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WELCOME· 

As a Volunteer Probation Officer you are about to 
become~n important part of the criminc!.l justice s.ystem. 

This booklet has been prepared to help you meet 
the challenges and enjoy the reward of your new role. It 
an~wers some fundamental questions to help you understand 
the significance of your new position. 

We hope this experience will not only help a fellow 
man, but also give you an inner satis.fa(!tion~ 
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STATE OF MIOHIGAN JUDIOIAL SYSTEM 

The Michigan Judicial System is composed of five Courts. 
One of these is the Michigan Supreme Court which is the highest 
Appellate Court in Michigan. Aside fr.om the Appellate nature, 
.its function is aimed at improving the administration of justice 
in the state. 

The second Court, established in 1963, is the Appellate 
Court. This Court hears most appealed cas~s and civil cases which 
were formerly brought directly to the Supreme Court for review. 

The Court of General Jurisdiction, given this name be­
cause of its broad powers~ is the Oircuit Court. It has original 
jurisdiction, except in matters assigned to the Probate Court, in 
all civil cases involving more than $10,000.00, in all equity 
cases, and in all criminal cases where the offense involved con­
stitutes a felony or Circuit Court misdemeanor. 

District Court is the Court with which mast people have 
contact. It replaces the former Municipal Court and Justice of 
the Peace Court. This Court has exclusive jurisdiction of all 
civil litigation involving equity up to $10,000.00. This Court 
also has jurisdiction in all misdemeanor cases as well as the 
arraignment, setting an accepta.nce of bail, and conducting pre­
liminary examinations in felony cases. The District Court also 
handles garnishments as well as eviction proceedings, land pro­
ceedings, and other cases formerly handled by Circuit Court 
Commissioners. 

The fifth Court is the Probate Court, whose original 
function was to provide supervision in matters pertaining to wills 
and estates. Its jurisdiction has been expanded to hear cases 
pertaining to condemnation of land, guardianship, and the commit­
ment of mentally handicapped and addicted persons to mental 
hospitals, It has also been given exclusive jurisdiction in all 
juvenile proceedings and adoptions. The Probate Court then, has 
two divisions, the Probate Court and the Juvenile Court. The 
Probate Judges are elected in the November general election for 
terms of six years. The Judges are elected in each of the various 
counties and the number of Judges each county elects is dependent 
upon its population; counties with less than 100,000 inhabitants 
have one Judge; counties with 100,000 or more inhabitants may 
elect 2 Judges; counties with more than 250,000 may elect 3 Judges; 
and counties with 1 9 000,000 or more inhabitants may have up to 
6 Judges. The Governor has the power to appoint Judges if the 
vacancy does occur. 

Bay County presently has 1 elected Judge who is now 
presiding at Probate Court. The Judge of Probate may designate 
any Juvenile Court Officer to act as a Referee in taking the 
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teBtimor~ of witnesses and hearing the stRtements of parties 
in Juvenile mFl.ttnrs. ~he Judges, nided by the Referees, handle 
all cases which come under the juriodiction of the Juvenile 
Division; that is, all matters pertaininR to children under 
17 years who are delinquent, neglected, abandoned, or without 
proper custody. When a child fails under the jurisdiction of 
the Court, there are a variety of dispositions that the Court 
may use under the provisions of Michigan law. These may be 
summarized as follows: 

A. Warn the child or the parent, guardian, or 
custodian, and dismiss tr.<': pet! tion. 

B. Place the child on probation, or under super­
,vision in his own horne, under terms and 
conditions that the Court shall determine. 

C. Place the child in a suitable boarding horne which, 
if a home of persons not related to said child, 
shall be licensed by law and therefore called a 
foster home. 

Do Place the child in, or commit the child to a 
public or private institution or agency incor­
porated under the laws of the state. 
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RESPONSI13ILI1I IES AND JURISDICTION 0:£1' JUVENIJJE COUR9.' 

"The respom3ibili ty of Juvenile Court is construed 
to the end, thnt each child coming within the jurisdiction of 
the Court shall receive such caro, guidance and control, pre­
ferably in his own home, as will be conducive to the child's 
welfare and the best interest of the state? and that when such 
child is removed from the control of his parents, the Court shnll 
secure for him care as ~earJ.y ~s possible equivalent to the care 
which should have been given to him by them." 

This statement is taken from the Probate Code of 
Michigan, which as statutory law, governs and regulates the 
operation of all Juvenile Courts in Michigan. If we examine 
this stntement, we see that the basic responsibility of thp 
Juvenile Court is to reorient parental concern and to treat, 
rehabilitate~ and provide adequate care for all children comine 
under its jurisdiction. This is to be done whenever possible 
in the child's own home, and when not possible

j 
in a plccement 

which as nearly as possible approximates the care which he 
should have received in his own home. Thus, according to 
Statute t Juvenile Court cannot be punish-oriented, but must 
provide proerams for wards which have as their guide, rehabili­
tation of parents, children, the welfare of the child, and the 
interest of the State. This concept makes Juvenile Courts 
somewhat unique among all systems of justice in the United States. 

Thus, the whole concept of punishment i::1 eliminE~ted 
from the tone and endeavors of this Court. We are committed to 
positive change so that the child, family, and community can 
co-exist in mutually acceptable harmony. This is our goal and 
continuing challenge. 

We are dedicated to preserve the rights of all people 
brought to the attention of the Court. Whenever requested by 
an indigent client or felt necessary by the Court, an attorney 
or guardian is secured for the client. Every possible measure 
is taken to observe the constitutional and human rights of all 
persons involved in Court proceedings. 
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INTRODUCTION 

When the lR.te President Kennedy, in JRnuary of 1961, 
spoke his first official words for his constituency, he said, 
"Ask not whg,t your country can do for you; ask what you can do 
for your country." The recent great movement in volunteerism 
has been both a response and a tribute to President Kennedy. 
It has demonstrated that American citizens do care about social 
problems p.nd will become involved in their solution. 

It should be said, however, that when President Kennedy 
charged the people of America with this challenge, he was calling 
upon the giving of self while entrenched in American society. 
Americans have always been a volunteering people. Yet there are 
differences in volunteerism today when contrR.sted with the 
movement of yesterday. Today, we are faced with problems of 
greater lDR.gnitude than at any time in our history; such that 
the present administration is looking to volunteers to provide 
solutions to problems that have defied solutions by the established 
problem-Aolving machinery. Former Secretary of Housing and 
Urban Development, George Rommney, has set as a goal, that of 
enlisting every citi,zen in a volunteer acti vi ty of some type. 

As a volunteer member of an ever-growing force of people 
engaged in correctional work, you are embarked on a course which 
will lead you to experience alternate feelings of frustration, 
satisfaction, dismay, anger, and humor. There may be times when 
you will ask yourself, "Why did I ever let myself in for this 
kind of experience?" On other occR.E!ions, you may experience 
satisfaction common to many of us who have worked in corrections 
professionally; the satisfaction of helping a person find meaning 
in his life and in his world, and the satisfaction of knowing 
you have helped an· individual re-direct his life towards socially 
accepted goals. 

Coming in contact, as you will, with people alienated 
from and, in many instances, victimized by ,our society is an 
experience that will sober you and make you coun.t your blessings. 
It will give you a new perspective about life as it is lived in 
the various segments of our society. It will provide you with 
an opportunity to confront first-hand two of America's most 
stubborn problems--crime and delinquency. It will give you cause 
to question whether our approaches to the problems are workable. 

If crime and delinquency have thrived under old programs, 
you may take pride in the fact that you are a part in the new 
era of corrections. This new era holds the promise that correctional 
practices can be reshaped as a result of what has been a knowledge 
explosion in the social sciences~ You are entering volunt€er 
service at a time when community programs are being pursued with 
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much vigor. Attempts are beinp; made to utilize the community 
where the offender lives as an environment where the offender 
can be controlled Bnd ch~nged. Pr~sident Kennedy once said, 
"One man can make a difference, but every man should try." 
It is in this spirit that this manual has been presented for 
your uSRge. We believe thRt your preAence in the correctional 
picture will make a difference to someone, but in any event, 
your efforts will provide their own rewards. 

Needless to say, this is a time when there is Rn 
exciting mdvement taking place within some 2,000 progressive 
Courts and probation departments throughout the Nation. It is 
a movement based on the realization that outmoded Court re­
habilitation programs, no matter how good, cannot possibly 
meet the many needs of probationers referred to them for help, 
nor the communities in which they serve. It is the type of 
movement based on total community involvement that is necessary 
to bring about a real understanding of the so-called criminal 
offender, and to help prevent him from becoming in conflict 
with the law again. Most important, is the sincere effort 
made by local citi?ens to help change human conduct through 
human contact. This community concern and jnvolvement is found 
in many areas of our nation and the programs formed go by a 
variety of names. Our county has recognized a great potential 
of volunteers and has founded the Volunteer Probation Officer 
Program of which you are the key to its success. 

(5) 
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THE PROBLEM 

Whenever you read J. Edgar Hoover's Uniform Crime 
Report, read of crime in newspapers, view it on television, or 
~ecome a victim, you are undoubtedly sensitive to the fact that 
the country today is more crime conscious than at any time in 
our past. Is crime on the increase, as Mr. Hoover reported, or 
are we simply more proficient in detecting crime &nd apprehending 
criminals? 1'he answer seems to be "yes 9 in both instances". 
The instance of crime in relation to population growth has 
increased but so has our police technology. The question of 
whether we are simply drawing more water from the well of crime 
than we formerly did is circular and somewhat defeating. What 
should be of more concern is what we are doing with those people 
whom we draw from the well and inject into the criminal system. 

From all indications, what we have been doing with and 
for offenders hdS been spectacularly unsuccessful. You may be 
interested in knowing that the correctional system of which you 
are now a member is, by and large, a study of failures. Briefly, 
we have, in the United states, spent 80% of our correctional 
dollRr and 85% of our correctional work force in lock-up facilities 
and institutions which too often are associated with failure on 
the part of the people they are designed to help. We have only 
recently begun to establish new priorities and to seek new 
solutions. You ar~ a part of these new, exciting solutions. 

