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* ltisa relatnvely recent d:scovc,ry that an overwhelmmg number of .
'. mvemle offenders are handicapped, most of them learning ¢ disabled, - -
3 ] L N but significant nuinbers of others are mentally retarded and emotion- ' ‘
| | | ) ally disturbed/socially maladjusted. This fact. may go a long way
| R + toward explaining the lack of success of corrections officials in re- . |
- ‘ i : & haglllﬁatmg oﬂ;r]m;lelrs. 'l")helr overemphasis on security, punishment, - ®° !
: and the custodial has been. inappropriate for the handicapped. It i i
National C‘i:'e'::‘ill‘ i‘:‘f Jll;:s‘;.;)i:lel t:ndCF 'm"yt Court Judges e - would be fair to say, I think, that they have been treating the wrong | | "
g es Commiittee . problem. Dr. Jacobson, it? the monograph which follows, renders a
, -, very useful service by airing the problem of the learning disabled .
o : " youngster and his functioning in the home-school-society milieu. | . ‘
| 5 welly e e e - How should the juvenile justice system, and in particular |uvemle ) . N ;
<~ SECTION HEAD: JEAN LEWIS - 3) j} R At courtmdges, respond to knowledge e of the incidence of handicapping ‘* !
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conditions in the offender population and detailed knowledge of the : e

various handrcaps? Further, what options does the juvenile court
judge have in dealing with the learning disabled offénder? Moréover,
how does a juvenile court»z,;udgc recognize that a given offender who
appears before him has a handicap and the nature of that handicap?
The mcrdenge of learning disablement in.the juvenile offender
population — iti’such diverse places as Rhode Island, Colorado, and

California — has been varicusly estimated at fifty percent, seventy- v )
five percent, and higher. Therefore, itis likely thatall youngsterswho @& - ° >
come to the attention of the courts should be regarded as “at risk,” that * B B A
is, suspected of having a learning dlsablhty There are three primary ., - ~ @&- . =
ways in which the court can have its suspicions confirmed: _ S
1" Taking a very brief medical lmtory on each child, looking specifi- BN R |

cally at whether the youngster is or has been under the care of a R

WILLIAM SAMFORD, II, ALABAMA’
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opinions from those practitioners, and looking for Dr. Jacobson’s

“Observable Slgns Warranhig Further lnqmry Into Learnmg Dis- -

.- abilities.”
. 2..Sending for each youngstcrs school records (with appropnate
approvals), for it is in the testing, evaluation, and the cumulative,

== - school rccord that learning disablement is often most visible,

'W»..

3. Because some cages “of learning disablement are undlagnosed a
7 judge with strong\sv\sprcrons should refér a youngster for diagnosis
to: a neurolagist or neurologlcal pediatrician, the school or child
study.team in the school a chrld evaluatron center, ora dlagnosérc
center. /- j‘
Once a diagnosis of learning: drsablement has beenmade or C‘O -
firmed, the judge must decide as to drsposmon Because i mcar~em-
__tion in a'traditional correctional setting is contra-indicated (mde d Jit

“may greatly exacerbate the problcm), the judge must utilize altdrria-

.

@

: o neurologlst neurological pediatrician, or psychiatrist and eliciting . . R
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tives, such as diversion, probation, “sentencing to the commumty, )
all of which require up-to-date mformatlon on commumty re-
sources.

The question might well be asked, Why send a | youngster back to
school for remediation when, as is all too often tne c¢ase, the school
has failed to help the learning disabled youngster to leam to over-
come, or‘to compensate for his debility, and when among the
consequences of cumulative failure are deviance and otheruntoward
behavior? The answer is that the schools are far better eqmpped and
far less iatrogenic than correctional facilities. This is not to say,

“however, that other options in the community should not be

" explored: alternative schools, residentiak schools, workshops, and

even retraining and certifying, particularly in this period of declining
school enrollments, entirely new types of instructional and ancillary‘
-personnel. In all likelihood, referral back to the school will necessi-
tate placement in a special class, with a small (perhaps 6: :1) student-
teacher ratio; remedial help, especially in readmg, and treatment by
anclllary personnel, s /{'ch as school psychoiogists, counselors, social
workers, volunteers, and par..professnonals.
If, by itself, the school program is inadequate, the youngster

might, by court order, receive:

(a) additional counseling and psychologncal services.

(b)other school placement arrangement, such as worlt/study, ot

vocational/technical placement B 0 o

(c) placement in an approved private residential school,

(d) placement in a fuster home.
If existing rules and regulations unduly restrain the court’s options,

new legal opinions might have to be rendered. The courts are having

an increasingly strong impact on education in the United States. Of
particular interest in the present instance is the Pennsylvania deci-
sion, Pennsylvania Association for Retarded Children v.. Common-
wealth of Pennsylvania, which affirmed appropriate education as a
right. In re Gault, 387 U.S. ] (1967) holds the possnbahly that the

court may very well begin to exercise a reviewing function in the area

of treatment and rehabilitation. Goss v. Lopez, a due process decn-,
sion for students, puts restraints on the -options schools have- in
dealing with problen children. The Nascent Right to Treatment, 53
V.A. l.. Rev. 1134(1967), a decision establishing treatment as a nght
for mental patients, holds the implicition for educational institutions
that those who label children carry with such labeling the obligation
to remediate and rehabilitate such children. Lastly, we should recon-
sider the suggestion ‘made by Richard Allen a few years ago that
communities develop an “Exceptional Offenders Court,” in which
the norm-violating behavior of the handicapped can be dealt wnth
more mtelhgently, |ustly, and humanely.!

(.

Q

@

[y

American educatlon, in recent years, has developed a eountry-
wide program called National Assessment of Educational Progress,
an evaluation program designed to assess the effectiveness of educa-
tion. Using the findings, decision makers can make more en-
lightened decisions on programmmg, orgamzatlon, expenditures,
and alternatives.

