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SUMNARY FINDINGS 

1. RECIDIVISN. Comparing recidivism data using several 

different approaches, there is very little difference 

bet~een Day Care graduates and controls on most measures. 

For all ;uveniles graduated from Day Care com'Jared with all 

control subiects, the percent of males with re-refer~als is 

substantially equivalent, while a somewhat larger proportion 

of Day Care girls are re .... referred than are Ranch females 

(67% to 50%0. In addition, experimental females tend to 

have their fi~st referral sooner than controls. Comparing 

only graduates of both Day Care and Ranch nrog~arns, the Day 

Care youths tend to be re-referred at a higher r.ate than 

Ranch graduates~ however, there is an indication that this 

trend is changing toward lower recidivism for second year 

Day Care graduates. There was no significant difference in 

subsequent Ranch placement when comparing Day Car.e ;uveniles 

with those placed in private institutions or foster homes. 

The comparisons between Day Care and Ranch graduates are 

influenced by the fact that 1) the Day Care youths were 

initially more delinquent, and 2) the number of Ranch graduates 

is as yet small (7 males, 7 females). 

2. COST COMPARISON. Costs of the program during the second 

year: ,(9'-months) were $1,070.03 per ward per month. This figure 

is 30% lower than for the first year, and it is quite similar 

vi 



to expenses incurred at the County ranches ... -the most likEly 

place juveniles would have gone had there been no Day Treatment 

Program. It is possible that project expenses can be reduced 

without seriously affecting program impact. 

3. ACHIEVE}ffiNT TESTS. California Achievement Test scores 

have shown significant grade equivalent increases in all areas, 

with about 7 months' improvement in most subtests during the 

four month Day Care Program. 

4. SCHOOL ADJUSTMENT. Overall, "behavior modification" points 

related to school, while at the Center, show no improvement. 

In terms of overt behavior: 1) 26% of the youths have returned 

to school programs, for those with pre-post data available~ 

2) there has been a significant increase in grade point average 

("D II to "C"); and 3) a significant decrease in absentee rate 

(31% to 21%). 

5. SELF CONCEPT. As measured by eight subscales of the 

Tennessee Self-Concept Scale (1SCS), pre-posttest comparisons 

of Day Care youths indicate significant improvement only in 

the area of "Moral-Ethica~ Self." The posttest remains below 

the "normal" range for most areas of the test; however, programs 

for juvenile delinquents typically do not have much inlpact on 

self-concept as measured by the TSCS. 

6. FAMILY FUNCTIONING. As seen by Probation Officers, there 

was improvement in the areas of parent-child communication and 

relations, sibling relations, and very limited improvement of 

total family stability and work situation. parents of a 

vii 



majority of program participants indicated that they were 

having less trouble with their child in one or more areas 

after the program. Sixty-two percent of the parents felt 

Day Care had been a good choice for their son or daughter, 

and 38% felt that out-of-home placement would have been 

better. 

7. SECOND YEAR IMPROVEMENT. Second year Day Treatment clients 

have significantly better behavior and academic performance 

than first year participants. Modifications in the program 

resulting from the first year's experience are apparently 

having a positive effect. 

8. OUT-OF-HOME PLACEMENT ALTERNATIVE. Of the 1202 601 and 

602 cases referred to the Resources Review Board for out-of-

home placement, 272 (22.6%) were deemed eligible for the Day 

Center. Of these 272 juveniles, there were 110 selected at 

random and enrolled in Day Treatment. Approximately 75% 

of the juveniles enrolled havi= graduated from the program. 

Most of the failures have been sent to one of the county 

ranches. 
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RECOM.MENDATIONS 

The recoIDplendations that follmv are offered as 

suggestions based on interpreations of the results of the 

research effort. They are given as possible directions for 

improvement, rather than as simple criticism of the present 

Program. 

1. Change of physical plant set-up. 

In terms of probation staff interaction with Day Center 

youth, the layout of the buildings currently housing the 

Center appears to be a negative factor. The Probation 

Officers and Center secretary are all located in one large 

room, isolated from the other parts of the Center~ and lacking 

private offices or even partitioning that would encourage con­

fidentiality and closeness. The noise level and constant 

activity also seem to be detrimental to productivity_ By 

being isolated from the rest of the Center, there seems to be 

an implicit restriction to the effect that the youth must have 

a defined problem to discuss at a formal level before entering 

the staff area. 

A recommended change is to a location that would: 

1) allow private or twb-person offices, thereby increasing 

the potential for confidential conversations; 2) put Probation 

Officers and teachers' offices adjacent to a recreation room 

0,"; kitchen to encourage youth-s taff interac tion on an informal 

basis, e.g., if the Center could be located in a duplex or 

one-family dwelling, a portion of the living room area could 

i}} 
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be partitioned into offices, each having access from the 

living room, while the remainder of the space could serve as 

a recreation area; 3) be more centrally located in terms of 

residence of the youth served, thus eliminating some of the 

transportation expense, and, hopefully, encouraging greater 

interest and participation on the p~rt of parents. 

2. Place more individualized emphasis in the school program. 

The school program is currently individualized to the extent 

that each youth is given ~ssignments geared ,to his current 

abilities and achievement, but the program as a whole seems to 

emphasize the traditional in terms of type of materials covered 

and teaching methods. The current teacher-student ratio 

(1:6, or 1:8 at full capacity), is such that even more 

individualized programs, related to each student's interests 

and goals, should be feasible. With careful planning, it could 

be possible to show the necessity and relevance of academic 

achievement to almost any existing interest or goal of the 

youth. By relating school subjects to each youth's needs, 

one would expect an increase in motivation and, consequently, 

achievemen t. 

3. Change the Jeligibility and selection criteria in order 

that some youths not yet destined for out-of-home placement can 

be treated. It may also be useful to include in the Program 
. . 

fOl~ler ranch residents who still need closer supervision than 

simply being released back to the community, 

x 



4. Include on the teaching staff someone with a backgrQund 

or interest in the math/science area, home economics, or 

perhaps the behavioral sciences in order that these areas can 

be better represented in the curriculum and training. 

5. Allow full authority for all aspects of the Program to 

rest in one individual. The presentbi-administrative 

structure is functional, but it is not as efficient as a single 

authority structure. Both the Project Director and the Principal 

of Osborne School .make this suggestion (see Appendices A and B). 

6. Continue to examine ways in which costs can be 

reduced, e,g., moving to a more central location in order to 

reduce transportation expenses. The Day Treatment Program in 

San Diego may provide a model for cost reduction. 

xi 
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INTRODUCTION 

In Santa Clara County a gap has existed in alternatives 

for treatment of troubled youth. As a result of this gap, 

certain youths have been needlessly placed in foster homes 

(FH) , group homes (GrFH), private institutions (PIP), county 

ranches a~d the California Youth Authority (CYA). These are 

youths needing more attention than is available under normal 

probation supervision, with out-of-home placement being the 

only way to provide the necessary level of attention and 

supervision. Since foster and group homes are difficult to 

find, these youngsters are often placed in twenty-four hour 

institutional care. This type of intensive treatment may 

be unnecessary for many individuals with family or adjustment 

problems who represent no criminal threat to the community. 

Even where intensive treatment is necessary, it can be 

argued that improvement in behavior is longer lasting if that 

treatment encompasses directly the relationships, stress, and 

temptations to which the 3uvenile returns upon leaving 

institutionalization. It is not uncommon for youngsters to 

show excellent adjustment in an institutional setting, yet 

revert almost immediately to old patterns of behavior on 

returning home. 

Twenty-four hour care has the additional disadvantage 

of increasing the probability that the individual will be 

1 
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labeled "delinquent" by relatives, friends) and by the child 

himself. Acceptance of the label may lead to behavior 

prescribed by the role that the label suggests. This "se1f­

fulfilling prophecy" is less likely to be a problem where the 

juvenile is treated in a "school-like" setting during normal 

school hours, and .returns to his family and associates at ' 

other times. 

-The concept of day care centers has been explored by a 

number 6f Probation Departments as an alternative to 

twenty-four hour care. The day center is a location where 

youngsters go during the day for school and group or 

indiv2.dual counseling, while continuing to live at home. The 

client remains a member of the family unit, while the staff 

works to resolve both his educational and family problems. 

The day center concept has been implemented on an 

experimental basis in Santa Clara County to determine the 

feasibility and effectiveness with t,he local population, 

and to provide research data for decisions on maintaining 

this type of program. Youngsters are brought to the Center 

Monday through Friday and spend from 9~00 a.m. to 3:30 p.m. 

in the Center s activities, which consist of an individualized 

educational program supplemented with community and small 

group meetings, and individual contacts ~\lit:h Probation Officers~ 

probation Officers also work with the families d'uring the day 

and evening and maintain ongoing contact with youtns who ,have 

graduated from the program and their families, saturdays are 
(: .,.t" 

usually scheduled for a variety of " cu1turalenrichment ll
' 

~1 • 

activities. 
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The focus of the program at the Center is a full-day, 

year-round school program. At present, juveniles are scheduled 

to remain in the formalized education and treatment program 

provided-at the Center for approximately four months; then 

they "graduate" into eight months of aftercare. The program 

at the Center is able to handle about 24 youths at any given 

time.~-Jith an average length of stay of four months, the 

program can handle at least 72 youths per year. 

Four experienced probation officers counsel with students 

and their families during the client·s four months at the 

Center and during the eight month aftercare period. It was 

initially expected that each probation officer would carry 

an average caseload of 18 youths (6 in the Center program 

and 12 in aftercare). 

Three teachers provide individual, group, and team 

teaching to the youngsters with a maximum student/teacher 

ratio of 8 to 1. The school portion of the Center provides 

a curriculum which meets high school requirements. 

Transportation Officers ( one full-time and one half-time) 

transport youngsters to and from the Center and cultural 

enrichment trips as required. They also transport youngsters 

on school field trips and handle emergency needs. 

A supervising Group Counselor coordinates the school 

and treatment portions of the program. He is actively involved 

in counseling, and the handling of disciplinary problems. 

The counselor develops and directs the numerous cultural act­

ivities held weekly on Saturdays. He also recruits, directs, 

and coordinates volunteers in the program. 
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The Proiect Director is adrninistr.atively responsible 

for the Center1s operation. The Director supervises the 

Probation Officers, Group Counselor, Transportation Officers, 

and a secretary directly. He indirectly supervises the school 

staff, which is under the direct supervision of the Principal 

of Osborne School. The Program Director is also responsible 

for a public relations effort with public/private agencies 

and the community at large. 

Most of the detailed reporting regarding the establishment 

and fUnctioning of the program, including management issues, 

problems, etc. is being handled by the Project Director (see 

Appendix A). The principal in charge of the education portion 

of the program has also made comments concerning the project 

(see Appendix B). 

The local Day Treatment Program has been established on 

an experimental basis because of the lack of research or 

evaluation in connection ~Yith day centers in other counties. 

Under a subcontract with Santa Clara County, the American 

Justice Institute is providing assistance in the areas of 

research and evaluation for the Juvenile Probation Day Care 

Program, relative to establishing data collection techniques 

and instruments, data analysis, and reporting. 

:J 
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Evaluation Methodology 

The objectives, as stated in the grant proposal, are: 

(1) Establish a Day Care Center as an alternative to out-of­

home placement; (2) develop cost-effectiveness estimates; 

(3) increase academic achievement; (4) improve attitudes 

and motivation toward education; (5) decrease post-center 

truancy; (6) decrease subsequent arrests; (7) improve self­

concept; and (8) improve behavioral fUnctioning of family 

system. , 

In order'to evaluate the achievement of the proposed 

objectives, it has first been nece~sary to identify those 

youth being considered for out-of-home placement. This has 

been accomplished through cooperation of the Resources Review 

Board (RRB), a departmental committee through which all 

out-of-home placements (except placement with a relative) 

must be cleared. Not all youth presented to the RRB are 

appropriat~ for the Day Center Program due to age, reason 

for placement, etc. Therefore, a set of eligibility criteria 

was established (see attachments) to identify those youth 

acceptable for the Day Center.-

For the purpose of comparing treatment effects of the 

Day Center with other types of placement, it is necessary 

that the groups come from essentially the same population. 

This has been achieved through a random selection process, 

A representative of the Day Center attends RRB meetings, 

and determines whether the juvenile is eligible for the 
-

program based on the list of criteria. If eligibility is 
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established, a number is drawn from one of the random number 

pools (separate pools for boys and girls) to determine ~hether 

the youth will be assigned to experimental (Day Center) or 

control (other placement) status~ 

Since October 12) 1971, when screening for the project 

began, through June 15, 1973, 1201 601 and 602 cases have 

been referred to the RRB. The terms "60111 and I, 602" refer 

to Sections 601 and 602 of the Welfare and Institutions Code. 

Section 601 involves truancy, run-aways, and similar offenses 

which are less serious in nature than robbery, burglary, or 

other crimes included under Section 602. Of the total .1202 

juveniles, 272 (22.6%) have been deemed eligible for the Day 

Center, e.g. must have been recommended for out-of-home p1ace­

menS between the age of 14 and 18, not a severe threat to 

community or self, educable, and parents have agreed to 

participate in the treatment. Sixty-four of the 272 cases 

were not subjected to random selection because intake to the 

Center was closed. Of the remaining 208 cases, 110 (73 boys, 

6 

37 girls) were assigned to experimental status; and 71 (46 boys, 

25 girls) to'control status. Court eligibility and program 

refusal by youngsters and/or parents (experimental only) 

eliminated 27 from the total study sample of 208 cases. (For 

a more complete summary, see Figure 1 on the following page.) 

It is this group of 181 experimental and contrdL youth who are 

being examined in detail to determine the feasibility, risks, 

and effects of the Day Center Progr:am. 

\ 
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Figure 1 

RESOURCES REVIEW BOARD Su}~RY 

10/12/71 - 9/30/72 

r Ineligible . 'I 
Total=930 
635 M, 295 F 

r-I Experimental 
Total=l10 
73 M, 37 F 

f1ft601 & 602 
Referrals = 1202 

. 824 Male 378 Female 

\ 
Eligible 
N=272 (22.6%) 
189 M, 83 F 

--.----. ;-__ --l.-__ , 

Control I Not assigned 
Tota1=71 Intake close 
46 M, 25 F T=64 

51 M, 13 F 

7 

Refusal or 
Court ineligible 
or Petition 
dismissed­
Total=27 
19 M, 8 F 
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procedures and InstrL~ents 

Table 1 briefly describes the procedures and instruments 

used to evaluate the achievement of program objectives. 