The problem is one as old as man himself - the problem 
of fitting into a dynamiC society. When man cannot change to 
fit into society, he often withdraws from that society or if this 
does not work, he strikes out at SOCiety. The responsibility 
of any correctional operation is that of creating changes in 
society to permit participation on the part of its members as 
well as change in the offender's view of himself in relation 
to society. 
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PAST ATTEMPTS AT CORRECTION 

Society has not always faced a problem of correction. 
Maimin~, banishment, execution, slavery, and penal servitude 
have all been practiced by man in his attempt to deal with people 
who deviate. Slowly but surely, however, man has drifted away 
from the concept of punishment toward what is referred to today 
as lire-integration". This shift in thinking has been, for the 
most part, evolutionary. As with all movements, there has been 
the reformers and the revolutionaries who, from time to time, 
have pricked the conscience of the people responsible for changes 
But rapid change, where present, has been featured by conflict. 

If one were to pick a predominant feature in corrections 
in the United States, it would have to be our inclination to 
incarcerate offenders rather than work with them in the community. 
Our jails and prisons are tributes to America's drive to do 
things in a big way - even building correctional institutions! 

If Americans have a tendency to do things in a big way_ 
they also have a tendency to find the means to succeed. The 
ability to put technology to work to solve problems has not, 
however, been the case in correction. The inability to find 
the means to control crime and rehabilitate criminals while we 
were solving other problems has frustrated America and, it would 
seem, nas provided much of the impetus to incarcerate and insult 
the offender. If this approach is being questioned now as it 
seems to be, it is probably the result not of soul-searchin~ as 
much as the inability of institutions to handle the vast number 
of people committed by the judicial system. 

A 1967 report by the President's Commission of Law 
Enforcement and Administration of Justice entitled THE CHALLENGE 
OF CRIME IN A FREE SOCIETY and the f31.ippcrt'i.ng TASK FORCE REPORTS 
became landmarks in an'IliVentory of correctional programs. The 
reports left little doubt that crime control and treatment in the 
United States has been a disjointed, disorganized effort that 
must give way to new thoughts and new programs. 

Perhaps the real challenge of crime in a free society 
is whether that society can in the midst of civil unrest and 
turmoil, do the necessary things to bring about a vi~ble system 
of criminal justice. We seem to be at the cross roads now. On 
the one hand, we are being pulled by forces which would bring to 
bear more of punishment and incarceration while, on the other 
hand, we're being pulled by the forces which want to expose the 
problems to search and research the new courses of actions. 



The institution of correction, ~A with many of our 
present institutions, is being asked to perform functions for 
which it wns not originally desi~ned. When new tasks are asked 
of any o ("f,anizat.ion, change must also occur in the technology 
utilized by thRt organiz~tion Which places new demands on the 
people as well as the structure ~hich they operate. 

Correctional insti i;11tions in the past have had a task 
of holding and punishing the people who have been deemed offenders 
of the law. It was thought that punishment would by its adversive 
nature change offensive behavior. Thus a jailor prison, through 
incarceration, detained the offender, which in itself served as 
punishment. This required, in the way of technology, knowledge 
of prison management, security, and control. In terms of people, 
it required people who appreciate this philosophy and were 
conscientious about security and enforcement measures. In terms 
of structure it required a strong physical facility. The failure 
of this model to correct behavior is now well known, yet this 
model is still being asked to perform the correctional tasks 
in relation to many offenders today. 

Today, the institution of correction is being asked to 
change the behavior of offenders and return them to society as 
non-offenders. In too many instances this task is being attempted 
in over crowded and non-functional structures and organizations. 
This new technology required is superimposed on personnel that 
lacks appreciation and understanding of this goal. Thus we have 
the situation where change when it occurs, becomes difficult and, 
at times, violent. 

~he new task; t~at of re-integrating offenders into 
society, requires decent, honest people such as yourself, who can 
meaningfully en.ter the offender's life in such a way as to change 
behavior. Needless to say, that is What the Bay County Volunteer 
Probation Officer Program hopes to accomplish. 
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PURPOSE 

With the increasing number of delinquent children being 
processed through the Juvenile Court, the burden of effective 
rehabilitation is growing at an unprecedented pace. The caseload 
of probation officers or counselors have, in many instances, reached 
such magnitude that it is unrealistic to assume that they can any 
longer provide as much real help and treatment for probationers as 
they would like. This Court believes that through the use of the 
Volunteer Probation Officers, effective rehabilitation in the 
probationer's home community can be facilitated. Therefore, the 
Volunteer Program accomplishes two basic tasks. The first is a 
more intensive supervision of probationers, and the second being 
the reduction of' heavy case loads of the regular paid staff members. 

Some advantages that the Volunteer Probation Officer can 
provide to the Court are as follows: 

l~ The Volunteer Probation Officer Program increases 
the amount of total Court contact with the probationers. 

2. The probationer has frequent contact with some 
influential person Who can fill various roles and 
act in a meaningful way t~ aid the child. 

3. The Volunteer Probation Officer can be a positive 
figure, guiding the probationer as to what he can 
and cannot do, and/or be a friend, being with the 
probationer and giving friendly advice or counsel, 
and just doing things together and listening to 
problems the child may have. 

4. There is an economic advantage in that the Court 
does not have sufficient funds to hire adequate 
numbers of paid-professional staff. 

5. The Program helps take some of the probation load 
off the regular staff, allowing them to be more 
effective with their more serious cases~ 

6. The Program facilitates community involvement in 
dealing with the delinquents in a community and 
educates the community to local problems. The least 
it can do is to bring public support for the 
Juvenile Court and its endeavors. 

7. Volunteer contact with probationers is often less 
threatening to probationers than contact with paid 



court stRff. Since the Volunteer Probation 
Officer iA a volunteer, unpaid and percpived 
as wanting to help for its own sake, the 
probationers are less threatened by the volunteer 
and perhaps more willing to listen and respond 
to their advice. 

8. Volunteers give the Court an additional source 
of information and a different viewpoint with regard 
to the juvenile. 

9. In the case of young volunteers or college students, 
there is a smaller age differential between the 
probationer and his Court contact which, it is felt, 
often results in a more relaxed atmosphere and 
better communicatjon. With the older, more mature 
volunteer, we may gain the' Ii fa tiler figure II image, 
as is the case with most community volunteers, 
who will have a steady, positive impact on the life 
and behavior of the probationer. 
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THE IMPACT OF VOLUNTEER PROGRAMS 

ON PROBATIONERS 

Probationer involvement with the volunteer does not 
radically change the personality of probRtioners. But a successful 
experience by a probationer with a volunteer does tend to make 
p~obationers less impatient, heedless, anxious and more deliberate, 
prudent and secure. 

Three independent researchers confirm that probationers 
assigned a volunteer tend to become less hostile and anti-social 
during probation, while other groups of probationers not Hssigned 
volunteers get more hostile while they are on probation. Proba­
tioners with volunteers are less likely to have their probation 
revoked than probationers who do not have volunteers~ Finally, 
statistically it has been proven that probationers with volunteers 
will have lower arrest rates than those probationers not assigned 
volunteers. 

ON THE COMMUNITY 

Through the use of community volunteers the citizenry 
becomes more significantly involved in ~orrections. Observation 
and analysis of nation-wide newspaper and editorial coverage 
indicat'es very strong and consistent community approval of court 
volunteer programs. We know of no strong exception to this rule. 

Volunteer Court Judges across the nation consistently 
report broadly increased community support for worthwhile youth 
programs sponsored by the Cqurt, for increases in paid staff 
salaries, and other budgetary support, etc. A Boulder, Colorado 
study indicated that other social control and social service 
agencies in the community overwhelmingly approve of the Juvenil\ 
Court's use of volunteers, rather than the "professional jealousy" 
which might have been experienced~ 

ON COURT, PROFESSIONAL STAFF 

Volunteers are often assigned the less difficult cases, 
thereby, giving individualized attention to children ,who have a 
greater need of guidance by the professional Court workers. 

The staff tends to be more deliberately into the role of 
authority figures. Also, the staff moves into, the role of managers 
instead of counselors. 

Generally, there is considerable alteration and even 
disruption i:!l pa.id professional roles with the advent of the 
volunteer. Far more attention needs to be paid to this specific 
problem. 
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ON VOLUNTEERS 

The volunteer becomes more sophisticated about the 
problems of delinqup.ncy and social control. The volunteer also 
becomes more sophisticated about the inner workings of the 
Juvenile Court System. 

The volunteer sometimes may become quite u.nhappy and 
frustr~ted 8bout various aspects of the Juvenile System, and 
there does not seem to be, presently, a mechanism for adequate 
communication and discussion of these volunteer criticisms and 
frustrations, but this is presently being worked on. 



VOLUNTEER PROBATION OFFICER PROGRAM 

The VPO Proeram provides the probationer a one-to-one 
relationship with someone who is interested in his welfare. The 
VPO Progrnm is open to both males and females. This person shouln 
be someone who will lend a listening ear, but also be a disci­
plinarian, if necessary. Yet someone who will take the time ~nd 
interest in the probationer's recreAtional and school activities. 
In the successful match, these two roles become compatible once 
structured guidAnce is established. The volunteer plays a dual 
role; positive figure and friend. 

The Volunteer Probation Officer Program is under the 
supervision of the rrogram Director. He is in charge of inter­
viewing, screening, ~nd later orientating any prospective volunteers 
to the Program. 

The individual VPOs determine their own schedules for 
meeting with probationers. These meetings can be within the home, 
on outings, or elsewhere with the parents' permjssion. Tne .average 
volunteer spends approximately 1 to 3 hours weekly with a child 
and the Program presently ssks a commitment of at least 6 months 
with that particular child. This ensures that the volunte~r won't 
initiate a relationship and then become disinterested in the child •. 
We try to protect our children from failure experiences such as 
this by carefully screening our volunteers. 

It is highly recommended that the volunteer has a car. 
This enables him to see the probationer whenever necessary. If 
a volunteer is unwilling to devote the time and patience necessary 
to. build a meanjngful relationship with a child, then the Program 
Director would prefer another less demanding volunteer program be 
tried by that volunteer. 

VPOs are recruited from all walks of life, primarily 
because the children under the Court's jurisdiction are from 
various backgrounds. The volunteers in our Program range from 
students to retirees, and from housewives to blue collar workers -
all good volunteers are needed • 

. 
As a general rule, Volunteer Probation Officer's are 

expected to participate in in-service training sessions. These 
sessions meet once each month usually on the first W~dnesday, at 
7:30 p. m. at the offices of Catholic Family Servi~e, 1008 S. Wenona, 
in Bay City. Occas'ionally, Court personnel are in attendance at 
these sessions to discuss some aspect of the Court in round table 
discubsions. Also people from community agencie8 are invited to 
the in-service training sessions to discuss the problems of the 
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community, and to help enlighten the volunteer on somp of the 
many problemR that may arise. The purpose of these round table 
diRcusGtons is to better prepare the volunteer to worle with minors, 
as well as mnke the training ~essions a meanineful experience. 