A similareffort is needed in the juvenile ;ushce area — perhaps a
National Assessment of Correctional Progress. Such a program,

. national in scope and unified in perspective, could rectify the ills

pe/rpetrated on the handicapped.
/ The disabled learner described by Dr. lacobson in the pages that
gfollow is in‘unhappy straits. He has failed at home, at school, with his

"peers, and if he should find himself caught up in an unenhghtened

~ juvenile justice system, he will again experience failure. The concern -

of juvénile court judges for the problems of the handicapped juvenile
offender has the potential of breaking a very unhealthy cycle and
influencing the rest of the criminal justice system.

RoBERT E. WEBER, PH.D. L
New Jersey Department of Education - = . -

O
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| 9&((: Allen, ‘‘Toward an Exceptional Offenders Court,” \,Memaluketardl{rian. February
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Cel o el . Thére is something that teachers, psychologists, physicians, and
R | e : - yuvemlc justice personnel call* learning disability, although there is
| \. R _ some lack of clarity about what it is.- There also’is doubt that it is .
: et . | . significant. Dcapltc the confusion and doubt; juvenile authorities
- have shown increasing interest in LD undoubtc?llv l)cc.lmc of m =
Tl relationship \\gth delinquency.
: PN ‘ What have Warning disabilities got to do with dclmqucncv? Ap-
oo b o oo * proximately twelve percent of the popul.mon is learning disabled.
o . | ) "~ Most of LDa “have problems in coping with school lcarnmg/ oA
oo TR 1 - performance to such a degree that they become problem cases. At B . D
2 | .+ least fifty percent and perhaps eighty percent of delinquents are | o
Icnrmngdlsablcd2l..e.lrmngdnablhty| a basic factor in delinquents, | L

the raw material from which delinquency is manufactured, The

=

&y

EPRNORES S

0 AR

“u

processd\egms in the school,? but it continues wherever learning and
performmg is an issue; Lcarnmg disabilities, after they ledd to delin-

e??
O

) - ~ quency, become a compounded problem and needs specific treat-
) o B ments to achieve.rehabilitation. Acpermanent socially conmbutory
1. . adjustment of the learning dlsablcd delinquent will dei‘:énq upon a
| SRR remedial education. ..
Lo o T ca 4 Lcammgdlsalnhty is not, at the basc,a ‘won’tdo” handicap. ltisa
s o : S “can’t do” handicap, like a broken leg, not as obvious, but just’ s
B o surcly cnpplmg The essentially normal appearance of the LD child
o SR , » makes it more difficult to accept the reality of the handicap. Delin-
' . : quency for the LD child’ begins as an adaption to avoid failufe in ~_
RN | | '_ school, The delinquent symptom formations follow anxicty gener- ™
ated by the encounter with learningor performing. Any delinguency
) ~in its psychological sense is a symptomatic way of avoiding: .m\'lctv
< > L Y, « T hm, an LD child who becomes delinquent may look like | P “won't
' o / “ -do” prol)lcm, a rebel, but remaifs a lmndlcappul clnld merclv
o covered with rebellious fcatures. | |
Why does the juvenile court judge need to know .nbout le lrmng
disabilities? The National Council of Juvenile Court Judges is
| | | founded on the premise that delinguent éhildren should be treated
. : b | o and relmlnlntated, and treating-and rehabilitating ‘definquents, with
S | B | LD recuires knowledgc of what EDs are and how to treat them so that
: ® rehabilitation is achicved.
,, Bl E Awareness and evidence thathrc is a rel.monshlp bctwc.cn any ¢
| o : S Fearning problems and delinquent behavior: “has grown over three'.
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il e o | quarters of a century and has accelerated rapidly in the last dccadc." ;
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SR WHAT IS LEARNING DISABILITY? g
The terms used within the field of learning disablity create a

Precisely how LD and delinquency are related has not been clear.
Whenever a relationship is observed such a question naturally arises:
Do learning disabilities generate delinquency, or is poor learning :
result of a delinquent’s belligerent attitude toward teachers and
school? g

There appears to have been too little ‘critical thought to this

> question. Perhaps the reason is that the psychological thinking of the
past seventy-five years has been dominated by the assumption that -

motivation was the key concept for understanding why people behave
the way they do. It followed that to change behavior, we first had to

change, motlves, consequently, some: variations of Freudian therapy
\were the main treatment philosophies wherever any treatment was

found. This treatment philosophy developed in the interesting work
with middle-class adults, where it was accepted if not greatly benefi-

-¢ial. It seems to have been applied to the field of delinquency withtoo

little consideration of important differences. In any case, the trial of

and expensive but not very effective.
There has been a general shift in psychologncal thinking. Be-
haviors, espemally lmmedlate and specific behaviors, result from the

external forces i in one’s situation which affect the consequences of-

behavior choice, and to change behavior the strategy is to manage the
situation and the- consequences of behavior. Recently, the evidence
of the relationship between learning disability and delinquency is

increasingly viewed from the assumption that learning disabilities

lead to delinquency. While this proposition is by no means clearly

established by scientific methods and it should be, it appears to be the

approach most likely to produce the greatest understanding and the
best most economlcal results. ~ o

4

o

problem. There are many terms, medical, educational, and
psychological, which have been used to descnbe learning dlsabnhtles
on the whole or in part. Sometimes different terms describe essen-
tially the same thing, but at times there are terms which are used to
describe different things. For the reader uncertain of the.meanings of
the many terms there is a 1966, Department of Health, Education
and Welfare task force report whiich devised a nomenclgture relatmg
the various terms used in the LD field.S

LD can occur in many forms, and on first looking into the LD
field, one can be bewnldered by the vanety of, for example, the
hyperkmetlc child within the same category as the child without °

'abstract reasoning ability.