Interpersonal Maturity Level 

8 

A tool that is being examined as an important aspect of 

the research phase as well as treatment is Interpersonal 

Maturity Level (I-Level). I-Level is ~onsidered a valuable 

classification scheme for understanding delinquent behavior 

and aiding in treatment programming, and is used extellsively 

with Day Center youth for these purposes. This classification 

scheme focuses upon the ways in which the delinquent is able to 

see himself and the world, especially in terms of emotions and 

motivations. 

Theoretical Frame of Reference 

Seven successive stages of interpersonal maturity 

characterize psychological development. They range from ·the 

least mature, which resembles the interpersonal interactions 

of a newborn infant, to an ideal of social maturity which is 

seldom or never reached in our present culture. Each of the 

seven stages or levels is defined by a crucial interpersonal 

problem which must be solved before further progress toward 

maturity can occur. All persons do not necessarily work their 

way through each stage but may become fixed at a particular 

level. The range of maturity levels found in a delinquent 

popUlation is from Maturity Level 2 (integration Level 2 or 

1 2) to Maturity Level 5 (IS)' Level 5 is infrequent enough that, 

for all prac tical purposes, use of Levels 2 through 4 de.scribes 

I 



TABLE 1 

Objectives of the Program and Procedures Used to Measure Program Success 

Objective 

A. (1) Diversion from out­
of home placement 

(2) Cost effectiveness 

B. Improve academic 
achievement 

C. Improve Attitude and 
Motivation toward 
education 

D. Decrease post day 
care truancy 

E. Decrease subsequent 
arrests 

Procedure 

Examine RRB records for 
numbers of referred place­
ments; follow court records 
for actual placements and 
durations. 

\Compare Day Center cos ts with 
cost of other placements 
based on County cost data. 

Instrument 

Test day care youth and ranch California Achievement Tests 
controls on a pre-post program 
basis. Analyze gains within 
and between groups. 

EXAIIline school-related weekly 
"behavior modification" points 
for changes during program. 
Examine Youngster Behavior Youngster Behavior Inventory 
Inventory ratings by teachers. 
Interview youths re: goals 
and attitudes AJI Juvenile Interview 
Follow-up of youths released 
from program to determine school 
enrollment and grades 

Examine school records on a 
pre-post basis for differences 
in attendance rate 

Examine probation files of all 
experimental and control youths 
periodically to determine number 
and s~verity of referrals to 
juvenile court. 
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Objective 

F. Improve self-concept 

G. Improve family 
behavioral functioning 

TABLE 1 (Cont.) 

Procedure 

Test Day Care youths 
pre and pos t program 
for differences in 
self concept 

Examine family 
questionnaires and 
probation staff interviews 
for perceived changes in 
family functioning 

Instrument 

Tennessee Self Concept Scale 

Family Ques tionnaire 
Day Care Staff Interview 
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the juvenile population. A brief description of these 

levels follows: 

11 

Maturity Level 2 (12): The individual whose interpersonal 

understanding and behavior are integrated at this level is 

primarily involved \vith demands that the world take care of him. 

He sees others primarily as "givers" or "withholders. I, He 

behaves impulsively, unaware of the effects of his behavior 

on others. 

Maturity Level 3 (1
3
): The individual who operates at 

this level is attempting to manipulate his environment in 

order to get what he wants. In contrast to Level 2, he is 

at least aware that his own behavior has something to do with 

whether or not ne gets what he wants. 

Maturity Level 4 (I): An individual whose understanding 
4 

and behavior are integrated at this level has internalized a -

set of standards by which he judges his and others \ behavior. 

He is aware of the infl:uence of others on him and their 

expec tations of him. ['0 a certain extent, he is aware of the 

effects of his own behavior on others. 

It should be stressed that interpersonal development is 

viewed as a continuum. The successive steps or levels which 

are described in th~s theory are seen as definable points along 

the con tinuum. As such, th~y represen t "ideal typ~s. " 

Individuals are not classified at the level which reflects 

their maximum capabilities under conditions of extreme comfort, 

but rather are categorized at that level which represents their 

typical level of functioning or their capacity to function 

under conditions of stress. This rating of basal level has 
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the advantage of permitting more accurate predictions of 

behavior in a delinquent population. 

Nine Delinquent Subtlpes 

12 

In 1961, an elaboration of the Maturity Level Classification 

was developed for use in the Community Treatment Project. 

In part, the elaboration \Olas drawn from the work of the 

California youth Authority Committee on Standard Nomenclature 

in an effort to describe more specifically the juvenile 

population. 

The "Interpersonal Haturity Level Classification: Juvenilel~ 

subdivided the three major types described above into nine 

delinquent subtypes as follows: 

Code Name Delinguent Subtype 

As Unsocialized, Aggressive "demanding" 
12 

Ap Unsocialized, Passive " complaining" 

Cfm Conformist, Immature II conforti1ing" 

13 cfc Conformis t, Cultural "confonning" . 

Mp Manipulator "manipu1a ting" 

Na Neurotic, Acting-01;lt "defending" 
14 

Nx Neurotic, Anxious "defending" 

r-' 
v~ Cultural Identifier '(identifying'! 

Se Situational Emotional "identifying'~ 
Reaction 
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Whereas the Maturity Level classification represented 

a categorization of the individual's level of perceptual 

differentiation, the subtype represented a categorization 

of the individual's response to his view of the world. 

These nine subtypes then were described by lists of 

item definitions which characterized the manner in which each 

group perceived the world, responded to the world, and were 

perceived by others. 

Day Center Use 

13 

I-level rating is used extensively in diagnosing and 

determining appropriate treatment for the Day Center youths. 

For each subtype, there is available a printed handout relating 

relevant characteristics and proposing general guidelines for 

treatment; e.g., I Nx--major focus on developing internal, 
1+ 

psychological controls--areas of conflict between minor and 

Officer should be chosen so that minor may sometimes "win 

the argument" wihout being lost to the program--. 

After an I-level diagnosis has been determined~ through 

taped interviews rated by at least two different people, the 

Day Center staff meets to discuss specific treatment concepts 

for the individual youth. With all staff aware of the I-level 

classification, anticipation of particular modes of behavior 

is more readily achieved and predetermined modes of punishment 

or treatment, appropriate to the given classification, can be 

more consistently applied. As another step in the treatment 

process, the s.taff has been interviewed to determine which 
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Probation Officer and teacher is most compatible, in terms 

of I-level classifications. 

Appendix C, Table V, indicates the disbribution of 

I-level classifications for experimental and control youth 

for the second year. As evidenced by the table, control 

youth I-Ietvels have not been very systematically obt~ined. 

Where appropriate, these ratings will be examined in 

relationship to project objectives, but for the most part, 

the number of youths falling into each classification is not 

sufficiently large for meaningful comparisons at this time, 

although some trends seem to be appearing as the numbers 

. increase. 

It is anticipated that, with increased numbers, I-level 

rating may prove to be a valuable tool for determining type 

of placement as well as treatment within a given placement • 
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DETAILED RESULTS 

Results have been organized around the project 

objectives previously outlined. A summary of the findings 

and resulting recommendations was included abovel . Subjective 

evaluations of the program results by project administrators 

and community agencies can be found in Appendix A and 

Appendix B. 

A. Diversion from out-of-home placement. As of June 15, 1973, 

110 youths had been enrolled in the Day Treatment Center, and 

71 controls had been selected for comparison. By virtue of 

the established selection criteria, all these youths were 

destined for out-of-home placement prior to their being 

assigned to the experimental or control group. In tenns of 

RRB recommendation, the breakdown by percentage and number 

for the entire group and for the subgroups (experimental and 

control), is given in Table 2. 

""RRB 
Rec 

TABLE 2 

RRB Recommendations for Total population, 
Experimental Group, and Control Group 

R)(.o r.11l11-

N % N % 
Total 

N % 

Ranch 81 I 74.3 40 56.3 121 67 :2 
FH 7 6.4 8 11.3 
FH/PIP 14 12.8 15 21.1 
PIP 5 4.6 3 4.2 
FH/RH 2 1.8 3 4.2 
Other 2 2.8 

*Resources Review Board Reco~mendation 

1 
Pages 

15 

15 8.3 
29 16.1 

8 4.4 
5 2.8 
2 1.1 
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TABLE 3 

Control Group RRB Recommendation and Placement (11/71-6/73) 

Placement 

Ranch Foster Mental Home/ Row 
Home PIP lnst. Rel home Total 

2 I 
I 

Ranch 24 1 \ 0 0 11 36 
66.7 2.8 j ) , 

30.6 st •. 5% 
I · I 

I 

96.0 7.1 I 

I 
1 I 

Foster 0 5 1 ! 0 
1 

2 8 I 'f 

Home 62.5 : 12.5 ! 25.0 12.1% I 

35.7 i 14a3 
, • 10.5 i i --- .~ __ ~_O' _ ......... ' .... .,." 

."-,~-", .. -
I I 1 .. 

FH/PIP I 
I 

0 5 4 1 i -,,4 14 
35.7 28.6 7,,1 I 28.6 21.2% [ 

35.7 57.1 lloo I 21.1 

I 1 I 
I 

PIP 1 1 0 I 0 3 , 
i 33.3 33 .. 3 i 33.3 I \ 

4.0 7.1 I I t 
I 
I 

1 

· j 

( I , 
FH/Re1 0 1 I 0 0 · 2 3 ) 

33":3 i 66.7 4.5% 
7.1 i I 10.5 --4-----.. --.-__ ... ...--.a 

I 
f I I Other 0 1 1 
I 

1 0 0 2 
Comb. 50.0 I 50.0 3% 

7e1 
I 

14.3 .\ \ 
I i 

Column 
1 

25 ! 14 7 
. 

1 I 19 66 ! t 
Total 37.9% I 21.2% .' 10.6% ! 1.5% i 28.8% 100% 

2 . . 11 b b f Entr~es ~n ce s are, top to ottorn, num er, percent 0 
row total, percent of column total. 

NOTE: Because of the inclusive dates, 11/71-6/73, the 
.entire group of control subjects is not included :l.n the table • 

. :..,. 



17 

These figures show a greater tendency for experimentals 

to be recommended for ranch placement than controls. Controls 

have better odds of getting a recommendation for foster home 

(FH) care or foster home care in combination with other placement. 

Although recommendation by the Resources Review Board 

is not always the last word in determining actual placement, 

it is the best predictor available, as evidenced by the folloWing 

table of RRB recommendation by placement tabulations for the 

control subjects. In almost all categories, approximately 

two-thirds o£ the youths recommended for a given placement end 

up in that placement. Most of the rest go back home for another 

try. 

For second year experimental youths, there is even a 

greater tendency to find the ranch as the recommended placement 

(n=39 , 83%), with other recommendations evenly distributed. 

Assuming that the placement pattern of these experimentals would 

have been similar to that of the control group, the expectation 

is that, had Day Care not been available, .......... approximately 27 

of the.se youths would have been ranch placements, 13 would have 

returned home, and 7 would have been placed in foster homes orPIPs. 

For further, more deta.iled distributions of experimenta1s 

and controls in terms of sex, age, ethic distribution, RRB 

recommendations, I-level, etc. see Table 1, 2, and 3 in App~ndix C. 

The percentage of youths belonging to minority groups 

is relatively unchanged when comparing the second year of the 

program to the first year, although the distribution between 

groups and.sexes is·more even for the second year. See 
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Table 4 below for summary of minority group distribution. 

TABLE 4 

Percent Minority in Experimental and Control Groups 

Experimental 
Control 

Boys 

29.7 
42.1 

Girls 

45.5 
40 

Total 

33.3 
41.7 

Since delinquency is the factor that initially 

brought the youths to the RRB and hence to experimental 

or control status~ this is another area on which the two 

groups should be compared for equivalence, in order to 

adequately assess program impact. Average number of 

referrals prior to program entry are summarized in Table 5. 

TABLE 5 

Average Referrals Prior to Program 

Control 
Experimental 

601 602 _ Total --' 
1.89 
2.34 

2.51 
2.98 

4.40 
5.32 

This difference of almost one referral, on the average, 

between experimental and control youths is statistically 

significant at the .05 level, indicating that in terms of 

prior delinquency, the Day Care youths have been in more 

trouble than their control counterparts. 
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There is no difference between. boys and~irls in total 
. 

number of prior referrals, but there are differences at the 

.05 level between boys and girls in terms of severity, .:,with 

( 

it 
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girls having mOL'e 601 referrals and boys more 602 's, on the 

average. Girls have been in trouble as often as boys, but 

their reported offenses tend to be. less serious, primarily 

runaways, truancy, and beyond control. 

Program Costs 
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Total costs for the second year (9 months) of operation 

were $205,123.84. This results in an average monthly cost. 

of $22,850.14. With an average of 21.3 youths per month 

enrolled at the Day Care Center, this figure can be restated 

as $1,070~03 per month per ward. This is about a 30% reduction 

of first-year costs, due in large part to the set-up expenses 

of the first year and the increased number of clients handled 

during the second year. 

Costs per month per ward above do not consider the 

juveniles in aftercare. Probation Officers estimate that 

they spend approximately 15% of their time in counseling 

former students during the eight month follow-up period. 

Assuming 15% of probation Officers) salaries, and approximately 

$2,000 in travel and miscellaneous expenses, the total cost 

of aftercare over the eight month period is $10,000. The 

cost per ward in the Center per month is reduced to $1,017.86 

when expenses for aftercare are not considered. This works 

out to be $33.93 a day based on a 30-day month or $42.41 based 

on a 24-day month. (The Center is prov~ding direct services 

six days a week, given that enrichment activities are held 

most Saturdays.) 
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Table 6 gives the daily and monthly costs for various 

out-of-home placement alternatives. Day Treatment costs 

have been calculated three different ways as noted. State 

subsidies and other revenues have not been considered in any 

of the calculations. 

