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AT TITUDES AND %?TITUDE CHANGES
LI )

LAW ENFORCE¥ENT OFFICERS
Chapter I

Introduction

Much concern is evidenced today concerniﬁg the manner
in which professional law enforcement'officers conduct them-~
selves in the performance of their duties. Professionél per-
sonnel and the general public have recognized the need for
and extended support to training and educational programs
designed ﬁoh"upgrade" and improve the skills performaﬁce
level of the nation's law enforcement officers. .

Although there is an abundance of evidence that‘Behavibr
is greatly affected by the attitude structure of the behaves,

little attention has been rendered to the attitude influence

on the behavior of the professional in law enforcement. More-

‘over, t@ere is little published research concerning the

measurement of attitudes of law enforcement versonnel. The

degree to which attitudes of law enforcement personnel under-

go alteratipn as a function of 'skills improvementrtype train-

ing seems virtually unexplored. If'attitudes do in fact

A oy At

influence behavior to the“gggreevthatwigyindiwaﬁ@d'by_ ,
some writers, then it would appear that some knowledze of
the attitudes of law enforcement officers, and information
concerning the degree and direction of change would be of
value in prediction and controlling behavior of these personnel.
To state that scientific reéearch has neglected to study
the police or the police institution becomes a satirical
undevstatemen%. Niederhoffer (1967) in tbe investigation of
the écanty literature concerning the police found_that from

1940 to 1965 "only six articleslremotely'concernéd with the

police were published in the American Journal of Sociology

and the American Sociological Review, the two major socio-

logical journals" (p. lt). An investigation of Psychological

Abstracts revealed similar inadequacy of relevant scientific’

data concerning the police. ©No specific examples of reseerch

R o e g pieTeS - P

iﬁvbljihg the attitudes of the.pélicé could be diécoveféd in
the scientific research litefature. From the period beginning
appféximately with 1965, the police system became a populsr
éubject~for'the non—sciéntific,literaturé most commonly
fbﬁnéAin-the weékl& néws magazines. Much of the nonscientific
iiééfatﬁrebhaé f;éused on thewfélationéhipvﬁetween the
dommuﬁgty and the police. Mention of attitudes, even in the

i o A et RS A 83 L,

non-scientific literature, has been confined primarily to the

T

attitude of the community toward the law enforcewment system.

vy



Niederhoffer (1967), Skolnick(196%), and Westley(1951)

LN

offered similar reasons for the lack of scientific research

in the area’of law enforcement. All three authors indicated
that the police built a resistance to the study of themseives.
Matarazzo (196l) theorized that a deep sense of loyalty which
develops in the polioe system creetes an antipathy to psycho-
logistskand,sociologists who attempt to study the police. |
Westley (1951) stated that the antipathy to écientific
‘nesearcn“ty—the police was caused by the "secret society"
atmosphere which has prevailed in the law enforcement institu-
tions. Skolnick (19657 prefered the term "seclusion" rather
than "secret society".to characterize the police resistance
to scientific study. In spite of the semantic differences
found among writers, akl~writere ind{oated a rather general
attitude among the police‘which‘has orevented. the massive
accumilation of felevant knowledée”con;efning the police.
~There has been»l%mited probing in the area of the law

enforcement institution which offered a sketchy profile of

. e e

the attitudinal structure of the "average" policeman.

Niederfoffer (1967), Skolnick (1966), and Westley (1951).

constitute the major writers in the vresentation of the
attitudinal profile of the "average"fboliceman. L
Westley (1951) in a study of‘é'sméll?midWestern‘police‘

department  found that the average policeman is drawn from

Lt

8 1arée,‘workin@-class Tamily, in which Job security beceme
a major motivetionsl factor for becoming a voliceman.
Niederhoffer (1967) described a study of the New York
Police Department in which Security was given by sixty ver
cent of the policemen surveyed ss their"principal motivation"
for joining the force. Other lesser motivational factors.
~discovered by Niederhoffer (1967) included publio services,
adventure, femily tradition, and the appeal of thie uniform
and the authority it connoted. Both NiederHoffer (1967)
and Westley (1951) indicated that the attitude of security
preveiled in the police institution. The existence of the
strong attitude “of employment security was strengthened by
the report of Niederhoffer (1967) that occnpational mobility
was limited in the police system. Accordiné to Niederhoffer
(1967), the attitude of employment'seéurity-appearedtto
foster an anti—edueation attitude among the old members of
the force who lacked formal education. Niederhoffer(l967)'1
concluded that most policemen saw little advantage in |
attendence of special law enforcement schools or acadenieso
Niederhoffer (1967), Skolnick (1966), snd Westley (1951)
eech demonstrated that the predominént political attitude
of the volice was of a conservative nature. Skolnick (1966),
in a study of a police department in‘California, found thet

the "Goldwater" type of conservatism was the most dominant
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political at% Other auxillary*éfﬁitudes

itude_pf the police
which appear on the right politically have beeh noted by
other writers. Niederhoffer (1967) theorized that police~
men considered the court system the most uncooperative'm :
agency, and perticulary felt that the recent Supreme Court
decisions had shackled the police‘in their duty and
auﬁhofity;J

Westly (1951) characterized the police as

‘having an attitude that .the public should respect police..

authority or the police should "get tough! The apparent

intolerance and harsh brestment of sex offenders, sas

described by Westley (1951), further supported the basic

assumption ‘that the conservative attitude prevailed among

the police. Skolnick (1966) reperted that a negative

attitude toward Negroes by tﬂe police was a norm further

strengthening the argument of the prevalence of polltlcal

JREAUI S E U

conservatism among policemen.

.- An adequate case was also presented to show that the

"average" policeman is cynical or negativistic to many aspects

of 1iRe both on and off the job. As an eyplanatlon for

the negat1v1stlc attitude prevalent among policemen, Westley

(1951) and Banton (196l)

stated thet‘the policeman was

_constantly exposed to the negative elements of society.

et © et gk o i

The - pollceman was feced w1th & eoc1ety that was crooked

weak, or unscrupulous, The publlc~theu the policeman faced
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was hostile and unaporecistive which caused the ooliceman to

withdraw into the only systewm which he 7e1ieved wculd accepb. -

" him: His own police force. In a -study by Niederhoffer (1967)

of the cynicism of the New York Police Department, the writer
feur;d that the police held a moderate to highly cynical
attitude on mest_gf the twenty areas measured by the study.
Westley (1951) supported Niederhoffer{s (1967) view that the
police exhibited a.cynical attitude with his findings that

seventy-five “per cent of a amall midwestern police force

did_not.weﬁt their sons *to becometpolicemen.

Niederhoffer (1967) report2d a study conducted by

John McNamara in the New York Police Department in which"

the F scale was used to assess authoritsrianism ‘among a

Ci e o

sample of pollce candldates. The results of- the study
indiceted that police candidates were in aeneral no higher»
in authorltarlanlsm than the rest of tne wo~k1nv class.
Niederhoffer (1967) cormented, however; that the-pplice
sjstem pleced the most authoritarian pelicemen ie the area

| ﬁhere'they had the most opportunity to demonstrate author-

P . S e B
N 3 o 2.
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jtarianism.

There are uﬁreeQLged eonf}igting arguments as to whether

EERCNEPEEE

the police system or the personality of those who enter the

police profeseion"is the most gmpeftant determinant of

police attitudes. Rapaport (1949) presented the’caee for .

*****
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the personality theorist when he stated

- this adjustment as a partolman may have been, in
many cases, an effort of sublimation or choice
of a mode of life where-their restlessness—or——
aggression found a socially acceptable form of
expression (p. 28),. :

Niederhoffer (1967) preferred to believe that "it is <the
police system, not the personality of the candidate, that
is the more powerful determinant of behavior-and ideclogy"
(p. 160).

Whereas only limited research has been undertaken in

the area of police and law enforcement, thefe has been an
extensive investigation of ‘the concept of attitude, The

historical-béginﬁing of the concept of attitude was traced

by Allport (193%) to three sources: (1) the Lange findings

in 1888 .in the .area.of experimebtal~psychologY§ (2)‘the 
psychoanalitic emphases.on the unconscious aspects.of
attitudes, énd the sarliv bsychélogical‘emphases on indi&idual
differences; and (3) the spciolégiaal—theories recognizing

the relationship of,attitﬁdes to societal and cultural .
influence. All three sources which Allport suggeéted oécurred
at approximately the period between 1880 to i?OO.; It was

not until 1918 when_Thomas and Znaniecki published The '

Pelish Peasant ig Europe and America that the concept of
lattitude became a prominent factor in‘séciai'péychélogicald"
research. Thomas and Zraniecki (1918) produced the theoret-

ical position that sociél psychology is.primarilchoncernéd |

A R A
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attitude "the most distinctive and indispensable concept in
contemporary social psychology" (p.789).  The concept of

attitude became important in the area of personglity theory

~with the publication of Fromm's (1941) Escape from Freedom

and Adorno's, et al., (1950) The Authoritarisn Personality.

Between 1900 and the present, the concept of attitude
has been subject for extensive research and theory formula-
tion. Jones and Gerard (1967)‘stated "the attitude concept

has had a thorough examination; it has been defined and

redefined, quarrelled over and debated” (p, 162). -Rokeach
(1968) stated, with a pessimiétic note, that "despite the

central position of attitudes in social psychology‘and

personality; the conceﬁt has been plaqued with ambiguity"
(p. 110). - | | | .
- Rokeach,(l9685'ccnsidered’the definitional problem
~concerning the comncept of attitude-to.be..a major pfoblém-
in attempting‘to gfésp the éoncept. -He believed thaﬁ the‘
oo A task of understanding how each definition of the~concépt

i . :
! S was similar to or different from one another was extremely

difficult. . e e L
i Three_og §he'most-pr011fic writers in the area of
attiﬁudes 6ffered differing definitions for the concept:

1#'.', Krech aha Crutchfield (1948) defined an éttitﬁde,as

with.%he‘study of social attitudes. By 1935, Allport termed

e



_area ‘ol d;sagreement was the degree of organization of

: 1968’ P 302) b, . .m~” ' . B s g e et ~ R A ' SRR

"... an enduring organization of motivational, emotional,
perceptual, and cognitive processes with respect to some

aspect of the individual's worlg" (pv 152). Sherif and

Sherif (1969) defined attitude as

«+.the individual's set of categories for eval-
uating a domain of social stimuli which he has
establishé&d as he learns about that domain and
which relate him to bubsets within the domain
with varying degrees of positive and negatlve

affect (p. 336-337).

Allport (1935) offered the definition that ——...
« an attitude is a mental and neural state of
readiness,organized through experiencé and

exerting a dlrectlve or dynamic influence upon

the individual's responsSe to all objects and

situations to Wthh 1t is related (p. 801).

McGuire (1968) used Allpvrt's (1935) definition of
an attitude to indicate five areas of‘disagreement among
deflnltlons of’ the concept Girst, deflnltlons dlsagreed—-
as to the psychologlcal locallty of attltudes. Second,

definitions dlsagreed whether an attltude should be de—

flned as a response or as readlness to respond. A thlrd

ety s

~attitudes. The fourth area of disagreement concerned the- =~

extnnt to which attitudes are 1earned The -fifth area con-

'cerned the extent to which attltuaes play a "directive-

knowledqe or a dynamlc-motlvatlonal functwon" (McGuire,

Ee

The deflnitlonal dllemma has caused cwo crltlcs (bOOb

19&7 and Blumer, 1955) to supoest that the concept of

L “wm

attitude be discarded}’ However, Cheln (19&8) apgued that

at Suake is not the- deflnlulon of a word,. buu the deflnlulon

B
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~situations or attltudes toward objects existed.

10

of evwhole’area of vsychological inguiry" (p. 137). Katz
and Stotland (1959) argued that rather thsn doing awaey with. -
the concept of attitude a more flexible concept was needed.

Rokeach (1968), in a definitive work in the area of -
attitudes, offered a flexible and composite definition of an-
attitude. He stated that "an attitude is a relatively en-
during organization of beliefs around an object or situation
predisposing one to respond in some preferential manner'
(p. 112). In an anslysis of the definition, Rokeach further
suggested that by "reletively enduring" he meant that a high
test-retest reliability would be a minimum requirement. In
describing the "organization of beliefs" facet of the defini-
tion of aniattitude; he demonstrated that an attitude had
three organizetional compcnents:

a cognitiVe component, because 1t represents a

person's knowledge,...; an affective component,

because under suitable conditions the belief is

capable of arousing affect, ...; and a behavioral

component, because the belief, being a response

predisposition of varylng thresholg, must lead to
some action when it is suitatly activated (p. 113-

114). :

Rokeach (1968) theorized that attitudes_inccrporate
beliefls but.not all beliefs are a part of attitudeé:fiThe
ﬁefinitional ohraee orwanlzed around an obJect or situation®
was offered by Rokeach (1968) to become & middle ground be~

tween the theorists who argued that only attltudes oward

Rokeach (1963;

v;il
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bel1eved the theoretlcal argument to he orlmarllf semantlc,

and that attltudvs toward objects and 81tuatlons existed

’ 1t
simultaneously. the phrase "preferential response meant

to Rokeach (1968) that the dlmen81ons of like- dlSllke and

goodness-bauness were 1nherent in attltuaes. Accordlng o
Rokeach (1968) each attltude had the characterlstlc of
evaluatlon and subsequently led to behav1or of some type.
Rokeach (1968) proposed that attltudes be dlstlngulshed
from other related concepts. A "bellef system" was the
troadest system.proposed oy Rokeach (1968). "A belief system
represerits the total universe of a oersonis beliefs about
the physical world, the social womld,‘and the self“l(Rokeach,
1968, p. 123). An attitude was conceived of as a subsystem.
ol a"belief system An 1deology was deflned as an organiza- -
t10n of bellefs and attltudes, usually rellglous, political,

or phllosophlcal 1n nauure. ~A value was theorlzed to be an

abstract 1deal located w1th1n one's bellef system whlch

~—~,-—-‘

determines how one ought or ought not to behave. A value

system was the mental collection oft verious. gbstract 1deals.