Q‘»?

psychotherapy and counseling to rehabilitate dehnquents was long .

KRS

[

At asimpler level understanding can be saned e findie wha
learning dmhzhh i et I i nob g dolicr ey o speecls,
acuity sucl aw

hearing loss
mental retardation |
_gross brain damage o, : o
epilepsy oL
_personality disorders o Eele et e
- educational failures: .
omissions B b ,
e nnssed optimal periods | S e
~ disordered habits Rear [f - |
- Although these above deficits or disorders may occur in the same
child who has an LD, they are‘different problems.
Bpadly defined, an LD is any inability to learn or perform in

SR

readmg, writing, spellmg, computing, speaking, listening, or think-

"ing due to adeéficitor dysfunctlon of psychoneurologlcal information
‘processing or-expression. Deficits are differences in level between
_estimates of ability which compare a child with other children,
“usually from testing and actual performance. Dysfunctions descnbe
processes which themselves are not deficient but interfere with
others. One of the most common examples of a dysfunction is the
individual who performs arithmetic problems poorly with his eyes
open, but adequately with them closed. His vision, per se, is not
deficient; but the i incoming visual information processing interferes
with audltory reception information for arithmetic problems, hold-
ing that information in immediate memory, or performing opera-
tions upon the information. The deficits and/or dysfunctions may
occur in one or more components of spoken/wntten language, or
behavnor
It is important to note that the. definitions here are reserved for
those deficits or dysfunctions which result in a level of performance in
basic classroom skills diminished to a point significantly below’that._

expected on the basis of mtelhgence and grade or age. The reasons for

 this clause, which ties deficits or dysfunctions to educational perfor-

mance levei,, is that we may find as many children with

- psychoneurological process deficits or dysfunctions who do not have
oresulting decrements in classroom skills as those who do have them.

The clause excluding the non-symptomatic deficits and dysfunctlons
is of practical value in dispensing with nrrelevantﬁndmgs converging
on the problem with the remedlal goal in focus and avoldmg over- -
* diagnosis.
It appears that chlldren with mformatlon processmg and perfor-
‘mance deficits and dysfunctions who have no learning problem have |
fortunatelv learned accndently to compensate. The exlstence of the
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child’s deficit or dystnctiOﬁ is ordinarily undetected by the teacher,
and frequently the child is unaware of it. However, precisely how

problems are compensated is not known. This is an area of obviously.

needed research for if we know how children learned to compensate,

we might be iible to teach itto o others, and that knowledge mlght be of
- great value'in LD prevention and remediation.  °

The definition is convenierit for screening purposes: By addmg the

question of underwhat condntlons does the child fail the learning task -

and under what conditions does he' adequitely perform the task, the
definition becomes valuable for remediation. That is, this approach
identifies deficient or dysfunctional processes which cause failure and
implicates effective conditions and usable processes for learning so

| that compensatory teachmg/learmng methods may be desrgned

A\

o - ASSESSMENT

The strategy of evaluation should be to plan«for remediation to
“begin where each LD child is in terms of his abilities, achievements,

and interests. For example, the reading program for a teenage boy

~with a third grade reading devel should involve the use of an auto
mechanic’s manual ‘with the language revnsed approp'rate to his

leVCI B , Sy
Evaluation and remediation should also rdentlfy iwhat m}y\ be
inappropriate for attention, because of the child’ 's presentssltuatron

For example, penmanship, spelling, and grammar.are unimportant
for most LD and delinquent youths. The structure impersonalisy,

and lack of punishment in programmed instructional materials make

,,,,,,

them valuable with'LD and delinguentyouths. Contractual teaching

has similar values. These methods exclude control hassles and games

which abound in the delinquent’s repertory of responses and are

“easily elicited, and overturn learning. oo
The most vahd contexts for assessment are basic academic tasks‘, \

such as reading, writing, spelling, computing, and oral communica-

tion. The rationale for the emphasis on the-fezrning or performance

task is due to the limitatiohs of tests. There are many factors which
would result in a child being deficient-according to test score, but
adequate in classroom performance. First, all tests have a percentage
of error. Consequently, a certain number of tests will indicate that a
child is subnormal when he is not. Second there are factors in-the
conditions under which a child is teste \yvhlch differ from those of the
classroom and which-may account for tailure. For example, a child
who'may be slow to coinprehend oral |\ structions may 'not under-
stand the test task and fail the exam. Hawever, in the classroom
where. instruction may be repeated or..i accompamed by v:sual

| mformatnon, he will have no difficulty. l\rd all of the sensory-

motor channels and psychological processes i ihwvolved in a class leam-

%

ing task may be unknown or merely not included in a test task. As an
example, a child who needs both auditory and visual information in
learning to spell may have only auditory information in a testing’

- ssituation and would, therefore, do poorly. Finally, the human

¢

\\0

learner,- especially when hrghly motivated, by his/her own unique
means not readily recognized, may be able to compensate for natural -

 defects. Iffor any reason (competition, or relationship with teacher or *

peer group) ‘the child is more. highly motivated to perform in class
than in a testing situation, he/she may pass the former and fail the
latter. Therefore, lf,rtest scores alone are used as signs of an LD, the

diagnosis may be’ nf‘sleadmg and remediation may be inappropriate.

Unless test signs.can be tightly related to a classroom learning task,

they have littl¢ diagnostic value. On the other hand, if a child does

well in testing, but poorly in classroom learning tasks, and emotional _

* or motivational factors are ruled out, then the mformatxon is dragnos- -
tically valuable and” may be of remedlal value. Of course, it is
“necessary tp establish that the classroom meets criteria of adequacy,

such as teacher qualifications and the quality of the education at

~ institution. Assuming that fact is established, then test scores can only
- give conﬁrmmg information,_about the child, while his classroom
» performance is the ultlmate cntenon and the l)asrs of final diagnosis .

and treatment.

