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CHAPTER I
~ INTRODUCTION AND PURPOSE OF THE STUDY

_In recent yéars there has been an ovgmheiming demand for
counseling sex‘vices,‘ The press of this demand has focused atten-
tion 'onr the sﬁpply. «f manpower that is preseatly available aad that
will be available in the future. It has been indicated that as the
incidence of people requésting counseling services grows gi‘eater,
the gop between the .suéply of and the demand for professional

counselors is increzsing (Lifton, 1966, pp. 1-5). The insufficient

pool of professional manpower points to the growing need to examine

our present practices. Our traditional treatment methods in the

field of counseling must be re-evaluated and improved to deal with

the present ;:{nd future deluge of, potential clients. A search for

and examination of niw methods for enhancmg counsrlmg process
and «;1;tcome J.s requn‘ed . k

The purpose af this study was to evaluate the effects of
vicarious counselmg breparatlon on the outcomes of group counsel—

ing. The v:.car:.ous cv>unselmg preparat:.on cons:.sted of a tape-)*e-

- cording contammg excerpts of actual grcup counselmg mterv:.ews.

Azthough v:.c;r:.ous coun;elmg preparation has been explor-’

" ed by other investigators (Truax & Carkhuff, 1965; Truax, 1966),

there is a paucity of research concerning it. An attempt vas. nade
to correct some of the methodological deficifancies in the earlier’
studies while modifying its application in the counseling process.
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Need and Relevance

Oneb impo’rtant‘ aspect of fhe counseling process, which has
Séen relatively peglected by researcher;&:, is the client's initial
entrance into the counseling process. - The‘re are few studies which
are directly cdncerned with preparing the client for and introducing
him to the therapeutic process. Hany /counsela:.ng and ésycbotherapy
textbooks havé, however, discussed the subject., It has bean referred
to by the terms Vstructuring" or ‘readiness", It appears‘, therefore,
that this is an area of great concern to psychotherapistsén‘d
cotmseiors. .

Several writers have suggested that some type cf cllent prep-
aratlon is necessary in the 1n1t1al phase of the counselmg process.
Brammer and shostrem (1965) point out that ohe of the concerns of |
counselors is developing what they refer to as "readlness'f for coun-
seling. This “readingss" refers to conditions which must bé ‘sat-
isfied before the client can.make full use of the 'coumeiing relation-
ship. Of the factors mentionéd, the client's knowledge of the coun-
‘seling process, hié expectations of his role and his expectations ‘
of the counselor's rcle are important determiners of this "readiness".
They state that: "Lack of c_lear-cut understanding, on the part of
the client, of the nature of counseling and psychbthe;z'apy is a wide-
spread source of madequate readiness to attack problams They go
o to po:,nt cut that nusconceptlons about the ccunselmg process
.are obstacles which :.nterfere with the client gettmg off h, a "good

' start.” One reascn foo thls bemg an obstacle is a “culturally

" based" fear that the counselor has the methods for invading a

i arading
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person's mind and getting him to do and say things égainst his
Wpetter judgment® (pp. 183-185). '
patterson (1958) suggested that client expectations and
preferences in counseling are learned as a product of social and
cultural condiﬁioning. A dependent relationship has beceme the
tnorm.Y - This results from attitudes toward specialists which imply

a cowplets reliance on authority.  Thus, many therapists do not

usually meet the preferences or expectations of the client. Patter-

~'son goes on to say that counseling is a learning process:

The counseling situation is thus an opportunity for the
elient to learn to be independent and to zccept vesponsibility
for himself. IF it is agreed that this is the goal of counsel-
ing, then it would appear that it would be well to begin the
learning in the counseling process itself, Experience indicates
that clients can and do learn this during counseling when they
are given the opportunity to do so (p. 138). '

. Bordin (1955) indicates a concern with the part that clients'

expectations play in the counseling process. His observations.

>indiqate that a discrepancy often exists between what a client ex-

pects to happen in'terms of personal involvement and what should

happen if the relationship is to be beneficial for the client. He

‘suggests that this discrepancy should be dealt with by the counselor.

The counselor must communicate the idea that the client "should be

concerned with ana should communicate™ his feelings. This factor

of "client expectation" is veferred to as being a research area

of concern in the counseling process. |
McGowan and Schmidt (1862) denote that clleﬁts' axpectatioﬁé

are a particular concern of counselors in college“counséling settings.

R R
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In these settinga_rhe counselor is often viewed 3s a test seiector
and interpreter of tests, Often he is perceived as an expert in
nyocational guidance.” Clients enter the counseling situation
with the expect;tions of receiving information with little persohal

{nvoivement being required of them. It is pointedyout, however, that

" siportunately for the field of counseling many clients seem to be

quite flexible and are able to adapt quickly to the structure the
counselor provides" (p. 243). ‘ :

In a study by Overall and Aronson (1963) it was observed
that a high rate of attrition in psychotherapy may be due to the

client's '"megative evaluatiou of his initial interview in relation

“to his initial'expectations of treatment., Lower class patiéﬁts, in

particular, teud to have a dl;ferent conceptlon of psychotherapy

and the procedure involved. They expect the therapxst to assume

‘an active but permissive role. When these expectations are not

fulfilled, they tend not to return to psychotherapy. It is pointed

out that this expectation is."a cognitive factor in perceptual
understanding based on experience and learniﬁg.“ This cognitive
1naccuracy ¢an be reduced, the writers claim, by reeducating the
client in the znitxal phases of treatment. This involves education
concernlng their own role and the therapist's role in the treatment
process. |

In another study by Richardson and Borow (1952) it was
.suggested that success in counseling is not simply dependent upon
the competence and methodology of the counselor. It is also depend-
ent upon the c¢lient's set toward and understandxng of the counsellng‘

pvocess. The particular orientation of the client, his concept of
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Ypole~playing! and ewpectationa of coumseling ars impcz*ta’:itd In-

appropriate pets, sterectypes and misconcaptions operste =z obetamsles

to Maffactive counseling,

Although the literature appéazrs to reflect z need for clfzay

preparation, only ‘a few writers ’specifically zugeest how to do $t.

FIES SN

Nevertheless, there are some counselors and therapfsts who copsider
preparing the client for the therapeutic reletionshin to Ee af garifo-
ular velevance to both the group and individuvel therepertic prosess.

Ormont (1957) deals with the subject in refersuce to growy peycio-

analysis. He indicates that little has besn writien shoul Tgregerfre™
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educative; (2) reassurance; and (3) resistance. The educeiive zppoeech

is the most prevalent. However, he feels that it is slmost ImpossIBlie

to accurately communicate the essence znd feel of gravp thevepy o

just an educative level.

e - . Brammer and Shostrom (1965) note that “strectening tecknipres

define the nature, limits and goels of the genersl counseiing process

and the relationship at hand. For the counselons

»

PR

Structure, provides him with & caunseling rosd map ang
with o dossior of his roesponbilities For using the moad
map, thus raeducing the ambiguity of tha relatienshipg., Tha
cliont showld know where he is, who tha intevvigwer Is and why
ha is there {p. 288},

i
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Thay consddexr It wnfaie to the client, who has iittle notdon conemoe

ing what cowngeling is all ahout, nat ta pravide dnltiad prepuratioms

i The valuz of orjentation fo in covrecting canly miscenceptions abeny
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the counseling process. Concentrating on Upositive lsarnings" about

=‘the client and counselor roleg can augmaht the counseling pracesé;“

‘Drasgow (1956) relates that the client approaches the
initial counseling igterview with "mixed feelings, anxieties and
fears.” Structuring mist be done, according to him, to “relieve"

these feelings and to clarify the type of service necessary, This '

view is shared by Shartzer and Stcne (1965). These authors conclude '

that:

Since many students will not kunow what part they are to
. play in the interview, the counselor should explain very early
in the interview the nature of the relationship, the role each
plays, the sort of help offered, the task ahead and the amount
of time available. This does not mean that the counselor deter-
mines the contént of the interview; but, because many students
have little or no experience to draw on for guides, zome defini-
tion and clarification of the counselor's and student's responsi=
bilities may be in order" (p. 158). .

Truax (1966), in a peseasich report entitled Counseling and

Psychotherapy: Process and Outcomes studied the use of "vicarious

therapy pretraining” as a means of introducing the clients to‘group»
psychotherapy and counseiing. He suggésts that: '

If counseling and psychotherapy are, in the main, learning
or relearning experierces, then one would expect that some
kind of wvicarious therapy pretraining, whether cognitive or
experiential, should enhance client outcome. Certainly, the
structuring of learning tasks, and the provision for vicarious
experiencing in motor and verbal learning tends to maximize
both learning and performance (pp. 17-18).

This type of approach has also been used by Bach (1954).

He permits hié clients to listen to old wire recordings of an

: actuai therépy situation to prepare them,foi psydhoanalysis.

Patterson, in his review of counseling ,suggests that vicari-
ous therapy pretrainihg is a ugeful innovation to the counseling

process (1966b, 85-96).
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k The use of vicarious exper.tence in the counseling process
3s veforred to by Magoon (1964), "Traditionally" “trained school coun~
seioﬁs and "traditional” treatment methods cannot, according to him,
deal with the demand for counseling servicos. He pmpoées that clients
should listen to the "vicarious" expe:oience of other persons engagmg in
counseJ_ing These experiences should, he suggests, include problems
and feelings with which the observer can "identify.“ This can be accom-
plished either by Films s tape-recordings or audio-visual 'aids. If effect-
ively'done, it will: peduce the nimber of olienfs seéking Ytraditional®
counseling treatment; reduce the Teh’gth of treatment for those individuals
still requiiing it; and, arﬁong the remainder, produce interview behavior
judged to be more "problem solving"‘ or‘iented than the usual client. 4

' Bonney and Foley (1963) suggest Ithat préparing the ciient for
the roles involved and the types of problems that are 4discussed in therapy

groups can decrease the number of sessions :.nvolved in group therapy.

. They point to the cccurrence of a “transition" stage in ‘the group process

This stége involves the realization that personal- problems are discussed
in the group situation. This realization resul’Es in an emotional climate
involving "resistahcg; anxiety and ambivaience." Adequate structuring
will, thef feal, eliminate a large proportion of this stage and t})us
reduce the total treatment timo in group therapy. ‘

Problem

This study was designed to answer the following question: Does

" the use.of a preparation tape-recording facilitate the outcome of group ‘

counseling?
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The suggestion for this study was provided by the previousiy
- mentioned study-of Truax (1966).. In both that study and the present

ff“ study, & ‘tape-recording containing ‘sav'gral excerpts of actual group

coun§eli'ng sessions was utilized as the independent varizble. The

tape is designed to introduce clients to the counseling process.

This study, however, was unique in the following aspects: (1) the

.- tape-recording was présented to the clients at the beginnixig of the
first three group counseling sessions; (2) the same counsalor was
utilized for 211 the treatment groups; {3) there were only eight

counseling sessicns; () a group was included which listened te

the tape-—recbrding' but did not engage in any group counseling; and

R ot A e i L L gl s

{5) the group size was limited tc a maximum of seven members.

Delimjtations of the Study

,
e st st et oo e

In order to limit the scope of this study, the foliowing .

ot

delimitations were cbserved:

(1) - The subjects were inStitutionalized juvenile delinquents.