"An opinion was defined by Rokeach (1968) as @’ "verbal ex-

-pression of some belief, attitude or value™ (p. 125).

.. A further point of disagreement concerning the concept
‘of~attitudelhas-been the functionszoffan attitude. In the
1930's and 1940's, with the writings of Freud (1930), Lasswell

(1930), Fromm (1941), Maslow (1943), and Adorno, et al.’(lQSO),

attitudes .were proposed to have had irrational; ego-defensive
Tunctions. Recently, theorists such as Katz (1954), Smith,
Bruner, and White (1956), and Rokeach (1960) have emphasized
the position functions of'attitudes. Rokeach (1963) stated

an‘attitude can be likened to a miniature theory b

in science, having similar functions and similar

virtues and vices. An attitude, like a theory,

is a frame of reference, saves time because it

provides us a basis for induction and deduction,

organizes knowledpe, has 1mp11catlons of the real

world, and changes in the face of new evidence
(p.. 131)

Even with the lack of conceptual consistency among
theorists studying attitudes, teginning with World War II,
attitude measurement proceded at a rapid pace. Attit sude .
measurement has.;epresented an important part of the scientificf
history of attitudes, if forﬂdovother reason than the enormous
yolume of measufement.which has occurfedf ‘The attitude mea-~
surement research‘not only revealed 1mportant conceptual
theoretlcal cons1deratlons but also alded 1n understandlng
the area of a*tltude change.

Kiesler, Collins, and Miller (1969) in reviewing attitude

measurement techniques stated that "whatever the definition

or theory, the most common measure of attitude is a pencil

and paper instrument” (p. 9). Cook and Selltiz (196l) offered

five general categories of attitude measures: (1) attitude

measures in which conclusions are drawn from self-report ¥
devices, (2) attitude measures in which conclusions are drawn

En
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from the observation of behavior in a natural Setping,
(3) attitude measures in which conclusions are drawn
from the individual's interpretation of partially structured
stimili, (l3) attitude measures in which conclusions are
drawn from performance oh "objective" tasks, and (S)'thitude
measures in which_conclusions'are drawﬁ bj measuring physio~-
logicalkreaétions_of a subject to attitudinal-objécts or
symbols. | _

Allport and Hartman (1925) developed‘fhe first self-reporﬁ
. measureﬁent deviée to assess attitudes. In 1929, Thurstone‘ |
developed a technique of attitude measurement in which attitide
' statements were scaled along an attituae sontinuum. . The ,
‘Thhrstone technique was a major break-through in attitude
measurement. It was Likert (1929)‘who improved on the
Thurstone technique so that sumﬁated ratings could be scored
on a seven point aéree-disagreé scale. Each item in the o
Likert technique was posed in statement form and a subject
~makked his agréement or disagreement on a continuﬁm. The

Likert~-type technique has.been the most frequent form of

self-preport measurement of attitudes. Guttman (1950) developad

a self-report measurement technique based upon the "successive
hurdles" theory in tgsting. In the Guttman technique, the -
more questions a subject answered the stronger the degree of

a certain attitude.

ERAREI
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Osgood et al. (1957) developed a self-peport technique

which was not dependent upon'opinion'statements., The

technique,named the semantic differential tedhpique, measures.

a8 subject's evaluation of an attitudinal object in terms

of binolar adjectives. A series of bipolar‘édjectives, such
as hot-cold, fair-unfair, valuable-worthless, are separated
by seveéh intervals, A suﬁjécéfswaegréeﬁgf'éVélqé%idn"of'ﬁn‘
attitudinal oBject is determined by assigning a point valug-
to’each 6f the seven intervals and calulating a subjectts
total points.

Little research has been done uéing the technique of
observing overt hehavior. Jeopardizing scientific method-« ‘
was .- the major reason reported for not using tée observing
overt‘behaviorvtechnique. The interpretation of partially
stfuctured stimuli has been criticized for the same reaéon§
presented’iﬁ‘the”téchnique of observing overt hehavior.
Both techniéueé~have beeﬁ compared to the use of projecfive
techniéues common in ﬁérsbnalityvassessment. -

The tgchnique of performance omu objective tesﬁs haé
had relabively.substantial use.- In_vafious studies, the‘
fechnique aséumed‘that a subject's attitude, especially

if it was extreme, became apparent when working on an

iobjective'test which involved an attitudinal object or

symbol,
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.“Varibus physiological reactions, such as galvanic
skin response (GSR), vascular constriction in the finger,
and oupil dilation, have been correlated (Raskin and
Campbell, 1955; Westie and De Fleur, 1959; and Hess, 1965)
to pencil and paper measures of attitudes and to expoéure
to attitudinai'objects or éymbols.

Kiesler, Collins ané Miller (1969) statéd thatbin—
spite of the "historical and theo;éﬁical pressure in the
direction of a hehaviorally defined attitude, attitudes
are almost un;yefsally measured by penéil-apd péper.or
verbal report techniques" (p. 22). The authors believed
that social scientisté; while measuring by pencil and paper,
geherally retained a thepry which specifiéd behavior |
implications for attitudes. ‘i”'“"*?*

There has been evidence which demonstrated an in-

- consistent relatioﬁship between attitudes and behaviors.

The most.often cited examplés of research vhich indicated '
_attitude-behavior inconsistency are LarPiere's (193L) re-
search with'a,Chineée couple who were discriminatéd against
by restaurant owners, and Nﬁvard's (1952) research on race
relationshipscin a coal mine operatidn.. Evidence of
consistency between attitudes and behavior has been dfawn -
'largely from¥validation oi“attitude sca1es° jMost’pro-

mirent among researchers who used the validation method to

. o C 3 y.oo
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demonstrate consistency have been Hovland (1961) and
De Fleur and Westie (1958). 1n discussion™whether
inconsistency or sonsistency between attitudes and . be-
havior exist, Xiesler, Collins and Miller (1969) stated
... most of the evidence falls between-suggesting that
it is possible to predict behavior from attitudes but
w1thout a greab deal of precision" (p. 27). Further
elaboratlng, Kiesler, Collins and Miller (19o9) proposed’
that
«++ Our notions that a partlcular" attitude
correlates with a "particular" behavior may be
incorrect, not because of a general failure of
attitudes to have any relationship to beha vior,
‘but because-our intultive notions about which’ e
attitudinal factors are correlated w1th-whlch
- behavioral factors are incorrect (p. 36).

Festlnger (196l) directed "esearchers and theorgégticians ,

to the problem of relatlnﬁ attltude change to behav1or chang61

. In g Search of the 1litersature by Festlnger (l9éu), he was

‘able to find only three resparch sources that directly

focused thelr attention on the relationship between
attitude change and behavior change. The three studles

(Maccoby, et &l., 1955; Fleishman, Harpis and Burtt, 1955;

and Janis and Feshbach, 1953) reborted a slightly nemativs

relationship between attitude change snd behavior change.
* Prior to and since Festinger's (196l) statewent, k

theories of attitude'change have been pfoposad and tested,




| | | hav i . theore-
Most of the theorieS‘aoneared to -have acceoted the

. ‘
:

change and behavior change. t
into
The theorles of attitude change can be grouped 1

i - ~-Response
hav1oristic theories, including_the.otlmulus.R ponse

- 3,

R tause of -
' theory in actualitv a Consistency theoryf,'a-but beca v
3

the extensive usege, grouped in a category of 1ts own;‘

(5) the Social Judgement theory" and (6) the Functionzlthat

theories, Kiesler, Collins and Miller (1969) reporte

the Dissonance theory has undergone the most‘thorough @ |

scientific analysis, but that the Social Judgement theory

had - géined considerable attention in .recent years. e
Csmpbell (1961) felt that the cognitive and be- |

jhevioristic theories of attitude change were Very gimilar,

with the exception that semantic.differences existed between

simila
the two theories. Since the theories have employed

characteristics,

“will be offered. L e e

i les based
Most of the behavioristic theories have been ba

ing theories
'*on*generalizations acquired from the learning v

. Doob
and supnorted by research’ in animal 1aboratories

(1947) proposed & theory in which obJective stimulus -

L e 8

eorises
an examination of the behav1oristic th

e

(1960) stated,

~idea of consistency.
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-attitude learning codes were theorized to develop according

to the usual laws of learning. The attitude was conceptF

ualized as heing conditioned to a variety of objectively

different stimuli. Attitude change_occurred parallel to

the laws ofkclassical and instrumental conditioning.

Attitudes tended to persist until they underwent a new

learning experience. Hovland, Janis, and Kelly (1953)

dominated research on attitude change during the 1950's

but they never fully explained the behavioristic theory

which they expohnded. Weiss (1962) explained that in

attitude measurement devices opinion statements had the
characteristics of both a stimulus and a reinforcer. =
Bem (1965) argued according to Skinnerian behaviorism
that an individual .depended on cues fromvthe environment

to tell him what his attitude would be.

The cornsistency theories»have assum=d that, as Zajone

e

<+« the concept of consistency underscores and
presumes human rationality. It holds that be-~
havior and attitudes. are not only consistent
to objective observers, but that individuals

. try to apnear consistent to themselves (p. 280).

- Heider (194);) has been .considered the originator of the

Hewder's (194))) balance theory stated

that attitude change was caused when an 1nd1v1dual ‘was in

an uvnbalanced, unstable state, and change was produced to

g
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securé balence.
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Cartwright and Harary (1956) attempted

to quantify balence and apply it to groups. Abelson and

Rosenberg (1958) simplified the basic Heider model.

(196L), Osgood

(1960), and Newcomb (1961) each attempted

a theorectical %¥ariastion of the original Heider model.

Festinger (1957) developed the dissonance theory

which was a type of consistency theory.

theory became

vl -
The dissonance

so wide a topic of debate and tﬁeorizing.

that it overshadowed the original consistency sheories.

Feather

Festinger (1957-) explored the relation of cognitive eleménts

and the elements inconsistency with one another.

elements are defined as bits of knowledge, or opinions or

beliefs aboﬁt oneself,

surrounding in the environment" (Kiesler, Collins and

‘Miller, 1969, p. 191).
that the term belief was

In the dissonance theory it appeared

synonymous wWith the ‘term attitudo.

The basic premise of the dissonance theory was that when

a person experienced dissonance in his beliefs or attitudes

"Cognitive

(] - .
about one s behavior, and about one's

a state of psychological tension was created which motivated

the person to.reduce the dissonance and achieve consonance.

'_ The person experiencing dissonance was not only experted

to reduce dissonance but also to avoid situstions and

information that tended to increase the dissonance. Festin

(1957) formed & formula which included a statement that

T ledl e iy g MG TR 0 PG
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weicht and mavnltude cf dlssonance affected the 1nd1v1dual's
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‘concerh w1th overcomlng dissonance. Brehm and Cohen (1962)

and Aronson (1968) ‘have attempted to refine the original

Festinger theory of cognitive dissonance.

Sherif and Hovland (1961) developed the social judge-

ment theory. The basic premise of the social judgement

theory was that the Judgement pr1n01ple was the ma jor

factor in understanding attitude organlzatlon and change.

An individual's attitude changed after he has evaluated =

persuas;ve communication and found the communication to

be compatible ‘whth -his own position. Shepit (1965, theow

rized that three areas'composed one's gttitude judgementm

continuum: (1) latitude of acceptance, (2) latitude of

rejection, and (3) latitude of nonACGM*itment;

 The lat~

tude of acceptance meant that the attitude was compatible

w1th one's own judgemental position. 'The latitude of

non-accentance meant that the att:‘uln.u%c= was 4incompatible

With one's position. The latltude of non- commltment was

2 neutral zone which might have been tdlerable or intol-

erable W1th one's Judgementallposition. Attitudes changed

.when the persuasive communication fell within one's

latitude of acceptance. . Sherif (1965) proposedvthat one's

latitude of acceptance could be broadened by exposing one

to persuasive communication in modest amounts.