It is noted that the Volunteer Probation Officer Program 
for BRY County has employed a stqff member who works exclusively 
with the family of the probationers. The parents of the children 
are required to attend parent group meeting~, which consist of 
two hours on one evening each month. In addition, the parents 
are attending counseling sessions at this staff member's office 
at Bny County Child and Family Service. 

The Volunteer Probation Officer Program is described 
in its entirety at the initial orientation meeting between the 
Program Director and the prospective volunteer when he or she 
applies to be a volunteer. 
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QUALIFICATIONS OF VOLUNTBERS 

The most jmportant 8in~le qunllfic3tion is to h~~e 
a genuine intp~eRt in helping to provide guidance for individuals 
who find themselves in some form of difficulty. The b~8ic virtuRs 
of honesty, integrity, fairness, objectivity, and understanding 
are of prime importance. An individual who is able to establish 
rapport and gain respect finds these sIdlls very helpful. 

The successful volunteer relates directly and personally 
to the individual who needs his help. He acts with the full sense 
that he too will be enlarged and made richer for the gift he gives. 
People from all walks of life who are interested in being a friend 
to a probationer are encouraged to become volunteers. 

Each volunteer will be required to complete an application 
questionaire listing qualifications, background, hobbies, and 
interests. Attendance at a training session is a pre-requisite to 
nssignment. To increase volunteer experience, sessions will be 
conducted on a continuing basis covering ljstening and counseling 
techniCJ.ues. 

Every effort will be made to assign the volunteer to 
a probationer who indicates simil~r in~erests. Volunteers will 
be ass~gned probRtioners within their geographic area if possible. 
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ROLE OF THE VOLUNT~ER 

The volunteer is not an authoritarian figure. The 
Judge fulfills this role. To a lesser extent, the probation 
officer fills this role. If the probationer does not re~li~e 
that he has done s0mething wrong by the time he eats to the 
volunteer, it is doubtful that the volunte~r cnn corivince him. 

The concern that the Judge feels for the probationer 
must be expressed vicariously. To the vast majority of them, 
the Court purposely remains aloof and punitive. To only a very 
few can the Court speak informally and with compassion. Thus, 
the volunteer can fulfill the role of a friend and companion 
to the probationer. It would be a fatal error for the Court to 
try and fulfill this role. It is also wrong for the volunteer 
to act like a judge. You do not have to be judgmentnl, you do 
not h~ve to be authoritarian, you do not have to be concerned 
with punishment. You are relieved of this duty. You must be 
a friend. Let the Court represent authority. You represent 
acceptance, understanding, affection, and concern. 

This is difficult to do. We kno~ it. It is easy to 
say these words but to practice them day in and day out for 
many months is quite another matter. It is this difficult task 
to whi?h you must adjust yourself. 

One of the Juvenile Court Judges once said, liThe lack 
of an inspirational personality in the life of a youthful offender 
is not a couse of delinquency, it is the cause." Like all 
generali7.a.tions, this is not campI etery-accura.te nor mennt to be. 
But it expresses a tremendous amount of the truth. Dr. Ernest 
Shelley of the Department of Correction, put it this way, "Our 
bigeest job is to convince the probationer that he is not a 
different breed of cat. It You must show him that he is like others\ 
in that his need for recognition, accomplishment, pride, and love 
are basically the same as everyone else. He also stated that the 
greatest technique in rehabilitation'is to introduce an inspira­
tional personality in the life of the probationer. 

Dr. Shelley cited an interesting example: A prisoner 
at Ionia was considered to be incurably disturbed. Every 
psychiatrist agreed. However, one night a guard started talking 
to the prisoner. The guard did not even have a high' school 
education. He was not "smart" enough to know that the prisoner 
couldn't be helped. After several months, the guard had been 
so effective by just listening and giving advice--by being a 
friend--that the prisoner was rehabilitated and discharged from 
prison. His life since has been a useful one. 
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A staff psychiatrist said, liThe majority of the 
prob~tionerA we wo~k with ~re character di8orders. They lack 
inward control. Often inward control can be established by 
inserting into their lives ~n inspirational personality. 
Because of the admiration that the probationer haA for this 
person, the probationer does not want to let him down." After 
this has been pstablished, the next stop, transferring the desire 
not to let the volunteer down, to not wanting to let himself down 
(the probationer), is an easier accomplishments Thus, we can 
go from lack of inward control to objective inward control (I don't 
want to get in trouble bec~use it would hurt the person I respect) 
to the fin~.l goal of subjective inward control (I h~ve my own 
standards to which I must be true). Again, it is easier to talk 
about these things than to do them, but they can be done with 
patience, intelligence, and understanding. 

On many occasions you will be tested by the probationer. 
He will seek to see how far he can push you. How easy is it to 
get you mad? How quickly can he make you throw up your hands in 
disgust? How much patience do you have? Remember, the Judge 
will punish, you are rehabilitating. Do not be judgmental, be 
patient! ! ! 
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RESPONSIBILITY OF THE VOLUNTEER 

Each volunteer - youngster assignment is different. 
Each volunteer has special talents to contribute. .Each youngster 
exhibits individual needs. Yet, from experience, we have a 
conception of what makes a good volunteer. Successful volunteers 
invariably meet certain levels of performance in two major areas-­
relationship with the youngster and cooperation with the Program 
staff. Keep in mind that we are not talking about the amount 
of education or experience prior to entering the·Program. Instead, 
we are looking for a very person~l commitment, a willingness to 
lea~n,rind the wish to be an active member of a truly effective 
organization. 

Enough generalizations! We have'prepared a list of 
responsibilities that we expect our volunteer probation officers 
to fulfill. They may seem almost endless, but with experience, 
they become almost second nature. Most important, the meeting 
of these responsibilities will make yo~ a more effective yolunteei. 

RESPONSIBILITIES 

1. Statement to the child 

A. Take the lead and maintain an on-going 
relationship. Make sure that you see 
your assigned youngster at least once a 
week! If you run into trouble meeting 
this obligation, let us know, quickly! 

B. View yourself as a resource to that child. 
Therefore, be an effective listener, friend,. 
and confidant. Be willing to invest your 
emotions and true ~elf in the relationship. 

C. Your assigned youngster will be viewing 
you as a person whose behavior he might 
want to copy. Make sure you're worth 

. I 
copy~ng. 

D. no things with that child. Across the table 
lecturing doesn't make it! Find acti'\Tities 
mutually enjoyable and share in them v • 

E. View your assigned youngster as ~ person-­
an important person. Support his socially 
acceptable behavior. Disapprove that be­
havior which ought to be changed. 
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2. 

F. Be willing to intercede, wh8n appropri~te, 
for the youneRter in important situations. 
Com~ to his/her court henrinfs. Help them 
overcome school nifficulties. Help them 
find a job. 

To th8 VoJunt~er Probation Officer Program Staff 
M 

A. The child with whom you are working has.a 
prob~tion 0fficer at the Court. He is in 
charge of long-term Court planning. You must 
cooperate closely with the Program stafr, who 
in turn work with the probation officers to 
help them in implementing the long-range goals. 

B. Encourage the child to report any violations 
of probation to his Court probation officer. 

C. Be willing to work with the youngster selected 
by the staff. Your wishes are important, out 
the needs of these youngsters come first! 

D. Provide, without fail, a brief. written monthly 
report concerning your relationship with the 
child. These reports are due on the First of 
every month! ! ! 

E. Cooperate with our research goals. We will 
be calling on you to aid us in v~rious tasks. 
You can help us make important contributions 
to the whole field of volunteer utilization. 

F. Come to scheduled in-eervice training meetings 
and group activities. Your participation is 
essential to maintain your.status as a Volunteer 
Probation Officer. We can help you become . 
better at your job! 

G. If you have .a problem. don't sit on it. We 
have resources available to help solve them. 

H.· Contact our staff prior to termination of any 
assignment for any reason. 
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BASIC ASSUMPTIONS CONCERNING PROBATIONERS 

1. Believe that human beings can chanse their 
behavior patterns. ---

2. Expect the best from probationers, but do 
not be unduly upset if you get the worst. 

3. Accept the probationer as he is, while not 
allowing your behavior or social environment 
to affect your respect for the probationer 
as a human being. 

4. Remember that people will change and grow 
by spurts. A graph of change will likely 
show an upward trend with some valleys of 
retrogression and'some plateaus showing 
little improvement. 
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1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

,.., 

BILL OF RIGHTS FOR VOLUNTEEHS 

The right to be treated as a co-worker - not just 
as free help, not as a prima donna. 

The ri~ht to 8. suitable assignment with conside"C­
ation for personal preference, temperament, life 
experience, education and employment background. 

The right to know as much about the organization 
as possible - its policies, its people and its 
program. 

The right to traini~g for the job - thoughtfully 
planned and effectively presented training. 

The right to continuing education on the job as a 
follmw-up to initial tra1ningj and information about 
new' developments~ . 

The right to souhd guidance and direction by someone 
whq is experienced, well-informed, patient, and 
thoughtful, and who has the time to invest in giving 
guidance. 

The right to promotion and v~riety of experience, 
through advancement to assignments of more respon­
sibility, through transfer from one activity to 
another, thr01.1gh special assie;nments. 

The right to be heard, to h~ve a part in planning, 
to feel free to make suggestions f to have respect 
shown for an honest opinion. 

The right to recognition in the form of promotion 
and awards, through day-to-day expressions of 
appreciation and being treated as a bona-fide 
co-worker. 

(21) 



.... - '~""'-'-'--'" "-. '~.---~ ... ~.--~~,-~,-- .. 

SOME THINGS TO THINK ABOUT WHEN WORKING WITH JUVENILES 

We reali?e that working with juveniles cannot be reduced 
to "cook-book form". Much will always be left to your own good 
judgment. Each case is unique and Gannot be handled exclusively 
in terms of genernl rules. 

As a gener::!.l rnle, we feel that respect is the keystone 
in working with the juvpnile offender. Your ultimate goal, coun­
seling, is not possible until he respects and trusts you as ~ 
person. You will never have his respect until he realizes that 
he cannot "con" you and that you will not "con ll him. He has very 
probably learned that he can "con" most of the people like yourself 
that he has come into contact with (schbol, parents, employers, 
etc.). You must be different. You must be honest. Never make a 
promise or a~eat that you cannot back up. When he realizes 
that his situation iEl "for real" then you will begin to make some 
progress. within this general framework, here are some guidelines 
well worth your thinkine about as points of departure or around 
which to build and organize your own personal experiences. 

