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SUMMARY FINDINGS

1. RECIDIVISM., Comparing recidivism data using several

different approaches, there is very little difference
between'Day Care graduates and controls on most measures.
For all juveniles graduated from Day Care comoared-with all
control subjects, the percent of males with re-referrals is
substantially equivalent, while a somewhat larger proportion
of Day Care girls are re-referred than are Ranch females
(677 to 50%). 1In addition, experimental females tend to
have their first referral sooner than controls. Comparing
only graduates of both Day Care and Ranch nrograms, the Day
Care youths tend to be re-referred at a higher rate than
Ranch graduates; however, there is an indication that this
trend is changing toward lower recidivism'for'seéond year
Day Care graduates, There was no significant difference in
subsequent Ranch plaﬁement when comparing Day Care juveniles
with those placed in private institutions or foster homes.,
The comparisons between Day Care and Ranch graduates are
influenced by the fact that 1) the Day Care youths were
initially more delinquent, and 2) the number of Ranch graduates
is as yet small (7 males, 7 females).

2. COST COMPARISON, Costs of the program during the second

year (9 months) Were $1,070.03 per ward per month. This figure

is 30% lower than for the first year, and it is quite similar
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to expenses incurred at the County ranches-~-the most likely
place juveniles would have gone had there been no Day Treatment
Program. It is possible that project expenées can be reduced
without seriously affecting program impact, |

3. ACHIEVEMENT TESTS, California Achievement Test scores

have shown significant grade equivalent increases in all areas,
with about 7 months’ improvement in most subtests during the
four month Day Care Program.

4. SCHOOL ADJUSTMENT. Overall, "behavior modification" points

related to school, while at the Center, show no improvement.

In terms of overt behavior: 1) 26% of the youths have returned
to school programs, for those with pre-post data available;

2) there has been a significant increase in grade point average
("D" to "C'"); and 3) a significant decrease in absentee rate
(31% to 21%). "

5. SELF CONCEPT. As measured by eight subscales of the

Tennessee Self-Concept Scale (TSCS), pre-posttest compatisons

of Day Care youths indicate significant improvement only in"
the area of "Moral-Ethical Self." The posttest reﬁain5~below
the '"mormal" range for most areas of the test; however, programs
for juvenile deanquents typlcally do not have much impact on
self-concept as measured by the TSCS,

6. FAMILY FUNCTIONING. As seen by Probation Officers, there

was 1mprovement in the areas of parent-child commun&catlon and
relations, 51b11ng relatlons, and very llmlted 1mprovement of

total family stability and work 31tuat10n, ﬁParents ofka
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majority of program participants indicated that they were
having less trouble with their child in one or more areas
after the program, Sixty-two percent of the parents felt
Day Care had been a good choice for their son or daughter,
and 38% felt that out-of-home placement would have been

better.

7. SECOND YEAR IMPROVEMENT. Second year Day Treatment clients

have significantly better behavior and academic performance
than first year participants. Modifications in the program
resulting from the first year's experience are apparently
having a positive effect,

8. OUT-OF-HOME PLACEMENT ALTERNATIVE, Of the 1202 601 and

602 cases referred to the Resources Review Board for out-of-
hoﬁe placement, 272 (22,6%) were deemed eligible for the Day
Center. Of these 272 juveniles, there were 110 selected at
random and enrolled in Day Treatment. Approximately 75%

of the juveniles enrolled have graduated from the program,
Most of the failurethave been sent to one of the county

ranches,
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RECOMMENDATIONS

The recommendations that follow are offered as
suggestions based on interpreations of fhe results of the
research effort, They are given as possible directions for
improvement, rather than as simple criticism of the present
Program. |

1. Change of physical plant set-up,.

In teéms of probation staff interaction with Day Center
youth, the layout ofkthe buildings currently housing the
Center appears to be a negative factor. The Probation
Officers and Center secretary are all located in one large
room, isolated from the other parts of the Center, and lacking
private offices or even partitioning that would encourage con-
fidentiality and closeness. The noise level and constant

activity also seem to be detrimental to productivity. By

being isolated from the rest of the Center, there seems to be

an implicit restriction to the effect that the youth must héve
a defined problem to discuss at a formal level before entering
the staff area.

A recommended éhange is to a location that would:
1) allow private or two-person offices, thereby increasing
the potential for confidential conVersations; 2)vput;Probétion

Officers and teachers' offices adjacent to a recreation  room

oy kitchen to encourage youth-staff interaction on an informal

basis, e.g., if the Center could be locéted‘in‘a duplex‘or

one-family dwelling, a portion of the 1iVing room,area could
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be partitioned into offices, each having access from the
living room, while the remainder of the space could sexve as
a recreation area; 3) be more centrally located in terms of
residence of the youth served, thus eliminating some of the
transportation expense, and, hopefully, encouraging greater
interest and participation on the purt of parents.

2. Place more individualized emphasis in the school program.

The school pregram is currently individualized to the extent
that each youth is given assignments geared ‘to his current
abilities and achievement, but the program as a whole seems to
emphasize the traditional in terms of type of materials covered
and teaching methods. The current teacher;student ratio
(1:6, or 1:8 at full capacity) is such that even more
~individualized programs, related to each student's interests
‘and goals, should be feasible. With careful planning, it could
be possible to show the necessity and relevance of academic
achievement to almost any existing interest or goal of the
youth. By relating school subjects to each youth's needs,
one would expect an increase in motivation and, consequently,
achievement,

3. Change the eligibility and gelection criteria in order
that some youths not yet destined for out-of-home placement can
be treated. It may also be useful to include in the Program
former ranch residents who still need closer superviéion than

simply being released back to the community.



4. 1Include on the teaching staff someone with a background
or interest in the math/science area, home economics, or
perhaps the behavioral sciences in order that these areas can
be better represented in the curriculum and training.

5. Allow full authority for all aspects of the Program to
rest in one individual. The present bi-administrative
structure is functional, but it is not as efficient as a single
authority structure, Both the Project Director and the Principal
of Osborne School make this suggestion (see Appendices A and B).

6. Continue to examine ways in which costs can be
reduced, e,g., moving to a more central location in order to
reduce transportation expeases, The Day Treatment Program in

San Diego may provide a model for cost reduction.
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INTRODUCTION

In Santa Clara County a gap has existed in alternatives
for treatment of troubled youth. As a result of this gap,
certain youths have been needlessly placed in foster hoﬁes
(FH), group homes (GrFH), private institutions (PIP), county
ranches and the California Youth Authority (CYA). These are
youths needing more attention than is available under normal
probhation supervision, with out-of-home placement being the
only way to provide the necessary level of attention and
supervision. Since foster and group homes are difficult to
find, these youngsters are often placed in twenty-four hour
institutional care, This type of intensive treatment may
be unnecessary for many individuals with family or adjustment
problems who represent no criminal threat to the community,

Even where intensive treatment is necessary; it can be
argued that improvement in behavior is longer lasting if that
treatment encompasses directly the relationships, étress, and
temptations to which the juvenile returns upon leaving

institutionalization. It is not uncommon for youngsters to

show excellent adjustment in an institutional setting, yet

revert almost immediately to old patterns of behavior on
returning home,
Twenty-four hour care has the additional disadvantage

of increasing the probability that the individual will be
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labeled ''delinquent' by relatives, friends, and by the child
himself. Acceptance of the label may lead to behavior
prescribed by the role that the label suggests, This "'self-
fulfilling prophecy'" is less likely to be a problem where the
juvenile is treated in a '"school-like'" setting during normal
school hours, and returns to his family and assogiates at
other times.

The concept of ﬂaay care centers has been explored by a
number 6f Probation Departments as an alternative to
twenty-four hour care. The day center is a location where
youngsters go during the day for school and group or )
individual counseling, while continuing to live at home. The
client remains a member of the family unit, while the staff
works to resolve both his educational and family problems.

The day center concept has been implemented on an
experimental basis in Santa Clara County to determine the
feasibility and effectiveness with the local population,
and to provide research data for decisions on maintaining
this type of program., Youngsters are brought to the Center
Monday through Friday and spend from 9:00 a.m. to 3:30 p.m,
in the Center s activities, which consist of an individualized

educational program supplemented with community and small

group meetings, and individual contacts with Probation Officers.

Probation Officers also work with the families during the day

~and evening and maintain ongoing contact with youtns who have

graduated from the program and their families. gaturdays are

usually scheduled for a variety of "eultural enrichment"

activities.



The focus of the program at the Center is a full-day,
year-round school program. At present, juveniles are scheduled
to remain in the formalized education and treatment program
provided—at the Center for approximately four months; then
they ''graduate" into eight months of aftercare. The program
at the Center is able to handle about 24 youths at any given
time. With an average length of stay of four months, the
program can handle at 1éast 72 youths per year,

Four experienced probation officers counsel with students
and their families during the client!s four months at the
Center and during the eight month aftercare period. 1t was
initially expected that each probation officer would carry
an average caseload of 18 youths (6 in the Center program
and 12 in aftercare).

Three teachers provide individual, group, and team
teaching to the youngsters with a maximum student/teacher
ratio of 8 to 1. The school portion of the Center provides
a curriculum which meets high school requirements.

Transportation Officers ( one full-time and one half-time)
transport youngsters to and from the Center and cultural
enrichment trips as required. They also transport youngsters
on school field trips and handle emergency needs.

A supervising Group Counselor coordinates the school
and treatmént portions of the prbgram, Hé-is actively involved

in counseling, and the handling of disciplinary problems.

- The counselor develops and directs the numerous cultural act-

ivities held weekly on Saturdays. He also recruits, directs,

and coordinates volunteers in the program.



The Project Director is administratively responsible
for the Center!s operation. The Director supervises the
Probation Officers, Group Counselor, Transportation Officers,
and a secretary directly., He indirectly supervises the school
staff, which is under the direct supervision of the Principal
of Osborne School. The Program Director is aléo responsible
for a public relations effort with public/private agencies
and the community at large.

Most of the detailed reporting regarding the establishment
and functioning of the program, including management issues,
problems, etc, is being handled by the Project Director (see’
Appendix A). The principal in charge of the education pértion‘
of the program has also made comments concerning the project
(see Appendix B). |

The local Day Treatment Program has been established 6n
an experimental basis because of the lack of research or
evaluation in connection with day centers in other counties.
Under a subcontract with Santa Clara County, the American |
Justice Institute is providing assistance in the areas df
research and evaluation for the Juvenile Probation Day Care
Program, relative to establishing data collection techniques

and instruments, data analysis, and reporting.



-

Evaluation Methodology

The uvbjectives, as stated in the grant proposal, are:
(1) Establish a Day Care Center as an alternative to out-of-
home placement; (2) develop cost-effectiveness estimates;
(3) increase academic achievement; (4)‘improve attitudes
and motivation toward education; (5) decrease post-center
truancy; (6) decrease subsequent arrests; (7) improve self-
concept; and (8) improve behavioral functioning of family
system. .

In order to evaluate the achievement of the proposed
objectives, it has first been necessary to identify those
youth being considered for out-of-home placement. This has
been accomplished through cooperation of the Resources Review
Board (RRB), a departmental committee through which all
out-of~home placements (except placement with a relative)
must be cleared. Not all youth preseﬁted to the RRB are

appropriate for the Day Center Program due to age, reason

for placement, etc. Therefore, a set of eligibility criteria

“was established (see attachments) to identify those youth

acceptable for the Day Center. -~

For tﬁe purpose of comparing treatment effects of the
Day Center with othef types of placement, it is necessary
that the groups come from essentially the same population.
This has been achieved through a random selection process.
A representativekof the Day Center attends RRB meetingé,‘
and determines whether the juvenile is eligible for the . -

program'based on the list of criteria, If eligibilityfis
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established, a number is drawn from one of the random number
pools (separate pools for boys and girls) to détermiae whether
the youth will be assigned to experimental (Day Center) or
control (other placement) status,

Since October 12, 1971, when screening for the project
began, through June 15, 1973, 1201 601 and 602 cases have
been referred to the RRB. The terms "601" and "602" refer
to Sections 601 and 602 of the Welfare and Institutions Code.
Section 601 involves truancy, run-aways, and similar offenses
which are less serious in nature than robbery, burglary, or
other crimes included under Section 602. Of the tota1‘1202'
juveniles, 272 (22.6%) have been deemed eligible for’the Day
Center, e.g. must have been recommended for out-of-home place-
ment, between the age of 14 and 18, not a severe threat to
community or self, educable, and parents have agreed to
participate in the treatment. Sixty-four of the 272 cases
were not subjected to random selection because iﬁtake to the

Center was closed, Of the remaining 208 cases, 110 (73 boys,

37 girls) were assigned to experimental status; and 71 (46 boys,

25 girls) to-control status. Court eligibility and program

refusal by youngsters and/or parents (experimental only)
eliminated 27 from the total study sample of 208 cases.' (For |
a more complete summary, see Figuré 1 on the following page.)
It is this group of 181 experimental and contrdL ybuthHth are
being examined in detail to determine the feasibility, risks,

and efféctsfof the Day Center‘?rogram;

y



Figure 1

RESOURCES REVIEW BOARD SUMMARY
10/12/71 - 9/30/72

#601 & 602
Referrals = 1202
824 Male, 378 Female

_— N\

Ineligible
Total=930
635 M, 295 F

Eligible
N=272 (22.6%)
189 M, 83 F

N\

Experimental
Total=110
73 M, 37 F

Control
Total=71l
46 M, 25 F

Not assigned
Intake closed
T=64

T ——
-

—

Refusal or

Court ineligible
or Petition
dismissed .
Total=27

i9M, 8 F




Procedures and Instruments

Table 1 briefly describes the procedures and instruments

used to evaluate the achievement of program cbjectives.