Kieslenr,

O SIS S PP -
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Colliné and Miller (1969), commenting on the Sherif theory,
stated that "the data on attitude change do. seem to
largely support the predictions of the theory! (p. 299)
Functional theories of attitude and attitude change
have atressed thé phenomenological approach. The func-
tional theorists have attempted to define and study the
relationship between attitudes and othervaspecps of human -
behavior. Katz (1960) has argued that knowledge of the

functions‘of attitudes have aided in understanding how

attitudés are changed. Katz (1960) summated his function-

al aﬁnroach with the statement that
this functibn recognizes the fact that péonle
strive to maximize the rewards in their exter-
nal environment and to minimize the penalties.
T he child develpps favorable attitudes toward the
‘objects in his world which are associated with
the satisfaction of his needs and unfavorable
attitudes to.objects which thwart or punish him |
(pol?l)_ow : : . - 2
Smith, Bruner, and White (1956) have offered similar -
theoretical justificationms in support of the functional
approach.
. In a dispussion.ofra overview of the various theQries,
of attitude change, Kiesler, Collins and Miller (1969).
critized that ”it’is‘probably'thé case that too few
.experiments have been designed specifically to test con-
Tfliciing predictions made by different theories" (p. 343).
Kiesler, Collins and Miller (1969) felt that most

22
theorists dealt with attitude change rather than attitude
formation. It was noted by several‘write£s thét the theo~
ries of attitude and attitude céhange are relatively new
and untested. Much more experimentation and research was
recommended in the entire field of attitude and attitude
change.

Belasco and Trice (1969) recently notea that little
research has attempted to accurately assess change as a
result of training and thera?y. The authors reported a
study in which a pretest and posttest administration of
a questionaire attempted to measure change in the areas
of knowledge, attitﬁde, and action. Between p%etesting~
and posttesting, subjeéts were required to participate in
a training program which consisted of two houré*per day of
lecture-~discussion, for a six weeks period. The authors
éttempted to evaluate the proéess of’ evaluating change.

Initially, Belasco aﬁd Trice (1969) .found thét "the
very process of administering the questionaires contam~
inates the braining outcomes we seek to measure".(p. 1.2 .
Using an elaborate statistical evaluation pfocedure known -
as the Solpmon FourwWay Design; the authors found the

following conclusions: (1) changes associated with train-

ing were small, (2) %raining served many unintended

ceremonial {functions, (3) pretesting opensed up subjects B

and made them more receptive to training material, %



23

(L) testing was found to be an important change sgent

regardless of actual training, and (5) change as a result

of training could be increased by matching subjects between

their vredispositions and the demands of training. Change

was statistically significant in the area of knowledge,

but not in the areas of attitude and action. - Testing, wisth-

out %raining,.seemed to increase changes in the areas of
attitude and acfion. Subjects with high authoritarianism
were changed favorably'after training, bub subjectskwith
low authoritarianism were changed favorably after testing.
In summary, there has been little scientific research
dealing with law enforcement. Most of the research hésf“
centered on the negative aspects»of police attitudes.
Niederhoffer (1967), Skolnick (1966), and Westley (1951),
; the majof writers on thé subject of poliice attitudes‘ '
presented an attitudinal ﬁrdfile which shows the "average"

policeman to be conservative and negativistic to many of

the aspects of law enforcement.

There has been an abundance of literature and research
~dealing with the topic of attitudes. Most of the literature
-is recent and is concerned primarily with theory formulation.

One basic problem in attitudinal research appears to be the

problem of adequstely defining an attitude. Most attitude

ES

theorisus éppear‘to belleve that sttitudes affect behavior. .

2l
How much;.hOW, and why attitudes affect behavior is still
a theoretical debate. Belasco and Trice (1969) noted that
little research has been attempted to determine if. attitudes

change as a result of training or therapy.

i bt e B A



25

Chapter II

Procedure

This research was intended to accomplish the following

general purposes:

1.

#

To generate information cencerning. certain specific
attitudes of law enforcement officers of differing
levels of experience and t;aining, drawn from diff-
ering population areas and'organizétional structures.
To determine whethef or not these attitudes underg
change duriné peniods of instruction of varying
kinds designed to improve law enforcement skilis

of the personnel, and to estimate the direction

and degree.of these attitude changes within and

between the different groups.

'This study, in keeping witn the‘professed'aim of the
National Institute of Law Enforcement and.Criminal Justics,
brought together elements of the aeademic community and the
law enforoement profeesien. The physical site of the stﬂdy
was.the Tenncssee Law Enforcement Training Academy, a state
inetitution for training state, county, municipal}and |
metropolitan enforcement offieere. The objective of the
academy is servics o gdvernment through providing police .

science and administration programs.for officers at all

B
i
!
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levels of reeponsiblity; to up-date individuels who attend
these training programs, and increase their capacity to
better serve their aepartment and the citizens of their
department and the citizens of their communities. The
a&ademy offers a total of fifty-one weeks per year of

training, with twenty-one separate courses of instruction

inoperational, technical, manggerial, and supervision fields.

The subjects for this study were drawn from the law enforce-
ment officers enrolled in regular courses of study at the

Temmessee Law Enforcement Training Academy,

THE SAMPLE , i

- Four regularly scheduled schools at the Tennessee Law

. Enforcement Training Academy were~seiected.60r this study.

Descriptive data for each class is presented beiow:

Table 1

First Basic Police School

N=L9
‘Ex.orience X=

Age =

Marital Status

Geographic

i

BEducation X

2 years .2 months R= C - 8 years 3 months

30.12 years R= 21 years - 50 years

M:rried 37
Single 12

Urbsn = 22
Rural 27

11.875 years R= 8 years - 16 years
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Table 2
Basic Trooper Course
N=51
Experience X= 13,549 months R=0- é yeafs 6 months
Age = 25,252 years ~ R= 21-31 yeers
Marital Stauts Married 38 '
, | Single 13 o
Education . X= 12.156 S R= 12f;5 years
Table 3

Advanced Beientific Investigation School

vt . % 5y s e St Lty

N=13 .
Experience ¥= 8 years 1 mon'th ' R= Smonths-18 years
Age , X¥= 32.846 years - R= 22-}48 years
Marital Status  Married 11

' Single 2
Geographic -Urban 6

' Rural 7 - .

Education X= 12.461 yeors : .~ R= 12 - 15 months

Ww\ .',"A’ .
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Table L

Second Basicec Police School

N= L7
Experience . X= |l wears 1 month R= 2 months-
13 years 5 months
Age , X= 35.52 years R= 22~ 5l years
Marital Status Married Ll | '
: Single 2

Geographic Rural 33

- Urban 14
Educabion ¥= 11.375 years = 9 years- 1l years

TNSTRUMENTS

The Dogmatism Scale: This scale was developed in the early
1950's but did not appear until Milton Rokeach published

The Open and Closed Mind (1960). According to Rokeach,

"... the primary purvose of the scale is to measﬁre

£

individual differences in opecnness or closedness - of

beiief system ... is conceived to represent all the

beliefs, sets, expectancies, or hyﬁotheses, conscious or

unconscious, that = person at a given time accepts as true
~ of the world he lives in." A person's belief system is

Judged to be open or closed to the extent to which the




person can "t.. receive; eva1uate and aet on relevant
information received from the osutside on its own intrinsig~
'merits,~unemcﬁmbered by irrelevant factors in the situation
arisiﬁg from within the‘person or form the outside." For
exedple, "A closed way of thinking could be associated
wWith any ideolegy regradless of eontent,ab authoritarian
outloo; on life, and intolerance toward those with opposing
beliefs, and e sufferance of these with similar beliefs.”
In Rokeach's notion, an "open" system is characterized
by an opposite orientation. V

The Dogmatism sdale.wes constructed by designing
statements which cheracterized various dogmatic positioﬁ,
Through five editions, the total of eighty~- one Ltems
was reduced to the sixty-;ix items which make uplForm D
of the bogmatism Scale. The respondent has six alternatives
o ' | agree a 1ittle‘
agree on the whole
agree very much
disagree a lattle

disagree on the whole
disagree very much

for each item; ~

o B B o B o B o B

mln scoriné, responses are welghed from +3 (I agree very much)‘

to -3 ( I dlsaﬂree very much), and a constant of u is addtd
to the Welghted value, to produce-all p031t1ve scores from
1 to’7. The higher the score, the more dogmatlc,'more‘intein
erans, the more closed the belief system of the respondenth

Rokeach reports‘theﬂreliébility of Form D to be .91,
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The Social Attitudes Scale: This scale was developed by

Kerlinger (1963)»to measure attitudes on a dimension of
liberalism-conservatism. The scale consists of 26
Likert-type items selected by factor analysis of a much
1arger group of items. The two main factors are each g
combination of two complementaryifactors. Earlier social
attitude inetruments by Eysenck, Vetter, Lentz and others
and an additional 80 items were the initial pool of items.,
From this pool, Kerlinger selected LLO items through a
factor analytic procedure, and of these [0 items found
fourkcomplementary factors. The ﬁO items were them further
reduced to the best 13 liberal items and the best 13
conservative items to produce the scale in 1ts final form.,
The respondent is presented with 6 ch01ces, in a manner
31mllar to that of the Dogmatism Scale, and expresses

hls agreement or dlsagreement with the p081t10n of the item.
Response choices are weighted from #3 (agree very .strongly)
to -3 (dlsagree very strongly). ngher scores are»indicative

of 11beralism' lower scores of conservatism.  The aathor

reports spllt-half reliablity estimates of .78 for 11berallam

, items and ,79 for conservatism items.

The Law Enforcement Perception Questionaire

The LEPQ is not, in the usual sense, a scale of attitudes

or valuesol It has been:designed‘specifically for use in
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.this study hnd has as its primary purposes the assessment
of existing attitudes among law enforcement officers and
the measurement of change in those attitudes over periods
of time. The LEPQ consists of thirty items, which have

bee 4 i
n grouped into three areas of attitudes: Attitudes

. towar
’ d the law enforcement jobs; attltudes toward the value

of la
| W enforcement jobs: and attltudes toward people in

_law enforcement.

Items ;n‘the‘flrst category, attitudes toward the

job, a i
Job, are designed to assess the officer's feelings aboud

certain as .
Spects and characteristics of law énforcement

work. i i ' ' |
The items pertain to such considerations as ths o

the
danger, “the challenge, end the opportunlty to be

foun
d in law eriforcement.: . The items, for the most part,

are
so constructed as to create a basis of comparison
with j j i

oﬂnen Jobs (or Jobs in general) for the person re
spondi 13 i ' -
P nding. All items in category I are markéd by the

respondent on
) a scale of s4x choices, which forces

comovaris i ‘
» on of pesons in law enforcement work with "the

b 111 n e - 1]

The
second category, attltudes toward the value of th
e

.
o en

jobs
j ‘{ is composed of items which ‘are 1ntended to assess

2
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TV RSTIIIRR

32

the attltuae of the resoondent concerning the importance
of: law enforcement service and functlons. The items are
scored in the same manner. as these in Catecory I, and
pertain to such things as standards for low enforcement
jobs, raspect accorded officers, the.essentiality of law
enforcement service, the contribution to SOcietynby law
enforcement services, and other aspects of the .value of
law enforcement functions. |

Category III, attitudes toward.people in law enforce-

ment work, is composed of items which are designed to agBess

attitudes toward certain characteristics of pecsons in law

4

enforcement work. These items pertain to such things as

the intelligence, honesty, 1oyalty, maturity, prejudice

snd dedication of persons in law enforcement work, as.

perceived hy the respondent. The 1tems in category III are
marked by the respondent on 2a acale of three choices,

which forces comparison of persons in la

with "the average p>rson" or "persons in other occupational

growps.“' The respondent must choose betwwen "More," "Jush

As," or"Less " with regard to the characteristics 1isted.

e e B ek e

w enforcement worlit -

th
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Chapter III
Analysis,‘Summary and Conclusions

Analysis of the Data

Each of the schcols seledted for this study was administer-

ed the questionaire form combining the instruments discussed
in Chapter II (see Apvendix I). Pre-~ and Post- instruction
scores were obtained for two Basic Police ééhools and for

a Basic Trooper Training School. A'single set of scofes

was obtained for an Advanced Scientific Invéstigation School,
which was of only one week's duration. 4 syllabus of each

of these courses of instruction is presented in Appendix II.

il

Table 5
'Dogmatiém Scale: Pre-Instruction Means. and-Standard Deviations
- ~ X S
First Basic Police School . U 250.1 39.42
Basgic Trooper Training School ’ 2 6.1° 35.30
Advenced Scientific Investigation School 233.6 36.80
Second Basic Police School ; .258.! 41.50
Table 6

t Ratios between Pre-Instruction Means

Basic v Advanced .

Trooper Scientific Second Basic

- Training Investigation Police School

School School
Schools: , '
Pirst Basic
Police +532 ’ 1.37 o 850
Basic Trooper o : ‘
Training 1.052 1.379
Advanced Scientific ‘
" Investigation R . . 1.936

3

Tables 5 and 6 show the range of the Pre-instruction

-

" group means on the Dogmatiém Scale, and the t ratios between

these means. None of these mean differences were significant,
sunporting the notion that all of <the gfoups‘were'about
equally Dogmatic prior to instrucidon.