(2) . The subjects were white males.
(3) The minimum age of the subjects was fifteen,

(4) - A1l subjects were present in the institution during the

A G n o e g O s 8 b o e

entire experimental procedure.

il e

RS ; k ' ' ‘ ’ i © . (5) .None of the subjects were involved in any individual
5 or group counseling or psychotherapy since their

comnitment to the institutionm,

Theory and Underlying Assumptions

In an effort to indicate the rationale nderlying the study,

e " this section will be divided info three parts. These parts will be




ot ot B A b i R N Rt

A B\ b 38 i i e A b Bty 5 0 B

S

b
concerned with: (1) the theorstical fourdation underiying the studys
(2)assunptions related to the goals of graup counselings and (23

assumptions related to ths nature of ecunseling cutcosd.

Theoretical Foundetion Underlying the Study
There are tvo main suppositicns upen which this study fe Dased.

First, the initial stage iz of great importeace in the dewslopmental
sequence of the group counseling process. Second, Tprepsxing™ <ifsnts

for group counseling will facilitate the dsvelopmant of the process.

By facilitating the group process, the cutcome «f groemp counseling

—_— -

will alsc be facilitated.

It has been suggested that the Initial stage Iz the Jevslop—
ment of therapy groups is very uncomfortzble for both the client md
the counselof. It is mainly charecterized by oriemtation bebhavions.
The group members attempt tok discover the nature znd Douniferies of
group therapy. They try to lea::t what is to be acconplished and
how much cooperation is demanded. The seatchmg for an orientztion
is often expressed by: (1) the discussica of irrelevant issues;
(2) the discussion of peripheral cuneérns;, (3) the discussion of
immediate behavior difficulties; and (&) the co.mgﬁaints gherit the
present institutional or enviromsental setting. The activi*.}r of
the group is characterized dy a ssarch for the man.ing wf theregy,
attempts to dafine the situvation, and attempts to estadlish =
relationship with tha ‘th‘mpist.» Thepe is a suspleiovsmess sod
Fearfulnasy of the naw s&'tuaﬁan, and attitudes of resistente wmud
hostility ava often present. In general thes, ths Snitds) stsge

In the developrental sayuencs oF tha group I a testing ad

s
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i
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def,endency stage. It is an attempt to discover the houndaries of . .

. the situation while depending on the therapist for guidance and-

support (Tuckman, 1965, pp. 386-388).
The way the counselor handles this initial stage will deter-

mine how the group develops. If the init;',al situation.is very

ambiguous many inhibiting emotions, expectaticns and behaviors may

be reinforced. The clients may vremain anxious and defénsive through-

out much of the treatment process. However, if the counseling situa-
tion is too vigidly defined by the therapist, the major responsibility

_ for the counseling relationship is bestowed upon him by the client.

The, relationship is perceived in a-distorted manner. A dependency
results which may inhibit any future group progress or movement ..'
Neither a very ambiguous nor a very structured atmosphere will be
facilitative of grou;; counseling outcome (Brammer and Shostrom, ‘
1965, pp. 183-185, 300-301).

However, the V/icariousi preparation of the group members during
the early sessions of group counseling will be facilitative to the
outrome of the prodess. By vicariously experiencing the actual
counselmg process of peers; ‘the group members are prepared for the '
counseliﬁg process. Vicarious experience can be provided by means
of a tapefzecoiding or motion picturé film of an.actual group counsel-
ing session. -This provides a means of édnmunicatiné to the client ‘
what he can expect about the nature of the counseling relationship,
his role in the relationship, and the role of the counselor in the
relationship. It conveys to‘theiclient :that all types of topies.

are discussed and that feelings are expressed. It also relates to

some extent how these ‘topics and feelings are expressed (Truax 6

Carkhuff, 1965, pp. 309-310).
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This type of preparation will facilitate group counseling

autccﬁé. Much of the initial need for orientation will be reduced. k

gﬁ Therefore, the initial stage in the group process will be either
5 eliminated or considerably shortened in duraticn., With the omission

of all or most-of the initjal stage, the potentially inhibiting

effects occurring in this stage will, furthermore, ba considerably

decreased (Goldstein, Heller & Sechrest, 1966, pp. 261-262). T o

| By providing a cognitive and experiential structuring of the
counsgling rélationship, clients will be more quickly engaged in the
self-exploration process (Truax & Carkhuff, 1965, p. 310). Studiés

have shown that, in geneéral, depth of self-exploration on the client's

part is ﬁositively correlated with “more successful counseling out-
come" (Truax, 1966, p. 131).

In summary, vieariously preparing the clients for group

counseling facilitates group counseling outcome by: . (1) éliminatiné

or reducing the initial stage of the group process; and-(2) advancing

the self-exploration process of the group members.

= ,
5 Assumptions Related to the Goals of
¢ Group Counseling

The viewpoint taken in this paper is that there is mo

il

,esséntial difference between counseling and psychotherapy. This

", viewpoint is expressed by Pattérson who concludes that these processes

. Y TR B )
B G e

do not differ fundamentally in “the nature of the relationship, in

Ea

the process, in the methods or techniques, in goals or outcomes

(et

(broadly'éonceived), or even in the kinds of clients involved"

(Patterson, 1966z, p. 3). Group‘counséling and group psychotherapy
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are interchangeable terms. They are both perceived'as involving
thenapeutid rél’ationships which enable individuals to more clearly
parceive the:'.i- needs and to modify their behavior. The group treat-
ment process is oriented toward enabling the clients to clarify
their self-concepts and to pvaétice new methol: ﬂ“ adjustment in
a relatively secure setting, Change in the client’s attitude toward
himself can be considered as a change in the client's total personality
(Lifton, 1966, pp. 12-13). ‘

Assumptions Related to the Nature
of Counseling Outcome

B ?ollov{ing the self-theorist’s point of view, a particularly
useful index in evaluating counseling outcome is the c‘ong.ruency
between the perceived-self and ideal-~self. Accordingly, if coun‘selingh
is successful, it will bring about various changes in the self—.conceptl.
One of ‘these changes will be an increased congruency bétweén the
perceived-self and ideal-self (Wylie, i95i, p. 161}, As a consequence

of this chaﬁgé' in the perception of the self, behavior will also

_change toward a ﬁore-positive direction (Rogefs » 1951, p. 186),

These criteria, the changes in self-ideal congruency and
behavior, for judging counseling outcome have been extensively made

use of in the studies of Carl Rogers and his asscciates (Rogers §

Dymond, 1954).

Definition of Terms

Congruency.--The total of the differences between the self-
concept ratings and ideal-self ratiﬁgs on the Bill's Index of Adjust-
ment and Values. The smaller the score ig, the greater the 'congruency.

The larger the score is, the smaller the congruency.
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Discrepancy.--The total of the differances between thé self-

»concept,and ideal-self ratings on Bill's Index of Adjustment and

Values. The smaller the score is, the smaller the discrepancy. .
The larger the score is, the larger the discrepancy.

Group-Centered Counseling.--This is a type of group counseling

- in which the group:members assume most of the responsibility for the

group process and content. The counselor acts as a catalyst but
does not present the discussion topics or direct the group discussions.

Group Counseling.~~This is a process in:which one counselor is

involved in a relationship with a number of clients at the same time,

The aim of the prdcess is to aid cliénts in clarifying tﬁeir self-concepts

~an& develcping new methods of adjustment. ' '
Ideal-Self.~-The iﬁdividual's concept'of'the type of pegson"

that he would like to be or the self-concept that the individual would

1ike to possess {Patterson, 1966, p. 407). »

‘Juvenile Delihquent.--Thi§ refers to an individual incarcerated

“in an institution that has been set up specifically for juvenile offenders.

Leader-Centered Group Counseling.--This is a type of group

counseling in which the counselor assumes most of the responsibility
for the group process and content. The counselor presents the discussion
topics and divects' the group discussions.

Misconduct Reports.--These are the reports of violations of

ingtitutional rules that are recorded in the files of the institution.
Perceived-Self (Self-Concept).--The total score of the self-
concept column on Bill's Index of Adjustment and Values or the per-

ceptions that the individual has of himself at any given moment.
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Preparation.--The introduction to and” initiation of the

client into the counseling process.

Preparation-Tape.--A tape-recordiﬁg'containing excerpts

of acéual group counseling sessions.

Self-AeceEtancg.-—The total scére of the ratings on the
ideal-self éolumn on Bill'sg Ind;x of Adjustment and Valuesj or, ?
how éaéisfied the person is with the way he perceives himself (self- ' ;

concept).
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CHAPTER XX
REVIEW OF THE LITERATURE

A survey of the literature reveals that there are few research
kstudies which have been directly concérned with the subject of
preparation for counseling. Thus' most of the studies cited in thié
section will be indirectly related to this topic. T\e'studiﬁs mention-
ed will be divided into the follouing general areas:

1. Studies concerned with the preparation of clients for

R counseling/psychotherapy.

2. Studies concarned with the relationshxp of client expecta-
tions to the counseling/psychotherapy process. A

3. Studiesfcﬁhceﬁning the use of "ﬁodéling" tecﬁniques in
the counseling prbcéss. ' . )

&, 'Studies concerning group counseling or group psycho—
therapy with juven;le delinqnent males.

Studies Concerned with the Preparatioﬁ
of Clients for Counseling/®sychotherapy

Films have been utilized as a method for initiating and
uaintaining the therapeutic relationship. However, most of these
studies have been evaluated by means of clinicél observation. Prados
{1951) explerad the use of mental health films with psychotlc patients

receiving an "orthodox psychoanalytic" type of treatment. Cooper,

15
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Kahne, and Merton (1956) utilized mental Healjch films in a group
therapy setting with twenty closed-ward ,psyéhiatvié patients. The ot

£ilms were presented, prior to-each group therapy session, as stimuli

for discussion. Impressed by the utility of this technique, Behymer,
Canida, Cooper, Faden, and Kahne (1957) also introduced mental health

© films 'to psychiatric patients engaged in the group therapy prbcess.

They were impressed by the rapidity with which "developmental trends"

could be accelerated and occasionally "bypassed." . i 1

b e sy 42 Pt i HGE

Harpiman (1956) studied mental health films in group—centei‘ed
therapy as a means for bringing about changes in attitudes of prisoners.

He divided the subjects in his study into four groups: group therapy;

T Y R T I I AR I
s e T e "

film showing; £ilm showing followed b§ group therapy; and no group
v therapy. The films, dealing with mental health subjects, were 'presented

prior to the group therapy sessions "without" introduction or opportun-

ity for discussion. The results indicated that thepre were no significant

attitude changes apparent in any of the groups.

Malamud (1958) developed a "workshop" for self~understanding.

This workshop was intended to provide outpatients in a mental hygiene

clinic with a "useful preparatory" exgerien.ce prior to their initiation
into individual psycﬁotherapy. .{\lthough no contrcl‘ gmﬁp or follow- )
up studies wex"e utilizéd, an anal&si's vas conducted by méans of pre;
and post-therapy test dafa and -clinical observatiom: The resulis

suggested that this techniqﬁe was very useful in lessening resistance,

in reducing unrealistic expectations, and in increasing self-exploraticn.
H ¢ .