TABLE 6 

Comparative Costs for out-of-Home Placement Alternatives 

Facility , 

Juvenile Hall 
CYA 
Boys Ranch 1 
Boys Ranch 2 
Girls Ranch 
Private Institutional 

Placement 
Group Foster Homes"Jbh\' 
Fos ter Homes'\'7r7( 
Day Carel 
Day Care2 Day Care

3 

Daily Cost 

$40.23 
24.83 
31. 97 
33.46 
51. 55 

35.67 
33~93'" 
42.41 

*Information not available 

Monthly Cost 

$1206.90 
745.00 
959.10 

1003.80 
1546.60 

643. 62*,\' 
270.00 
174.83 

1070.03 
1017.86 
1017.86 

ib'~The range in monthly costs is from $250-1527.) with the 
average being $643.62 

'\'7d'Costs estimated do not include school 
1 Day care based on a 30-day month without considering 

aftercare 
2 Day care based on a 30-day month considering aftercare 
3 Day care based on a 24-day month eonsidering aftercare 

Problems in evaluating the costs of Day Treatment 

compared with other out-of-home placement become apparent 

by noting the number of ways in which daily costs can be 

calculated. Most out-of-home placement options offer twenty-­

four,hour services plus a school program. Day Treatment; 

of course) involves having the client spend a considerable 
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amount of time at home. Costs per hour that clients are 

served directly would be much higher for Day Treatment 

than, for example, One of the ranches. On the other hand, 

Day Treatment juveniles receive more hours of actual 

treatment, as opposed to custodial care, than do ranch 

residents. It must also be remembered that all of the 

Day Treatment Juveniles were recommended for out-of-home 

placement, and that most would have gone to one of the 

ranches. Cost trade-off comparisons should therefore be 

made basing Day Treatment expenses on a 24-hour day, 3D-day 

month. That best represents the likely expenses that would 

have beea incurred had there been no Day Treatment Program. 

Figuring daily costs in this fashion, expenses for 
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Day Treatment. are quite similar to daily cost.s at the ranches. 

It should be noted, however, t.hat the average length of stay 

is much longer in the Ranches than in the Day Center, although 

the juveniles have similar problems. If the Day Center can 

handle a greater number of juveniles in the same amount of 

time, net costs to the County are reduced even though cost 

per c.lient day is the same. 

An additional cost factor should be noted. Expenses 

in running the ranches are primarily fixed costs. If the 

ranches are below ~apacity due to a Day t.reatment operation, 

the net effect is to increase expense for the county. From 

a cost savings standpoint, programs should be modified to 

avoid this situation. 
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Experience in other areas indicates that Santa 

Clara County's Day Care program may be more costly than 

it need be. For purposes of comparison, contact was made 

with Lawrence Haley, Director of the Day Treatment centers 

in San Diego County, Their system involves three centers 
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with 15 youths per center and staffing RS follows:' 1 director, 

2 clerks, 6 probation officers (2 at each center), and 3 

educators (1 per center). Total costs average approximately 

$90,000 per year per center, including school, probation, 

and various overheads. This results in an average monthly 

cost of $500 per ward at the in-center program. Major 

differences between San Diego and Santa Clara CountyJs 

programs are (1) San Diego admits youths at a less delinquent 

stage, (2) there are waiting lists, so that each center is 

at capacity enrollment at all times,(3) the period of enroll-

ment is indeterminant, with average lengths of stay being 

on the order of six months, (4) the centers are community­

based, eliminating the high transportation costs that are 

incurred for the local program, and (5) student/teacher ratios 

are 15 to 1, as opposed to the 8 to 1 ratio in Santa Clara 

County. 

It would appear to be worth the time and money for 

some of the local probation people to visit the San Diego 

Centers for observation and discussion of programs and 

problems. The San Diego centers have been through a number 

of critical changes since their beginning about six years ago, 

and appear to' have reached a stable co-educational program 

with which they are quite satisfied. 
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In effect, present costs of Santa Clara County1s 

Day Treatment Center are similar to costs for its most 

likely alternative; however, there is a real possibility 
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of reducing Program expense. Other criteria should therefore 

be used in determining the value of the project to the 

community. Is the innovative program, extensive counseling 

which includes the family, .and the unique approach of the 

Center more effective in socializing, educating, and 

treating the problem of juveniles in trouble? The remainder 

of this report speaks to this issue, beginning with the 

results of academic ach~evement measures. 

Results in connection with the second project 

objective are given next. 

B. Increase Academic Achievement. Academic achievement 

was measured by the California Achievement Test (CAT) on 

a pre-post basis. It was administered to both experimentals 

and ranch controls at entrance to the program and shortly 

before release. Pre-post comparisons in terms of grade 

equivalent scores were examined in six major sub-categories 

of the test: Arithmetic Fundamentals, Arithmet~c Reasoning, 

Total Arithmetic, Reading Vocabulary, Reading Comprehension, 

and Total Reading. 

Arithmetic. For those experimentals included in the 

first year final report, (n=18) the only arithmetic area 

showing grade equivalent gains significant at the .01 level 

was Arithmetic Reasoning; and, on the average, those Ss 

scored lower on Arithmetic Fundamentals for the posttest 
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than on the pretest. This sample included all those with 

pre-post tests who had entered the program by May 1972. 

Shortly after this time, there was a major turnover of 

teaching staff, ~vith an accompanying change in achievement 

test scores which is reflected in totals for all (n=34) 

first year program entrants (including those entered June­

Sept. 1972). These total first year comparisons again show 

a significant increase in Arithmetic Reasoning, an average 

gain of six months. Arithmetic Fundamentals scores are not 

significantly improved between pre and post tests, but the 

trend is now in a positive direction, with an average gain 

of almost two months. Total arithmetic scores are 

significantly improved at the .05 level, with an average 

total arithmetic grade equivalent increase of four months. 

For the second year of the Day Center Program, the 

teaching staff has remained unchanged. There have been 

20 youths pre-post tested during the period Oct. 1972-June 
Pf u, 

1973. For these 20, Arithmetic Reasoning, while showing 

average gains of almost four months, is not significantly 

improved. Arithmetic Fundamentals gains of seven months 

are significantly improved over pretest scores at the .05 

level, and total Arithmetic gains are significant at the 

.01 level, with an average total arithmetic gain of slightly 

over five months. 

Reading. Reading achievement gains also tend to 

reflect different approaches as the result of changes in 

the teaching staff. The only area of significant gain 

during the Nov. 1971-May 1972 period was Reading Vocabulary~ 
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with an average increase of 6.6 months. After including 

scores for the youths entered June through Sept. 1972, 

first year scores show averages of approximately seven 

months I improvement for both Reading Comprehension and 

Total Reading (significant at .01 level) and six months' 

increase for Reading Vocabulary, significant at the .05 

level. 

For the 22 youths with pre-post reading scores 

during the second year, the same pattern exists, with the 

following details: Reading Vocabulary increased 8.2 

months, approaching .01 Significance level; and Total 

Reading increased 6.9 months at a .01 level of significance. 

Experimental vs. Control Subjects. Meaningful 

comparisons between experimental and control youths on 

achievement test scores are as yet not possible because 

of the small numbers of ranch controls who have been pre­

post tested. As of June 1973, pre-post scores were 

available on only seven control subJ.ects. T-tests comparing 

control subject gains to exp8rimental gains indicate no 

significant differences between the two groups; however, 

the small number of control subjects must be considered. 

Achievement and I-Level. There are a total of 51 

pre-post arithmetic tests, and 53 reading tests available 

for I-level comparisons. Given another year of data, this 

may pro~e to be an interesting comparison, but at this 

time there are such small numbers of Ss in most I-level 

categories that even gross comparisons lack much meaning. 
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On the average, approximately 30% of the students 

made zero or negative gains on Total Reading or Total 

Arithmetic scores; approxima.tely 50% made positive gains 

of up to 1.5 years, and 20% made gains above 1.5 years. 
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For the most part, I-level distribution for these categories 

of change scores is similar to the total distribution. 

The only major departures from the norms are (1) the I
4

Na 1 s 

(n=21), who tend to show more gains on arithmetic than 

reading, and (2) the fact that none of the I3Cfc'~ (n=-2) 

or 148e t s (n=6) scored lower on the posttest than they did 

on the pretest. 

In brief, the educational program at Day Care appears 

to have improved in terms of producing positive changes on / 

achievement test score for the majority of the youth 

involved. 

The third objective of the Day Care Program had to 

do with improving attitudes and motivation toward education. 

C. Improve attitudes and motivation toward education. 

Attitudes toward education can best be assessed by 

examining behavior related to schools, e.g., enrollment, 

truancy, grades. If a youngster doesn1t return to school 

following his Day Care experience, attitudes and motivation 

tmoJard education can be assumed to be for the most part 

unchanged or changed in a negative direction. For those 

returning to the classroom, attitude and motivation change 

can be at least implied by examining grades and truancy 

on a pre-pos t Day Care basis. In order to have meaningful 
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comparisons on these indices, the student must have been 

back in school for at least more than half of one semester. 

This meanS that only those youth graduating before the end 

of March 1973 can be included in the srunple. 

Of the 53 youths who had graduated from the Day Care 

Program as of March, 27 had re-enrolled in school programs 

(regular high school or continuation school). Pre-post 

data is unavailable for seven of these students because 

of (1) attendance or grading policies at some of the 

continuation schools, and (2) lack of records of attendance 

prior to Day Care. For the remaining 20 on v1hom pre-post 

data is available, !-tests comparing differences between 

pre- and post grade point averages (GPA) and absence rates 

have indicated that there is an improvement in these areas. 

Absentee rates have dropped for an average of 31% to an 

average of 21%, significant at the .05 level; and GPA has 

increased from an a'verage of 1. 15 (liD") to an average of 

1.94 e·C"), significant at the .01 level. 

In addition to these measures, other areas which 

may reflect attitudes or motivation have been examined, 

including (1) school related "behavior modification" points 

while at the center, (2) a sample of youth interviews, and 

(3) a sample of teacher ratings on the Youngster Behavior 

Inventory. 

While at the center, youngsters are given points 

daily reflecting their behavior in several areas, among 



which are school-related items. Average weekly points 

for the first four weeks at the Cehter and the last fou~ 

weeks have been compared using a ~-test to assess in­

Center changes in attitudes toward school. As of the 

end of June, there were only 33 youngsters who had at 

least a two-week sample of points in both their first 

month and last month of the program. This small""'sample 

results from the several periods of time, primarily in 
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the first year, when points were not given on a consi~tent 

basis. In r\:1is sample, the average number of school­

related points was 49.1 for the first four weeks, and 43.1 

for the last four weeks of the in-Center program.. This 

difference is significant at the .01 level, but reflects 

a decrease in positive school-related behavior. 

Examining year two youths (n=18) apart fr.om the 

entire group, there is again an overall average decrease 

from 46.9 to 44.3 points, although the difference for this 

group is not statistically significant. The subjective 

nature of tqese ratings should be considered in making 

interpretations. 

Responses during an interview with a sample of day 

care yougsters (n=20) who had spent at least two months at 

the Center are summarized in Table 7. 
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TABLE 7 

Attitudes of a Sample of 

Day Treatment Clients toward School 

% 

Expect to return to some sort of school program 60 
Feel that school is useful for their future 25 
Want to continue education in armed services 15 
Don't like anything about school 55 
Feel they need special training but that regulnr 

schools don't provide it 35 
Like school only for its social and dating 

prospects 20 

Interpretation of these responses would seem to 

indicate that (1) the schools-arenlt geared to the needs of 

many students (as perceived by the students) and (2) attitudes 

of most Day Care students are negative toward school. 

Ratings of a sample of Day Care youngsters by teachers 

at the Center were administered in May 1973. This has not 

allowed time for readministration necessary to evaluate 

change in measured behavior. 

A fourth objective of the Day Care Program was to 

L~lprove se 1f~concept through counseling with Probation Officers 

and through providing success experiences in the school 

program. 

D. Improve Self-concept. Self-concept was measured on a 

pre-post basis for all experimental youths completing the 

day treatment program. The instrument used was the Tennessee 

Self Concept Scale (TSCS), which has eight self concept areas 

that are compared individually, i7e.} (1) Identity, (2) Self­

satisfac tion, (3) Behavior, (4) Physical Self, (5) Moral-ethical 
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Self, (6) Personal Self, (7) Family Self, and (8) Social Self. 

Based on data from 54 complete pre-post sets, only one 

of the categories, Moral-Ethical self, showed a signficant 

improvement at the .01 level, and none of the other areas 

reached statistical significance. However, all areas except 

Physical Self showed a tendency toward improvement (see 

Appendix C for graphic representation of general norms and 

Day Care scores). 

Lack of significant change in most areas of self 

concept over auch a short time span is not surprising because 

of the many factors which have an effect. It is a multi­

faceted concept relating to behavior, achievement, goals, 

responses from others, etc., which have been combined for 

many years to produce the existing self concept. For- youths 

of the age involved in the Day Center program, a primary 

input to self-concept is parental attitudes and responses. 

These have been conditioned through the years and cannot be 

expected to change overnight. In fact, it is rare for changes 

in self concept, asmeasured by the TSCS, to be significant in 

programs for delinquents. Moral-ethical issues were stressed 

in counseling by probation Officers, and it is significant, in 

more than the sRatistical sense, that improvement was found in 

this area. 

One of the most important and revolutionary aspects of 
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the Day Center treatment plan is the contact with the whole 

family. The intensity with a given family varies with its 

particular problems and needs at any given time, such that one 

family may be visited one evening a week, while another may need 

only one visit every six weeks. This-aspect of treatment is 
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continued for the full year of the Day Center program, 

including the eight months the youth is in aftercare. Bearing 

this in mind, it is being .)roposed that the TSCS be administered 

at the end of the full year either in place of or in addition 

to the current posttest given at the end of the in-Center 

treatment. It is hoped that this extension of the time will 

allow anticipated changes in parental attitude to be reflected 

in the youth's self-concept. 

While parental attitude and behavior are extremely 

important, many other factors contribute to self concept. During 

the first year of the program, both probation and school staff 

were concerned with attempts to improve the youth's general 

feelings about himself and to this end, (a) established 

individual short-range goals of academic achievement, enabling 

the students to experience success, (b) instituted a Junior 

Achievement program, whereby youths could e~perience monetary 

reward through their own efforts and abilities, and (c) helped 

the interested youths in securing part-time jobs or job 

training to increase feelings of responsibility, personal worth 

and independence. These are all endeavors which, given 

sufficient time, may produce changes in general self-concept, 

but an important aspect was overlooked--that of individual 

deficits in specific sub-categories of self concept. The 

individual test scores had not been requested by the staff 

and therefore had not been reported. Awareness of this need 

has been felt, and early in the second year of operation a new 

procedure was introduced whereby test scores are reported as 
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soon as they become available and are discussed and interpreted 

in terms of the eight self-concept areas. Treatment plans and 

goals on an individual basis are then determined for the 

specific needs of the youth. For example, a girl who scores 

low on the Physical Self sub-category may be given instruction 

in use of makeup, encouraged to experiment with new hair styles, 

and, in general, complimented on any slight improvement in 

appearance. A boy scoring low on Personal Self (worth and 

adequacy) may be asked to help others (staff or students), 

with appropriate positive feedback for the effort, or encouraged 

to get a meaningful part-t~me job. 