Interpersonal Maturity Level

A tool that is being examined as an important aspeét of
the research phase as well as treatment is Interpersonal
Matuﬁity Level (I-Level), 1I-Level is comnsidered a Vaiuable
classification scheme for understanding.Qelinquent behavior
and aiding in treatment programming, and is used extensively
with Day Center youth for these purposes. Tﬁis classifiéation
scheme focuses upon the ways in which the delinquédt is able éb'
see himself and the world, especially in terms of emqtioﬁs and
motivations,

Theoretical Frame of Reference

Seven successive stages of interpersonal maturity
characterize psychological development. They rahge from the
least mature, which resembles the interpersonal iunteractions
of a newborn infant, to an ideal of social maturity which is
seldom or never reached’ih our present culture, Each of the
seven stages or leveis is defined by a crucial interpersonal
problem which must be solved before further progress toward
maturity can occur, All persons do not neéessarily work‘their

way through each stage but may become fixed at'a;particular

level., The range of maturity levels found in a delinqﬁent1 :

population is from‘Matufity Level 2 (integration Levél 2 on‘ L
12) to Maturity Level 5 (15). Leve1k5 is infrequent'enoughvthat, 

for all practical purposes, use of Levels 27through 4 describes
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TABLE 1

Objectives of the Program and Procedures Used to Measure Program Success

Objective

A. (1) Diversion from out-
of home placement

(2) Cost effectiveness

B. Improve academic
achievement

C. Improve Attitude and
Motivation toward
education

D. Decrease post day
care truancy

E. Decrease subsequent
arrests

Procedure

Instrument

Examine RRB records for
numbers of referred place-
ments; follow court records
for actual placements and
durations,

[Compare Day Center costs with

cost of other placements
based on County cost data,

Test day care youth and ranch
controls on a pre-post program
basis., Analyze gains w1th1n
and between groups.

Examine school-related weekly
"behavior modification" points
for changes during program.
Examine Youngster Behavior
Inventory ratings by teachers.
Interview youths re: goals

and attitudes

Follow-up of youths released

California Achievement Tests

Youngster Behavior Inventory

AJI Juvenile Interview

from program to determine school

enrollment and grades

Examine school records on a
pre-post basis for differences

in attendance rate

Examine probation files of all

- experimental and control youths
periodically to determine number

and severity of referrals to
juvenile court,



Objective

F.

G.

Improve self-concept

Improve family
behavioral functioning

it

TABLE 1 (Coat.)

Procedure

Test Day Care youths
pre ‘and post program
for differences in
self concept

Examine family
questionnaires and
probation staff interviews
for perceived changes in
family functioning

Instrument

Tennessee Self Concept Scale

Family Questionnaire
Day Care Staff Interview

01



‘ 11
the juvenile population. A brief description of these

levels follows:

Maturity Level 2 (I,): The individual whose interpersonal
understanding and behavior are integrated at this level is
primarily involved with demands that the world take care of him.
He sees others primarily as 'givers" or "withholders,' He
behaves impulsively, unaware of the effects of his behavior
on others,

Maturity Level 3 (13): The individual who operates at
this level is attempting to manipulate his environment in
order to get what he wants. 1In contrast to Level 2, he is
at least aware that his own behavior has something to do with
whether or not ne gets what he wants,

Maturity Level 4 (IA): An individual whose understanding
and behavior are integrated at this level has internalized a
set of standards by which he judges his and others' behavior.
He is aware of the influence of others on him and their
expectations of him. To a certain extent, he is aware of the
effects of his own behavior on others,

It should be stressed that interpersonal development is
viewed as a continuum. The successive steps or levels which
are described in this theory are seepn as definable points along
the continuum, As such, they represent "ideal types,"
Individuals are not classified at the level which reflects

their maximum capabilitfes under conditions of extreme comfort,

‘but rather are categorized at that level which represents their

typical level of functioning or their capacity to function

under conditions of stress. This rating of basal level has
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the advantage of permitting more accurate predictions of

behavior in a delinquent population.

Nine Delinquent Subtypes

In 1961, an elaboration of the Maturity Level Classification

was developed for use in the Community Treatment Project.

In part, the elaboration was drawn from the work of the

California Youth Authority Committee on Standard Nomenclature

in an effort to describe more specifically the juvenile

population.

The "Interpersonal Maturity Level Classification:

Juvenile'd

subdivided the three major types described above into nine

delinquent subtypes as follows:

Code Name

As
2 Ap

Cfm
1 Cfec
Mp

Na

Se

Delinquent Subtype

Unsocialized, Aggressive

Unsocialized, Passive

Conformist, Immature
Conformist, Cultural

Manipulator

Neurotic, Acting-out

Neurotic, Anxious
Cultural Identifier

Situational Emotional
Reaction

""demanding"

"complaining"

"conforing"
"conforming".

"manipulating"

""defending"

"defending"
"identifying'

"identifying"
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Whereas the Maturity Level classification represented

a categorization of the individual's level of perceptual
differentiation, the subtype represented a categorization
of the individual's response to his view of the world.

These nine subtypes then were described by lists of
item definitions which characterized the manner in which each
group perceived the world, responded to the world, and were

perceived by others,

Day Center Use

I-level rating is used extensively in diagnosing and
determining appropriate treatment for the Day Center youths,
For each subtype, there is available a printed handout relatiﬁg.
relevant characteristics and proposing general guidelines for
treatment; e.g., I4Nx—~major focus on developing internal,
psychological controls--areas of conflict between minor and
Officer should be chosen so that minor may sometimes "win
the argument" wihout being lost to the program--.

After an I-level diagnosis has been determined, through
taped interviews rated by at least two different people, the
Day Center staff meets to discuss specific treatment concepts
for the individual youth, With all staff aware of the I-level
classification, aﬁticipation of particular modes of behavior
~is more readily atchieved and predetermined modes of punishment
or treatment, appropriate to the givén classification, can be
more consistently applied. As another step in the treatment

process, the staff has been interviewed to determine which
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Probation Officer and teacher is most compatible, in terms

of I-level classifications,

Appendix C, Table V, indicates the distribution of
I-level classifications for experimental and control youth
for the second year, As evidenced by the table, control
youth I-levels have not been very systematically obtéined.
Where appropriate, these ratings will be examined in
relationship to project objectives, but for the most part,
the number of youths falling into each claséification’is not
sufficiently large for meaningful comparisons at this time,

although some trends seem to be appearing as the numbers

. increase,

It is anticipated that, with increased numbers, I~level
rating may prove to be a valuable tool for determining type

of placemenﬁ as well as treatment within a givea placement.



DETAILED RESULTS '

Results have been organized around the project

A summary of the findings

and resulting recommendations was included abovel,

objectives previously outlined.
Subjective
evaluations of the program results by project administrators
and community agencies can be found in Appendix A and

Appendix B.

A, Diversion from out-of~-home placement., As of June 15, 1973,

110 youths had been enrolled in the Day Treatment Center, and
71 controls had been selected for comparison. By virtue of
the established selection criteria, all these youths were
destined for out-of-home placement prior to their being
assigned to the experimental or control group. In terms of
RRB recommendation, the breakdown by percentage and number
for the entire group and for the subgroups (experimental and

control), is given in Table 2,

TABLE 2

RRB Recommendations for Total Population,
Experimental Group, and Contrcl Group

Lot .

*RRB Exn Gont Total
Rec N % | % N %
Ranch 81 74.3 40 56,3 121 | 67.2
FH 7 6.4 8 11.3 15 8.3
FH/PIP 14 12.8 15 21,1 29 16.1
PIP 5 4.6 3 4.2 8 4.4
FH/RH 2 1.8 3 4,2 5 2.8
Other 2 2.8 2 1.1

*Resources Review Board Recommendation

1.
Pages
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TABLE 3
Control Group RRB Recommendation and Placement (11/71-6/73)

Placement

Recommendation

Ranch Foster Mental Home/ : ROWV
Home PiP inst, Rel home Total
2 & f : '
Ranch 24 1 Lo 0 R 1 36
66.7 2.8 { L 30.6 54 5%
96.0 7.1 |
Foster 0 5 1 § 0 é 2 8
Home 62.5 .12,5 | 25.0 12.1%
35.7 | 14.3 10.5 -
FH/PIP 0 5 4 1 P4 14
' 35.7 128.6 7.1 28.6 21.29
35.7 [57.1 {100 , 21.1
; . -
PIP 1 1 1 0 : 0 3
33.3 33.3 | 33.3 ;
4,0 7.1 |
FH/Rel 0 1 0 0 2 3
33.3 66.7 4.5%
7.1 | 10.5
|
Other 0 1 i 1 0 0 2
Comb. 50.0 ! 50.0 » 3%
: 7‘1 3114.3’ : ) . S
Column | 25 % 7 1 b 19 | 66
Total 37.9%, 21.2%:10.6%i 1.5%; 28.8% | 100%

5 , ‘
Entries in cells are, top to bottom, number percent of
row total, percent of column total. , :

NOTE: Because of the inclusive dates 11/71- 6/73, the
entire group of control subjects is not 1ncluded in the table.

m
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These fipures show a greater tendeﬁcy for experimentals
to be recommended for ranch placement than controls. Controlé
have better odds of getting a recommendation for foster home
(FE) care or foster home care in combinatioh with other placement.

Although recommendation by the Resources Review Board
is not always the last word in determining actual placement,
it is the best predictor available, as evidenced by the following
table of RRB recommendation by placement tabulations for thé
control subjects. In almost all categories, approximately
two~thirds of the youths recommended for a given placement end
up in that placement, Most of the rest go back home for another -
try.

For second year experimental youths, there is even a
gréater tendency to find the ranch as the recommended placement
(n=39, 83%), with other recommendations evenly distributed,
Assuming thatkthé placement pattern of these experimentals would
have been similar to that of the control group, the expectation
is that, had Day Care not been available, ““approximately 27
of these youths would have been ranch placements, 13 would have
returned hqme, and 7 would have been placed in foster homes or PIPs.

For further, more detailed distributions of experimentals

and controls in terms of sex, age, ethic distribution, RRB

>~recommendations, I-level, etec. see‘Table 1, 2, and 3 in Appendix C.

The percentage of youths belonging to minority groups

is relatively unchanged when comparing the second year of the

_5program to the first year, although the distribution between

groups and. sexes is‘'more even for the second year. See
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Table 4 below for summary of minority group distribution.

TABLE 4

Percent Minority in Experimental and Control Groups

Boys Girls Total
Experimental  29.7 45,5 33.3
Control 42.1 40 41.7

Since delinquency is the factor that initially
brought the youths to the RRB and hence to éxperimental
or control status, this is another area on which the two
groups should be compared for equivalence, in 6rder'to

adequately assess program impact. Average number of

referrals prior to program entry are summarized in Table 5.

TABLE 5

Average Referrals Prior to Program

601 602 ... Total
Control 1.89 2.51 4.40
Experimental 2,34 2.98 5.32

This difference of almost one referral, on the avefage,
between experimental and control youths is statistically
significant at the .05 level, indicating that in terms of
prior delinquency, the Day Care youths have been in more
trouble than their control counterparts. S
“There 1is no'difference between boys and girls ip‘tbﬁal

number of prior referrals, but there are differences at the

.05 level between boys and girls infterms_of,seVeriEy@Awith o

-
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girls having more 601 referrals and boys more 602’3, on the
average. Girls have been in trouble as often as boys, but
their reported offenses tend to be less serious, primarily

runaways, truancy, and beyond control.

Program Costs

Total costs for the second year (9 months) of operation
were $205,123.84, This results in an average monthly cost .
of $22,850.14. With an average of 21.3 youths per month
enrolled at the Day Care Center; this figure can be restated
as $1,070.03 per month per ward., This is about a 30% reduction
of first-year costs, due in large part to the set-up expenses
of the first year and the increased number of clients handled
during the second yeér.
| Costs pér month per ward above do not consider the
juveniles in aftercare. Probation Officers estimate that
they spend approximately 15% of their time in counseling
former students during the eight month follow-up period.
Assuming 15% of Probation Officers® salaries, and approximately
$2,000 in travel and miscellaneous expenses, the total cost
of aftercare over the eight month period is $10,000. The

cqst per ward in the Center per month is reduced to $1,017.86"

when expenses for aftercare are not considered. This worké
out,to’be $33.93 a day based on a 30-day month or $42.41 based
on a’24~day month, (The Ceﬁter is providing directkserviéeé
six days a week, given that enrichment activities are held

most Saturdays.)
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Table 6 gives the daily and monthly costs for various
out-of~home placement alternatives. Day Treatment costs
have been calculated three different ways as noted. State

subsidies and other revenues have not been considered in any

of the calculations.

