equ~llly guilty. 

(b) comedown harder on the boy who threw the ashtray than 
the one who dared him. Boys:ha:ve to learn to deal with 
dares because they occur all the time. 

(c) come down harder on the boy who dared toe other. He has 
-- taken advantage of the other's weakness and should be 

taught not to dare others. 

3. When the counselor asks that the mess be cleaned up, he: 

(a) may help in the process. This will make it easier for 
-- the boy to cooperate while his peers are looking on. 

X '(b) may not help in cleaning up the mess. To do so would 
-- indicate to others that it is only a minor incident 

eas i 1 Y tJrl era ted by the s ta ff . 

4. After the mess has been cleaned up, the counselor should: 

-- (a) let the kids off with a warning; the i~cident was minor. 

(b) document the incident and let the kids go for now. The 
-- incident san be brought up later'. 

\' .. 

x (e) document the incident and take immediate d;jsciplinary 
-- action. Non-directed aggression is a serious infracv'ion 

of the rules. 
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5. Whatever action the counselor takes, he should try to: 

(a) do it in the absence of other non-involved boys. Their 
----- presence can only escalate the incident by making it more 

difficult for those involved to admit to wrong doing. 

X (b) d6 it in the presence of others. The incident took 
place in a social setting and in that sense there are 
no non-involved others. Any lasting solution must occur 
in the same social setting. 

6. After the incident has been resolved, the counselor should,: 

(a) keep the kid at the cottage under surveillance. He may 
-- try to i ndul ge in more hosti 1 ity. 

X (b) let the kid go back to his normal activities. Watching 
him closely will simply provide him with an audience. 

(c) send him outside or to the gym for some physical exercise. 
-- This will let him work off his hostility. 

'. "': 
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Appendix D 

PREFERRED SOLUTIONS FOR EACH FACTOR 

Immediate Action Incidents 
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PREFERRED SOLUTIONS FOR EACH FACTOR 
Immediate Action Incidents 

Immediat~ Confrontation: Irl'tel~ertti on and Re,s i stance 

This factor deals with the most immediate of the immediate action 

decisions faced by the counselor. It includes decisions of the following 

types: Should the. counse'lor intervene in the situation? Are there times 

when it is appropriate to ignore a crisis? How should the counselor go 

about stopping an aggressive act? Should intervention be physical or 

verbal? If the counselor is attacked, should he resist physically? Are 

there situations in which the counselor should give in to demands, etc.? 

This category deals specifically with whether or not intervention or 

resistance is necessary, and generally how it should be accomplished. 

The factor does not include personal style variables •. That is, questions 

concerning methods of talking to youth, strength of punishment, honesty 

of response ~ etc., are not cons; dered here; reather, these types of 

decisions fall into the factor labeled "General Stance." 

Occurrence: Test items 1.1,1.2,5.1,5.3,5.5,5.6,5.8,6.2, 

Training items 

6.6,7.1,7.6,8.3 

1 .6,. 3. 1, 3.3, 5.3, 5.6, 5.5, 6. 1, 6.4, 

7.2, 7.4,8.5 

Solution: The counselor should make some attempt to intervene in 

a serious incident. The counselor should not ignore the 

situation. The preferred method of intervention is to 

~Intervene verbally. If youth do not respond to verbal 

,intervention, then the use of other youth is recommended. 
~ -.~.! • 
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If the counselor feels he 'is strong enough he may t.ry 

to intervene physically, but verbal intervention s;hould 

be tried first. 

The counselor should make some attempt to resist. 

The counselor should not igno,re the situation or remain 

completely passive. Verbal resistance is the preferred 

alternative. Physical resistance is not suggested. 

Immediate action incidents should preferably be 

discussed with the cottage as a whole. The counselor 

should bring up the problem with involved youth in the 

presence of their peers. If the counselor decides to 

talk with involved parties first.,. he should discuss the 

incident with all those who were involved at the same 

time. Talking to each kid separately is not preferred. 

In discussing the incident with the cottage, the involved 

youth should be given a central position. 