. k 8 Berkowitz (1966), in his dissertation, sought to evaluate the

effects of a group-orientation method for preparing outpatients for
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individual psychotherapy. His results suggested that the method
ténded to reduce anxiety, increase self-awareneés, and maintain
motivation.
Richardson and Borow (1952) tested the hjpothesis that college

£reshmen receiving group orientation to education-vocational counsel-

.ing could adopt a more effective and realistic role in counseling

v

than an uﬁprepared group.  The preparation involved a lecfﬁre and

a group. discussion prior to the~counséling. They found ‘that the.
experimental. group subjects had greater understanding of the counsel-
ing érocess than the control grﬁup subjects, Also, the experimental
group subjects demoﬁstratgd feelings and kehaviors judged to be
"more appropriate" to the counséling procesé.

Munzer (1964) studied the effects of "warmup" procedupés,
within an analytically oriented approach, as a means of fgcilitating
group interaction and cohesivenesg in the early stages of group
therapy. Five procedures were introduced to the treatment groups
during the first five, in a series of ten, group therapy sessions

with university students. These procedures consisted of: (1) role

prediction; (2) shared memoriés; (3) shared dreams and fantasies;

(4) drawing problems; and (5) life-space drawings, The results.
showed that the experimental groups made more frequent use of
“group terms", had greater depth of content in discussions, were

more "satisfied" with the meetings; and there was a éignificantly

greater reduction of self-ideal discrépancy for the treatment groups

than for the control groups.
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Luchins {1950) utilized "audio-aids", consisting of tape-
pecordings, as an "added" technique in group therapy with male

psychotic outpatients. The recordings consisted of actual or sinulat-

ed individual therapy sessions dealing with a problem known or believed

to exist for one or more members of the group.  The purpose of the

‘tape was to give the patients scme idea of how tpéﬁ“character of grbup

.

strucfure and activity varied in different sessions."” Observation
suggested that the groﬁp interaction became freer and ﬁére open in
expression, that group interaction increased and that much initial'
anxiety was reduced.

As part of a study concerned alsc with the use of alternate

group therapy sessions, Truax and Carkhuff (1965) studied the effects

of vicarious therapy pretraining (VIP) in time-1imit group therapy.
This technique was suggested as a means of more quickly engaging
patients in the self-exploration process of group psychotherapy.
VIP is provided in order to give the client both‘"cognitiQe and
experiéntial structuring of the role"‘of the patient involved in

group therapy. The VIP consists of a thirty-minute tape-recording

of excerpts of actual group thérapy interactions of patients engaged

in the exploration process. The tape was designed to indicate how

-clients express themselves, that clients explore feelings'and the

types of topics that occur in‘group therapy. This would allow

for & "vicarious" experiencing of group psychotherapy prior to a
client's initiétion into the actual’process. The subjeéts in the
study were mental patients in a state mental hospital who engaged

in a series of twenty-four group therapy sessions. The experimental

procedure consisted of a two~-by-twd factorial design coméosed of both

-
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the alternate sessions and the VIP as independent variables. The
four groups were: . (1) alternateéVTP; (2) alternate—nonﬁYTP;,(a)
regular-only VIP; and (4) regular-ohlyfno;—VTP. In the VTP treat-
ment groups, the giOup members listened to the VTP prior to the ‘

initiation of the first group meeting. The Minnesota Multiphasic:

Personality Invéntory was used to determine personality change. smos

The results of the study suggest that there were greater "constructive"
personality changes for patients receiving VTP than those who did not
receive VIP especizlly in "schizophrenic symptoms, soecial intro-
version and anxiety."

Truax (1966) undertook a similar study to evaluate the effects

~of VIP in relation to time-limited group psychotherapy with both

juvenile delinquents and hospitaiized mental patients. The dependent

<yariable, however, was the change in self- and ideal-self-concepts.

The subjects included forty maie aFd female mental patients and
forty male juvenile delinquen{s. In both studiés, the‘therapists
differed in oriéntatioﬁ and represented the fields of psychology,
psychiatéy and social work. Except for the Q-sort criterion measure
and the new subjects, the design of this study wés similar to the‘
previous study. The results indicated that patients exposed to the

VIP experience showed improvement on five self-concept measuves

" frem pre- to post-therapy evaluation, while patients not receiving

VTP shoéed deteriocraticn on four out of five measures. However,
only ‘the ideal-expert measure of’adjustment and the ideal-self-
conqépf change measure reached significance.

Another study by Truax, Carkhuff, Wargo, Kodman, and Moles

(1966) included four male and four female groups in the design.
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Each group was composed of eight members. Six therapists conducted
the therapy groups which lasted for twenty-four sessions. Sévera;
personality change criteria were embloyed: a Q-sort, the depth of
Interpersonal Explorétion Scale, the Minnesota Counseling Inventory,
the Truax Anxiety Scale, the Palo Alto Group Therapy Scale, and the
time spent out of the institution for one year subsequent to the end
of therapy. In general, the results indicated that VTP did not pro-
duce any "benefit" for group therapy with 5uvanile delinquents.
studies Concerned with the Relationshia

of Client Expectations to the Counsal=-
ing/Psychotherapy Process

The client's expectations concerning the counseling relation-
ship, the counselor'é role aﬁd his role in the counseling process
seem to bé an importaﬁt variable in research. The significance of
this variable in the counseling prezess is poin;ed out by Goldstein
(1962). ’ ’

Overall and Aronson (1963), in a survey §tudy of forty
patients engaged in psychotherapy, related client expectations to
attrition rates in psyéhotherapy. Their data suggested that lower
class patients tend to expect a therapist to agsume an active but
permissive role. When this expectation is not fulfilled, these
individuals tend not to return to therapy after the initial interview.

Lipkin (1954) examined clients' attitudes, inyreiatiou t6 »
therapeutic outcome, in client-centered therapy. His subjects were
composed of nine veterans requesting vocational and educational
counseling, The results of the study suggested that there was a

positive relationship between the client's expectations regarding

gl
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his psychotherapeutic experience and the amou$t of personality change
that occurred from pre~to post-therapy.

Heine and Trosman (1960), working with forty-six psych#atric
outpatients, found that the "mutuality" of initial expectations,
between the client and the therépist,~is‘related to continuance in
psychotherapy. It was suggested that if the client's set of expeéta—
tions is accurate he is rewarded; wherras, if his set of expectancies

is inaccurate, he is "in effect rejected."

Zerfas (1965) investigated the influence of induced expectancies

upon the behavior of clients in group therapy. The group members were
informed, previous to the actual counseling, that they could expect .
a caertain type of therapeutic relationship. The independent variable .

censisted of the disconfirming or confirming of the client's initial

" expectations. The results showed that the average duration of the

first therapy session varied with the expectancies of the group
members. Also, the group members were more "satisfied" when their
expectancies were confirmed.

Severinsen (1966) investigated clients' expectations and

perceptions in educational counseling as related to satisfaction -

with counseling. ' College students indicated by means of a questionnaire

the zmount of empathy end lead they expected prior to counseling.
After coumseling, the clients indicated the degree of empathy and
lead that they perceived to have occurred; The. discrepancy between
expected and perceived counselor behavior was then correlated with
client satisfaction. It was found that there was a significant

relationship between the difference in expected and perceived amounts

W“umhgmaé

e 3 = o
TR PR T i

B




22
of counéeling empathy and loéd and the degree of client satisfaction.
However,'the' direction was not a significant factor. This suggested
that 'sati-isi‘.acticn is é function of thh "closeness" of tl}é client's
expsctations to the actual counseling interaction--not whether it
is "fact" or “feeling" oriented. » ‘ » |

Studies Concerned with the Use of
Hodeling Techniques in the Counsel-

ing Process
The genercl procedure involved in this study is similar to

studies dealing with the phenomenon referred to as “yicarious learn-
ing" or "modeling." The basic paradigm involved includes three
basic components: (1) an cbserver viswing, (2) a model behaving,
(3) with reinforcement delivered sz‘ste.maticallz to the model when
certain overt behavior is produced. Thus, "vicarious reinforcement”
assumes that the observer p_g‘eives that the performer is reinforced
for certain responses, accopding‘ to Berger (1861).
A great deal of work has been done in ;:his area by Bardura
(1965). Most of this research, however, has been done wif.b child-
ren and invclves the modelingi of social behaviors. Transmission
of aggressive responses in cbiidren by means of film-mediated models
has been a particular concern (Bandura, Ross, & Ross, 19633 Bandura,
1965). Also, theré has been research dealing with the effects of
reward and punishment on model behavior (Bandura & McDonald, 1963),
with self-reinforcement (Bandura & Kupers, 1964), and with the
comparison: betwaen livé and symbolic models (Bandura § Mischel, 1965).
Very little research has been done in this area which direct-;

Jy concerns counsaling. Two studies, however, directly
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deal with model’ learning in the counseling process. Krumboltz and
Thoresen (1964) studied the use of vicarious reinforcement and
direct reinforcement in both group and indivi&ual counseling situa-
tions. The dependént variable was the promotion of "indépendent"
vocational and educational information-seeking behavior of.high
school students. Four treatment groups were involved in the study:
(1) individual verbal reinfércemeﬁt counseling; (2) group verbal
reinforcement counseling; (3) individual model—reinforcément counseling;
and (4) group medel-reinforcement counseling. Both active and in-
active control groups were also included. The model consisted éf a
fifteen-minute tape-recording involving a counselor and a boy with
decision-making problems. The model counsglcr verbally reinforced
;he model client's educational and vocational informatioq-seeking
rasponses. This taped model was observed by subjects during the
two counseling sessions. - In addition, the éubjects viewing thé

»

ﬁo&el.were also reinforced verbally for information-seeking behaviors.
Reinforcement consisted of agreement and approv;l; verbally and
gesturzlly. The dependent variable consisted of tﬁe number of
inforﬁation-seeking statements emitted in the the interviews and

the number of information-seeking behaviors occurring between the
interviews. The.results of this study indicated an increase in

the frequency and variety of inférmation-séeking respdnses in both
types of treatment groups. Both freatment groups were found to

be more effective in p. -woting this behavior than the control group.

Krumboltz and Schroeder (1965) did a similap study to test

the effectiveness of direct reinforcement and "model reinforcement®

TN




Py

5
£
by
19

oo promiey

24
coungeling. Their results zlse Iindicated that model-reinforcemant
counseling is effective in increasing information-seeking behavicrs
occurring both within and outside of the counseling interview.

Both studies found that "model-reinforcement™ wzs 2s effect~
ive as direct reiaforcement, In additiom, it was suggested by the
data that model-reinforcement counseling was more effective for
male than for female subjects; and, group model-reinforcement counsel-
ing was more effective than individual model-reinforcement counssling.
studies Concerning Group Counseling

or Group Psychotherapy with Juvenile
Delinguent Hales

Group counse;ing and group psychotherspy research stuvdies deai-
ing with juvenile delinguents are li«aitéd in purber. However, the in;pcrz-
ance of work in this area has just recantly been reflected in the resesanch
literature.