1. Labling - dlsposmonal — This mvolves the determmatron of
= positive signs which rdentlfy for purposes of: disposition. This is the
level at which most institiitional placement classrficatlon and
©disposition occurs. :
2. Diagnostic~remedial — - This |gvolves the determmatron of ¢z cause
" or treatment types for applymg specific, remediations, such as
medications, educational programs such: as acquisition of letter
sound associations or psychologlcal experiences. Some mstltu-
- tional classification and program is based upon this level.
3. Task - analyuc — This involves highly individualized study to’
develop a remediation for specific leammg-task mdwnduahzed
prescriptive teachmg is an example.® .

LD children may be evaluated from the point of view of various

“Broadly, evaluatlon may be made at three levels B

| dlsmplmes and schools of thought Evaluation by a team ‘of profes-

sionals, including physicians, psychologrsts, speech and hearing
specialists, and teachers, ‘s desirable in many ways, but an ideal

. which may often be impractical. Remediation fot the LD youth may
consist of environmental manipulation, medication, psychological

process and sensory modality manipulations, remedlal education
(providing necessaty information and skills), and psychotherapy (in-

cluding behavior 111o§\l|ﬁcat10n) Any of the above including combi-
nations will.depend on the particular and generlc professnonal as well .

~as the type ggproblem \
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| SCHOOL AND 'SOCI rv

Strategrcall |
posrtrve expechtlons There is a real basis for expecting LD children
to lead normal’ achrevmg lives--Visible positive expectation-on the

part of the evaluitors az‘ud remediators is of great value in changing the
Id wh(Nas negative views of learnmg and of '

attitude of the LD chi
lnmself asa learner ' IR AT

the evaluatroh of LD chrldren should begln with
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thorrtanan structure are srmrlar té processes in adull ‘occupdit nal
‘roles. Work in school is for the grade; work on the'job is for the l;h
Because the school structure closely parallels society, the basic sooal

forces for delinquent adaptation, which have [been identified in
general sc socretal terms;=may be seen in the school system as well. For

~The causes of LD may be genetrc, tral 1ma, n,,drsea e=oF accrdent

chronrc merital distirbance, deprrvatlon emotronal, or unknown E

~The defmrtron is conv nrent for screenmg purposes.

THE LEAR?INGDISABLED DEL!NQUENT S
A delmquent may be'défined as a )uvenrle whose actrons‘devrate, L

~usually rebelhously, froin: social norms and is labelled as a delin-
quent. He/she is so labelled when he/she is. detected and then en-
counters court and law enforcement authorities. The negative at-
titudes and interaction betlween dehnquent -and justice agents have a
primary significance in this : labelling pi process, 7 The negative reactron
_is remarkably similar to that earlier autho\rty, the teacher. ~

The delinquent is hard to teach academrcally ‘Academic learnmg
is ordinarily not only a scehe of previous failure; it is-alien to~the
- delinquent’s interests and valbies. Teachers and dehnquents ordinar-
ily occur at opposite poles of a ¢luster of related drmensrons and share.
- little ‘understanding. . Delinqueits ‘rarely. become: teaclrers Gener: ~
ally, ‘those who become teachers -as children liked their: teachers,
 liked school, andperformed well. They havedifficulty understandmg
anyone who hates school, teachers, and learning.® Teachers and
delinquents m-y have ¢ gone through the same school evetits but had
such different experiences that there is little common ground for ©
‘understanding. Understanding the relatronshrp between learnmg

disabilities and delinquency may be one of the most significant tasks

for - rehablhtatron of delinquents, Explanation of this relatronshrp

“becpmes the main task of this presentation. The explanation.isfound
it the educatron‘al system, for thatf is where most dehnquency de-

" The purpose of th e educatlona. system isto prepare youth for adult
roles’ within society, T Toward this end, forces in the school shape a
child’s experiences so that they closely parallel the experience of an

adult-in society. Margaret Mead demonstrated this relatronshrp in

three prrmrtlve Societies.® However,, the relationship is also easily
observed in complex,| contemporary societies such as ours. While '

“there may be much rrrelevant academic content, the classroom social
- processes, such as “psychmg out” the teacher to achieve the few
available good grades, | and performmg routine tasks under an au-

a

“these-forces spring from the competitive success structure, and from
‘the achievement emphasis, and the greater emphaSrs on goalthhan
the means of achrevmg them »

nr\
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FRUSTRATION AND DELINQUENCY e

In school the child finds himself in a llmrted success structure at
the lundergarten level, and as he progresses through the grades,
“success becomes more drfﬁcult to attain, because the disparity be-
‘tween goals and means increases. For example, those students who
‘achieve the hrghest academic success in elementary school must,
upon entering junior high, begin anew to compete for positions wrth

* children from other elementary schools who were similarly outstand-

ing. This process is repeated at the high school, college, and graduate

““school levels. The limited success structure is clearly revealed by the
| ‘B average, which is generally the turning.point of school success. In
1969, five-Denver area school districts reported that the percent of B

“averages or better for high school graduating classes ranged from

eighteen to twenty-six percent. Belng above average, B or A grades, is -
E commonly regarded as good. We' may assume then, that approxr-
mately eighty percent of the children in these areas did nof receive
good grades, that _is, they were not successful.'® This sitation-
threatens a child’s gmotional adjustment. To be happy and adjusted,;
according to Rotter, one must be able to perform what others value.!!
The grade point average is valued as much in school as, salary is
valued by the adult in the occupational world.
Not only is the child’s happiness and ad)ustment threatened by
“his/her inability to obtain good grades, but the educational ;system

mwreacts to his/her inability by pressuring the child toward delinquency.

