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ACQUISITIONS 
In August 1973, an experimental workshop was undertaken for educators 

from twenty four universities and colleges who were concerned with correc

tionally oriented programs in higher educaticn. No resources existed 

where educators a~gaged with these LypeS of acad~~c concerns could con

sider collectively such matters as trends in contemporary corrections, 

educational techniques, or curriculum design. Since thousands of ~rsons 

were being educated in such programs and thousands IIDre will be in the 

future, there existed then, and continues tc exist, a clear need to foster 

the stronp;est possible kind of programs in this area in recognition of 

their present and potential impact on corrections in the Unites States. 

In order to begin to address this need, the National Institute of Correc

tions collabora-ted with a team of faculty members from the School of 

Criminal Justice at the State University of New York at Albany to undertake 

an experimental program to uncover means to assist teachers in these pro

grams . Included in the racul ty team were Professors Vincent 0' Leary , 

Donald Newman and Fred Cohen. Two advanced graduate students, Sherwood 

Zimmerman and Lucien Lombardo were associate members of the team. 

A sixteen day workshop was carried out at the Institute of Man and 

Science in Rensselaerville, New York. The educatcrs who participated in 

this program were drawn from programs which varied in educational level, 

program size as well as geography. Of the twenty-four participants, 

twelve represented community college associate degree programs. Six of 

these programs were located in the East, three in the South and three in 

the Mid-West. These programs J'anged in size from 45 to nearl:! 500 students. 

There were. also twelve participants repres'enting senior colleges and 

universities. All of these schools offered four year bachelors degrees 
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and eight offered rraduate degrees. Two of the four year program parti

cip<~ts were fl~n irlstitutions located in the East, three from the 

South, three frorr: the' l':id-vlest ani four fran tht' Far West. The size of 

tb:~:;p pro~::r.'drr;s r'dng/~/l 1I. r,iZL' fr'Om 121 to nearly 15, 000 students. 

;:;'lring the worKsr.o}: prograr .. d '/ariety vi materials and issues were 

e:x:dlT:.i11t!J. Although E.xpert faculty were generously employed, the major 

concern of this program was the heavy involvement of the participant 

educat"PE' . ~lorking on d variety 0: tasks in small groups, the partici

pant;] eX3J!'dned a number of crucial and relevant issues in higher education. 

An important pa.Y1: of the program ,vas devoted to careful and detailed 

evaluatior. cy both the participants 3I1d the faculty team to discover 

wr.at idT:.d of ITdterials and training experiences seemed likely to be most 

useful to correctional educators in the future. 

The evaluation component of this program involved a variety of 

techniques. Sane of it arose from the direct discussion of participants 

about the design of future programs. Others depended on pre and post 

measures. The latter evaluation techniques were the responsibility of 

Lucien Lombardo and Sherwood Zimmerman during the ievelopmental phase. 

The follow-up analysis and reporting phases are the work of Mr. Lombardo. 

The attached report slIlI1l'IEl.rizes a number of these pre and post measures. 

Materials relating to substantive areas will be presented in other 

reports. 
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Until recently, muer. vIaS unknowr. ,iliout correctional/criminal justice 

education programs in colleges and universities around the country. Little 

was known about the composition of their student bodies, the curricula 

employed to teach these students, or for that matter the attitudes of the 

faculty tMching at these 1.11s+:itutions toward the place 0: correctional 

education wi thin the context of hig.1-ter· education or toward the correc-

tional and criminal justice systeT:1S. In '&E;1...lst 1973, a Horkshop • :as held 

at which twenty-f0ur educators met for tvlO weey..s in P.ensselaervi11e, New 

York. This report presents the final evaluation cf that ~"ork.shop arld it 

is hoped that it will fill at least sane of the g:3.pS in cur lmowledge. 

The information included in this evalu::ttion conforms to the Expanded 

Statement on the Evaluation Component of the project issues July 30, 1973. 

The data presented were gathered from questioruai.res completed by v,urkshop 

participants some three months prior to the workshop a..'1d at the beginning 

of and some six months after the Vlorkshop's completion. 

Areas which are evaluated in this report include the fOllowing: 

(I) Baseline information on student populations gathered prior 

to the workshop, in June 1973; and follow-up data provided 

in february 1974. 

(II) A discussion of the participants curricula as they existed 

in J~ne 1973; and follow-up information on curriculum 

changes whiCh were completed or in process by february, 

1974. 