Caplan (1357) attempted to study group counseling in the
frazmework of the "self-concept." The subjects were junior high
school boys with 2 history of frequent conflicts with school regula-
tions and autherity. Using a Q-sort technigue to eveluzte the out-
coze of group counseling, he found a Vsignificant positive change 3in
his experineﬁfal group but not in his control group. The treztment
gooups had a "move integreted self structure.” 0'Brien {1964} used
& wodified group ‘therapy method, also in the school setting, with
delinguent adolescent bays. The nodification consisted of *didactic™
experiences, such as dnfermaticn~giving, group therapy films ard
£Ie18 toips to mental health agencies. These experiences were
condueted fo a Totsl of aighteen hours follewed by nine months

of proup piyehospalysiz. The sesulls were dn the positive divection.
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Snyder and Sechrest (1959) conducted one of the better experi-

mental evaluations of group therapy. Their subjects were defective

delinqﬁent boys. The group therapy was verbal, structured and

didactic in orientation. The experiment design consisted of two

treatment groups, two placebo groups, and one control group. Group
therapy was conducted for thirty meetings. Housing raporfs, behavioral
violations and check lists were used to evaluate any behavior change.
The results suggested that the treatment group made greater significant
positive changes as compared to the other groups.

Shore, Massimo, and Mack (1965) utilized a vocationally-oriented
type of group therapy with adolescent delinquents. The aim of the
therapy was to improve interpersonal relationships while dealing
with vocational difficulties. This study was further examined b} .

Shore, Massimo, and Ricks (1965) using a factor analytic evaluation

method. Both studies found significant positive changes in overt

behavior, in the self—conéept and in the perceptions of intefpersonal

velationships. ’ . ' ﬁf
Friedland's study (1961) involved group counseling with

institutionalized delinquents in an open treatment center. Group

counseling was ccnducted as a means of changing runaway behavior,

S

institutional adjustment, personality characteristics and the self-

£

concept. An analysis of the results indicated that the treatment

ey 1

groups showed greater frustration tolerance, but runaway behavior L

and self-concept changes did not occur.

" Persons (1966) studied the psychological and behavioral

with incarcerated delinquents. The Minnesota Multiphasic Personality
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Inventory, the Taylor Manifest Anxiety Scale, the Delinquent Scale,
and disciplinary reports were the oﬁtcome ﬁeasures. Post-counseling
results showed that the treatﬁent groups, but not the control groups,
significantly improved on all measures. .

Some research has been done with the use of short~term group
psychotherapy and its use with delinquent boys. Philip and Peixotto
(1959} worked with juvenile‘delinquents for ten one-hour group sessions
for a period of two and one-half weeks. The four treatment and one
control groups were matched groups of ten members each. A reviged
version of the Thematic Apperception Test was the pre- and post-
psychotherapy evaluation measure employed to m;asure personality
change. The results indicated that only hostility characteristics
significaﬁtly changed in a positive directién in the treatment groups.
The control groups did not change on the test to any significant
extent. .

Feder's study (1962) investigated sho;t—Ferm "discussion"

group therapy. The subjects were twenty-eight institutionalized

delinquents. They were divided into two experimental and two control

groups. The experimental groups met: twice weekly for‘sixtéen ninety-
minute sessions. The Mooney Problem Check List, a therapy-readiness
Q-sort, and several institutional behavioral measures were utiiized

as criterion measures. The results indicated that the only signifi-
cant differencés between the treatment and control groups was on the
therapy-readiness Q-sort. The experimental groups showed a significant
increase in readiness. There was no mavked change gn tﬁe control

groups on any of the measures.




CHAPTER III

MET JOLOGY

Design Overview

In order to investigate the effects of preparation-tapes on

counseling outcome, the following design was utilized based on
the recommendations of Kerlinger (1966, pp. 294-320). There were

. four groups: three treatment groups and one control group.

Group I: Preparation-Counseling

The group members listened to a preparation tape-record-
ing at the beginning of each of the first three, in a
series of eight, group meetings. ,
Group II: Counseling-only

The group members participated in eight group counsel-
ing sessions, but they did not listen to the preparation-
tape.
Group III: Preparation-only

Thé group members listened to the preparation-tape
but did not participate in any group counseling.
Group IV: Control

The group members were administered both pre-~ and pést-
counseling criterion measures. However, there was no

additional contact with them by the experimenter.

27
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The total counseling process consisted of eight group
counseling sessiona conducted over a périod oé three weeks. This
period was chosen in order to parallel the existing time available i
in many institutions where time 1s at a premium. Each group counsel-
‘ing session lasted for a periocd of one hour. The groups were compos- y

:‘: ed of seven members each. Also, the writer wag the coynselor in

all the treatment groups.

Hypotheses

In order to evaluate the effects of preparation-tapes on
the outcome of group counseling, the following hypotheses were tested.
These hypotheses were presented in the null form in order to

facilitate the statistical analysis. The hypotheses were as follows:

T
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There will be no significant difference in the self-ideal
congryency mean scores between the preparation-counseling

group and the counseiing-only group at the post-counseling

stage.
There will be no significant difference in the self-ideal
congruenCy mean scores between the preparation-counseling

group and the preparation-only group at the post-counseling

stage.

There will be no significant difference in the self-ideal
CODgrUeDCY mean scores between the ppeparggion-counsemg
group and the control group at the post-éout;seling stage.
There will be no significant difference ‘ia the mean fvequency
of minconduct reports between the preparation-counseling
group and the counseling-only group at the post-counseling

stage.
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§. There will be no significant difference in the mean
frequency of misconduct reports between the preparation-
counseling group and the preparation-only group at the
post-counseling stage.
6.. There will be no significant difference in the mean
frequency of misconduct reports between the preparation-
counseling group and the control growp at the post-counseling
stage. ) '
Brocedures
The study was conducted as follows:
Phase I: Pre-counseling evaluation
The Biil’a Index of Adjustment and Values was administered to all the”
subjects involved in the study. Utilizing a random numbers table
(Edwards, 1960), the’fwenty-eight subjects were then randomlykassign—
ed to one of the four treatment grfups or to the control group.
‘Phage II: Treatment B .
(me week after the pre-test fhe treatment groups met with thé counselor
for the first group counscling meeting. All treatment groups met on
the same day. The independent variable, tﬁe preparation tape-recording,
was introduced to ;he groups in the following design
Group I: ‘Preparation-counseiing group
The members of this group listened to the préparation tape-~
recording at the beginningkof the fipst three, of eight, group counsel-
ing meetings. The tape-recording was introduced to the group‘members
in thia way:

I have here:a tape recording c¢ontaining three parts of actual
group-discussion sessions between boys like you and a counsalor

w
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like me. These boys were all in an institution like this, in
another state. I would like you to listen to this taps to
bear what happens in this type of a group. Listen to the tape.

A group counseling session followed the presentation of the
tape-recording. Each of the counseling meetings lasted for approxi-
mately one hour and were conducted over a perlod of three weeks. In
order to control for the varlable of the time of the meeting, this group
met in the mornings for the flrst four sessions and in the afternoon
for the second four séssions.

Group II: Counseling-only group

This group met for eight one?héur group meetiggs'oier.a pefiod

of three weeks. They met in the afterpoon for the first four group

meetings and in the morning for the last four group meetings. .

Group III: Preparation-cnly group

The members of this grouﬁilistened to the sams tape-recording
presented to Group I members. The tape was introduced in the same
way as it had been to Groﬁp I. However, no group counseliné foll;wed
the preseuntation of the tape-recording. This tapefrecording was pré-
sented te the group on the séme day as the first, fifth, and eighth
meetings of,Groups I and II.

Group IV: Control group

This group neither listened to the preparation tape-recording
nor engaged in group counseling. ‘

Phase III: Post-counseling evaluation’

The members of both Group I and Group II were ;sked to £ill out a
counseling evalﬁation questionnaire prior to the last’gfoup meeting.
Then, one week after the termination of the eighth meeting, the Bill's

Index of Adjustment and Values was readministered to the totél group
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of subjects. In addition, one month after the termination of the
counseling sessions, a tabulation was made of all misconduct reports
acqpired‘one month prior to thg beginning and one month subsequent to
the termination of all the expérimeutal procedures.

'Thé dependent variables ingluded: (a) the post-counseling
self-ideal congruence scores in eéch group; and (b) the post-counsel-
{ng frequency of misconduct reports in each group.

Apparatus )

_ A tape-recording was used in this étudy. "It is referred to as

a “preparation-tape.” This tape-recording is composed of three ex-
cerpts of actual group counseling seésions. The total length of the
pecording is fifteen minutes, forty seconds with a five-second pausé
between SEQmeht;. The first segﬁent is taken from one group while the
last tvo segments have been extracted from the same group counseling
gession of another group. The first Segment lasts for seven minutes,
thirty seconds. The second segment lasts for four m;nutes, forty seconds
while the thlrd lasts for three mlnutes, thzrty seconds.

Tbls tape~recording was utilized by Truax (1966) in bis re-
saarch involving vicarious therapy pretraining. The members of the
tape-recorded groups were 1nst1tutlonallzed male Juvenlle dellnquent;.
The counselor, partxclpatxng in the group muetings was judged by his
colieagues to be ariented toward cllent—centered counbellng technlques
and attitudes in his counseling relationships. This ]udgment was
based on a series of rating scales.; ‘

The tape-recording was chosen because it {llustrated the

group counseling relationships in which the clients were involved.
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Also, this particular tape-recording has been used successfully with

other groups of clients involved in group counséling.

Subjects

The subjects taking part in this sfuay included twenty-eight
ingtitutionalized male juvenile delinguents from the Marianna
training School for boys in Marianna, Florida. The general selection
procedure was to select boys meeting the requirements for the study.
Then, on the basis of a table of randoa numbers, the twenty-eight
boys were selected and randomly assiéned to the treatment and control
groups., None of the boys were volunteers for the study.

The initial step in the selection procedure was to select
all those subjects meeting four requirements. First, only whit; male
delinquents were included. This was to eliminate race as a confound=-
ing variable, Second, all the spbjeéts were admitted to the institu-
tion between becembev 1, 1966, ahd February 28, 1967. This was
necessary in order to insure the presence of the boys for the entire
length of the study. The average length.of commitment for boys in
this institution is six months. Third, tﬁe boys were fifteen years
of age, or older. This age requirement was chosen on the redoﬁmen-
dation of the training school's staff. They felt that this age

group'would be the most suitable and available for the study. Fourth,

. none-of the boys engaged in aﬁy group or individual counseling since

their commitment to the institution. All of this information was
obtained from the instituticnal records.
The néxt step was the random selection of twenty-eight boys'

out of the thifty—five subjects who met the minimum requirements for
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selection. The‘se final twenty-eight sﬁbjects were randomly assigned
either to one of the treatment groups, or to the conitrol group. .
This random selection and assignment of the subject§ to the groups

was accomplished with the aid of a table of random, numbers (Edwards,

1960, pp- 332-336). Seven subjects were included in each of the four

groups.
The mean age, mean intelligence quotient, and mean graci».
placement for each of the experimental groups are designated in

Table 1.