1. Case background. Sometimes a child will need to tell 
you the detnils of his case in .Rn attempt to get your support. 
Don't be drawn into giving an opinion of the facts related to the 
persons involved. (You might say that you can understand why he 
might 1eel a certain way, agreeing, disagreeing. or having an 
opinion.) Turn it toward how it has affected his future and how he 
can compensate for it. 

We need to speak to the mature part of the person. In 
this respect, we try to deal \-/ith the person's present and future. 
rather thAn his past. To dwell in the past will only weaken the 
individual by e;iving him more opportunity to justify his present on 
~he basis of past deprivation. The past cannot be changed; the 
future can!! 

2. Keep in contact with the child. Rome wasn't built in 
a day, nor will a child's life be built in a day. Whatever your 
volunteer job, be prepared to invest at least one visit a week - as 
a minimum - with the child. Occasional contacts are unlikely to 
make the kind of impression that is needed. 

Keep in contact not only with the child, but also with 
the Program staff. The reports you fill out each month are extremely 
important to the Program Director in charge of the children as it 
keeps them fully advised as to the child's progress with you. PLEASE 
FILE AND RETURN ~HESE REPORTS FULLY AND PROMPTLY. It's crucial. 

Also, feel free to ~ome in and see us as frequently as you 
can with you~ ideas, reports, suggestions, and problems. We are 
here to help you. 
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3. P8tience. Don't expect miracles overnight. When 
things have been eoing wrong for yeRrs and years with the child, 
they can't be corrected in a few weeks or month8 •. Indeed, the 
positive impact of your work may not hnve d~cisive ~ffects until 
long nfter you've stopped working with the youngster; you mny 
never see them. 

It takes time. Even if slow progress is visible, there 
will be frequent Retbacks. 

4. Be reRdy for such setbacks, with patience and the 
ability to dea] with your oWn disappointment end heRrtbreak. That 
doesn't mean that you can't show anger-under-control as ~ normal 
human being v,ould respond to IIbad behavior". But don't vent your 
frustration and aneer on the child; this is a very easy trap to 
fall into, even unconsciously. Although we all like to achieve 
success with a child, remember, he does not owe it to us, he owes 
it only to himself. 

5. Give attention ~nd ~ffection. The child you are 
working with may never have really sustained attention and affection, 
and (at least at first) he may not know how to handle it. 

For one thinp.:, don't expe9..:P im~licit thanks and grntitude 
from the child or his parents. Even if he child feels it, he may 
not know how to express and communicate it, may actually be embar­
rassed by it. In fact, puzzled by what your role is, And angry nt 
being oh probation, the child m~y frequently focus his resentment 
on you, and this will be hard to take when you know you're only 
trying to help. 

But though your work isn't rewarded by specific "thank­
you'sl', it is in the long run appreciated probably more than you 
or we shall ever know. 

6. Empathy, not sympathy! Empathy refers to an attitude 
of attemptine to put yourself into the probationer's place. In 
essence, you are trying to imagine how the probationer must feel 
in the situation he is in by trying to imagine how you might feel 
if you were in such a situation. In that way, you can begin to 
understand your probationer. 

Being able to feel with another person gives him strength, 
but to feel like him, will make him feel you are as powerless as 
he is. You can-easily over-identify with the offender if you have 
had similar experiences and perceive them the way he does. Being 
the stronger of the two, the volunteer must maintain control of 
his feelings. 

7. Communication. One of the child's most important 
problems, remember, is co~munication with adults; not because ,they 
haven't "talked at" him but because they haven't listened to him 
enough. Therefore, too much talking on your part is more likely 
to break communication than enhance it. 

(23) 



Be prepared to listen and t, understand what your child 
soys. M~ybe it's e~sier for you to do most of the talking, even 
to "preach" but chnnces Flre th~t the child hRS had plenty of this 
beforp. Hod hrum't responded tl') it. Wh:::.t hp very likely ha.8n't 
had 1R nn ~dult who will hear him out, who will listen to wh~t he 
has to f3ay. What the child has to say may shock you in its differ· .. 
ence from vour own set of values and standards. Try therefore, to 
think of it in t.erms of its causeR, objectively, without judging 
or condonin6. 

8. Be A diBc~rnin~ l18tAner. Listening doesn't mean 
you h~1V8 tn believe ever,vthing you hertr. Some of thp kidR 81'e 
pretty skilled manipulators and have come to believe thnt stretching 
the fnct8 a bit is an effective life style (they m~y not know they 
do it). Much of this too, will just be letting off steam, getting 
things off their chest, and within limits, this is a good thing. 

Still, dnn't bp ~ n~ivet al1-be1jevin~ listener. Check 
the facts 'whenever you can; see how well wh"lt tiie youngster tells 
you 8.ccords with rea.li ty. When it d08sn' t, . it iA freqnently good 
to let him know this, kindly but firmly, 1.e. "t'eali.ty tests" fC"l~ 
him. As he come8 to know that you expect accuracy (within his means 
to achieve it) maybe he'll get in the habit of producing it more 
often, and very likely he'll re~pect you more because you expect it. 

9. Don't pre-judge, particularly at first. Keep an open 
mind o~ the probationer especially whp.n you're first gettine to 
know him. Avoid forming fixed and premature opinions until you've 
aone a. lot of discerning listening and gathered all the background 
informntion you can. 

Your probotionp~ iR apt to come from a different socio­
economic group than your own and it is impo!t~nt thnt ynu do not 
try tC"l force yrm:r. own values onto him. They may serve you well, 
but'bl? useless to him. This would only lerad to more difficulty 
for hjm. Your aim should be to att~mpt to have the youngster develop 
his own potentialities to the fullest. 

10. ReApect confidenti~lit*. Never bet~ay a confidence 
without permtssion from thejper~on W 0 hps talked confidentially 
to you. Remember that you are being tested by q youngster who can­
not quite believe that he has finally found a friend in whom he 
can put complete trust. 

Be cautious and judicious about asking probing personal 
questi.ons, especia.1ly early in the relationship. The response m!:ty 
only be resentm~nt, until such time as the relationship can support 
discussion of personal materials. (Nor should you assume the 
youngster wants to hear you discuss your personal life in lieu of his.) 

Anything you learn in relation to the juvenile offender/h1.s 
family is not, und er .3.n circumstances, to be divulged to ~nyone 
except duly ~lthorized Court personne and Program staff supervising 
your ·'Iork. 
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11. RRport violationR. C0nfidentiality noeR ~ot 
include ~0epin~ known violations ~ secret from the Program s~aff 
in C!l:Jar("0. of thF: youngRter. 

However R~Cy nnd nice it m1y Repm to do R0, i.n the lon~ 
run, Gwp.cpi nr; Guch thines under thp. rue; dOPR thR child a diRRPrvlce, 
1. P.. hp. rontimte8 to thin~ he c::m always "get av.J'P.y vii th j til, and 
you, by R3crificing everythin~ to win his friendship, will end up 
10fdnr; his re::;pect by being a "tool" he ca.n no C?nything with. Rp.}'ort 
~l] violntions, promrtJv. In gener~l, whenever you have the slightest 
aouht ~8 to wh8t your le~Rl or law enforcement obligations are, you 
should check with the supervisory person in the program. Do this 
immeni 'ltely, before taking any ::tction which might be seriously \."rong 
or even illeg8.l. 

Even in discussing with the youngster possible or unproven 
violationR, be honest and firm V.len you disapprove; thiR is not 
inconristpnt with bein~ supportive and friendly, whenever possible. 
After ~ll, if you don~t stand for somethine in his eyes, there Qre 
very fow others who will. 

12. Don't rush it, but as the relationship devplo~Rt you 
C:1."I1 f!nr:"~~r~rre f.h(=> 01l.nn:ster to t:hink ;lbout hiJ1')r-:el f, his DctionR, 
Eoals, etc. And from p know.edge p an together more uonstructive 
~ctivitieR from which hetll derive the pleasure of self-reRpect 8nd 
success. Many of our youngsters have previously done almost no 
careful thinkine; about themselves in any planful, forward-looking way. 
They s8em almost to run q.way from self-awareness. 

Pre sent ,vour idee s clenrly , firmly and flim;:-,ly. AJ.w~.ys 
mean"~h~t ou S8 end be consistent. Never make a promise or pro­
posal un ess YOll've tough it t rough first, and you are thoroughly 
prepared to bRCk it up. The juvenile will test you, call your bluff, 
and see if you "Ii11 in fact, consistently d.eli ver as promised , either 
as rew~rds or in backing up the limits you set. Be serious about the 
limits when he tests you, and the rewards when you promise them and 
he delivers. All this is an important part of learning to trust you 
(which will come slowly in any case). 

Don't let the kid down on apparently small things, like 
showing up for appointments, and being on time. If you don't show 
responsibility as ~ model for him, you can't expect him to learn it 
for himself. 

14. Be a ~ood model for you child. One of the best things 
you can do is to become, in your own behavior, a good model for the 
youngster. If your own dress, language, and behavior is not of a 
good stan't:iard, then you can scarcely expect it from your probationer. 
Chances are he has had enough "bad models".already; give him a good 
one. 

There is another respect in which it is especially important 
that your own conduct whi.le working indirectly fot" the Court be above 
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repr08ch; in that you represent the Court and your behavior reflects 
on the Court nt Rll times. You CRn justifiably consider a few houTs 
of voluntepr work in the Court RS but a portion of your life; mninly 
you mRy b~) fl college f1tudent, n housewi fe, OT rl businf'ssman. Others 
do not Milke th!:1t di.Atinction AO refvHly. '1'0 them, you are il. Court 
person, nnrt expecterl Dilly to meet the high standArds the Court 
itself expects of others. If you do not do this, the Court v'ill 
come in for heavy criticism, to which it is very vulnpr~ble, perh8ps 
more so th~n you, yourself are. This is not a hypothetical situa­
tiont it has happened, and quite p8infully in a few cases. Before 
accepting volunteer work, you must decide to live up to this s~pcial 
condition. If you don't feel you c~n, no h~rm is dope, provided it 
is stRted clearly to us before hand. 

15. Avoid bf'ing caught in the miditle. YOll can be a 
linison between the child and his world, but be careful not to get 
"cCluf,ht" betvleen the child and .his parents, the child and his 
teachers, the child and the Court, especially as an intercessor 
in some Wqy uspd by the child against his parpnts, or vicf'-versa. 
FrequAntl~r, this happens when you succumb to the temptation to be 
li.ked by the child at all cost. To be a "nice guy" no matter 't'lh8t. 
It can easily happen here that the child will "use" you in the 
conflict with authority which is often his control problem. 