TABLE 6

Comparative Costs for Qut-of-Home Placement Alternatives

Facility Daily Cost Monthly Cost
Juvenile Hall $40.23 '81206.90

CYA 24.83 - 745.00
Boys Ranch 1 ~ 31.97 959.10
Boys Ranch 2 33.46 1003.80
Girls Ranch 51.55 1546.60
Private Institutional :

Placement ~=% ' 643, 62%%
Group Foster Homes¥ -- : 270.00
Foster Homesg¥*#¥* L= 174.83
Day Care; 35,67 1070.03
Day Care; 337937 - 1017.86
Day Care3 42.41 1017.86

*Information not available
#*%The range in monthly costs is from $250- 1527 w1th the
average being $643.62
***Costs estimated do not include school
1 Day care based on a 30-day month w1thout considering
aftercare

2 Day care based on a 30-day month con51der1ng aftercare
3 Day care based on a 24-day month eonsidering aftercare

Problems in evaluating the costs of Day Treatment:
compared with other out-of-home placement become apparent
by notlng the number of ways 1n which dally costs can be
calculated Most out-of- home placement options offer twenty— “

four hour serv1ces plus a school program Day Treatment

of course, anolves having the cllent spend ayeonslderable>
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amount of time at home. Costs per hour that clients are
served directly would be much higher for Day Treatment
than, for example, one of the ranches. On the other hand,
Day Treatment juveniles receive more hours of actual
treatment, as opposed to custodial care, than do ranch
residents. It must also be remembered that all of the
Day Treatment Juveniles were recommended for out-of-home
placemeﬁt, and that most would have gone to one of the
ranches., Cost trade-off comparisons should therefore be
made basing Day Treatment expenses on a 24-hour day, 30-day
month., That best represents the likely expenses that would
have been incurred had there been no Day Treatment Program,

Figuring daily costs in this fashioﬁ, expenses for
Day‘Treatment are quite similar to daily costs at the ranches,
It shoula be noted, however, that the average length of stay
is much longer in the Ranches than in the Day Center, although
the juveniles have similar problems. If the Day Center can
handle a greater number of juveniles in the same amount of
time, net costs to the County are reduced even though cost
per client day is the same.

An additional cost factor should be noted. Expenses
in running the ranches are primarily fixed costs. If the

e

ranches are below capacity due to a Day treatment operation,

“the net effect is to increase expense for the county. From

a cost savings standpoint, programs should be modified to

avoid this situation.
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Experience in other areas indicates that Santa

Clara County's Day Care program may be more costly than

it need be, For purposes of comparison, contact was made

with Lawrence Haley, Director of the Day Treatment centers

in San Diego County, Their system involves three centers

with 15 youths per center and staffing as follows: 1 director,
2 clerks, 6 probation officers (2 at each center), and 3
educators (1 per center). Total costs average approximately
$90,000 per year per center, including school, probation,

and various overheads., This results in an average monthly
cost of $500 per ward at the in-center program, Major
differences between San Diego and Santa Clara Countyls
programs are (1) San Diego admits youths at a less delinquent
stage, (2) there a;e waiting lists, so that each center is

at capacity enrollment at all times,(3) the period of enroll-
ment is indeterminant, with average lengths of stay being |
on the order of six months, (4) the centers are community-
based, eliminating the high transportation costs that are
incurred for the local program, and (5) student/teacher ratios
are 15 to 1, as opposed to the 8 to 1 ratio in Santa Cléra
County.

It would appear to be worth the time and money for
some of the local probation people to visit the San Diego
Centers for observation and discussion of programs and
problems. The San Diego centers have been through a number
of critical changes since their beginning about six Years ago,
and appear to have reached a stable coéeducatiohalfprogram |

with which they are quite satisfied.
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In effect, present costs of Santa Clara County's
Day Treatment Center are similar to costs for its most
likely alternative; however, there is a real possibility
of reducing Program expense. Other criteria should therefore
be used in determining the value of the project to the
community. Is the innovative program, extensive counseling
which includes the family,.and the unique approach of the
Center more effective in socializing, educating, and
treating the problem of juveniles in trouble? The remainder
of this report speaks to this issue, beginning with the
results of academic achievement measures.

Results in connection with the second project

objective are given next.

B. Increase Academic Achievement. Academic achievement

was measured by the California Achievement Test (CAT) on

a pre-post basis., It was administered to both expefimentals
and ranch controls at entrance to the program and shbrtly
before release., Pre-post comparisons in terms of grade
equivalent scores were examined in six major sub-categories
of the test: Arithmetic Fundamentals, Arithmetic Reasoning,
Total Arithmetic, Reading Vocabulary, Reading Comprehension,
and Total Reading,.

Arithmetic, For those experimentals included in the

first year final report, (n=18) the only arithmetic area
showing grade equivalent gains significant at the .01 level
was Arithmetic Reasoning; and, on the average, those Ss

scored lower on Arithmetic Fundamentals for the posttest

23
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than on the pretest. This sample included all those with
pre-post tests who had entered the program by May’1972.
Shortly after this time, there was a major turnover of
teaching staff, with an accompanying change in achievement
test scores which is reflected in totals for all (n=34)
first year program entrants (including those entered June-
Sept. 1972). These total first year comparisons again show
a significant increase in Arithmetic Reasoning, an average
gain of six months. Arithmetic Fundamentals scores are not
significantly improved between pre and post tests, but the
trend is now in a positive direction, with an average gain
of almost two months, Total arithmetic scores are
significantly improved at the .05 level, with an average
total arithmetic grade equivalent increase of four months.
For the second year of the Day Center Program, the

teaching staff has remained unchanged. There have been
20 youths pre-post tested during the period Oct. 1972-June
1973. For these 20, Arithmetic Reasoning, while showingmmww—w
average gains of almost four months, is not significantly
improved. Arithmetic Fundamentals gains of seven months
are significantly improved over pretest scores at the ;05
level, and total Arithmetic gains are significant at the
.01 level, with an average total arithmetic gain of slightly
over five months, :

| Reading. Reading achievement gains also tend to
reflect different approaches as the resuit of chaﬁges in
the teaching Staff,k The only area of significant gain -

during the Nov. 1971-May 1972 period;waszeading Vocabulary,
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with an average increase of 6,6 months. After including
scores for the youths entered June through Sept. 1972,
first year scores show averages of approximately seven
months'! improvement for both Reading Comprehension and
Total Reading (significant at .0l level) and six months’

increase for Reading Vocabulary, significant at the .05

- level.

For the 22 youths with pre-post reading scores
during the second year, the same pattern exists, with the
follo@ing details: Reading Vocabulary increased 8.2
months, approaching .01 significance level; and Total
Reading increased 6.9 months at a .01 level of significance.

Experimental vs. Control Subjects. Meaningful

comparisons between experimental and control youths on
achievement test scores are as yet not possible because

of the small numbers of ranch controls who have been pre-
post tested. As of June 1973, pre-post scores were
available on only seven control subjects. T-tests comparing
control subject gains to experimental gains indicate no
significant differences between the two groups; however,

the small number of control subjects must be considered.

Achievement and I-Level, There are a total of 51

pre-post arithmetic tests, and 53 reading tests available
for I-level comparisons. Given another year of data, this
may prove to be an interesting comparison, but at this
time there are such small numbers of Ss in most I-level

categories that even gross comparisons lack much meaning.
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On the average, approximately 30% of the students
made zero or negative gains on Total Reading or Total
Arithmetic scores; approximately 50% made positive gains
of up to 1.5 years, and 207 made gains above 1.5 years.
For the most part, I-level distribution for these categories
of change scores is similar to the total distribution,
The only major departures from the norms are (1) the IANa‘s
(n=21), who tend to show more gains on arithmetic than
reading, and (2) the fact that none of the IBCfc‘S (n¥2)
Se's (n=6) scored lower on the posttest than\they did

or 14

on the pretest,

to have improved in terms of producing positive changes on /

achievement test score for the majority of the youth
involved.

The third objective of the Dakaare Program had to
do with improving attitudes and motivation toward education.

C. Improve attitudes and motivation toward education.

Attitudes toward education can best be assessed by
examining behavior related to schools, e.g., enrollment,
truancy, grades. If a'youngster doesn't return to school
following his Day Care experience, attitudes and motivation
toward education can be assumed to be for the most part
unchanged or changed in a negative directibn. For those
returning to the claSSroom, attitude and motivatiod change
can be at least implied by examining grades and truancy

on a pre-post Day Care basis. In order to have meaningful

In brief, the educational program at Day Care appears b

Lo
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comparisons on these indices, the student must have been
back in school for at least more than half of one semester.
This means that only those youth graduating before the end
of March 1973 can be included in the sample.

0f the 53 youths who had graduated from the Day Care
Program as of March, 27 had re;énrolled in school programs
(regular high school or continuation school). Pre-post
data is unavailable for seven of these students because
of (1) attendance or grading policies at some of the
continuation schools, and (2) lack of records of attendance
prior to Day Care, For the remaining 20 on whom pre-post
data is available, t-tests comparing differences between
pre~ and post grade point averages (GPA) and absence rates
have indicated that there is an improvement in these areas,
Absentee rates have dropped for an average of 31% to an
average of 21%, significant at the .05 level; and GPA has
increased from an average of 1.15 ("D") to an average of
1.94 ("C"), significant at the .01l level,

In addition to these measures, other areas which
may reflect attitudes or motivation have been examined,
including (1) school related '"behavior modification' points
while at the center, (2) a sample of youth interviews, aﬁd
(3) a sample of teacher ratings on the Youngster Behavior
Inventory; |

While at the center, youngsters are given points

daily reflecting their behavior in several areas, among
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which are schoolFfelated items. Average weekly points

for the first four weeks at the Center and the last four
weeks have been compared using a EQtest to assess in-
Center changes in attitudes toward school. As of the

end of June, there were only 33 youngsters who had at
least a two-week sample of points in both their first
month and last month of the program. This small™sample
results from the several periods of time, primarily in

the first year, when points were not given on a consistent
basis. In rhis sample, the average number of school-
related points was 49.1 for the first four weeks, and 43.1
for the iast four weeks of the in-~Center érogram. This
difference is significant at the .0l level, but reflects

a decrease in positive school-related behavior.

Examining year two youths (n=18) apart from the
entire group, there is again an overall average decrease
from 46.9 to 44.3 points, although the difference’for this
group 1s not statistically significant. The subjective
nature of these ratings should be considered in making
interpretations. » |

Responses during an interview with a sample of day
care yougsters (n=20) who had spent at least two months at

the Center are summarized in Table 7.
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TABLE 7
Attitudes of a Sample of

Day Treatment Clients toward School

%

Expect to return to some sort of school program 60
Teel that school is useful for their future 25
Want to continue education in armed services 15
Don't like anything about school 55
Feel they need special training but that regular

schools don't provide it 35
Like school only for its social and dating

prospects 20

Interpretation of these responses would seem to
indicate that (1) the schools  aren't geared to the needs of
many students (as perceived by the students) and (2) attitudes
of most Day Care students are negative toward school,.

Ratings of a sample of Day Care youngsters by teachers

‘at the Center were administered in May 1973. This has not

allowed time for readministration necessary to evaluate
change in measured behavior.

A fourth objective of the Day Care Program was to
isprove se1f~concept through counseling with Probation Officers
and through providing success experiences in the gchool

progyram.

D. Improve Self-concept. Self-concept was measured on a

pre-post basis for all experimental youths completing the
day treatment program, The instrument used was the Tennessee

Self Concept Scale (TSCS), which has eight self concept areas

‘that are compared individually, iTe., (1) Identity, (2) Self-

~satisfaction, (3) Behavior, (4) Physical Self, (5) Moral-ethical
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Self, (6) Personal Self, (7) Family Self, and (8) Social Self.
Based on data from 54 complete pre-poskt sets, only one
of the categories, Moral-Ethical self, showed a signficant
improvement at the .01 level, and none of the other areas
reached statistical significance. However, all areas except
Physical Self showed a tendency toward improvément (see
Appendix C for graphic representation of general norms and
Day Care scores). | |
Lack of significant change in most areas of self
concept over auch a short time span is not surprising because
of the many factors which have an effect. It is a mﬁlti—
faceted concept relating to behavior, achievement, goals,
responses from others, etc., which have been combined for
many years to produce the existing self concept. Fon"‘youths
of the age involved in the Day Center program, a primary
input to self-concept is parental attitudes and responses.
These have been conditioned through the years and cannot be
expected to change overnight. 1In fact, it is rare forkchanges
in self concept, asmeasuted by the TSCS, to be significant in
programs for delinduents. Moral-ethical issues were stressed’
in counseling by Probation Officers, and it is significant, in
more than the statistical sense, that improVement was found,in
this area.
~ One of the most 1mportant and revolutlonary aspects of
the Day Center treatment plan is the contact with the whole

family. The 1nhen81ty with a glven family varies with 1ts

particular problems and needs at any given the such that one”“” '

family may be v151ted one evenlng a week whlle another may need

only one visit every six weeks. ThlS Taspect of treatmentjls
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continued for the full year of the Day Center program,
including the eight months the youth is in aftercare. Bearing

this in mind, it is being oroposed that the TSCS be administered

at the end of the full year either in place of or in addition

to the current posttest given at the end of the in-Center
treatment. It is hoped that this extension of the time will
allow anticipated changes in parental attitude to be reflected
in the youth's self-concept.

While parental attitude and behavior are extremely
important, many other factors contribute to self concept. During
the first year of the program, both probation and school staff
were concerﬁed with attempts to improve ﬁhe youth's general
feelings about himself and to this end, (a) established
individual short-range goals of academic achievement, enabling
the students to experience success, (b) instituted a Junior
Achievement‘program, whereby youths could experience monetary
reward through their bwn efforts and abilities, and (c) helped
the interested youths in securing part-time jobs or job
training to increase feelings of responsibility, personal worth
and independence. These are all endeavors which, given |
sufficient time, may produce changes in general sélf—cqncept,

but an important aspect was overlooked-~that of individual

~deficits in specific sub-categories of self concept., The

individual test scores had not been requested by the staff
and therefore had not been reported. Awareness of this need
has been felt, and early in the second year of operation a new

procedure was introduced whereby test scores are reported as
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soan as they become available and are discussed and interpreted
in terms of the eight self-concept areas. Treétment plans and’
goals on an individual basis are then determined fof the
specific needs of the youth. For example, a girl who scores

low on the Physical Self sub-category may be given instruction
in use of makeup, éncouraged to experiment with new hair styles,
and, in general, complimented on any slight improvement in
appearance. A boy scoring low on Personal Self (worth and
adequacy) may be asked to help others (staff or students),

with appropriate positive feedback for the effort, or enoouraged
to get a meaningful part-time job,

In other words, once the staff became aware that the
first~year efforts had not produced anticipated results,
modifications in approach were made that seem more promising
for producing the desired effects in the future. (See Appendix Dk
for TSCS norms,) |

The fifth objective of the program Was to improve the
behavioral fﬁnctioning of the family system by directly
involving the family in the treatment program.