In other t'Jords, once the staff became aware that the 

first-year efforts had not produced anticipated results, 

modifications in approach were made that seem more promising 

for producing the desired effects in the future. (See Appendix D 

for TSCS norms.) 

The fifth objective of the program was to improve the 

behavioral functioning of the family system by directly 

involving the family in the treatment program. 

E. Improve Behavioral Functioning of Family System. A complete 

examination of family functioning is far beyond the scope of 

this evaluation. It would have to include such items as 

parental job s~ability,job absentee rates, marital stability, 

welfare and unemployment compensations, sibling school 

attendance and grades,as well as parent and sibling arrests or 

probation referrals. The time involved in searching employment 
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records, welfare records) and school records is prohibitive; 

therefore, the subjective information derived from interviews 

with parents and staff is the sole source of information 

concerning family functioning. 

Initially a questionnaire was sent to Day Care parents. 

This approach produced about a 17% response and has been 

altered to an interview f~rm (see Appendix E), as an attempt 

to (1) obtain information relating to the behavior of the 

youth within the family system, (2) determine the extent of 

family counseling, therapy, and (3) obtain parent attitudes 

about the program in general. 

In terms of youth behavior, Table 8 below gives the 

percent of positive responses to a number of behavior indices. 

TABLE 8 

Parent Ratings of Juvenile Improvement after Day Care 

Child-related Behavior Percent Yes 

Likes school better 31 
Gets along better with teachers 42 
Gets along better with family members 64 
Does more to help out at home 51 
Has more concern for others' feelings 44 
Has nicer friends 26 
Is more willing to talk to parents and/or teachers 

about problems 55 
Runs away from home more 9 

Parents apparently perceive that improvement has 

occurred for the majority of Day Care graduates. In response 

to a question relating to greatest change in youth since 

program entry, the most frequent categories were; more self­

confidence- -15~{; improved home attitude--18%; stays out of 
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trouble--15%; better sense of responsibility~-9%; more vocal--

11%; no change--13%. 

One section of the interview dealt with frequency and 

duration of home visits by probation officers. Responses 

indicated that while the youth was involved in the in-Center 

program, home visits occurred with the following frequencies: 

twice a week--4.4%; once a week--33%; once every two weeks--

32%; once a month--18%; less than once a month--13%. In 

aftercare there was a decided decrease in visits, with the 

following percentages: once a week--ll%; once every two 

weeks--15%; once a month--23%; less than once a month--22%; 

never--18%. Duration of visits received the following responses: 

approximately ~ hr. per visit--42%; one hour--42%; l~ hrs.--

9%; 2 hours--2%. 

Tt<7enty-five percent of the respondents felt that more 

frequent visits would be better. These parents were about 

evenly divided between wanting shorter or longer visits. 

When asked whether the probation officer had been able 

to help with any problems in the family, 64% indicated a positive 

response, with specific areas of ~ssistance being: parent/child 

relationship--38%; discipline--9%; sibling problems--9%. 

In response to specific program areas~ 58% felt it was 

too short and only one felt it was too long. Seventy-one 

percent felt that parent discussion groups would be useful. 

Criticism or suggested areas of change, in order of 

frequency of occurrence included: larger facility, longer 
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enrollment, 24-hour availability, vocational training, more 

parental involvement, more serious atmosphere) better academic 

program, more competent probation officers and teachers, and 

a psychologist. All of these were suggested by at leastlO% 

of the interviewees. 

Sixty-two percent felt that Day Care had been a good 

choice for their teenager, and 38% felt that out-of-home 

placement would have been better. 

A similar questionnaire vlas given to the Probation 

Officers for each Day Care youth. In estimating frequency 

of visits, the responses for in-Center visits were similar 

to that of parents, but for aftercare visits the Probation 

officer estimates are: once a week--1%; twice a month--6%; 

once a month--44%; less than once a month--5%; crisis on1y--

7%. These estimates on the average suggest more frequent 

visits than parents are reporting. Duration of visit estimates 

by probation officers are very close to that of parents. 

Fifty-nine percent of the responses indicated that a 

longer stay at Day Care probably would not have helped the 

youth, and in 35% of the cases, the probation officer felt 

tha Day Care was not the best choice at the time. In response 

to a question about the elements of the program most helpful 

to the youths, the probation officers tended to see "behavior 

modification, J1 individual support, and academics as the most 

important. 

Statements relating to any change in family behavior 

as perceived by probation officers are given in Table 9. 
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TABLE 9 

Probation Officers Perceptions about Family Improvement 

Improved communication bet~'1een 
parent and youth 

Improved relations between siblings 

Greater stability in mother/father 
(or father-substitute) relationship 

Improved ~vork situation of any or all 
family members 

Improved work or school habits of other 
youths in family 

Yes 

B % 

50 

20 

24 

10 

2 

No 

N % 

20 

24 

22 

35 

32 

The last and one of the most important objectives 

of the Day Care Program was to reduce recidivism of program 

partie ipan t s • 

F 0 D~ase Subsequent Arrests.. Probably the most important 

concern in determining '\vhether a Day Center for delinquents 
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can function in the community is the degree to which court 

referrals are decreased. At the end of Year One, there were 

no youths who had been entered in the program for a full year 

on to/hich meaningful fol1owup data could be obtained. Those 

first-year youths have nmof. all had one year since program entry" 

Among first-year experimentals, Table 10 summarizes 

their succe.ss and failure in the Day Care Program, and their 

recidivism. Of the 37 males assigned to experimental status, 

19% failed and 75% graduated. Program failure was due to 

truancy, lack of cooperation, and other similar factors 

unrelated to academic achievement. Six percent moved from the 



TABLE 10 

Failures, Graduates, and Re~referrals for Year One Day Care Juveniles 

'---------- -
Number of Re-referrals Number of Re-referrals 

Sex Numb er for Graduates while in for Graduates while in 
red Failed Graduates Program Aftercare 

601 602 None 601 602 None 
Ente 

Male 37 

N % 1'1 % N N N % N 

~ 
N % 

---- ._--------r--- . 

7 19 28 75 14 17 10 36 7 21 10 36 
.. ' .... ' ....... - ---- ... -_. - .. ~-... . - --------1·---- --~ 

9 37 [14 58 9 4 5 35 7 2 I 7 50 
--'-----

Female 24 

NOTE: The total number of re-referra1s is given under the headings "601" and "6020" Some 
juveniles had more than one re-referral and some had both 601 and 602 violations. 

Dismissals 

11 

11 
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area or left the program for unavoidable reasons~ Of the 28 

~, male graduates, ten or 36% had no referrals during their four­

month in-Center program; the others had a total of fourteen 
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601 referrals and seventeen 602 referrals during the four 

months. Following graduation, 36% had no subsequent referrals, 

while the others had a total of seven 601 referrals and twenty­

one 602 referrals. 

Of the 24 females, four or 37% failed the program. 

Among the graduates, five (35.7%) had no referrals during their 

four months in the Day Treatment program. There were a total 

of nine 601 referrals and four 602 referrals. Following 

graduation, during eight months of aftercare, 50% had no 

further referrals. Those girls with aftercare referrals had a 

total of seven 601 referrals and two 602 referrals. 

In brief, the majority of first year Day Care juveniles 

got into further trouble during the in-Center program or 

during aftercare, and several juveniles had more than one 

offense. For males, most referrals were for the more serious 

602 offenses. 

There appears to be a changing trend among second year 

program entrants, however. These students include only those 

who entered prior to April 1973 (long enough to have graduated). 

None have yet been in the program a full year, but the pattern 

of success and recidivism during the in-Center program seems to 

be different from first year youths (see Table 11 below). 

For students of this time period, 70% of the males are 

program graduates. Of the male graduates, 50% had no referrals 
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TABLE 11 

Failures, Graduates, and Re-referra1s for 2nd Year Day Care Participants 

,_. . .'---
Number of Re-referra1s Number of Re-referra1s 

Sex Number for Gradutes while in in Aftercare 'Dismis sals 
Entered Failed Graduates Program 

I 601 602 None 601 602 None j, 
; 

7\T 01 1I.T rz 1\T 1I.T 1\J OJ.. 7\T N' N % 
11 

Male 23 6 30 16 70 12 4 8 50 4 1 12 75 I 1 ! 
I 

rT 
: 
\ 

Female 8 - - 8 100 1 1 6 75 1 \ 0 7 88 . --"--. ---'---
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during the four-month program; those 'toJho had referrals had a 

total of twelve 601s and four 602s per client. During aftercare 

(not a full eight months as yet), 75% have no referrals, and 

the remainder have a total offuur 601 and one 602 referrals. 

For second year experimental girls, there have been 

no day care failures, and 75% of the girls have had no referrals 

during the four-month program. The other girls (n=2) were 

divided, with one having a 601 referral, and the other a 602. 

In aftercare, agflin for an average time period considerably 

less than eight months, only one girl has been referred to 

juvenile court. She was referred on a 601 petition. 

In summary, the percentage of juveniles referred at 

least once during the Center Program is reduced in the second 

year for both males and females, when compared to first year 

statistics. For the youths who do get into trouble, the rate 

of referrals is about the same during the second year as in 

the first; however, there appears to be a decided switch to 

the less serious 601 as opposed to 602 referrals during the 

second year. This could be a result of sub't1e changes in 

the kind of client handled at the center, or a result of 

improvements in the Center Program .. 

A more complete and detailed breakdown by type of 

offense, number of referrals, number of youths involved, 

time since program entry, and time sinc~ program graduation 

can be found in Table 12. 

The control youth who were assigned through March 1973 

were studied for comparative purposes. Tables 13 and 14 give 

·detail concerning the recidivism of (;ontrol subjectse 
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FEMALE 

601 
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cohol -

TAB!l12 

Number of Referrals, Severity, and Time from Program Entry--Experimental~'c 

-----------'------------'--------c-.-------,.--.---.. ------_.,--.-- -.. -... --.--------. -._. -.,--., ..... ----
Ave months ; Ave months r months since I 

I I 

I Total 41= youths ' si.nce I 

since I released (if entry I entry 
Offenses involved (offenses dur f (occurring I occur after 

I . Dr'OR'r'am) after 2:rarl) I e:rad) 

TOTAL YOUTHS I No : 
all offenses loffense! 

24 ± 14 : 2.41 7.53 3.4 
I 

7 I 1.6 8 8.67 4.67 
--.-.. -~-.--.• -.. -j.-....... --~ ... --. , ..... ' ......... -.- _ ._ ..... _--.... _--- ..... _---_._--_ ........ ...... - ... 

15 
8 

•• - ••• __ .... _ ..... _ .• _ ...... _~ . • ....l. ___ _ 

13 

*Table includes Day Care graduates entering prior to 3/31/73. 

Program failures have been eliminated from count. 

I 
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TABLE 13 

Referrals for All Controls 

. 
RANCH 

Referrals while Referrals in Aftercare Referrals of No 
in ProQ:rams Other Cont~ols Refe.rJ,::Cl.ls... 

Sex 601 602 601 602 601 602 

N N N N N N N 
I 

% 

Male Ranch n=15 9 5 2 4 4 5 7 22.6 
Other n-24 

'Female Ranch n-10 9 -- 4 -- 10 6 7 36.8 



TABLE 14 

Number of Referrals., Severity, and Time since Status Assignment--Contro1s 
~~-----~-- I if youths i months ~~nc~ l-~:t~~~~~nf~c~~~-:'~:~~!~~ (~~~~:~-:- ~otal j Total wit I Total Females Offenses involved entry (occur- i rence lon After- I rence after Invalv~d. no offens 

Ranch Cn=10) jrence while in I care) ; release) __ .. : .. ~_ ...... Other (n=17) 
RanC'h ! nt-hell'" 

.t' ........ 6"- CLUI . 

l~nch. i 
'R.<'inf"h Qt.: Rauch._ht- ho ..- IOt~ Rancb._ t Other I- ..... _ .. , --. ....... - ! , I I I 

601 14 10 
I 

5 61 5.78 8.0 
, 

14 6 3.25 2 : , - I _ .. , - .. ~ 

I 

rug/Alcohol 

I 
2 2 . 2 0 i ! : ~--"--r-.. ..-... -......... _-- " _., 

I . i I Felony , i ! i ! I , 
ROPERTY i , ! 12 7 Misd i 3 3 

I 

3.67 i i I , 
I- I 

ERSON :~lony 
! I ! I I t 

I t --_ .. __ .,,\ -... -_ ... - .•. '. -
r 

, 
I 

Misd 1 1 1 c; ! I . 

D 

p 

p 

I 

-- '-'--"'-f-

19 7 

Traffic' 1 ; 1 1 1 :1.0 16.0 
., 

• 
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Differences in referrals between experimental and 

control juveniles during the first year follm\ling the program 

entry are not significant, but there is a slight tendency 
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for more experimenta1s to be involved in 602 offenses and controls 

to be involved in 601s. There are no controls with more than 

three re-referra1s during the first year, while nineexperimentals 

have four or more. 

Another comparative approach to recidivism is in 

terms of months to first referral. The breakdown in Table 15 

gives the average months to first re-referral by sex and program, 

and the average months since program entry for those youths 

with no referrals~ For less biased comparison, the amount of 

time back in the community has been taken into consideration. 

The column labeled "Ranch Controls since Graduation" oompares 

only Ranch graduates from their point of release back to the 

community. 

Comparing these Ranch graduates to the experimenta1s, 

who have been in the community all along, little difference 

was found in the average months to referral for those youths 

who have been re-referred. But in terms of percentages of 

youths referred there are considerable differences with 77.5% 

of experimental males having re-referra1s compared to 42.8%­

of Ranch male graduates, and 66.7% of experimental. females 

re-referred compared to 14.2% of Ranch graduate females. If 

Ranch graduates are compared with Day Care graduates only in 

terms of referrals since graduation, (see Table 16) the 

differences are somewhat smaller but still favor Ranch youths. 
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TABLE 15 

Average Months to Re-referral by Sex and by Program 

. 
Experimental Ranch Controls Ranch Controls Other Controls 

- since Graduation 
Sex 

Ave. No. Ave. No. j Ave, No. Ave. No. 0-Months N % Months N % Months N % Honths N 
--- -------1--. 

t ref 3.7 55 .78 4.3 11 .73 3.0 8 .43 3.4 18 

ref 5.9 11 .23 9.3 4 .27 6.0 4 .57 10.8 I 6 

1s 
Male 

no 
I . 
I --

ls t ref 2.6 24 .67 4.4 5 .5 1.0 1 .14 4.7 13 

ref 6,6 2 .33 9.2 5 .5 4.7 6 .86 10.5 4 
Female 

no 
___ . 1--_-_ .. ---_._- _._ __ . -. -

NOTE: Average number of months in the now labeled "no refil indicates average time these youths 
have been exposed to opportunities to recidivate but have had no referrals. 