TABLE 1.--Mean Age, Mean Intelligence Quotient, and Mean Grade
Placement for the Preparation-Counseling Group, the
Counseling-Only Group, the Preparation-Only Groups and

the Control Group

. Means
Groups Age 1.Q. Grade
P;‘eparation;céunseling 15.75+ 97.0% 9,1
Counseling-Only 15.89 98.1 - 9.5
Preparation-Only 15.50 94,6 . 8.8
Control 15.92 9‘#.9 ) 8.9
* Total B 15.77 96.0 9.1

@rhis IQ score is based on the Otis Quick Scoring Test of
Mental Ability. : -

The intelligence quotient was obtained from the Otis Quick-Scoring

Test of Mental Ability. This test was administered by the training

school's staff to each new boy when he entered the imstitution.

The mean intelligence quotient cbtained for the entire group of
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subjects was 96.0. Also, the grade placement that is indicated on
‘Table 1 is based on the last grade in which the boy was placed prior

to his entrance into the training school., The mean grade placement

of all the subjects was 9.1; and, the average age of the subjects

* was 15.7.

The types of offenses and the number of each type of offense
conmitted by the subjects are indicated in Table 2. An inspection
of this table shows that the predominent type of offense cémmitted
by the subjects was the violation of parole.

TABLE 2.--Types of Offenses and Number. of Qffenses for Each
of the Experimental Groups

Numbar Per Group

_Type of Offense Group I Group II' Group III  Group IV
Auto Theft 3 1l 1l 0
Breaking And Entering 0 1 3 1
Delinquency 0 3 1 0
Parole Viclation § 2 1 5
Runaway -0 1 1 1
Sexual Violaticn o N 1 0 "0
Total 7 7 7 7

Counseling Outcome'Measures

Twc measures of counseling outcome were included in this
study: the Bill's Index of Adjustment and Values and the number of

misconduct reports indicated on the boys' records.
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The Bill's Index of Adjustment and Values (IAV) is a self-
rating scale designed to evaluate the self-concept, It occurs in

. several forms. The Junior High School form was utilized in

for the subjects in this study. The Junior High IAV is an adapted

this study. This form was chosen because it is the most appropriate’ v ‘ ;
form of Bill's IAV (undated) for high school students and adults.
!
H

' It is designed for use in the sixth, seventh and eighth grades.

The scale is made up of thirty-five trait words which were experi- E
;ﬁ mentally chosen from Allport and Odbett's list of 17,953 trait words. ’ 'E
In the word selection procedure, only words which were judged to
occur most frequently in client-centered interviegs and "which '
presented clear examples of self;concept definitions" were chosen.
Thus, the instrument was depigned to measure variables of importance
to client-centered therapis¥s.

Basically, the person ccmpleting the form is required to
check on a three-point scale, in reference to.each of thirt&—five : :E
trait words: (1) how he believes he is (self-concept); (2) how . ‘
he feels about being that sort of person (self-acceptance); and
(3) how he would like to be (ideal-self). Although there aie three

8 direct weighted scores, only two main weighted scores are utilized

in evaluating the results of the inétrument. There is a self-ideal
(S-I) discrepancy score which is the result of the subtraction of
the weighted self¥céncept score from the weighted ideal-self score.
There is also a weighted attitude-toward-self score or self-acceptance

score. Only the self-ideal discrepancy score was used in this study.

This instrument was chosen for several reasons. - First, it

is designed, as previously indicated, to measure variables of PR
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importance to client-centered counsslors. Thus, it is-in accord
with this counselor's philosophical orientation. Second, this
instrument is relatively sasy to complete. Third, it is considered
one of the better paper-and-pencil self-concept measures (Wylie,
1961, pp. 69-72).

In order to administer the indei to all of the subjects,
the twenty-eight boys were divided into two groups containing
fourteen subjects each. One group was tested ip'the morning and .
the other group was tested in the afternoon. The writer was the
test administrator in both of the groups. . Since scxe of the boys
gncountered difficulty in tmcl’erstanding the i-n&ex,'m procedures
were adopted. Firs‘t, in each of the groups, the writer read aloud
the directions for the index prior to the boys' fillipg in the ansﬁep
sheet. Second, for all the boys who could not read the queS'tionnaire,
the writer vead it to them individually ané recorded their answers

The second outcome measur'e was the frequency.of mi&conéuct
reports recorded in the boys' iinstitutional records. - A1l incidents
of institutional rule infractions are recorded in the boys! ctmulaj:ive
records including the date of"occum‘ence. The number of misconduct
reports were tabulatedAfor aach gi*oup member in the thirty-day period
prior to the first counéeling session and for the thirty-day period
after the last counseling séssion. The mean number of misconduct
x‘epor'tskwas then derived for each group for both the pre~ and post~
counseling pericds.

This c;utcome measure was intended to prévide a dirvect external

measure of behavior change. A reduction in the number of misconduct
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raports is one of the criteria which determines when the boy is ready

for release. Thus, the institutional personnel consider the raduction
of misconduct reports as indicative of positive behavioral change.

Both outcome measures were scored after the termination of
all the experimental procedures. This scoring method was intended
to Pvevent any bias that céuld have resulted from the counselor's
prior knowledge of this information while working with the grcup
members. : '

Counselor

Tha counselor participating in the counseling groups was the
writer. His experience includes: one year's training'as a ciinical
péychologist, part—timé emélcyment as a grou§ counsélor in a smoking .

, withdrawal cliuié, and several practicums in individual counseling
wifh both childrén‘and adults. In addifion, he has & master‘of
arts degree in psyuhology and has finished the required course work
toward his doctoral degree in counsxllng and gu;dance.

The writer's philosophical) orientation and general approach

-~to counseling adheres most'closely'to ‘the counseling philosopﬁy ‘

"and approach advocated by Carl Rogers and his associates (Rogérs,
1951). In the final analysis, however, each counselor's approach

. is upiquely his-own'approach.

Since the Rogerian approacﬁ is éovered adequatély in‘se§era;
other sources (Rogers, 1851; Patters;n, 19665, pp. 403-437}, its
main poiﬁts will be briefly swma~ized in this sec%ién. The primary
operating principle is individual-centered or group-centered. k

The client has the ability to solve his own difficulties. Therefére,
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the major responsibility in the counssling situation can be and
shogld be the client's. This principle originates from viewing
the client‘as uniquely organizing experience in relation to the
concept hg holds of himself. Within this frame of reference, be-
havior is a function of perception. Thus.‘an inadeqpately'developed
gelf-concept results in inadequate behavicr,. Therefore, the goal
of counseiing is to assist the client in changing his self-perceptions
ip the direction of a greater awafeness and ungergtanding of one's
self or potential (Roger, 1951, pp. 481-524),

' Within a group-counseling setting, the counselor acts as
a catalyst. He seeks to create a relatively permissive atmosphere
in which the members of the group can feel free to verbalize their
feelings and thoyghts while determining their.owﬁ #alue systems. The

security of, the acceptance of, and respect for the integrity of each

‘member of the group are the compoments of a group-centered atmosphere.

Tha counselor's primary responsibility is to héip keep the self-explora-
tion process moving.. He does this by becoming a part éf one grouvp

in the sense of being an honest, pealvindividual.v The majority of

his responses ére intended to clarify, reflect,vto accept, and to
understand the contributions of the group members. In other words,

his attitude allows‘the group mémbers tc become independently funétion-
ing individuals who can aécept and undersfénd themselves and ééch~
other.’ He seeﬁs to convey the atti{ude that each individuai is
caéablehof respect regardless of any particular behavior (hobbs,

1951, pp. 278-318).
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In an attempt to evaluate the relationship between the counsel-

‘or's stated orientation and its implementation in the actual counseling

situafion, a questionneaire was utilized.. This questionnaire is an
adapted form of a twenty-four-item questionnaire develbped4by

Gilbreath (1967), It was developed in order to determine whether

- group counseling was perceived by the group members as leader-structured

or group-structured. The revision cf the'questionnaire, for use
in this stﬁdy, consisted of the elimination of three questions.
These questions were judged by the writer to be unsuitable for the
subjects involved in the present study. The adapted questionnaire
con;isted cf'twenty—one questions.
A scoring prccedure is preovided by the authors of this
questionnaire. The questioﬁnairé was scored in such a way that
a high score is indicative of a group-centered method of counselihg,
Qhereés a low score is indi;ativé‘bf a leader-centered metﬁod of
counseliné. h
This questionnaire was administered segarately to the preparation-
counseling group and the counseling-only group pricr to the last group
counseling session. The questionnaire Qaé introduced to the géoup
in the following manner:
I am interested in obtaining your evaluations of me as a
counselor and of the group meetings. So, I'm going to vead
aloud some statements. I want you to write down either a yes
or no to these statements according to whether or not you agrec
or disagree with the statement.
"Then, the counselor pead the questiqnnaire aloud to both. the
gro;ps' membersvsinée some of the boys had a reéding handicap. The

boys recorded their answers on blank sheets of paper. .%hey were

not required tc put their name on their paper. Anocnymity, it was

i
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felt, would increase the'validity of their answers. The results

for the counseling questionnaire are given in Table 3,

TABLE-3.~-Mean Scores for the Preparatibn-Counseling Group and
: the Counseling-Only Group on the Counseling Evaluation

Questionnaire
Groups S iA Counseling Questionnaire Mean Score
Preparation-Counseling : 17.1
Counseling-Only 17.9

. Total . 17.5

Table 3 indicates that the members of the preparation-counsel-
ing group and the counseling-only group tended to perceive the counsel-
ing method as being group-centered. in orientation. These data offer

some support for the claim that the counselor was group-centered in

his .counseling approach.

Statistical Analysis

LA R T T W
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In order to'decida.whether to accept or reject the hyﬁothesizga
relgtionships, an analysis of covériange was perfbrmed on the final
data. This type of statistical analysis tests the significance of
the differences between means of final expépiﬁental-data'by taking
into écqount andmadjusting initial differencss in the éa;a.{xarlinger,

1966, pp. 347-350). In addition, Duncan's New Multiple Range Test

'was utilized to determine how the post-counseling means of the

experimental groups differed (Edwards, 196¢, 136-139).
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CHAPTER 1V
PRESENTATION AND ANALYSIS OF THE DATA

Presentation of the data

In order to present the obtained data, this section will be

divided into two parts. First, data will be presented which concern

the self-ideal congruency measure. Second, data will be presented

which concern the misconduct repert measure.

The first dependent variable to be zonsidered is the self-

ideal congruence score. The pre~ and post counseling mean congruence

scopras for each experiméntal group are presented in Table 4. This
table indicates that the two highest mean congrueﬁce scores, at
the post-counseling stage, occurred in the‘pfeparation-counseling
group and fhe counseling-only groui. The lowest mean congruence
scores, at the post-counseling stage, occurred in the control group
and preparation-only group.
TABLE 4--Pre- and Post-Counseling Mean Self—Idéal Congruence

Scores for the Preparation-Counseling Group, the

Counseling-Only Group, the Preparaticn-~Only Group
:--and the Control Group

Mean S-I Conmgruence.Score

Groups} ‘ Pre-Counseling post-LouniseLing
Preparation-Counseling 18.43 ' 7.53 0
Counseling-Only ,k 13.71 9.u43

' Preparation-Only 14.57 13.14

_ Control 14,29 13.86

(28
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An analysis of covariance was'compufed to determine whether a signi-

ficant difference in mean self-ideal congruance scores existed

between the preparation-couﬁséling group, the counseling-only grwp,
the preparatioﬁ-only group and the control group at the post-éounseling
stage. This type of statistical analysis takes into account and ad-
justs for initial 'differences on the pre-test. Thus;.it permits the
consideration cf final experimental data. The résultsAof.the analysis
of covariance are summarized in Table §.