To attempt to help the child without references to his 
family is to djsregard the genesis of his attitudes, habits, and 
values, and to disregard one of the fundamental purposes, namely 
to help the younester to become an efficient member of the family. 
unit. 

Your relations with the child's pArents are a particulsrly 
sensitive ~rea~ Move with care here ?n~ inform yourself as fully as 
possible as to the situation, as enrly as possible. In general, 
remember that your O\"n relationship 'I':i th the child is naturC'..lly 
foremost in your mind, h~ has other important relationships as 
well: to his parents. ::!eers, teachers, etc. Give some thought 2nd 
att"3ntion to thesp too.' . 

Recognize the teenager's close ties with peers. The 
volunteer must constantly be aware of the intensity of teenage 
friendships. It is not uncommon for £' youth to run the risk of 
disBTQcing his family in order to save face with teen8~e friends. 
An 8ttack on his friends, is a direct attack on the child. To 
bawl a youngster out in the presence of his friends, is fatal.· 
You surely will set his defenses and invite discourteous behavior. 
If reprimands are necessary, they will be done more effectively 
in private. 

16. Advice, if it is given from the volunteer's point 
of view rather than the youngster's, often goes astray. In other 
words, given adertain Situation, you might solve it in a certain 
way, which w()uld be very good for you; however, this same type of 
solution for the probationer might not be good at all and might 
not be in his best il~erests. 
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Advice is part of counseling but it is not all, of coun­
seline. It js P~Ry to give, but there are some s~feguardR to 
keep in mind. For advicp to be most helpful and meaningful, it 
is sUBeested thAt you look for certain things. A.) Does the 
person ask for it? B.) Can he take action without it? C.) Can 
he use the Gdvice you are giving? The latter is the most important 
because if we advise sompone to do something they find impossible 
to do, he will find it difficult to come back 2nd face the vol­
unteer and admit his inadequacies. This sets up an unnecessary 
block or wedee between the volunteer and his probationer. 

17. Whose lan~18ge is used, yours or the juveniles? 
stress here is that the volunteer should not pick up the juvenile's 
vernacular. To use languaee that is not.part of us will likely 
lead us to being seen as phony. At the same time? you should not 
be so naive as to leave the impression that you do not understand 
the four-letter word. A part of the re-education process is 
learning new ways of communicating. It is suggested that there 
would be a language that both can use. Words beyond the juvenile's 
comprehension should not be used. Speak simply and directly. 

18. There is indeed a number of things to keep in mind 
when working with the juvenile, but much of it boils down to 
"be yoursel f" Rnd "cat'€' fd ncerely about the youne;sterll. We have 
always been confident that our volunteers are just that kind of 
people. 
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BASIC CONCEPTS OF COUNSELING 

1. EMPATHY. This refers to an attitude of attempting 
to put yourself in the client's place. In essence, you are trying 
to imagine how the client must feel in the situation he is in hy 
tryinB to imagine how you might feel if you were in such a situa­
tion. In that way, you can begin to understand your client. 

2. CONCENTRATE ON EMOTIONS. "The music is much more 
import8nt than the words." You should try to understand the under­
lying feelings and not be overly concerned about the actual words. 
As we all know, words can be used to hide feelings. Another ",'ay 0 f 
emphasizing this point is: "It isn't so much what is said, as 
how it is said." 

3. QUALIFICATION OF THE COUNSRLOR. The most important 
single qualificetion is to he a good human being in the best sense 
of that term. This includes the basic virtue of honesty, integrity, 
fairness, objectivity, kindness, and understAnding. Obviously, if 
we are trying to establish rapport and to gain the client's respect, 
we must demonst~ate these skills of qualities to him. It is not 
enough just to tell him that we want to help! We must conduct 
ourselves in such a manner to make this obvious to him. 

4. SHOW RESPECT FOR THE CLIENT. This means to respect 
his inrlividnali ty Plnd his basic life as a fello~'l human being. It 
means to view him with the dignity th~t another hu~an bein~ in 
trouble deserves. There is no room for n~rrow prejudices, pro­
vinCialism, or haughtiness. BaSically, you must like a person in 
order to do an effective job. If you dislike a c),ient Rnd cannot 
resolve this within yourself, it is best not to treat him. 

5. IDENTIFICATION. If one is to be effective, partiqularly 
with the other clients, it is important that you set a good example 
in much the same WRY as a parent would to their children. There is 
n gre8.t tendenc:'t for the clip.nt to identifY ... li th the counselor; 
that is, he may assume the mannerisms ,and even the way of thinking 
of the counselor. You, thus, have a big responsibility to conduct 
yourself in the most honorable, conscientious, and sincere way you 
can. 

6. ADVICE. It is very often helpful to give clients 
advice, particularly when dealing with youngsters'whb have not h~d 
the same experience in living as the counselor's had. There also 
may be timeR when your objeetivity will be very useful in terms of 
solvine problems that the client may be too close to himself. There 
is a word of caution here, however, and that is to understand the 
problem fully and particularly from the client's view. Advice often 
goes astray because it is given from the counselor's point of view 
rather then thp ~lient's. In other words, given a certain situ~­
tion, you might solve it in a certain \'lay which would be very good 
for you; ho\,.'ever, the same type of solution for someone else might 
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not bp 800d at all and might not be in their best interest. It 
is, therefore, important to sympathize with your client and give 
advice from his or her point of view. 

7. LISTBNING AND THE DEPINING OF PROBLEMS. The most 
basic technique employed by the counselor is Ijntenjne. Thi" may 
seem 1 i l{p :1. very simple thj ng to do, but, in reqli ty, it i8 not R.S 

simple as it might ~ppeRr at first glance. There is a grent tendency 
j n 0.11 0 f us as hum3.n be i nes to '!I'=lnt to "st ick our two cent ~ in It 
prpmqture~.y. Thpre is also a Breat tendency to pass judeement and 
mornli::-:e. As human beings, we may not register what we do not wish 
to honr, or we may distort the meqning because it touches on some­
thinG we are sensitive about. For all these reasons, as well ~s 
others, it is important for the ~ounselor to develop an attitude of 
patient, objective listenine. Remember, you are listenin~ for the 
music 'lnd yon are tryine to understand the emotional situation of 
your client. The comments that you make or the questions that you 
ask ought to be primarily for the purpope of eliciting rertinent 
data. As the client talks find YOll listen, you ~re trying to under­
stand and define, in your own mind, wh~t his problems are. When 
you.are clenr as to what his probleMs are, ynu then cnnvey it to 
the cJ.ient no thnt he should understand what his problpms aTe. Thpn, 
when there is n clear definition of thB problemR, a cooperative 
effort between you qnd the client can be m~de to solve them. It 
~i~ht aJ.so be stnted here thRt listening serves a eood eeneral 
purpose of catharsis. That is, allowing the client to verb~lize 
and express pent-up emotion. It might take considerable, ~stute 
listeninE and qupstioning in order to asoertnin what the problems 
are bec~use clients fre~uently hide it from themselves because 
these problems are painful. 

8. SET UP REALISTIC GOALS. As you begin to understand 
your client end his problems, you should begin thinking of re~listic 
solutions. TheRe should be presented as tent~tive suggestionR rather 
than ~ffirmRtive commands. The emphasis also should be on the 
realities of the situation. No solution is worth anything if it is 
unrealistic fo~ this particular client at this particular time. 
Here aeain, you see how important it is to understand your client's 
situation, his c~pabilities and his inadequacies. The reality of 
possibilities will obviously depend on his external situation. 

9. THE CLIENT NUST WORK WI'I'H YOU. When you are workine 
in a settine such as a probation setting, and when the client, 
therefore, has not consulted you origin~lly,you are faced with a 
certRin problem that requires a certain kind of handling. Since the 
client hes eenerally performed an anti-social act, and since we are 
trying to eet him to change, we must find ways 0f showing him the 
folly of his p~eeent course of action and t~e valu~ to him of a 
more socially acceptable type of behavior •. This is stressed because 
if you are not able to show him thut it is to his aQvantage then 
he may turn a totally deaf ear to the counseling, feeling that you 
are trying only to reform him and do not really CRre about him as a 
person. It might be mentioned he~e, also, that you would be much 
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more SUCCPRRfu] it you reeard the anti-soci~l Rctivities or the 
delin~upncy ~s Fymptoms of n disturbed personality, and, therefore, 
concentr~te on the ~i~turbances within the individual rather th~n 
strictly on his behavior. 

10. USE SI~PLE LANGUAGR. Sjn~e the educational and 
cultural level of the counse16r i~ apt to be higher than that of 
his client, it is very important that you use simple, non­
technicQl languQee so that you CQn effectively communicat~ with the 
client. It is obvious that no matter how astute your observations, 
it will be to no avail if you "ta.lk over hi~ hend". It mie;ht also 
be added here, that your client is apt to come from a different 
socio-economic group than your own, and here again, it is important 
that you do not try to force your values upon him. They may serve 
you well but would be useless ,to him. Your aim should be to have 
the client develop his own potentialities to the fullest. 

11. LETTING THE OFFENDER GET TO KNOW YOU. Set an eX'lmrle 
in terms of b~h~vior. Serve as ~ new model. Stress his place hprp 
on the Axperience you have hRd intimately, prpsent n good model, and 
show the imrortance of this model to the of~ender, even though he 
may be threatened by it. Part of good counseling i~ bein~ n food 
te~cher. The concept of a collective experience implies th~t ne~ 
models are introdu9pd and can correct old misconceptions. 

12. HOLDIWG OUT EXPECTATION8. As counselors, we can 
trap ourselves into thinking that because a person i8 a failure, 
he will continue to be a failure. If we feel this in terms of 
an attitude, we can be sure that the offender will pick up this 
feelinr.; 8.lHl nct; j n a way thc:.t we expect him to act. The reverse 
is also true. 

In this area, we also discuss the m~tter of anger. We 
do allow ourselves to express an~er and dis~ppointment when we f~el 
this w~y to a client. Here i~ stressed the need to allow pxrrn8sicn~ 
of nneer ~nd disaPfointment as onA way of sh0wjnB concprn. ~h~re 
is ~ differenti~tion between loosin~ control of anGer Rnd r!!~ectlng, 
or a men.stlred re1=1ponse of an€"er o.nd continued :;,cceptDncp oj' tllf' 
individUAl. It if' stressed thnt 'l'e '3hould not be llRine our PJ1erGY 
to keep back genuine feelings. The ~liAnt npnds to know th~t the 
co'(tnselor has limits to his ;atience and is not God • . 