J 
.75 

.25 

.77 

.24 
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TABLE 16 

Number and Percent with Referrals 
Following Graduation 

Sex Day Care Ranch 
~~- , . 

N % N % 

Male 22 50 3 42.8 

Female 8 36.4 1 14.2 

, , 

Before reaching critical decisions based on any 

comparisons between Ranch and Day Care graduates 9 there 

are at least two factors which must be taken into account: 

(1) as mentioned in Section A of the results, the Day Care 

youths were significantly more delinquent at the start of 

their program than were the Ranch controls, and (2) there 

are still only seven male and seven female Ranch gradua~es. 

These comparisons in terms of percentages may look strikingly 

differ en t for the two group s, but may ref1ec t re1a ti'Jely 
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minor differences because of the small number of youth involved. 

Another area of comparison.is in terms of subsequent 

Ranch placement for youths initially placed in the community 

(e}{perimental and 40 "other" controls). At this time, 26 

(23.6%) of all experimentals have failed either during the 

program or in aftercare and have been placed at ranches, and 

either (20%) controls (home or foster home) have had subsequent 

ranch placement, not a Significant difference • 



In summary, comparing recidivism data using several 

different approaches, there is very little difference between 

experimenta1s and controls on most measures. But there is a 

slight tendency for experimenta1s to have a higher recidivism 

ra.te overall and to have their first referral sooner than 

controls. 
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G. Miscellaneous Findings. Of the 110 youths selected for 

nay Care during the first 19 months of operation, the breakdown 

of current endeavors is given in Table 17. 

TABLE 17 " 

Breakdown of Current Activities 

N Percentage 

Still in Center (as of June) 25 
Failures placed at ranches 26 
Regular high school 22 
Continuation school 7 
Full-time employment 5 
Married and/or home with child 8 
Special training (Goodwill, Job Corps, etc.) 5 
Armed Services 3 
Unknown (adult court, left area, recent 

grad undecided, on run) 9 

22.7 
23.6 
20 
6.3 
4.5 
7.3 
4.5 
2.7 

8.2 

A brief questionnaire administered to the teaching staff 

revealed that the head teacher has a total of six years' 

experience, including a year at Day Care. The other teachers 

(2) have acquirn1 all their teaching experience, except for a 

few months of substitute teaching~ at the Center~ Educational 

background of the teachers includes the following areas of, 
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concentration (majors and minors): business, advertising, 

'French, English, history, and speech. This leavesa gap in 

areas of math, science, the arts, behavioral sciences, and 

home economics, all of which would seem to be important for 

a well-rounded program. 

The evaluation efrort for the third year will attempt 

to look more closely at the organizational structure of the 

program. The attitudes of staff toward their assignments 

and administrators will \.;.-..:! examined. There will also be a 

more detailed effort to evaluate problems inherent in the 

bi-administrative structure. 
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APPENDIX A 

SANTA CLARA COUNTY JUVENILE pnOBATION DEPARTMENT 

DAY CARE CENTER 

Operation Home: Del Valle Center 

Project Director: 

INTRODUCTION: 

The Center provides a full-day accredited school program, intensive 

family counseling, individual/group counseling and a behavioral modifi­

cation model in an effort to modify both client and .family behavior. 

The clients attend the Center program during the day, while contin­

uing to reside at home.. This allows the youngster to rema;Ln a member of 

the family unit, while the Staff works to resolve both educational and 

family problemGo 

The California Council on Criminal Justice has approved third year 

funding in order to allow sufficient time for the purpose of evaluating 

the cost effectiveness of the program as compared to other types of 

out-of-home placement programs ?urrently utilized by Probation. Cost­

effectiveness is of primary importance if the Department and the County 

are to determine - on a rational, experience-related basis - whether or 

not the program ~erits local funding. 

PROJECT HISTORY: 

The original first year C.C.C.J. grant period was to run from 

July 1, 1971 through June 30, 197~. Althou8h staff vIas quickly selected, 

problems arose in locating a site that \>1as suitable for the Center and nqt 

opposed by the neighborhood community. These problems t'lere resolved and 

in December 1971, the Center moved to its present location. 

Within the first year of operation, the Day Care program has been 

established and is continuing to maintain a prqgram which diverts young­

sters from out-of-homeplacements. Participants are selected ona random 

basis from a group which meets specific criteria, e.g~, must have been 

recommended for out-of-home placement, between the age of 14 and 18, not 

a severe threat to the community or self, educable, and parents have agreed 

to participate in the treatment. .' 

The Center \'las established to serVe clients for a determinate four­

.month period. The first six months of operation could be considered the 
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"warm up period" primarily involved in selection, orientation and training 

of staff and in developing the research design, which included the methods 

and criteria for selecting and developing educational and treatment approaches 

conducive to a Day treatment model. The client population increased six 

youngsters per month requjring four months of operation to reach full 

capacity. 

There was immediate implementation of a classification system 

(Interpersonal maturity level) "'hich provided 'a diagnosis and treatment 

plan for each client assigned to the Center. \olithin the first year, the 

1.16e of I-Level assisted both Probation and teaching staff in developing an 

individualized education and treatment plan. The use of a classification 

system also assisted in the subsequent development of a team approach in 

the second year. 

A coalprehensi ve train:i.: t?; effort by the Departmental Training Division 

",as implemented immediately and through the year in I-Level, brief therapy, 

family treatment techniques and behavior modification. Even with highly 

qualified, experienced staff, the need for training was critical in order 

to ensure an intensive quality of services to the client and families. 

The ed,ucation progrmn has provided basic instruction, remediation and 

career education.. The teachers r~ve utilized a \"ide selection of student­

oriented instructional mate:dals that are of high interest but low reading 

level. The staffing pattern was changed from two teachers and one aide to 

three accredited teachers in the eight month in order to more effectively 

increase remediation and an individualized educational approach. 

A program of behavior modification has been ir£tituted and periodi­

cally evaluated by Staff to refine and improve the model. The determinate 

four-month Center commitment was modified in the eight month with the 

development of a daily poin'!; system which determined length of stay and 

overall progress. 

It was found during the first yea::: that conjoint family treatment is 

only possible with a limited number of families. Individual and group 

approaches with parents were utilized as an alternative in many cases. 

The Staff utilized mental health agencies \</hen intensive psychotherapeutic 

treatment was i:i:ldicated by the Department's Guidance Clinic. The assigned 

Officer would coordinate these required services. 
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SECOND YEAR OBJECTIVES AND PROORESS: 

The second year invoLved concentration on three goals. 1.) Improve­

ment of the Day Treatment Model by utilizing information in the first year 

evaluation.. 2.) A continuation of experimentation with various innova­

tive approaches and major modifications of existing approaches. 3.) Meet­

ing the specific objective of the project. As an example of e~~erimenta­

tion w;i.th ne,·, approaches during the second year, the development of a 

monthly theme has been extremely valuable in coordinating various activi­

ties, such as cultural and educational field trips and guest speakers 

(community volunteers). The activities have ~ncluded plays, demonstrations 

by volunteers with special skills, and practicalexperiencea. For April, 

May and June, the themes have been "Renaissance - Rebirth", "Survival'i, 

"Let's Get a Job" in that order. * 
The school schedule is similar to last yeaI'~ .. *"" 'IThe "Community 

Living Classu was designed to help stUdents gain specific skills and in­

creased awareness of self and environment which they can use the remainder 

of their lives. The class is closely coordinated with the theme of the 

month. There have been practical lessons in matters related to 1) Job 

applications; 2) Keeping a budget; 3) Surviving in the wilderness; 

4) Physical hygiene; 5) Planning and preparing a meal; 6) Awareness 

exercises; 7) Vocational exploration. It is during this class that a 

number of field trips are planned. Examples of past field trips: 1) 

College campuses; 2) Museums at Santa Clara University, Golden ~a,te Park, 

Rosicrucia~ Nuseum, Oakland Museum; 3) Parks - Vasana, Kelly, Kahane 

Gardens, Big Basin; 4.) Points of historical significance - the missions 

of Santa Clara University, Nission San Jose, and San Juan Bautista, the 

New Almaden areao Students have been taken as far as Virginia City; and 

5) Recreational trips included nature .hikes at Big Basin, beach parties, 

ecology trips to beaches and snow trips to Lake Tahoeo 

The school program continues to be individualized in attempts to meet 

the youngsters' educational and emotional heeds. The basic subjects: 

mathematics, English and social studies, are being taught on an individual 

basis. In mathematics an inventory test. and the C.A.T.. information test 

assist as diagnostic tools in developing an individual program, which takes 

* Attachment A- Description of Theme Activities 

** Attachment B - School Schedule 
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into consideration individual weaknesses and strengths. In English, read­

ing levels are determined by C.A .. T .. scoreS and the teacher's evaluation. 

Some students were given weekly contingency contracts to assist in goal 

setting and short-term achievements. In social studies, various.exercises 

have been developed in problem solving techniques 1 current events, article 

revie..,ls, and exercises in developing opinions. For example - a special 

project was developed for three months regarding the operation of the stock 

market. After a comprehensive explanation of how the market operates, 

youngsters were given "play moneyll which they invested and then subse­

quently followed over time.. Students vlere taught how to use a thesaurus 

in an exercise on name-calling. The teachers are using highly motivating 

materials such as comic books relating to history, search magazines and 

other sides to stimulate learning. Role playing techniques and group 

discussions are used to characterize various historical events and famous 

people. Physical, educational and community living classes are organized 

around group participation and activities a The youngsters have been al­

lowed to be involved in 'work experience programs in the community. For 

example, youngsters were employed as gasol~ne attendants, as a silk 

screener, as a teacher's aide in a special school, as a yard maintenance 

man and as candy stripers at a local hospital. 

The Junior Achievement Company, developed as part of the arts and 

crafts class, completed a successful year. The students raised capital 

of $83 in July 1972 by selling cornman stock. The youngsters experimented 

wi'l:h three products - tie dye shirts, candles, and leather goods for 

consumers. Only the production of leather goods was successful. The 

youngsters have sold $3,100 in goods in a one-year period. The student 

officers set wages at 4O¢ an hour and received up to $3.50 commission on 

each item sold. The stoclCholders received a yearly financial statement, 

payment for their initial investment with 6% dividends and a progr~ss re­

port of the company.'" 

The Pacific Telephone Company initiated a program approximately 15 

months ago allowing clients to spend 15 to 20 hours at different depart­

ments of the company so that they might see first hand how a major business 

operates. Six telephone departments were shown to each student. Install­

ers and repairmen allowed students to accompany them to various job lqca­

tions. The stUdents spent three to six hours observing the various jobs 

'" Attachment C - Copy of letter sent to the stockholders 
Note: Complete description of Junior Achievement program outlined in 

First Year Evaluation. 
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a repe,irman performs. This one-to-one instruction was highly interesting 

to the students? and many have expressed an interest in obtaining jobs 

in this field upon completion of school. One Day Center graduate is 

working for Pacific Telephone now as a result of her experience in this 

program. Since the inception of the Pacific Telephone Company program, 

25 students have participated. Evaluations by the students of the program 

are favorable. 

Several evening events were developed for the youngsters. The 

Campbell Police Department allowed some clients to ride around in a patrol 

car on actual duty - "Police Familiarization Program." The youngsters 

reported improved attitudes toward policemen~ The yoga demonstration 

in April resulted in weekly evening classes given to clients and staff. 

The objective was to offer an alternative to drug and alcohol use. 

With regard to modification of existing approaches, there have been 

improvements in the behavior modification program in the past three 

months" * The .. changes came as a result of' concerns by staff as to what 

happens to the youngsters just prior to graduation and the traumatic 

transition from the Center to another program. The grading system 

was changed in order to increase responsibility in all groups ('I/ith 

emphasis on the graduating group, "Olympians") and to prepare them to 

return to a regular or m:Jdified school· program. The nevI process requires 

the youngster to petition to his assigned team for elevation from 
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Mohicans to Apaches or Apaches to Olympians. In order to graduate, an 
individual has to petition to the Executive Committee \'lhen he has accumulated 

nearly 1500 pointso A progress evaluation is completed by staff indicating 

specific school and home behavior, general attitude and community 

adjustment.** 

Prior to the evaluation, a pre-release conference, including the 

youn~ster; parent(s), liaison officer*·*, teachers and Probation Officer 

is held to plan the aftercare program. This includes preparing school 

transcript, scheduling classes in the receiving school, arranging extra­

curricular activities, work experience and reviewing individual, family 

treatment plans. The results of the conference pl~nning are included in 

*Attachment D -detailed description of changes 
**Attacllment E -Evaluation form 

***Liaison personnel: Responsible for programming the youngster academically 
into the Day ?rogram, determine credits needed, arrange special ' 
educational programs and pre-release school planning and placement. 
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the evaltlation. 

This revised grading system also provides: 1) a total balanced 

point system including all program ar r}iJ.8 - academic and Center performance, 

home and community adjustment and cultural activities; 2) Opportunities 

to view daily progress in tangible terms, thus reducing anxiety and 

frustration; 3) a realistic system due to its competitive structure, 

responsibilities and rei'Tards. 

Afte~ graduation, a youngster is required to attend at least one 

community meeting, awards banquet, or Open House during the first month 

after graduation. This is in the hope that the youths ,.,ho have graduated 

can give constructive feedback to Center clients concerning readjustment 

problems in aftercare. 

The monthly awards banquet was implemented approximately one year 

ago in order to recognize the juveniles who have shoi'm excellence in 

14 different areas. Nominations are made by staff and are posted weekly, 

and the individuals receiving the most nominations in anyone category 

are selected_ The banquet is held at a local restaurant, and award 

certificates are presented by the Director in the following areas: 

personal appearance, attendance, most points, most constructive contrib­

utions in community meetings, transportation, cultural activity, good 

conduct, most improved, English, social studies, physical education, 

arts and crafts, electives and work experienceu 

The effort to enhance the behavior modification program also 

involved training in using behavior modification techniques with families. 

