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ATTITUDES, AND ATTITUDE CHANGES, 
1N 

LAW ENF'J!tCE';':Et·:T t)FF'ICERS 

Chapter I 

Introduction 

Much concern is evidenced today concerning the manner 

in which professional law enforcement'offiaers conduct them-

selves in the performance of their duties. Professional per-

sonnel and the general public hav~ recognized the'need for 

and extended support to training and educational progra~s 

designed to nupgrade" and improve the skill-s performance 

level of the nation's law enforcement officers. 

Although there is an abundanqe of evidence that behavior 

is greatly affected by the attitude structure of the behave:,s 

little attention has been rendered to the attitude influence' 

on the behavior of the professional in law enforcement. More

'over, there is little published research concerning the 

measurement ,of atti tudes of law enforcement personnel. The 

degree to which attitudes of law enforcement personnel under-

go alterati.on as a function of skills imp:c"'ovement type train-

ing seems virtually unexplored. If attitudes do in fact 

. , " 

'If;"'~: ~R'. ", ~.:.,,., ~ 

, 
" .,1 

f' . 

, 
, 
~. 

some writers, then it would appear that some knowledGe of 

the attl tudes of 181,'1 enforcement officers, and informa tion 

concerning the de~ree a.nd direction of change would be of 

value in prediction and controlling behavior of these personnel. 

To state that scientific research has neglected to stud! 

the police or the police institution becomes a satirical 

understatement. Niederhoffer (1967~ in the investigation of 

the scanty lit~rature concerning the police found that from 

1940 to 1965 "only six articles remotely concerned with the 

police were pt,lblished'in the American Journal of Sociology' 

and the American Sociological Reviews the"two major. socio

logical journals" (p. '4). An investi'gation of Psychological 

Abstracts reveaied:similar ina~equacy of relevant scientific 

data concerning th~ police. No sRecific examples of research 
_ ...... "="'~-~ ... -

i~v~l~ing the attitudes of the p~lice could be discovered in 
--: "'-'-

~he ~ci~ntific research literature. From the period beginning 

approximately t-rith 1965, the police system became' a popular 

subject for 'the non-scie'ntific 1i terature most commonly 

found in the weekly news magazines. Much of the nonscientific 

literature hes focused on the relationship between the 

communi t~r and the police. Hention of at ti tudes, even in the 
._, ... ~,,:o.-"-"_'_"~"'~_"'"""'.'" 

non-scientific literature, has been confined primarily to the 

atti tude of the communi ty tot-lard the law enforcement system. 

..... 
" 
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Niederhoffe'r - (1967), Skolnick (196'), and tves tley( 1951 ) 

offered similar reasons for the lack of scientific research 

in the area of law' enforce'ment. All three au;thors indicated 

that the police built a resistance to the study of themse~ves. 

Matarazzo (1964) theorized that a deep sense of loyalty which 

develops in the police system creates an ant~pathy to psycho

logists and sociologists who attempt ~o study th~ police. 

Westley (1951) stated that the antipathy to ~cientific 

research by the police was caused by the' "secret society" 

atmosphere which has ~revailed in the law Anforcement institu

tions. Skolnick (196:).1 prefered the term It seclusion't rather 

than "secret societyll to characterize the police resistance 

to scient1.fic study. In spi t'8 of the semantic differences 

found among writers, all 1rJriters indicated a rather general 

attitude among the police ,which has prevented the m.assive 

accumul~tion of relevant knowledge copcerning the police. 

There has been limited pro~~ng in the area of the law 

enforcement institution which offered a sketchy profile of 

the attitudinal structure of the lIaverage ll policeman. 

Niederfoffel' (1967 )., Skolnick (~96t)), and.W,e.stley (1951), 

constitute the major w~iters in the presentation of the 
,,"~-' . ..,-- .-

atti tudinal profile of the "averageil~policeman. 

Westley (1951) in' a study of~a small.' midwestern police 

department'found that the average policeman is drawn 'from 

il 
if 

"-,, 

i 
I 
I 
I 
! 

j 
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I 
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a lar~e,'workin~-class family, in which job security became 

a major motivational factor for bec~~ing oooliceman. 

Niederhoffer (1967) descrihed D study of the New York 

Police Department in which security was given by sixty per 

cent of the policemen surveyed as their"principal motivi3tiontl 

for joining the force. Other lesser motivational factors 

discovered by Niederhoffer (1967) included pu.b+io services:l 

adventure, family tradition, and the appeal of the ,uniform 

and the authority it connoted. Both Niedernoffer (1967) 

and Westley (1951) indicated that the attitude of security 

prevailed in the police institution. The existence of the 

strong attitude ·of employment security WRS ~tren8thened oy 

the report of Niederhoffer (1967) that occupati~nal mobility 

was limited in the police system. According to Niederhoffer 

(1967), the atti~~de of employment 'security appeared' to 

foster an anti-education attitude among the old me~bers of 

the force who lacked formal educationo Niederhoffer(1967) 

concluded that most policemen saw little advantage in 

attenden~e of special law enforcement schools or academies
o 

Niederhoffer (1967), Skolnick (1966), and Westley (1951) 

each demonstrated that the predominant political attitude 

of the nolice was of a conservative nature. Skolnick (1966), 

in a study of a police department in California, found that 

the "GOldwater" type of conservatism was the most dominant 

1 ., 

" 
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poli tical atJ~i tude of' the police. Other a'!lxillarya'ttitudes 

which appear on the righ t politically have been notecl~'by 

other writers. Niederhoffer (1967) theorized that .police-
• - "' •• ~~' ... , • ~ a 

men considered the court system the most uncooperative 

agency, and particulary 1'elt that the recent Supreme Court 

decisions had shackled the police in their duty and 

authority. 1-vestly (1951) characterized the :police as 

having an attitude that ,the public should, :respect police_, 

authori ty or th~ 'Police shouls. "get tough~ ,The apP?rent 

intolerance and harsh ±treatment of sex offenders, as 

described by Wes tley (1951 )., f'urther supported the basic 

assumption :that the conservative attitude prevailed among 

the police. Skolnick (1966) reported that a negati~e 
- . 

attitude'toward Negroes by the police wa~ a norm further 

strengtheming the argumen,t of the prevalence of' political 

conservatism among policemeno 

An adequate case was also presented ,t'o show that the 

, !laverage" policeman is cynical or negativistic to many aspects 

of life both on and off the jobe As an explanation for 

the negatiVistic attit~de prevalent among policemen, Westley 

(1951) and Banton (1964) st'ateCl that,the policeman was 

constantly exposed to the negative elements of society. 
."-........ --~ 

weak, or 'unscrupulous. The public that the policeman f'aced 

... 
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was' hostile and unapnreciative which caused the ooliceman to 

wi thdraw into the only sys teln which he believed wculd accep t:; , 

him: hIs-'own police force. In astudy'b'y Niederhoffer (1967) 

N York Poll.·ce Department, the writer of the cynicism of the ew 

f~und that the police held a moderate to highly cynical 

attitude on most--.9f the twenty areas measured by the study. 

Westley (1951) supported Niederhoffer~s (1967) view that the 

police exhibi,ted a cynical attitude with his findings that 

f small midwestern police force seventy-five "per cent 0 a 

did not want their sons to become policemen. 
I. 

Niederhoffer (1967) report-3d a study conducted by 

N York Police Department in whicb"' John McNamara in the ew . 

the F scale was used to assess authori tDrianism'among a 

sample of police'candidates. The results o.f'the study 

indicated that police candidates were in general no higher 

. tb,a~ the' rest of the workin~ class. in authoritarianism u .-

Niederhoffer (1967) commented"hmvever';' that the pplice 

system placed the most authoritarian policemen i~ the area 

where they had the most opportunity to demonstrate author-

itarianism • 

There are unresq.1.~ted confli_C?ting arguments_a~. to wh0'Cher 

the police system or the personality of those who enter the 

.. .. -~. , "'::s '"t"'h''' e" mos t import;;;t'-determ'h1ant 01:'''' 7'-' 

police profession • 

police attitudes. Ranaport (1949) presented the caie for, .. ' 

i, "...~ 

~-" 

. ., 
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the personality theol'!.ist when he stated 

,. this adjustment as a partolman may have been, in 
many cases, an effort of sublimation or choice 
of a mOGd of life where·-their restlessness-or--~ 
aggression found a socially acceptable form of 
expression (p. 28)~ 

Niederhoffer' (1967) preferred to believe that "it is '!:;he 

police syste-m, not the personali ty of the candidate, that 

is the more powerful determinant of behavior' and ideology" 

(p. 160). 

Whereas only limited research has been undertaken in 

the area of police and law enforcement, there has been an 

extensive investigation of ·the conceot of attitude p The 

historical.beginning of the concept of attit;udewas traced 

by Allport (1935) to three sources: (1) th8 Lange findings 
, 

in 1888.in the area ,of experimental psycholoe;:y; (2) the 

psychoanalitic emphases on the unconscionsaspects of 

7 

a tti tudes, and the ear~.? psychological emphases on individual 

dif..fe.r.en'ces; and' (3) tho s.ociologitJal .. theories recognizing 

the relationship of attitudes to societal and cultural, 

influence. All three sources which Allport sugges~ed occurred 

at approximately the period between lR80 to 1900. It was 

not until 1918 when_.Thomas and ,Znaniec.ki publi:.:lhed The 

Polish Peasant in Europe and America that the concept of 
..;,,~-~- .,;...,;;~~-'--

attitude became a prominent factor in sociai psychological 

research. Thomas and Znaniec·ki (1918) produced the theoret

ical position that social p'sychology is primarily concerned 

.'l 
I , 

8 

with the stud.y of social attitudes. By 1935, Allport termed 

attitude lithe most distinctive and indispensable concept in 

contemporary' social psychology" (p. 789). The concept of 

attitude became important in the area of personality theory 

with the publication of Fromm's (1941) Escape from Freedom 

and Adornois, et al., (19,50) The Authoritarian Personalityo 

Between 1900 and the present, the concep~ of attitude 

has been subject for extensive research and theory formula~ 

tion. Jones and Gerard (1967) s ta ted IT the a tti tude concept 

has had a thorough examination; it has been defined and 

redefined, quarrelled over and debated ll (p, 162). ·Rokeach 

(1968) stated, with a pessimistic note, that "despite the 

central p'osition of attitudes in social psychology~and 

1 · t'he concept has been plaqued wi th ambigui t y l1 .persona ]. ty, 

(p. 110). 

-. Rokeach, (1968)cc'::'1sidered' the def'initional problem 

_concerning the concept of attitude--to .. be .. a major problem 

in attempting to grasp the concept. He believed that the 

task of understanding how each def'inition of' the' concept 

was similar to or different f'rom one another was extremely 

difficult. 

Three of the mos t '9rolif'ic !~~i ters in the area of 

attitudes offered differing definitions for the concept; 

Krech and C':rutchfield (1948) defined an atti tude as 

,. 
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" ••• an enduring ~rganiiation of motivational, emotional, 

perceptual, and cqgnitive processes with ~espect to some 

aspect of the individual's wor'ld" (p,' 152).. Sherif and 

Sherif (1969) defined attitude as 

••• the indiv~dual~s set of categories i'or eval
uating a domain of social stimuli which he has 
established as he learns about that domain and 
which relate him to bubsets within the domain 
with varying degrees of positive and negative 
affect (p. 336-337). . 

Allpnrt (1935) of:fered the dei'inition that 

an attitude is a mental and neural state of 
readiness,organized through experience and 
exerting a directive or dynamic influence upon 
the individual's response to all objects and 
situations to which it is related (p. 801). 

McGuire (1968) used Allpvrt's (1935) dei'inition of 

an attitude to indicate five areas o:f disagreement among 

definitions of the concept. First, dei'initions disagreed-
.~' .. -._. 

as to the psychological locality of attitudes. Second, 

definitions disagreed whether an attitude should be de

:fined a~ a response or as readiness to respond. A third 

area "of' disegreement was the degree of org~;mizati.on oi' 

attitudes. The fourth area of' disagreement concerned the . 

extEmt to which a tti t:udes are l'earned. The' i'ii'th area con ... 

carned the extent to which attitudes playa "directive

knowledge or a dynamic-motivationa:i. i'unction" (McGuire, 

1968.,. p. 302). ........... ". "." .~:;,. .... .::. ~ ...... ' ' .. :.-' 

• On The definitional dilemma has caused two crJ.tics (.uoob, 

1947 and Blumer, 1955) :to suggest tha t the concept of 
"",..~ 

attitude be discarded. However, Chein'··(1.948) 8.;lZgued that 

"a t :3 "l:iake is not the de.fini tion of a, ~ord, but; the dei'ini tiop 

: . 

.:, 1-
.- "11.-- , 

", ' 

I.: .... ' ~ 
I 
,;,<.'.~ 

. . 
10 

.of a .,whole area of nsychological inquiry" (p. 117) ~ Katz 

·~md Stotland (1959) arr-ued that rather th~';1 dOine; away wi,th .. 

the concepi of attitude a more flexible concept was needed. 

Rokeach (1968), in a definitive work in the area of 

attitudes, offered a flexible and composite definition of' an 

attitude. He stated that "an attitude is a relatively en

during organization of beliefs around an object or situation 

predisposing one to respond in some pr.eferential manner" 

(p. 112). In an ane.lysis o:f the defini tion, Rokeach :further 

suggested that by "relatively enduring" he meant that a high 

test-retest reliabil~ty would be a minimum requirement. In 

describing the "organization o:f beliefs" :facet of the defini

tion of an ,attitude, he demonstrated that an attitude had 

three or~anizational compone~ts: 

e cogni tive component, because it represents a 
pe.!?son's knowledere, ••• ; an a:ffective component, 
because under sui tabl·e conditions the belief is 
capable of arousing affect, ••• ; and a pehavioral 
component~because the belief, being a response 
predisposition of varying threshol~~ must lead to 
some action when it is suitacly activated (p. 113-
114) • 

Rokeach (1968) theorized th~t attitudes incQ~P9rate 

beliefs but not all beliefs are a part of. attitudes. ,,~~he 

definitional phrase "organized around an Object or situa1:iont1 

"VIas offered by ROkeach (1968) to become a middle ground be

twe~n the theorists who argued that only attitudes toward 

situations or attitudes toward objects existed. Rokeach (1963) 
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_, __ -.4'-, .... __ - _ ... :0--""-- __ ..... -
. -'~' t to he D.rimarily semantic, be15.eved the theoretical argumen_, 

and that attitudes toward objects and situations existed 

simultal1eously. ±he phrase "preferential response" meant 

to Rokeach (1968) that the dimens ions' of like-dis ~,~~~,:,a.9~,,,;,,,. 
. '. Ac~o:rdih:g.' '13&:;,." 

goodness-badness were inherent in attitudes. 

Rokeach (1968) each atti tude had the charact~ris'tic ,of 

evaluation and subsequently led to behavior pf some type. 