'As a psrt of discussion in the matter of expectations, we 
talk about change occurrine in the adult in that we need to expect 
and demand ~ change in people, even if a pattern may have been 
established. We assume that an old doe can be taught new tricks. 
People continu~lly mature and mellow. We need to capitalize on 
this process. 

P~rt of holding out expectations for the client i1=1 to face 
him for hi S 01f/n involvement ann re sponsi bili ty to the dilemma. If 
we allow the client to perceive himself as someone that "things just 
happen to" we'll only support and encourage further distortion and 
lack of self-responcibility. • 
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13. O,\,USING T1IE OLIEN'r rro 1!'F.:r~TJ DISCO~ili'OR'l'. If a per~()n 
remninr. fruf:trated lon~ enough, he \,/ill finn. n I./:,y of ~rinptinfT to 
hI s sot tuatj on. IhvJ np; mn.rle th if! nd.8.pt ion, he may evp.n becolTlp. 
comfortnble with it nnd consjder ch~nge to be too much of n ri8k. 
It is difficult to brine about discomfort, but my Sllf'eestion 1.8 
that where you notice a client's dis~~tisfaction with his lot in 
life, move in to pxploit it. To the extent th~t is possible, 
attempt to brin~ about discomfort in terms of ho1dine; out Rxpecta­
tiona and demands. Get the person to want something and help him 
eo after it. 

14. USE OF AUTHORITY. The authority that a counselor 
will find most helpful is implicit authority of his personal 
psycholoe1.cnl strene;th as demonstrnted by the fact tha.t he is a 
successful person. The counselor hRS the expertise of knowing 
how to eet nlong in the world, whereas the offender does not. This 
kind of authority in the long runt will serve you better than the 
authority to penalize. The authority of enforcement and penalizing 
is present, but it rests with the Court and Police. 

15. TIMING. It is very tempting to give immediate 
solutions to the offender. We should remember, however, thA.t while 
he does arrive nt 13. solution to a problem in one way, this does not 
mean that another person can understand that solution. The person 
who fee1R obligated to acoe:pt fl solution fe,r him may never really 
identify with it. He may merely go througb the motions. 

16. PERSISTENCE. We will probably find the client 
orientnted to failure and expecting failure in himself. Persistence 
is a key part of counseling in that it conveys to the c1iflnt that we 
will not eiva up on him. This, in itself, is important when we 
realize that the client expects to be a disappointment. 

17. USING THE CRISIS. This client lives with a crisis 
much of the time and in fact, his whOle life is often one big 
crisis. He is Accustomed to being overcome by crises ~nd expects 
to be defeated. The counselor is in ~ position to stand by his 
probationer during a crisis and may be able to help the pers0n 
overcome this situation and turn habitual defeat into ~ictory. 
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TOOLS OF COM~UNTCATION 

rr~he v()lunte~T' Rhould focll~ on liC1t p ning to nnd under-
8tnncilnc; the pr.ob.,tioner, hut j n '1 way thn.t d()p.~ not inh)rferr~ 
with thA probationer's responses. Due to the prob~tioner ~Rnerally 
beine required to 8ee the volunteer, more is needed thn.n Ql10stions 
such :.18: 1t'tlhet v!Quld you like to talk about today?" or "',I/hat' s on 
your mind this evening?" 

. Some of the Ruggestions or hints which are proposed ere 
the following: 

"Goo·d to see yop.---" 
"v/here should v'e sit?" 
"Sure iR cold---" 
"Tell me about your favorite season---" 

·"Tell me about your family---" 
"What wou14 you like me to know about you?" 
"What would you like to know ·about me?" 

The volunteer may find that he needs to 
aSfdstHnce in [Tetting the rrobat j oner to .re spond.· 
tioner haR difficulty in responding~ the volunteer 
this by RruFLECTING HIS OBSERVATIONS; such as: 

provide ad~itional 
If the probo-
may recognize 

"You seem to be ~ome'.·fhGt uncomfortable." 
"I'm wondering why it's difficult to talk." 

To be most effective in aiding probationer communication 
the questions used by the volunteer should be as open as possible~ 
By OPEN (.)UERTJONS, ",'e re fer to the type 0 f wording that provicie s 
the prob.'1tioner with a wide scope Of answers, i.e., he is not 
limited to a specific answer. Consider the following examples: 

"Hm..,r did you feel about being criticized?" vs "You 
felt very badly about this criticism, didn't you?" 
"Going back to school is a possi bili ty. \~hat are your 
feelings about it?" vs "Do·you want to go back to school?" 

It can be seen that in each of the above examples, the 
probationer i~ provided with greater latitude for describing 
his thouf,hts Rnn feelings in the first instance than in the second. 
The second instance can well invite the probationer to respond 
with a IIYes ll or IINolI answer, whe.reas, in the first instance he 
is more likely to describe his thoughts and feelings regarding 
the subject. 

Another way of phrasing questions that should be dealt 
with is the INDIRECT QUESTION. The following are examples of how 
direct questions 6an be phrased as indirect qu~stions: 
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"It hurts to be left alone like that, doesn't it?" vs 
"I wonder how it feels to be alone like that?" 
"It's very rlifficult to be out of \'Iork this lone. isn't 
it?" Vfl "It must be tough to be out of work forth8.t 
long of time?" 

It can be seen that whilp. a question is in fact beine 
asked in the second instance of the above examples, it is not 
phrased as such ~nd the volunteer is provided with even more 
latitude in responding. 

RBSTATEM~NT by a volunteer lets the probationer hear 
what he has s2id on the assumption that it may help him to con­
tinue speakinB. The volunteer may restate exactly what was said 
word for word, or he may change the pronoun. 

Probationer: 
Volunteer: 

"I felt very alone." 
"You felt very alone?" 

The volunteer may restate only a part of what was said, 
the part tho..t W'3.S most signific3.nt, or he may state in summ3.ry 
fashion what the probationer h2s said. 

Probationer: 

Volunteer: 

" ••• I just couldn't tell her becaU!"\e we 
were never alone--the BUYS mRy h,'3.ve known 
what was going on. I don't know, but 
whenever I trip.d to tell her, there were 
people around and I just couldn't--with· 
all those people." 
"You couldn f t get her alone long enough 
to tell her?" 

. 
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SUGGESTIONS WHEN FIRST NEETING YOUR PROBATIONER 

1. Get nc~u~inted by listening - don't probe or 
presfj for irnport'lnt decision::::. Try: "I'd ljke t}:<. lr"no\·' you 
bett~r AD I C'l.n hel,." 

? M'lke your relatjonship Rafe to eXDlore feelin~s 
and iderus - not <"I cros8-eyamin8.tion. Try: "How do you feel 
about this? Wh.qt do you think about .•• ?" 

3. Develop any potentially good topic or attitude 
that comes up - even if it wasn't your idea. Try: "That really 
sounds important to you. Tell me more." 

4. Show Anthusiasm and interest in any successes -
don't merely or ce.sually ackno'llledge them. Try: "That's great, 
you must feel. really good about it"o How did you do it?" 

5. Respond to the probationer's feelings, not just 
to the facts presented. Try: "You really don't care much about 
him, do you?" 

I 

6. Let the probationer answer his own questions where 
possible - do not put Yfords in hi~ mouth. Try: !'How do you 
suppose you would go about it?" 

7. Ask one question and wait for an answer - don't 
add the rtnswer, a.nother question p or--emendments. Try: "Do you 
think your friends really feel this wny about you?ll 

80 Allow the probetioner time to think - do not talk 
just to prevent silence. Try: "Think it through if you would 
like." 
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QUESTIONS FOR VOLUNTEERS AFTER MEETING THE PROBATIONERS 

The volunteer 8hould possibly ask himself some of 
the following ~uestion8 after his meetinfi with the probationer 

.to see if they were answered dUTing his last visit. The 
volunteer should ask himself the following ,:uestions: 

1. What is the name of you~ probationer's beRt 
friend? 

2. What did your probationer do last wAekend? 

3. What is the date of yo~r probationer's birth­
day? 

4. Whqt are the names of your probationer's family? 

5. What color is your probationer's eyes? 

6. What goals do you end your probationer have? 

7. What could you say to make your probationer 
laugh? 

8. What does your probationer think is his most 
important accompli~hment? 

9. Whnt does your probationer like most about you? 

10. How mnny of these qUiestions can you honestly 
answer? 



THF. NOST COMMONLY ~SKED qURSTIONS 

1. What do you do when your child rnns away? 
. 

Remain cnlm, talk \,'ith t.he parents .'::tnd try to determine 
where the chtlrl miGht be running to and why. If you have a lead 
to where the child iB" attempt to cont~ct the child, or have the 
parents contRct their child. If the child is located ~nd agrees 
to return home within a 24 hour period and the Program perRonnel 
can resolve the problem, the Pr.o~rsm personnel may rlecide not to 
return the child to the Court. However, if the child has been 
missing for 24 hours, or lon~er~ then the Proeram personnel must 
notify the Court so thRt the parents can contact the police to 
reeit3ter 11 run away compl8.int. If the child returns on his a'/in 
after a complaint has been filed, then the police and the Court 
must be notified immediately. 

2. Can the volunteer plRce the child in the Juvenil~ 
Home? 

A child can be placed in the Juvenile facilities o~ly 
under the direct supervision of A Court officer or a Police officer 
who is authori7.ed to sic;n certain ll?g!ll forms and file petitionsv 
Therefore, the Rituation becomes so serious that the only tempor'lt'y 
solutiQn is remov~l from the home, the voluntept' should contact the 
Program personnel, who will, iT" turn, contact the Court so thet th'? 
proper procedures cqn be followed. Also, if it is a situ~tion that 
occurs nfter C0urt hours, the Police shouln be contacted. Ke~r in 
mind th:"l.t '::e no not pl<=l.cE' childrf"!l in the JlIv~nile Home -for re~S()nfl 
of punishment. Thp purpose of the Juvenile facilities is ~imply 
.A. temporery holdi ne facility until future arran,geme~t.s can be m8.de. 