The counselor should deal with members of both races 

at the same time. To tal k separately to whites and bl acks 

is not advised. If the counselor feels that escalation 

might occur, it would be wise to meet with racial leaders 

from other cottages to discuss issue. The counselor 

shoul d attempt to keep ra,ci al name-call ing at a minimum. 

Even in a friendly way, racial name-ca~ling should be 

discouraged. 

In situations in which a youth refuses to cooperate, 

the counselor should give the youth options. The kid 

86 

,,' 

should not be allowed to have his own way completely, 

but neither should he be forced. Rather he should be 

given an option of cooperating or receiving some punish­

ment. This gives the youth some responsibility. If the 

youth refuses to leave his room, he should be qiven an 

option of going back to normal activities or staying in 

his room and receiving some punishment. It is o.k. to 

let the kid have some time alone to think about his actions. 

If the counselor is worried about his emotional state, she 

should check on him frequently. 

II. Use of Outside Assistance 

This second factor deals with issues related to seeking help from 

others. It is logically subsequent to the first cCltegory which deals with 

the counselor's inmediate response when the situation is first confronted. 

This category includes decisions of the following types: Should the 

. counselor Gall for hel p? How shoul d the counselor go about summoning 

assistance? Should help be called for immediately? Should the counselor 

delay action (other than immediate confrontation) unt~,l help arrives? 

Shoul d the si tuati on be rl~ferred to others or shoul d it be handl ed by the 

counselor?, etc. 

Occurrence: Test items L4, 1.6, 3.1,4.1,4.2,6.1,7.5,8.1 

Training items 1.1,1.2,1.3,4.1,5.1,5.2,5.4,7.3,7.6 

Solution: It is not a'iwavs necessary to call for help immediately. 

If the number of involved parties is small and if there is 

no immediate threat of injury, the coun$~lor may refrain 

from cal Hhg for help at the outset. If, however, the 
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s t tuati,on is yet'y seri ous i as in the case of the presence 

of a gun or in the case of race riots, the counselor should 

call for help immediately. In less serious cases, the 

counselor should first try to calm or iS,olate participants 
.0. 

and then call for help. ,Some action prior to calling is 

preferred. 

The 'counselor should not leave the area of the crisis 

to call for help. The preferred method is to as k one of 

the non-invol ved youth to call for he1 p. The counselor 

should stay in the area and try to take some action. 

In general it is best to handle situations irmtediate1y 

on the spot. Only if the counselor is extremely fearful 

or inexperienced should there be a delay. 

Violations of rules should riot be ignored, regardless 

of personal feelings of counselor. 

The counselor should not refer cases to others on 

staff. The counselor should make an attempt to resolve 

solutions himself. 

III. Disposition of Non-Invol ved Youth 
" 

This category is concerned \'dth questions related to handlin9 youth 

who are not immediately involved in precipitating the crisis. That is, 

one concern of the cou~selor is what to do with other youth in the 

cottage while a crisis is going on. Decisions of the followinq type 

are typical Of this factor: Should non-involved 'youth be involved in 

the crisis? Is it appropriate to ask other ybiJth to intervene in order 

to help the counselor stop a crisis? Should non-involved youth be 
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informed IOf the cri,sis?' Should non-involved youth be brought toqether 

for discussions, etc.? The next category also deals, in a sense, \'tlth 

non-involved youth, but in a much more: specific way. For this r,eason, 

decisions involying separation of involved and non-involved youth are 

,not included in thti> fac,tor, but are considered separately. 

Occurrence: T as tl 'terns 1 • 5, 1. 8, 3 • 3, 3 • 4, 5 • 2, 7. 4 
'" 

Training items 3.6, 3.7, 6.2, 7~1 

Solution: It is permissible and often advisable to use other kids 

to help. break up a fight, stop a run, or calm and counsel 

nqn-cooperative youth. There were no cases in which panel 

advised ~ using other kids. 

Non-involved parties should be qiven an opportunity 

to participate in discussions of 'immediate action incidents. 

Discussions should be held immedii!tely. They should be 

formal and incluqe the whole cottage. 