TABLE §.--Analysis of Covariance cf Post-Counseling Mezn Self-Idesl
Ccngruence Scores for the Four Experimental Groups

Source of Sum of Squares of Méan

Variation Errors of Estimate af Square F
Total 953.08 26

Within Groups ’ 619.13 ' .23 26.91

Adjusted Means 333.95 3 11,31 4,13%

*Significant at the .05 level

Table 5 inﬁicates that there was a significant différence
obtaiﬁed between groups wheﬁ post-test mean scores were compared
wiéh one another. At the .05 level an F value equal to or greater
than 3.03 is necessary for significance, and on F of 4.13 was obtain-
ed.

In order to determine how the four group means differ from

each other, Duncan's New Multiple Range Test was used’ (Edwards, 1960).
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This analysis of the diffepencés batween pairs of means is summard~
zed in Table 6. An examination gf the means in Table 6 indicates
that a significant difference was obtained between the preparation-

counsaling group mean score and the control group mean scere on ‘

the post-counseling congruence measure. At the .05 level a differﬁ
ence equal to or greater than 5.68 is necessary for significance;

. . . i
a difference of 6,33 was obtained. No significant differences were ) ¥

1
found between an} of the other groups' mean congruence scores at '}
:
3

the .05 or .01 levels. However, Table 6 does indicate that the

difference between the mean congruence score for the preparation-‘

e b w14 S £

counseling group and the mean congruence score for the‘preparation-

1

¥

. I

only group approaches significance at .05 level. The resulting . 5§
difference just siightiy falis short of reaching significance. At ] i

the .05 level a difference equal to or greater than 5.68 is

1
: ) , . [
necessary for significance; a différence of 5.61 was obtained. ‘l,
R g 1
;

E ' TABLE 6.--Duncan's New Kultiplé Range Test Applied to the
) Differehces Between the Mean Self-Ideal Congruence
Scores of the Four Experimental Groups

A B c D Shortest

i 'Preparatibn Counseling Preparation Coﬁtrol Significant f
Counseling - . Only Only : Ranges !
Means - ) ‘7.53 9.43 13.1% 13.86
P.C.~7.58 | 1.90 . 5.61 6.33% R, 5.68
C.0.~9.43 _ SRR K/ B 4.43 Ry 5.98
P.0.-13.14 . ’ ’ ” . «72 - Ry 6.15

*significant at the .05 level

#,
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The second dependent variable to be gcnsidered is the number

of misconduct reports. The pre- and post-counseling'mean number of
misconduct réports for the preparation-counseling grogp,'thé counsel-
ing-only group, the preparation-only group and the‘éﬁhtrol group are
presented in Table 7. This table indicates that the lowest ﬁostf
‘counseling mean frequéqcy of ‘misconduct reports occurred in the
preparation counseling group, while‘the highest mean frequency of
miscoﬁduct bepo;ts occurred in the control group.

TABLE 7.--Pre~-and Post-Ccunseling Mean Misconduct Reports for the

Preparation-Ccunseling Group, the Counseling-Only Group,
the Preparation-Only Group and the Control Group

Mean Hisconduct Reports

Groups Pre-Counseling ?ost-Counseling
Preparation-Counseling 1.86 . .27
Counseling-Only T1.87 : 1.39
Preparation-Only .43 o 1.87

Control 1.43 2.00

fn énalysis of ccvariance was also compﬁfed to determine
whether a significaﬁf difference in the mean frequency of misé;nduct
reports existed between the four experimebtal groups. The results
of this analysis aré summarized'in Table 8. This table indicates
that a 81gn1f1cant dlfference was not found between groups when the
post-test mean number of mlsconduct reports are compared with one

another. At tae .05 level an F value eqpal to or greater than 3.023

is necessary for significance; and an F value of 1.34 was cbtained.
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Diffevences between the group means are therefore aftributed to
charice variétion and not to the effects of experimenfal'fneafment.
No further analysis of this data was conducted (Edwards, igeo,v
138-139). :

TABLE 8.--Analysis of Covariance of Posthounséling Mean Mis-
conduct Reports for the Four Experimental Groups

Source . Sum of Squares
of of Mean
Variation Errors of Estimate daf Square F
Total W35 26
Hithin ) : :
Group . 36.71 23 1.58
Adjusted ' : '
Means 6.44 3 2.14 - 1.348

-

ot significant at either the .0l or .05 levels

Analysis of the Data

The results of this study indicate that the use of vicarious
counseling preparation’ is more effective than elxher counsellng or
vicarious counseling preparatlon alone in produc1ng 31gn1f1cant
positive changes in self-ldea; congruency when the subjects are
juvenile dalinqueﬁts. k

An examinétion of the daté presentéd in’Table 6 indicated
that a s1gn1f1cant dlfference was found between the mean congruence
score of the preparation-counsellng group and the mean congruence
score of the control group at the post-counsellng stage. In view
of thess data, the follow1ng null hypothe51s could not be accapted at

the .05 level of s:gniflcance.

et
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Hypothesis 3: There will be no significant differcnce in the
self-ideal congruency mean scores between the preparation-
counseling group and the control group at the post-counseling
- stage. .
However, these data also indicate that no significant
difference was found between the préparation counseling group and

the coupseling-only group or between thé preparation-counseling

.group and fhe preparation-only group. - Therefore, the obtained data

failed to reject, at the .05 level of significance, the following
null hypotheses:

Hypothesis 1: There will be no significant differenée in the

.self-ideal congruency mean scores between the preparation-counsel-
ing group and the counseling-only group at the post-counseling

~ stage.

Hypothesis 2: "There will be no significant difference in the

self-ideal congruency mean scores between the preparatzon-

counseling group and the nrenaratlon-only group at the post-

counsellng stage. .

It appears, then, that vlcazlous preparatlon added to the
initial stages of the group counseling process 1s effective in
facilitating positive counseling outcome when the goal ‘of counsellng
is greater congruence between self-ideal perceptlons. However, the
use of vicarious preparation in the counéeling‘process only slig§t1§
increases the effectiveness of éounseling without éhis fy?a"of
preparation. The statistical difference between th; mean self-ideal
'spore of thé counéeling-only group and the mean self-ideal score for
the counseling plus vicarious §reparation group is very small. In

fact, the difference between the groups does not reach significance

. even at the .10 lavel, Also, the data indicate that the statistical

difference between the self-ideal mean scores of the preparation-

counseling group and the preparation-cnly group falls just short

of sigﬂificance at the .05 level.’ It appears, therefore, that vicarious
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counseling preparation presented alone in group counseling is not
a very effective wayrof incveasipg'self;ideal congruence. In fact,
according to the;data, it is only slightly more effective than non-
systematic ;neatment. o
The results indicate that ﬁsing 2 tape recorded vicariocus

counseling experience increases the effectiveness of group counsel-

ing. Although this technique seems to only slizhtly increase the

X
M

effectiveness of counseling, its addition makes a significant
diffefence between treatment and non~treatment. It was also suggested
that the usé of a tape-recorded vicarious experience alone is not
much more effective than non-specific treatment. Just playing<a
tape-recording of group-counseling to members of a group does not
seem tc aid in the clarification of self—conceéts.

The results of some recent studies, however, differ somewhat
from the results of the present study when the conéruence between

self-perceptions and ideal-self perceptions are.ccnsidered. Truax

et al.; (1965; 1966 found that the use of a tzped vicarious eéx-
R , . I perience in the gréup psychotherapy process was more effective than

group psychotherapy aléne in increasing the congruence between self

oy e el S

. and ideal-self perceptions. The éubjecté were institutionalized
mentai patients.. This result is in accord with the results of the
';{ : . ’ ' : Lo . i ) presené stu%y;A However, Tiuax (1966) and Trﬁaﬁ et al,, (1956) found
that fhe use of a:vicafious experience prior to group'cguﬁSéling
with juvénilg delinquéntS'was.not mofe effeétive than~counseiing

alone in ‘changing self-ideal perceptions. In fact, one study (Truax

et al., 1966) found that mean changes in self-concept measures Erom

.

pre- to posttherapy were in a negative divection for juvenile delinquents.
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The data indicate also, however, -that vicarious counseling
preparation, with or without counseling, dbeé not facilife;te change
in institutional behavior as judged by the frequency of misconduct
reports. MNo significant difference wa;s found between the treaﬁneﬁt
and control groups means at the post-counseling stage. Therefore,
the data faa_ls to reject at the .05 level of significance, the

follcwmg null bypothes es:

iiypothesis 4: There will be no significant difference in the mean

frequency of misconduct reports between the preparation-counseling
group and the counselmg-only group at the post-counselmg stage.

Hypothesis 5: There w11l be no significant d:.fference in the mean
frequency of misconduct reports between' the preparat:.on—counselmg.

group and the preparation-only group at the post-counseling stage.

Hypothesis 6: There will be no significant -difference in the mean
frequency of misconduct reports hetween the preparation-counseling

group and the control group at the post-counseling stage.

" It appears that the diffe}*ence between the treatment and conjtrol
gz;oups relation_ to the post-counseling frequency of misconduct reports
can be attributed-to chance variation and not’vt‘o the effects of experi-
mental treatment. Acécrding to the obtained data,. vicarious counsel-
il?g prepar;tion plus counseling is not more effective than éounseling
alene or vicarious counseling preparation aloﬁe in changing instituion-
al at_ijustment. In fact', the data indicate that none of the three
freatmén't conditién.s were able to pr‘oduce‘ a chaﬁge in institutional .
behavior. However, in the writer's opinion, it is.possible that
the use of misconduct reports for this particular s'amplé-of delinquenfs

was not an adequate dependent variable, An inspection of the d{a.ta

"in Table 7 indicates that the mean numbers of pre-counseling misconducf

reports were axtremely small, Thus there was little possmilz.ty of

a szgnif:.cant decrease to occur at the post-counselmg stage. kS
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On the basis of the data presented in this chepter, the

following conclusions were derived:

(1)

{2)

(3)

The addition of vicaricus preparation to group counsel-
ing with this particular group of institutionalized

juvenile delinquents results in a greater increase

_ in self-ideal congruence than with group counseling

alone.

Vicarious counseling preparation employed by ifself
is not sufficient to change the self—ideal congruence
of institutionalized juvenile delinquents.

Vicarious ccuns&iing preparation plus counseiing,
céunseling alone, or vicaricus preparation alone do
not change the adjustment of institutionalized
juvenile delinéuent; as measured by the frequency

S

of misconduct reports.
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CHAPTER V

SUMMARY AND IMPLICATIONS

3

. Slmmagx

- .The purpose of this study was to e;aluate the effects of
vicarious counseling preparation on the outcome of group counseling.
Vicariou§ counseling preparation consisted of a tape recording made
up of three excerpts of actual group counseling seésions.

The need for such a study, it was pointed out, was suggested
by several writers in the fields of counseling and psychothérapy.
However, few studies were found which were directly éoﬁcéréed with
preparing clients for the counseling process. Neveftheless, pre-
paration is>considared a very imporfanf part of the counseliné process.