3. How lone should a volunteor wait to be Fl.psigned? 

After the volunteer hAS ~ubmitted an a,plicRtion and 
participqted ip an interview v'ith the Profr~m Director, it tqkas 
several \,'eeks to ope~ ur th~ c~~p. file and ,rocess the application. 
It ~ormRlly tpkps Rt least two ~peks prior to stqt~, Local, and FBI 
Police Check completion. In some cases, a volunteer will be Rssirned 
in one month. In other cases, the length of time may be longer.. 
There are several reasons why ~ case may take longer to be assig~ed 
a probAtioner. ·First of all, you are aSSigned accor~ing to sex And 
~RnEranhic location. Other copsiderations in making assien~ents 
~re the seriousne8s of the offense, aee of the child, cooperation 
of the parents, length of time on prob~tion, etc. 

4. What is the procedure for placing a child in R,' 
foster home? 

If the situation has dete~iorated to the point ~het'e n0 
alternRtives are aVRilable other than removing a child from the home, 
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thp.n the PrOrrrAm personnel must be cont~ctp.rt immediately. At thnt 
pnj~t, ~ rptitin~ hnn to be filed ~nd ~ prpltmtn~ry henrin~ held. 
}i'rom t.hn1. point, nn o-f'fir:er of thE-'! Court wil} do nn invPAti{~Atj()n 
nnd n t'0T'm: I l henri nt~ '"i.] 1 h(~ held hp.fore thp ,Tuden with n recom­
mAndntion nH to th0 npproprjntA plnceme~t. 

5. How often should :1 child ~e spen? 

Every probqtioner should be seen I3.t leA.st once a '~!eek by 
the volunteF.lr. In somp cases, more freCluent cont:::tcts Are necessary. 
Volunt8er Probation Officers are committed to a minimum of one hour 
per week v'i th the child. This regular personal contact is very 
important Rnd consistency is a must in working with youth. 

There will be Qcce.siom'l where the volunt.eer will be out of 
town and it ~ould be impossible to see the probationer. If proba­
tion has been goine well, the volunteer should be sure the child and 
parents have the Proeram personnel's phone numbers and tell them to 
call the ProgrAm Direct.or if they 8.re experiencing any :problems. 
On the other hand, if probation has not been goinr w~ll, the volun­
teer should contact the Program Director to inform him that the 
volunteer will be out of town and the child should be contacted 
while you are Bone. 

6. What authority does the Volunteer Probation Officer 
have? 

. The Volunteer·will have the support and assistance of the 
Program per'3onnel in establishing the :rules of probatlon and seeing 
that they are complied with. The volunteer will have the responsi­
bility and the authority to make decisions that affect the child 
especially in times of crisis. However, when the voluntel3r believes 
that a decision should be made to return the child to the Court or 
to remove the probationer from the home, either to the Juvenile home 
or elsewhere, it is imperative that the Program personnel be con­
tacted to take this action.' There are several forms to be filled out 
that only couJd be ~igned by certRjn proper ~uthoritip~. Also, there 
are specific rules and guidelines that must be folJowed that Proer~m 
personnel and Court staff must Rupervise to be sure that everyone's 
rights are protected. 

7. How long a period of time does a volunteer/youngster 
relationship last? 

. It is impossible to put an official closing point to most 
relationships. However, we seem to be talkine about a relationship 
within a relationship. For some time, there is an "urgency" where 
every effort must be made to spend time each '.oJeek with youngsters. 
Later, when the younfster knows you and understands what you can 
offer, this artificial "urgency" disa.ppears. The relationship will 
still involve an evpnt on a weekly basis, howev8r, the initial phase 
of the relRtionship probably will only last from four to five months. 
It is noted that we ha~e some volunteers working with their second 
and third youngster while still k8eping miniwal contact with their 
initial first two cases. 

(37) 



.---.,--~ ----

8. Does~.l volunteer re18tion8hip v!i th n y(mne~ter 
terminatA when the youngster i8 dismissed from the 
Court? 

No! 'tie feel that it is import.ant for the YOlll'lGster to 
reali~e th~t Y011 ~re not an intimste ~nrt of the Court process. 
Your vr.)]uP P.S 8 vol1Jntee'l;' "08R not coincide with the Oou~ct'!" le';,'11 
decision-rn'lldn'3 po":er. More important, the f:'lct that you \0:1.11 
continue to be involvef In'"!.Y influence the probation officer '1nd 
Judge to dismips D. younester from Oourt jurisdiction at an 8rtrlier 
date. 

q. When do I turn to the Volunteer Probation Officer 
Program Stnff for ~rsist~nce? 

When you l-tn1re problems rplatinp to techni'ques in rplntinrr 
to the YOlmr:Rter, or need out~j ne rp.sourrp~ or trrlining, cont'1ct the 
Proernm p0r8onnel stqff. If you h~vp ~ question or a frobl~m, c~ll 
immedio.tp1y! 

10. How will I know if I am effective? 

Most younesters will not be able to tell you that you qre 
helpin.o; them or I?ven thr-tnk you for yr.>H-r::' ef'f('l~ .. tR. Your feedbnck. 
probably will come indirectly. It may be simply th'?t the younv,ster 
is always on time for .3.}1pointments and that he begins to "open up" 
to you. If we talk in terms of improved self-im3ge or other psycho­
logicR! terms, visible changes may be extremely slow. Bowevpr, much 
of your on-going trnining will allow us to set forth visible, 
measurable eORls, p~rhaps involving school achievements and parentnl 
or peer reJationnhip skills, The~e will help yOl1 see changes as 
they t:lke place. A I'mggestion: You mieht consider keepin€: a journnl 
of your youngster's con'tr-tcts - perhaps 25 words per entry r~·g8T'ding 
your feelines nbout the mAeting. Looking back over several months of 
these entries will probably aid you in getting R handle on your 
efforts. 

11. Ho\>! \"ill I be recetved by that youngster's p:;,rents? 

Every youngster referred to us Clnd his parents have bepn 
interviewed by Program r.taff regardinB the concept of the VPO Pror~am 
and their potentiel reaction. In e~ch instance, both younester end 
parent have indicz.ted 8. \'I'illingness to try the volunteer idea. Hm'l­
ever, there js a ereat variation in parental reaction. 80me parents, 
pa.rticularly in one parent hOI!'es, 'Nelcome the volunteer with open 
arms. Other p~rents do perceive the volunteer as a potenti~l thre3t. 
When this is the case, Program stnff will help the volunteer to work 
throu,C];h this cri~is especi~lly -+;hrough the 1l.f!av.e of the Family O:1~e­
worker. If p~rent~l reprons p m~kes thA volunteer/youngster relat1on­
ship ineffective, we will termjn~te that relationship. Again, we 
need to know of nny problem that wp have in this area. 
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CASE HISTORIES 

2,'he folloVlinG four cnse hi Rtories present thA rOnfre of 
youn~sterR for whom we are Reeking volunteers. We have tried 
brj e fly to der"cr.i be the cases, the youngcters' reClctions to 't.he 
voluntperR, and possible Rpproaches which might be surcessful in 
reaching the young;~ters. The se case histories w ill be your "ti c ket" 
to the personal interview. We ask you to closely read theee case 
histories and attempt to assess how/you would work with these 
youngsters. 

Case #1 

Case #1 is a 14 yr. old youngster presently living in a 
Shelter Care Cottage. Case #1 is a permanent ward, meaning that 
there is no parentRl involvement whatsoever. This youngste~ has 
lived in many other residenti~l placement facilities~ making e 
marginal adjustment jn all of them. Because of age, there is no 
chance for ~ successful adjustment in a foster home or ~n an Adoptive 
placement. Thi.s youngster is not very brie;ht, and perhaI's, more im­
po:r:t8.nt, has not experienced m::my of the cul tllr,':!.l or recreational 
a~tivities nvailahle tod~y. Gase #1 has h~d few interpersonal. pk;lJs 
and reacts to adults in a very dependent, clinging way. When frus­
trated, this youngster tends to withdr8w into sullen silence. 

Case 111 \1.'ill readily 3.ccept a volunteer, seeing the vol­
unteer as time away from the Shelter Care Cottages; however, thp 
relationshipat'first, will tend to be superficial. This Y9un~ptp~ 
will be demanding C1nd perhcp:s eX:;.Ject the volunteer to' "buy" friend':" 
ship. 

The volunteer D.ssign~d to thi's case must have 3. go.od de3.1 
of time to devote. Overnight and weekends are a realpo~sibility •. 
In fact, one of the goals should be exposure to and gradnal incor­
pora.tion of this r.hild in"to a healthy fn-mily unit. The volunteer 
should take 'the i~itiative of expo~inB this child to ~ variety of 
experiencAs, such as shopping, ~?8ct:::tor sport~, mus!'mmf', even ~op­
corn and a movie. As with mORt youn~sters, the volunteer ~hould 
weed out those activities for which th8 yOll~e~ter has some t21ent 
Rnd build upon the~e talents in a way that the youtigster will feel 
eood about himself. 

CA.Ae #2 ' ---
C~Re #2 is ~ 15 yr. old and pr8sently livine in the Chil­

dren's Reception Center. This chjld is aegressive and has committed 
an adult-type offense, perhaps n Bre~kine and Entering or ~n Au~o­
mobile Theft.Casp. #2 seems to have a chip on his should~r and dem-
onstr~tes some hostility toward p~rents and, in fact, all 8uthority 
figures. This youngster is fairly brieht, especially in mechnnic2..1 
skills, yet Cnse #2 has shown no effort in school. In a word, Case 
#2 would be described as self-centered. 
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This younGAter may not acknowledge n need for Q volunte~r, 
fReline tn~t no one cnn TosAibly chooRe to work with him. Thjs 
youn{Sfiter 'Ifculil ~lso CJ.uestion the voluntper' p rel~tionfihi.p to the 
Court, feeline that here jA one more pro~3tion n¥ficer to de~l ~ith. 
Perh~PG with th~se f8eli~GS, the volunteer could expect same tQRting 
beh~vior. Pf~""h::.tps the chi ld ".:ouln finn eXC1JPeS e3.rly in the ...... ela­
tion8hip, not to sep the voluntegr, or would misbehave, causine the 
inst 1. tution').l Ataff to tnke 'l~'lay his pri viledees. 

Th g volunteer in thie Rituation ~ust be willin~ to put up 
with some rejections. The volunteer must be willing to constantly 
point 01Jt "re'lli ty" to this child. Irimi ts mURt be set on C?se #2' s 

'behavior while with the volunteer. In this relationship the possi­
bility of criRis intervention is high. It is very import8nt for the 
volunteer to build upon this youn~ster's obvious talents and, by 
providine a motto for the Child, create a willingness on the young­
ster's pnrt to change. Bec'3.use 0 f Case #2' s intell, ect and inter­
personal Rkills, there is a great potential for change, nnd once the 
relationship h-:..s "i;ut'ned the ,corner", the volunteer can be the most 
important pe1"'Ron in C~se #2's life. Certain activities might include 
specific arts and crafts skills, or one and two hours of conversation 
and indirect counseljng. 