IV. Isolation and Surveillance 

A number of.decisions center around issues of isolation and 

surveillance. That is, t'hecounselor is. often asked to decide whether, 

youth should be isolated from others and whether youth should be kept 

under strict surveillance. Decisions in this factor are of the following 

. types: Should involved parties be separated from each other? Should 

involved parties remain in the cottage or should they be removed? Should 

non-involved youth be removed from the area of a fight or crisis? Once 
:') 

the situation calms a little should involved youth and others be kept 

under sur~eillance? How much surveillance is called for in various situations? 
" 
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Occurrence; Test items 2.3, 5.4, 6,3, 7.3. 8.2 

Training items 1.5,2.4,3.8,6.3,7.5,8.6 

Solution: In general, it is preferrabl e to separate irllvol vee.( parties 

from others and from each other. Once the clrisis .has 

calmed a little, then friends of the youth involvE;ld c~n 

help with treatment. 

In cases where youth is on drugs and very disturbed, 

the counselor should maintain constant surveillance. ~tn 

cases where youth is emotionally wrought-up or enqages 

in self-destructive activities, keep under surveillance. 

In latter case it is permissible to use other youth to 

perform this function. 

In general, it seems best to deal with the situation 

. where it occurs" It is permissible to send individuals 

to another area in cottage to cool down for a time, but 

removal from cot:tage or, area of confl ict is not advised. 

Crime: Recovering Illegal Materials and Questipning Suspects 

The previous factors have been concerned with more general responses 

to immediate action ~ituations, either during confrontation or imrr~diately 

afterwards. This factor and thl~ next deal with responses to specific 
" "\ 

types of situations. In');this factor, we group decisions which deal with 
Ii 

seri ous e.rimes., primarily those concerned wi, th hol di n9 of ill egal 

materials s runaways, and theft. In the nexJ
, factor, we group decisions 

wh'ich deal with medical emergencies. This factor includes decisions 

such as: How does the cl)unselor go about recovering illegal mat~rials? 
i J 

When is a search justified? How should searches be carried out? If 
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criminal actlvHy is suspected, how' shouldquestionirlg or interrogation 

be carried out? now are runaways to be apprehended? 

Occurrence: Test items 3.2~ 4.3, 4.4, 4.6, 4.7 

Trafhing item~ 1.4,3.5,4.2, 4.3, 4.4~ 4.5, 4.6 
I 

Solution: In Qttempting to recover goods, the counselor should not , . 
" 

threaten. He should first try to allow the youth to 
\\. 
! 

retul"n goods on thei r own. He can do thi s by gi vi n9 them 

a cer''tain amount of time to return the goods. 

In case of a run, the counselor should remain in 

the cQ,ttage wi th remaining youth. Pursuing runaways 

himself or ~ending other youth after runaways is not 
, 

recormnended. 

In deciding whether to search immediately, the 

. ~ounselor must. use discretion. If the situation is 
~ ,,~ , 

serious and injury could result if materials are not 

recovered j the search should be immediate. If there is 

little chan~e of injury, question the youth first, and 

giving them a chance to return items is preferred. If 

searching is decided upon, the search should be open, 

formal, and youth should be informed. 

If situation is very serious and injury could result, 

hold formal questioning with the whole cottage, non­

involved parties as well as involved parties. If less 

serious, and others are not involved, Question each party 

individually • 
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VI. Medical Emergency 

This factor deals with medical treatment. As one of the most 

frequent medi cal emergenc; es encountered is drug abuse, thi s factor 

centers on decisions whichlllust be made when a,youthis on a "bad-tripll 

or overdoses. Questions in this factor concern who to call for help, 

and how to treat drug cases. 

Occurrence: Test items 2.2, 2.4 

Training items 2;2, 2.3, 2.6, 2.7, 2.8 

Solution: The counselor should make an attempt to get- assistance. 

He may call 'for medical advice, or, if serious, send for 

ambulanCE!. However, he should not delay treatment \'/hile 

, waiting for medical assistance. While waiting, he should 

try to find out information about the drug which was 

taken. In questioning the youth, he should not try to 

scare the kid, but he should warn the kid of danger in 

a firm way. In treating barbiturates, the counselor 

should keep the youth stimulated and check vital signs, 

while help is on the way. In treating bad trips, he should 

calm the youth and talk her down. Surveillance is 

necessary. Sending a. youth to holding or locking kid 

in time out is a bad alternative. 