(III) Results of attitude and opinion scales completed by 

WDrkshop participants at the beginning and end of the 

conference. These scales deal with educational goals 

p. 3-9 

p. 9-17 



"i.nd I,recti.::::E:s of ..:::orrect::'cnal educat:cn progra:r..s; 

and thp Ix:l icips m:i t.ra::::t:l.r'es 01 the cri.Ir.inal justice 

p. 18-35 

(IV) 

and. process, e.r~d the degree t~.: ;N!.i,.:n drt:1 tl~e r:-arr"er 

bacKhome siv~ti0n8. p. 36-47 

projects -:r.ey indicate:' they vlculc atterr.pt to 

'.:nd.er:-::::'::e (:it --:!1eir respecti',e institt:.tions. p. 49-57 

A I,1!'tial s;.;r.urarl or ::h(~ pre-workshop background 

Appendix (~ List of participants arK:!. L'1Stit1.1tions repre-

sent!::d at the workshop. 
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'1118 ::tudf'nts in tIle ('>f}rrecticnBl/cd.miI1al justice education progran'S 

which wl'.:!re l'epresented at the W(Xi-.s;-;DP cane from di'Jerse backgrDunds, had 

dive.rsE.~ ideas about vlrliit they are loir.g ir: tr~e programs, had diverse 

goals) (:;'11.:! follor,.,ed diverse paths 'Ut'JCr."::Jffii::'leting tteir educational i!rograms. 

They may be genel"ally cl'1ssified (ciS pre-ser'\.·ice &"1C in-service students) 

but these categcries can themselvE-s '.:reate confusi~n. ~-ser'\.·ice students 

an:: not always Ifpre-service." The te..rm ':'tse:£ gives the ir.;pressicn that 

certair. students are following a course cf stl.ldy to prepare ther.-selves for 

a specific career in vlhich they will !'ser".!e. 1f Luring the :Oill'Se of the 

vlorkshop, it became clear that a nurrber 0f "pre-sern.oice" students were not 

planning to enter the field. t-Eny pre-ser"Jice students, whether U.;o year 

or four year, werf~ simply pun::uing studies ill the ar€a because it was c. 

interest. Others chose the area of corrections/crimina: justice as a major 

area of study because they were not really interested in bUSh"1eSS, or 

history and it apPE":ared to be among the :r.lOre interesting available rra.jors. 

Actually the term IIpre- service sttldents" represents a category encompassing 

a wide variety of students in addition to those actively planning to enter 

a criminal justice career. 

In-service students are a bit easier to define . Either they ar'e 

presently employed by a cr:i..minal justice agency, or they are on leave 

from st...~h an agency. But here again , it is unccrtain how many of these 

persons are seeking an education as a means for advancement in their agency, 

as opposed to those seeking learning for its own sake, or, indeed, as a 

means to leave the field. 

With the above limitations in mind, the student bodies of the various 

academic units participating in the conference will be discussed in terms 

of these gross categories. First a description of the student !>8pulations 
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of tr.t: Pd.rti<~ipatlr-lb inst':' tutions dS the,; existed i11 Aug'..:st 1972, will be 

f'espC.in:.;._ tc. d retruarv 1974 'TJy:::.tionnaire Hill update these preliIrinary 

,1) St!.dent populations at the participants institutions 

Priel:' tv the conference, each of the participants 1;-laS asked to 

in:::!.':'cdtei:he number ct students in his academic unit in terms of four 

categcries: full -:ime pre-service and in-service, ann part-time :ifre-

:::;ervicemd in-servi::e. They were also asked to indicate, within the same 

':1teg:-ri~.'s, t~e ri..;;:.'i.-}r cf students whose programs emphasized corrections. 

Ir. tl'lic: '.Aav it v:as b:ped some idea could be obtained concerning the magni-

tude of the progra'r.s represented, and the ccmposition of their student 

bodi,es. The m.u7.ber of stucents emphasizLT1g corrections is an important 

:tigur't'l siEce, in man:/ Cdses, it provides an indication of the strength of 

the correctional component in more general criminal justice programs. 

AI though the schools varied in size, the distribution among these categories 

IX'int to SOlT'.e interesting comparisons between the two and four year 

schools. Table 1 presents a summary of the figures obtained from the 

participants. 