Rokeach (1968) proposed that attitudes be distinguished 

t A "bell'ef system" was the from other related concep s. 

broadest system'proposed by Rokeach (1968). "A belief system 

f 's beliefs about represent's the 'total uIfHrer:se 0 a .. ~erson,"_ 

the physical world, the soc~al ~o~ld", and the self" (Rok~ach, 

. 8 ) An attit.ude was conceived of as a subsystem 196 , p. 123 • 

()f a"belief system'! An ideology~as ~ef~ned as an organiza-.', ~ -- ..... ,- ~.... ...--

tiono'f belief:3" and attitudes, u~ually religious, political, 
'. ... -

or philosophical in nature •.. , A value was theorized to be an 
. .. _ .. 

abstract ideal loca~.ed wi thin o~e:' s .. b~~~~!_~ystem which 
:-- ""'.~ '.. --.... ~ ... ' .... -

determines how one ought or ought not to behave. ,A value 

system was the mental collection of v'arious abstract iaeals. 

k h (19 68) as' a- ll verbal ex-An opinion was defined by Ro eac 

-pression of some' belief, attitude or value" (p. 125). 

~ A further point of disagreement concerning the concept 

of a tti tude has been the -functions of an a tti tude. In the 

1930's and 1940's, with the writings of Freud (193~), Lasswell 

(1930 ), Fromm (1941), Maslow (1943); and Adorno, et ale (1950); 

~ft··· ,., 

.. 

::'2 

attit~des ,were proposed to h~ve had irrational, ego-defensive 

functIons'. Recently, theorists such as Katz (1954), Smith, 
. 

Bruner, and White (1956), and Rokeach' (1960) ~ave emphas~zed 

the posl tion functions of a tti tudes. Rokeach (196'3) stated 

an'i' atti tude can be likened to a :miriiature theory < 
in science, having similar functions .and similar 
virtues and vices. An attitude, like a theory, 
is a frame of reference, saves time because it 
provides us a basis for induction and deduction, 
organizes knOWledge, has implications of ttlereal 
world, Hnd changes in the face of new evidenbe 
(p.131). 

Even with the lack of conceptual consistency among 

theorists studying attitudes, beginning with World War II, 

attitude measur,eroent proceded at a rapid pace. Attitude 

measurement has represented an importan't par.t of the scientif:!.·~ . 

history of attitudes, if for no other reason than the enormous 

'v:olume of measurement which has occurred. The attitude mea'"" 

surement research: .. not only revealed important conceptual 

theoretical considerations but also aided in und~rstanding 

the area of atti tude change. 

Kiesler, Collins, and 1'1iller (1969) in reviewing a tti tude 

measurement techniques stated that "whatever the definition 

or theory" the most COInmon measure of att.itude is a pencil 

and paper instrument" (p. 9). Cook and Selltiz (1964) offered 

five general categories of attitude measures: (1) attitude 

measures in which conclusions are drawn from se~f-l"eport 'r 

devices, (2) attitude measures in which conclusions are dl"'al-J'n 

, '. 

, . 

" , . 
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from the observation ,of behavior in a natural setting, 

(3) attitude measures in which conclusions ~re drawn 

13 

from the individual' s interpr.~tation of partially ?tructured 

stimuli, (4) attitude measures in which conclusions are 
'. 

drawn from performance on "objective" tasks, and (5) attitude 

measures in which conclusions are drawn by measuring physio

logical reactions of a subject to atti tudinal objects or 

symbols. 

Allport and Hartman (1925) developed the first self-repo~t 

measurement device to assess attitudes. In 1929, Thurstone 

developed a technique of a tti tude measurement in which a tti tli.c.e 

statements'vlere scaled along an atti tude eontiq}l.um •. The .. 

Thurstone technique was .a major break-through in' attitude 

measurem~nt. It.was Likert (1929) who improved on the 

Thurstone technique so that summated rating;s could be scored 

ona seven point agree-disagree scale. Each item in the 

Likert technique was posed in statement fo~ and a subject 

ma~ked his agreement or disagreement on a contim:i,um. The 

Likert-type technique has,been the most frequent form of 

self-report measurement of a tti tudes. Guttma'n (1950) deve lop~d 

a self-report measurement technique based upon the "successive 
~ 

hurdles" theory in testing. In the Guttman technique, the :'J" 
~ 

more questions a subject answered the stronger the degree of 

a certain attitude. 

14 

Osgood et ale (l957) developed a self-~eport technique 

which 'Has not dependent upon 'opinion statements. The 

technique,named the semantic differential tedh~ique, measures 

a subject's evaluation of an attitudinal o~jectin terms 

of bioolar adjectives. A series of bipolar adjectives, such 

as hot-cold, fair-unfair, valuable-worthless, are separated 
. 

by seven interv~ls. :"'A sulJject,9·s',·degree'Jbf' ev~lu.aticin "of' an" 
atti tudinal o13ject is determined by assigning a point value 

to each of the seven intervals and calulating a subject·"s 

total points. 

Little research has been done using the technique of 

observing overt hehavior. Jeopardizing scientific methode 

was the major reason reported for not using the observing 

overt behavior technique. The interpretation of partially 

structured stimuli has been criticized for the same reasons 

presen'te'din the'technique of· observing overt hehavior. 

Both techniques have been compared to. the use bf projective 

:- techniques common in personality assessment. 

The technique of perfor'mance oru objecti ve tests has 

had relanively.substantial use. In various studies, the' 

technique assumed that a subje~t's attitude, especially 

if it was extreme, became anparent when working on an 

objective 'test which involved an attitudinal object or 

symbol. 

'. ~ > 
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Various physiological reactions, such as galvanic 

skin response (GSR), vascular constriction in the finger, 

and oupil dilation, have been correlated (Raskin and 

Campbell, 1955; Westie and De Fleur, 1959; and Hess, 1965) 

to pencil and paper measures of attitudes and to exposure .... 

to attitudinal objects or symbols. 
I 

Kiesler~ Collins and ~iller (1969) stated that in-

spi te of the "historical and theoretical pressure. in the 

direction of a hehaviorally defined attitude, attitudes 

are almost universally measured by pencil and paper or 
~. ~ 

verbal report technique~" (p. 22). The authors believed 

that social scientists, while measuring by pencil and pap?r, 

generally retained a thepry which specified behavior 

impl~cations for attitudes. 

There has been evidence which demonstrated an in-

consistent relationship between attitudes and behaviors. 

The most· oftstl ci ted examples of' researcb ~hich indica ted 

,attitude-behavior inconsistency are La Piere's (1934) re

se'arch ui th' a . Chinese couple who were discrimina ted against 

by restaurant owners, and M:i.nard's (1952) res'earch on race 

relationships in a coal mine operati~n •• Evidence of 

consistency between attitudes and behavior has been drawn 

largely from"validation of attitude scales. ·rJ[ost· pro

mir.ent among researchers who used the valijation method to 

. . .. 

~-. 

demonstrate consistency have. been Hovland (1961) and 

De Fleur and vJestie (1958). In discussldn":'whether 

inconsistency or sonsistency between attitude~ and be

havior exist, Kiesler, Collins and Miller (1969) stated 

n .... most of the evidence falls between-sug~esting that 

it is possible to predict behavior from attitudes but 

without a great deal of precision" (p. 27). Further 

elaborating, Kieslel~, Collins and Miller (1969) proposed' 

that 

••• our notions that a "particular" attitude 
correlates with a "particular"· behavior may be 
incorrect, not because of a general failure of 
attitudes to have any relationship to behavior, 
but' because' our' intuitive notions about which' 
attitudinal factors are correlated with-1....rhich 
behaviora~ factors are incorrect (~~ 36); 

Festinger (1964) directed researchers and theoreticians 

to the problem of rela ting atti tude' change to behavior change" 

1na- -s'earch of the literature by Festinger (1964); he was 

able to find only three res@archsou:rces that directly 

focused their attention on the relationship between. 

attitude chqnge and behavior change. The three studies 

(Naccoby, at a1.., 1955; Fleishman, Har:;:;-is and Burtt, 1955; 

and Janis and Feshbach, 1953) reported a slightly ner:;;:ative 

relationship between attitude change and behavior change. 

- .... Prior to and since Festinge.r's (1961.tJ st",terrlent, 

theories of attitude change have been proposed and tested. 

.-.... : 
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Most of the theories'anpeared to have accepted the theore

relationship. betw\~en atti tude 
tical pr~mise that there was a 

change and b~havio~ change. 

The theorie,s of attitude change can be grouped into 

six categories; (1) the Cogni ti 'Ie theories; (2) the Be

havioris tic theories, including thestimulus.-Respons~ 
tpeories,;, (3) the Cons is tency theories; ($) ,the Diss onance 

theory, in actuali ty a Consisten,cy theory~ ,:but because of 

the extensive usage, grou~ed in a category of its own; 

(5) the Social Judgement theory' and (6) the Functional 

theories~ Kiesler, Collins Bnd Miller (1969) reported that 

the Dissonance theor~ has undergone the most thorough ~ 
scientific analysis, but that the Social Judgement theory 

had,g~ined considerable attention in ,recent years. 

Campbell (19~1) felt that the cognitive and be

:havioristic theories of attitude change were very similar, 

, that semantl.' c _ differen,ces axis ted bet1rwe:1 
with the exception 
the two theories. Since the theories have employed simila~ 

an examl."natl."on of'the behavioristic theories 
characteristics, 

'will be offered. 
.~. ...,-. ---- _ .. 

Most of, the behayiol'istic t.heQries have been based 

and supported by research' in animal laborat.ories. 

(1947) proposed a theory in which objective stimul.
us

·, 

... 
~ 
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-attitude lea~nin~~~b~~s were theo'ri_ze,d t ~ 0 develop according 

to the usual laws of learnin~ 
',~ , r.: -

The attitude was concept-

ualized as ~eing conditioned to a variety of objectively 

different stimuli,. ,A tti tude chan.,!f.,6..,....9ccurred parallel to 

the laws of classical and instrumental cO,ndi tioning. 

Attitudes tended to persist until they underwent a new 

learning experience. Hovland, Janis, and Kelly (1953) 

dominated research on attitude change d " , _, url.ng the 1950' s 

but they never fully explained the behavioristic theory 

which they expo~nded. Weiss (196~) explained that in 

attitude measureme'nt d~vic~s opinion statements had the 

characteristics of both a stimulus and a reinforcer. 

Bem (1965) argued according to Skinnerian behaviorism 

that, an'~nd~vidual-depended on cues from the environment 

to tell him what his attitude would be. 

The consistency theories' have assumBd that, as Zajonc 

(1960) stated, 

••• the concept of consistency underscores and 
pre~umes ~uman rationality. It holds that be
havl.o~ an~ attitud~s, are not only consistent 
to obJectl.ve obser:rers, but that individuals 
try to appear consl.stent to themselves (p. 280). 

Heider (l944),has been,consl."dered th's originator of the 

idea of , consistency. H" ( el.der's 1944) balance theory stated 

that attitude change was caused when a~ indi~idl.lalwas in 

an u,nbalanced, unstable state, and change was produced to 

- ! 
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secure balance. Cartwri~ht and Harary (1956) attempted o , 

. t Abelson and to quantify balance and apply It 0 groups .. 

Rosenberg (1958) simplified the sasic Heider.mode~. Feather 

(1964), Osgood (1960), and Newcomb (1961) each attempted 

a theorectical variation of the ori~inal Heider model. 

Festinger (1957) developed the dis s,onance theory 

which was a type of consistency theory. 
,. I • 

The dlss onance 

Wl' de a t_o pic of deba te and theorizing, theory became so _ 

that it overshadowed the original consistency theories. 

Fes tinger (1957') explored the r'elation of cogni tive elem<'<l-nts 

. t'b another "Cogni ti ve and the elements inconsistency Wl ,one • 

elements are de..fined as bits of knowledge, or opinions 

bel~efs abo~t oneself, about one's behavioi~ and about 

or 
~ 

one's 

.. '.1;·.·. 
" . 
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weiqht and ma~nitude of di~sonance affected the individualYs 

corlCerb with overcoming dis sonance. Brehm and Cohen (1962) 

and Aronson (1968) have attempted to refine the original 

Festinger theory of cognitive dissonance. 

Sherif and Hovland (1961) developed the social judge-

ment theory. The basic premi~e of the socia~ judgement 

theory was that the judgement principle was the major 

factor in understanding attitude organization and change. 

An individual's attitude changed after he has evaluated a 

persuasive communication and found the communication to 

fue compatible 'Wmth ,his own posi tiono- Sherit (1965) theo .. 

rized tha t three areas composed one's a,tti tude judgement. 

continuum: (1) latitude of accept~nce, (2) latitude of 

rejection, and (3) latitude' of non-CO!rrdtment. Thelat-

tude of acceptance meant that t,he attitude was compatibl~ 

with one"s own j~dgemental position. lThe la:ti tude of 

non--accentance meant that the attitude was incompatible 

wi th one's pbsi tion. The 1ati tude of non-comIni tment was 

a neutral zone which might have. been t'o'1~ei~ble or intol-

erable wi th one's Jy,dgementa l'l posi tion. A tti tudes changed 

when the persuasive communication fell within one's 

latitude of anceptance. ,Sherif (1965) proposed that one's 
• 

latitude of acceptance could be broadened by exposing one 

to 'persuasive com~unication in modest amounts. Kiesler, 
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Collins and Mille'r (1969), c'ommenting on the Sherif theory, 

stated that lithe data on attitude change do seem to 

largely support the predic tions of the theory'.' (p. 299) 

Functional theories of attitude and attitude change 

have stressed the phenomenological approach. The func

tional theorists have attempted to define' and study the 

relationship between attitudes and other aspects of human 

behavior. Katz (1960) has argued that knowledge of the 

functions of attitudes have aided in understanding how 

attitudes are changed.. Katz (1960) summated his function

al approach with the st'8,tement that 

this f'unct:i.~n recognizes the fact that peoDle 
strive to maximize the rewards in th~i~ exter
nal environment and to minimize the penalties. 

'T he child develpDs favorable attitude~ toward the 
objects in his world which are associated with 
the satisf'action of his needs and unfavorable 
attitudes to. objects which thwart or punish him' 
(po17l) .. _ 

. Smi th, Bruner, and 'Whi te (1956) have offered similar " 

theoretical justif'icatioBs in support of the functional 

approach .. 

,'. In a dis.cussion. of ,a overvi.e,W of the va~j,ous theo,ries 

of attitude change~Kiesler, Collins and Milier (1969) 

critized that lIit is probably the case that t~o f'ew 

·experiments have been designed specifically to test con

flictin/?-, predictions made by differen.t theories ll (pa 343) ~ 

K~esler, Collins and Mille~ (l969) felt that most 

;,j! 
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theorists dealt with attitude change rather than attitude 

formation. It was noted by several writer~ that the theo

ries of attitude and attitude dhange are relatively new 

and untested. Much more experimentation and research was 

recommended in the entire field of attitude and attitude 

change. 

Belasco and Trice (1969) recently noted that little 

research has attempted to accur~tely assess change as a 

result of training and therapy. "The authors reported a 

study in which a pretest and posttest administration of 

a questionaire attempted to measure change in the areas 

of knowledge, attitude, and action. Between pretesting' 

and posttesting, subje~ts were required to participate in 

a training'~rogram which consi~ted of two hours"~er day of 

lecture-discussion, for a six weeks period. The authors 

attempted to evaluate the process of evaluating change • 

Initially, Belasco and Trica (1969) .found that "the 

very process of' administering the questionaires contam-: 

i.nates the :braining outcomes we seek to measuI'e" (p. 142·l). 

Using an elaborate statistical evaluation procedure known 

as the Solo~on Four~Way Design, the authors f'ound the 

following conclusions: (1) changes associated with train-

ing were sIDall, (2) training served many'unintended 

ceremonial functions, (3) pretesting opened up subjects 

and made them more rece'p-cive to training TIl9terial, ::. 