VII. General Stance 

i} . 

The final factor may be considered a IIcatch-al P category. Here 

we are concerned with the general ethical stance taken.by counselors 
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and with preferred styles of interaction in immediate action situations. 

The following are typical decisions in this factor: Should counselors 

offer iJmlUnity to the youth involved in IA situations? 'How strong should 

punishment be and to whom should it be given? How firm should counselors 

be? How support'ive? What communicative style is most appropriate in 

dealing with involved youth? 

Occurrence: Test items 1.3, 1.7, 2.1,4.5,5.7,6.4,6.5,6.7, 

Solution: 

7.2, 7.7, 8.4, 8.5 

Training items 1. 7, 2.1 , 2.5, 3.2, 3.4, 4.7, 6.5, 7.7, 

8.1 , 8.2, 8.3, 8.4 

Punishments should always be equal. The counselor should 

punish for fights and aggression against others' property. 

Refusal to cooperate, if motivated, need not receive 

strong punishment, but it should not receive extl'a 

privileges either. 

When charged with hypocrisy, racism, or favoritism, 

the counselor should answer charges in a non-defensive 

way. He should not engage in personal defense but rather 

state institutional policy to back up his actions. If 

he feels that the youth is justified in charqes, he should 

examine his actions and contract with youth for future 

behaviors." 

Under no circumstances should immunity be offered. 

Under no circulllStances shou1d the counselor go back on 
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his word. The counselor sho.uld show concern and sympathy, 

but he should also be firm. If the youth is distur·bed, 

the. coun.selor shoul d .fi rst dea') wi th the you~th I s feel i ngs 

and then with undesirable behavior. However, in a~aling 

with behavior, a firm, strong rehearsal of the rules is 

advised. Threat of punishment, on the. one hand, and' 

making a deal or joking, on the other, are not sugqested. 
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Social Security nUnDer (or name), _____ -----------

The purpose of this questionnaire is to measure the meanings of certain 

things by having you judge them against a series of descriptive scales. Please 

make your judgments on the basi s of what these things mean to you. On the" 

next two pages you will find two different concepts to be judged and beneath 

each oneil a set'of scales. You.are to rate these concepts on each of their 

associated scales in order. Place a mark in one of the seven spaces that 

separate the two ends of each sca.le. 

If you feel that the concept (GRADUATION) is ~ closely associated \'lith 

one end of this scale, you might place your mark as follows: 

GRADUATION 

Joy X Sorrow 

If you feel that the concept is quite closely related to one side of the 

scale, you might place your check as follows: 
Joy X Sorrow 

If the concept seems ~ slightly related to one side as opposed to the 

other, you might place your che~k as follows: 
Joy X Sorro\,1 

If you think that both sides of the scale are egually associated with the 

contept, you would check the middle space on the scale. 

," Joy x Sorrow 

Make each item a separate and independent judgment. Work, at ~ fairly high 

rate of speed without worrying or puzzling over individual, items for long 

periods. It is your first impression that is desired. There are no.oright 

or wrong answers • 
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HOW YOU'VIEW YOURSELF IN DEALING WITH AGGRESSIVE AND ACTING OUT ADOLESCENTS 

~ , 

(DELINQUENTS, CHINS, ETC.) 

Hard' Soft - .. ~ 

Weak Strong 

Jleavy Light 

Large Small 

Humorous Serious 

Fragi 1 e Tough 

Potent Impotent 
--...,., -'<>"<--

Feeble Vigorous 

Narrow Wide 

Smooth Rough 

Knowing Not knowing 

Brave Cowardly 

Powerful Weak 

Soft 
-~ 

Loud 

Shallow Deep • 
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AN AGGRESSIVE OR ACTING OUT ADOLESCENT (DELINQUENT, CHINS" ETC.) 