E. Improve Behavioral Functioning of Family System. A complete.

- examination of family functioning is far beyond the scopé of

‘this evaluation. It would have to include such items as

parental job stability, job absentee rates marital stability,

welfare and unemployment compensatlons, sibling school

attendance and grades, as well as parent: and 51b11ng arrebts or

probation referrals, The time involved in searching employment :
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reéords, welfare records, and school records is prohibitive;
therefore, the subjeétive information derived from interviews
with parents and staff is the sole source of information
concerning family functioning.

Initially a questionnaire was sent to Day Care parents.
This approach produced about a 17% response and has been
altered to an interview form (seé Appendix E), as an attempt
to (1) obtain information relating to the behavior of the
youth within the family system, (2) determine the extent of
family counseling, therapy, and (3) obtain parent attitudes
about the program in general.

In terms of youth behavior, Table 8 below gives the

percent of positive responses to a number of behavior indices.

TABLE 8

Parent Ratings of Juvenile Improvement after Day Care

Child-related Behavior Percent Yes
Likes school better 31
Gets along better with teachers 42
Gets along better with family members 64
Does more to help out at home ; 51
Has more concern for others' feelings 44
Has nicer friends - 26
Is more willing to talk to parents and/or teachers
about problems 55
Runs away from home more 9

Parents apparently perceive that improvement has
occurred for the majority of Day Care graduates. 1In response
to a question relating to greatest change in youth since

ptogram entry, the most frequent categories were: more self-

confidence-~15%; improved home attitude--187%; stays out of
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trouble--15%; better sense of responsibility--9%; more vocal--
11%; no change--~13%.

One section of the interview dealt with frequency and
duration of home visits by probation officers. Responées |
indicated that while the youth was involved in the in-Center
program, home visits occurred with the following frequencies:'
twice a week--4.4%; once a week--33%; once every two weeks-F
32%; once a month--18%; less than once a month--13%. In
aftercare there was a decided decrease in visits, with the
following percentages: once a week~-11%; once‘every two
weeks~-~15%; once a month--23%; less than once a month~~22%;
never--18%, Duration of visits received the following respdnées:
approximately % hr, per visit--42%; one hour--42%; 1% hré.~-
9%; 2 hours--27%.

Twenty-five percent of the respondente felt that more'
frequent visits would be better. These parents Were about |
evenly divided between wanting shorter or longer v1smts.

When asked whether the probation offlcer had been able

to help with any problems in the family, 649 indicated a positive

- response, with specific areas of assistance being: parent/child»

relationship--38%; discipline--9%; siblihg,problems4-9%.

In response to specific~program areas, 58% felt it was
too short and only one felt it was too long. Seventj—one
pexcent felt that parent dlSCUSSlOH groups would be useful.

Criticism or suggested areas of change, in order of

frequency of occurrence included: ;larger'facility,flbnger

-
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enrollment, 24-hour availability, vocational training, more
parental involvement, more serious atmosphere, better academic
program, more competent probation officers and teachers, and

a psychologist. All of these were suggested by at least 10%
of the interviewees.

Sixty~-two percent felt that Day Care had been a good
choice for their teenager, and 387 felt that out-of-home
placement would have been better,

A similar questionnaire was given to the Probation
Officers for each Day Care youth. 1In estimating frequency
of visits, the responses for in-Center visits were similar
to that of parents, but for aftercare visits the Probation
officer estimates are: once a week--1Y%; twice a month--6%;
once a month--44%; less than once a month--5%; crisis only-~
7%. These estimates on the average suggest more frequent
visits than parents are reporting. Duration of visit estimates
by probation officers are very close to that of parents.

Fifty-nine percent of the responses indicated that a
longer stay at Day Care probably would not have helped the
youth, and in 35% of the cases, the probation officer felt
tha Day Care was not the best choice at the time. In response
to a question about the elements of the program most helpful
to the youths, the probation officers tended to see "béhavior

modification,” individual support, and academics as the most

~important.

Statements relating to any change in family behavior

as perceived by probation officers are given in Table 9.



(@

A
o

TABLE 9

Probation Officers Perceptions about Famlly Improvement

Yes " No
N % N %
Improved communication between
parent and youth 50 20
Improved relations between siblings 20 24
Greater stability in mother/father
(or father~substitute) relationship 24 22
Improved work situation of any or all
family members 10 35
Tmproved work or school habits of other
wouths in family 2 : 32

The last and one of the most important objectives
of the Day Care Program was to reduce recidivism of program

participants,

F. Decrease Subsequent Arrests, Probably the most important

concern iﬁ determining whether a Day Center for delinquents
can function in the community is the degree to which court
referrals are decreased. At thé end of Year One, there were
no youths who had been entered in the program for a full year
on which meaningful followup data could be obtained., Those
first-year youths have‘now.allAhad one year sinée pfogram‘entryﬁ
Among first-year experimentals; Table 10,summari2es
their success and failure in the Day Care Program, and their
recidivism, Of the 37 males assigned to,experimental’status,_
19% failed aﬁd 75% graduated, Program failure was due to
truancy5'1ack‘of cooperation; and other similar factors

unrelated to academic achievement. $ix percent moved from the



TABLE 10

Failures, Graduates, and Re~referrals for Year One Day Care Juveniles

Number of Re-referrals Number of Re-referrals
Sex Number for Graduates while in for Graduates while inl|
Entered Failed Graduates Program Aftercare Dismissals
| 601 602 None 601 602 Norne
N % |N % N N N _ % N N N %
Male 37 19 28 75 14 17 10 36 7 21 10 36 11
Female 24 9 37 14 58 9 4 5 35 7 2 7 50 11
NOTE: The total number of re-referrals is given under the headings '"601" and "602." Some

juveniles had more than one re-referral and some had both 601 and 602 violations.

L
Ty
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area or left the program for unavoidable reasons, Of the 28
male graduates, ten or 36% had no referrals during their four-
month in~benter program; the others had a total of fourteen
601 referrals and seventeen 602 referrals during the four
months. Following graduation,’36% had no subsequent referrals,
while the others had a total of seven 601 referrals and twenty-
one 602 referrals,

Of the 24 females, four or 377 failed the program.

Among the graduates, five (35.7%) had no referrals during their
four months in the Day Treatment program, There were a total
of nine 601 referrals and four 602 referrals. Following
graduation, during eight months of aftercare, 50% had no
further referrals, Those girls with aftercare referrals had a
total of seven 601 referrals and two 602 referrals,

In brief, the majority of first year Day Care juveniles
got into further trouble during the in-~Center program or
during aftercare, and several juveniles had more than one
offense. TFor males, most referrals were for the more serious
602 offenses.

There appears to be a changing trend among second year
program entrants, however, These students include only those
who entered prior to April 1973 (long enough to have graduated).
None have yet been in the program a full year, but the pattern

of success and recidivism during the in-Center program seems to

- be different from first year youths (see Table 11 beliow),

For students of this time period, 707 of the males are

program graduates., Of the male graduates, 50% had no refefrals






TABLE

11

Failures, Graduates, and Re-referrals for 2nd Year Day Care Participants

Number of Re~referrals

Number of Re-referrals

Sex Number for Gradutes while in in Aftercare iDismiSsals
Entered | Failed Graduates Program ‘ ‘
601 602 None 601 602 None
N__ % N % N N N % N N N VA !
i
Male 23 6 30 16 70 12 4 8 50 4 1 12 75 | 1
~
L Female 8 - - 8 ‘100 1 1 6 75 1) -0 7 88 -—

- 6¢



40

during the fourwﬁonth program; those who had referrals had a
total of twelve 60ls and four $02s per client. During aftércare
(not a full eight months as yét), 75% have no referrals, and
the remainder have a total of four 601 and one 602 referrals.

For second year experimental girls, there have been
no day care failures, and 75% of the girls have had no referrals
during the four~ﬁonth program. The other girls (n=2) were
divided, with one having a 601 referral, and the other a 602,
In aftercare, again for an average time period considerably
less than eight months, only one girl has been referred to
juvenile court, She was referfed on a 601 petition.

In summary, the percentage of juveniles referred at
least once during the Center Program is reduced in the second |
year for both males and females, when compared to first year
statistics, For the youths who do get iﬁto trouble, the rate‘
of refervrals is about the same during the second year as in
the first; however, there appears to be a decided switéh to
the less serious 601 as opposed to 602 referrals during the
second year, This could be a result of subtle changes in
the kind of client handled at the center, or a result of
improvements in the Center Program.

A more complete and detailed breakdown by type of
offense; number of referrals, number of youths involved,
time since program entry, and time since program gradﬁation
can be found in Table 12,

The control youth who were asgigned through Marcﬁ 1973

were studied for comparative purposes. Tables13 and 14 give

-detail concerning the recidivism of control subjects.






ras® 12

Number of Referrals, Severity, and Time from Program Entry--Experimental#

®

——— e - i o o e ' e e 8

_Ave months ; Ave months | months since TOTAL YOUTHS | No |
Total #f youths ' since entry ' since entry | released (if all offenses |offense'!
FEMALE Offenses | involved (offenses dur| (occurring occur after
- ' program) after grad) rad) j
601 24 14 i 2,41 7.53 3.4 15 |
i 8 !
Drug and/or ,
Alcohol 8 7 , 1.6 8.67 [ 4,67 | 3
MALE .
601 42 21 2.16 6.73 3.66
Drug/Alcoholi 17 14 2.78 7.23 3.12
— et v ¢ S 0 2D -....-....‘....-...-«--‘T St mad— vaen ey Tty -—emas g g S e gy ae wi o L TR
Felony § 11 10 1.33 7.9 3.64
PROPERTY .« JUEEIVTEPI RPN 37 13
Misd § 4 4 6.25 2.25
Felony | 1 1 14 10
“PERSON - I ' , v ,
Misd ; 6 4 5.5 2.5
_ i ; S T ‘ T T R
Traffic | 3 3 2,67 N

*Table»includes Day Care graduates entering prior to 3/31/73.

Program failures have been eliminated from count.

=0y



TABLE 13
Referrals for All Controls
RANCH
Referrals while Referrals in Aftercare Referrals of No
in Programs , Qther Controls Referralsg
Sex 601 602 601 602 601 602
N N N . N N N N ! %
Male  Ranch n=15 9 5 2 4 4 5 22.6
Other n-24
Female  Ranch n-10 9 - 4 - 10 ' 6 7 36.8

T



Number of Referrals, Sevérity, and

TABLE 14

Time since Status Assignment--Controls

MOHEHE §ifide prog- months since

- -41« :

S

Total 4 youthsl months sinée ram entry (occur- release (occur- | [Total ,Tﬂtal wit
- Females Offenses inVOIVedlentry (occur- rence in After- | rence after ' InVUIVed no offens
“Ranch (n=10) rence while in care) . releasée) ; 3
Other (n=17) - progran : . ek
-Ranchiather(Ranch Qt.! Ranch Qther Ranch . 1Qther ..Ranch.. | Qther . )
601 14 | 10 5 615.78 8.0 14 6 3.25 2 1 -
Drug/Alcohol 2 | 2 2.0 ,; , S ERVEI
Felony E i % t
PROPERTY — o= 5 : | ! 12 7
Misd 3 3 3.67 ! ; ‘
! i
PERSON | o200 % ; I
| Misd 1 1 1 5 : 3
Males Ranch (n=15 * Other n=24 - i,
601 1103 | 7 14 1333 7,5 | 5.0 i 5.0 |
Drug/Alcohol 2 } 1 s 2 i 1 (1.0 i 9.0 | 4.0
K 9 - ,1. B ..I v e o] - . . B N . b ik vy s oo ber -
Felony 5 1 o501 13,0 1.0 9,0 2. 33
ROPERTY i ' e STt
Misd 13 1,3 j12 1.0 |
e L [ SUPIISS SN - 3 i et ]
Felony | - j ; ! P 19 7
WON ; &r : ,. SIS R ‘ - -
Misd i | ! f’
| L. I S e o~ e -
Traffic 1 1 1 1.0  16.0 !
vk - ] -

—~—

Bl
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Differences in referrals between experimental and
control juveniles during the first year following the program
entry are not significant, but there is a slight tendency
for more experimentals to be involved in 602 offenses and controls
to be involved in 60ls. There are no controls with more than
three re-referrals during the first year, while nire experimentals
have four or more.

Another comparative approach to recidivism is in
terms of months to first referral. The breakdown in Table 15
gives the average months to first re~referral by sex and program,
and the average months since program entry for those youths
with no referrals. For less biased comparison, the amount of
time back in the community has been taken into consideration,
The column labeled "Ranch Controls since Graduation' compares
only Ranch graduates from their point of release back to the
community,

Comparing these Ranch graduates to the experimentals,
who have been in the community all along, little difference
was found in the average months to referral for those youths
who have been re-referred, But in terms of percentages of
youths referred fhere are considerable differences with 77.5%
of experimental males having re-referrals compared to 42,8%
of Ranch male graduates, and 66.7% of experimental females
re-referred compared to 14.2% of Ranch graduate females, If
Ranch graduates are compared with Day Care graduates only in
terms of referrals since graduation, (see Table 16) the

differences are somewhat smaller but still favor Ranch youths.