Subsequent to the training, contingency contracts were developed between 

parents and youngsters with regard to home and community adjustment. 

These techniques were used in conjunction with continued intensive 

family treatment in the home.. The Probation Officers contact the parents 

weekly to grade their youngster's home points. This system has enabled 

parents to be more objective and has emphasized positive as '.'/ell as 

negative behavior. 

The counseling program at the Center no\., involves individual 

counseling twice per week, one weekly mandatory group counseling session 

and a voluntary video-taped group counseling session.. The last quarter 

schedule included three days a ".,eek of group counseling. After four 
-

months of experience, it was concluded that a need for mora individual 
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and less group counseling was indicated.'" 

In the individual/group and family sessions, the staff continues 

to use a variety of treatment techniques - transactional analysis, Gestalt, 

al,o,areness exercises, paradoxical intervention (brief therapy), role 

playing and behavior modification - depending on the treatment needs. 

The last quarterly indicated a need for more parental involvement 

at the Center. A variety of approaches have been used in an attempt to 

increase involvement such as Mothers' Group, parent effectiveness 

training, and group therapy seminars" Although there Nas some participation 

i~ each group, it appeared that the parents resisted involvement in such 

activities. A program w5.thout the connotation of "therapy" was developed 

and called If:p.arents' Night .. 11 The Parents' Nir-Sht includes a guest speake):' 

discussir..g a topic YThich interested the parents. A questionnaire was 

sent to all the parents with a list of topics asking them to choose 

the ones that most concerned them. The program will start in July. 

The team approach** (implemented seven months ago) con'cinues to 

be operationalo There has been a readjustment to three teams, a Probation 

Officer matched with a teacher in each case. The team develops an 

individualized program at the initial screening, setting academic, 

treatment, and vocational goals.*** The teams review the progress of 

the assigned youngsters weekly and determine if changes are required. 

The youngsters' advancement from one group t~ another is determined by 

the team's evaluation as well as daily points accumulated. Youngsters 

are now assigned to teams by taking into consideration geographical areas,~ 

I-Level and individual needs o 

The fourth Probation Officer has been reassigned to other duties 

until October 1973****. 

Volunteers continue to be an important part of the overall programo 

The Center is utilizing volunteers within three main areas. They are: 

Cultural activities, Probation Officer aides, and tutors (Big B'irot}ler). 

Occasionally, volunteers help in the classroom as aides on a selective 

*Attachment F - Counseling schedule 
**See Fifth Quarterly 

***Attachment G - form completed' at initial staffing 
****Attachment H - New duties 
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basis. The volunteers are closely screened by the Departmental 

Volunteer Bureau.. future plans are to expand the volunteer"'program 
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to a point where they will be participating in supervising the Saturday 

cultural program under the staff's direction, increased Big Brother/ 

Big Sister program and increased use of Probation aides. 

Open House continues to be held approximately every three 

months to allow parents to become more familiar with the Center and 

to see the progress and achievement of their youngsters. This has been 

a very successful innovation ~~d allows open communication between 

teachers and parents. The teachers are also making periodic home 

visits to discuss school progress. The combination ~f Parent Night and 

Open House allo\1s one evening a month for parents to mee°l: at the Center .. 

During the past 21 months a noticeable change has taken place 

in terms of perceptual levels of assigned cases. Throughout the past year, 

the majority of youngsters assigned have been classified as acting out 

neurotics (I4Na) or anxious neurotics (I4Nx). The various changes in 

the program have reflected treatment and aCademic approaches recommended 

for these types of youngsters. 

The last quarter population averaged 23.3 in Center and 52 

Aftercare casaso The average daily attendance was 94.8%, excluding 

runa\-Iays and Juvenile Hall admittance. 

Administration of the Project 

The organizational structure of the Treatment Center is provided 

infue attached Table. It can be seen that the management structure 

is essentially bi-administrative. The school faculty and other school­

related issues are the responsibility of the Office of Education, Santa 

Clara County. All other aspects of the program are the responsibility 

of the Project Director, who isa supervisor in the Juvenile Probation 

Department. Consolidating all authority in the Project Director for 

the entire program might improve the overall function of the operation. 

Training 

The second year training was reduced as the client popUlation 

increased to full capacity. However, continued training was necessary 

in order to assure continued improvement in the quality of services. 

Training included: 1) Weekly aessions by the Staff at the Center for 
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Human Communics;~ion in Family and Group Tl:!'3rapy Teclmiques.. These 

session lasted six months~ 2) Behavio~ modification training in 

general theory and "Parent Effectiveness" conducted by Dr. Goodwin, 

Dept. of Education, California State University at San Jose. He is 

also Director of the Behavior Modification Experimental ?~ojectt 

Santa Clara Unified School District. 3) Four weekly session by Dr. 

Young~ trainer in behavior modification and "contingency contracts ll 

with parents. 4) Ongoing training by Dean Dickson in Interpersonal 

Maturity ratings. Mr. Dickson was instrumental in developing the 

I-level Research Project at the California Youth Authority~ 

Community Reaction 

The second year has been favorable in regard to community 

reaction. There have been articles in the local newspaper.s and a 

special on KNTV. Individuals and groups have continued to give 

verbal and written endoTsements of the program.. Some of these have 

been included as Attachments I through M. 

" 
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Attachment A 56 

THENE ACTIVITIES 

April: "Renaissance Rebirth".. Guest spenker on pre-war Getmllny nnd the rebirth 

ofter the war; four different dnys duae of video-tape ns a continuation of last 

month's theme "AW'arenesa"j a yoga demonstration by an instructor from the ¥ogs 

Center. The last week was educational week in which there were visits by the 

students to S~n Jose State and Dc Anza College; a visit to the Planetarium at 

De Anza College. The youngsters visited the County's Boys I Ranch to Bee and 

learn how to plant an organic garden. 

May: "Survival". Guest speaker from the Suicide Prevention Centet' discussed the 

various elements of suicide and its prevention; a weekend overnight camping and 

deep sea fishing outing in which the youngsters caught 105 fish; 8 guest speaker 

. from the Hest Valley Hiking Club spent a whole morning showing slides and various 

eqUipment for endurance hikes, hiking both during the summer lind the winter. This 

presentation was in preparation for taking the youngsters on a two-dllY Sierra hike 

in September; a field trip to Big Basin where the rangers conducted a guided tour 

( ~ explaining wildlife and the importance of its preservation, with instruction in 

various survival techniques. The youngsters attended the American Indian Day at 

De P~za College featuring various Indian crafts and an Indian dance program. 

A follow-up to the theme minority month was a presentation at San Jose State 

regarding the plight of the Mexican-American. There was a combination of MexicBn­

American leaders speaking and documentary films regarding the poverty conditions of 

Nexican-American families. After an educational overview of the play, the young­

sters attended IlGodspell" at the A.C.T .. in San Francisco. 

June: "How to Obtain a Job". During the month the youngsters \'lere involved in 

learning how to make out job applications, role playing job interviews with the 

help of video-tape; upon completion job hunting and completing applications at 

various businesses and visits to the Nayor's Youth Council in attempts to obtain 

summer employment and completing applications and job intervie''7s with the 

Neighborhood Youth Corps. The reason for the theme was due to the prospective 

work experience program through the Neighborhood Youth Corps. 
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Dear Hea5s- J.A. stockholders 

We are pleased to announce that this last year \'las a successful 
experience for the students involved and financially rewardi!lg to 
you our stocyJ101ders! 

A review of the year may be of interest to you. S~"ll~t 1972 
the stude11ts of Del Valle School--aged 13 to 17---V0~:;}d to start 
a Junior Achievement Company rather than have a normal arts and 
crafts program as in most schools. The Junior Achievement program 
operates on a "learn-by-doing" basis---that is, the students learn 
he",", a business operates by actually taking part in a small business. 
The students elected officers, deGided how much stock to sell, 
decided to buy the first rmv materials. for the production of the 
products they chose to manufacture, and determined what wages and 
salaries, would be paid. The company was initially under the 
supervision of the three Del Valle School teachers r Inez Okamura, 
Gary Flynn, and Paul" Halandra. Later Paul Malandra assumed full 
'supervision of the company. 

". ,. e The students sold $83.00 worth of stock to persons willing 
\ " to .invest in Heads-J .A,. Of the three products chosen to produce 

and sell, bolO fizzled but one ballooned into a hi.ghly successful 
and professional product. The blO products that resulted in zero 
'income \-,ere tye-dye T-shirts and 't-,ax candles. The income-producer 
was leather purses, with· a later expansion into leather belts, 
'wallets I and key holders • 

. For the production of the leather purses I the students would 
take the purchased raw leather em-1 hides, cut them into various 
patterns I tool the leather, dye it, wax and se\'1 the finished 
product. ' 

Wages paid the first fe\v morlt.hs ,,"ere 25¢ an hour. Students 
worked' bne hour a day a \veek. Officers were paid a salary of $1.50 
a ~leek. After a fe~'7 months I "'lith increasing producti vi ty and 
sales, wages were increased to 40¢ per hour. In addition to wages, 
stu.dents were paid commissions for the products they made and sol,d. 
They received commissions ranging from $3.50 for a L3.rge purse to 
50¢ for a \vatchband. 

I, 

I 

·1 



t 

59 

Total sales as of July 31, 1973 were approximately $3,100. 
A financial statement if given below':, (Please note that the 
figures are approximate calculations, adjusted foX" the many price 
cha~ges duri~g the year) • 

160 
3'0 
15 
30 
·10 
35 

purses @ 16'.00 
belts @ 7.00 
wallets @ 1'.00 
chains @ 1.00 
berets @ 1.00 
"latch' 
bands @ 2.50 

Total .Sales 

$f,356.00 
'210. 00 
105.00 

30,.00 
10aOO 

88.00 

$.3,100 .• 00 

WAGES- and salaries 
commissions 
raw materials, tools 
J.A. charter, books 
bad debts 
outstandi~g stock 
dividend 
balance in bank 

$1,000.00 
·700.00 

1,200'.00 
27.00 
35.00 

. 83. 00 
5.00 

50.QO 

Total Expenses $3,lOO.OO 
(including bank 
balance) 

. Please nC?te that this company w'as completely f ,elf-s.ufficient. 
No school funds were expanded for the organization or operation of 
the company. All materials vlere purchased from the sale of stock 
and the sale of the students' products. This saved the County 
money in that County funds were not required to support an arts and 
crafts program, but more important, it gave tr.e students a sense 
of pride in kno\ving they were operating a self-sufficien't company. 

, . 
The qompany has decided to continue its operation for the next 

year. But'i.'Te \vould like to pay you back your investment ,'lith a 
6% dividend. One year ago you put your faith and money in our 
company. We hope that you are pleas~d with the dividend and under­
stand our sincere appreciation for your investment in the students 1 

company. Your investment made possible an exceptionally positive 
part of the school pr~gram. Thank:. you. 

Very truly yours, 

the Students and Teachers of 
Heads-J.A. 
Del Valle School 
1380 Olympia Avenue' 
Campbell, California 

If you have any que~tions please feel free to contact us at 
371-6525. 

.. 
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ATTACHMENT D 

DAY PROGRAM POINT SYSTEM 

lb.e following grading system is bfl'Ped on a cc-mplete point Syster.l accumulated on 
a daily basia.. !he youngsters IlBve to earn f~int9 in order to ~each certain group 
levels and complete the Day Progr~. 

The number of pointD that each individual can accumul~ta we~tly are 130 (plus Bonus 
Points) .. , In order to graduate from the Center a minor pust (Isrn 1500 pOinte. tha 
breakdown is as follows: 

TRANSPOR.TATION - - ... Points maximum daily are 2. One point pOl1a:J.ble for both 
morning and afternoon to be given by the Transportation Of£\care 

COOPERATION WIm STAFF .. - .... Po:Lnta max::tmum daily are 30 One po~nt possible frcm 
each ataff member gradins· (OaD_. counselor, teacher). 

COOPERATION WITH PEERS ......... Points Ulaximum daily are 3. One point poa~lible from 
each staff member grading (O"Do, c!oUDsslor, teacher)" 

SCHOOL - - - Points max~ daily are 5. On~ point possible for e~ch clasB to be 
given by teachers. 

CULTURAL ACTIVITY - .. - Points 1!laxinmm weekly are 15. To be given 1Iy Group Counselor 

nOME ~D COHMUNITY ....... Pointe maximum weekly are 50.. To be given by P .. Qo 

BONUS POINTS - - -Eaeh staff member e11gibl~ to sive Bonus Po1nt~. !heBe are 
earned' for exceptional behavior in any area. 

lhree staff members (ooon .. , counoelor nnd one teacher) will meet ,daily" to o'(ieetiyeiy , 
detem!ne grades for each client:. fume and C:OImIUllity Behavior snd Cultul<al Activity 
;grades,dll be posted once weekly due: to t.he nature of their role. Tne ma:X:II1\lm . 

points available in thes;-rwa areaa Ere: Home and Community Behavior - 50 p)inta; 
Cult.ural Activity - 15 pointe; taking the J. Doe example above for one week 'Wlth EM 

ma:ti~ point .attainment, it would leok like this: 2 + 3 + 3 + 5 ~ 13 X 5 da:?'l + 
.... 15 Cultural + 50 Home and Conmunity :n·ehavior ~ 130 pointQ. 

i 
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It is our contention that this type of daily g~tldil1J ~:16t;em J.s bOth :l..ruPO.tt.3Ht t.:> 
the client and entire staff in that: 
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1. It provides a total balanced point oystero that covers all are~s of the prog~am 
such as academic, home behavior and cultur~l activities. 

2. It prov1.des the clientele with opportunities to view their progress in tangible 
terms thus preventing anxiety and frustrationo 

30 This system is realistic due to itG competitive str\1cture and l.'e ... rard: the 
same conditions which await the clients on their pettlnnent return heine" 

GROUPS AND PRIVIL1;';GES WITH l'UNlMU11 REQUmEMElU'S 

TENDERFEET: 

No points.. These are the new youngsters in the program. No pl.'ivilegea .. 

100 points and ~pprova1 of staffo 

I. Off 24-hour supervisiono 
20 Smoking 0 

3t> Special school ii,eld tripso 

APllCHES: 

500 points and approval of steff .. 