22 
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,(4) tes ting was found to be an important change agent, 

regardless of actual traininr-, and (5) change as a result 

of training could be increased by matching subjects between 

their u]'edisposi tions and the dem.snds of training. Change 

was statistically significant in the area of knowledge, 

but not in the areas of attitude and action. ' Testing, with-

out training, seemed to increase changes in the areas of 

attitude and action. Subjects with high authoritarianism 

were changed favorably'afteT training, b~D subjects with 

low authoritarianism were changed favorably after testing~ 

In summary, there has been little scientific research 

dea ling ltd th law enforcement. Mos t of the research ha s' .. 

centered on the negative aspects of police attitudes. 

Niederhoffer (1967 L S,kolnick (1966), and Westley (1951) ~ 

,the rna jor writers an the subject of po:ice a ttl tudes 

preseF.lted an att"i tudinal pro'file which shows the Itaverage ll 

policeman to be conservative and negativistic to many of 

the aspects of law enforcement. 

There has been an abundance of literature and rese~rch 

. dealing with the topic of attitudes. Most of the Ii teratu.re' 

,is recent and is concerned primarily wi tb tb.eory f'ormula tio:.!. 

One basic problem in attitudinal research appears to be the 

problem of adequately defining an attitudeo ruJ"ost attltuQ') 

tb(:)orists appear to believe that r.:"tti"Gudes affect behavi01' •. 
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How much, how, and why attitudes affect behavior is still 

a theoretical debate. Belasco and Trice (1969) noted that 

little research has been attempted to determipe if,attitudes 

change as a result of training or therapy. 

.. 
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Chapter II 

Procedure 

This research was intended to accomplish the following 

general purposes: 

1. To generate information cencerning.certain specific 

attitudes of law enforcement officers of differing 

levels of experience and training, drawn from diff

eringpopulation areas and organizational structures. 

To determine whether or not these attitudes under@ 
. 

change during periods of instruction of varying 
... 

kinds designed to improve law enforcement skills. 

of the personnel, and to estimate the direction 

and degree of these attitude changes within and 

between ·the differ'ent groups. 

This study, in ke.eplng with the professed £lim of the 

N8tional Institu'~~e of Law Enforcement a.nd C:i.'iminal Justice: 

brought together elements of the academic community and the 

11;11.11 enforcement profe~sion. The- physical si.te of the study 

was the TenncDsee Law Enforcement Training Academy, a state 
. . 

i:iStitution for training state, county, municipal and 

metropolitan enforcement officers. The obj~ctive of the 

academy is servi(".:) to government through providing police 

science. and administrat~on programs.for officers at all 

r 
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levels of responsiblity; to up-date individuals who attend 

these training programs, and increase their capacity to 

better serve their department and the citizens of their 

department and the citizens of their communities. The 

a6ademy offers a total of fifty-one weeks per year of 

training, with twenty-one separate courses or. instruction 

inoperational, technical, manggerdal, Bnd supervision fiel~sn 

The subjects for this study were drawn from the law"enforce

ment officers enrolled in regular courses of study at the 

Tennessee Law Enforcement Training Academyo 

THE SArfPLE . ." 

Four regularly scheduled schools at the Tennessee Lal-v 

Enforcement Training Academy w~re selected.~or this study. 
• • ·tt 

Descriptive data for each cl~ss is presented beiow: 

Table 1 

First BasiG Police School 

N :::l~. 9 

.EX'..8rience X""= 2 Y8ars .2 months 

Age x'"= 30.12 years 

Marital Status MLt'ried 37 
['l.ngle 12 

Geographic 

Education 

Urban 
Rural 

22 
27 

x::: 11 .. 875 years 

R= 0 - 8 years 3 months 

R= 21 years - 50 years 

R= 8 years - 1.6 years 
.' '. ',,~ 

-l 
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Table 2 
- '''. 

Basic Tr@oper Course 

N=5l 

EJ<'perience X= 13 .. 549 months R=O- 9 yearrr 6 months 

Age X= 25.252 years R= 21-31 ye~rs 

Harital Stauts Married 38 
Single 13 

Education X= 12.156 R= 12-15 years 

• 

Table 3 

Advanced Scientific Investigation School 

N=13 

Experience X= 

Age :X= 

Marital Status 

Geographic 

Education X= 

8 years 1 month 

32.846 years 

Married 11 
Single 2 

·Urban 6 
Rural 7 

12.461 yesrs 

R= 5months-18 years 

R= 22-48 years 

R= 12 - L5 months 

.-
, ~., 

.',' 
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Table 4 

Second Basic Police School 

N= 47 

Experience X= 4 wears 1 month R= 2 months-
13 years 5 months 

Age X= 35.52 years 

Hari tal Status Narried 4.1-1-
Single 2 

Geographic 

E-ducati()n . 

Rur·al 33 
Urban 14 

X== 11.375 years 

INS TRDI'-ffiN TS 

R= 22...;.' '54 years 

R= 9 years- 14 years 

The Do~matism Scale: This scale was developed in the early 

1950's but aid not appear until Milton Rokeach published 

The 9-pen a~E. plosed Mind - (1960).. According to Rokeach, 

" • .,. the primary :purpose of the scale is to measure 

ind.ividual differences in openness or closedness of 

belief system ••• is conceived to represent all the 

beliefs, set's, exnectan'cies, or hydotheses, conscious or 

unconscious, that '!3 person at a given time accepts as true 

of the world he lives in." A person's belief system is 

judged to be open or closed to the extent to which the 
,~ 
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" recel.·ve, evaluate and act on re19vant person can ••• 

information received from the outside on its own intrinsi.~.:.. 

meY'its, unemcumbered by irrelevant factors in the situation 

arising from within the person or form the outside." For 

example, "A closed way of thinking could be associated 

with any ideolcgy regradless of content, an a.uthoritariaB , 

outlook on life, and intolerance towa,rd those with opposing 

beliefs, and a sufferance of these with similar beliefs.'; 

In Hokeach's notion, an "open" system is characterized 

by an fupposite orientation. 

The Dogma tism soale was cons tructeo by designing 

statements which characterized various do~matic position, 

Through five editions, the total of eighty- one ttems 
'I) 

was reduced to the Sixty-six items which make up Form D 

of the Dogmatism Scale. ,The respondent has six alternati.ves 

for each item; I agree a little 
I agree on the whole 
I agre~ very much 
I disa~ree a Imttle 
I disag'ree on the TAhole 
I disagree very much 

~In scoring, responses are wei~hed from +3 (I agree very much,) , 

to -3 ( I disagree very much), and a constant of 4 is added 

to the weighted value, to produce all positive scores from 
. . 

1 to 7. The higber the score, the more dogmatic, more iDt01-

eran\~, thE? more closed the belief system of the resp'ondBn'::." 

Rokeach reports the re'liabil i t.v of Form D to be .91 .. 

. .. :.,,-;. ,,,. 

: 
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~ Social Attitudes Scale: This scale was developed by 

Kerlinger (1963) to measure attitudes on a dimension of 

liberalism-conservatism. The scale consists of 26 

Likert-type items selected by facto!' analysis of a much 

larger group of items. The two main factors are each a 

combination of two complementary factors. Earlier social 

attitude instruments by Eysenck, Vett,er, Lentz and others 

and an additional 80 items were the inttial pool of itemso 

From this pool, Kerlinger selected 40 i t'ems through a 

factor analytic procedure, and of these 40 items found 

four complemensary factors. The 40 items were them further 

reduced to the best 13 liberal items and the best 13 ,'" 

conservative items to produce the scale in its final form
Q 

The respondent is presented with 6 choices, in a manner 

similar to that of the Dogmatism Scale, and expresses 

his agreement or disae-reement with the position of the item. 

Response choices are weighted from :1-3 (agree very "strongly) 
, ' 

to -3 (disagree very strongly). Higher scores are indicative 

of liberal~sm; lower scores of conservatism. The author 

reports spli t-half 'reliabli ty estimates of .78 for liberalism 

items'~nd u79 for cons~rvatism items~ 

The Law Enforcement Perception Questionaire --- --- -------------
The LEPQ is not, i!l the usual sense, a scale of attitudes 

or values o It has been designedsp~cifically for use in 
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this study a.nd has as its primary purposes the assessment 

o~ eXisting attitudes among law enforcement officers and 

the measurement of change in those attitue:es over periods 

of' tim.e. The LEPQ. consists of thirty items, which have 

been grouped into three areas of attitudes: Attitudes 

toward the law enforcement jobs; attitudes toward the value 

of law enforcement jobs; and attitudes toward people in 

law enforcement. 

Items in the f'irst category, attitudes to.ward the 

job, are designed to assess the of'ficer's feelings about) 

certain aspects and characteristics of law dnforcement 

work. The items pertain to such considerations as tre ,., 

perceived difficulty of law enforcement ~ork, the pay, 

the danger, the challenge, and the opportunity to be 

found in law enforcement •. The items, f'or the most part, 

are so cons tructed as to cre'ate a basis of comparison 

with o~her jobs (or jobs in general) for the person re

sponding. All items in category I are marked by the 

respondent on a scale of :3ix choices, which forces 

comoarison of' pasons in law ~nf'orcement work wi th "the 

average person ll or "per.son in other occupational p;;roups.!I 

The second category, attitudes toward the valueJof" the 

jobs, is composed of items which 'are intended to assess 

:~' ,: ,'.>c'." 
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the attitude of' the respondent concerning the importan(:e 

d f t " ons The .i terns aT"e of. law enforcement service an unc l • 

scored in the same manner~ as these in Cate~ory I, and 

as standards for l8w enforcement partain to such things 
officers, the'essentiality of law jobs, rsspect accorded , 

enforcement service, the contribut'ion to society 'by law 

enforcement services, and other aspects of the yalue of 

law enforcement functions. 

III, atti~udes toward ~eople in law enforce
Category 

ment work, is composed of items which are designed to asseSS 

certaJ.."n characteristics of pe~sons in lew 
atti tudes toward 'I' 

enforcement w~rk. 

the intelligence, 

lJ,lhese i tams pertain to su.ch things as 

honesty, loyal~y, maturity, prejudice 

l' persons in law enforcement work, as 
and dedication 0 

1'ercei ved hy the 're,sp:onden t. The items in category III 

marked by the respondent on a scale of three chotces, 

l?re 

. law enforcement worle 
which forces compari~on of persons ~n 

!\ in other occupa t,ior1nl 
wi th "the average 1"'rsonll or persons 

"M ""Ju" .. J-The respondent must choose betwaen Joore, ,::. '''' It ' gro11ps. 

t th cha.racteristics listed~ 
As,1I or"Less 11 with regard G e 
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Chapter III 

Analysis, Sillmnary and Conclusions 

Analysis of the Data 

Each of the school's selected for this stu~y was administer

ed the questionaire form combining the instruments discussed 

in Chapter II (see Apoendix I). Pre- and Post- instructi8~ 

Bcores were obtained for two Basic Police Schools and for 

a Basic TrooDer Training School. A single set of scores 

was obtained for an Advanced Scientific Investigation School, 

which was of only one ·Heele's duration. k. syllabus of each 
, . 

of these courses of instruction is presented in Appendix II~ 

. 
Table 5 

Dogmatism Scale: Pre-Instruction Means. 

First Basic Police School 
Basic Trooper Training School 
Advanced Scientific Investigati.on School 
Second Basic Police School 

Table 6 

t Ratios between Pre-Instruction r1eans 
Basic Aavanced 
Trooper Scientific 

7: 

and-· Standard De-Jia tiona 
,.~ X S . 

250.4 39.42 
21.J-6.1~ 35.30 
233.6 36.80 

.25804 41.50 

Training Investigation 
Second Basic 
Police School 

School Schoo~ 
Sch001s: • 
First Basic 
Police 

Basic Trooper 
Tralning 

.532 

Advanced Scientific 
Inves tiga ti.on 

1.37 

1.0,52 

.850 

1.379 

.~' .. " 

=O::=-""""'''''''''' ________________ -..,-_~ -- ---------
---~~ 
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Tables 5 and 6 show the range of the Pre-instnuction 

group means on ~he Dogmatism Scale, and the t ratios between 

these means. None of these mean differences were signific.an t, 

sUDporting the notion that all of the groups' were about 

equally Dogmatic prior to instruci;d!:on. 

Table 7 

Dogmatism Scale: Post-instruction Means and S.D.'s 

First Basic Police School 
Basic Trooper Training School 
Advanced Scientific Investi?-atiQn School 
Second Basic Police School 

II 

Table 8 

i.ratios between Post-instruction Means 

X 
263.6 
267 ~5 

258.5 

s. 
36.5Ii 
33,,90 

32.25 

Schools: Basic Trooper 
Training 

Second B.ss:lc 
Police 

First Basic Police 

·Basic Trooper Training 

.466 .497 

.934 

Tables 7 an¢i 8 present the "Post-instruction means on thE) 

Dogmatism Scales and the t ratios between these means. None 

of these mean differences were significant, and in fact the 

differencss between the three groups for whom Post-in~truction 

measures' were obtained were much smallep than the Pre-

instruction means. 

Table 9 

Mean Differences and t ratios between Pre- and Post- insb:m0tion 
Dogmatism Scale "Measures 

Schools: 

First Basic Police 
Basic TrDoper Training" 
Advanced Scientific Investigation 
Second Basic Police 

* Significant at .05 level 

t·. 

Instruction Means 

Pre-
250·4 
246.1 
23306 
258 oL~ 

Post-
26306 
267.5 

258.5 

t 
1.489 
2. R99~:-

.011. " --e,-. 
• " > 
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Table 9 shows the mean differences and t ratios be-cwEle:1 

pre- and post- lns ruc lqn measure . t t· s for ·the two Basic Police 

Schools and the Basic Trooper ~raining School. A significant 

increase in the mean score of the Basic Trooper Training 

School W::.JS found, while the group means for the two Basic 

Police Schools did not change significantly.' 

Table 10 

Liberalism-Conservatism: Pre-instruction means and S.D.'s 

Schools: 

First Basic Police 
Basic Trooper Training 
Advanced Scientific Investigation 
Second Basic Police 

Table 11 

x 

105.4 
97.4-
91.1 

105.88 

S 

12.86 
14~20 
20.18 
8.45 ,., 

t ratios between Dre-instruction Liberalism-cionservGtism MeaDs 

Schools; 
Basic TrooD- Advanced Second,Basic 
er Training Scientific Police 

First Ba~dc 
Police 

Basic Trocrper 
Training 

Advanced Scientific 
Investigation 

2 749~<'''''' - 0 ~, "'~ 

-:!-Significant at .0'5 level 
~H!-Significant at 001 level 

2.32H~ 0343 

10014 

Ta~leB 10 and 11 show the Liberalism-Conservatism pre

. ins truction means and t'.le t ra tios be tween these means. The 

da ta revea J,. tha-t theJ1e ~ were several s igni.ficant dif'f.er'ences 

between groups with l:'espect to this factJb:l:'. Both of the 

. . ... '~, , 
:. ,.," .:," -.. "'4'~.' .' '" • ... "' '.' '.. . ' . ..... ":~,"'t:' 

I' 
I 

I 

1 
If 

. """"" 
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. 

Basic POlice Schools a6hievcd n monn score that was 

sig.nificantly higher than ei ther of' the means of the o the:;;' 

two schools. As was the case with the Dogmatism Scale 

means, these dif'ferences lessened oQ the Post-instruction 

measure, and the groups showed no signif'ican t change over 

a period of instruction, as shown in Tables 12, 13 and 14., 

Table 12 

Liberalism~Conservatism Post-instruction means ~n~ S.D. 