TABLE 15

Average Months to Re-referral by Sex and by Program

Experimental Ranch Controls Ranch Controls Other Controls
Sex : since Graduation
Ave, No. Ave, No. Lo Ave. No. Ave. No.
Months N % Months N % Months N % Months N %
. 1st ref 3.7 55 .78 4.3 il .73 3.0 8 .43 3.4 18 .75
Male ‘ ,
no ref 5.9 11 .23 9.3 4 27 6.0 4 .57 10.8 6 .25
lst ref 2.6 24 | .67 4.4 5 .5 1.0 1 . 14 4,7 13§ .77
Female
no ref 6,6 2 .33 9.2 5 .5 4,7 6 .86 10.5 4 .24

NOTE: Average number of months in the now labeled 'mo ref" indicates average time these youths
have been exposed to opportunities to recidivate but have had no referrals,

o
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TABLE 16

v

Number and Percent with Referrals
Following Graduation

Sex Day Care Ranch -
N % N %

Male 22 50 3 42.8

Female 8 36.4 1 14,2

Before reaching critical decisions based on any
comparisons between Ranch and Day Care graduates,there
are at least two factors which must be taken into account:
(1) as mentioned in Section A of the results, the Day Care
youths were significantly more delinquent at the start of
their program than were the Ranch controls, and (2) there
are still only seven male and seven female Ranch graduates,

These comparisons in terms of percentages may look strikingly

- different for the two groups, but may reflect relatively

minor differences because of the small number of youth involved.
Another area of comparison is in terms of subsequent
Ranch placement for youths initially placed in the community
(experimental and 40 "other" controls). At this time, 26
(23.6%) of all experimentals have failed either during the
program or in aftercare and have been placed at ranches, and
either (20%) controls (home or foster home) have had subseqﬁent

ranch placement, not a significant difference.
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»

In summary, comparing recidivism data using several
different approaches, there is very little difference between
experimentals and controls on most measures, But there is a
slight tendency for experimentals to have a higher recidivism
rate overall and to have their first referral sooner than

controls, A
.“t

G. Miscellaneous Findings. Of the 110 youths selected for

Day Care during the first 19 months of operation, the breakdown

of current endeavers is given in Table 17.

TABLE 17

Breakdown of Current Activities

N  Percentage

Still in Center (as of June) 25 22,7
Failures placed at ranches 26 23.6
Regular high school 22 20
Continuation school 7 6.3
Full-time employment ‘ 5 4.5
Married and/or home with child 8 7.3
Special training (Goodwill, Job Corps, ete.) 5 4.5
Armed Services 3 2.7
Unknown (adult court, left area, recent

grad undecided, on run) 9 8.2

A brief questionnaire administered to the teaching staff
revealed that the head teacher has a totél of six years'
experience, including a year at Day Care. The other teachers
(2) have acquired all their teaching experience, except for a
few months of substitute teaching, at the Center, Educational

background of the teachers includes the following areas of
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concentration (majors and minors){ business, advertising,
French, English, history, and speech., This leavesa gap in
areas of math, science, the arts, behavioral séiences, and
home economics, all of which would seem to be important for
a Well-founded‘program. |

The evaluation effort for the third year will attempt
to look more closely at the organizational structure of the
program. The attitudes of staff toward their assignments
and administrators will .. examined. There will also be a
more detailed effort to evaluate problems inherent in the

bi-administrative structure,



APPENDIX A

SANTA CLARA COUNTY JUVENILE PROBATION DEPARTMENT
DAY CARE CENTER '

Operation Home: Del Valle Center

Project Director:

- INTRODUCTION: Loy

The Center provides a full-day accredited school program, intensive
family counseling, individual/group counseling and a behavioral modifi-
cation model in an effort to modify both client and family behavior,

The clients attend the Center program during the day, while contin-
uing to reside at home. This allows the youngstér to remain a member of
the family unit, while the Staff works to resolve both educational and
family problems.

The California Council on Criminal Justice has approved third year
funding in order to allow sufficient time for the purposeqdf evaluating
the cost effectiveness of the program as compared to other types of‘ A 0 
out-of-home placement programs currently utilized by Probation. - Cost-
effectiveness is of primary importance if the Department and the County
are to determine ~ on a rational,‘experience-relatéd»bésis - whether or

not the prograw mnerits local funding.
PROJECT HISTORY: | , N

The original first year C.C.C.J. grant period was to run from
July 1, 1971 through June 30, 1972. Although staff was quickly selected,
problems arose in locating a site that was suitable for the Center and not
oppesed by the neighborhood‘community. These problems were resolved and
in December 1971, the Center moved to its preéent location. . ‘
Within the first year of operation, the Day Care progrém'has beeﬁ‘
established and is continuing tO‘mgintain a program which diverts young-

sters from out-of~home-placements. Participants are selected on a random

-basis from a group whlch meets specific. crlterla, esges must have been

recommended for out-of-home placement, between the age of 14 and 18, not

a severe threat to the community or self, educable, and parents have agreed'

‘to part1c1pate in the treatment. X R i

The Center was establlshed to serve cllents for a determlnate four— 

‘month period. The first six months of operatlon could be consldered the

47
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“warm up period" primarily involved in selection, orientation and training

of staff and in developing the resesarch design, which included the methods

and criteria for selecting and developing educational and treatment approaches

conducive to a Day treatment model. The client population increased six
youngsters per month requiring four months of operation to reach full
capacity.

There was immediate implementation of a classification system

(Interpersonal maturity level) which provided ‘a diagnosis and treatment

plan for each client assigned to the Center., Within the first year, the
use of I-Level assisted both Probation and teaching staff in developing an
individualized education and treatment plan. The use of a classification
system also assisted in the subsequent development of a team approach in
the second year.

A contprehensive trainirg effort by the Departmental Training Division
was implemented immediately and through the year in I-Level, brief therapy,
family treatment techniques and behavior modification. Even with highly
gqualified, experienced staff, the need for training was critical in order
to ensure an intensiwe quality of services to the client and families.

The education program has provided basic instruction, remediation and
career education. The teachers have utilized a wide selection of student-~
oriented instructional materials that are of high interest but low reading
level. The staffing pattern was changed from two teachers and one aide to
three accredited teachers in the eight month in order to more effectively
ine¢rease remediation and an individualized educational approach,.

A program of behavior modification has been instituted and periodi-
cally evaluated by Staff to refine and improve the model. The determinate
four-month Center commitment was modified in the eight month with the
developmeht’of a daily point system which determined length of stay and
overall progress. '

It was found during the first year that conjoint family treatment is
only‘possibie with a limited number of families. Individual and group
approaches with‘parents were ﬁtilized aS'an alternative in many casés.

The Sﬁaff utilized mental‘heaith agencies when intensive psychotherapeutic
treatment was ihdicated by theyDepartment's Guidance Clinic. The assigned

Officer would coordinate these required services.
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SECOND YEAR OBJECTIVES AND PROGRESS: |

The Second year involved concentration on three goals. 1.) Improve-
ment of the Day Treatment Model by utilizing information in the first year
evaluation. 2.) A continuation of experimentation with various»innovae
tive approaches and major modifications of existing approaches. 3.) Heet«
ing the specific objective of the project. As an example of experimenta-~@
tion with new approaches during the second year, the deveiopment of a
monthly theme has been extremely valuable in coordinating various activi-
ties, such as cultural and educational field trips and guest speakers
(community volunteers). The activities have included plays, demonstrations
by volunteers with special skille, and practical experiences. For April,
May and June, the themes have been "Renaissance - Rebirth"; "Survival'l,
"Let's Get a Job" in that order.® o ‘ '

The school schedule is similar to last years.** '"The "Community
Iiving Class' was designed to help students gain specific skills and in-
creased awareness of self and environment which they can use the remainder
of their lives. The class is closely coordinated with the theme of the
month. There have been practical lessons in matters related to 1) Job
applications; 2) Keeping a budget; 3) Surviving in the wilderness;

L) Physical hygiene; 5) Planhing and preparing a meal; 6) Awareness
exercises; 7) Vocational exploration. It is during this class that a
number of field trips are planned. Examples of past fiéld'trips: 1)
College campusesj 2) Museums at Santa Clara University, Golden Gate Park,
Rosicrucian Museum, Cakland Museum; 3) Parks - Vasona, Kelly, Kahone
Gardens, Big Basin; 4) Points of historical significance - the missions
of Santa Clara University, Mission San Jose, and San Juan Bautista, the
New Almaden area. Students have been taken as far as Virginia City; and
5) Recreational trips included nature hikes at Big Basin, beach parties,
ecology trips to beaches and snow trlps to Lake Tahoe. ' '

The school program continues to be 1nd1v1duallzed in attempts to meet
the youngsters' educational and emotional needs., The ba51c subjects:
mauhematlcs, English and social studies, are belng tauaht on an 1ndlv1dual
basis. ~In mathematlcs,an,lnventory test and the C.A.T. information test

assist as diagnostic tools in developiﬁg an individual program, which takes .

* Attachment A -~ Descrlptlon of Theme Act1v1t1es

s Attachment B - School Schedule
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into consideration individual weaknesses and strengths. In English, read-
ing levels are determined by C.A.T. scores and the teacher's evaluation.
Some students were given weekly contingency contracts to assist in goal
setting and short-term achievements. In social studies, various .exercises
have been developed in problem solving technigues, current events, article
reviews, and exercises in developing opinions. For example - a special
project was developed for three months regarding the operation of the stock
market. After a comprehensive explanation of how the market operates,
youngsters were given "play money' which they invested and then subse-
quently followed over time. Students were taught how to use a thesaurus
in an exercise on name~calling. The teachers are using highly motivating
materials such as comic books relating to history, search magazines and
other sides to stimulate learning. Role playing technigques and group
discussions are used to characterize various historical events and famous
people. Physical, educational and community living classes are organized

around group participation and activities. The youngsters have been al-

lowed to be involved in work experience programs in the community. For

example, youngsters were employed as gasoline attendants, as a silk
screener, as a teacher's aide in a special school, as a yard maintenance
man and as candy stripers at a local hospital.

The Junior Achievement Company, developed as part of the arts and

crafts class, completed a successful year. The students raised capital

of $83 in July 1972 by selling common stock. The youngsters experimented
with three products ~ tie dye shirts, candles, and leather goods for

consumers, '~ Only the production of leather goods was successful. The

youngsters have sold $3,100 in goods in a one-year period. The student

officers set wages at 4O¢ an hour and received up to $3.50 commission on
each item sold. The stockholders received a yearly financial statement,
payment for their initial investment with 6% dividends and a progress re-
port of the company.* k

The Pacific Telephone Company initiated a program approximately 15
months agd allowing clients to spend 15 to 20 hours at different depart-
ments of the company so that they might see first hand how a major business

operates. Six Lelephone departments were shown to each student. Install-

ers and repairmen allowed students to accompany them to various job loca-

tions. The students spent three to six hours observing the various Jobs

* Attachment C - Copy of letter sent to the stockholders

Note: Complete description of Junior Achievement program outllned in
‘First Year Evaluation.
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a repairman performs, This one~to-one instruction was highly’intéresting ;
to the students, and many have expressed an interest in obtaining jobs
in this field upon completion of school. One Day Center graduate is
working for Pacific Telephone now as a result of her experience in this
program. Since the inception of the Pacific Telephone Company program,
25 students have participated. Evaluations by the students of the program
are favorable. ' |

Several evening events werebdeveIOpeé for the youngsters. ‘The
Campbéll Police Department allowed some clients tb ride around in a patrol
car on actual duty - '"Police Familiarization Program.! The youngsters
reported improved attitudes toward policemehﬁ The voga demonstration
in April resulted in weekly evening classes given to clients and staff.
The objective was to offer an alternative to drug and alcohol use.

With regard to modification of existing approaches, tﬁere have been
improvements in the behavior modification program in the past three
months.* The.changes came as a result of concerns by staff as to what
happens to the youngsters just prior to graduvation and the traumatic'
transition from the Center to another program. The grading system '
was changed in order to increase responsibility in all groups (with
emphasis on the graduating group, "Olympians") and to prepare them to
return to a regular or modified school program. The new process requirés
the youngster to petition to his assigned team for elevation from
Mohicans to Apaches or Apaches to Olympians. In order to graduate, an
individual has to petition to the Executive Committee when he has accumulated
nearly 1500 points. A progress evaluation is completed by staff indicating
specific school and home behavior, general attitude and community ' ’
adjustment,** - v .

Prior to the evaluation, a pre—release conference,yincluding the
youngster, parent(s), 1iaison‘officer*** teachers and Probation Officer
is ‘held to plan the aftercare program. Thls includes preparing school
transcript, scheduling classesyin the receiving school, arranging extra-—

curricular activities, work experience and reviewing individual, family

: treatment plans. The results of the conference plannlng are included 1n

*Attachment D ~-detailed descrlptlon of changes ,
**Attachment E -Evaluation form

***Iiaison personnel: Respon31b1e for programmlng the ‘youngster aCademlcally Sl
© into the Day Program, determine credits needed, arrange special

educational programs and pre-release school plannlng’and placement;
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the evaluation.

This revised grading system also provides: 1) a total balanced
point system including all program arnas - academic and Center performance,
home and community adjustment and cultural activities; 2) Opportunities
to view daily progress in tangible terms, thus reducing anxiety and
frustration; 3) a realistic system due to its competitive étructure,
responsibilities and rewards.