Pessimistic ___ Optimistic 

Complete ___ Incomplete 

Negative Positive ---
Bad Good ---

Sociable Unsociable ---
Kind Crue1 --...., 

Ungrateful Grateful --,....-
Dirty Clean ---

Beauti ful __ Ugly 

Pleasurable Painful ---
Unimportant ___ Important 

Successful Unsuccessful ---
Low Hi h 

'-- 9 

Nice ___ Awful 

Foul 
--.r- _~ __ Fragrant 
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INSTRt)~fIONS FOR THE TRAINER 

/ 
At the beginnin~,Qf<1:his section of training, provide a brief 

explanation of what role playing involves. Below is a description of 

role playing that may be used as a guide. 

Role playing involves acting like a particular person. You will 

be given a script that describes the character of a boy or a girl. 

From this description, attempt to th-ink, feel, and behave as if you 

were in fact that person. 

Also inform the subjects: 

1. To carefully read their script, spending a minute or two thinking 

about their role. 

2. To become as involved in their particular role as they can comfort­

ably do so. 

3. For those who are pl ayinlg the rol es of the youth to resist the 

suggestions of the counselor for a while, not giving in very easily. 

4. To complete the enactment of the scene in approximately a minutes. 

At the completion, they are to switch roles and repeat thE:! scene, 

allowing any observe~s to parti ci pate and pl ayers to enact other rol es. 

Next, break the group into two sections and provide thel}1 with sets of scripts. 

Each participant will receive: 1) an instruction sheet, 2) a description of 

the general situation, and 3) for the people \</ho are playing the parts of 

the youth, a description of the youth. Subjects who are role playing the 

counselor will not receive such a description. 

Also, assign trainers to both of the sections. Their responsibilities 
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L 
will include: 1) monitoring the enactments, 2) providing any needed assist­

ance, and 3) stopping the scene at the end of 8 minutes. In addition, they 

will help rearrange the roles, allowing any observers to participate and 

players to enact other roles. 

At the compl eti on of the:~ two enactments of the i nci dent, meet together 

with all of the sections. First, hand out'the list of "relevant issues. 1I 

Then facilitate a discussfon of these and any other issues of the scene, 

and of any personal feelings and/or concerns of the subjects. Discuss how 

the incidents were resolved by the different sections a~d how that seemed 

to work. 00 not bring in the "correct" method of handling the situation 

that was agreed upon by the "panel of experts. II 

If the subjects ask any specific questions about their roles, 

encourage them to carefully re-read their script. It may be helpful 

to state at some point that there are no ri ght or wrong ways to role pl ay 

a particular person. 
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INSTRUCTIONS FOR STAFF WHO ARE PLAYING THE ROLE OF THE'COUNSELOR 

There will be two parts to the enactment - the crisis period when 

youth are acting out (yelling, fighting, pushing, etc.) and the discussion 

period when the incident is resolved. 

You will be both a participant and a coordinator of this role playing 

scene. Your responsibility will include beginning the role play;'ng scene. 

How the particular incident begins will be stated in the description of 

the general situation. In addition, make sure that all of your section 

know who is playing which role (e.g., introduce people). 

During the enactment of the scene, if it is desirable to include 

other youth and/or counselors in the scene, you will instruct one or more 

of the observers to playa particuhr role. Also, if it seems more 

appropriate to move the location of the incident (e.g., isolate involved 

youth from the rest of the cottage), inform the other p1 ayers where the 

new location is. However, it is up to the judgment of the staff who are 

playing the l roles of the youth whether to cooperate or resist. 

Prior to beginning the enactment" rea.d carefully the general 

description of the incident and spend a few minutes trying to imagine 

what the youth would really be like and how you might respond to them. 

If it sl.~ems more appropriate for the scene to be enacted using youth of 

the opposite sex (girls instead of boys) feel free to discuss an alteration 

of thf~ scene, before beginning. There v/i11 be approximately 8 minutes in 

which to enact the Scene. 
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INSTRUCTIONS FOR STAFF \~HO ARE PLAYING THE ROLE OF YOUTH 
. - . 

ihere will be ,two parts to the enactment of the scene - a crisis period 

when you and other youth are acting out (yelling, fighting, pushing, etc.) 

and a discussion period when the incident is resolved. The ~oun~q1or will 

act as the coordinator, decidigg when the scene begins. If he thinks that 

it is necessary to include other youth or counselors in the scene, he will 

instruct one or more of the observers to playa particular role. Also, if 

the counselor thinks that it is appropriate to move the location of the inci­

dent to, for example, a more isolated place such as th"e,staff room of the 

cottage, he. has been instructed to inform you of the move. However, it is 

your decision whether to cooperate or not, depending upon your perception 

of the role that you are playing. 