First Basic Police School 
Basic Trooper Training SchOOl 
Sedond Basic Police School 

Table 13 

X S 
101.9 14 .. 27 
97.0 9.80 

104.41 .3.42 

." 

t ratios between Post-intruction Liberalism-Conservatism msans 

Schools: 

First Basic Police 
Basic Trooper Tra~ning 

*Significant at .01 level 

Table 14 

Basic Trooper 
Tre.inizag ~ ,~ 

1.678 

Second Basic 
POlice 

Mean Dif'ferences and t rJtios between Pre- and Pos t- instruc~d.on 
Libera lism - eonserva tism l":Ieasures 

Instruction Schools: Pre-

First Basic Police 
Basic Trooper Training 
Advanced Scientif'ic Investigation 
Sebond Basic Police -

10$.4 
9704 
9101 

105.88 

Neans 
Post- t 

101.9 1.09 
97.0 0153 

104·41 .,576 
The analysis of the data concerning the Dogmatlsm Scale 

scores and the Libel~alism- Consergatism Beale 's60 res yielded 

a' f'urther inte.res ting comparisc'n between the gl"oU-pS • 
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Tabl~" 15 presents the means and rank order position of 

the groups with respect to the two measures. 

Table 15 

Means and Rank Order Position of the Four Groups 
(Pre-instruction measure) 

Schools: Dogmatism 
Scale Rank 

Liberalism 
Conservatism 
Scale Rank~, 

First Basic Police 
Basic Trooper Training 
Advanced Scientific Investigation 
Second Basic Police 

250.4 
246.1 
233.6 
258·4 

2 .... 
"3 
4 
1 

105.4 
97.4 
91.1 

10.5~88 

2 
3 
4 
1 

These data are suggestive of a high positive correlation 

between Liberalism and Dogmatism, in groups of lsw enforcement 

officers similar to those who made up the sample for this 

study. However, this findin~ holds true only prior to 
... 

instruction. An examination of the means and rank order 

positions of the three groups for whom post-instruction 

measures were auailable reveals an exact reversal of this 

trend. 

Table 16 

Means and Rank Oreer Position of 
(Post~instruction measure) 

Dogmatism 
Schoola: Scale 

First Basic Police 263.6 
Ba~ic Trooper Training 267.5 
Second Basic Police 258.5 

the Three Groups 
Liberalism 
Conservatism 

Rank Scale 

2 101.9 
1 97.0 
3 104'.41 

Rank 

2 
3 
1 

Instruction of the type presented to the school which 

constituted the sample of this study may have the effect of 

raising the, level of dogmatism in those students who, 'pl"'ior 

to instruction, have a relatively low level of dogmatism and 

who are relatively ·conservative. 

'i 
I 
~ 

THE LAW ENFORCEr.ffiNT PERCEPTlmr QUESTIONAIRE 

The responses to t P"erception Questionthe Law Bnforcem~n 

aire are uresented in terms of the 
, h 01 pencentage'of each sc 0 

to the +3 to -3 agree~disagree sample responding according 

For each school, the prescale used on the instrument. 

t d first, then the postinstruction ~ercentages are presen e 

instruction percentages. 

Directions: 
. ht margin accordirg each sta tement in the r~g "Circle 

. e with it. Please mark to how much you.a~ree or dlsa~re • 

-everyone. or -1,-2,-3, depending on Circle +1,+-2,+3, 
n how ydti feel in each case. " 

+1: I agree a little -1 : I disag.ree a little 

+2: I a gre'e on the who le . 

+3: I a~ree very much 

.... 2 : I disal2;iI.'?ee on the whol~ 

much . 
-3: I disagree very 
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1) Law enforcement work is 
rather difficult compared to 
other kinds of jobs. 

Total 
Agree 

First Basic Police: Pre-~' Sb 
Post~ 18 

Basic irooper Training! 
Pre- 7f? 
Post- B8 

Second Basic Police: Pre- CJS 
Pos t- l!1n 

Advanced Scientific 
Investigation: Pre- q2 

2) Law enforcement work is 
generally a lonely job. 

First Basic Police: Pre- Ja 
Pos t- 't9 

Basic .. Trooper Training~ 
Pre- IJ-:J , 
Post- 53 

Second Basic Police: Pre- 7n 
Post- b5 

Advanced Scientific 
Investigation: Pre- 38 

, 3) Law enforcement work is 
well: paid 6-om'Pflred to 'other 
jobs. 

First Basie Police: Pre:- It 
Post- 20 

Basic Trooper Training: 
Pre- 1b 
Post- CJ 

Second Bas.ic Police: Pre- b 
Post- 0 

Advanced Scientific 
Investigation: Pre- 15 

+3 +2 +1 

40 37 9 
45 21 12 

41 35 8 
51 24 13 

71 18 6 
84 24 12 

46 31 - .15 

19 
21 

14 
18 

5 
9 

16 16 
22 24 

16 
7 

12 29 
24, 29 

29 
12 

15 1.5 8 

o 
3 

2 
o 
6 

() 

o 

2'" 2 
3 14 

2 12 
o [) 
o 0 
o 0 

o 15 

-1 

2 
12 

8 
4: 

o 
o 

o 

7 
15 

2 
6 

6 
4 

6 
o 

o 

21 
18 

39 

-3 
Total 
Disagr( 

9 13 
3 21 

2 21 
4 Ii? 

o b 
o 0 

8 

12 18 22 
18 7 22 

52 
'1-7 

6 12 12 
18 12 6 

30, 
3b 

8 38 15 Ell 

2 19 -74 CJ5 
o 12 68 80 

18 22' 43 93 
11 29 51 91 

o 24 70 91~ 
o 24 76 100 

8, 23 54 35 

) 
fl 
! , 
i 
i 
f 
! 
I 

1 

1 
I 

I 

. 

= 

h} Law enforcemen t work is 
'more challenging than other 
jobs. 

Total 
Agree 

First Basmc Police: Pre- 92 
Post- 97 

Basic Trooper Training: 
Pre- 9b 
Post- 91 

Second Basis Police: P~e- 100 
Post-lOO 

Advanded Scientific 
Inves tiga tion: Pre- b9 

5) Law enforcement work makes 
less demands on an officer's 
time than other jobs. 

First Basic Police: Pre- 12 
Post- 27 

Basic Trooper TDaiming: 
Pre- '{_ 
Post- If 

Second Basic Police~Pre- lR 
Post.;.. 19 

Advanced Scientific 
Investigation: Pre: 

6) Law eillforcement jobs in 
general d~ not call for a 
great deal of formal educa
tion. 

First Basic Police: Pre- 3b 
Post- 50 

Basic Trooper Training: 
Pre- 2b 
.Post- 21J-

Second Basic Police: Pre- 2~ 
Post-2tt 

Advanced Scientific 
Investigation: Pr'e- 1!:-

+3 +2 +1 

30 50 12 
36 42 9 

57 29 10 
60 18 13 

59 35 6 
70· 24 6 

-7 
12 

o 
9 

4 0 
o 2 

o 6 
o 12 

8 

5 
6 

o 
2 

12 
6 

-1 

6 
12 

2 
o 
o 
o 

40 

-2 -3 

o 2 
o 0 

o 2 
4 4 

o 0 
o 0 

Total 
Disagr 

8 
12 

o 
o 

8 15 8 31 

7 
12 

26 
9 

12 14 
4 20 

.-0 59 
o 29 

56 89 
52 73 

69 95' 
71 CJ5 

23 82 
53 82 

8 o o 15 o 77 92 

5 
16 

6 
2 

o 
6 

o 

12 
22 

10 
9 

18 
o 

8 

19 
12 

10 
13 

6 
18 

8 

9 
10 

18 
13 

12 
o 

8 

a8 
24 

31, 
31 

12 
47 

o 

28 oS 
16 50 

24 73 
31 75 

53 77 
29 77 

77 . fiG 
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·,r 
" 7) Law enforcement jobs in 

general do not require a 

To till 
Agree 

great deal of physical labor. 

Firtt Basic Police.: Pre - bl 
Pos t- 'I-'] 

Basic Trooper Trainin~: 
Pre- 71 
Post- bb 

Second Basic Police: Pre- 71 
Pos t- 51} 

Advanced Scientific 
Investigation: Pre- 39 

8) In general, law enforce
ment work is more dangerous 
than other types of work. 

First Basic Police: Pre- as 
Post- ~s 

Basic Trooper Training: 
. Pre - 31 

Post- CiS 

Second Basic Police: Pre~ "95 
Post-100 

Advanced Scientific 
Investigation: Pre: 31j-

9) Law enforcement work is 
boring compared to other 
kinds of jObs. 

First Basic Police: 11 lSre
Post- 27 

Basic Trooper Training: 
Pre
Post-

Secqnd B~sic Police; Pre-
1'os t-

Advanced Scientific 
Investigatio.n: Pre-

o 

+3 

12 
15 

12 
11 

24 
12 

8 

49 
58 

51 
60 

53 
41 

46 

2 
9 

4 
2 

o 
o 

8 

+2 

14 
18 

26 
24 

29 
18 

23 

28 
12 

18 
24 

24 
41 

15 

o 
9 

o 
2 

6 
o 

o 

+1 

35 
15 

33 
31 

18 
24 

8 

9 
15 

12 
11 

18 
18 

23 

9 
9 

2 

12 
o 

o 

-1 -2 

12, 16 
24 15 

14 
7 

6 
16 

23 

7 
12 

.6 
o 
6 
o 

8 

4 
16 

o 
12 

8 

7 
3 

6 
o 
o 
o 

8 

-3 

12 
12 

10 
11 

24 
18 

31 

O. 
·0· 

6 
4 

o 
o 

o 

41 
Total 
Disagr€ 

l~O 

51 

23 
3't 

b2 

Il!
lS 

19 
l!-

b 
o 

1b 

7 19 63 
9 9 55 

89 
73 

10 
4 

6 
6 

8 

8 
10 

24' 
35 

8 

76 9't 
78 CJ? 

53 83 
59 100· 

77 en 

I' 
I 

i 

-----------.~--.---------

42: 

16lLa~ enforcement work 
offers more opoor,tunity for' 
advanaement than other kinds 
of jobs. 

Total 
Agree +3 +2 +1 -1 -2 -3 

Total"' 
Disagr 

First Basic Police: P re - 26 

Post- 2b 

Basic Trooper Training: 
Pre- 20 
Pqst- Ib 

Second Basic POlice: Pre- 30 
Pos t- 2!} 

Advanced Scientific 
Investigation: Pre-

11)Law enforcement work is 
more personally sati§fying 
to the individual than other 
kinds of jobs. 

15 

First Basic Police: Pre- 82 
Pos t- 81f 

Basic Trooper Training: 
Pre- 92 
Pos t- 90 

. , 

Second Basic Police: Pre- 71 . 
Pos t'}' 77 

Advanced SciEntific 
Investigation: . Pre-

12)Law enforceme~t is an 
a~~ol~tely necessary func

. tJ.on J.n our society ... 

First Basic Police: Pre- Cj3 

Post- 85 

Basic Trooper Training: 
Pre- 9" 

\J 

Post-1 00 

Second Basic Police: P.re- 100 
Pos t.; 100 

Advanced Scientific 
Invest:i.g8tior..~ -. 

Pre- 100 

7 
9 

7 
3 

4 
4 

10 
6. 

o 
o 

o 

6 
o 

15 

28 40 
36 30 

37 35 
36 .38 

41 24 
24 35 

4.6 

84 
76 

88. 
89 

88 
100 

100' 
I . 

31 

9 
9 

8 
9 

12 
o 

o 

12. 16 
14 21 

12 22 
6 25 

24 41 
24 .24 

o 31 

14 9 
18 3 

20 6 
16 4 

6· 18 
18 18 

15 

o 
o 

2 
2 

o 
o 

o 

o 

2 
3 

.0 

o 
o 
o 

o 

28 
26 

30 
27 

7!{-

7 11-

29 
22 

12 
18 

15 

23 
36 

18 
35 

38 

5 5 
9 3 

2 0 
2 . 4 

6 6 
o 6 

o 8 

2 
3 

2 
9 

2 
o 
o 
o 

o 

o 
o 
o 
o 

o 

71f 
83 

71 
77 

1'1 
15 

P. 
10 

b 
15 

2 
o 

o 
o 

o 
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13)The average person .does 
not realize how his own life 
and pr'ope-rty are protected . 
by law enforcement. 

Total 
Agree 

First Basic Police: Pre- !")1 
Post- 9t} 

Basic Trooper Training: 
Pre- 95 
Post-Ion 

Second Basmc Police: Pre- 9~ 
Post-loa 

Advanced Scientific 
Investigation: Pre- 100 

14)Law enforcement is as 
essential to our society as 
medical services. 

First Basic P~iice: Pre- 93, 

f.os t- 91 

Basic: Trooper Training: 
. Pre- 98 

Post- 'Ib 

Second Basic Police; Pre- 9~ 
Post-loa' 

Advanced Scientific 
Investigation: Pre: 25 

l5}A competent law enforce~ 
ment officer makes as much 
of a contribution to a 
society as a competent 
teacher. 

First Basic Police: Pre- 97 
Post- 7b 

Basic Trooper Training: 
Pre-: 99 
Post- 97 

+3 

56 
61 

+2 

28 
24 

+1 

9 
9. 

63 20 12 
6'9 24 '1 

76 18- 0 
'16 24 0 

62 38 

74 
'13 

74 
'16 

59 
82 

77 

67 
58 

76 
'13 

14 
9 

14 
13 

35 
18 

8 

23 
15 

16 
20 

o 

10 
'1 

o 
o 

o 

7 
3 

6 
4 

Second Basid Police: Pre - lon' 47 41 12 
Post- 91.} '16· 12 (j 

-1 

o 
o 

4 
o 
6 
o 

o 

2 
o 

2 
4 

o 
o 

15 

2 
3 

2 
o 
o 
o 

2 
3 

o 
o 
o 
o 

o 

o 
9 

o 
o 
o· 
o 

o 

o 
9 

o 
o 
o 
o 

l;.3 
'roti:;::.l 

""3 DJR8gr 

5 ·7 
;) b 

o 
o 
o 
o 

b 
a 

o . a 

5 
o 

o 
o 
6 
o 

o 

o 
12 

o 
2 

o 
6 

j! 

9 

o 

15 

2 
21f 

2 
2 

Ij 

b 

y 

i ., 

. 
• 

. 
• 

.. 
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Advanced Scientific 
Inves tiga tion: 

Total 
Agree 

Pre- 100 

16) The stan~ards of be
·emming a law enforcement. 
officer should be very h~gh. 

First Basic Police: Pre- CJ~· 
Post- hCJ 

B?smc Trooper Training: 
Pre- 98 
Post- 97 

Second Basic Police: Pre- 91f 
Post-l!Jo 

Advanced Scientific 
Investigation: Pre- 100 

17) In general, society gives 
law enforcement the smmort 
it Eleserves. 