10 Same privileges aa aboveo 
2. Taco Dell tripso 
30 Work e.r.perience~ 
40 Cultural Activity Committeeo 

OLYMPIANS: 

1000 points snd approval of staffo 

10 Same privileges as above .. 
20 Community representative .. 
3,., Option to attend cultural activity .. 
4~ ~~ transportatio~. 

GRADUAl'l0N; 

1500 points and approval o£Executi'Ve Committea. 

A youngster ~iOuld be able to graduate from the Center in fo~ montns by earning 
88 points per week. Fir~t year statistics indicate thDt the ~ver~ea minor earna 
90.points per week .. To complete the pcogr~ in three and one-half \uonths, a 
youngster w:>uld 1.lave to .acc~lai.e 100 points per week.. A weekly total of 120 po1ntu 
"WOuld enable a minor the opportunity of graduating in three months.. On the. other 
hand, it ~rould take a youngster four 3nd one-half ~~nths to complete the program 

~ l1veraging only 80 points par week., . 

ii 
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COMHUNITY l~EPRESENTArrVE: 

The Center hoa an office of Con::munity Repreaentative.. 1'h1.8 youngster is elected 
by the community members at large and mlls,t be curtently in Olympic!lI1oQ (Group 2) 

Tne Community Representative's duties and responsibilitieG include conducting 
community meetings, assistillg staff in operating the entire community, presenting 
problt"Jrl areas to staff ano the coraarunityp being present at st:a£f ccttiquee and 
appointing yomtgster$ to specific committees~ 

EXECUTIVE COHHITTEE: 

:£his committee is composed of the Director, Principal, Aso:tatant, Head Teacher, 
and counseloro Tho committee meets once ,,-mekly to review the ove;rv.ll 'functioning 
of the Ce..'1ter and make nppropriate recc.mraendations to the staff. The Director has 
the final pOvIcr to approve or disapprove the Executive Committee' G decisions ... 
Other responsibilities include: 

10 Diaciplin8ry action and investigation .. 

2. Progrrun review and development .. 

}JERI T AWARDS: 

,Herlt awards will be given each month by the Director and/or Assistant at a specl.~l 
''Merit Awards Breakfastllo Sj.gnatures of Head Teacher or Principal and Director or 
Assistant are necessary. They are: 

60 
70 
8. 
9 .. 

Best conduct .. 
Best personal appearance~ 
Beet participation on cultural activities .. 
Best achievm2nt in each subjecto 
Mos~ improved in sC'.hool (overall) .. 
:Host pointe for month .. 
Best attendance .. 
~bst involved at community meetings .. 
Best condu~t in transportation .. 

My yotmgsteI:' succestfully achieving three of t.he above items in one month wi1l be 
considered "Outstanding Boy or Girl of the Month" and thereby will be eligible for 
a free lunch., 

iii 



ATTACHMENT E 

PROGRESS EVALUATION 

tt (To be done at 500, 1000 points and prior to graduation) 

le 

t 

NAME ACCUMULATED 

EVALUATORS: 

1. Genera~ Adjus·tment: 

A. Handli~g of problems: 

B. Handli~g of criticism 

C. Response in counseli~g .situation: 

D. Related to adults 

E. Relates to Pe~rs: 

II. School: 

A. Attendance: 

1. Days attended: 

2. Tardiness: 

B. Current grades: 

c. Adjustment in class: 

1. participation 

2. Academic ,effort 

III. Home: 

possible days: 

A. Given/accepts responsibility: 

B. COIOmunicates with family: 

. , 

DATE: 
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Progress Evaluation - Page 2 

III. Home (continued): 

c. Handling of problems: 

IV. Cultural Activities! 

A. Attendance: 

B. Attitude and participation: 

V. Minor's personal goals: 

1. 
2. 
3. 

VI. Review and modification of original goals: 

VII. Review and modification of a treatment strategy: 

SIGNATURE OF STUDENT 

TEAH SIGNATURES 

DATE 

/ 
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AT'l'ACB;1ENT F 

Recre<..t5.on 
!uperviaion 

HONDAY 

Ferdie ---

TUESDAY 

Ferdi,e 

~------.--------------------------------------

6";/..-73 

COUNSELING SCHEDULE 

WEDNESDAY THURSDAY FRIDAY 

Ferdie 

F~!~ ________________ __ 
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ATTACHMENT G 

NAME 

PARENTS 

PHONE 

L-LEVEL 

GOALS 

Academic 

vocational 

TREATt-iENT 

Individual 

Group 

Family 

RECOMMENDATIONS 
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Individual program Data Sheet 

AGE P.O. 

ADDRESS 

CAT pre-rea~ling -CAT pre-math 
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ATTACHMENT H 

Reassigned ~ltie8 

1. Supervise previously assigned oftercare cvseso 

2. Orientation ond ota£fing of new program participants 

3. Conduct 011 Interpersonal t10turity Level intervie\lls .. 

4. Arrange stuffings for new program participants. 

5~ Work two Saturdays per month on cultural activities. 

60 Coordinate Parent Night with Program Director. 

7. Recruit anq coordinate volunteers for the programm 

80 Recruit jobs placements for youngs1:ers ma:l.ntaining close cont!lct with the 
Juvenile Probation Department's vocational coordinatorb 

67 

90 Assist as an "Officer of the Day" tor the Program Director/Assistant in emergen.cies 

100 Supervise youngsters at specifically assigned times during the Ce~ter Day Program. 
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Dtr/' CARE PROGRAN 
ORGANIZATION CHART 

DIRECTOR OF 
PROBATION SERVICES 
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~ PROGRAM TRAINING 
PRINCIPAL OF JUVENILE COURT SCHOOLS-----------------------------------DIRECTOR------DIVISION 

SPECIAL 
LIAISON 
(,tlT 

. Legend 

HEAD 
TEACHER 

TEACHER 

__ ~~ ______ --_Supervision 

TRANSPORTATION SENIOR 
OFFICER -----------------------------+-TYPIST CLERK 

SENIOR 
DEPUTY P. O. 

SENIOR SENIOR 
DEPUTY P.O. DEPUTY P. 

SENIOR 
GROUP COUNSELOR 

~~---------------Coordination a~d consultation 



Dear Sirs: 

SUNNYVALE COMMUNITY SCHOOLS 
750 Lakechime 

Sunnyvale, CalifornIa 94086 

December 11, 1972 

It has come to our attention that the Day Care Program directed by Bob ( 
Carroll is seeking re-funding, We would like to ~hole heartedly support the 
cont i nuence of th! s ip rog ram. 

Sunnyvale Community Schools program is involved in bringing the community 
together to meet its own needs through use ,of the schools as opportunity 
centers. Recently expanded~ our program greatly 'emphasizes the problems and 
concerns of youth, particularly pre-delinquent and del inquent teens. Th~ Day 
Care Center has proven to be a valuable resource for some of these teens. 
Institutionalization or foster home care ofiten i~ a poor alt~rnative for a 
you~h with family problems. By keeping the yout~ at home and working with the 
family, the Day Care Program seems better suited.to solving the prQblems. In 
the long run, t.his kind of approach is less expensive as the child learns to 
relate successfully with his family and the community where the problems orig­
inated. In this way, too, there seems to be less chance of retrogression. 

Community Schools endorses such an approach 25" it places responsibil ity 
on the family and offers participation for the family and the community. We 
would 1 i.ke to see this program funded. 

Schoo 1 s Director 

PE:pn 
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American AeSD~iatioh of 
University' women 
~unnyvale-Gupertino Branch 
~haron B~ain&, President 
22284. De Anza Cirole 
Cupertino, California., 95011.~ 

Mr. Robert Carroll, Director 
Day Trea.tme~t Center 
Juvenile Probation Department 
2275 Olrmpia. 
Campbell, California, 95008 

Dear Hr. Carroll, 

~he Sunnyvale-Oupertino Branch of A.A.U,W. han become aware; i~ the' 
last year, of the innovative approaohes the Juve~ile Department in 
attempting for the yurpoBe of helping juveniles funqtion 3ucces3rulli 
11.1 our communi ties. . 

Under th.e A.A. U. vi. , s national legislative progra.rn the Atlsociation 
:-supports uRehabilitation programs to curb JUT/eni.Ie delinquerLcyu '" 
The SUJ:Il'l.yvale-Cupertillo Branch aupports al ternlil. ti ves to plac emel1.t 
of ,juvenile8 in institutions "With the exception of those vIho vlill 
bring phycical harm.on themBelvGs or the community. 

l'Se consicle.:t' the Department I s Day Treatment benter loea ted at Olympia 
il.nd Camden as one o:f these alternatives. We have dOl"le a summa.ry 

. ntudy of the Day Tree,tment l:'rogram. 'rhe ..:lunnyvale-Cupertino Bral."',ch 
hr.:s votec; to express support for a Year t oS funding by Sant:! Clara 
County so thut there is time for a l->roper evaluation ot: this lJrogram. 

Our membersllip in the Branch is approximately three-hundred. Al®o, 
it 'Was neces3ary to have consent fro:n the other five Bra.nches in 
tiJe Santa Cln;roa Va.lley to enable us to Vlri te you ol~ our 3Upport .. 
Each Branch will send written notice of support :for the Day Treat­
ment Program. The sum of 2,500 \,[omen is represented by the letters 
of the six BrancheD. 

We wil·l be wa tcb,ing wi th glWa t. ill t ere 8:G tp.i~ year f B pt'logram and :t ts 
ev,]lua tiOtl .. 

.. 
SUjSB 

t CO; HI'", Richard Both:na.n 
.. flr. HOWUrl.l; Campen 
~.fr. Vic tor Calvo 

Sincerely Youra, 
American Association of 
Universi ty lrlomen 
Sunnyvale-Cupertino Branch 

" .. ;3L 
Sharon Blaine, President 

Hr. Sig Sanchez 
Mr. Dominie Cortese 
~~. Dan McCorquodale 

~w. Ralph Mehrkens 
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FRIENDS 0 UTS£E • ~RnfH ClAHR CO~m!l CHRPTm 71 

( e 
rOUNDER 

"'RS. ROSCMARY O. OOODENOUOH 

EXECUTIVE DIRECTOR 
MAROARCT MUIRHE:AD 

ADVISORV SOARD 
~UDOC ROBI:AT BE:RtSr-ORD. PR£SIDI:NT 

L c. CQUN1Y MtJp·HCIP"AI. COURT 

.iUC~E R. CONAI.C CHAPMAN 
... Co CCUN1Y MUNICI~AL.. C::OUlllf 

MRS. M ... RY CHARl.tll 
II. Co COUNTY .OC'AL. SlERVICIIi DC"". 

<,lAME:S GCARY 
I:Ht~lrJl". D. Co CCltJHrr 

&TEPHEN W. H"'NOLI:Y 

M .... X HART' 
a. c. COUNTY ..IU'lCNILC ".,.O."YIDN DIn. 

W .... 1. TtR L J£NSfN 

SERGC .... NT Gt.ENN K ... MINSKY 
.... N ..sou: POLICE DIPl'. 

P .... VIO W. "'11CH£I.1. 

.JUCGE: ROBE:RT r. PCCKH .... M 
UNITeD .TATC .. \),»TftlC'T COURT 

l _".lODE JOHN T. R"'C"'!-lE1.1.1 
,,_._ ... Co CCUNr:. "U~E"'C" CCU'IT 

.:I;'H£ RE:VCRENC L.OUIS H. RII.EY 

.JUDGE .J .... MES a. SCOTT 
.. c.. ccu'"'rt IIU",,"IIQ,, COUltT 

ANTHONY C. SMITH 
8TAYC or C.-.L..I,. .. ADULT PARDL.e 

,£1.1.0W STC .... RNS, O.Il.S. 

THE: RE:VF:RE:Nll ROY STRASIiUROffl 

SAUL W .... SSERM ... N. M.D. 

W ... I.TE:R H ...... S 

.JEROME L.ACKNER, M.C. 

SHE:L.CON pORTMAN 
lIuaL,.l.c D~rCNOI:At .... ,S; COUNTY 

t 

71:l ELM STREET e SAN JOSE, CALlfDRNIA 95126 0 TELEPHONE, 295-6033 

Mr. Richard Botn:nan 
840 Guadalupe PaJrk"t-iay 
San Jose~ CaIif.'95Il0' 

Dear Hr.. Bothmar;: 

December 12, 1972 . 

. . 
I sincerely hope that you vlill consider the contj.nuenc.e 

of the Day Care Center located at 1380 Olympia Avenue, 

Campbell at your budget meeting in the'near future. 

Several of the staff of Friends Outside have had the 

opportunity of visi':.ing and observing the Day Care Center 

and have found it to be a very valuable asset to the 

comnnmity and to the youth in oUJ;' County .. 

Yours t$incerely.;.7 
.".-, .'-

,= /. ~ / 
~--/-i.-· c~ 

_ . ..L.--~...;..------yp 
Mrs. }farg~ret'lfufrliead 
Executi'lls Director 

1,\... . ' 

Oommunitll Volun.feer Organization Devoted to the ReltaMUtaHon of Prisoners Gn4 t~eir Families 
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( • Iji lilr:!'f3f! AMERICAN 
LJ vI.l1J \~. ?JiA j CORRECTIONAL 
~~ ASSOCIATION 

November 27, 1972 

Nr .. Robert Carroll, Director 
Day Treatment ~rogra~ 
Santa Clara County Juvenile Probation Depart~~nt 
840 Guadalupe Parkway 
San Jose) (falieornia 95110 

Bob, 

North 

60,5 pimQ drive, son jose colifprnia 95123 

telophono: 221·5881 . 

X was surprised· and Crl.smayed to learn that ~ur program will pOb'sib1y not -get 
refunded. This .would be tragic not only for ~hose ~oungsters currently being serviced 
but,_ most impo~tantly to the countless other.s who -stand to benefit from it in the 
future. 

I ha~e discussed the program with my membership and it was our concensus that our 
endorsement ofJthe Day Treatment Center go on record. The Hexican American Correct­
ional Association is 'concerned with the incr~asing numbers of Mexican American 
youth who are sent to institutions for treatment with little or no emphasis on 
dealing with the exi$ting problems o~ conflicts in the home. While t~is is not 1n­
tended as an indictment of institutions, it is a fact that this deficiency exists. 
Your Program h41~ reversed this methodology QY focusing casework services on-the home 
and family in a more realistic manner while 'providing a youngster with a highly 
structured tre~tment-oriented setting as an alternative to out-of-home institutional 
placement. 