In 1939, Dollard put forth the formulation now generally accepted by -
psychologlsts, that frustration leads to aggression.!2 Kvaraceus’ appli-
cation of Dollard’s theory showed that frustration in school leids to
aggression in school.!? He further deduced that the causes of delin-
_quenay would be found in situations that frustrate, and that the
“school.was a primary source of frustration. A child’s frustration due to
unsuccessful performance (grades) may be deflected in various
symptomatic ways, withdrawal, compensation, or aggression. The
child’s aggression focuses upon the teacher, because the teacher plays
a central role in. the child’s frustratmg school experience. The
teacher’s frustration of the child is basically because of the pressure to
perform that he/she applies and reactrons to the child's failure.

: i
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e ] L - Unpublished data obtained by the writer provides some insights 1 o achiever withyan attitidinal problem. In the relationship between the
s - into teachers” high expectations, negative perceptions, and sensitive. S .7 teacherand child, a learning disability will increase the probability of
e . vigilance toward their students. To begin with, teachers tend tosee ~ “ mutual thréats, frustrations, and aggressions, and the child Tearns =
| . ~~ mostchildren as underachieving. Junior high school teachers, rating | + basic lessons in delinquent orientation. The probability of such an =~ =~
- apopulation of 232 students, regarded one-third as “underachjeving N I - adaptation increases as the child’s condition continues unrec- . .
e ~somewhat” and another one-third as “definitely underachieving.” ‘ . ognized. . BRI S L IR e e
LU . The teachers’ acute awareness of each child’s performance was re- e T e e T e e T
 vealed by anothePating task. Each teacher estimated the vear-end T e L "
grade point average ofitheir 150 children. These estimates and the N - THEORETICAL STATEMENT. . =i ol B
R iif - children’s actual grade point dverage were extremely highly related ‘ - Learning and adjustment to the school is the most important task
B ]  (correlation ¢oefficient of .918). Of further interest was the finding for children. It is a stress-loaded task. Learning disabilities ‘gteatly
e T e that compared with the actual grade point average, the estimated “increase the probability of the child's failure and frustration;. :z‘?nda, )
S et <) grade point average was more highly correlated and with more mea- therefore, bring the child into c(’mﬂict’wi\th the tCaC|1€f in a way that- ¢
e sures of attitude and ‘school‘performfm_ce. Analysis showed that the - generates delinquency. Other ffnctqrs ‘may’ fliyrth‘;‘e‘y or cancgl} out
i // e gg' : te‘aChers’ highesti_ma:tes were associated with‘ Stlldellt attitudes (?f C d¢lihql‘u3ngy,1 SUCh as parcn'tgl z’lttntlldes towar d the child ~a',,‘d~ S..FI']OOJ; (
AR . - . -, maturity, future time orientation, aid self-direction. Where esti- ~school assessment of the child’s performance, and.other individual
- i mates were lower than actual grades, teachers were responding to the factors of teacher and ¢hild. Also; LDs are notabsolutely essential toa
|  students’ underperformance, delinquent and”other anti-social at- ~ delinquency adaption in or out of school. Familial, cultural, and p
' i ,C titudes, o e individual factors may be casual. The central theme of this mono-
i o i P .~ The type of interaction and labelling that occurs in’the school is ,, ' graph is that most frequently delinquency hegins in | an antagonistic
A R § . essentially the same type jgprbcess as that which defines the delin- o - interaction between teacher and student, and that-tiie basic cause of
| ?f ~»quent, Cloward and Oh?in‘ observed, “ .. v It is customary for 0 ) that atitagonism is LD. - (ER | o e
S o l=-;mthoritie(;s to distilngliisllgbet.Weelg the belgavior ;)f’ the delliﬁqluﬁntalnd ‘, o - L ., L B R
o violated:"1+ Like aw énforcement peroomncl jaches make cruchl R e RN LEARMING DISALER DRLIIORRRTY L
S ’ .l discriminatory decisions about children on tie basis of the child’s 1 .. What can juvenile justice do about delinquents with learning N
- |l -aBenn ofy cecls i o et L THE - Rashy QR The eiina : | Jisabilitie se so many'delinquents have LDs, the odds are that - °
| "behavior and attitudes. | C | | v . disabilities? Because so many'delinquents have LDs, the oddsarethat_ °
: , oo - # R R R RIS - any delinquent is more likely.an LD than not. (C})fcgurse,arogtl’n_‘e
i L s R J‘HE LEARNING DISABLED CHILD IN SCHOOL .+ R T ‘ 4 L sche.e:ningfor‘L‘D in fleli_uqﬂl!ents\is dresirabl"e, but qnt;l §1wh »s‘clf\/_;l?ﬁ Is
i : SRR e o | ; available any juvenile justice staffer may have to draw on his/ cr
'ﬁ If a child has a learning disability, he/she becomes a more likely | »  resources and other limited: resources. The juvenilé justice' staffer
candidate for the negative labeliing which can begin a delinquent  may be able to improve the odds of accurate suspicions about LD by
career. The child is obviously more disadvantaged than the normal o °  reference to the definitions set forth here. e
" child in school, and the disparity between his/her goals and meansof : ‘T " Any delinguent of essentially normal intelligence, and whoisnot ..
achieving them is greater. Consequently, the child experiences more N brain damaged, emotionally disturbed, or'culturally disadvantaged, -
frustration. In addition, the teacher is more frustrated by this type of | 1% . . and who is two years, below grade level” in reading, writing, or.
S child than by the normal child. Without special training, teachers g spelling, is a likely suspect. Likewise it is true for the delinquent with
e i tend to regard learning disabled children as some kind of attitudinal , ° " above avetage ability, who is below.the level expected on the basis of
* problem — baffling, unmotivated, erotional, and sometimes re- {. “intelligence. o L e P
L tarded — despite obvious intelligence. They are more clearly aware ! ~ A history of developmental lags in any or all of these areas, motor,
) of performance and attitude than the underlying causes of learning . ‘Social, language, intellectual operations, is further grounds for sus-  °
disabilities. The visible discrépancy betwéen the LD child’s potential - - pecting LD: Teachers describe LD children as generally immature, .
and his/her academic performance is likely to be greater than the o uneven in their progress in various subjects, extremely variable and _
- normal child’s, Tests frequently show normal intelligence, and his/ . . ~ unpredictable in their performance from day to day, unable to work '
her physical appearance and behavior is generally normal, . not re- * on.their own, with short attention span, distractable, hyperactive, -