After graduation, a youngster is required to attend at least one
community meeting, awards banquet, oxr Open House during the first month

after graduation. This is in the hope that the youths who have graduated

.can give constructive feedback to Center clients concerning readjustment

problems in aftercare.

The wmonthly awards banguet was implemented approximately one year
ago in order to recognize the juveniles who have shown excellence in
14 different areas. Nominations are made by staff and are posted weekly,
and the individuals receiving the most nominations in any one category
are selected. The banquet is held at a local restaurant, and award
certificates are presented by the Director in the following areas:
personal appearance, attendance, most points, most constructive contrib-
utions in community meetings, transportation, cultural activity, good
conduct, most improved, English, social studies, physical education,
arts and crafts, electives and work experience.

The effort to enhance the behavior modification program also
involved training in using behavior modification techmiques with families.
Subsequent to the training, contingency contracts were developed between
parents and youngsters yith regard to home and community adjustment.
These techniques were used in conjunction with continued intensive
family treatment in the home. The Probation Officers contact the parents
weekly to grade their youngster's home points. This system has enabled
parents to be more objective and has emphasized positive as well as
negative behavior.

The counseling program at the Center now involves individual
counseling twice per week, one weekly mahdatory group counseling session
and a voluntary video-taped group counseling session. The last quarter
schedule included three days a week of group counseling. After four

months of experience, it was concluded that a need for more individual
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and less group counseling was indicated.* ‘
In the individual/group and family sessions, the staff continues
to use a variety of treatment techniques - transactional analysis, Gestalt,
avareness exercises, paradoxical intervention (brief therapy), role
playing and behavior modification - depending on the treatment needs.
The last quarterly indicated a need for more parental involvement
at the Center. A variety of approaches have been used in an attemptbto
increase involvement such as Mothers' Group, parent effectiveness
training, and group therapy seminars. Although there was some participation
in each group, it appeared that the parents resisted irvolvement in such
activities. A program without the connotation of '"therapy' was developed
and called "Parents' Night." The Parents' Night includes a guest speaker
discussing a topic which interested the parents. A questionnaire was
sent to all the parents with a list of topics asking them to choose
the ones that most concerned them. The program will start in July.
The team approach** (implemented seven months ago) continues to
be operational. There has been a readjustment to three teams, a Probation
Officer matched with a teacher in each case. The team develops an
indi&idualized program at the initial screening, setting academic,
treatment, and vocational goals.*** The teams review the progress of
the assigned youngsters weekly and determine if changes are required.
The youngsters' advancement from one group to another is determined by
the team's evaluation as well as daily points accumilated. Youngsters
are now sssigned to teams by taking into consideration geographical areas,™
I-Level -and individual needs.

The fourth Probation Officer has been reassigned to other duties

- until October 19773 %R

Volunteers continue to be an important part of the overall program.
The Center is utilizing volunteers within three main areas. They are:
Cultural activities, Probation Officer aides, and tutors (Big Brother).

Occasionally, volunteers help in the classroom as aides on a selective

*Attachment P - Counseling schedule
**See Fifth Quarterly. ‘ ’
_**¥Attachment G - form completed at initial staffing

**%x pttachment H ~ New duties \
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basis. The volunteers are closely screened by the Departmental
Volunteer Bureau. Future plans are to expand the volunteer™program
to a point where they will be participating in supervising the Saturday
cultural program under the staff’s direction, increased Big Brother/
Big Sister program and increased use of Probation aides.
Open House tontinues to be held approximately every three
months to allow parents to become more familiar with the Center and
to see the progress and achievement of their youngsters. This has been
a very successful innovation and allows open communication between
teachers and parents. The teachers are also making periodic home
visits to discuss school progress. The combination of Parent Night and
Open House allows one evening a month for parents to meet at the Center.
During the past 21 months a noticeable change has taken place
in terms of perceptual levels of assigned cases. Throughout the past year,
the majority of youngsters assigned have been classified as acting out
neurotics (IqNa) or anxious neurotics (I4Nx), The warious changes in
the program have reflected treatment and academic approaches recommended
for these types of youngsters.
The last quarter population averaged 23,3 in Center and 52
Aftercare cases. The average daily attendance was 9%4.8%, excluding

runaways and Juvenile Hall admittance.

Administration of the Project

The organizational structure of the Treatment Center is provided
in #e attached Table., It can be seen that the management structure
is essentially bi-administrative. The school faculty and other school-
related issues are the responsibility of the Office of Education, Santa
Clara County. All other aspects of the program are the responsibility
of the Project Director, who is a supervisor in the Juvenile Probation
Department. Consolidating all authority in the Project Director for
the entire program might improve the overall function of the operation.
Training w }
' The second year training was reduced as the client population

increased to full capacity. However, continued training was necessary

"~ in order to assure continued improvement in the quality of services.

Training included: 1) Weekly sessions by the Staff at the Center for
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Human Communication in Family and Group Tkarapy Techniques. These '
session lasted six months. 2) Behavior modification training in
general theory and '"Parent Effectiveness' conducted by Dr. Goodwin,
Dept. of Education, California State University at San Jose. He is
also Director of the Behavior Modification Experimental Project,
Santa Clara Unified School District. 3) Four weekly session by Dr.
Young, trainer in behavicr modification and "contingency contracts!
with parents. 4) Ongoing training by Dean Dickson in Interpersonal
Maturity ratings. Mr. Dickson was instrumental in developing ths
I-level Research Project at the California Youth Authority.

Community Reaction

The second year has been favorable in regard to community
reaction. There have been articles in the local newspapers and &
special on KNTV., Individuals and groups have continued to give
verbal and written endorsements of the program. Some of these have
beren included as Attachments I through M.
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THEME ACTIVITIES

April: V“Renaissance Rebirth". Guest speaker on pre-war Germany aﬁd the rebirth
after the war; four different days of use of video~tape ag a continuation of laat
month's theme "Awareness'; a yoga demonstration by an instructor from the Yoga
Center. The last week was educational week in which there were visits by the
students to Sun Jose State and De Anza College; a visit to the Planetarium at

De Anza College. The youngsters visited the County's Boys! Ranch to see and

learn how to plant an organic garden.

May: MSurvival', Guest speasker from the Suicide Prevention Center discussed the
various elements of suicide and its prevention; a weekend overnight camping and

deep sea fishing outing in which the youngsters caught 105 fish; a guest speaker

-from the West Valley Hiking Club spent a whole morning showing slides and various

equipment for endurance hikes, hiking both during the summer and the winter. This
presentation was in preparation for taking the youngsters on a two-day Sierra hike
in September; a field trip to Big Basin where the rangers conducted a guided tour
explaining wildlife and the importance of its preservation, with instruction in
various survival techniques. The youngsters attended the Americen Indian Day at

De Anza College featuring various Indian crafts and an Indian dance progrém.

4 follow-up to the theme minority. month was a presentationAat San Jose State
regarding the plight of the Mexican-~American. There was a combination of Mexican~
American leaders speaking and documentary films regarding the poverty conditions of
Mexican-American families. After an educational overview of the play, the young-

sters attended "Godspell" at the A.C.T. in San Francisco.

June: "How to Obtain & JobY, During the month the youngsters were involved in
learning how to make out job applications, role playing job interviews with the

help of video-tape; upon completion job hunting and completing applications at

various businesses and visits to the Mayor's Youth Council in attempts to obtain

summer employment and completing applications and job interviews with the
Neighborhood Youth Corps. The reason for the theme was due to the prospective

vork experience program through the Neighborhood Youth Corps.
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PREP PREP PREP
16:)) (a)
English Baglich Admine
Paul Inez Gary
(n) (a) :
Social Studies Secial Studles Admine
Paul Inez Gary B
BREAR T« TH
(B) (a) ( 4D )
Jro Achievement Commrmnity Living (Y §§g°A )
Panl Inez/Gary ) Paul/Inez/Gary |
LINGH
Elective Elective Elective
~ Peul inez | Gaxy
(a) () ( 4B )
Jr. Achiovenent Community Living Community Living
Paul ‘ Inez/Gary . Paullinez{Gaxy |

L 2T
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ATTACHMENT C ‘ 58

Dear Heads- J.A. stockholders

We are pleased to announce that this last year was a successful
experience for the students involved and financially rewardlng to

you our stockholders:

A review of the year may be of interxrest to you., July 1972
the students of Del Valle School--aged 13 to 1l7---vaiad to start
a Junior Achievement Company rather than have a normal arts and
crafts program as in most schools. The Junior Achievement program

~operxates on a "learn-by~doing" basis---that is, the students learn

how a business operates by actually taking part in a small business.
The students elected officers, decided how much stock to sell,
decided to buy the first raw materials for the production of the
products they chose to manufacture, and determined what wages and
salaries, would be paid. The company was initially under the
supervision of the three Del Valle School teachers, Inez Okamura,

Gary Flynn, and Paul Malandra. Later Paul Malandra assumed full

supervision of the company. }

The students sold $83.00 worth of stock to persons willing
to .invest in Heads-J.A. Of the three products chosen to produce
and sell, two fizzled but one ballooned into a highly successful
and professional product. The two products that resulted in zero
income were tye-dye T-shirts and wax candles. The income-producer
was leather purses, with a later evpans;on into leather belts,
vallets, and key holders.

‘For the production of the leather purses, the students would
take the purchased raw leather cow hides, cut them into various
patterns, tool the leather, dye it, wax and sew the finished

product.

Wages paid the first few months were 25¢ an hour. Students

~worked one hour a day a week. Officers were paid a salarv of $1,50

a week. After a few months, with increasing productivity and
sales, wages were increased to 40¢ per hour. In addition to wages,
students were paid commissions for the products they made and sold.
They received commissions ranging from $3.50 for a large purse to
50¢ for a watchband.



5%

Total sales as of July 31, 1973 were approximately $3,100,
A financial statement if given below: (Please note that the
figures are approximate calculations, adjusted fox the many price
changes during the year).

160 purses @ 16.00 $2,356.00 WAGES and salaries  $1,000.00
30 belts @ 7.00 " 210.00 commissions 700,00

15 wallets @ 7.00 105,00 raw materials, tovols 1,200.00
30 chains @ 1.00 30.00 J.A., charter, bocks 27,00

10 berets @ 1.00 10.00 bad debts 35.00

35 watch’ ‘ . outstanding stock " 83.00

bands @ 2,50 88.00 dividend 5.00

balance in bank , 50.00

Potal Sales  $3,100.00 Total Expenses $3,100.00

* o (including bank :
balance)

-Please note that this company was complétely ¢glf- sufflclent.
No school funds were expanded for the organization or operation of
the company. All materials were purchased from the sale of stock
and the sale of the students' products. This saved the County
money in that County funds were not required to support an arts and
crafts program, but more important, it gave the students a sense
of pride in knowing they were operating a self-sufficient company .

The company has decided to continue its coperation for the next
year. But we would like to pay you back your investment with a
6% dividend. One year ago vou put your faith and money in our
company. We hope that vou are pleasead with the dividend and under-
stand our sincere appreciation for your investment in the students’
company. Your investment made possible an exceptionally positive
part of the school program. Thank you.

Very truly yours,

the Students and Teachers of
.. Heads-J.A.
Del valle School
1380 Olympila Avenue-
3 ::; : Campbell, California

If you have any guestions please feel free to contact us at
37l~6525
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" ATTACHMENT D

DAY PROGRAM POINT SYSTEM

The following grading system is ba-f;ed on a ccmplét:e point systen asgcumulated on
a daily basis. The youngsters have to earn points in order to reach certain group
levels and complete the Day Programe

The number of points that each individual can accumulate weelly are 130 (plus Bonus
Points). In order to graduate from the Center a minor rust easxn 1500 points. Tha
breakdown is as follows: ‘

TRANSPORTATION » « = Points maximum daily are 2. One polnt pousible for both
morning and aftsrnoon to be given by the Transportation Officer.

COOPERATION WITH STAFF ~ = « Foilnts meximum deily are 3s One polnt possible frem
each staff member grading (0.D., counselor, teacher).

COOPERATION WITH PEERS = « = Points maximum dajily are 3. One point possible from
each staff member grading (0.D., counsslor, teacher). «

{ @ SCHOOL « = = Points maximwm dally are 5. One polnt possible for each ¢laas to be
3 given by teschers. |

CULTURAL ACTIVITY ~ - - Pointe maximim weekly are 15, To be given by Group Counselor
HOME ARD COMMUNITY - - = Points meximum weekly are 50. To b2 given ly P.Qe

BONUS POINTS = « = Each staff member eligible to glve Bonus Pointey Thess are
earned for exceptional behavior in any erea.

& Eg%CAI'IPLE DAILY GRADING SHEET

NAME COMMENTS TOTAL
i Js Doe k
k Three staff members (0.D., counvelor and one teachar) will meet daily to ofjectively:
‘* determine grades for each ¢lients Home and Community Behavior and Cultuzsal Actlvity

grades will be posted once weelkly due to the nature of their role. The maxmm
- polnte available in these twno areas ere: Home and Community Behavior - 50 printsi
¢ Cultural Activity - 15 points; taking the Js Dog exampla above for one week with &
' mazhoum point .attalrment, it would lecok 1like this: 2 4+ 3+ 3+ 5 = 13 x 5 days +
“15 Cultural + 50 Home and Cemmunity Behavior = 130 points. ‘ :

e~

i
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1t is our contention that this type of dally grading sysiem Ls DOLh lmpottant to
the client and entire staff in that:

1. It provides a total balanced point aystem that covers all areas of the program
such ag8 academic, home behavior and cultural activities.