Prior to the beginning of the enactment, read carefully your script 

and spend a few minutes trying- to imagine how the youth would think and 

behave. During the actual rol e pl aying, respond to suggestions and/or 

demands of the counselor when it seems to you (again fronf'lthe perspective 

of the youth that you are playing) that he is dealing effectively with 

the inci dent. There will be approximately 8 minutes in whi ch to enact the 

scene. 

If it seems more appropriate for the scene to be enacted using youth 

of the opposite sex (girls instead of boys) feel free to discuss an 

alteration of the scene, before beginning. 
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SCENARIO 1 

Genet~a 1 5i tuati on 

John, who has been involved in a lot of fights in the past, has been 

trying 'to pil;k a fight with Mark~ a quiet and unassuming boy who recently 

came to the cotta~e. John has been insulting Mark all day, and as the 

boys are leaving foy' dinner, JOhn tries to trip him. Mark blo\'ls up, turns 

around and pushes John. They begin to shoutat~ach other. This all occur's 

in the cottage in the presence of the other youth and one counselor. 

The scene, begins with the counselor having the youth leave for central, 

dining. At the end of the line is John and Mark. The other counselor is 

wi thiri hailing di stance up ahead at the begi nning of the 1 ine 'Ilhen John 

tries to trip Mark. 

John 

Mark has been accusing you behind your back of stealing his 

cigarettes (you smoke Marlboros). You know that it's a lie and 

you are enraged that he is spreading these rumors. You feel like 

kicking the "shit" out of him and teaching him a lesson. You 

al ready know that the! counselor has an in for you because of fights 

that you've gotten into before. Also, Mark has been brown nosing 

the counselor ever since he came to the cottage. You are doubly 

sure that the counselor will blame any trouble that happens on you. 
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Mark 

"~,I 

You are positive that John stole·~our cigarettes. He was 

snooping around your bed just before youd;scovered them missing. 

Al so, he smokes your brand - Marl boros. You have tal ked with some 

of the other guys;n the cottage who think that he stole th'em~' \ On 

top of that, thi s guy has been insul ting you all day, and you don I t· 

know why. Vouive just about reached your limit when he trips you. 

The time has come to show this guy and the rest of the cottage that 

you aren't going to be pushed around by anyone and that yoU can stand 

up for yours'e1f. And you don't need any help from counselors or 

guys to do it. 
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SCENARIO 2 

General Situation 

There have been rumors all day of a weapon beinq smuggled into 

the cottage yesterday (Sunday) when a number of youth returned from 

weekends. Also, there have been rumors of plans to kntfe some guy. 

When some of the boys had been asked about these rumors, they had 

been evasive. A1so J one of the youth, Bill, has been upset all 

week about his brother who got into a fight and was hospitalized. 

He and Fred, another youth, have been together, and apart from 

the rest of the group all evening. 

The cottage has just returned from central dining. People 

are getting ready for a softball game tonight with some other 

cottages, The counselor is afraid that there might be trouble 

tonig~t and has decided to find the knife before the cottage leaves 

for the game. The other counselor has al ready left to help the 

R.T. get some equipment. 

The scene begins with the counselor approaching Bill and 

. Fred to question them about these rumors. 
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You have been a'friend,:of Bill and his brother for a long time. 

Over the weekend, you visited the brother in the hospital and 

discovered'that he had been stabbed. You were enraged when you 

heard that the assai 1 ant was 1 et free. When you talked to Bi 11 

yesterday he asked you to bring back, a JlpresentJl for this guy. 

v 

At that time ,you were sure about it - smuggling back a knife. 

Howev~r. now you are not so sure. You still want to see this guy 

get his punishment, but you don't want Bill to get into any trouble. 

Whatever happens, you aren't going to tell 'on him. 