Ce,se #3 

Case #3 is a 15 yr. old, brigh~ sophisiticated chtlrl ~nd 
is presently living '3.t home on probation. This 'child.does well in 
skill ~nd, as of yet, has had no police nontact. The focus of 
problems in this situation is the home. Relationships between the. 
youngster anrt parents has totally deteriorated. The parents have 
filed a complain't in Juvenile' Court for home' truancy and home in-

. cOt'rigibility. The parents do not approve of this youngster's 
friends and feel uncomfot't3ble with the "radical" ideas w.hich this 
child s,eems to want.. It is obvious that probation in itself may not 
work, but at th~ same time, institutionalization seems a waste. 

This youngster will probably accept a vnlllnteet', especi3.11y 
if that volunteer might he an ally ae~inst parents and Court. Case 
#3 will want to take co~trol of the relationship if you think she is 
wrong. The youngster will have excellent interpersonal skills and 
will demor.strate a superficial "cool". It might take a long time to 
get Case rj to drop her "front" and begin to rela,te to more important 
levels. . 

A volunteer in this situation must be non-threatenine to 
Case #3'8 pat'ents 1 While at the same tfme, not being·a parental figure 
to the dhild. The volunteer must not allow herself to be manipulated 
by the child and must not set her~elf up to .be a referree in family 
(iisputes. The volunteer's goals should involve making the youngster 
less self-centered and more willing to understand the dynamics within 
the family. The volunt~er,might approach this youngster in terms of 
hciw present behavior miBht have an adverse effect on that youngster's 
own goals two, three, or four years from now. 
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C1lSP. #4 

Case 114 i;: a 13 yr. old who is on probation for n r'1erip.R 
of smn 1.1 0 ffe n 1'1e s , such as Ahopll fti ne: , school tru8.ncy ,'1nci home 
incorriribility. This iA a one p'1rent home with sever~l chilrlren. 
Money in '1 problem and one p~rent feels overwhelmed by the ctnily 
demQn~s of raising a large family. This younEstp~ ig not too bright 
and has no motivation to do well in school. The younster tends to 
cho08e friends If'ho approve of h.i8 delin'1uent i.mage. Case #4 hns no 
outside interests, such HS Little LeR~le, or Scouting, and h~s never 
been exposed to heal thy group a.cti vi ti 0.S. 

A voluntE"t::"r would be welcome with open arms by this young­
ster's parent, ~ho re~li~es that this child obviously needs help. 
The younGst.er, too, will 'lccept 8. volunteer, but in 8. very self­
centered way. A typj. CEl.l reaction by this child to the volunteer 
would inv(')lve "Give me, t"l.ke me, or buy me". 

The volunteer in this Situation, must be able to counternct 
the "Santa Cl:1.1Jf.':" imRge. A straip-ht counseling approach wil] not bp 
helpful, The volunteer must give this child ~8 many experiencps ~8 
Possible, Guch ClG bowlinG, 1rts Rnd crafts, partiCipation sports, o~ 
even re-din~. When POSSible, the volunteer must incll~de thp child 
in f~mily nctivities, sDch 1S cnmpi~~.trips '1nd overnightp in the 
volunteer' A home. Th:~ volunteer should be ',':illine to help this 
youngster plan his own future, even in such thincs as planning cl~s~ 
schedule8 or finding Q p'1per rout~. The volunteer shouJd help the 
child develop cert~in skills so th'1t successful experiences c~n be 
had outside of the del.lnqup.nt peer e;ro .. p that he is currently involved in. 
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Contri but in~ time, enerr,y, and money to the aSRi st::mce 
of criminal offecdArs iA not one of the most popular caUAes. It 
is up to nIl of us to prove the worth of ~hRt we are doing. In 
so doinR, we must prove the economic value of o~A~~ting as we are. 
Many respond to the need to help people, or offen.ders, bu"t most 
can be convinced of the worth when we can demonstrate we are ahend 
financially by choosing prob~tion over jail. It is up to us to 
prove it! If we cannot prove it, we should "return to the old ways, 
which obviously did not work, of locking up all offenders, but 
which protected, presumably, the public. 

The fact is, how~ver, that nearly 2,000 courts are 
cvrrently using Volunteers. A new force is arising in our nation 
a force that can change the future! " 

The ci.tizens of Bay" County have responded in amazing 
numbers, and e8ch who has participated rea~ized the rieed for con­
t~nued education and continued awareness of ~vailable, current 
reAources. '~le R.sk you to commit yourself, challenge yourself, 8.nd 
seek new knowledge. No one can appreciate your efforts for ~ job" 
well done, like YOU! 

The special relationship of the volunteer and client 
might ~PAt be viewed ~s a catalytic one: IT IS A SHARED EXPERIENC~ 
OF TWO HUMAN BEINGS, OUT OF WHICH EACH MAKES A PERSON~L GAIN, WITE­
OUT DIMINISHING THE OTHER. THE PROBATIONER IS LEFT ~ITH THE CON­
FIDENCE TO GRO',Ij, CARRYING AW AY AN EXPERIENCE OF" A HUMAN ENCOUNTER 
THAT DE~IANDS NOTHING FROf'1 SOf'<1EO~""E ELSE. . 
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SUGG:F~STED RF:ADINGS FOR VOLUNTEER PROBATION OFFICERS 

Aichhorn, WRyw~rd Ynuth 

AnRstnsiR, FiRJdR nf Applied PAyrhnlo~l 

Axline, Dibs in Senrch of Self 

Bettelhe.irn, Love is Not Enough 

Blomquist (MD), M2rijuana 

Bode, J'vlonp,rn Education Theory 

Brown, Claude, Man Child in a Promised Land 

Clark, RamRey, Crime in America 

Clarke~ John R., Importanne of Being Imperfect 

Coles, Brenner, MeAgher, Drugs and Youth 

Crombach, Ednnation8.l Ps;vcholagl 

Crow ;:,md Crow, Child Psych?log;y 

Deese, .~he PRychology af Lp.A.rnirig 

Ellis, Transfer of Learnine 

Farnsworth, Annual...Eeview of Psycholoe;y, 19f)5 

Friedenberg, The VaniRhine Adolescent 

Fromme, (PHD), The Ability ·to Love 

Gesell, Youth: The YearR from 10 to 16 

Ginot~, Haim, Between Parent and Teenager 

Glasser, William, ReAlity Therapy 

Glover, ~ to Help Your TeenR$er Grow Up 

Goodman, Paul, Q!.£, . .,ring Un Absurd 

Greene, Hanna, I Np,ver Promised You A Rose Garden 

Harrington, Michnel, The Other America 

Harris, Dr. Thomas, I'm Ok, You'~~ Ok 
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HRrt, SummA~hil], For nnd AgAinAt 

HochbArC. P~rceEtion 

Hope, H()\'/ ChiJnren hive 

Horney, (MD) K8.ren, Fern! ntne PF;ycholop;y 

Hughes, Educ~tjon in Americ~ 

Hymann, The N2t'lrp. of Psychologicnl In1uiry 

James f Ho\·'8.rd, Childt'F.!n in Tro'l1blA 

Jershd, The P8ycholoey of Adolescence 

Johnsen, Lester, Devil's Front Porch 

Kemelm'1n, Common Sense nnn Edur.A.~ion 

Kenney and Pur8uit, PoltcA Wor~ with JU~Aniles ~~~~~~~~~~-"~-~~~ 

Knopln, Th~ Adoles~ent Girl in Conffict 

Kovar, Faces of the Adolescent Girl 

Leonar~, Educntio~ and Ecstacy 

Loth, Crime in the Suburbs 

Lournip., The Drup. SC8~ 

M<lcIeve~J Re-EduC'=.:.tinc; the Deli!1(1uent through Gr~ur ?-.nd CClmrnnni ty 
Particin;J.tion 

+ 

r,1agary, The ExceIltl.On~l Chi] d 

Nal tz, Pscho:.,CyhpY'l1p.ticP­

M'lt'ch:lll, QbriRty 

rJlarx, systern!=l ':Ind Theories of Psycholof':Y 

Matheson, ~lid~l1cp. Policy and ~ractice 

May .!4an' s Se~.rch for Himsel f 

McCrudy, Thp, Fprsnn~l World 

"Mellekin, Touch Love 

Meninger, (MD), Karl, Crime of Punishment 8.nd the Vital B~lance 
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f'lip.rill, PT'ohlf'ms in Ohi1d Delin'llJPn~y 

Mp.rri 11, InrH vir1u ~ 1 j ty-:nn Ene ou nter 

Montessori, The AbGorbp.nt Mind 

Morgan, Introduction to PsvchoJo~v 
b nd' 

Morris, First Of~endeT 

Motley, Knock on Any Door 

Nnrimore, P~ychQlo~y of Counseline 

Neill, Frepnom-Nnt License 

Peters, BT'ett's History of Psycholo~ 

Powell, Why Am I Afr~in To Tell You Who I Am? 

Richette, Throw A'Ir"y 9hildren 

Rissmqn, 90~8trqint an~ Variety i~ ftmericqn Educ~tion 

Rissman, Teacher and R Tot in Annormal Psychology 

RedIp Children Who Hate 

Robson, ~~venile Delinquency 

Rogers, 9n Becomine A Person 

Rogers, Person to Person 

Rogers, The Problem With Being Human 

Roucek, Juvenilf' Delin~uency 

Salisbury, The Shook Up Generation 

Sands, !::11. Shadow Ran FFl.st 

Sanford, Advancine Psychological Science 

Scheier, Volunteer Prop,rams and Courts 
. 

Seebald, Adolescents - A Sociological Analysis 

Sheriff, An Outline of Social Psychology 

Short,i Ganl': D<:ll inc:.uency and Delinquent Subcultures 

Steere, On Listening to Another 
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Thurston, Cons~.~~ring Juvenile Delinnuency 

Tillich, The Np.w Bei~E 

Trobisch, I Love A Girl 

Tunley, KidR, Crime, and Ch80S 

Wellford, Delin'luencl Pre,rention 

Yablonski, The HipEie Trip 

Yinger, A Minority GrauE In Arn8ric~n SOCiety 
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