" In oprder to investigats the effects of ‘s preparatién~tape
‘onléounseling outcome three treatment groups and one control group
were utilized, These groups consisted of a preparation~counseling
group, a counseling-only group, a preparéﬁion-only group -and a non-
treatment group. The subjects were twenty-eight white male juvenile
delinquents each of éham was randomly assigned to one of the experi-
mental groups. - The writer was the counselor fof both of the counseling
froups, énd the results of a counseling questionnaife suggasted

that he tended toward a group-centered counseling approach.v The

preparation-counseling group znd the couriseling-only group met for .

eight o¢ne hour sesslons over a pericd of three weeks. The preparation-

counseling group listened to a taﬁe-recording‘prior to the first three

50
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group ‘counseling sessions. The counseling-only group did not listen
to the tape recording. The preparation-only group maet three times
duripg the three week experimental period and just listened to the
tape. The control group did not meet with the counselor during the
experimental period. ‘

There were fwo dependent variables. The Bill's Index of
Adjustment and Values (IAV) was utilized to measure the congruence
between the perceived-self and ideal-self concepts. Aléo, a fre-
quency count was made of the number .of misconduct repérts prior
to and ;ubsequent to the experimental procedures. '&n analysis of
covariance and Duncan's New Multiple Range Test were utilized to
analyze the obtained data.

The results of the study indicated that: (1) vicarious
counseling preparation plus éounsaliné was more effective than
counseling alone or preparation alone in increasiné the self-ideal
congruence of juvenile delinquents; (é) neither vicarious preparation
Pplus counseliﬁg nor counseling alone nor vicarioﬁs prépération alene
resulted iﬂ a change in ‘the ﬁumber of misconduct reports for the

subjects in the treatment groups.

" Implications for Future Research

There are several aspects of this sfudy’whicb could be vevised
aﬁd extended. These aspects can be groupéd into treatment variables

and client-counselor variables.

Treatment Variables
1. The number of counseling sessions and the period of time

over which they were conducted in the present study weve of a short~term
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duration. It is possibie that the effectiveness of vicarious counsel-

158 preparation varies according to the number of counseling sessions

and/or the pericd of time ovep which they take place. Thus, future

>£;search'could explore the possibility of using this fechnique in
combination with different numbers of counseling sessions aﬁd/oﬁ in
combination with longer periocds ofitreatment tims. .

2. The particular tape-facording which waé utilized in the
present study could be improved. Certain portions of the tape re-
cording were somewhat difficult to hear. This was primarily due to
the .cenfusion resulting from the group's verbal interaction.‘ Also, 
the length of the tape recording seemed to be excessive for the
subjects of this study.’vTherefore, otber tape—recordings could be
devised which vary the topics discﬁssed, the type of group intar-
action, the members of the groupy and the length of the excerpts.

3. The time of presentation of the tap%lrecording to the
groups seems to be important. In this study the same tape-recording
was used at the beginning of the first three sessions. The ﬁumber
of times that the‘tape—recordiné is presentéd to the groups could
be varied in future studies. | ‘ |

&, Insteéd of utiliiing a tépe-racarded‘vicarious experiéncé,
an audio-visual vicarious experience_could be provided. . This would
convey more adequately to the gfoup the modus ope;andi of grodp
counseling and illustrate non-verbal Sehaviﬁr.v |

5. The criterion of counseling outcome is at present a
difficult problem to resolve. In this study the measure of overt
behavioral outcome, misconduet reports, proved'to be of questionable

utility. Also, the other outcome measure, self-ideal congruency,

s Lo i .
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was immediates It is possible thafrthe usefulness of the tape
recording in group counseling ls to promote counseling outcomes
which cccur sometime other than immediately after the end of the
counseling process., Future researchers could utilize different
intérvals during and following the counseling process.

6. Since this study is an outcome study, it does not answer

""why" vicarious counseling preparation is or is not effective. This

would require 2 process study. It is possible that this techniqué
affects the process of group counseling more than the cutcome of

group coﬁnseliﬁg.

Client-Counselor Variables

1. .It seems probable that vicarjous ccunseling preparatidn
is not effective with all types ofipopulations. This technique
has been used only with mentally §11 patlents and 1nst1tut10nallzed
juvenile dellnqpents. These types of subjects do not usually re-
present the "avarage" person‘seeking couriseling. Therefore, future
studies could investigate the use of vzcar;ous counsellng preparatlon
wlth other types of cllents such as college students.  Also, thlS
study involved subjects who were non-voluntary. - It is felt by
most counselors that counseliﬁg is most effective witbnvoluntary
clients. Probably, motivation influences the effectiveness of counéel—
ing preparation. ‘

2. Closely related to the type of client involved in counsel-

ing is the age of the client. In the present study the age range

of the subjects was restricted to between fifteen-and seventeen-year-

old subjects. The usefulness of viearious counseling preparation may
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increase with'the.age.of the ciientS. This could explain the results -
of studies which‘founa this technique to be ﬁore effactive with mental-
1y 111 adultvpatients than with adolescent delinquenfsi Future experi-
mentafion could apply a cross-sectional approach in studying the use-
fulness of this technique.'

3. One source of bias in the current study'is the writer's
presence in all of the treatment grﬁups. The knowledge of which
group received which treatmwent could have influenced the results.
This bias could be eliminated by having more than four groups and
utilizing several counselors as group leaders. These counseldré

should be unaware of the purpose of the experiment and unaware of

the. treatment variables.
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APPENDIX A
INDEX OF ADJUSTHMENT AND VALUES

Self Instructions for JAV, Grades 6,7, £ 8.

There is a need for each of us to know more about ourselves,
but seldem do we have an opportunity to look at curselves zs we dre
or as we would like to be. On the following page is a list of terms
that to a certain degree describes _peoplé .

Column I

Take cach term separatsly =nd apply if to yourself by completing

the following sentence:
— -~ I aH & (aM) PERSOH.
The first word in the kist is zgreszble so wou wordd sothsiitore

this term in the gbove sentence. It would resd—T = 20 #zresshle pap-

son. ‘

Then decide HOW MUCH OF TEE TIKE this stztemcnt s 13ks won by
checking under one of Ths thrse possiblz znoywers,
1. Most of the tize, T o= 1ike this.

2. About half of the tize, T zm Iike this.
3.  Hardly ever, I =z }ike this.

Place 2 check in the box onder The term thet soits oz Besf.

EXAHPLE: - Under the term AGREEABIE, check the firsr bexa-Most of the

- time I am an agresable person.

Now 'go to Column II. Use ons of the sterewsnts

s
]
8

tell HOW YOU PEEL gbout yourself zs descrdbed in Colom I

- . .
R N e

P

g et
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1. I like being as I am in this respect

2. I neither dislike being as I am nor like being as I am
in this respect.

3. I dislike being as I am in this respect.

Place a check in the box under the term that suits you best.

EXAMPLE: In Column II beside the term agreeazble, check the first block--

I 1like being as agreeable as I am.

Column 111

Finally, go to Column III: Using the same term, complete the
following sentence:
I WOULD LIKE TO BE A (AN) PERSON.
Then decide HOW MUCH OF THE TIME you would like this to be an
example of you and rate yourself on the following séale.
1. Most of the fime, Qould I like this to be me.

2. About half of the time, would I like this 'to be me.
3. Hardly ever, would I like this to be me.

EXAMPLE: In Column III beside the term AGREEABLE, place a
check in the box under the term "Most of tﬁé time, I would like to be
this kind éf person.

Start with the word AGREEABLE an? fill in Column I, II, and
III before going on to the next word. There is no time limit. Be
honest with yourself so that your deécriptidn will be a true measure

of how you look at yourself.

s R

i



agreéable

alert
brave

busy

careful

cheerful

considerate

cooperative
dependable
fair
fviendly
generous

good

goo& sport -

happy
helpful

_honest

kind

58

II
THE WAY I FEEL

I ABOUT BEING AS 111
I AM LIKE THIS I AM I WISH I WERE
g
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ig.
20.
21.

22.

23,

24,

25,

26,

27.

28.°

29.

30.

31.

32.

3.

34,

35.

ioyal V
likeable
obedient
patient
polite
popular
quiet
reliable
sincere

smart

studious

successful
thoughtful
trustworthy
understanding
unselfish

useful
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THE WAY I FEEL
I ABOUT BEING AS I11
I AM LIKE THIS I AM I WISH I WERE
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EXPERIENCE AND NO FCR
PERIENCE IN THE GROUP.

1.

2.

10.
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APPENDIX B

COUNSELING EVALUATION QUESTIONNAIRE

_PLEASE MARK YES FOR THOSE ITEMS THAT DESCRIBE YOUR GROUP

The‘counselor determines the topics to be
discussed for each meeting.

The counselor would often remain silent until
a group member would bring up a problem area
to discuss.

The counselor waited for the group to
initiate its own topic of discussion.

We talk often about probiem areas not
directly related to academic difficulties.

The counselor seldow presented a topic for
discussion at the bHeginning of the meeting
The group meetings seem organized around
specific topics of discussion which the
counselor initidtes. ’ )

. 'The group meetings seem to start right off

with something the counselor wants us to
talk about. -

At times it was difficult for the meeting to
get started because it was hard to find a
topic to discuss.

The counselor believes that the topics to be
discussed should be brought up by the group
members themselves. :

Each of the group meetings seems to have had
a different subject for discussion.

THOSE ITEMS THAT DO NOT DESCRIBE YOUR EX~-

Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yés  No
Yes No
Yes No
Yes No




12.

13.

14,
15 ,
16.
i7.

18.

19.

20,

21.
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The group meetings often seem very

similar to one another in the things we
discuss,

Each meeting the counselor presented
certain topics that he felt were possible
causes of academic deficiency.

The group meetings generally seem to. take
a while to get started as the counselor '
waits for us to bring up the problem we
want to discuss.

There was e;llways something to talk ‘about
in the group meetings.

The group meetings do not seem to have any

particular organization about a central topic.

The counselor usually descrii)ed an area for
discussion at the beginning of the meeting.

We most often discuss study habits and
attitudes in the group meetings.

Sometimes the things discussed in the group -
meetings don't seem to have anything to do’

- with my not doing well 1n scbool.

The counselor usually initiated a toﬁié‘ for
discussion in the group meetings. .

If the group was silent the counselor would
often bring ir new problem areas to discuss.

The topics ‘we discuss in the group just
seem to come up as we talk.