It is al~o a fact, a discouraging one, that-becau~ of the level at which your pro­
gram is intercepting youngsters, many of those serviced by the program are of 

"'Mexican American ethllicity. Perhaps through effor~s such as yours and other similar 
programs, this trend can be reversed. . 

Once again, Bob, it is MACA's position that programs such as your must be preserved 
rather than curtailed. I wish you success in your continued efforts for refunding 
and hope that you keep us informed on the p~ogres~ over the next few wee~ • 

• "Si~t~ 
L ~~'dO' President 

-. tMexican Americ.an Cort"ectional Association-North 

Cc Cardoza~S6uth 
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Westside Youth Service 
737 Bird Avenue 

73 

San Jose , California 95125 

Dear Sir: 

I am offering this letter in support of continuence of the 
. " 

Day Care Pr~gram directed by Bob Carroll. Our 0Fganization-­

Westside Youth Service--is a community development pr~gram and has 

been operated on the West side of San Jose for :four years. At one 

time we had a residential center taki~g juvenile court placements. 

Duri~g this time we visited Mr. Carroll's pr~gramand found it 

impressi ve. We lea~ned from our o\vn experience in placement that 
. 

a you~g person vIi th problems could best be helped by worki~g with 

him and his family in the community. These yo~g people need the 

structure of a workable pr~gram, like the Day 'Care Center, but also 

the support ruld help of their families and community. One 'of the 

you~g. girls in OUr ne~ghborhood completed the Day Program and has 

done well since. 

In conclusion, from all indications I can find, the Day 

Pr~gram seems successful and to be a better approach than insti-

utionalization o I think it '\vould be in the best interest of the 

conrrnuni ty to find this program--and in the lo~g run le.S5 expensive 

than an institutionalizational approach as there seems to be less 

chance of retr~gression when the child learns to be successful 

in his corninuni:ty. 

~o:e;::Z/~/Q, 
£o's . .Gee . 
Director, W~S.Y.S. 
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APPENDIX B 

ADDENDUM TO SECOND YEAR EVALUATION OF DAY CARE PROGRAM 
by 

Nax Hawkins, Principal 
Del Valle School 

The school program has made major innovative improvements d:uring its 

twenty-two months of operation at the Del Valle Center. 

74 

The academic curriculum continues to be oriented toward meeting the original 

objectives of improving individual student achievement~ as measured by pre- and 

post-C.A.T. scores, These objectives are being met by utilizing a wide selection 

of the latest student-oriented instructional materials that are of high interest 

level, while also being of a lower reading level, by teacher in-service training, 

and by creative teacher techniques as specifically mentioned in the evaluation 

report. 

The curriculum is developed to allow each student to experience success and 

enjoyment in his daily class assignments. The over-all school program is also 

oriented toward improving the student's self-concept and attitude toward educa-

tion. Results are evaluated by use of the Tennessee Self-Concept Scale. 

The "Community Living Class" was initiated because a large percentage of 

graduates from the program were experiencing problems readjusting to public 

school. The class was designed to cover some of the major problem areas such as 

truancy, ability to follow instructions, ability to communicate with school staff 

to improve negative attitudes toward school. 

The school program continues to be individualized in its attempts to meet 

the youngster's educational needs. To insure updated training of teachers and 

the development of highly motivating instructional materials and innovative 

approaches in the· .classroom, educational consultants were employed to ';vork with 

teachers, and publishers of current, student-motivating educational materials were 

br9ught in to demonstrate their materials, e.g. game simulation. In addition, 

teachers were granted release time to visit progressive educational programs 

throughout the state, as well as taking part in on-site directed teachers' 

in-service activities. 
II .. 
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The school developed and coordinated a work experience program in the 

community during the 1972-1973 school year and expanded this program during the 

summer school to include all the students in the program. In addition, the 

school initiated and coordinated a work exploratory program with the Pacific 

Telephone Company to provide the students with a first-hand observation on hO\~ 

a major business operates. 

To improve student daily attendance and self-concept, as well o.s expose 

students to the development and functioning of a small business, the Junior 

Achievement Progra~ was developed as a valuable part of thoc school program. 

Open House at the Center is held approximately every three months to allow 

parents to become more familiar with the Center activities and the achievements 

of their youngsters. The Open House is planned and coordinated by the school 

staff, emphasizing different aspects of the school program. 

75 

Each teacher and the principal of the school program have a written, detailed· 

JOD description, indicating all areas of responsibilities. for 1.<lhich they are held 

accountable on a yearly evaluation basis. If the program is to continue to be 

successful and show marked improvements, it is felt that detailed job deseriptions 

of all staff members an4 an overall program of accountability should continue to 

be essential, intrinsic part of the over-all center functioning. 

Although the bi-administrative structure of the program has been beneficial 

in that it offers a system of checks and balances for both departments, it wQuld 

seem !!lore feasible that it should be school directed. The program at the Center 

con..sists of a full day school program, where a:pproximately 9cr,~ of the. students t 

daily time is spent. In addition) a large percentage of student counseling is 

related to sC,hool problems and aimed toward improved student behavior within .. 
the public school system. As the school administrator is legally credentialed 

and: trained to supervise teachers and the educational program, the overall 

authority of decision-making within the Center Day program is -inh.erent: to 
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;-.... TABLE 1 
;-.... RRB RECOMMENDATIONS FOR YOUTH REFERRED DURING PERIOD 10/1/72 - 6/15/73 

Horne FH/ Other 

Total N 23 51 23 238 1 22 54 17 3 

100 5 .. 1 13..2 5 1 52 4 

Boys 
N 329 13 27 18 192 6 

.. 4 % 100 3 .. 9 8.2 5.4 58 3 5 8 3 1 8 iU 

..!J 
0 

N 125 10 24 ( .... 5 46 3 0 16 
Girls 

% 100 8 

Total N 84 0 4 4 63 0 0 1 7 3 i 
% 100 4,,8 4 .. 8 75 1 .. 2 8 :3 3.6 2.4 

N 66 0 3 4 50 0 0 1 4 l. '2 
Boys 

% 100 4.5 6.1 75.7 0 0 1.5 6.1 3.0 3~O 

N 18 iJ 1 0 13 0 0 0' 3 10 0 

Girls 
% 100 5.5 72.2 16.7 5.5 0 

N 370 2'3 1"9 175 22 "1 2 47 14 -1 
. , Total 

1: 

(l) 
.-I 

Boys 
,Q 

.. OM 
N 107 10 23 5 tn 33 3 0 16 11 6 0 

oM 
.-\ .. 
(J) 

GirltJ ~ 
H 

00 g e 3 

'V 
ct , __ .J .! 

:~"'"' 



TABLE 2 
EXP. &. CONTROL ETHNIC REPRESENTATION 10/1/72 ~ 6/15/73 

rl"l"'" M/1\ 'R111lt"'k 0+hi3'1'" . n,., ..... , '1"nf-~' - -- .-. . -
Boys n 27 8 0 3 0 38 
--~---%.. 71 .0 .2hQ 7 .9 100% 

Girls n 6 4 1 1 0 12 
%. 50 0 0 33.3 8.3 8.3 100% .. 

Total n 33 12 1 4 0 50 
; 

~ (?61l0 24.0 2.0 8 0 0 0 100% I 
~ 

n 8 7 15 
Boys % 53.3 46007 100% 

-. - ." - . 

Girls 
n :2 1 1 4 
% 501)0 25.0 25 .. 0 , 100% - - . ; p • ,.-

Total 10 8 1 
; 

19 n , 
; 

~ 5,Z.!>.6 42 .. 1 5.3 I II 100% 
-' 

EXP & CONTROL YOUTH BY S&~ & INTERPERSONAL MATURITY LEVEL 10/1/72 - 6/15/73 TABLE ~ 

: .. -3 . - ·4l .. ·4 
, 

4 5· 
I.. .-~. 

, .. ., 
1~ Boys n 2 l,;~ 1 7 36 

% 384)9 33.3 2.8 19.4 

I 

Girls n 3 3 1 5 12 
% 25 25 8.3 41.7 12 
n 2 17-' - -is 2 12 48 

Total i 
% 4.2 3504 31.2 4 .. 2 ~5%. 48 _w= _-=010. ~. 

_ .. -

.. 

r 
.>- -n :i. '2 -.; T 12 19 Boys 

% 5 .. 3 10 .. 5 15.8 5.3 . 63.2 100% 

n 1 4 5 
Girls 

% 20.0 80.0 100% 

Total n 2 2' 3 1 16 .. 24 

% 8,,3 " 8.3 12.5 4.2 56.7 100% 

.,.:. 
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RRB RECO~NDATIONS - EXP. & CONTROLS 10/1/72 - 6/15/73 

T."U PTP ~2'ln~h 
FH/ ReI/ FH/ 

Ranch unlt Total P'tP Rel/FH PH/PIP .. , 

Boys n 2 2 31 0 1, '0 0 2 38 

% 5 .. -1- 5.3 81&6 0 2.6 0 0 5$3 100% 

n 0 0 9 2 1 0 0 12 
Girls ~ "'It::. 1h ., A ,":I 10~ 

n 2' 2 40 2 '1 1 {) 2 tiO 
Total % 4 4 80 '4 2 2 4 100% 

, . .. . 
n 0 0 13 -2- 0' II -r 0- 15 

Boys 
% 8607 13.3 100 

n 0 0 3 1 0 '0 u q 

Gil:ls 
% 75 25 100 

- , " -
0 0 16 3 0 0 

\ 

0 19 n 
Tota.l I 

% 84.2 ~ 15.8 i ! ,1OC 
-. - .~ .... , .-. -

TABLES EXP & CONTROLS - AGE & TIME OF PLACEMENT - ENTRY BETWEEN 10/1/72 - 6/15/73 
1.3 1&.- 15 16 17 unk Total Average 

n 1 8 16 a 5 38 l~.Z 

Boys 
<:6 2.6 21110 42.1 21.0 13.2 100% 

Girls n 1 3 3 3 2 12 1501 

% 8 .. 3 25 25 25 16.7 100% ,-- , 

Total n 2 11 19 11 7 50 

% 4 22 3{! 22 14 ! ,).00% -- " .-- - .. 
. , , , 

15.4 ,n 1 7 2 5 15 
Boys % 6 .. 7 46.7 13.3 33.3 10()<1..-6 

n 2 1 1 4 14.7 

Girls .. ,j . , 
, <)! 

" 50 25 25 100% 
, 

is.01 n 1 9 3 6 19 

Total 
, 

33e ',\ 
0.1 5.3 4704 15.8 100% /0 -".j 

..,. 
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TABLE 6 
TOTAL READING ACHIEVEMENT by I-level!! . 

Percent, and (Num~r) of subjects per classification 
Difference Scores in ?ears 

80 

... 2.0 to 0 .1 to 195 1.6 to 300+ Total 

!l (! !! % !l ~ !l ~ 
l3cfm :2 22.2 4 44.4 3 33.3 9 17% 

I 3CfC 0 1 50 1 50 :2 3.8 

13Mp 1 50 0 1 50 2 3.8 

I 4Na 9 40.8 6 27112 7 31 .. 8 22 4105 

lyNx 4 33.4 8 66.6 0 12 2286 

lySe 0 6 100 0 6 11.3 

Total 16 30.2% 25 47,,2 12 22.5 53 100% 

TABLE 7 
TOTAL ARITHM-~IC ACHIEv&~ENT by I-level, 

Percent!! and (Number) of Subjects per classification 

. 
-2.0 to·O I .1 to 1415 1.6 to 3 0 0 Total I j 

!! % !! % !l ~ ~ n. % 
13Cfm 3 33.3 5 55.5 1 11,,1 3. 9 17.6 

~ , 
ISCfc 0 1 50 1 50 

1 
2 301>9 

13Mp 2 100 0 0 2 3.9 

IyNa 5 23.9 13 62 3 14.3 1 21 41.2 
lyNx 4 36 0 4 5 4505 2 18.2 

11 
11 21,,6 

lySe 1 16.7 3 50 2 33.4 6 1108 .!' 

Total 15 29.5 27 53 9 17.7 
'j 

;1 51 100 

{, 
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Juvenile Day Treatment 
program Evaluation 

1. At the time that ________ entered the day treatment program at 
Del Valle he/8;~ had been recommended for placement in ---

I Do you think it \<lould have been better if 
pe/she had gone to instead of Del Valle? yes 

2. What did you like least about thp, Del Valle program? 

3. What did you like best about the Del Valle program? 

4. In which of the following ways do you think that is 
different nm.; than before hel went to Del Valle? 
a. Likes school better. 
b. Gets along better with teachers. 
c. Gets along better with other members of the family. 
d. Does more to help out at home. 
e. Has more concern about other people's feelings. 
f. Gets into more fights or arguements at home. 
g. Gets worse grades at school. 
h. Runs a\<lay from nome more. 
i. Has nicer friendso ----

83 

no 

j. Is more willing to talk to parents or teachers a~out probl~ms. __ _ 

5. Wnat is the biggest change you have seen in ------ since 
he/ first entered Del Valle? 

6. About how often did the probation officer visit your home when 
____________ was going to school at Del Valle? 
(a) 2 times a week (b) once a week ---
(c) once every two weeks (d) once ,a month (e) less 

7~ After graduated from Del Valle about how often did the 
probation officer visit your home? 
(a) 'once a week (b) once every two weeks 
(c) once a month (d) less than once a month 

8. Who did the probation 
(a) parent(s) and the 
(b) just the parents 

officer usually talk with? 
teenager enrolled at the center 

(c) the whole family ____ __ 

9. About how long did the probation o£Eicer usually stay for a 
horne visit? 
(a) 1/2 hour' __ (b) 1 hour (c) 1-1/2 hours (d) 2 hours 
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10. It would be better if the probation officer: 

(a) visited more often and stayed longer 
(b) visited more often and stayed less time 
(c) didn't visit so of tell and stayed longer 
(d) didn't visit so often and stayed less time 

11. Do you think it is important for the probation officer to tallc 
to the whole family? yes no, ____ __ 

12. Was the probation officer able to help ''lith any problems in 
the family? no yes_ what kinds of problems? 

13. Do you think it would be better if your child bad gone to Del 
Valle sooner than hel did? yes no__ Why? 

14., A person is nO\'l enrolled at Del Valle for about 4 months. IS 
this: (a) too long (b) too short - (c) about right 

15. Do you think it would be useful for parents of Del Valle students 
to get together as a group once in a while to discuss.the problem~ 
they or their children are having? yes no ______ _ 

16.- If you were in charge of the day program~t Del Valle what 
qhanges would you like to make? 
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