+3 +2 +1 
92 0 8 

56 
45 

33 
15 

5 
9 

-1 
o 

2 
12 

61 31' 6 2 
64 29 4 2 

59 35 '0 6 
'10 18 12 0 

54 38 8 o 

", .. 2 
o 

2 
12 

o 
o 
o 
o 

o 

2 
6 

o 
o 
o 
o 

o 

G 
311 

? 
2 

b 
o 

o 

First Basic Police: Pre- 30 
Post- L~2 

2 19 9 9 
9 21 12 6 

33 28 71} 

Basic Trooper Training: 
Pre- 3b 
Post- 20 

Secon!i Basic Police: Pre;-' 30 
Post- 30 

Advanced Scientific 

4 12 20 10 
o 9 11 26 

6 0 24 12 
o 12 18 18 

15 56 

33 20 
24 29 

18 41 
29 24 

57 

bJ 
79 

71 
71 

Investigation: .Pr,e~ 38 o 23 15 8 31 23 £>2 

18) Any average pe~son, given t~~ 
the proper training can be-
come a good law en:(,orcement 
officer. 

23 26 16 9 16 Firs t Bas ic Police: . Pre- b 5 9 
9 Post- b3 24 18 21 18 9 

Basic Trooper Training: 
Pre- lj-b 
Post-- ]3 

Second Basic Police: Pre- 3b 
Post- 3b 

Ad<Janced·;Scientific 
- Investigation: Pre- '31 

12 
4 

12 
i8 

22 
11 
l,g 

6 

8 15 

12 
18 

6 
12 

14 

20 

24 
29 

22 18 

22 '24 

12 29 
18 18 

b5 
f.JS 

" 
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Total 
Agree 

19) The law enforcement 
officer should receive as 
much respect 'from the commun
'ity as the businessman. 

First Basic ~IDlice: Pre- 91 
Post- 97 

Basic Trooper Trainiog: 
Pre- '1 b 
Post-IOO 

'Second Basic Police: Pre- qS 
Post-J.!JO 

Advanced Scientific 
Investigation: Pre: 100 

20) I would be pleased for 
my shild to go into law 
enforcement work as a life
time careen.' 

First Basic Police: Pre- 83 
Post- 72 

Basic Trooper Training: 
Pre- 90 
Post- 88 

Second Basic Police: Pre- 70 
Post- 83 

Advanued Scientific 
investigation: Pre- 85 

+3 +2 

70 16 
67 27 

84 8 
82 11 

71 24 
76 18 

98 2' 

+1 

5 
3 

4 
'l 

,0 

6 

o 

53 
39 

23 7 

51 
55 

24 9 

25 14 
20 13 

41 29 0 
59 6 18. 

62 23 o 

-1 

2 
3 

2 

o 
o 
o 

o 

5 
6 

6 
4 

6 
6 

o 

-2 

5 
o 

o 
o 
6 
o 

o 

L! .. ~ 
TOtf.-l"~. 

-3 Dis "" 
llgree 

2 

o 

2 

o 
o 
o 

o 

9 
3 

b 
n 

o 

2 9 
3 '18 

l£:' 
27 

o 4 
4 4 

1;) 
12 

o 24 30 
o 12 13 

8 8 1& 

People in law enforcement tend to be: More Just as Less, 
21) •• ,. hones t than' the average person. 

First Basic Police: 

Basis Trooper Training: 

Second Basic Police: 

Pre
Post-

Pre
Post-

Pre
Post-

Advanced Scientific Investigation: 
Pre-

56 
33 

57 
71 

53 
47 

46 

44 
67 

43 
29 

47 
53 

54 

o 
O. 

o 
o 
o 

o 

. 
• 

0·.··-"'·· ~. - ~ 

. '.t " 

22) •• ~ intelligent than the aberage 
person. 

First Basic Police: 

Basic mrooper Training: 

Second Basic Police: 

Pre
Post-

Pre
Post-

Pre ... 
Post-

Advanced Scientific Investigation: 

23) ••• loyal to each other than 
persons in other groups. 

Pre-

First Basie Police; Pre-
Post-

Basic Trooper T~aining: Pre-
Post-

Second Basis P-:;lic'e: Pre-
Post-

Advanced Scientific Investigation: 
Pre-

24) 0 •• mature than the average person. 

First Basic Police: 

Basic Trooper Training: 

Second Basic Police: 

Pre~ 

Post~ 

Pre~ 

PO.3t-

Pre
P·os·e .... 

Advanced Scientific Investigation: 
Pre-

More 

2'1 
21 

16 
27 

12 
35 

8 

7u. 
67 

80 
78 

71 
76 

77 

53 
45 

72 
69 

~.7 
65 

46 

Just As Less 

79 
73 

8?' 
71 

88 
59 

85 

23 
30 

20 
18 

29 
18 

23 

47 
52 
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31 
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35 

54 
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25) 

26) 

" • & "9a triotic 'than the 
average person .. 

First Basic Police: 

Basic Trooper Training: 

Second Basic Police: 

Pre
Post-

Pre
Post-

Pre
Post-

Advanced Scientific Investigation: 
, Pre..: 

••• racially prejudiced than 
the average person. 

'First Basic Police: 

Basic"'rrooper Training: 

Second Basic Police: 

'Pre'
Post-

Pre
Post-

Pre
Post-

Adv~nced Scientific Investigation:' 
, Pre-

27) Peopfue in law enforcement work tend 
to loaf on'the job the average 
person. 

First Basic Polic~: 

Basic Trooper Trainimg: 

Second Basic ~olice: 

Pre
Post-

. Pre
Post-

Pre
Post-

Advanced Scie~tific Investigati6n: 
Pre-

More 

58 
55 

80 
'15 

47 
'11 , 

54 

14 
9 

10 
9 

12 
6 

o 

More 
Than 

5 
o 
.2 
4 

6 
o 

o 

47 

Jus t As 'Less 

40 2 
.45 0 

18 2 
25 ,0 

47 6 
29 .0 

46 0 

37 49 
61 30 

45 . " 45 
35' 56' 

29 59 
35 59 

23 77 

Just As Less 
Much As Than 

30 
55 

31 
33 

29 
41 

69 

65 
45 

67 
62 

65 
59 

31 

, . 

~O': ...... 28) People in law enforcement tend to 
take advantage of their position 

other persons. 

First Basic Police: 

Basic Trooper Training: 

Second Basic Police:-

Pre
Post-

Pre
Post-

Pre
Post-

Advanced Scientific Investigation: 
Pre-

29) Most people in law enforcement work 
could do economically in 
another kind of job. 

First Basic Poli~e: 

Basis Trooper Training: 

Second Basic Police: 

Pre
Post-

Pre
Post-

Pre
Post-

Advanced Scientific Investigation: 
Pre-

30) Most people in law enforcement 
work ~End to be dedicated. 
to their job thaTITas r'persons in 
other occupational groups. 

More 
Than 

12 
12 

14 
'1 

6 
12 

o 

Better 

58 
52. 

47 
73 

70 
82 

More 

First Basic Police: Pre-:- 79 
Post- '16 

Basic Trooper Training: 

Second Basic Police: 

Pre- 92 
Pos t-· 8 '1 

Pre- 100 
Post- 88 

Advanced Scientific I~vestigation: 
85 Pret 

48 
Just As Less 
Much As Than 

56 32 
49 39 

43 43 
38 55 

41 53 
59 29 

77 23 

About Not as 
the same well 
37 5 
36 ... 12 

43 10 
24 2 

24 
12 

54 

6 
6 

8 

just As Less 

21 
24 

8 
13 

o 
12 
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In general, although there are small differences between 

groups, a rela ti vely high dee:ree of agr'eement of perceptions 

of law enforcement emerges from the data. These law enforce

ment.officers perceive law enforce~ent as a difficult, poorly 

paid but challenging job. lt lJ not seen as a boring job, 

but rather as one which is dangerous and demanding of the 

indi vidua I' s time, when compared to ibther jobs. While there 

is somewhat less agreement than with the former points, most 

of these officers perceive law enforcement as not particularly 

physically laborious, and as offering little opportunity, for 

advancement. They feel that it calls for some degree of 

formal education beyond a bare minimum. Taking the sample as 

a whole, there is disa?,reement on whether lavJ enforcement is 

a lonely job. 

Law en1'orcement work is seen as being an absolutely nece~

sary, highly ccmtributing but generally unaT?preciated 1'unction 

within our society. These of1'icers generally agree that their 

profession should be more respected than it is, but they 

consider it a personally satie1'ying job, and one which they 

would consider an acceptable career choice for their ONn 3hild~ 

. They 1'eel that there should 1;.Ie high en'try standards 1'or the 

pro1'es sion, and theve ib considerable' diaogreer.1Emt over whether 

any average person, even with training, ~an become a good 

law enforcement officer4 

• 
" 
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No officer in the entire sample perceives people in law 

enforcement as being less honest than the avera~e person and C""I. , 

there is a strong tendency for law enforcement officers to 

perceive their peers as heing more honest than ~he aveTage 

person. Law enforcement personnel are seen as being more 

loyal to each other than persons in other occupational gro~ps, 

and are believed to be just as intelligent as t~e average 

person. On the whole, these officers rate their peers as 

generally more mature and patriotic than the aberage person. 

A high degree of dedica tion to the job is seen among la~v 

enforcement officers by this sample, and fuhere'is fairly 

general agreement that most peonle in law en1'orcement',could 

better themselves economically in some other pro~ession. 

T~ese o1'1'icers feel that people in law enfo~cement tend to' 

take advantage of, their position about the same as or some-

what less than persons in the other occupations, and 

that there is about the same as or somewhat less loafing on 

the job than with other jobs. vfuile there is a general 

tendency in this sample to regard law enforcement personnel 

as being less"racially prejudiced than the average p~rson, 

there is stl,bstantial berief that racial prejudice 8lnong 

law enforcement of1'icers is about equal to that found among 

othe,r groups, and Sl!llD.e perception of a greater degree of racial 

prejudice among officers. 
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Small changes in perception of these factors were ,::> 

noted following the training periods, but these changes 

do not appear to be uni:('orm or d'rasti.c. In general, the 

changes in perception ~ook the form of less extreme views 

on the post-instruction measures, 'although there were 

exceptions to this trend. 

SUMl~RY AND CONCLUSTONS 

51 

Four regularJ..,,' "'I"!.h.eduled schools at the Tennessee Law 

Enforcement Training Academy were adrr,inistered the Dogmatism 

Scale, a measure of lib~ralism-conservatism, and the, Law ~ 

Enf'orcement Peraeption Questionaire prior to a course of" 

instruction. Three of these schools were administered these 

same 'instruments following the course of instruction. 

Data showing certain characteristics of the sample was 

presented, and measures of central tendency and variabili ty 

for the instr'Lunents us(~d in this study were shown for each 

group. Results of tests of statistical difference between 

groups and between pre·· and post-:-instruction measurements 

were also shOwn~ \ 

An item analysis bt percentages was presented for the 

Law Enforcement Perception Questionaire. 

The analysis of the data showed that there were no 

significant differences between any of the pre~instruction 

or ~ost-instruction means of the various groups on the 

, . 

52 

~ogmatism Scale. One signific8nt difference between a 

pre- and post- instruction mean fora single school is 

reported. This Significant difference occurs in an increase 

in mean dogmatism scores for the Basic Trooper Training 

School. This school was of eight weeks duration, and this 

'increase in dogmatism scores may be as much a.function of the 

len~th of the school as of the curricu+um or other factors o 

in~olved in the school situation. Similar increases' in mean 

dogmatism scores were not noted for those' schools which 

were of three weeks duration, in spite of the fact that 

there was great similarity in the curricula. 

Four significantly different pre~instruction means on 

, liberalism-conse:rvatism were reported among the four groups 

in the study. These between-group'differences attenuated 

markedly on the post-instruction measure, and no significant 

differences between the liberalism-conservatism means were 

found for the post-instruction scores. In addition, data 

was presented to ahow no significant change in liberalism

conservatism scores from beginning to end of instruction. 

Data was presented to illustrate a high positive 

,correlation between pre.-ins truction measures of 'dogma tism 

and liberalism. It was noted that a reversal of this finding 

occurred on the post-instruction measures, a finding which 

lends support to the notion that instruction of the tyPe 

presented to the classes in this study may have the effect 

I 
1 

1 
.~ 
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r 

",0. 



! 
h 
l' 
i' 

Q ... , 
:'1. ... ,: 

, .. ' 

i 

of ra±sing the levelof~~"d:ogm8tism. in those- students ~lho, prior 

to instruction, have a relatively low level of dogmatism and 

who are relatively conservative" 

Results of the several administrations of' the Law Enforce

ment Perception Questionarie were p$>6sented in item analysis 

form, by percentages. PQrceptual t d dO v sgreemen s an 1sagreements 

among the law enforcement officers in this study were noted.9 
=* 

and a general verbal summary of' the Besults was. given. 

Many aspects of this study offer a strong suggestion for 

f'urther research. Evidence is presemted that a change in some 

aspects of atti tude, such as dogmatism, can ta.ke place over 

a period of instruction. Other e °d t th t V1 ence sugges s a suoh 

a oh~nge may be more likely for persons who f!re relatively 

conservative. There are, however, a multitude of other fact~s 

which are undoubtedly related to this phenomenon of attitudinal 

~':. 

"The present investigator has obtained responses to the 

Law Enforcement Perception Questionafre from various other 

groups, and preliminary analysis seems to indicate that while 

some differences do exist, there is not a marked difference 

,in the perception of the law enforcement role and function 

between these groups of law enforcement officers and groups 

of students and hard-core unemployed persons. Due to their 

preliminary nature, however, these findings should be inter-

preted with eautiono 
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change in a group of law enforcement officers. Identification 

of these factors could have important implications for 

curriculum and instructional change. 

A general perceptual picture of what the law enforeement 

officer thinks about his job, its value to society, and the 

people who do the job can be derived from tbe data yielded on 

the TJaw Enforcement Percep tion Ques tiona ire. There are many 

aspents of the law enforcement .function which are not covered 

by this short instrument: and efforts sliould be made to 

identify and assess the importance of such .facLbors. Such 

resear'ch could yield important clues as to the values an(~ 

chara(';teristics of the t1desirablell kind of police officer" 

Finally, the entire scope of this research emphasizes the 

importance of recogni3ing that attitudes as well as know

ledge and. skill Ie vels ar.e af'fected by instructi on. While 

,this investigation of' the relative importance doea not 

8ddr-~}8S itself to c.llanging_ a :tti tudes versus inc];'eeslmg 

i1:tlo'"ilJlsdgs:1 oeIltein1:y disuussi'on and oo.nsideratiDD of' "tbilJ 

~oint shonld be stimulated by the results of this researoh o 
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L.l\.W ENFORCB1YiENT Q.U, .. :STIONNAIRE 

Circle each state:nent in the right margin accordin~ 

to' hew much yeu agree er disagree with it. Ple8se mark 

every one. Circle +1, +2, +3, er -1, -2" -3, deuending 

en 

2. 

3. 

4. 

6. 

8. 

how yeu feel in each case. 'The fellewing are in the 

+1 I agree a little -1 I disagree a little 

+2 I agree en the whele -2 I disagree en the whele 

+3 I agree very much ... 3 I disa&ree very much 

The United States and Russia have just about nothing 
in cemmon. 

Cemmunism and Cathelicism have nething in co~mon. 

The principles I have corne to believe in. are quite 
different from those believed in by mest people. 

In a heated discussion peeple have a way of bringing 
up irrelevant issues rather than sticking to' the 
main issue. 

The highest form 0'1' government is a demecracy and ths 
highest form of demecracy is a®gevernment run by 
those who are most intelligent. 

Even theugh freedem 0'1' speech fer all groups is a 
werthwhile ~oal, it is unfertunately necessary to' 
restrict th: fr~edom of certain pelitical greups. 