TABLE 1 

Percent cf students b~ type of academic program 
and nature of attendance ill two and four year programs 

In-service 

Pre
service 

Average percentage of all 
students in academic unit 

2 year 4 year 
full-time 34% 8% 
Part-time 16% 42% 

Full-time 
Part-time 
Total 

42% 
8% 

100% 

49% 
1% 

100% 

Average :eercentage of total student 
body Wl th correctional emphasis 

Full-time 
Part-time 

Full-time 
Part-time 

2 year 4 year 
3% 1% 

31% 5% 

23% 
5% 

62% 

7% 
0% 

18% 



As can be seen ~rom 73blp. .:, ~;he dca:er.:ic :;.;rdts rerr-esented at the 

coni 8rence t-Jer'E eriual.:':; di vice::! between t:!""€-sE"-r""\rice d!1d in-service cate-

gories ~·lith set:, 0:;: the sta::em::r, !"'lllinF: ~Y:L' each ca-:eR>.)ry. This equaliry 

between pre-service and in-sc~r'Vice s-::..:.;;er.t::.~ (freID all cr:L",.i:ial justice 

agencies) :'las r·ather :]UI'pris': .. ng s':r.ce l::: is ofter. assUI:led that :VIO year 

colleges ha.vE:; more s;.±stantial age.-:cy ties trJ.<3I1 de four ye.ar colleges. 

In terms of agency experier:ce, it see.rr.s tt.:i": tto:c ve3T crllegf: faculrJ 

exhibit greater agenCj involvemen+ thull c.c tour YEar college faculty, at 

least among the schocls represented at tr.is workshop. I-: shmll·:: also be 

pointed out that 3/4 of the tHO year' college L'1strl4ctors were part-ti.'11e, 

and presumat1ly owed their pr~~ allegi&'1ce to an agency or to a legal 

practice, whereas the comparable fi~~ fGr the four year institutes was 

25% ~-tiJne. 

If these figures can be taken ;:0 :indicate more agency involvement Hith 

the two year' college programs, ther, the qualifications on the definitions 

of pre-service and in-service students takes on added significance. Since 

there are nearly equal ntunbers of pre-service and in-service students in the 

programs represented, real questions are raised about the development of 

goals for a cr:i.mirn.l justice or correctional education program. Tradition-

ally, it is assumed that a major goal of a community college criminal 

justice program is to serve the needs of agencies in their communities. 

Though the figures are spotty and most programs are rather new, indications 

are that only 26% of the pre-service students graduating from jW1ior college 

programs fOW1d subsequent employment in criminal justice agencies, and that 

52% of their graduates pursued more advanced academic studies. If it can be 

assumed that all of the in-service students remained Hith their agencies, 
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theri .)1' tl Cf4 ::: yed.!:' prcgCdrr: gr'3.duates subsequently HOry, for agencies. II 

The [OUT' year partic::pants, on the (lther hane, reported that 51% of 

their IJIT~-3er"Jice gI'aduates ::,C;ub31:::!~eritJ.:1 found employrf.tmt in crim:inal 

~ust':'CE.:: .:3.r:encies. If :.ill in-service gr3.cuates remain ~7ith their- agencies, 

thEn apr T'(:xim::. te 1\' four :IEC . .:.r programs eventually 

find agency plasernen;:. '::rre fC1.,K ~lear 32hools also reported tr-ldt 31% of 

their graduates go or: to Irtore adva."'1ced acader:-.ic st'cldies. 

These figures (Hhic..~ include police science, crim:inal justice, as 

well a..s correctional s~dents) wOl.:ld tend to indicate that all levels of 

cr~.inal justice/correctior~ educaticn do serve the function of providing 

career opporturJ. ties for their students, and that this function is by no 

means confined to the commu.l1ity colleges. It would also tend to indicate 

a selec:tiou '.rocess is bei'lg carried out for those pursuing a hi~'1er edu-

cation wit> smaller percentage of graduates surviving as the academic 

level of progt'ain ~ ncreases . The high percentage (51%) of community college 

graduates pursuing ftLrrther education, also indicates a real need f pro-

gram articulation between these two levels of education. 

In examining the distributions of students within these academic 

units Vlhose course of study emphasizes corrections (Le. corrections majors 

within a broader program) there appears to be a greater percentage of stu-

dents in the two year programs than are in the four year programs. These 

figures may have been the result of the process by which the programs Here 

selected (i.e. two year programs with special corrections emphasis, and 

four year programs generally broader, with correctional elements). They 

icIt should be noted that subsequent employment and subsequent educational 
endeavors are not mutually exclusive categories. Some individuals may go 
into agency work and also undertake further education. 
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Indy also be a res'Jl t cf tr;E: agencies :rcm which the in-service students come. 