:i 
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Bill 

Last we~kend, your brother got jumped by some gUY frqm 

another cottage (who happened to be on a weekend visit). Your 

brother told the police who did it, but because there were no 

wi tnesses, nothi ng happened to ttli s guy. Your brother is in 

the hospital. You are angt'y and have decided to pUhish this guy 

yourself. Fred smuggled a knife into the cottage when he 

returned from his weekend visit yesterday. You are going to 

jump this guy dur'!ng the softball game •. 
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SCENARIO 3 

General Situation 

A counselor, who happens to be th~ on 1 y staff pel·son in 

the cottage, discovers three boys passing a joint ... John. Mark, 

and Chris. When he tries to stop them, they begin swearing at 

him and telling him to mind his own business. They accuse the 

counselor of smoking dope and conclude that they should be able 

to do so also. It's Sunday afternoon with no activities scheduled. 

Most of the youth in the cottage are bored and a bit restless~ 

John has been getting into some trouble and wanting to get 

transferred to another cottage. Mark just returned from his 

weekend early, refusing to talk about it. Chris looks up to 

these two guys and tends to go along wi th them. 

The scene begins with the counselor telling the three boys 

to give him the joint. They refuse. 
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John -

You've had enough of this place. People are always staring 

at you and bothering you. You want to be in another cottage Where 

all your/lriends.ane and where people are a lot more understanding. 

You have been 'giving the counselors a hard time and have been 

getting into trouble, hoping they will tire of you and transfer 

you out. You have aSked all the counselors to 1 et you take a 

test (Jesness), but they refuse. You think that they have it in for 

you and will never let you out. 

111 



Chris 

YouJ~ve spent the whole weekend in the cottage and are. 

bor~:c:! silly. You like and respect John and r1ark; when they 

a:sked if you wanted to smoke and "get off" you readily agreed. 
ii 

You're going to show them that you are not afraid of anything, 

even if the counselor finds out. 
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Mark -

You've just returned from a weekend pass early. You got 

into a fight with your parents about staying out late last night. 

They started yelling at you and would not listen to your eXI~use. 
.' 

They said that if you COUldn't get along at home, then mC\yb~~ 

you shouldn't come back. Although you're angry at them now, 

you want to be re1eased to your parents. The thought of a 

group home placement is scarey; you are depressed. You are 

afraid to talk to any of the counselors because they might 
• 

concl ude that home, in fact, is not the place for yoU to be 

rel eased. You want to forget the whole thing and get away, 

at least in your mind. 
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SCENARIO 4 

General Situation 

Things are very quiet on a Saturday afternoon. One of the 

counselors has takelJ a few of the girls shopping, leaving only 

one counselor in the cottage. The mail arrived recently and was 

passed out to the girls about ten minutes ago. 

There has been a lot of tension among the giris for the 

last couple of days. It has centered around two girls - Cathy, 

who happens to be black. and Mary, who is white. They have been 

angry at each other over some guy. 

Cathy comes out of her room with a letter in her hand and 

begins yelling at Mary. As the two girls start pushing and 

fighting other girls begin to take sides on the basis of race. 

The scen~ begins as Cathy leaves her room and beqins yelling 

at Mary. 
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Cathy has been calling you names, fronting you off. and 

pushing you around for the last couple of days. She is angry 

at you for writing a letter to John, who is (or was) her 

boyfriend. She did not believe you when you told her during 

group that John had begun writing to you and had been chasing 

you around for the last month. 

You have just about lost your patience with her when she 

begins yelling at you. 
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Cathy 

You just received a letter from your boyfriend, John, who 

says that he wants to break up. In the 1 ast fe\,1 weeks he has 

been less friendly. r~ary has been writing to him during this 

time and probably caused the br~ak-up. You were angry at Mary 

before, and now you are enraged. When you confronted her in a 

group meeting last week she stated that John had started writing 

to her first. However, you know that that is a lie. He would 

never do that. Since that meeting, you have been calling her 
-',' 

down; but she refuses to fight. Now you are going to get her 

fot' sure. 