While the. use of force is wreng by and large, it is 
semetimes the only way pessible to' advance a Doble 
ideal. 

Even though I have a lot of faith in the intelligence 
and wisdom of the com~nen man I must say t~at the 
masses behave stupidly at times. 

It if3 only natupal th~t '? person wbul~ have', a much 
better acquaintance w1th 1d~as he bel1e~es 1n than 
Hi'th ideas he opposes •. 

margin~ 
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10. There nre certai.n "isms" which are really the same 
even theugh these who believe in these "isrns ll try to 
te 11 you they are dii'feren t. 

ll~ Man on his own is a helpless and miserahle creanure. 

2 

12. Fundamentally, the werld we live in is a pretty leneseme 
place. 

130 Mest peeple just den' t give a "damn" fox' bthers" 

14. I'd like it if I ceuld £ind semeone wheweuld tell me 
hew to selve my problems. 

15. It's only naturalf"er a persqn "t'b be 'rather f'ear'fui at 
the future. 

16. There is sO' much to' be done and so li ttle time to' do i .. t ino 

17. Once I getlrlOund up in a heated discussien I just can't 
stop. 

18. In a 
seLf 

19. In a 
What 
what 

discussien I often find it necessary to repeat my
several times to make sure I am being understoed~ 

heated discussion I ~enerally beceme so absorbed in 
I am geing to' say that' I forget to listen to 
the others are saying. 

20. In a discussion I sometimes imterrupt ethers toe much 
in my eagerness to put acnoss my ewn pOint of' view 0 

2l~ It is better to be dead her6 than to' be a live ceward~ 

22 ~My hardest battles are with myself. 

23. At times I think I am nO' geed at all. 

24., I am afraid of ueople whO' want to' find out what I'm 
really like for fear they'll be disappvinted in me

o 

25. While I don't like to admit this even to myself, my 
secret ambi tien is to become a great man, like Einstein", 
or Beetheven, er Shakes~eare. 

26. The main thing in li~e is fer a persen to' wnat to' do 
something impeI'tant. 

~ . '"' ~:"'~.!~~t~"""_~_""~'''''~''''_' __ ... _ .. __ ;_~.. ______ r ._ 
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27. Ii' given a chance I vlOuld do something of great ben'efi t to the world. 

28. If I had to choose between happiness and greatness, lid choose greatness. 

29. It's all too true that people just won't practice what they preach. 

30. Most people are failures and it is the system which is 
resPonsible for this. 

31. I have often felt that stranger6 were looking at me critically. 

3 
I 

32. It is only na~ural for a person to have a guilty conscience. 

33. People say insulting and vulgar things about me. 

34. I am sure I am being talked about. 

35~ 
In the history of mankind tb.ere have probably bee~just 
a handful of-really great thinkers. ~ . 

36~ 1:'here are a number of people I have come to h~l te because 
of the things they stand for. 

37. A man who does not believe in some great cause has not . really lived. 

38. It is only when a person devotes himself to an ideal~ 
or cause that life becomes meaningrul. 

39. Of all the different philosophie~ which exist in ~his 
lrJOirlld there is proably only one which is cor~ect. 

~_O~ A per·son Who gets enthUsiastic about too many causes is 
li~ely to be a pretty "Widhy-washyll sort of person. 

.41. :0 compromise wi th our poli t~cal ppponents iEl dangeroU8 
oecause it usually leads to the betrayal of our own Side. 

42~ When it comes to differences of opinion in religion 
we must be car~ful not to compromise with those who 
believe differently. from the WdY we do~ 

L~3. In times like these, a person must be prett;}; selfjsh j.f 
he considers primarIly nis O\-ln hapDiness. 

• 

"k 

44. To compromise \-d th our political opponents is to be 
guil ty' of appeas·ement. 

45u The worst crime a person could commit is to a~tacK does. 
publicly the people who believe in the same thing he 

46. In times like these it is often necessary to be more 
on guard against ideas put out by people, or groups 
in one's O\o!l'l camp than by thos's in tns '-'oppo'sing' C8mp G 

47" A group which tolerates too muc~ dtifffer~nce 
among its own members cannot eX1S or ',ongo 

of ppinion 

48. There are two kinds of people in t is w~rld: those who 
are for the truth and those who are agalnst the truth. 

49. My blood boils whenever a person stubbornly refuses 
.to admit he's wrong. 

50. A person who thinks primar-ily of his Q"G,1',' \' .. 9.'ppiness is 
beneath contempt. 

51. Nost of the ideas whi'ch get printed nowadays 
wonth the paper .they are printed on. 

aren't 

5·? 
C.o 

530 

I sometimes have a -tend·ency to be too critical of the 
ideas of others. 

In this complicated world of ours the only way 
h~ow what is going on is to rely on leaders or 
who can·be trusted u 

we~ can 
experts 

It is often desirable to reserve judgement about W~8':~! ':el 
going on until one has had a chance to hear the opJ.n.LO~h' 

·of those one respects~ 

t l ~.ve is to pick friends In the long run the .best way ~ 
and associates whose

p 
tastes ana beliefs ar? the same 

as one's own .. 

There t s no use wastin~ your money on newspapers which 
you know in advance are just plain prppaganda. 

Young people should not have too ~asy a~ness to books 
which are likely to confuse them. . 

The presen v .... ~ 4S all too often f~ll of unhappiness. It 
is only the future that counts. 
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59 .. It 1s by returning to our glorious and forgod:rt:.en past 
ttiat real social progress can be achieved. 

60. To achiev,e the hepniness of mankind in the future 
it is sometimes necessary to put up with injustices 
in the present. 

61. If a man is to accomplish mis mission in life it ms 
sometimes necessary to gamble "all or nothing at all .. " 

62. Unfortunately, a good many people with whom I have 
discussed importsBt social and moral problems don't 
really unde~stand what's going on~ " 

63. Most people just don't know'whatts good for them. 

64-, Thet-e is nothing ne'vJ under tbe SUIlt. 

65. To one who really takes the trouble to understand the 
world he lives in, it',s an easy matter to predict future 
events. 

66. It is sometimes necessary to resort to fOl"'ce to adVan i}6 

an ideal one strongly believes in. 

670 Individuals who are agains't churches and religions 
sfuould not be allowed to teach in colleges. 

68. Large fortunes should be taxed fairly heavily over 
and above income taxes. 

69. Both public ana private un'iv.ersi ties and colleges should 
get generous aid :from both state and' federal g over:'Gme.nts '" 

70. Sdience and society would both be better off if scientists 
took no part in politics. 

7l~ Society smnuld be quicker to throw out old ideas and 
traditions and to adopt new thinking and Gustoms. 

720oTo insure adequate care of the'sick, we need to change 
radically the ;resent system of privately controlled 
medical care o 

73. If civilization is to survive, there must be a turning 
back to religio~. 

74" A firs t considera tion in any socie ty is the protec tiun 
or property rights. 

.. 

• 

75. Government ownership and management of utilities 
leads to buteaucracy and inefficiency.' 

, 76. 'If the United States takes pavt in any sort of 
world organiaation, we should be su~e that we 
lose none of our power and influence. 

77. Funds for school construction shouid come from state 
and federal government loans at no interest or very 
low interest. 

78. Inherited racial characteristics play more of a part in 
the achievement of individuals and group,s tham is 
generally knm·.Jn. 

6 

79. Federal Sovernment aid for the donstruction of schools 
is long overdue, and should be instituted as a permanent 
policy. 

80<10 Our present economic system should be reformed so .. that 
profits are replaced by reimbursements for useful 
work. 

... 
81. Public enterprises like railroads should not make proffuto; 

they are entitled ·to fares sufficient to enabl~ the~ to 
pay only a fair· interest ID~ the actual cash cap~tal they 

,have invested. 

82. Government laws and regulations should be such as 
first to ensure the prosp.eri ty of business. 

83e All individuals who are tntellectually capable of 
benefi ting from it should get college, educa tioIm, 
at public expense if necessaryo . 

84" The well-being of a nation depends mainly on its industry 
and business. 

True democracy is limited in the United States tecause 
of the special priv~leges enjoyed by business and 
industry:. 

86. The gradual social owners,hip of indus try needs to be 
encouraged if we are ever to cure some of the ills of 
our society. 

87. There are too many professors in our colleges and 
uni~ersities who are rediGal in their sDeial and 
political beliefs •. 

/./ 

. . . I 

• _'_~""" __ """''«-~~~''''~_Y!'~.,;';''."...'''~~t'~'''''I*,~t.~'l 
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8~~ There should be no government inte~ference with business 
and tradet 

89. Some sort of r'eligious education. ,should be given in 
public schools. 

90. Unemployment insurance ia an inalienable right of the 
working man. 

910 T~c United Nations should be whole-heartedly supported 
by all of us. 

92. Individuals with the ability and foresight to eern ana 
accUljulate wealth should have the right to enjgy that-' 
10Jeal thwi thou t government inter.ference and regulations. 

93. Law enforcement work is rather difficult compared to 
other kinds of jobs. 

9L~. Law enforcement work is generally a lonely job. 

95. Law enforcement work is well-paid compsne0 to other~ jobs 

96. Law enforcement work is more challenging than other jobs. 

97. I Law enforeement work makes less demands on an office1" S 
time than other jobs. 

98. Law ~nforcement jobs in general do not,require a great 
deal of formal education. 

99. Law snforcement jobs jm general do not require a great 
deal pf physical lebor. 

100.In gemeral, law enforcement work is more dangerous than 
other types of work. 

101.,Law enforcement ,work is boring compared to other kindz 
of jobs. 

'102.Law enforeement work offers more o~portunity for advance
ment than other kinds of jobs'" 

1030Low enforce~ent work is more personally satisfying to 
the individual than other ~inds of jo~s. 

104. LElW enforcemen t is an absolutely necess~a'ry f'unctfuon i.n 
our society. .~ 

...... 

" 

'. it 

10$. The average person doe~ not realize how his own life 
and property are protected by law enforcement. 

106. Law enforcement is as essential to our'society as 
medical services. 

107. b.. competent law enforcement officer makes as much of 
a contribution to a society as a competent teacher. 

108. The ~~tandards for becoming a law enforcement officer 
should be very high. 

109. In gene~al, society gives law enforcement the support 
that it deserves. 

1100 Any aver'age person, given the proper training, can 
become s good lsw.enf~rcement officer. 

lll~ The law enforcement officer should receive as much 
respect form the community as the businessman .. 

1120 I would be ·.pleased for my child to go into law 
ment work as a lifetime career. 

enforee-· 

8 

113,~ People in law enforcement work tend to be .(ro:ore- just a8-
less) honest than the average person. 

114 .. People in law enfoI'cement 1<lor·k-·:bend,·to:,be 'Emore-ju.st as
less) intelligent than the aberage person. 

115. People in law enforcement work tend to be (more -just a9-
less) loyal to each othe~ than persons in other grou9se 

116. PeoDle in. law enforcement work ~end to be (more-just as~ 
les~) mature than the average person. 

- , 

117. People in law enforcement work teEd to be (more-just a8-
less) patriotic tha~ the average person •. 

118. p'eople in law enf'o::::cement work tend to be {more -just a:3-
les~~ racially ore~udiced than the aberage person. 

119., People in law enforcement work tend to loaf on the job 
(more Dhen - just as much as - less than) the average 
person ~ 

120. Peoole in law enforcement wOl"k tend to take advantage or 
their posi tj,on (nor-e than- just as much as- 'less than') 
other'persons. 

\ 

\ 
'I 

t 
l 

I 
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121. Mos t people in law enforcement wor!{ c')uld do (better
about-the same- not as well) economically in another 
kind of job. 

122. Mo-s·t"':-p·e-ople in law enforcement work tend to be (more 
;Just ~s'-;' less) ded-ica ted to their job than (as) persons 
in 6the·f occupational ,r;sroups. - , 

--~--

! 

" 
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SYLLABUS FOR JI. and 2 

BASIC POLICE TRAINTNG PROG'1AM 

REQUIRED TEXT AND MA~~RIAtS 

The following textbooks and/or materials are required of 
this course. They will be issued to ~tudents during 
reg,is tra tion 0 

]. 

1. Baker, J. Stannard,. Traffic Accident Investifl;ator l s Hauu.alo 
Evanston: The Trafff:6 . Institute!) Northwe'stern -.-~-
University, 1963. 

2" ,Clift, RaVIllond E., A Guide to r10dern Police Thinking" 
Cj.ncinnati: W". Ho --AndersonCo., -'-1'965-. - -----~.-

30 Donigan, Robert; L. and Fisher', Ec1:ia:ard C e J The Evj.derJce 
Handbook. Evanston: 'The Traffic Institute-,---
Northwes7te~::,n Ulli'j'Grsi ty, 1965 .. 

4" Fisher; Edward C.~ Laws of Arrest .. Evanst.on: The Traffic-. 
Ins ci tute, Nor·th~.]es.tern-Universfty, 1967. 

50 Soderman, Harry Do and or Connell, John ;ro, Modern Cr5.mj,n~}. 
Inves'tigation. New York: Funk and Wagnalls:-i9b2,,-"-'~"~-~'-

8. 

q .. 

Handbook. Donelson: 
Academy, 1967. 

& Officer's 
Tennessee Law Enforcement 'Tr"fErni!Jg 

" Motor Vehicj,~ 
Laws, Nashville: DepaDtment of Safety, 196'b-.---·- ---.. ~-~~~--

New York: Doubleday and Co., 
., First.Aid, 

Inc 0 , 19~ 
--- -_ ...... _---

" Tennessee 
Tennessee Historlcar-

I, 

" 
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September 

time 1 
Monday 

7:00 

8:10 

TENNESSEE LAW ENFORCEMENT ACADEMY 

PASTC POLTCE TRAINING PROGRAM 
September 1-19, 1969 . 

Training Schedule first week 

4 TUeS~ay I Wedne~day Thursday 
i 5 
Friday 

Breakfsst 
1 
I , 

Orientation Consti tution Scientific Scientifi~ Court 

2 

9:00 and LaW' Aids: Aids: Organiza-
Finger- Finger- tion 
IPrinting printing 

Gr'and 
9:10 Study Aids Jury 

'.It)';OO 

10:10 Tenn .. Histroy Criminal SciBntific Preparing 
and Lavl Aids: and obtain-· 

11:00 Geography Radio- ing 
telephone warrents 
communica-

11:10 .-. -,--._-- tions 

12:00 -......... _, ... _-- _ .... - .. - --------- ___ _ H'" ._., -, - . ,- ...... - -
I - ,.. -~ ..... -... ~-- ~-

! . 