Table 7 -

Dogmatism Scale: Post-instruction Means and S.D.'s

m .

First Basic Police School 263.6 36.55
Basic Trooper Training School 267.5 33°9O
Advanced Scientific Investigation School -
- Second Basic Police School - 258.5 32.26
. .
Table 8

£ ratios between Post-instruction Meens

Schools: . ' Basic Trooper Second Bssic
: Training . Police

First Basic Police J166 L1197

-Basic Trooper Tralnlng .93&

Tables 7 and 8 present the Post instruction means on the
Dogmatism Scales and the t ratios between these means. None
of these mean differences were significant, and in fact the
differencss between the three groups for whom Post-ingtruction
measures were obtalned were much smaller than the Pre-
instruction ﬁeans.‘

| Table 9

Mean leferences and t ratlos between Pre- and Post- instwuction
Dogmatism Scale Measures

: . ‘ Instruction Means
Schools: oo '

. Pre—' Post- t
First Basic Police 250.0 263.6 1.489

- Basic Trpoper Training ™ . 2h6.1 . 267.5 2.899%

Advanced Scientific investlgatlon 233.6 - - -
Second Basic Police 258,10 o 258.5 - L0121

# Significant at .05 level i
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Teble 9 shows the mesn differences ang t ratios betwee:
pre- and post—ﬁinstructiqn measures for the two Basic Police
Schools and the Basic Trooper Training School. A significant
increase in the mean score of the Basic Trooper Training
School wss found, while the group means for the two Bagic
Police Schools did not chanée signi;icantiy.'

Tabie 10

Liberalism~Conservatism: Pre-instruction means and S.D.'s

Schools: X S
FPirst Basic Police ' 105.10 12.86
Basic Troopmer Training , 971 1..20
Advanced Scientific Investigation 91.1 20.18
Second Basic Police : 105.88 ~ 8.45

Table 11

t ratios between pre-instruction Liberalism-Conser¥stism Means
- ) Basic Troop- Advanced Second, Basic
Schoolsy er Training Secientific Police

First Basic . ' . S )
Police . T J2.7h9n 2.321% 03U3

Basic Trooper . : ) L
Training : 1,01}_'_ . 3.2861;7.-'.

Advanced Scientifiec
Investigation ' 2.0.59%

- #3ignificant at .05 level
*¥®Significant at .0l level

Tablew 10 and 11 show the Liberalism-Conservatism pre-
‘iﬁstruction means and fhé‘E ratios between these méans. The
data reveal that thepe: were several significant differerices

between groups with respeet to this facbbr. Both of the

Y g

i
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Basie>Police Schools aéhievcd & mosn scorc that was
significantly higher than either of the means of the other’
two Schools. 4g yas the case with the Dogmagism Scale
means, thgse differences lessened on the Post-instruction
measure, and the groups showed no significant change over

a veriod of instruction, as shown in Tables 12, 13 and .

Table 12
Liberalism-Conservatism Pos t-instruation means snd S.D,
X S

First Basic Police School 101,.9 .27
Basic Trooper Training School o 97.0 9.80
Sedond Basic Police School o1 8,42

| Table 13 .

3 . -

£t retios between Post-intruction Liberalism-Conservatism msans
Schools: ‘ ' : Basic Trooper ' Second Basic
- ‘ Treining: ~ Police
First Basic Police 1.678 . 765
Basic Trooper Training . : 2,89l

*Significant at .01 level
Table 1l
Mean Differenges and t ratios between Pre- and Post~ iﬁstructﬁon

Liberalism - onservatism Measures :
Instruction Means

.50h001$: ‘ i';»ﬂ o Pre- - Post- £
First Basic Police 105.04 101.9 1.09
Basic Trooper Training - f 97 .14 97.0 2153
Advanced Scientific Investigation = 91,1 - ' -
Second Basic Police - 105.88 0441 - <576

The analysis of the data concerning the Dogmatism Scale
Scores and the Liberalism- Consermatism scale sé res yieided

a further interesting compafiscn betweern the groups.
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Tablé 15 presents the mesns and rank order position of
~the grouns Wwith respect to thes two'measures.
| Table 15

| Mgans and Rank Order Position of the Four Groups
(Pre-instructign measure)

Liberalism
: Dogmatism Conservatiam .
Schools: Scale Rank Scale Rank’,
First Basic Police - © 2504 2" 105. 2
Basie Trooper Training 2p6.1 3 974 3
Advanced Scientific Investigation 233.6 -l 91.1 Ly
Second Basic Police 258. 1 105.88 1

These data are Suggestive of a high positive éorrelation
between Liberalism and Dogﬁatism, in groﬁps of law enforcement
officers similar to those who made up the sample Ffor this
study. However, this finding holds true only prior to
instruction. An exemination of the means and rank ordefx

positions of the three groups for whom post-instruction

measures were agailable revenls an exact reversal of this

trend,

Table 16

Mleans and Rank Order Position of the Three Groups

(Post~instruction measure ) Liberalism
‘ Dogmatism Conservatism
Schools: Scale Rank Scale Rank
First Basic Police 263.6 - 101.9 ~ -2
~Basic Trooper Training 267.5 1 s 97.0 -3
Second Basic Police 258.5 3 1041 1

Instruction of the type presented to the schoﬁi which
constituted the sample of this study may have the effect of
kraising the level of dogmatism in fhose students who, prior
to instruction, have a felatively low levél of dogmatism ang

who are relatively conservative.
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THE LAW ENFORCEMENT PERCEPTION QUESTIONATRE

' i estion-
The responses to the Law Enforcement Perception Qu

- ach school
aire are oresented in terms of the petcentage of ea

i 3 -3 agree-disagree
ssmple responding according to the +5 to -3 ag ‘

he pre-
gcale used on the instrument. For each gchool, €l P

] the post-
instruction percentages are presented first, then P ,

instruction percentages.

¢ | - | Directions: | "
| "Cipcle each statement in the right margin acc

i mark
to how much you agree or disagpree with kt. Please <
- B

I - ding on
every one. Circle +1,%2,+3, or vl,f2, 3, depending

Y = e."
- hew you feel in each case.’ -
~-:y- - apre a littie -1: I dissgree a little
+ls I agree | |
B e on the whole ~2: I disagrpee on the whole

+2: 1 agree © k )

: I disagree very much

+3: I agree wery much .—3

PP
i
1
%

L b ety W )
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i Total
’ - Agree

1) Law enforcement work is
rather difficult compared to
other kinds of jobs.

o

First Basic Police: Pre- g
Post* 33
Basic Trooper Training: )
.- Pre=  9p
Post- B8
Second Basic Police: Pre- 935
Post-3nn
Advanced Scientific
Investigation: Pre- qp
2) Law enforcement work is
generally a lonely job.,
First Basic Police: Fre- 31
: Post- yn
Basic.Trooper Training: ‘
Pre- &g
Post- 53
Second Basic Police: Pre-~ 9q
: Post- &5
Advanced Scientific c
Investigation: Pre- 133
' 3) Law enforcement work is
well paid compared to other
jobs.
First Basie Police: Pre:- 1y
: Post- 2g
Basic Trooper Training:
' Pre- 1
Post- q
Second Basic Police: Pre- b
: : Post- 0
Advanced Scientific
- Investigation: 15

- Pre-

1O
45

L1

- 61

71
64

L6

19

21

16

22
12

24 -

15

™

S o O N

+2

37
21

35

24
18

24

,31<~

1y
18

16
24

29

29

15 .

NN

S o 9N

39
- Total

+1 -1 =2 =3 Disgagrc
9 2 2 9 13
12 12 & 3 @21
8 8 6 2 a3
13 4 4 4 12
6 O 6 0 6
12 0 0 0 n
15 0 0 8 9
5 7 21 35 43
9 15 18 18- 51
16 12 18 22 5>
7 18 7 22 #?
29 6 12 12 35
12 18 12 € 13b
8 8 38 15 &l
2 2 19 -4 95
14 0 12 68 980
12 18 22 43 a3
9 11 29 s1
0O O 24 70 qy
0 0 24 76 100
15 8 23 54 35

R R e T

5 ~ Total
S Agree
lt) Law enforcement work is
‘more challenging than other
jObS .
First Basic Police: Pre- 92
Post- a7
Basic Trooper Training:
: : Pre- qg
Post- g3
Second Basis Police: Pre- 1np
Post-1gn
Advanded Scientific
Investigation: Pre~ pq

- 5) Law enforcement work makes
less demands on an officer's
time than other jobs.

 First Basic Police: Pre- 32
. - Post- 37

- Basic Trooper Teaining:
, Pre- u
Post- ¢
' Second Basic Police:.Pré- 10
; " Post- 39

' Advanced Scientific

Pre: g

- Investigation:

6) Lew efiforcement jobs in
general do not call for a
great deal of formal educa-

" tion.

First Basic Police: Pre~ 3g

Post- gg
Basic Trooper Training: 4

’ Pre~ 2

Post- py

Second Basic Police: Pre- oy
AR Post- oy
Advanced Scientific ' ,
‘Investigation: Pre-~ 1g

+3

30
38

57
60

59

70

38

+2

50
42

29
18

35
24

23

12
22

10

18

+1

S \n

19

12

10

13

18

12

0

15

18
13
12

0

S

S o O

15

26

9 .

1y

20

59
29

24

31

31

12
47

uo'

S O v

‘56
52

69
71

.23
- 868

77

28
16

2l
31

53

29

7 .

Total
Disagr

89
?3

95
95
82

82

9z

6%

50

73
?5

27

27
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. | - Total

Total - : Tc |
f oy Agr:e +3 +2 +1 -1 -2 =3 Disagre Total oo

7) Law enforcement jobs"in
general do not require & }
great deal of physical labor.

X Agree +3 +2 41 =l =2 =3 - Disagr
16)Lay enforcement work

offers more oprortunity for-

advan®ement than other kinds

of jobs.

Fir&t Basic Police: FPre- 1 12 1) 25 12. 16 12 up

Post- %3 15 18 15 24 15 1z 51 First Basic Police: Pre- g T 7 12 16 28 30 44
: s Post- a4 1
Basic Trooper Training: ‘ 26 33 14 L 10 23 . | _ ? 1421 26 g7
. Pre- 71 12 16 11 3n S Basic Trooper Training:
Post- 46 11 24 31 7 = | Pre- ¢ L 10 12 22 29 23 a2y
~ » , . ; , " Poste oo
Second Basic Police: Pre-~ 33 2h 29 18 6 o & ig | > e ‘ o ° 25 22 36» o
: Post- gy 12 18 24 16 12 18 ¥ Second Basic Police: Pre- n O 6 24 ¥1 12 18 721
i 5 Solenitric ~ g i | Post- oy 0 0 24 24 18 35 77
vance : : v , - | ”
Investigation: Pre- 39 8 23 8 23 3 o8 Advanced Scientific
Investigation: Pre-~ ;& 0 15 0 31 13 38 pu