'T" 
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SCENARIO 5 

General Situation 

Mike. Rich, and Gary ha¥e been off by themselves for most 

of the evening. Mike has been'upset about a call that he received 
. ' \' 

1 ast ni ght. Ri ch ju::;t returned: from hal ding where he had been 

sent for a fight. tarlier in the evenin9 he had talked with the 

TTe. Gary just arrived in the cottage a few weeks ago. 

It i sabout 9 :00 and time for the showers to begin. The 

other counselor has just been call ed to another cottage to hel p 

quiet down some boys. As the counselor walks out of one of the 

dorms and into the hallway. i~ike. Rich, and Gary corner him and 

boldly demand the keys. Mike says that they are taking off and 

to give him the keys. Rich and Gary, who seem to be nervous. tell 

him to hurry up. 

The scene begins with Mike demanding the keys • 
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Mike 

You just got d call from your girlfriend, Bar~~ last night. 

She '",as upset and scared, having just gotten into a f; ght wi th 

her paren ts. They kicked her out. of the house. She doesn't know 

what to do and is turning to you for help. Ther~;s a pick-up 

out on her. She is thinking of leaving the state. You can't let 

her go by herself and have decided to split with her. You are 

going to meet at a friend's house at about midnight tonight. 

1" 
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Rich 

This guy in C-8 has been giving you a hard time for the last 

week. He has been calling you down 'at school. He is bi~ and 

you are scared of him. You got into a fi gilt wi th him two ni ghts 

ago and got the "shit" kicked out of you. You spent yesterday 

and today in holding. You will go back to school tomorrow where 

this guy has threatened to take care of you for good. You talked 

with the TTC earlier tonight, but it was a waste of time. He 

wouldn't do anything but talk about it. 

It was hot in holding and it's like an ~ven in the cottage. 

You are nervous and confused. When Mi ke asked you if 'You wanted 

to split, you jumped at the chance. 

However, as Mike demands the keys from the counselor, you 

begin to have second thoughts. You remember that your parents 

are coming up to visit you. You wonder what they will think of 

you spl i tting. 
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You I ve been )'i n the cottage for blo weeks and do not 1 ike it. 

Most of the counselors are unfair. They won't let you go on 

visits and don't trust you. The only one that has been friendly 

is the counselor that is working tonight. But you want your freedom 

badl y and 'tloul d 1 i ke to spl it. When Mi ke asked you if you \'1anted 

to split, you quickly said yes. 
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SCENARIO 6 

General Situation 

Joe has been angry ever since the dance with Mount View Girls ' 

School was cancel 1 ed for toni ght. He had been 1 ooking forward to 

seeing his girlfriend. When he discovered the cancellation, he 

had even asked for permission to call her. 

Joe and a few other boys ~lre si tting around drinking cokes 

in the day room on a very hot Saturday afternoon. One of the other 

boys, Rich, d;.1res Joe to throw a bottle against the ".Jall to break 

it. Joe goe~ ahead ~nd does it. 

The sr~~ne begins as the only counselor in the cottage hears 

a bottle breaking~ 
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Joe 

"ou are angry about the cancel 1 ation of the dance. You were 

100kir,lg forward to seeing your girlfriend who is at Mount View Girls' 

School, and would have been at the dance. In a letter that you 

just received, she had seemed nervous and had said that she was 

scared at being there. Some of the girls \'Jere pushing her around 

and onle had threatened to beat her up. You don't understand why 

she ha(~ to be sent there or \'/hy she is getting pushed around. She 

is loo~~ing to you for comfort and support. You have to see her. 

You ha'J'e talked \'/ith one of the other counselors about the problem 

and had asked for permission to call her. He had refused, only 

because of a lack of time (or so he had said). This angered you 

even moire. So when Ri ch dared you to throw the bottl e, you were 

angry, didn't care what happened to you, and gladly did it. 
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Rich -

You were looking forward to the dance and had be.come angry 

when it was cancelled. Also, you are still pissed off at Joe 

for not loaning you any money last week when you were broke. YoU 

sort of wanted to see him get intb soI)1e trouble. With him al ready 

mad, and you irritated, it was easy for you to dare him to throw 

his bottle of coke. You figured that that ought to fix him. 
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