tarded. Consequently, the teacher tends to see the child as an under-

¢}

unable to grasp or remember oral or'read material, with,difﬁc(tllgy in
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o % i e.a ;’ ng, es‘pi?Cle“y S(.)l‘.l delflrgd()}lt “_’°'ds’ "\.V ,th 'Remory %eﬁc.ll-tsa alnd B 'N. Kephart, A presentation at Flood Junior High Schiool. Englewood, Colorado 1966, f
i il Wlt ] rev.ersa' §.n w.ntmg ‘an_ POQJ\;;SPC mgf more 'eta_l'e -St i 5‘ : 2R.P. Anderson, The Child With Learning Disabilities and Guidance (Boston: Houglnton g
: ; g 1§ appears In Appendlx A. The read cr may also note d‘rawmg and " Mifflin Co., 1970); A. Berman, “Learning Disabilities and Juyenile Delinguency; initial results
° " , i1 . writ(mg typical of LD children in Appendixes BandC. e @ ) of a ncuropsychological approach” (Paper presented at the International Conference of tl;c
o e § : *  Inthe delinquent, it is easy to observe the LDs particular adversion ) Association for Children with Learning Disabilities, Atlantic City, New )ers‘cy‘,ﬂ February 4,
‘ LI celinquent, 1tis casy 00 s¢r~e ¢ sp.‘ar cu ra. e.r ton. - I 1972); D. Drik, “Vision and the-Juvenile Delinquent,” Journal of the American Optometric
R ( {Ié‘g to everything about school. Commonly, these children are similarly ; _ Association XXXV1I (1966):461-468; C. Anderson, Society Pays: The High Cost of Minimal
> v((,% ] _adverse to reading. In most cases, the behaviors of the LD are clearly o o Br?iDn Dé'ﬂ"dg:" i:;gerlqer(ca (NewsY?rk:flw:::wr (fz 100" 132%r~ b Soci Problond ;E"l )
! i ST e i ‘ . sntedlv decor : . o , ' o 4 ‘ . D, Elliot, “Delinquency, School. Attendance an opout,” Social Problems XI
7 i ' and repeatedly (.iesc"!)ed_ m !wtes m cumhglatwe folders. e . (1966):307-314; F.N. Jacabson, “Learning Disabilities And Juvenile Delinquency: A Dem-
L ;ldeallfy, th(i juvenile Lus'hcq worker sl;‘oulddhave the seryncelof a : " opstrated Relationship” in#andbook on Learning Disabilities, ed. Robert E. Weber (En-
- R team ot teachers, psychologists, speech and hearing specialists, - ] TR gl,e‘wood Cliffs: Prentice Hall, 1974) - s S
s < FOEIE i i sod VO N bt e : Y SRl . 3 ‘ C. Rousy and W, Cozad; Hearing and Speech Disorders Among Delinquent Children
&? B ' P"YS'C,"‘"S' (0rdmaﬂly ,psyclnatmts, “eumlo,g'sts’ p:;dlatncnaps,‘ or ' : 4 B ('l‘opgka.’KH:Sas:‘ Mcnningétélinic,,l%&; P. Blanchard, “Reading Failure,” Mental Hygiene =
SR 18 internists). These personnel should have fairly obvious specializa- B XI1'(1928):722-88; E. McCready, “Defects in the Zone of Language,” American Journal of
’ tions and credentials in LD work. ‘ ' g Psychiatry V1 (1926-27):267-77; M. Monroe, fhildrenRWl:;) Cannzt gte‘a;dl(ﬂulcagp:s:)nwir;
: . . s s 4 5 H b | i tes, “Fai i ading and Soe adjustment,
Ata mihimum, the juvenile justice worker should have atleastone | Tournal OF Stones Edction Assosianon 1V (19361205.6, K- Hevtman, Reading Disablty
resource person and perhaps the most likely and effective single ‘ Copenhagen; Munksgaard, 1959); T..Ingram, “The Association of Speech Retardation"and o
pe d perhap ,) y tive sing ; (Copenhagen: Munksgaard, 1959), T..Ing Associatior t Retardato o)
source would be masters level LD teacher or a remedial reading i Educational Difficultics,” Proceeding of the R";-V“é.flszr‘""b('mgﬁzz LV (196351 30 ‘Depart-
. teacher, if trained in special methods for LDs, not one who merely 1 méfﬁ'o?ﬁ;‘;'{:,‘:s’ﬁmc'ga‘;"’ :::,"w,ﬁ’f{'::“{‘égé;' aren AR,
does more intensive or small group work using the regular classoom | ¢B, Bateman, “Three Approaches to Diag‘nos(i)sgg.lg_’Egtllc;atzigtzlal\_PlanninngrChildren With -
methods.. . S : ' R Learning Disabilities,” Academic Therapy 11 () yeis-222, - .
5 . . . ] L. . . i B " . ‘ . ’ . § PR , l‘ ‘:Th F Pl. S5,
@ : Because:-tbere,,js still a wnde‘l‘vanety of personnel in the ﬁeld, asa . o I‘);)l(;)‘ Cloward and L. Ohlin, Dela‘nqueitcy:me,ppqunmly SCIencoc l?mm ¢ Free Press, i
e practical matter, the juvenile justice worker may have to find effective ] M. Mead, Sex and Temperament in Three Primitive Societies (New York W. Morrowand
y resources by trial and error. The oral and written assessments must ’Co’l;{pany. 1935). ; _ ‘ _— 1087
¥ L . Y . Ly . Merton, Social Theory and Social Structiire (Glencoe, lilinois: Free Press, 1957).
yrﬂé\v’ seem sensible a n.d the predlc_tlons%)c c","ate‘ . . . ) ] 10F, laecobSOn, l"!?npublis:\yed Data; E, Jorgensen, O, Bangsgard, and T. Glad, “Adolescent
", o The Association for Children”With Learning Disabilities is | Psychiatry in a Private Danish Institution,” Journal of Learning Disabilities | (1968):38-41,
valuable resource for locating information and resource persons, To : ; 7 Hii llilot:$§4sm'ia' Learning and Clinical Psychology (Englewood Cliffs, New Jersey:Pren-
' 0 find tl.le nei!rcst. Chap ter write to the ASSOCi?tion for Children with by : ‘7'.c$’l‘aD'(>IIard,) L. Doob, N. Miller, O. Mowrer, and R. Sears, Frustration and Aggression
Learning Disabilities, 5225 Grace Street, Pittsburgh, Pennsylvania | : {New Haven, Connecticut: Yale University Press, 1939). o .
15236. R o ‘ ; ' BW. Kvaraceus, "Delinquency, a by-product of the schools?” School and Society LIX
v . ‘A“'Q,'hef Valuabl? agency is the ]Ocal school "diStriCt which should : ” 8 (19::‘) 3(3&3::«1 a;d L. Ohlin, Delinquency and Opporunity. \
have an administrator responsible for LD, or at least special educa- 1 B R |
tion. Most districts also have administrators of pupil. services or .
- psychologists. Yet another resource would be university departments - . : R
of education, psychology, speech, and learning. Many universities S | | !
,  have clinics or other services for LDs. Mental hiealth clinics may be o | o 7
hélpful also. | R . | @ ; A
- [fthe juvenile justice worker is interested in public educationand = - ” , o
g ,program development, appropriate contacts are the local chapter of N | o \ i
AT ~—__the ACLD, the Council of Exceptional Children, the school district, < ( » | |
e mental health center, speech and hearing clinic, Easter Seal agency, ] o g o
and ut:iversity departments of education, psychology, of clinics. | I - . ’ o |
o Ideally, what is needed is a routine screening service for all delin- ‘ i ‘\
o ' quent youth and diagnostic/remedial progranis in schools and correc-- < .
- - tional agencies.” | [ E ‘ ]
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MOTOR COORDINATION