8) In general, law enforce- v . | |

ment work is more dangerous 11)Law enforcement work is
than other types of work. more personally satigfying
“ foe: Prom e b9 28 9 7 7 0. 1n | ;9 gge ;nglgldual than other
First Basic Police: Post- or 44 12 15 12 3 0= 1% | S A8 of Jobs. . .
o B First Basic Police: Pre- 0 28 Lo 14 9 5 5 i3
‘Basic Trooper Traln1n§£8_ a1 51 18 12 6 6 6 1s | Post- gy 36 30 18 3 g9 3z 15
Post- g5 60 24 11 0 0 4 % . , Basic Trooper Training:
R ’ : ) : Pre- a2 37 35 20 6 2 0] e
: ice: Pre- . 2y 18 6 0 0 g _ _ : ; 7
Second Basic Police: Pg:f-lgg 53‘ 4? 15 0 p . o 0 .. - ?OSt‘ 0 36 38 16 4 5. g 10
' S : . - = . o Second Basic Police: Pre- 21 W1 o2y 6 18 6 6 3g
%dvaggidaiiig?tlﬁéc Pre: g% Lé 15 23 8 8 0 g o o E rosts o7 24 35 18 18 g 4 2
nvestig | , L : ' Advanced Scimntific ; ' ’ .
| . P se ' o Investigations Pre- 45 hé 31 15 0O ¢ 8 5
9) Law enforcement work is ‘ . ' | , |
- boring compared to other ; _ ’ R N ‘
kinds of jobs. o : IS)Liwtegforcement isfan
| _ R 6 , N abmolutely necessary func- s
First Basic Police: gggg_ ii s g 3 7 13 53 gg " - tion in our society, ; |
. ) . ! . .
R S First Basic Police: Pre- q3 8, 9 o0 2 2 2 6
Basic Trooper Training: & 4 0o 210 8 76 a | S 3 - Poste g5 L. g 3 3 9 1s
' Post- g * 5 2 3 4 10 78 A= ‘ R : Basic Trooper Training: ‘ o |
, - | ‘ - Pre- gqg 88. 8 2 0 2 o . 2 l
o . .. g 0 6 12 6 2y 53 33 o : v , i
. Second Basic Police; rer it R I oy S 100 - N o Fost-1on 89 9 2 0o 0 o a0 =
- | ' : Second Basic Police: Pre- 4 8 12 o0 o o o i
Tnvestigation: . Pre= 5 8 0 o 8 8 77 a3 o L7 R S :
n in ¢ ~ “ : _ o S i
| . . : Advanced Scientific - o o : e
Investigatior: Pre- 1np 00 0 o0 0 0 g 0 »
; 3 ' ' g
" ' ’}‘




o e — — ST ~~—"
. . l{?! =i.
b . o 43 . Total - : \5§§?~’
o . : Total Total AdVanced Seientific Agree +3 +2 +1 =1 _wg -88grge
S , Agree ~+3 42 +1 -1 22 -3 Disamr Tnvestigation: . Pre- ;4p 92 0 8 0 . o
13)The average person does v ' o
not realize how his own life 16) The standards of be-
and property are protected .onming a law enforcement
by law enforcement. officer should be very high.
First Besic Police: Pre- g1 56 280 9 0 2 8 .9 - First Basic Police: Pre- a4+ 56 33 5 2 2 2 qg
Post- qy 61 24 9. 0 - 3 3 b Post- k9 45 15 9 12 12 6
. : i :
Basic Trooper Training: ' , Trooper Training:
Pre- qr 63 20 12 L4 0 0 ' . Basdc Troop Pre- az 6l 31 6 2 0 O 2
Post-1g0n 69 24 o o o 0 - | : Post- 9?2 62 29 ¢ 2 o o °®
Second Basic Police: Pre~ qu 76 18 0 6 0 0 . Sécond Basic Police: Pre- 9% 59 35 0 6 0 O 'g
Post-1qg 76 24 06 o0 o o .0 o Post~130 70 18 12 0 0 o0
Advanced Scientific k ‘ o oo . . ..
. : Advanced Scientific
Investigation: Pre- 195 62 38 0 0 0 0 -g - Tnves tiga bion Pre- 100 54 38 8 © 0 0 1
17) In general, society gives
1l )Law enforcement is as ; lZw enéircement the supnort
essential to our society as : : ) 1t deserves.
medical services., ‘ L 5 o 33 28 71
. ‘ . ' o ‘ : ' First Basic Police: Pre- 30 2 9 \ ¢
) First Basic Pdlice: Pre- 93 W 14 5 2 0 5 3 N ir Post- &2 9 21 12 6 15 356 57
R ; - Post- q; 73 9 3® g o 9 , : ,
‘ Basic Trooper Training: : :
Basic: Trooper Tralnlng _ 7 Pre- 3b . 12 20 10 33 20 &3
Pre~ gg W 1y 10 2 O 0 g Post- 20 0 9 11 26 24 g9 °9
Post- qp 76 13 7 ¢ 0 o9 & R
, ' : - , - Second Basic Police: Pré~ 30 6 0 24 12 18 41 ;i
Second Basic Police; Pre- qu 59 35 0 o0 0" 6 & ' Post- 30 0 12 18 18 29 24
, Post-i00" 42 18 0o o o o O
' Advanced Scientific ~ a
Advanced Scientific . ‘ ‘ Investigation: Pres .33 0 23 15 8 31 23 &E
Investigation: ~** = Pre: pg 77 8 0. 15 0 0 15 T
| . 18) Any average person, given tne
N . - h roper training can be-
: 15JA competent law enforce~ . the prop

- _ come a good law enforcement

t ment officer makes as much : ‘ ‘ : b officer. :

i - of a contribution to a o 4 T _ o : : ' : i au.
. . society as a competent B S S First Basic Police: ' Ppe- 55 23 26 16 9 16 9 3¢
' teacher. | | IR v , Post- 63 54 78 21 18 9 9
. Tirst Basic Police: Pre- s &7 29 2 0 o o | Trainin | .

B | | . q7 7T 23 7 , i S Basic Trooper ra %re- ‘e 12 22 12 1 22 18 sy

T | Post~ 74 56 15 3 3 g 12 @ | . ‘ - bt
: o ' o : Post- 33 4 11 18 20 22 24 °°°
X Basmc TrOOper Tralﬁlng i ; ' . : . ; . .
: Pre- qg 76 16 6 2 O 0 = SR ~ Second Basic Police: Pre- 13p 12 13 6 24 ~}2 29 '?E
_ Post~ w73 20 ¢4 o o 2 @ : | Post~ 3b 45 g 12 20 18 18 ©5
~ Second Baclc Police: Pre- 1ea LT oL 12 0 0 0 n " advanced:Scientific - ' » v
Post- qy 7612 -6 0 0 6 & - Investigation: Pre-. 31 8 15 8 15 0 5”‘ &ﬂ

I
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B : , .. Total Tota’ - L6
RPN ' Agree +3 42 +1 -1 -2 -3 Dis-~
19) The law enforcement . : ' agree , ‘
3 hou 3 More Just As Less
;££;0323222§l?rg:9i;Zeciimun_ 22)... intelligent than the average
'ity as the businessman. _ person.
R . First Basic Palice: Pre- g1 70' 16 5 2 5 2 q , B - ' First Basic Police: gge; 21 79 0
Basic Trooper Training: | Basic Brooper Training: Pre- 16 83 2
: ) Pre- qu 8, 8 L 2 0 2 u : Post~ 27 71 2
Post-;gg g2 11 7 0 0 0 8 ' - Second Basic Police: Pre~ 12 88 0
-Second Basic Police: Pre- qg 7L 24, O O 6 0 | Post- 35 59 6
: Post-;np 76 18 6 0 0 o 2 Advanced Scientific Investigation: _
Advanced Scientific ' . Pre- 8 85 8
Investigation: Pre: 3p0 98 2 0 00 0 g _
. 23) .s. loyal to each other than
20) I would be pleased for "
my ehild to go gnto Taw .. persons in other groups. »
k as ife- . X .
i§§§r§Z§Zgﬁ.W°r‘ as 8 life , Firast Basie Police; Pre=- 7h 23 2
’ ‘ Post= €7 30 3
First Basic Police: ggzg- gg ?J ?2 Z ? i ;12 ég Basic Trooper Training: Pre=~ 80 20 . 9
9 ) Post- 78 18 4
Basic Trooper Tralnlngée_ o 5125 1 6 0 L 1o Second Baais Police: Pre- 71 29 0
Post- 33 55 20 13 4 4 4 12  Post~ 75 18 6
Second Basic Police: Pre- g 1 29 0 6 0 24 ag | | . Advanced Scientific Investigation: _
' Post- 33 59 6 18 6 0 12 13 S ‘ : : Pre- 77 23 — 0
Advaneed Sciantific | a ' , '
Investigation: Pre- gg 62 23 0 0 8 8 g 24) ... mature than the average person.
, ¥ First Basic Police: Pre- 53 L7 0
Post~  ¢5 52 z
People in law enforcement tend to be: More Just as Less. - Basic Trooper Training: . Pre- 72 25 2
21)... honest than the average person. : . S R i - Post= 49 31 0
| First Basic Police: ‘  Pre- 56 nn 0 Second Basic Police: gg:; gg 53 0
Post- ; ' (e 38 0
- ' ) 33 . 67 0 . % . . . - . ¥
Basis Trooper Training: Pre- 57 L3 0 1- Advanced Scientific Investigation:
: o Post- 54 29 0 : : Pre- L7 i ' 0
Secorid Basic Police: Pre- 53 L7 0
| Post- " 47 53 ¢
Advanced Scientific Investipgation: T
‘ Pre- hWé - By 0




25) ... patriotic than the
average person.

First Basic FPolice: Pre-
' Post~-
Basic Troopér Training: Pre-
Post-
Second Basic Police: Pre-~
Post-
Advanced Scientific Investigation:
‘ Pre~
26) ... racially prejudiced than
the average person.

‘First Basic Police: Pre'-
Post-

Basic Trooper Training: Pre-~
, Post-

Second Basic Police: Pre-
Post-

Advanced Scientific Investigation:’

Pre-~

27) Peopge in law enforcement work tend

to loaf on"the job the average
person. .

Pirst Basic Police: A S Pre-
Post~

Bagic Trooper'Trainiﬁgt " Pre-.
Post-

Second Basic Police: , Pre-
. ‘ Post~-

Advanced Scientific Investigation:
' Pre-

More

58
55

80
75

L7
71 .

5l

1
10

12

More
Than

S O m oW,

2

45 0
18 2

25 0

L7 6
29 .0
L6 0
37 49
61 30
45 = 45
35 56
29 59
35 59
23 -7

69 31

b g B B G R i
]

W

Just As Less

'uo

Just As Less
Much As Than

30 65

55 45
31 67
33 62
29 65
41 59

28) People in law enfordement tend to
take advantage of their position
other persons.

First FRasic Police: Pre-
Post-

Basic Trooper Training: Pre-
' Post~

Second Basic Police:- Pre-
Post-

Advanced Scientific Investigation:
- Pré=-

29) Most people in law enforcement work

could do economically in
another kind of job.

First Basic Police: | Pre-
Post=-
Basis Trooper Training: Pre-~
: Post-
Second Basic Police: - Pre-
Post-

Advanced Scientific Investigation:
Pre-

"~ 30) Most people in law enforcement

work &and to be dedicated .
to their job than (as) persons in
other occupational groups.

First B asic Police: Pre«
: ' Post-

Basic Trooper Training: Pre-
, Pos t--
Second Basic Police: Pre-
, Post~

Advanced Scientific Investigation:

Pres

—
1.8

More Just As Less
Than Much 'As Than
12 56 32

12 49 39

1l L3 I3

7 38 55

6 L1 53

12 59 29

0 77 23
Better About Not as

the same well

58 37 5

52, 38 12

L7 L3 10

73 24 2

70 2l 6

82 12 6
ECI-T 8
More Just As Less
79 21 0

76 24 0

92 8 0

87 13 g
100 0 0

88 12 .0

85 15 0
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In general, although there are small differences between
groups, a relatively high degree'of agreement of perceptions
of law enforcement émerges from the data. These law enforce-
ment officers perceive law enforcewrent as a difficult, poorly
péid but challenging job. 1t 34 not seen as a boring job,
but rather as one which is daﬂgeroﬁs and démanding of the

individual's time, when compared to dther jobs. While there

is somewhat iess agreement than with the former points, most

of these officeré percéive law enforcement as not particularly
physically laborious, and as offering little opportunity for
advancement. They feel that it calls for some degree of

formal education beyond a bare minimum. Taking the sample as

- a whole, there is disapreement on whether law enforcement is

& ‘lonely job.

Law enforcement work is seen as being an absolutely neces-
sary, highly centributing but generally unappreciated funétion
within our sbciety. These orficers generally agfee that their
profession should be more’respected than it is, but they
consider it a personally satis fying job, and one which they

would consider an scceptsble career choice for their own shild.

"They feel that there should be'high entry standards for the

profession, and there iu oconsiderabls disagreemént over whether
any average person, even with training, can become a good

law enforcement officer.
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Né officer in the entire sample perceives peovle in law
enforcement as being less honest than the average person, and
there is a strong tendency for law enforcement officers to
perceive their peers as being more honest than the average
person. Llaw enforcement personnel are seen as being more
loyal to each other than persons in other occupational groups,
and are believed to be Jjust as intelligent as the average
person. On the whole, these officers rate their peers aé
generally more mature and patriotic than the aberage’person.‘
A high degree of dedication t6 the job is seen among law ?
enforcement officers by this sample, and khere is fairly
general agreemenﬁ that most peonle in law en@orcementxcodld
better themselves economically in some other profession.,
These officers feel that pedple in law enfomcement tend to-
take advantage of their position_abbut the same as or soms~
what less than pefséns in the other occupations, and
that there is about the samé as or somewhat less loafing on |
the job than with otﬁér jobs. While there is s general

tendency in this sample to regard law enforcement personnel

as being 1esS'racially prejudiced than the average person,

there 1s substantial beTief that racial prejudice among
law enforcement officers is about equal to that found among
other groups, and smme perception of a greater degree of racial

prejudice among officers.




51

Small changes in perception.of these factors were
noted following the fraining periods, but these changes
do not_appear‘ép be uhifgrm or drastic. In'general, the
cﬁanges in berceptionléook the form of less extreme views
on the post-instrﬁction measures;'althougb there were

exceptions to this trend.
SUMMARY AND CONCLUSTONS

Four regular., =cheduled schools at the Tennessee Law
Enforcement Training Academy were administered thé Dogmatism
Scale, a measure of libéralism-conservatiSm, end the Law

_ R p
Enforcement Perseption Questionaire prior to a course of
instruction. Three of these schools were administered these

same instruments following the course of instruction.