, 
I' , 

I 

• 

------~------------~------------~------------~---',~------~----------~ 

12-00 . - -~ .. Lunch - -
i 

1:10 History of Laws of IScientific L'8wS of 

I L.Eo arrest Aids: Confes~-
search Laboratory sions OPEN" 

.- and Services - I 
.... se'izure I 2:10 Philospphy of .. .. Laws of - ... -~ 

L.E. . Evidence 
3:00 

.. 
3:10 Jurisdiction Scientific 

of Law Aids :. I 4:00 Enforcemen t Photo-
Agencies .- graphy 

4:10 Public . 
5:00 Relations I . -- . 5.00 . D.l.nner 

___ '1' ...... = ...,,~_== ... '._ ......... ~ ___________ . __ , ____ . 
~~~-------c::.~~ - .-

I 

I 
I 
I 
I 

I 

7:00 

8: 10 

9: 00 

9~: 10 

10 :00 

:10 

I 

I 

10 

11 :001 

11 

12 

:001 
:00 I 

12:00 

1:10 

2,:00 

2:10 

3:00 

3:10 

4:00 

4:10 

5:00 I 

,8 
Monday 

Patrol 
Techniques 

Preliminary 
Investigatior 
Gathering ane 
Pl"'eserving 
Evidence 

Handling 
Abnormal 
Persons 

Post l\iortem 
Examinations 

Case Study 
Homicide 

f 
I 

9 
Tuesday 

Practical 
Prob1:em 

Principles 
and 
Techniques 
Arrest 

I 

0:1 

: . 
Def'en~3i ve 

10 
Wednesday 

Breakfast 

Court Room 
Demeanor 

Moot Court 

Lunch 

Fire~rttlS 
. ,.".-----,.~ 

- . .. 

Tactics 

... 
Dinner 

~ 
second 

T_h_U_';_!_'d_a_y ___ I:_:_-~·~~t 
PirEarm'S':I I First 

Aid 

I 

---,....---[ 
1 

o 

P 

E 

N 

I , 



, . . 
'" . ' 

time 

7:00 

8:10 

9:00 

j;:-

f 
I 

10:00 

10:10 

11:00 

11:1JJ0 

,12:00 

12:00 

1:10 

2:00 

2:10 
3:00 

3:10 

4:00 

J 

; 

15 
Honday 

Larcenies 
;3urr-laries 

' -
Robberies 

Telephone 
Burglary 

I Postal 

I 

Viola tions 

-~ 

Car Theft 
Investig:ation 

'" 

Arson 

16 
TnesdDY 

.' 

Countorfeit-
ing 

Narcotics 
and 

Dangerous 
Drugs 

, 

, 

Liquor Law 
Viola tions 

State 
Revenue 
Violations 

Breakf t as 

Sex 
Cl!5.minals 

Juvenile 
Off'enders 

First 
Aid 

. 

Lunch 

Traffic 
Law and 
Accident 

, , 

Investication 

• ___ , ____ -..J..... ___ _ 

: r"\. -I 4:10 Prevention and Control of Civil 
Dis tu!'banc,es 

I 

If3 
Thursday 

Traffic 
Directions 
and Control 

Traff'ic 
Directions 
and Control 

First 
Aid 

Review 

4 

19 
,Friday' 

Pr0i1es-
sional-: 
iza tio n 

and ' " 

LeE 0 

Exam .,' 

Open 

0 

p 
.-, 
!.!J 

N 

LV! 5:00 I 
~~I--------------------------5;\00 =_-.:.-_____ -1-__ 

,~_a~----__ --------~----------------~D~inner -------------------

'"j,"'" , ""- ',; 

~/ 

Number 

1. 

2. . 

3. 

., 
L 
11 
:\ 

BA~nc TROOPER TRA TN IN G·' SCHOOL 

September 29- November 21, 1969 

Subject 

Orientation 

Introductory Subjects 
a. Study aids 
b. police officer 

responsibilities 
c. History of law 

enforcement 

Department of Safety 
a. History and orr-anization 
bo' ,Safety·~ducation 
c. Metor vehicle maintenance 
d. Driver control 
eo Personnel management 
f. Supply 
go T.B.I. 

~I ) jl 

3) 

3) 

2) 
2) 
~) 
4) 
2) 
2)1 
1) 

PhilosoDhy of Law Enforcement 3) 
aa police ethics' 

Legal Aspects of Lew Enforce~' 
ment 
a. Constitutional law 3} 
b. Crimes against persons 3) 
Co Crimes against p~operty 3) 
d. Laws of arrest, seare~ ahd 

seizure 10) 
e. Laws of confessipns 2) 
f. Traffic laws' 11) 
g. Rules of evidence ~) 
h9 Court organization and 

operation 4) 
ic Crime seens search 8) 
j. Identifying and 

Interviewing prinGdpals / 
witnesses l~) 

k. Case preparation and 
court ap~0arance 4) 

5 

HourS 

2 

9 

15 

,lit 

_ ,. '., , __ -,5 . ,,-. 

61 
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Humber 

6. 

8. 

., 

Subje~.~ 

1. Grand jury; proceedings before 2) 
m. Moot court 2) 
n. Implied Consent law 

Police Reports 
B. Preparing and submitting 

traffic reports 3) 
b. Types and uses of TH? reports 3) 
c. RepOJt, writing 2) 
d. Preparing reports 2) 

Traffic Law Enforcement 
'~) a. Detection of offenses ~. 

b. AppreheBsion of offende~s 4) 
c. Traffic pat-'ol 4) 
d. Traffic law enforcement 

introduction 2) 
e. Pursuit and defensive driving 6) 
f. Traffic direction and control 4) 
Police Traffic Accident Investigatifun 
a. Facts from road and vehicle 4) 
b. Haps and measurements '4) 
c. Skidmarks 2) 
d. Analyzing nraffic accident 

information 2) 
. 

Special Investigation Offenses and 
Offenders 
a.Hit and run investigation 

(manslaughter) - 4) 
, b. Car theft 2) 

c. Nar~otics investiga~ion 2) 
d. Sex cr'imes 3) 
e. Jurisdiction, A.B.C. 1) 
f. Jurisdmction, A.and T.T. 

(firearms act) 2) 
g. Relationships ~ith jubeniles 

in .juvenile delinquency t~) 
h. Automotive crash injury 

research 2) 

6 

H01J.l"'1'3 -_._-.-

10 

22 

12 

19 

Nmnber' 

10 .. 

11. 

120 

13. 

'4-- . 
15 .. 
16. 

17. 

1.8. 

19. 

.. ~.:\ '~;I~' :...~~~..i..:.-~'·-}f.Rtb~~·~~~"1>~-~;~i:;(.;·~~' 
1 
~. 

~ub.iect 

Physical Aspects of Law Enforcement 
a. Principles and techniques of 

arrest, search and seizure 
b. Transportation and disposttion 

of prisoners 
c. Firearms training 
d. Calisthenics (30 min. daily) 
e .'Defensi ve tactics 
f. Handling abnormal persons 

Prevention and Control of Cibil 
Dis turban ces 
a. Psychological aspects 
b. rrechniques 

Scientific Aids to Investigation 
a. Radio-telephone communication 
b. Fingerprints 
c. Speed measurement devices 
d. - Plaster casts 
e. Photography 
f. Police-laboratory services 
g. Post mortem examinations 

Aliied Police Agencies 
a. State Fire Marshal 
b. Dept. of Revenue 
c. Sedret Service, ,-
d. Postal Inspectors 
e. F. B. I. 
f. Game and Fish Commi'Ssiol1 
g. Role of National muard in 

Civil disturbances 

First Aid 

Police Co~uni ty Rela tions 

Psychology ~for Police 

Sociology for Pililice 

Tennessee H~story 

Tennessee Geography 

4) 
2) 

36) 
36) 
4) 
2), 

4) 
4) 
2) 
2) 
6) 
2) 
1 ) 

1.) 
1) . 
1) 
1) 
1) 
1) 

2) 

, 
{ 

'i 
~ 

7 I 
,t 
I 
l 
~ 

. H01:1,rS -_ .. _-.. 

81~ 

9 

21 

.. 

8 

'18 

3 

4 
6 

2 

1 
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't, 

Number 

20" 

21. 

22. 

23. 

-24. 

259 

26. 

27 .. 

28. 

29. 

3Q" 

31. 

,32 a .. 

33. 

,'Ie 

Subject 

l?ublic Speaking 

Role of the Supervisor in the T.E.P. 

T.R."? Policy 

Driver Testing 

, Extre.mist Groups 

Basic Spelling 

Basic Grammar 

Basic Math 

Special Weapons Demonstration 

Guidance by Staff 

Making Law Enforcement a Profession 
a. Personal appearance 
b. Futur.e of law enforcement 
c. Career development 

Exams and Review 

~pecial Problems, Critiques, etCft 

Gradua:tion 

TOTAL 

8 

Hours 

1(, 

2 

2 

t!_ 

3 

6 

8 

7 

2 

h 
-I' 

"4 
1) 
2) 
1) 

8 

.-J 
~ ,. 

2 
• ___ or.. 

385 

\ 

~ . 

~. 

1. 
2" 

~: 
5. 
6. 
7. 
8. 
9. 

10. 

REC;:;,UIi.:tEO TEXT AND "1AT~flIALS 

Officer's Handbook 
Guide to Modern Police Thinldng 
state TlOooperfs Manual 
~odern Criminal Investigation 

'Lat-Js of Arrest 
MOtOr-Vehicle Laws Manual 
'J.'he l!:vidence Hancroook 
~ffic Accident Investigator's Mam~a~ 
~nglish ~ssentials 
First Aid Nanual-, 

Films 

1. 
2. 
3" 4. 
5. 
6. 
7. 
8. 
9. 

10. 
11'. 
12. 
13. 
14. 
15. 
16. 
17. 
18" 
19. 
20. 
21. 
22. 

. 23. 
24. 

. 25. 
26. 

The Great and Honorable Duty 
Uniform Traffic Law 
DOUr-t'reem Demeanor-
iI'raf'1'ic Police 
Traffic Court 
EnginEering for Traffic Safety' 
'J.lheVoice 0'1' your Business 1-

A Manner-or-Sneaking 
Traffic Patrol 
Routine Stpps 
li'our Against One 
UIffcer-Violator Relationship 
Uollecting and Preserving Evi~ence 
The Anato~y or-an Accident 
A Matter_ of JUdgment, 
Interviewing 
Detecting:: and Recording Skidmarks 
uignals and Gestures 
Hi t and Run 
Han-dcUffir1'g' and the Use of the ~n 
Defensive Tactics 

.,Sing:leACtion (firearms) 
J.Joub Ie Action '( firearms) 
Mob and Riot Control 
8udden Blrth 
Firs tAid F 11ms 

" . 
f'- ~ • '. ~ 

9 

" 
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TENNESSEE HIGHWAY PATROL RECRUIT TRAINING PROGRAM 

September 29 - November 2 1, 1969 

r-S_e~p~t_e_m~b_e_r __________ ~ ____________ ._T~r~a_ining Schedule 

Iff' I I 2 9 . i 30 . I, OcdJObef . II 

~:;;;J _T=im.;;..;;.;;..e--=-__ M...;;:.0=n;:;..d=8:;o..Y,,--__ --,-! _....::T::..:u:;:.;E?, s da y . We dn e s da :r ! 

-7 ~ 00 Breakfast 

2 
Thursday 

10 

3 
Frida 

I DepartenJ~nt I Supply :Cons ti tutio::Ja r Law.s of 
8:101 Or'ienta tion of Safety law Arrest" 

9:00/ 
Segrch 

r~ History and an .. 

I Organization I Se1'zur'e 
I 

r I- I 
I 9:10 I 
i 
! 

I 10:0<'; 1 , 

, -I 

i ~ Study Aids Personnel T. B. I. I 

! 10:1 Notetaking Management 
I 
! 

,11:09 

_I 
. "- . __ ._ . .-

11:lJ 
Criminal Criminal I 

I 
law. law 

12:b~ crime crime 
! against agains t 

I I !persons I property 
I I 

'12:00 1uDch • 
1-" . . -......&...-._- -

I Driver I i I 
1:10 Control i 

! 
2~00 I 

- ---
I Police , ,. 

2:10 Officer I I 

. Responsibi1ii ies I 3:00 I ~-

I 
I -- -' - .j 

I Police Ethics Laws 
I 

oi' ! 
3:l0 Arrest 
L~: 00 Search and 

, Seizure i I . , 
I 

, 
j 

I 
I 

4:10 , i ! 

1 
I 

5:00 
I i .. _ ... ""'-. __ u..-._._. __ .,.. ____ .~ ________ ~ __ 

5:00 --n-in-n-er 

-

! 

• 

'1:10 

9:00 

9:10 

10:00 

!-----
1 

110:10 

1 11 : 00 

11:10 

12:00 

September 29 

First Aid Free Time 

Church 

" 

11 
November 21, 1969 

f 

, I 
I-

I 

"" 1
1 

. ___________ L-___ --,--...lL-----....,-------,------:--~---:-r 

. 12: 00 

1:10 

2:00 

2:10 

3:00 

Physical 
3: 10 I Educa tion 

Physical 
Education 

Notebooks 

Lunch 

4.: 00 I . 
._ Notebooks 

~:::l I t/ "l 
I_.? : ~9.~~_ .. ~~-~-_.-_.-_-_==_------_._=_-_-_~ ___ . _. __ ._-. -~-i-n-n-e-r--===~-·-_--_--_- _L 
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September 29 - November 21, 1~l69 12 . 

I OctobO/r 

I time 
J. ' 

7:00 

6 ~. 
Hon'day 

7 
Tuesd8 J' 

Traininr; Schr;-oule 

8 
v.lednesda ,;r 

9 
Tr.1.Ur s d s y 

second. . 

10 
Friday 

-8-: 1-:)---'-I-L-a-l-'-1s-o-r-----:-" -R--u-]-,.P'-_,S--O-f---I-M-a-i-n-_ t:;~j:·-n-c-e-'J-J·""'rl-~-..!-c,-i-e'-n-t-ir--i-C--IJ""· 1-1-1--.,-,--,-, --

Confessions EVJ,oence '!,1oto:c Vehicle, I A5.0,: Spe cd 
9:00 land Gas I. Radio- . r:1e£1sur.e'~ 

9:10 
I 

10:00 

LO;10 Traffic Law 

11:00 

.1 
11:10 J I 
:1.2:00 

I 
-

'Cards ITelephone I men t 
I pomm1nicatiom devices 

Preparing and I 
Submitting 
T.R.P. Traiflfic! 
Reports 
(Dai 1y ! 
"Reports') I 

IIV" -
Labora. 
tory 

Services 

12:00 Lunch 

I 
~I __ ' ______ ~ ___________ -==c~_ 

'! ·.10 I I C CI~" ..,.,0{- .. I 
)\' _ ........ ;..t 

O:r'g';-;i:J::'za tion 
1.2: 00 -f,nd 

'. 

2: 10 I 

3:00 I 

I
' '~'10 'j 
I .. ~:.OO , 

I 
--...J 

i 
4_:10 I 

5:00 

,peration 

Types and 
Uses of 

T.H.P. 
Repqrts 

Djdner 

II. 
ingerprints 

.Pi"a: s t2'r . ., 
Cas'~s 

xam '" .. , 
ev.iew 

------,--

~. : .. ~' 

" 

.", ...... --"-~;:;-.... ~,~~~~-';iwa~·:-··;ttn::'';;!/~-''~~-FfiViji)~ L>!~l1_W -----"l 
,. 
f 
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Second \-leek 

Sunday Saturday 

~~ ~~~m~--~---------1--------------~Bl,r~e~a~k;f~a;s~t-----L-------------+-----------r-