2. It provides the clientele with opportunities to view their progress in tangible
© terms thus preventing anxiety and frusiration.

3o This system ie realistic due to its competitive structure and reward: the
- same conditions which await the clients on thelr parmanent return honmes

GROUPS AND PRIVILEGES WITH MINIMUM REQUIREMENTS
TENDERFEET:
No points. These are the new youngsters in the program. No privileges.
VOHICANS: |

100 points and approval of staff.

1. Off 24-hour supervisiono
20 smOk.irlgo
3e Speciel school field tripse.

APACHES:

500 points and approval of staff,

1. Same privileges as above.

2. Taco Bell trips.

3o Work experience.

4 Cultural Activity Committee.

OLYMPIANS:

1000 points and approval of etaff.

1. Same privileges as above.

2., Community representativa.

3. Option to attend cultural activity.
4, Own transportation.

GRADUATION-
1500 points and approval of Executive Committez.

A youngster would be able to graduate from the Center in four months by earning
88 points per week. First year statistics indicate that the overage minor cearns

- 90 points per week. To complete the program in three and one-half wonths, a

youngster would have to accumulate 100 points per weeks A weekly total of 120 points
would enable a minor the opportunity of graduating in three months. On the other
hand, it would take a youngster four and one-half menths to complete the program
averaging only 80 points per week. :

ii
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COMMUNITY REPRESENTATIVE:

The Center has an office of Community Representative. This youngster is elected
by the community mewbers at large and must be currently in Clympians. (Group 2)

The Community Representative's dutles and responsibilities include conducting

community meetings, assisting staff in operating the entire community, presenting
problem areas to staff and the cormunity, being present at staff ceit iques and
appointing youngsters to specific committees.

EXECUTIVE COMMITIEE:

This committee is composed of the Director, Principel, Assiatant, Head Teacher,
ond counselor. The committes meets once weskly to review the overall functioning
of the Center and moke appropriate reccmmendations to tha gtaff. The Director has
the final power to approve or disapprove the Executive Committee!s decisions,

ther responsibilities include:

1o Disciplinary action snd investigstion.
2. Program review and development.
MERIT AWARDS:

Merit swards will be given each month by the Director and/or Assistant at a specia}
WMerit Awards BreakfastY, Sigratures of Head Teacher or Principal aend Director or
Agglstant are necessavry, They ares

1o  Best conduct.

2s Best personal appesrances

3: Rest participation on cultural aetivities,
L, Best achievment in each subject.,

vs  Mos: improved in school (overall).

6o Most points for month.

7.« Best attendance.

8. Most iavolved at community meetings.

9. Best conduct in transportations

Any youngster succestfully achieving three of the above items in cne month will be

considered "Outstanding Boy or Girl of the Month" and thereby will be eligible for
a free lunche

iid
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ATTACHMENT E

PROGRESS EVALUATION

(To be done at 500, 1000 points and prior to graduation)

NAME

ACCUMULATED DATE:

BVALUATORS :

l'

II'

Iz,

General Adjustment:

Handling of problems:

A,
B. Handling of criticism
C. Response in counseling .situation:
D. Related to adults
E. Relates to Peers:
School:
A. Attendance:
1. Days attended: Possible days:
2. Tardiness:
B. Current grades:
C. Adjustment in class:
1. Participation
2, Academic‘effort
Home:

A. Given/accepts respohsibility:

B.

Communicates with family:

oy



\Q

Progress Evaluation - Page 2
III. Home (continued):

C. Handling of problems:

Iv. Cultural Activities:
A.  Attendance:

B.  Attitude and participation:

V. Minor's personal goals:
1.
,2'
3.

VI. Review and modification of original goals:

VII. Review and modification of a treatment strategy:

SIGNATURE OF STUDENT

TEAM SIGNATURES

DATE

64






ATTACHMENT F

MONDAY TUESDAY
Group Sue & Paul Hash & Inez
Individual Wagh & John Sue,JJohn & Gary
Recrewtion
Supervision Ferdie Fardie
f}eld
vrep Ines & Gary Paul

COUNSELING SCHEDULE

WEDNESDAY

02

J

ONITIIH AL

THURSDAY FRIDAY
Ferdie John & Gary
Wash, Sue, Inez, & Paul
Comms Reps Ferd

John, Wesh & Sue

65
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ATTACHMENT G

NAME

66

Individual Program Data Sheet

PARENTS

AGE P.O.

ADDRESS

PHONE

L~LEVEL

CAT pre-reading .CAT pre-math

&

GOALS

Academic

Vocational

TREATMENT

Individual
Group

Family

¢ RECOMMENDATIONS




ATTACHMENT H

2.
3.
le
5,
6.
7.

8.

%
10.

\ @

67

Reassigned Duties
Supervise previously assigned aftercare cosese
Orientation end staffing of new program participants
Conduct all Interpersonal Msturity Level interviews.
Arrange staffings for new program particlpantsae.
Work two Saturdays per month on cultural activities.
Coordinate Parent Night with Program Director.
Recruit and coordinate volunteers for the programa

Recruit jobs placements for youngsters maintaining close contact with the
Juvenile Probation Department's vocational coordinator.

Apsist as an "Offlcer of the Day" for the Program Directoxr/Assistant in emergencias

Supervise youngsters at specifically assigned times during the Center Day Program.
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DAY CARE PROGRAM
ORGANIZATION CHART 68

®

DIRECTOR OF A
PROBATION SERVICES

ZA(,

BRI | PROGRAM - TRAINING
PRINCIPAL OF JUVENILE COURT SCHOOQLS==w==rmmm oo mmmm o st = = DIRECTOR-~=--~~DIVISION
TRANS PORTATION k . SENIOR
OFFICER TYPIST CLERK
 SPECTIAL . 7
" LIAISON  HEAD . SENIOR SENIOR SENIOR
G@iLT ' TEACHER DEPUTY P. O, DEPUTY P.O. DEPUTY P.
. TEACHER , ' ‘ SENIOR

GROUP COUNSELOR

Supervision

Smesmeesmsenasa==~Coordination and consultation




SUNNYVALE COMMUNITY SCHOOLS
750 Lakechime
Sunnyvale, Californla 94086

December 11, 1972

Dear Sirs:

It has come to our attention that the Day Care Program directed by Bob «
Carroll is seeking re-funding. We would like to whole heartedly support the
continuence of thisiprogram.

bunnyvale'Communrty Schools program is involved in bringing the community ’

together to meet its own needs through use of the schools as opportunity
centers. Recently expanded; our program greatly ‘emphasizes the problems and
concerns of youth, particularly pre-delinquent and delinquent teens, The Day
Care Center has proven to be a valuable resource for some of these teens.
Institutionalization or foster home care ofiten isl @ poor alternative for a

youth with family problems. By keeping the youth at home and working with the

family, the Day Care Program seems better suited.to solving the problems. In
the long run, this kind of approach is less expensive as the child learns to

relate successfully with his family and the community where the problems orxg-‘

inated,  In this way, too, there seems to be less chance of retrogression.

Communlty Schools endorses such an approach as’ it places responsibility -
on the family and offers participation for the fam:?y and the communlty. Ve
‘would luke to see thus program funded.

 Peter ElJaC‘ ,
Communlty Schoo]s Director

PE:pn
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i ‘ American Aasociaticn cf
' Universlty women
Susnyvale-Cupertino Branch
sharon Biaine, Presldent
2228l De Anza Cirole
Cupertino, California, 9501h

Mr. Robert Carroll, Director
Day Treatment Center

Juvenile Probation Department
2275 Olympisa

Campbell, California, 95008

Dear Mr. Carroll,

- fhe Sunﬁyvale—ﬂupartino Branch of A.A.U.W. has become sware, ia ths-
last year, of the innovative approaches the Juvenlle Department is
attempting for the purpose of helping juveniles functlon successTully

in our communities,

Tiider the A,A U.W.'s8 national legislative program the Associatlion
supports "Rehabilitation programs to curb juvenlle delinquericy®.
The Sunnyvale-Cupertino Branch supports altermatives to placement
of . juveniles in institutions with the sxception of those who will

~bring physical huarm .on themselves or the community.

We consider the Department's Day Treatment Center located at Olympi&
and Camden as one of these alternatives. We have dome a summary

-study of the Day Tregtment Program, 'fhe ounnyvale-Cupertinoc Branch

has votew to express support for a Year's funding by Santa Clara
County so that there is time for a proper avaluatiou of tuis program.

- Our membersiip in the Branch 1s approximately three-hundred. Also,

it was necessary to have consent from the other five Branches in
ti,e Banta Clara Valley to enable us to write you of our support.

- Bach Branch will send written notice of support for the Day Treat-

ment Program. The sum of 2,500 women is represented by the letters
of the six Branches.

We will be watehimg with great interest this year's program énd ita
evaluation.

- o Sinderely Yoursa,
Amerlcan Assoclation of
Universlity Women
Sunnyvale-Cupsertino Branch
, - ‘ . . . . A ’/ ) .

~Sharon Blaine, Fresident

. SB/SB

CG; Fir. Richard Bothmen  Mr, Sig Semchez
Hr. Howard Campen Mr, Dominie Cortsse
CMr. Victor Galvo Mr. Dan McCorguodals

iy
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FRIENDS OUTSf Eemumums C 8

712 ELM STREET & SAN JOSE, CALIFDRN!A 95126 o TEL;PHDNE 295- 6033

@ ' : ~ December 12, 1972

FAOUNDER
MRS, ROSEMARY D, GODDENCUGH

EXECUTIVE DIRECTOR
MARGARET MUIRHEAD , . - : :
el

ADVISORY BOARD , S
- i

JUDGE ROBERT BERLSFORD, PREBIDENT
B €. COUNTY MUNICIPAL COURT

JUDBE A, DONALD GHAPMAN Mr. Richar:d Bothnan

5. & COUNTY MUNICIPAL COUAT BlIO Guadatupe Paviaray
B E Chorery SOCIAL SEmPIEYA BE: San Jose, Calif. 95110‘

animr, 5. & Goonrr Dear Mr. Bothmari:

BTEPHEN . MANDLEY f I sincersly hope that you will consider the continueﬁce
& coutre vt onaronoer of the Day Care Center located at 1380 Ol'ym;iia Avenue,

WALTER L. JENSFN

BERGEANT GLENN KAMINSKY ~Campb811 at your budge.b mSEtMg in the near futurs.
SAN JOHE POLICE DEPT.

Several of the staff of Friends Outside have had the

DAVID W. MITOHELL

JUBSC AOBERY £, PECKHAM opportunity of visiting and cbserving the Day Care Center
i NE! » - :
( @";";_“:Dui’;‘,“,ju’:::;m‘;:' and have found it to be a very valuable asset to the ; i
THE REVEREND LOUIS H. RILEY commnity and to the youth in our County.

JUDGE JAMEB 8. BCOTT
2. C. EOUNTY AUPLRIONR COURY

ANTHORY C. EMITH
STATEL GF CALIP: ADULT PAROLE

FELLOW STEARNS, D.D.S . . . . Yours Sj_ncerely o . - .
M . - - - i B
, ' g Sl . . ; _
THE REVEREND ROY BTRASBURDER ' v oo . : : ¢ , o
. et o L v , L
‘ - - i ?
BAUL WASSERMAN, MD. . / Z- . N ‘

Mrs. Margaret- I{uii-ﬁéédd
Executive Director

WALTER HAYS
 NEROME LACKMNER, M.D.,

BHELDUN PORTMAN
PURLIZ DIFENDLR, K T, COUNTY

i
Lise

Community Voluntsgryfo’r;danizdtion Deuo»tg;cll to the Ré?z@ﬂitatio}t of’P@aﬁ é%“@ nd thﬁiffitim iZi e i




BRSO
N MEXICAH .
weRicRN +
l/ /W‘ A | commecrionar | e
LA ASSOCIATION

605 pimc; drive, san jose éa!if?rnia 95123
telophone: 227-5887

November 27, 1972

Mrs Robert Carroll, Director

Day Treatment Program

Santa Clara County Juveanile Probation Departpﬂnt
840 Guadalupe Parkway

"San Jose, Callﬁornla 95110

Bob,

I was surprised and dismayed to learn that ywur program will possibly not-.get

refunded. This would be tragic not only for those youngsters currently being serviced

but, most impoxztantly to the countless othems who stand to benefit ftom ig in the
future. :

I have discussed the program with my membership and it was our concensus that our
endorsement of) the Day Treatment Center go on record. The Mexican American Correct-
ional Association is -concerned with the increasing numbers of Mexlican American
youth who are sent to institutions for treatment with little or no emphasis on

. dealing with the existing problems or conflicts in the home. While this is not in~

5,Hen ¥ Mercado President
tMex:.can Americnn Correctional Association-North

tended as an indictment of institutions, it is a fact that this deficiency exists.
Your Program has reversed this methodology by focusing casework services on-the home
and family in a more realistic manner while providing a youngster with a highly
structured tredtment- orlented settlng as an alternative ‘to out- -of-home instfitutional
placement. :

It is also a fact, a discouraging one, that because of the level at which your pro-

gram is intercepting youngsters, many of those serviced by the program are of
“Mexican American ethpicity. Perhaps through efforts such as yours and other similar
_programs, thlS trend can be reversed. ,

Once again, Bob, it is MACA's position that programsg such as your must be préserved

rather than curtailed., I wish you success in your continued efforts for refunding
and hope that you keep us informed on the pxogress over the next few weeks.

ce¢  Cardoza-Ssuth
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’ln hls community.