Data showing certain characteristics of the sample was

presented, and measures of central tendency and variability

for the instruments used in this study were shown for each
group. Results of tests of statistical difference between

groups and between pre-~ and post-instruction measurements

\
were also shown.

An item analysis by percentages was nresented for the

Law Enforcement Perception Questionaire.
The analysis of the data showed that there were no
‘significant differences between any of the pre-instruction

or post-instruction means of the various groups on the

#e
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Dogmatism Scale. One significant difference between a

pre- and post- instruction mean for a single school is

- reported. This significant difference occurs in an increase

in mean dogmatism scores for the Basic Trooper Training

School. This school was of eight weeks duration, and this

increase in dogmatism scores may be as much a.function of the

length of the schodl;as of’ the curriculum or other factors
involved in the school situation. Similar increases in mean
dogmatism scores were not noted for those schools which

were of three weeks duration, in spite of the fact that
there was great similarity in the curricula.

Four significantly different pré;insrruction mesns on

. liberalism-conservatism were reported among the four groups

in the study. These between?group'differences éttenuated
markedly'on the post-instruction‘meésureg and no significant
differences between the 1ibefalism-conservatism méans were
found for the post-instruction scores. In aadition, data

was presented.to Bhow no significant change in liberalism-
conservatism scores from beginning to end of instruction,

Data was presented to illustrate a high positivé

.correlation between pre~instruction measures of dogmatism

and liberalism. It was noted that a reversal of this finding
occurred on the post-instruction measures, a finding which
lends support to the notion that instruction of the type

presentad to the ciasSes in this study may have the effect

A G
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of ratsing the level of~dogmatigm in those students who, prior’
to instruction, have a relatively low level of dogmatism and

who are relatively conservative.

Results of the several administrations of the Law Enforce-~

ment Perception Questionarie were presented in item analysis

form, by percentages. Psrceptual agfeements and disagreements
among the law enforcement officers in this study were noted, |
and a general verbal summary of the pesults was.given.&

Many aspects of this study offer & strong suggestioﬁ for
further research. Evidence is presented that a change in some
aspects of attitude, such as dogmatism, can take place over

a period of instruction, Other evidence suggests that such

a chonge may be ﬁore likely for persons who are relativel}

conservative. There are, however, a multitude of other factar s

which are undoubtedlj related to this phenomenon of esttitudinal = -

¢
“The present investigator has obtained responses to the

Law Enforcement Perception Questiona®re from various other

‘groups, and preliminary analysis seems to indicate that while

some differences do exist, there is not a marked differencs

,in the perception of the law enforcement role and funcition

between these groups of law enforcement officers énd groﬁps

of students and hard-core unemployed persons. Due to their

preliminary nature, however, these findings should be inter-

preted with saution., L

change in'ajgroup of law enforcement officers. Identification
of these factors could have important implications for
curriculum and insﬁfuctional change.,

A general perceptual picture of what the law enforeement
officer thinks about his job, its value to soclety, and the
people who do the job caﬁ be derived from the data yielded cn
the Law Enfércement Perception Questionaire. There are many
aspects of the law enforcement function which are not covered

by this short instrument, and efforts sliould be made to

- identify and assess the importance of such facbors. Such

research could yield important clues as to the values and

charagteristics of the "desirable" kind of police officer.
Finally, the entire scope of this research emphasizes the

importance of recognizing that attitudes as well as know-

ledge and skill levels are affected by instruction. While

“this investigation of the relative importance doss not

address 1tsell to chaunging_ attitudes versus increasiig
indwiedgs, certainty discussion and consideration of This

point shotld be stimulated by the results of this research,
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to how much you agree or disagree with it.

every one.

on hecw you feel in each cass.

LAW ENFORCEMENT &I.STIONNAIRE

Circle each statement in the right margin according
Plesse mark

Circle +1, +2, +3, or -1, -2, -3, devending

+1 I agree a little -1 I disagree a little

+2 T agree on the whole -2 I disagree on the whole

+3 1 agree very much «3 I disagree vefy much

The United States and Russia have just about nothing
in common. .

Communism and Catholicism have nothing in common.
The principles I have come to believe in_are quite ’
different from thcse believed in by most people.
In a heated discussion people have a way of bringing
up irrelevant issues rather than sticking to the

main issue.

The highest férm of government is a democracy and tke
highest form of democracy is a® government run by
those who are most intelligent. ;

- Even though freedom of speech for all groups is a

worthwhile goal, it is unfortunately neceasary to
restrict the freedom of certain political groups.

While the.use of force is wrong by and large, it is
sometimes the only way possible to advance a moble

; ideal.

we

‘The following are in the margin.

Even though I have a lot of faith in the intelligence

and wisdom of the common man I must say that the
masses behave stupidly at times.

It is only naturel that 2 perscn wbhuld have a muich
better acquaintance with ideas he weliekes in than
with ideas he opposes.

1.

<!

10. There are certain "isms" which are reslly the same
even though those who believe in these "isms" try to
tell you they are dirferent.

11. Man on his own is s helpless and miserable cresture.

N e
1z. Sgggimentally, the world we live in is a pretty lonesome

13. Most people just don's give a "damn" for bthers.

. I'd like it if I could find someone who would tell me
how to solve my problems, :

15. It's only natural f i . e
the future, or a person to be ?gther feartul »f

16. There is so much to be done énd so little time to do it in,

17. ggge I get wound up in a heated discussion 1 just can's
p * .

o] s s ’
lu, In i dlscuss%pn I often find it necessary to repeat my-~
self several times to make sure I am weing understcod.

19. In a heated discussion I zenerally become so absorbed in

what I am going to say that I forget to listen to
what the others are saying. s

20, ;n a discussion I sometimes ifiterrupt others too much
in my eagerness to put acthoss my own point of view ,

2l. It is better to be dead hero than to be a live cowarad.

22 .My hardest battles are with myself.

23. At times I think I am no good at all.

2, I am afrgid of people who want to find out what I'm
really like for fear they'll be disappeinted in me.

25. While T don't like to admit this even to myself, my
secret ambition is to become a great man, like Einstein,
or Beethoven, or Shakespeare,. )

25. The main thing in liRe is for a person to wamt to do
something important,




©

27. ig %ggesoiig?ance I would do soméfhing of great benefit
28. ggogszagr§§t§2§§?e between hanpiness and grea?ness, I'd
29. i;é; ;;iagg? true that people just won's practice what
30. gg:gog:?g%: ?gi iﬁ%i?res and it is the system which is
3l. I have often felt ‘

eritically. that strangers were look%ng at me

2 . . . N . . . .
3 It is only nabural for a person to have s guilty con

33. People Say insulting and vulgar things ébout me.,

3. I am sure I am being talked about.

35. In the histo ing
. ry of mankind there hs )
a handful of -really great thinkefs?e PEOBEDLY been

S0
v J U

36. There are g numbe ’
- r of peopl .
of the things they stand for. - oM 0 Bate because .

37. A man who doesg lieve i k
Areally Tivass not bekleJe in s?me great cause has th

38. It is only when s
Or cause that life

39. Of al:
wowmld

person devotes himself to an ideaTAA
becomes meaningful. T

the different philosophies i ist ‘
L i phies which exist 1 this
here is proably only one which is cor}ecz. ot

4.0, A person whe

likely to be gets enthusiastic about too m

a .
a pl"etty ”Widhy-—washy" ny causes is

.

Secause 1t usuallo 1eadp011tlcal Ppponents id dangerous

s to the betrayal of our own side,

L2, When it comes to differences of opinion in religion

we must be careful not to eco A .
et ; : > compro
pelieve differently from the demizedglth those whe

- S 1€sSe, a person nust be » . R
e considers primarily his own hapoinegg?tt} selfish if

secience,

L7.

u8.

L9.

50.

56.

- 57.

58,

To compromise with our political opponents is to be
guilty of appeasement.

The worst crime 2 person could commit is to attack
piblicly the people who believe in the same thing he does.

In times like these it is often necessary to be more
on guard against ideas put out by people or groups

in one's own camp than by those ir €Hé Spposing camp.

A group which tolerates too much difference of ppinicn
among its own members cannot exist for dong.

There are two kinds of people in t is world: those who
are for the truth and those who are against the truth.

My blood boils whenever a person stubbornly refuses

to admit he's wrong.

A person who thinks primarily of his own “appiness is
beneath contempt.. '

Most of the ideas which get printed nowadays aren't
wobkth the paper they are printed on.

I sometimes have a tendency to be too critical of the

ideas of others. :

In this complicated world of ours the only way we. can
know what is going on is to rely on leaders or experts
who can-be trusted.

1

It is often désirable to reserve judgement apout W?ﬂ?,o
going on until one has had a chance to hear the opinlious

.of those one respects,

In the long run the best way to live is to pick friends
and associates whose tastes and beliefs ar=z the same
as one's own. '

There's no use wastine your money on newspapers which
you know in advance are just plain prppagenda.

Young people should not have too «easy ammess to books

- which are likely to confuse them.

The present is all too often full of unhappiness. It
is only the future that counts.



9, It is b3 returnin to our glorious and forgobten past
> %hat rezl social %rogress can be achieved.g

60. To achieWe the hapniness of mankind in the future
it is sometimes necessary to put up with injustices
in the present. :

6l. If a man is to accomplish his mission in life it é&s
sometimes necessary to gamble "ell or nothing at all."”

62. Unfortunately, a good meny people with whom I Have
discussed importamt social and moral problems don't
really understand what's going on,

63. Most people just don't know what's good for them.

6li, There is nothing new under the sum.

65. To one who really takes the trouble to understand the
world he lives inm, it's an easy matter to predict future
events.

66. It is sometimes necessary to resort to force to sdvanas
an ideal one strongly believes in. - '

67. Individuals who are agazinst churches and religions
should not be allowed to teach in colleges.

68. Lerge fortunes should be taxed fairly heavily over
and above income taxes.

69. Both public and private universities and colleges should
get generous aid from both state and federal governments.

70, Sdience and society would both be better off.if scientists

took no part in politiecs.

71. Society should be quicker to throw out old ideas and
traditions and to adopt new thinking and sustoms.

72..To insure adequate care of the sick, we need to change
radically the present system of privately controlled.
medical care, o

73. If civilizaetion is to survive, there must be a turnin
back to religiom. : . '

Th. A first consideration in any society is the protectiéﬁ
of property rights. : T

75.

. 76‘

?7-

78.

9.

80,

81.

82.

83o

8l

85.

86.

87.

Government ownership and management of utilities

leads to bureaucracy and inefficlency.-

If the United States takes pavt in any sort of
world organiaation, we should be sure that we
lose none of our power and influence.

Funds for school construction should come from state
and federal government loans at no interest or very
low interest.

Inherited racial characteristics play more of a'part in
the achievement of individuals and groups thatt is
generally known.

Federal Bovernment aid for the donstruction of schools
is long overdue, and shdéuld be instituted as a permanent
policy.

Our present economic system should be reformed so"that
profits are replaced by reimbursements for useful
work. :

Public enterprises like reilroads should not make profiis;

they are entitled -to fares sufficient to enablg the@ to
pay only a fair interegt dn the actual cash capltal_they

‘have invested.

Government laws and regulabions Hhou}d be such as
first to ensure the prosperity of business.

All‘individuais who are tntellectually capab}e df'
benefiting from it should get college educatlom,
at public expense if necessary.

The well-being of 2 nation depends mainly on its industry

and business.

True democracy is limited in the United States Lecause
of the special privileges enjoyed by business and
industry. . .

The gradusl social ownership of industry needs to Dbe
encouraged if we are ever to cure someiof the ills of
our soclety.

There are too many professors in our colleges and
universities who are redieal in their sdecial and
poiitical beliefs,
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1105, The average person does not realize how his own life
and provnerty are protected by law enforcement.

8R. There should be no governmment intelrference with business

and trade. . . .
106, Law enforcement is as essential to our sociely as

medical services.

i

b

89. Some sort of religious education. -should be given in

public schools, ,
107. & competent law enforcement officer makes as much of

a contribution to a society as a competent teacher.

TR SR

i

90. Unemployment insurance is an inaliensable right of the

working man. .
8 : 108. The :-&tandards for becoming a lew enforcement officer

should be very high.

91. The TUnited Nations should be whole-heartedly suvported

b 11 .
v E of us § e 109. In general, society gives law enforcement the support

that it deserves,

¥Aduye

92. Individuals with the ability and foresight to esrn and
accufiulate wealth should have the righit to enjgy that™ } 110

oy . A . i : ope aining, can
K wealth without government interference and regulations. ny average person, glven the proper training,

become g good law.enforcement officer.

3. ﬁigeinﬁgggzmﬁgt.gggk is rather difficult compared to | 111. The law enforcement officer should receive as much
. ’ ' respect form the community as the businessman.,

9l.L 3 V”‘
L aw enforcement work is generally a lonely job. 11Z2. I would be pleased for my child to go into law enforce-

95. Law enforcement work is well-paid compabed to others. jobs ment work as a lifetime career. .

113. People in law enforcement work tend to be {(more- just as~
less) honest than the ayerage person.

. 96. Law enforcement work is more challenging than other jcbs.