8 :ld First ,Aid 

.·12: 00 

1:1 
,:. 

2:0 

.', 2:ffi 
i 

:;" 3:~ 

hysical' 
Education 

Notebooks 

Free Time 

Church 

Physical 
Education 

Notebooks 

I 
I 
I 

I 
I 

/ 
" 

Lunch 

", 

/' 

/ .' 

,/ 
/ 

I 
I 
i , 
i 
I 

" 

\ 

\ 

~i 

~ 
~~J~------I~-------l-'-ruDi~nn~e~r~~~~_~~~~~~~~~~--._-_}~ 
--------....... -.---.-.. ------~ .. -........ ---... -.--.. -_ .. -,. ... -
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f 

I 
1 
t 
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8:1cl 
, . 

9:0~ 
I 

" J 
f 

I 9:10 
) 

: . 10· 00 _ , f 

r 
I 

'.J.0:1C 

. , .. 
11:0C 

! :~J1 !J.C, 

!,12:99 

2:f,00 

2:.10 

3:'00 

I 

A.G.I.R. 

Photography 

,', 

Basic 
Spelline; 

Report 
1:Jri ting 

Safety 
Educetjon 

. 

Basic 
S"ge11ing 

, . 

Breakf'R~t. 

In troduo M. on 
T.L.E. 

DetectiOns 
of' 
Of'renses 

I 
I 

Lunch' 

topping, 

lApp roaching, 
and " 

I
PprehensIDon 

of 
Offenders 

----~-----------·I 
'Basic 

3 :10' Grammar 

~. :00 

4:10 

Basic 
Grammar 

_5_: 0_0 J_._. _________ ,---J.. __ 

5:00 Dinner 

I 

Traffic 
Patrol 

.. 

Principles 
and 
Techniques 0 

Ar~est .. 
Search, 
and Seizure' 

1l.jJ" 

. 

Transport 
tio!} 
Disposi 
tion cf " 
Pris.oners 

--~ 
Defensive 
Pursuit 
Drivinf! 

. 

October 

September 29 - ~ovemb8r 21, 1969 

Sunday 
19 ria, turday 

time . 18 
-----

7:00 

8:10 

9:00 

9":10 

10:00 

j 

110 : 10 

I 
ll~:OO 

I 
11:10 

12:00 

Breakfast 

First Aid Free Time 

Church 

._l2_;..ctQ. ____ -= __ ---::---____ -,.;;:-'~........u 

1:10 

.2:00 

2:10 

3:00 

3:10 

Physicel 
Ea.ucat~on 

Notebooks 

thi rd w;..::8::,.::e:.:;k::--...,....;._ 

r· 

Physical 
Ed.ucation 

I 4:00 j 

I Notebooks" I 
I I 
I 4:10 /'i"'-
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Training Schedule Foarth 
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7:00 Bl'8L1kfast 

I .. . . · I Firearm.s Skid 8:10 Crime Scene Facts From · 'Maps and .. :i , 
I r SeDrch The Road !, l\feasuremen ts rr'l'aining marks ,. 

9:00 and Vehicle I 
I. I At the 
Preliminal"'y I State Prison 
Procedures Leave 

9:10 I I 7=30 a. "(no 

10:00 

II .. . r , 

116: 10 
Ga thering I Review 0, ~ and 

Preserving 
I 

Examine~ 

Ill: 00 and atian 

I Recording 

r 11:10 

" 

I · , 
I 

I 
'1

12
:
00 ! 

! I 

, 12:00 Lunch 

I &dentifying 
, 

I 
i 

j Firearms 1:10 ~ end .. 
n tlH''i)'iew1ng i Training 

OPJ1:N 2:·00 Subjects 
III .. and I 
Evaluating ~vitnesses I Evidence 

2:10 and 
Obtaining 

3:00 Process 

3:10 .. 
4:00 

. 4:10 I 
_, ::001 ,I 

I . I I O· ~. . •. 
". 

5':00 
. Dl.nner 

----_._----- • __ ~ ...... - -_~.-_- ... - .... -_-........ ---- .... __ . __ ... ~ .... ___ .............. ~'o-~ 

~, . 
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September 29 •. Nove~bcr 210 1969 
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,-- 27 I 2
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' ''---
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fi ft.h·, liIT-eek -

\. 
I 

.... , 

.J-
F;rl,o.ny 

7s00 en ,. ~t:11 , 
8110 PRinciple tJ Sociology Sociology iFirearms' I Public 

of of Police for I TRa~_ning : Speaking 
9:00 Public Police 

Spe!:1.1~il1g State Prison 

i. 
i 

il· 
11' 
r 
I 
I 
I 
I' 

9:10 

10:00 

10~10 Researdhing 
and 
PreparIng 

11:00 Speaking 

~~ . I 

J 1 .. 0 I 
__ LL I 

12:00 

J-:>·OO .!..., • 

1110 I PsychologtilCaJ 
Aspects of 

2:00 Civil 
, DistrubanceE 

2~10 

3:00 

,3~10 

'",,00 

J"',l!O 

5:00 _-.. .. _-_._- -

5JOQ 

- Leave 7i30 
aom" 

Contro~ 
T~chniques 
of' CI"',il 
Distrubances 

I 

L . June h 
- ~uidanC6' 

Polt0e Defensive llnd 
ComnHmlty -Tac:ti~s the 
Relations 

Staff' 

, 

Sociology . 
for Police 

, I 
! -

D1nnbr 
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September 29 - November 21, 1969 

1 . Sund~Y I Training SCb~rU1Q ----p-tth \.Jee~ 

T1m~---------~----______ -1.~~~~ ___ J~ ___________ L·· ______ -1-
7:00 Breakfast 

N""er;~turqay 

I 
8.10' Psychology Free Time. ",., 
9: 00 for Police Church"-,,,,-

.... 

9:io 
10:0 

~ 
11:0f 

-, 12:0 
I 

12:00 

l,.:10 

2:00 
< 

----

2:10 

3:0 

3'1~ 
4LO . 

. . 

I 
I 
I 
I 
! 

I 

Public 

Speaking 
Physical 
Education 

Noteb.ooks 

". 
'~ 

~ 

Lunch 

O{.'·· 5:0 
v ,'IN 

5:00 ~~ ____ ~~ _________ ~ ______________ -EDihner 

. I 

i 

-", I 
'. I 

"" l ... .! 
'. I 

'" I " '" 

I' 
" 

--f 
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Septomber 29p - November 210 1969 

November 

~:IO Traffic I 
Direction I 9:00 and 
Control 

9.110 

10 :;~O'O 

1,0:'10 

'l:Jr-:,1)0 

~:l'~ J. 0 

. ~;3:::QO , 

-
:;,~-::fJO 

-
Hit and Run 1 l:lO 
Investigaticn 

2100 
(manslaughtel ) 

2~lO 

3:00 
." 

-3:1:0 

4:00 

4:10 

5:00 

" .~ --...----.--_ .. ---

4 
Tuesday 

~ 

~8.se reparation 
and 
Court 
Appearance 

. 

Grand Jury 

Broceedings 
Before 

Prepa.ring 
Reports 

. 

Training Schedule Sixth Weel{ 
I 

i 

I
' 5 

~lednesdD.Y 

Breakfast 

I I C8.r Theft 

I 

. I 
I Analyzing 

Traffic 
Accident 
Information 

Lunch-

I 
, , 

Moot Court 

. . 

Control 
Techniques in 

Civil 
Distrubancew 

I 
I 

c 

6 
Thm 3day 

Firearms 
Training 

State Prison 

Leave 7:30a" 

. 

I· roZiduyl 
. 

Review of r 
'EJ:amina':' 
tiol1 I 

I 
i 
I 

~" 

-
Class 
Critique 
Que~t:l.cn.J. 
and 
Answers 

I 

Brlving 

Testing 

i 

, _____ ...:cD:::.:i=nn::.;:e=r~ _________ .. _, _______ . __ J . 
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20 

November T-e's ining Schedu~e . 
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7: 00 Breakfa.st 

. sixth 

I 

" 

8:1C 

./ -9:: 0g 
I I I 9:10 

10:00 

1-'---1 
I 

I .. :;tp:.~ 
I 

Personal lFree Time 
Appearance 

Church 

Publjc 
Speaking 

, ...... 

Lunch 
------~-------------------------~---------------------------------~ 

1:10 

: 'to 

I 2 :'00 

I~-
I 2:10 

I 3:00 

I-------+-
I Physical 

I 
3:10' Education..,-

4:00 Notebooks 

5:00 

Physical 
Education--

Notebooks 

/ 
. ' .,' 

Dinner 

~I 
~ . 
I 

._--,-_1_ 



~-~--------------------~--

21 
Septerllber' 2 9 - November 2 1, 1·969 

Tra i nint! Schedule Seven th tvep,k 
.. _.N..G.j;,~OO:;b@;;:':;!..--':-----r- ·J

1 

I I 14 

.. . t ~me I Hon ~~ y Tu e; ! a Y-L I~ ~~VV~ ee:.:: Cd~~~;~s~d:!!a=-.y'L-_.L_T.::.=.:h:!:!u:..!.r.!:;:.:.~~~~· r ___ -l----'F"-:;;;..r>=i-=d-a~y-€) ---'7 -:-9~ 
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---.•.. ---

I· 

. s-n 0 !r.H. P • 
Policy 

9:00 

9:10 

. , 
10:OP 

ID:IO ~ole of 

11:00 

./ 2:00 

2 

2 

3 

3 

Lt. 

. 
1 :"&0 

:00 

, 

:10 

:00 

:10 

:00, 

--. 

:10 

:00 

u,?ervisor 
n T olI.'p. 

Special 
Problems 

p 

Role of 
National 
Guard in 
Civil 
Distrubances 

.----

with - Jurisdicti:,n !Firearms 
Juveni les '\ A. and T. T. 'ITrainincr: 
and Federal State Prison 

Jurisdic 
t:l"On 

\ 
Juvenile 'I Firearms I 
Delinquency Aot Leave 

I 7:30 a.mo 
! 

A .. B.C., 

Jurisdic. 

Traffic 
Law 

I 

Basie ..... 
Grammar 

. 
. , 

, 
! 

Final:!. 

-c'ion 
S ta t.P. 
fire" 
Marshall 

-1-________ Qua li:Ci ca ti on ------.-

I 

! 

Jurisdiction 
G~me and 
Fish 
Commis~i6n 

Sex Crimes 

Lunch 

_ ..... 

Jurisdiction 
Narootics 
Investigation 

. 

Shoot Spe€~a1 . 

I 

I 

I , 
. --

tax 
.Dept'o of 
. Revenue 

Jurisdic' 
.",~. 

·:tion 
FoB.I" 

. i~~i::!iC 
·S~cr.et·· 
Service 

--Jurisdic 
ti':'p 

Postal 
Inspectors 

Implied 
Consent 
Law 

Basic 
Math 

I ........... _--_ .. 
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Sep t'ember 29 November 21, 1969 

". Novs'mber --'IraininG Schedule seve,,'" nth Wee};L-

I-Ti:~·1·~s~a~t-u-r~-5-y-.----;-~s~u~n~~~6~y~ __ -LI ________ ~ __ ~ __________ ~--____ ___ 
-0 7 :00 Breakfast 

.'C' :~BaSiC Free Time: ""~ 
j :~~~ I Math Church 

\ 9!00 ~ 
,--'---1 

.1 
f 9:10 I '" 
Il~':OO .1 

I 1----1 
10:10 I 

11:00 ~ 
~: 10. I 

I 
2:00 I 

. I 
. 1 

'12:00 
'I 
I 

. I 
1 :101

1 2:00 

I 
2:10 

3:00 
i 
I--
I 

3:10 

4:00 

4:10 

. I . 1 i Physica'l'. Physlca .. , 
Education-- .Educa tion--

Notebooks Notebooks 

I. 

I 
! 
I , 

.1 

" 

.. ' 

Lunch 

/ 
/ 

// 
// 

// 

.5:00 t.// 
O"~··' ~----'. ----~,:----------------------------------
6. ~ • . -. Dinner '.,,:' r:': 00 __ .. ______ ... ___ .. _____ . _______ . __ . ._ .. 2. ... _ .. __ ._ ... __ . ___ . 
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September 29 - November 21, 1969 

18 
Tuesday 

Tr

l 
aining '.schedU]r~_-

19 20 
Wednesday j ~hu~~q?y 

7~OO ________ . ____________ ~---------------~B~r~e~aakkff~R~s~~~ _____ ~ ______ . _______________ ___ 

I History of 1r1ak~nr;: 8:10 Extremi.st I 

Groups 
9:00 I 

I 
; I 

9:10 

10:00 

, 
1-----
I I I 10:10 I 

I 
I 11:00 

11:10 
Handling 
Abnormal 

I 
Persons 

12:00 
--
12·00 . 
1:10 

2:00 

-' .. __ . -
2:10 Post Mortem 

Examination 
3:00 

- .. 

3:10 Spelling 
and 

:00 Grammar 

4 :10 

. " :00 I 0,,··/· ;; 
":"i'~:~ /"., .. _ 

, ;; 
• __ ..... __ 1... •• ____ • _____ ._." __ 

:00 . 

Tennessee Traffic 
History Law I Law 

Enforcement 

. 

Tennessee 
Geography 

Basic Basic Philosophy 
Math. . Hath of' Law 

.- I Enf'orcement 

-
L unc h 

Special Spelling I 
Weapons and 
Demonstratio ~ Grammar 

Photography Photography Exam 

I ._--- Di nner 
,,, •• _. t"'j' ___ ... __ ....... -.---•• - ..... - .. -.----------.,-..... ----

I :C;,:E 0 

~rQf~,s'-.. 
sion ., 
The fu-
tUI?e ... ar 
L.Ee 

Career 
Develop 

ment 

Special 
Problems 

GraduB 
tion 

Free 

" 

time 
-

7:00 

8:10 

15 

, TENNESSEE L!'\~.l ENFORC.3J ;\ENTAC I\D~i"I;y 

ADVANCED SC:!:BNTIFIC INVESTIGATT.'·'N SCB:)0L 

December. 15.- 19, 1969 

rl'.,..~i"-1,, cr S~herhll A 

16 17 1.8 
Thursday 

Monday I Tuesday Wednesday 

Breakfast 

Introductior Film 
ano Aims A. T. and F. Open Open 

\' 
I 

_~'~o ~ 
Latent Crime Scene Introduction 

9:10 Investigation 
Fingerprints and to. F.B.I. 

16:00 

- I 
I 

10:10 i 
I 

: 11:00 I 
I 
I--
I 

, 

I 

11:10 

l:~ :00 

12:00 

l~lQ 

2~:OO I 

I 

2:10 

;.:00 

3:10 

4:00 

Note 
Taking 

Crime 
Scene 
Searches 

-' 

. , 

_0 __ .. __ . ~ 
.~ 

Collection 
apd 

Preservation 

Vhain of 
Evidence 

Crime Scene 
Sketching 

-

.... _.-

Principles 
of 
Photography 

Evidence 
Photography 

Lunch 

Plaster 
Casting 'and 
Shoe Print 
and Tire 
Examination 

Laboratory 
Toxicology 
Examination 
St:rology 
Examine ti on 
Soils 
and M~nerals 

. 

: 

I ISpectro-
graphic 
Analysis 
Document 

I Examine tioD . 

I 
Hairs and 
Fibers 
Fire:ar.ms 
and Tool 
!1arks and 

~ Numbera 
Res tora 'I;ion 

. 

24 

19 
Friday 

-

.Open 

Forensic 
Patho10g 
and 
~utopsy 
Procedu:-, E 

--~ 
Gradua". 
tion 

Staf;,' 

o 

P 

E 

N 

O~~6~ I 
5:00 I : \' __ ----~I---------_---~-------------~-1---------·----------·-·--------~--------~ 

~.~:oo 
Dinnor 

~-------------.-~ --.,.-.-----. ---------_. 