Westside Youth Service
737 Bird Avenue =
San Jose,; California 95125

Dear Sir:

I am offering this letter in support of continuence of the
Day Care Program directed by Bob Carroll. Our organization--
Westside Youth Service--is a community development program and has
beeﬁ operated on thé West side of San Jose for four years. Atkohe
time we had a re51dentlal center taking juvenlle court placements.
During thlS tlme we visited Mr. - Carroll S program,and found it
impressive., We learned from our own experience in placement that

a young person with probiems could best‘bé helpéd by Workiﬁg'with

him and his famiiy in the community. These young people need the

structure of a workable program, like the Day Care Centerx, but'alsé
the support and help of their families and community. One'of‘the
young girls in our neighborhood completédkthe Day Program and has
done well since. v | | |

In conclusion, froﬁ all indications T can find, the Day
Program seems successful and to be a better approach thaﬁ insti—‘

s

utionalization, I think it Would~beyinfthe~best interest‘of the

community to find this program—4and‘in the 1ong'run~less expensive

‘than an lnstltutlonallzatlonal approach as there seems to be lese

chance of :etrogre531on when the child learns to ‘be successful
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APPENDIX B

ADDENDUM TO SECOND YEAR EVALUATION OF DAY CARE PROGRAM 74

by
Max Hawkins, Principal
Del Valle School
The school program has made major innovative improvements duvring its
twenty-two months of operation at the Del Valle Center.

.- The academic curriculum continues to be oriented toward meeting the original

objectives of improving individual student achievement, as measured by pre~ and

post-C.A.T. scores, These objectives are being met by utilizing a wide selection

of the latest student-oriented instructional materials that are of high interest
,leﬁel; while also being of a lower reading level, by teacher in-service training,
and by creative teacher techniques as specifically mentioned in the evaluation
report.

The curriculum is developed to allow each student to experience success and
edjoyment in his daily class assignments. The over-all schooi program is also
oriented toward improving the student's self-concept and attitude toward educa-
tion. Results are evaluated by ‘use of the Tennessee Self—Concept'Scale.

The ”Coﬁmunity Living Class' was initiated because a large percentagé of
graduates from the program were experiencing p;oblems feadjusting to public"
school. ‘The class was designed to cover somerof the major prablem areas such as
truancy, ability to follow instructions, ability to communicate with school staff
to‘imprbve negati&e‘attitndes toward school.

ihe school program continues to be individualized in its attempts to méet"
the youngster's educaﬁional needs. To ingure updated training of teachers and
thedeQelopment of highly motivating instrdctional materials and innovative
appfoaches’iﬁ thegclassroom, eddcational conéul;ants were employed to wdrk with
teachers,~énd;puglishers of current, stddentumotivating educational materials weré
brgught ih’to’demonstrate their matetials, e.g. game simulation. In addition,

teachers were granted release time to visit progressive educational programs

-throughout the state, as well as taking part in on-site directed teachers'

‘%pssetvice‘a¢tiv1ties.k

*
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The schobl developed and coordinated a work experience program in the
community during the 1972-1973 school year and expanded this program during the
summer school to include all the students in the program. In addition, the
school initiated and coordinated a work exploratory program with the Pacific
Telephone Company to provide the students with a first-hand observation on how
a major business operates. |

To improve student daily attendance and self-concept, as well as expose

students to the development and functioning of a small business, the Junior

~ Achievement Prograﬁ was developed as a valuable part of the school program,

Open House at the Center is held approximately every three months to allow
parents to become more familiar with the Center activities and the achievements
of their youngsters, The Open House is planned and coordinated by the schooi
staff, emphasizing diffe;ent aspects of the school program,

Each teacher and the principal of the school program have a wriﬁtén, detailed:‘
job description, indicating all areas of responsibilities for which thef‘aré held
accountable on a Yearly evaluatipn basis. - 1f the program is té continue to be
successful and show marked improvements, it is felt that detailed job‘desériptiOns
of all staff members and an overall program of accountability Shouid‘continue to
be essential, intrinsic part of the over-all center functioning,

Althbugh the bi—administfatiVe structure of the program has been benéficiai
in that it offers a system of checks and balances for both departments, it wduld

seem more feasible that it should be school directéd.,~The program at the Center -

. consists of a full day school program, where approximately 90% of the students'

daily time is spent. Iun addition, a large percentage of student counseling is

~ related to school problems and aimed toward improved student behavior within- ;

the public school system. As the school administrator is legally credentialed

and- trained to supervise teachers and the educational program, the overall.

anthority of decision-making within the Center Day program is dnherent to
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Total

All eligible

. Ineligible

RRB RECOMMENDATIONS FOR YOUTH REFERRED DURING P

TABLE 1

ERIOD 10/1/72 - 6/15/73

mon

Home FH/ Other
Total  Rel FH RIP_Ranch CYA___{nfif  RelFH PIP . Combines .. Other
Total N | 454 23 51 | 23 238 22 1 22 54 - 17 '3
% 1 100 561 11.2 1 5.1 {52,4 4,8 02 4.8 11.9 37 i
N | 329 13 27 | 18 192 19 1 6 40 10 3
Boys
% | 100 3.9 Be2 | 5,4 | 58,3 5.8 3 1.8 12, 3.0 29
N | 125 10 24 | 5 46 3 0 16 14 7 0
Girls .
% 100 8.9 19,21 4.0 36.8 2.4 0 12.8 11.2 5.6 Q
Totar N 84 0 4 4 63 0 0 1 7 3 2
% 1100 4,8 | 4.8 75 1,2 8,3 3,6 2.4
N | 66 0 3 4 50 0 0 1 4 2 2
BoYS % 100 4,5] 6.1 | 75.7] 0 0 | 1.5 6.1 | 3.0 3.0
N | 18 O 1 0 13 0 0 o 3 10 0
Girls |
% 1100 5.5 72.2 16,7] 5.5 0
N | 370 23 47 D 175 22 "1 2 47 14 1
Total ; :
% | 100 6.2 12,7 | 5.1 | 47,3 2.9 23 ) 12,7 3.8 23
‘ N | 263 13 24 14 | 142 19 1 5 | 36 B b
Boys : '
100 4,9, 9,1 | 5.3 154.0 72 .4 1.9 | 13,2 3.0 24
N | 107 10 23 5 33 3 o 16 il 6 0
Giris |
‘ i % 1100 93 121.5 4.7 |30.8 2.8 0 114,9110.3 5.6 0
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Exp

Control

Exp

Control

EXP. & CONTROL ETHNIC REPRESENTATION

TABLE 2

10/1/72 -~ 6/15/73

Canc MAA Black Other 6oL AN oy ¥ & B . .
% 71.0 21.0 -9 100%
Girls n 6 4 "1 1 4] 12
% 50,0 33,3 8.3 8,3 100%
Total n 33 12 1 4 3] 50 |
% " 6600 24.0 2.0 800 0 10096 i
n 8 7 15
Boys %! 53,3 46,7 L . 100%
i n 2 1 1 4
Girls %| 50,0 25,0 25,0 100%
Total n| 10 8 1 ; .19
; X1 52,6 42.1 5,3 | . 100%
EXP & CONTROL YQUTH BY SBX & INTERPERSONAL MATURITY LEVEL 10/1/72 - 6/15/73 TABLE 3
13§fm = I 3Qﬁc..—,1.3mp-—-=143‘1’} Tam I.QS(" ‘140'“} TS'_'—_un}; mOtg:S
Boys n 1 12 1 }
i % 38,9 | 33,3 2.8 19,4
. :
Girls n 3 3 k| 5 - 12
% 25 |25 8.3 | 41,7 | 12
n| 2 17 15 2 1z 48
Total ‘ f
% 4.2 ] [ 35,4 31,2 4.2 25% 48
n| 1 ‘2 3 T oy
Boys 12 19
% 5.3 10,5 15.8 5.3 . 632 100%
n 1 “ ' 4 5
Girls
% 20.0 80.0 100%
Total n| 2 {2 | 3 1 16 24
% 8,3 8.3 | 12,5 4,2 66,71 100%!
. 6 . ‘ L | 2N




79

-

RRB RECOMMENDATIONS - EXP. & CONTROLS 10/1/72 ~ 6/15/73

Y/ Rel/ FH/
_EH_ PIP._Ranch PIP__ Rel/FH FH/PIP Ranch unk Total
Boys nl 2 | 2 31 0 1 [0 0 2z 38
% | 5.3 [5,3 |81.6 0 2.6 0 0 53| 100%
a n ) 0 9 2 1 0 0o | 12
é ‘Girls o " . 2% 1 16,7 B3 . 1100%
n 2 2 | 40 2 1 1 |0 2 &0
Total % | 4 4 80 4 2 2 4 |100%
n 0 e [ 13 2 ( O 0 T 0 I5
Boys % 86.7 | 13.3 100
- n 0 0 3 i o 0 014
o]
Girls
| i % 75 25 | 100
3 nj O 0 15 | 3 0 0 o | 19
Total
_ % 8442 plS 8 i 1100
TABLE 5 EXP & CONTROLS - AGE & TIME OF PLACEMENT - ENTRY BETWEEN 10/1/72 - 6/15/73
1314 15 16 17 unk __ Total Average
n] 1 g8 [ 16 | 8 5 T ' 38 15.2
Boya : » '
- . 9l 2.6 | 21.0{ 42,1 121.,0 [13,2 100%
Girls n| 1 3 3 | 3 2 12 1501
0. ' .
- %] 843 25 25 25 16.7 100%
rotal n| 2 11 19 11 7 - 50 '
A %l oa | 22 38 22 | 14 , 1 100%
; n~ 1 ’ 7 2 T 5 ‘, A e 15 T 115.4
B % 6.7 46,7 | 33,3 [33.3 | 100%
n 2 1 1 | 4] 1447
Girls | Vo , : |
%1 50 25 25 100%
| n|-1 -| 9 3 9 g.(' 19 15,01 -,
. ' ) i . : . ) [ -
Total % | 5.3 | 47.4| 15.8[31° 3 | . | 100% A
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TCTAL READING ACHIEVEMENT by I

TABLE 6

”level s

Percent, and (Number) of Subjects per classification
, Difference Scores in Years

e t0 3,0+ -

80

TOTAL ARITHMETIC ACHIEVEMENT by I-level,

«200 to O o1 to 1.5 1 Total
| n % n % n % n %
I,Cfm 2 22,2 4 44.4 3 33,3 5 17%
1cf¢ O | i 50 1 50 2 3,8
Itvp 1 50 | 0O 1 50 2 3.8
I Na 9 40.8 6  27.2 7 31.8 22 41.5
TyNx 4 33,4 8  66.6 0 12 22.6
Tyse D 6 100 0 ‘ 6 31,3
Total 16  30,2% | 25  47.2 12 22,5 |53 100%
TABLE 7

Percent, and (Numker) of Subjects per clasgification

\(’

o6 £Oo 3.0

-2.0 to'G +l to 1.5 1 i} Total

n % R % n % n %
I;Cfm 3 33.3 5 55,5 1 11,1 9 17.6
I O 1 50 1 50 ’ 2 2.9
IgMp 2 100 0 0 2 3.9
IyNa 5 23,9 13 62 3 14,3 21 41,2
IyNx 4 36.4 5  45.5 2 18,2 11 21.6
IySe 116.7 3 50 2 33,4 6  11.8
Total 15  29.5 27 53 9 17,7 % 51 100
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(a) parent (s) and the teenager enrolled at the center

83
Juvenile Day Treatment
program Evaluation

At the time that , entered the day treatment program at
Del Valle he/s¥= had been recommended for placement in

. Do you think it would have been better if
he/she had gone to instead of Del Valle? yes no

What did you like least about the Del Valle program?
What did you like best about the Del Valle program?

In which of the following ways do you think that ' , ) is

different now than before he/ went to Del Vvalle?
a. Likes school better. '
b. Gets along better with teachers. :
‘c. Gets along better with other members of the famlly.
d. Does more to help out at home.
e. Has more concern alout other people's feelings.
f. Gets into more fights or arguements at bome.
. 9. Gets worse grades at school. .
h. Runs away from home more.
i. Has nicer friends. : -
j. Is more willing to talk to parents or teachers aliout problems.ﬁ__
What is the biggest change you have seen in since

he/ first entered Del Valle?

v About how often did the probation officer visit your home when

was going to school at Del Valle?
() 2 times a week ; {(b) once a week
(c) once every two weeks (d) once a month (e) less

_ After graduated from Del Valle about how often did the

probation officer visit your home?

(a) once a week (b) once every two weeks

{c) once a month ; (d) less than once a month
Who did the piobation officer usually talk with?

(b) just the parents ‘ {c) the whole family

"About how long did the probatlon ofglcer usually stay for a

home v151t°

(a) 1/2 hour _ (b) 1 hour _ (c) 1-1/2 hours ,(d) 2 hours
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10.

11,

12.

13.

14.

15.

16,.

It would be better 1f the probation officer: 84
(a) visited more often and stayed longer

(b) visited more often and stayed less time

(c) didn't visit so often and stayed longer

(d) didn't visit so often and stayed less time

Do you think it is important for the probation officer to talk
to the whole family? = yes no

Was the probation officer able to help with any problems in
the family? no yves what kinds of problems?

Do you think it would be better if your child had gone to Del
Valle sooner than he/ did? yes no Why?

A person 1is now enrolled at Del Valle for about 4 months. Iis
this: (a) too long (b) too short (c) about rlght

Do you think it would be useful for parents of Del Valle students"
to get together as a group once in a while to discuss. the problems
they or their children are having? yes no

If you were in charge of the day program at Del Valle what
changes would you like to make?
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