4 . . 1
97. Law enforeément work makes less demands on an officer s

time than other jobs. % 1ili. People in law enforcement work-tend ~to.-be (more-just as-

less) intelligent than the awerage person. -

98. 322192§0§g§$:§teg322t%gngeneral do not require a great | 115. People in law enforcemeﬁt work tend to be (more -just as-
: : less) loyal to each other than persons in other grouvs,

99. gzglegﬁo;§;§§221j§ggoin general do not require a great ' . 116. People in.law enforcement work tend to be (more-just as-~
) : A o , S less) mature than the average person. :
100'£2h§imiggi;'i?wﬁggiorcement work is more dangerous than | , 117. People in law enforcement work ternd to be (mofe~juétkas-
. ) : ‘ , S L less) patriotic tham the average persons.
101.Law enforce i ; Smda o . A
- of jobs. ment worle is boring compargd to other.k;nag e 118. Péople in lzw enfoxcement work tend to be (more =-just as-

less$} racislly vrejudiced than the average person.

"102.Law enforeement work offers more ovportunity for advance-

ment than oti i s : 119, People in law enforcement work tend to loaf on the job
?ner kinds of jobs. _ ; (more than - just .as much as - less than) the average
i 1037§aw_en§o?ceﬁent work is more personally satisfying to ; ; person. o R
e 1nd1y1dua1 then other kinds gf‘3°§3f i : | ' 120, Peonle in law e?forcement work tend to take advantage o
10h.Lew enforcement is an absolutel nécééé?m _ S ; ; o their position (wore than- just a® much ss-less tharmr)
cur socisty. ¥y n es ary funcipon in o , | other persons. ' _
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121, Most people in law enforcement work could do (bettér—
about the same- not as well) economically in another

kind of job. ‘

122. Mdstﬁpeople in law'enforcement work tend to be (more
Just as- less) dedicated to their job than (as) persons
in othe? occupational groups.




SYLLABUS FOR L and 2

BASIC POLICE TRAIwTNG PROGRAM

REQUIRED TEXT AND MATERIALS

SYLLABUS , . : The following textbooks and/or materials are required of
FOR ‘ this course. They will be issued to students during
registration.

First and Second Basic Police Schools |
1. Baker, J. Stannard,. Traffic Accident Investigator's Manual.
Basid Trooper Training Sehood ‘ Evanston: The Traffic - institute, Northwestern

' University, 1963, o

Advanced Scientific lnvestigation School
2. .Clift, Raymond E., A Guide to Mocdern Police Thinking.
' C;n01nnat1’ W. H. Anderson Co., 1965,

3o Donigan, Robert L. and Fisher, Eduard C., The Evidence
Handbook. Evansten: "The Traffic Institute,
Northwestern Unl ersity, 1965.

. - . Fisher, Edward C., Laws of Arrest, Evanston: The Traffic
Institute, Northuestern Universisy, 1967.

O

=

5. Soderman, Harry D, and 0! Connell, John J., Modern Criminal

...._._.;__ oot yhgitr A

Investigation. New York: Funk and Wagnalls, 1902.

. A ; - 6o » Officer's
o Handbook. Donelson: Tennessee Law Enforcement Tréinin
Academy, 1967.

U'

T | _ . Motor Vehicis
Laws, Nashville: Depabtment of Safety, 1966.

8. . First Aid,
New York: Doubleday andCo., Inc., 1967.

b 9. : . Tennessee
: : nisvtory in Brief. Nashville: Tennessee Historical
Commission, 196l.
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TEYNESSEE LAW ENFORCEMENT ACADEMY

2
second
. y T
Sppté her rai njn_g Qrﬁhpduln T’E.e.:’:..
- 8 9 10 11, 42
time Monday Tuesday Wednesday Thursday Friday
7:00 Breakfast
8:10 | Patrol Practical Court Room Firearms: First
Techniques Problem Demeanor Aid
9:00 ,
9210 Moot Court
lo:00
Preliminary
10:10 Investigatior
Gathering ang
11:00| Preserving
Evidence
11:00
12:00
12:00 Lunch
1:10 Handling Principles Pirearms
‘ Abnormal and - e
Persons Techniques of 4
2:00 Arrest - 0
P
2:10 Post Mortem
7 Examinations B
3:00 '
. N
3:10 | Case Study
. Homicide
L 200
L 10 Defensive Tactics
» | 5:00

PASTC POLTCE TRAINING PROGRAM
September 1~19, 1969
September Training Schedule first week
time 1 2 3 vl
Monday - Tuesday Wednesday Thursday |Friday
7:00 | Breakfast | |
i
8:10 :
Orientation | Constitution [Scientific Scientifie Court
9:00 and Law Aids: Aids: Organiza-
Finger- - Finger- tion
printing printing
Grand
9:10| Study Aids Jury
110300
10:1L0fTenn. Histroy] Criminal Scientific|Preparing
and Law Aids: and cbtain-
11:00|Geogranhy Radio~ ing
: telephone |warrents
communica-
11:10 -— e tions
12:00 I R A uar il SRR
12:00 — - Lunch
1:10} History of Laws of Scientific Laws of
L.E, arrest Aids: Confesw=- .
search Laboratory sions OPEN
and Services :
: - selzure o
2:10|Philospphy of} = =~ - Laws of
: Lo : Evidence
3:00 ‘
3:10|Jurisdiction Scientific
‘ of Law . Aids:
l.:00{Enforcement ‘Photo-
- |Agencies graphy
Public '
Relations
Dinner

5:00

Dinner




N I R T L AT o) 4 24
s P 7 "

i : i
ke Lo . i 5 : _
» entember = — training schednle . third weelk TEE ESAFE LAW CHFORCRMENT TRATNING ACADTLY _ !

s ] 17 18 19 ' »
t . 3 ] My = b .
ime Mondaj Tuesday } Wedﬁ%soey ‘ Thursday  |Friday %‘ BASTC TROOPER TRATNINGSCHOOL ‘
7300 A Breakfast } , )
: 1 N ' - | per 29- November 21, 1969 .
8:10 Larccnlgs Counterfeit- Sex Traffic Préfes~ 1 September 29 ’ ' X
9:00 guggla?les ing | Cwiminals | Directions |sional- | SYTLABUS ' |
: obberies and Control |ization ' : . ;
and - ‘ Number Subject : Hours
. Juvenile IL.E | _ :
9:10 Offenders : = 1. Orientation 2
10:00 | 2. . v Introductory Subjects ay ?
a. Study aids >
i b. Police officer )
10:10 Bopopnone | Narcotics First Traffic responsibilities 3)
: Burglary and Aia Directions Exam .. c. History of law
Dangerous -and Control enforcemént 3)
11:00 Dru s | '
3. Department of Safety ) 15
Post: : . . a. History and organization 2) . N
11:20 V?Stal- First . b.  -Bafety -éducation 2) a
+ iclations Aid Open L | " o. MEtor vehicle maintenance 2)
12:00 i ~ d. Driver control L)
.' ' e. Personnel management 22v
. A . Supply %;’ ;
. Ced ‘ - .- T.B.T. e U
12:00 Lunch | g B o .
; ‘ - S I . --. Philosoohy of Law Enforcemen D
Car Theft Liquor Law Traffic L a. Police ethics
1:10 | Investigationp Violations Law and ‘ ’
2:00 ' Accident ' 5. ‘Legal Aspects of Lew Enforces’ 61
: Investigation 0 ) N ment
' a. Gonstitutional law 3)
+ _ . _ P b. Crimes against persons 3)
2:10 ‘ B - c. Crimes againat pwoperty 3)
5. 0 : - : o & ‘ d. Laws of arrest, searesh and
3£0 A : , ’ N i seizure 10)
e. Laws of confegsipns 2)
, f. Traffic laws 1})
‘ ’ ‘ g. Rules of evidence )
_ Arson State - _ h. Court organization and
3:10 Revenus ' ' ’ : - , operation L)
. Violations - : i. GCrime seens search 8)
4200 j. Identifying and
, Interviewing prinéipals/
‘ . . L e e L witnesses d ‘ ’_‘_) - . o
\ doe ‘ Review ‘ k. Case preparation an
(o 4210 Prevention and Control of Civil _ , ' S ' : court appearance o)
i * ~ Disturbances ' . o ' ;
L S:QO ) .
*SEOQ‘ Dinner j




6 T
Humber Subject Hours Number - ' Subject _ .Hours
1. Grend jury; proceedings before 2) 10. Physical Aspects of Law Enforcement i
m. Moot court 2) ~ a. Principles and techniques of
n, Implied Consent law ‘ arrest, search and seizure Iy)
- : b. Transvortation and disposition
6, Police Reports 10 of prisoners 2)
' 2. Preparing and submitting , ) ¢. Firearms training - 36)
traffic reports 3) d. Calisthenics (30 min. daily) 36)
b. Types and uses of THP reports 3) e. Defensive tactics L)
.¢c. BRepo:l writing 2) f. Handlipg abnormal persons 2).
d. Preparlng reports 2)
. : 11. Prevention and Control of Ciwil
Ta Traffic Law Enforcement o 22 ‘ Disturbances : 9
a. Detection of offenses 2) a. Psychological aspects iy
b. Apprehension of offenders ) b. Techniques 5)
c. Traffic pat-ol : It)
d. Traffic law onforcement , 12, Scientific Aids to Investigation 21
introduction 2) a, Radio-telephone comminication 1)
e. Pursuit and defensive driving 6) b. Fingerprints ' I)
r. Traffic direction and control )-L) C. Speed measuremén‘b deV:LceS 2)
' . ' "~ d. -Plaster casts ‘ 2) .
. A, Police Traffic Accident Investigatidn = 12 , 1 . e. Photography } 6)
a. Facts from road and vehicle h) f. Police laborstory services 2)
b. DMaps and measurements by g. Post mortem examinations 1)
c. Skidmarks ' 2) S _ ‘
d. Analyzing braffic 3001dant 13, Al11ied Police Agencies - ST "8
1nformatlon - 2) a. State Fire Marshal ' 1)
. ' i e ' b. Dept. of Revenue 1)
9. Speclal Investlgation Offenses and ‘ 19 . , . ¢. Sedret Service - 1)
Offendsers | , d. Postal Inspectors 1)
a. Hit and run investigation ; , . e. F. B. I. 1)
. (manslaughter) ) ’ f. Game and Fish Commission 1)
" "b. Car theft o 2) g. Role of National Guard in
c. Nareotics investigation - 2) Civil disturbances 2)
d. Sex crimes 3) . ,
e. Jurisdiction, A.B.C. e 1) - P 1. - First Aid A 18
f, Jurisdiéction, A.end T.T. L ; . :
(firearms act) 2) ‘ v s .15, Police Community Relations 3
g. Relationships with jubkeniles v , ' o ‘
"~ in juvenile delinquency ) 16. Psychology ~for Police Iy
h. Automotive crash injury - : :
research 2) -, ST, Sociology for Pdlice 6
- 18. Termessee History 2
1

19. Tennessee Geography

B P

¥ avittien

e A

o e e WA

o e T e i .



Number

20,
21.
22. .
23.
2.
25,
26.
27«
28,
29.
30,

31.
‘321:4
33.