Yes

" Yes

Yes

Yes

Yes
A

Yes

Yes

Yes

Yes

Yes

Yes

No

No

No
No
No

No

No

“No

No

No

No

J
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APPENDIX C
THE PREPARATION TAPE RECORDING

In this section the contents of the tape ecording util:ized
in 'thisAstudy are briefly summarized. The following list' contains
the primary 1;opics which were discussed X;y the group members on tha
preparation tape recording. Also, the main participants involved
with each discussion topic are designated. These subject matters‘az'e
présenteﬁ in their order of occcurrence on the tape recording.
_ Segment 1 :
a. What would happen if everybody had what they wanted?--
(the group) ' ‘ ;
b. How do people obtain thir}gs?-—-‘(the group) -
€. & question is pre’s"eﬁted concerning the limitations of
 freedom.--(the co‘unselor and the group)
Segment 2
a. A bay discusses why some people think he is "crazy" .-~
‘ (tws boys)
b. The group .merﬁbevs react to the previous boys' discussion.--
{group members) ;
¢. Several boys comment on the "inkblot" test.--(twp or threel
boys) |
d. One boy describes his relationships with his par;ants.m-
(v boys) | '
a. There is a general ventilation zbout paremtal difficﬁlties.——

(three boys}

e Sttty
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Segment 3
a. Some of the problems that arise when a boy goes home are

b.

c.

discussed.--(two boys)

»

Why does a boy commit an offense?--(the counselor and

two boys)

One boy ccmments on the reasons for his incarceration.--

(two boys)

At e & s et s

e v ST ~



REFERENCES




65

REFERENCES

Bach, G. R. Intensive group psychotherapy. New York: Ronald Press,
1954,

Banduray; A. Behavior modificatiéﬂ'thrcugh modeling procedures. In
L. Krasver € L, P, Ullman (Eds.), Research in behavior modifi-
cation. New York: Holt, Rinehart § Winston, 1365. Pp, 910-
340, - T e

Bandura, A., & Kupers, C. Transmission of patterns of self reinforce- -
ment through modeling. Journal of Abnormal and Social
Psychology, 1964, 69, 1-7.

Bandura, A., § McDonald, F. J. The influence of social reinforcement
and the behavior of models in shaping children's moral judgements.
Journal of Abnormal and Social Psychology, 1963, 67, 274-281.

Bandura, A., & Mischel, W, Hodifications of self-imposed delay of reward
through exposure to live and symbolic models.. Journal of
Personality and Social Psychology, 1965, 2, 698-705.

Bandura, A., Ross, D., & Ross, 8. A. Imitation of film-mediated aggres-
sive models. Journal of Abnormal and Social Psychology, 1963,
" 66, 3-11.

Behymer, A., Canida, J., Cooper, S., Faden, P. D., & Kzhne, M. J.
Mental health films in group psychotherapy. Psychiatry, -
1957, 20, 27-38, ; )

Berger, S. M. Incidental learning through vicarious reinforcement.
Psychological Reports, 1961, 9, 477-491.

Berkowitz, B. Evaluating the effects of psychotherapy crientation in
groups: -an investigation of orientation for psychotherapy in
small groups as a means of maintaining motivation and as prepara-
tion for psychotherapy. (Abstract.) Dissertation Abstracts,
1966, 26, 4070.

e

Bills, R, E. 1Index of Adjustment'§nd values: =adults and high school
seniors. University of Alabama, undated. (Mimeographed manual.)

Bills, R. E, Index of adjustmenf and values: elementary, junior high
school and high school. University of Alabama, undated.
(Mimeographed manuzl,) .

Bonney, W. C., & Foley, W. J. The transition staée in group counseling
in terms of comgruence theory. Journal of Counseling Psychology,
l963,. 10, 136-138.




66

Bordin, E. B. The implicatioh of client expectation for the counseling
process, - Journal of Counseling Psychology, 1858, 2, 17-21,

Brammer, L. M., & Shostrom, E. L. Therapeutic psychology: fundamentals
of counseling and psychotherapy. New Jersey: Prentice Hall,
Inc., 1965,

Caplan, S. ‘The effects of group counseling on . junior high school boys'
concepts of thamselves in school. Journal of Counseling
PSXChologz 1957 &, 12w-l28. ’

Cooper, S., Kahne, M., J. & Herton, N. Mental health films and group
psychotherapy. Journal of Nervous and Mental Disorders, 1956,
123, 181-192,

Drasgow, J. Intake interviewing in counsellng. Personnsl and Guidance
Journal, 1956, 35, 100-102,

Edwards, A, L. Experimental design in psychological research. New York:
Rinehart § Co., 1960.

Feder; B, = Limited goals in short-term group psychotherapy with institu-
tionalized delinquent adolescent boys. International Journal of

Group Psychotherapy, 1962, 12, 503-507.

Friedland, D. M. Group counseling as a factor in reducing runaway
behavior from an open treatment institution for delinquent and
pre-delinquent boys: the evaluation of changes in frustration
tolerance, self-concept, attitude toward paternal figures,
attitude toward maternal figures, attitude toward other
authority and in reality testing of runaway delinquent boys.
{Abstract.) Dissertation Abstracts, 1961, 22, 1250,

Gilbreath, S. H. CGroup counseling with male underachieving college
volunteers. Personnel and Guidance Journal, 1967, 45, 469-476.

Goldstein, A. P. Theraplst-patlent expectancies in psychotherapy.
New York: Macmillan Co., 1962,

Goldstein,A. P., Heller, K,, G‘Sechreét, L. B. Psychotherapy and the
psychology of behavior change. New York: John Wiley & Sons,
Inc., 1966. .

Harrlman, B. L. The influence of group-centered therapy and mental
health Films on attitudes of prisoners., {Abstract. )
Dissertation Abstracts, 1956, 16, 1u94-1495,

Heine, R. W., Trosman, H. Inxtial expectatlons of the doctor-patient
interaction as a factor in continuance in psychotharapy.

SXChlaEEX 1360, 23, 275-278.

[



I

67

Hobbs, N. Group-centered psychotherapy. In C, R. Rogers (Ed.), Client
centered psychotherapy. Boston: Houghton-Mifflin, 1951,
Pp. 278-319. .

" Kerlingery, F. Foundations of behavioral research. WNew York: Holt,

Rinehart and Winston, Inc., 1966,

Krunboltz, J. D., & Schroeder, W. N. Promoting career planning. through
‘reinforcement. Personnel and Guidance Journal, 1965, u4, 19-26.

Krumboltz, J. D. & Thoresen, C. E. The effects of behavioral counseiing
in group and individual settings on information-seeking
behavior. Journal of Counseling Psycholegy, 196%, 11, 324- 333,

Lifton, W, Working with groups: . group process and individual growth.

New York: John Wiley & Sons Inc., 1866.

Lipkin, S. Client's feelings and attitudes in rslaticn tc the outcome
of client-centered therapy. ' Pyscholsgical Monographs, 1954,
68, Whole No. 372.

Luchins, A. S. Restructuring social.perceptionéz a2 group psychotherapy
technique. Jowrnal of Consulting Psychology, 1950, 14, 446-451.

McGowan, J. F., & Schmidt, L, D. (Eds.), Counseling: readings in theory
and practice. New York: Holt, Rinehart & Winston, Inc., 1962.

Malamud, D. I. A workshcp in self-understanding designed to prepare
patients for psychotherspy. American Journal of Psychotherapy,
1958, 12, 771-786. .

-

Magoon, T. Innovations in counseling. Jsurnal of Counseling Psychology,
1964, 11, 342-347,

Munzer, J. The effect on analytic therapy groups of the experimental

introducticn of special warm-up procedures during the first
five sessicns. ~ International Journal Group' Psychctherapy,
1964, 14, 69-71.

O'Brien, V. J. &n experimental use of modified group therapy in a public
schocl setting with delinquent adclescent males., (Abstract.)
Dissertation Abstracts, 1964, 24, 5203-5204,

Ormont, L. R. The preparation of patients for group psychoanalysis.
American Journal of Psychstherapy, 1857, 11, 841-347,

Overall, B., & Aronson, H. Expectations of psychotherapy in patients of
lower socic-~economic class. American Journal Orthopsychiatry,
1963, 33, 421-430.




68

Patterson, C. H. Client expectations and social conditioning. Personnel
‘and Guidance Journal, 1958, 37, 136-138,

Patterson, C. H. Theories of counseling and psychotherapy. New York:
Harper and Row, 1966,(a)

Patterson, C. H. Counseling.‘ Annual Review of Psychology, 1966, 17,
85-86.(b) -

Persons, R. W. Psychological and behavircal change inr delinquents
following psychotiierapy. ' Journal of Clinieal Psychology, 1966,
22, 337-340, '

Philip, B. R. & Peixotto, H. E. An objective evaluation of brief group
pyschotherapy con delinquent boys. Canadian Journal of Psychology.
1959, 13, 273-280. : -

Prados, M. The use of films in psychotherapy. American Journal of
Orthopsychiatry, 1951, 21, 36-47.
Richardson, H., & Borow, H. Evaluation of é‘technique of group

orientation for vocational counseling. Educational and
Psychological Measurement, 1852, 12, 587-557.

Rogers, C. R, Client-centered therapy. Boston: Houghton-Mifflin Co.,
1951. : :

‘ Rogers, C. R. &€ Dymond, R. E. Bsychotherapy and personality change.

Chicago: University of Chicago Press, 1954,

Severinsen, K. N. Client expectation and pefception of the qounseloé's
role and their relationship to client satisfaction. Jowrnal of
Counseling Psychology, 1966, 13, 108=112. '

Shertzer, B. Stone, S. C. Fundamentals of guidance. Boston: Houghton
: Mifflin Co., 1966.

Shore, M. F., Hassimo, J. L. § Ricks, D. F. A factor analytic study of
psychotherapeutic change in delinquent boys. . Journal of Clinical

Psychology, 1965, 21, 208-212, =

Shore, M. F., Massimo, J. L., € Mack, R. Changes in the perception of
interpersonal relationships in successfully treated adolescent
delinquent boys. . Journal of Congulting Psychology. 1965, 28,
213-217. -

Snyder, R., & Sechrest, L. An experimental study of directive group
therapy with defective delinquent boys. American Journal of
Mental Deficiency, 1959, 64, 117-123,

Tuckman, B. W. Developmental sequence in small groups.. Psychological
Bulletin, 1965, 63, 384-389,



69

Truax, C. B. Counseling and psychotherapy: process and outcome.
Final Report, VRA Research and Demonstration Grant No. 906-P,
Arkansas Rehabilitation Research and Training Center, Univer-
sity of Arkansas, June, 1966.

Truax, C. B., & Carkhuff, R. R. Personality change in hospitalized
mental patients during group psychotherapy as a function of the
use of alternate sessions and vicarious therapy pretraining.
Journal of Clinical Psychology, 1965, 21, 225-228.

Truax, C. B., Carkhuff, R. R., Wargo, D. G., Kodman, F., & Moles, E. A.
Changes in self-concept during group psychotherapy as a
function of alternate sessions and vicarious therapy pre-
training in institutionalized mental patients and delinquents.
Journal of Consulting Psychology, 1966, 30, 309-314.

Wylie, R. C. The self-concept: a critical survey of pertinent research

literature. Lincoln, Nebraska: Univsrsity of Nebraska Press,
1961, .

2Zerfas, P. G.  Effects of induced expectancies and therapist activi%y
upon patient behavior in group psychotherapy. {Abstract.)
Dissertation Abstracts, 1965, 26, 2874,




70

VITA

The author was born in Philadelphia, Pennsylvania, on July
14, 1841, He obtained a Bachéior of Arts degree from Temple University
in Philadelphia, Pennsylvania. His major was psychology. He glso
cbtained a Master-of-Arts degree in psychology from the same institution.
After obtaining a Master's degree, he worked in a prison as a clinical
psychologist. In addition, he has been a group counselor in a smoking
withdrawai clinic, and a psychometrician for a private rehabilitation
céunsultant. He is a member of fhe psycholsgy and education honox

societies and graduated with distinction in psycholegy from under-

graduate school.