1. Has drfﬁculty in walkmg up

stairs, .
2. Cannot skip.

@

3. Holds a pencil or penin a
. weak, improper, or clumw

\\’ grasp. .
47 Has difficulty i m mmg
" scissors.

5. Has jerky movements.
6. Trips-often.

7. Bumps into objects.
8. Cannot tie knots, zip
% zippers, button buttons,
9

9, Turns head from side to side

in a rhythmic pattern,

10. Demonstrates poor balance.

11, Startles easily.
12, Hypéractive.
13. Hypoactive,
14. Drops things. -
15. °Is clumsy in general
“ 16, Can'tcatchaball. -
17. Has sloppy eating hahrts.
18 Drools.

straight line.

20. Cannot balance objects.

Z21. Cannot stay neat forany
length of time;

22. Trouble swaliowmg

23. Displays weakness inan
-extremity.

24. Walks with feet turncd
inward.

25. Walks on toes. ‘

26. Favors one extremity.

27. Drags a foot.

28. Shuffles feet.

19. Has drfﬁcuhy in walkmg a

s Appendrx A :

| OBSERVABLE SIGNS WARRANTING FURTHER
lNQunw INTO LEARNING Drsururms

g - 29, Repeats the samébehavror

over and over, .

30 Any motor rrregul.rrrty

BEHAVIOR FT

Likes to see thrngs —_
anything moving. -
Stampsion the floor. = -
Hits head against the wall. °
Hits his head with his hand
Drums fingers on the table

‘constantly.

Bites nails.
Twists hair,

Tense or disturbed (needs to

go to the bathroom often,
high strung). -

. Always looks downward.

. Becomes frustrated easily.
. Is slow to finish work
(doesn’t apply self,

‘,;\;d.wdre.rms alot, falls aslecp

12

13,
14,

15,
16.

17

o

18.

in school)

Cannot tolerate changes in
routine.

Likes to touch : .rnd fecl
things.

Has lack of emotional
control. |
Appears hostile,

Has tics.

Has drfﬁculty in béing
aggressive with peer

relationships.

Is gullible,

19. Gets upset over

“disappointment.
20. Is impulsive.

. Daydreams.” =

&

1. Has c.rt.rstrophrc reaction to
frustration.” .~

fi -
T N

. Iswithdrawn. « ¢

an

Q

. Exhibits moods of
unhappiness.

5. Cannot make rocra!
judgments. |

Has bizarre fears.
I$ short tempered.
. Has frequent temper

tantrums, o

Mamtams a blank

( expressron.

Is overly meticulous.

. Constantly rocks il chair.
. Picks at  paper and tears
small picces.

. Has petit mal seizures.

i
, Cries easily and for no

| app.rrent reason.

i

P

N

RBSPONSES (Auorrorw
VOCAL) :

1. Doesn’t seem to liSien to
daily classroom instructions.

or directions (often. asks to

_ have them repeated whereas

rest of class goes ahead).
Can’t correctly recall oral
directions when asked to

repeat them,

~ , ’
Doesn’t seemto

f comprehend spoken words;

(may recognize the words
separately butnot in -
connected spcech)

Repeats what is told before
he acts or responds.