Subject Hours

Public Speaking 17
Role of the Supervisor in the T.H.P. 2

T.H.P. Policy 2
Driver Testihg Iy
. Bxtremist Groups 3
Basic Spelling 6
Basic Grammar 8
Basic Math 7
Special Weapons Demonstration 2
Guidance by Staff i
Making Law Enforcement a Profession 0
a. Personal appearance 1)

b. Future of law enforcement 2)

c. Career development - 1)
(Exams and Review 8
Special Problems, Critiques, etc. =
Greduation z

TOTAL 385

REQUIRED TEXT AMND MATERIALS

1. Officer's Handbook
2. Guide %o Modern Police Thinking
&. State Twooner's Manual
. todepn Criminal Investigation
5. Laws of Arrest
6. DMotor Vehicle Laws Manual
7+ <he Evidence Handbook
8. ¥raffic Accident Investigator's Menual
9. English Bssentials
10. PFirst Aid Manual-
Films
1. The Great and Honorable Duty
2. Uniform Traffic Law
3. CLourtreem Demeanor
e Traffic Folice
5., Traffic Court
6. Enginmeering for Traffic Safety -
7. ZThe Voice of your Business
8. & Manner of Spesking
9, Traffic Patrol
10. Routine Stpps
11, Four Against One
12, Ufficer-Violzstor Relationship
13. GLollecting and Preserving Evidence
1h. Yhe Anatomy of an Acdcident
15. & Matter of Judgment
16. TInterviewing
17. Detecting and Recordlnp Skldmarké
18, *ignals and Gestures
19. Hit and Run
20, Handcuffing and the Use of the Baton
2l. - Defensive Tactics :
22, .Single Action (firearms)
23, Doubie Action (firearms)
2. Mob and Riot bontrol
- 25. Sudden Birth ,
26, PFirst Aid Fillms



SR TENNESSEE HIGHWAY PATROL RECRUIT TRAINING PROGRAM - 10 ' 11
. September 29 - November 2 1, 1969 September 29 - November 21, 1969
September 'Training Schedule first week - ; Octobér o ) Trainineg Schedule first week _
' ' : Uctiober - | R . ‘ 1 T peturday | . | Sunday
29 | 30 1 2 3 b SRR :
Time | ~ Monday Tuesday Wednesday | Thursday _PFriday 1
7=00 Breakfastk : , 7:00 —Breakfast
Departemsnt Supply :Constitutionall Laws of . N\
B8:10| Orientation | of Safety law Arrest, , 9:10 | First Aiad Free Time \\\
; Sifrch - :
9:00 . History and | ang, .| 9:00 | Church
' ' Organization joelzure '
9:10 9:10
, 1o:oL L ' 10:00
; - Study Aids Personnel T. B. I. ° v N
! 10:10 Notetaking Management 10:10
11:0¢ 11:00
) Criminal "] Criminal .
11:10 law . law ‘ 1 11:10
o crime erine o
12:00 against against 12:00
lpersons property |
12:00 lunch , . 12:00 ‘ Lunch
T N Driver ' . ‘ ;' P Physical )
1:10 Control ~ 1:10 Education \ e
2E00 2:00 ‘ Notebooks
- Peclice -
2:10| Officer _ 2:10
Responsibilities ~ :
3:00 - | 13:00
Police Ethics | Laws of R Physical
Arrest ' | 3:10 | Education
Search and % L.:00 : |
Seiz i
,el nre 3 Notebooks
hi L
%,
b i 4110
; ' vﬁ 5:00
\ b , .
: & ; ’ .
Dinner * 5:00 . B ' Dinner

premag e
AT e




I et B o S T

. o _ September 29 - November 21, 1969 ‘ , 12 : L3 : ’;"§
A ‘ September 29 - November 21, 1959 ) - %
' Traininpg Schedule L. i :
Se-vober . raJnlng , Sule secong_low_ October Training Schedule Second Week %
Y 7 : Q -~ e - - g a ] ’ B
E ; unda ;
Monday Tuesday ‘Wednesday Thursday | = Friday Saturday v }
. . timp ‘
Brezviash - Breakfast
8§:190 Laws of | Rules of Maintenance of] Scientific IIT. =t - ‘ AN
Confessions Evidencs Motor tehicle | Ald: Bspes ' .10 First Aid Free Time
9:00 and Gas I. Radio- L measure- 8:1 * o _ -
Cards Telephone ~ pment Church
. Comminicationg devices
9:10 »
10:00
L0310 [Praffic Law Preparing and v, -
Submitting : , Labora.
11:00 S IT.H.P. Trafific ‘ tory
Reports ’ ' P
(Daily Services ¢ '
Reports) :
TR ' c
21:10 . o % -
i2:00 ' N
\\\
12:00 Lunch Lunch
. 4:10 Couxt S 1I. V&iﬁstgr'° 5 Physical
' Orgznization Fingerprints Casts o - Education
+.2:00 ‘ snd ‘ 1:1G
: Dperation v Notebooks
e " 2:00
AR ' ' Types and ; Lo ' ¢
;2310 Uses of ‘ _ , It oend
* T.HOP. ‘;
« 3:00 Reports : ' ' o y‘3:®C
2 L. |
%30 ; Exam T Physical
' S » Review . 3t1AEgucation
l.5+00 v 3
| : Iy 204
! — Notebooks
|
Diruer: N e T Ea ' , Dinner



September 29 - November 2 1, 1969

i

October

September 29 ~ November 21, 1969

Training Scheduls

third week

time

Saturday
18

Sunday
19

T:00

Breakfast

B:10
9:00

9:10
10:00

10:10
}11:00

11:10

12:@0

First Aid

Free Time

Churech

.élz;OO
1:10
2:00

Fa¥eiesdn

Notebooks

~October Tréining Schddule thipd wesle S
o ’ 13" 1 15 16 17
L time Monday Tuesday Wednesday Thursday Friday
7:09 Brealkfast
8:10 A.C.I.R. Report Introduetion Traffic Transport
- \’Jriting T.L oEa Patr01 ~tion
9:00 : Disposi
‘ tion cf .
o] Pridoners
| 9:10
L 10300
B i DetectiOns Defensive
»40:10 Photography  |Safety of Pursuit
. Education Offenses Driving
11:06C
1LiAl:le .
ol - 1200
g3 : .
. t
T k2-100 Lunch’ .
~ , $topping, Princinles
1:10 | Basic ~ Basie Approaching, and
‘ Spelling Spelling and - Techniques of
2E00 _ . Apprehensbon Areest,
of Search,
- Offenders and Seizure -
2:10
3:00
Basic Basic
3:10' | Grammar Gremmar
l:00
lys10
5:00
5:00 Dinner

Physical
Ecucation

Notebooks "

Dinner




- B E.ﬁl ‘ . )
- . ) : _ - : ) . , ! 4
. September 29 - November 21, 1969 September 29 - November 21, 1969
-_October Training Schedule Fourth ° : Training Schedule £1ftn. wealk .
20 21 22 23 2l | 27 . 28 29 T 33
time NMonday Tuesday Wednesaay | Thursday Frlda%- Monday Tuesdny ' Yeanesany | Thufﬁdav o
7:00 ' ~ Breakfast i ' La L3
Sreakfont
8:10 Crime Scene |Facts From ,' Maps snd Firearms Skid s . - PRinciples Soclolopy Sociolopy Flrearms - Public
Search The Road * Measuremsnts| Training marks oy - of , of Police for Thaining: Speaking
9:00 and Vehicle : 2:00 Fublic Police
‘ I. ' At the ‘ Spenking ' State Prison
Preliminary : State Prison _ ] Leave 7:30
Procedures : Leave : : 9:10 8ole
5:10 7:30 a.m. 7t Control
: ) 10300 Technigues
10:00 -V e of Civil
: Distrubances
II. _
Ga therin .
16:10 aid ® Review of | 10:10} Researdhing
Preserving ExaminT %nd
11:00 | ana : ation - reparing
Recording . , . L;:Ook Speaking
11:10 :
12:00
12:00 Lunch : . B 12:00 Tunch -
' Identifyin * ' ' - o - Zuidance
1:10 and .y’ 8 Firearms B +310 Psychologhcall Polize Defensive : and
. [nterviewing Training ' ' ' < Aspects of Comminity Tactigs the
2:00 Subjects ' OPEN o 2:00 Civil Relations I Staps
T rTI. and - o i - BN Distrubancesd . arf
Bvaluating Witnesses § ~
. Evidence : “ P .
| 2:10 |and | : . ! 2:10
Obtaining ' ' ‘ . .
3:00 [|Process i o 3.00‘
| 3:10 x 3:10
Iy 100 L :00
2 . ' ' _ ‘ W20y Sociology
Vil S : , ' ~ , o ' ; | for Police
,g!& . 5:001] | ' : : : ‘ . S , |
5300 ; ' ; Dinner )
T o o 2 e Dinner




Neve

nhenr

September 29 - November 21, 1969

1E

Time

Saturday
1 .

Sunda

ay
2

Trainling Schedule

Fifth Week

4

I

7:00

Breakfast

8:10
9:00

9:i0
10:0

10:1

11:0

Psychology
for Pollce

D

0

Free Tine:
Church

Lunch

Public
Speaking

Physical

Eduecation
Notebooks

Dihner

R Vo




September 29, - November 21, 1969

Training Schedule

‘1'9

Sixth Week

November
. 3 L ' 6 7
ting Monday Tuesday Wednesday Thur aday friday
7200 Breakfast
F:10 |Traffic %g%aration Car Theft Firearms Review of
~ |Direction and Training Eraninas
9:00 [ond Court ‘ i |
Control Appearance State Prilson o
TLeave 7:30a.:.
9110
10:00
10:10 Analyzing Class
1300 Traffic Critique
1100 Accidehnt resticnd
Information Questiceng
e and
- Answers
ile20 :
-123:Q0
- 3.23900 Lunch- -
1:10{ Hit and Run Grand Jury | Moot Court Briving
Investigatign
2100 Rroceedings Testing
(manslaughtern) Before
; 2110
3 3:00 |
ks
3110 Preparing |Control
Reports Techniques in
k:00 civil
; Distrubancew

Dinﬁer

YR



: T e 20
Seontember 29, = November 2 1, 1969 :
.yPY%Eber , TréinigE;Séhédu¥g : _sixth —
] .Saturday Sunday _ S [
Breakfast
| Personal Free Time
8:10 Appearance
9:00 Church
9:10 Public
Speaking
.10:00 v
—
| 10110
b 11500
11110
12300
le?QO Lunen
Physical \\\
1:10 Education--
% Notebooks
2:00
? 2:10
- 13:00
Physical
3:10 Education--
1,200 | Hotebooks
R Lg.:lO /
5:00 ; /.J'
5:00 Dinner




September 2 9 - November 2 1, 1969

Training Scheduls

2L

Seventh Weelk

) 16 11 12 13 .lu
-t%mg Monday Tuesday Wednesday Thursdsy Friday
7:00 i Breakfast
iRelationships . . ; .
L8310 tLHLP. with Jurisdiction |Firearmns Jurisdic
Policy Juveniles A. and T. T. |Trainin~: cion
and Federal State Prison
9:00 Juvenile Firearms A.B.Ca
o Delinguency Act Leave
: , 7:30 a.m. Jurisdic.
9110 , | ) tdon
’ : State
. . fire
10:0D Finall Marshzall
. Qualification
Jurisdictién [Shoot Speeial’
. . 10:10 Role of , GAme and . Teax "
i Buvervisor Fish . . «
: in T.H.P Commission Dept. of
11:0D oS e = ‘Revenue
‘Sex Crimes Jurisdic’
nglp - , ““Lion
- FP.B.I.
Lunch
. Jurdsdic
1:%0 {Special Traffic . fdon
Problems Law ‘Secret
2:00 ' Service
~ Jurisdic
g tion
2:10 Postal
Inspectors
3:00
3:10 |Role of Basie Jurisdiction Implied
‘Natlongl Grammar Narocotics Consent
1.2 00, Guard in : Investigation Law
i Civil
e . | DIstrubances
Basic
Math

Yore mman it b by e et Al ek s B e ¥ 6 san g

Dinnee

i

voemie wsarmera 3

‘September 29 - November 21, 1969

Training Schedu]

e

Seventh Weelt

. November

Time

Saturday
15

Sunday
16

- 7:00

Breakfast

8:10
9:00

Basic
Math

Free Time:
Church

Physicaiﬂ
BEducation~-

Notebooks

Physical ,
Educa tion=--

Notebooks

Dinner

LT

v



September 29 - November 21, 1969

Eovember

Training Schedule eighth veel
17 18 19
’ A hi ; 20 q]
wfg}n” Honday Tuesday Wednesday Thursday Fridﬁj. .
| 7300 ‘ Breakfast
’ 8:10 | Extremist Ten
nessee Traffic i Making
7 Enforcement |a
‘ prafes-
- sion

G:10 -

. The fu~
10:00 Eugepcf
10:10 | Tennessee Career
17500 Geography Develop

) ment
~ - | Handling " Basic Basi ' | o
11 ' : asic Philo S s
11:10 %2§§§221 Math Math of Lafqophy P?ggi:is
12:00 , ) Enforcement
12:00 Lunch
1:10 Special Spelling Gradusa
Weapons and +3 on

2:00 Demonstration Grammar

2:10 | Post Mortem
Examination
t 3:00

3:10 igglling Photography Photography Exam Fres

I :00 | Grammar |
Dinner

et s e S e e

TENVESSEE LW EWFORCI'ENT ACADE™Y |

_ 2l
ADVANCED SCYENTIFIC INVESTIGATI“N'SCHQOL
' December .15 - 19, 1969
; ‘Training,Sched le : l
15 16 ' 17 : 18 19
time Monday Tuesday Wednesday Thursday Friday
7:00 Breakfast
8:10 Introductior Film
and Aims A. T. and F. Open Open ,Open
2:00
9:10 |Investigation Latent Crime Scene Introduction Forensic
Note Fingerprints| and to. F.B.I. Pathology
18:00| Taking Evidence Laboratory and
Photography Toxicology Autopsy |
Examination | Procedures
Szrology
Crime Examination
10:10| Scene Soils.
- | Searches and M}nerals
12:0C Lunch
! : Collection Principles Plaster Spectro- Gradua..
1:2.0 and of Castipg'and graphic tion
" | Ppeservation| Photography | Shoe Print Analysis _
2:00 and Tire Document .
Examination Examination - Stafz
Hairs and
Fiwers
2:10 | Yhain of Firearms
Evidence and Tool 0
2:00 Marks and
. . Numbers
Restoration P
Crime Scene -
Sketching
N
Dinnar

pope A e R 0 R T
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