Asks the same quertlon over
and over.

Tends to forget wh.rt he
heard

© 0

o v

7. Overreacts to normal
srtuatrons with continuous
talk.

8. Is unable to drffercntrate
“sounds andmoises, "

9. Cannot distinguish ~ = =

direction of sound.

10. Requests directions time

and time again.

11. Attempts to read lips.
12. Speaks e\tremely softly.
13. Talks in loud voice all the -

time.

14, Does not comprehery} what

s said.

15. Does not remember simple

directions.

'16. Constantly asks neighbors

for helpafter verbal
instructions,
17. Cannot apply former
experiences to new
~ situations.

COMMUNICATION (VERBAL)

1. Unable to learn sounds of

phoneme with its
grapheme).
Mild speech irregularities

!\‘l

(can’t pronounce common -

second grade words).”
Immature speech patterns
- (still uses much baby talk).
Has delayed speech.
Has poor articulation.
Has infantile schch.
Stutters.
Has trouble with certain
sounds such as s and th.
Mumbles.,

-

2

TO0 wNMoawndk w

-

Lisps.

letters (can’t associate  proper

Loses the endings of words.
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12.

15.

16.

17.
18.
19.

1)
21,

0

]

Transposes souiids in wmds
(says nab.nm/mstead of °
. —barniama’),
. Is unable to vocalize
thought with normal flow
and speed. -

Uses dirty words to-r¢place
good vocabulary,

Feels the urge to make
irrelevant remarks.
Canpot recall pertinent facts
aboutself, =~ °

Refuses to speak.

Speech not fluent,
Confuses prcposmons such
a3 over, under, in, out, etc.
(“Put water under a fire.to
boil it.”) L
Language |rregulantles.
Tells barren or incoherent
stories (they don’t even make
sense to peers).

Q

CENTRAL

l.

3.

Cannot split attention.
Cannot remember after
intervening task.

Cannot automate irregular .
plurals, analogies, etc.
Cannot automate
seqoences, e. g, days of

--week. -

Difficulty wnth arithmetic

- (e.g., can’t determine what ¢

number follows 8 or 16; may
begin to add in the middle of
a subtraction problem).

Cannot apply the classroom
or school regulations to own
behavior whereas peers can,

VISUAL ?

l.

>4

Avoids work reqmrmg
concentrated visual
attenhon.

5
6
7
-8 ]mtaposmoﬁL of copned
9
0

@

2. Is unable to focus on one’
item, "
. Squints or turns head to
focus.

errors (i-e) (F-1) (g-q)

. Eyes lose track of moving
object.

. Cannot maintain eye
contact.

. Has poor judgment of
distance.

NES

3
4. Obvious constant copymg

items irregular, e.g., letters,

. Cannot perform mental
tasks with eyes open.  *
. Has spacial orientation
~ problems. . L
11, Is disorginized in space,
loses direction and
oricntation.

12. Confuses right from left and

left from right.

13. Has short readmg‘attenhon

.span.s

“14. Has dlfﬁc!fﬂt)’ in readmg

from the bl}lckboard
15. Makes extl%mely peculiar
drawings. | B

16. Has diffi cu\\ y dlfferenhatmg

subjects. S
17. Cannot per! Z}mi mental
tasks with eyés closed.

18. Has diffi cultyk\m returnmg

ceyes to left mrgin when
~rendmg or writing.

19. Has poor aim,

20. Is unable to classify visual
objects,

21. Holds paper at an angle.

22, Is unable to copy.
23. Has faulty body image.

ACADBMIC

1. Can’t name letters when
they are pointed Eo..
5

L

('r"‘

~“7;

@

Y

©

o

10. Can'tsound out or unlock
words.

11. Can read orilly but does not
comprehend the meaning of ,

written grade-level words
(word caller).

12. Can’t follow written -
directions, which most peers
can follow, when read orally..

«or silently.

13. Reading abnhty at least Yoof
a year below most peers.
Excessive inconsistency in
quality of perforinances  ©

-from day to day or even hour

~to hour.

15." Seems very bright in many

2. Can’ i*pronounce the sounds
of éertain letters. a

3. Usually short attention span
-~ for d.nly school work.

4. Does very poorly i in reading,
writing, computation,
spelling tests compa rc,d_ with
peers. o

5. Reverses and/oriotates °
letters and numbers{reads b
ford, u for n, 6 for 9) far

- more frequently than most
peers. o 14,
6. Reverses and/or rotates:  *
- letters and numbers (reads
tac for cat, left for felt, 327
for 723) far more frequently
than peers. o

7. Loses place more- th.m once’

. while reading aloud'for one  16.
~minute, o

8. Omits words while re.ldmg 17.
grade-level material aloud
(omits more than one outof 18,
every ten). o

9. Reads silently or aloud f.nr 19.

more slowly than peers .
(word by word while readmg 20.
aloud). ~

school.

‘Unequal work among.and
within subjects. =
Two or more grades behind
in basic skills.

Unable to plan or do work
on his/herown. -

Doesn't like, avoids
academic tasks. ,
Has short reading attention
span. :

wa 9

o

This checklist of observations can be of help in drawing attentlon to

the child who warrants further study. It is imperative that no assump-
tions be made on the basis of the checklist alone. There are various
technical tools — tests and devices — that should be used to identify
the kind of problem: learning disorders, psychological disorders,:

ways, but still does poorly i -

emotional problems, imbalance in physical growth. Only after’

thorough study and evaluation by competent educational psycholog-
ical and medical specmhstg can the actual prescnce ¢ ofa probl,em be

established. o .
(é‘ b';‘\ 1%

®

o
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