The two year colleges representEd a:' the wurkshc'f.-ippear to ceal prim:3.rilv 

with students from adlllt or juver.ilr;: c::-,l:'lcc-t:ional in:::;titutions; on the 

whole they are dealing with the ur.iformed ccn:"ectiondl officer. The four 

year co":'leges also provide educatior: f.:.'r i:r.-service personnel from this 

area of corrections, but there is a much greater ta"1dency to have 3tudRTIts 

fran probation and parole dep3.rbne;,ts in fc:..ir :}i'":i:"X' progr·,:;ur","". It ib IJro

bable that the educational experiences needed for each CLY€d are different. 

The differences in ag~"1cy affiliation between s~der.ts at the co~uniri 

ar, 1 four year colleges points up cne of the res'll "!::~. cf rrcbation and parole 

departments traditionally having higher jeb entraIlce ,me ed~cational require

ments, and offering advancement for educatlonal attainr.~r.t. The push 

toward more education for correctional officers is still ir, its begiPrdng 

stages, and advanced educational requll"€Y.lents and incentives are still 

very sparsely used. This lack of incentives for the contin1.ring education 

of correctional officers was one of the major criticisws leveled by work

shop participants at correctional agencies. 

b) Changes in enrollment as reported by participants in February 1974 

The nature of the response to the FebruCLry questionnaire wade it 

imIXlssible to update the percentages in various categories derived from 

the pre-\-lorkshop inform3.tion. However, it is IXlssible to say that most 

schools (11 of the 17 returning the 6 months questionnaire) experienced 

an increase in the mnnber of students enrolled in their programs. Five 

schools reported that the number of students remained fairly constant, 

and one reported a slight decrease. 

The reasons given by the respondents for what changes did occur, 

provide some insight into the development of criminal justice and correc-
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tional education. They '~ldicate the variety of considerations IlEking 

criminal justice/corrections programs more attractive and acceptable to 

students. 

Reasor~ for Incr~ase in In-service Enrollment 

1. liThe initiation of an external d8gree program offering reside..11t 
credit for courses t-3.ught by university faculty on near-by cor.munity 
colleges a'1d campuses. The program is fully funded by L.E.A.A. and taught 
as an overload course by the university faculty." 

2. IICourses are being taken to the institutions. II 

'j. liThe addition of one roYe course in our rnorning program to accoJIlJJX)
date those officers whose sr~fts did not permit attendance in the normal 
afternoon slots, has caught on." 

4. HAn increase in the number of police officers due to some dis
satisfaction with a m~ch larger neighboring campus in mid-town. Our 
program has a more convenient geograprtical 10Cdtion in a low crime area, 
has smaller classes and provides mere individual attention. II 

5. "A cha'1ge in agency rules gcverning the effort of educational 
attairunent on promotions, i.e., education will count more. II 

6. "The number of in-service corrections personnel has increased due 
to an av!areness on the part of correctional career officers of anticipated 
agency incentive nov] being considered in 'the Central Office of the Depart
ment of Corrections. II 

7. "The recruitment of better instructors vlho are dedicated to their 
task and not just along for an easy ride. These instructors do not give 
in to student pressures to "make a deal ll for no classe.3 with a pascing 
grade. In this respect the August vlOrkshop provided me with a bettel"' 
frame of reference for interviewing prospective teachers." 

8 . "More public relations work with agencies. IJ 

Reasons for Increase in Pre-service Enrollments 

1. liThe growing student expectation that a criminal justice or 
corrections rrajor allows entry into an employable position upon graduation." 

2. IICriminal justice is a field which seems to have openings for 
college graduates. 1I 

3. "An increasing amount of recognition given to the field. 11 

4. "The attempt to communicate with "social science" oriented 
college freshman. II 
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5. "A revit;ed CLIrr'iculum which met many of thE" expectations set at 
Albany in August, went into effect for the 1973-74 :chool year." 

6. IICriminal justice is a rrore interesting liberal arts field than 
rrost." 

7. lIThe '~ver inr;reas:ing number of students completing corrmunity 
college programs." 

8. "The increasing munber of 2 year institutions offering criminal 
justice programs at the associate level. II 

9. tlActive efforts to recruit female and minority group students. II 

Schools indicating no growth or a decrease in student population most 

often associated this decrease with a lack of increased fundil1g, especially 

from Law Efl.forcement Education Prograrr, funds. 
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II: BackgrolU1ds of the Participmts Programs and Curricula 

The curriculum approach8s to the programs represented at this conference 

varied a great deal. This diversity of programs and the rather strong 

opinions expressed by many participants as to the merits of their own 

programs lent a great deal of flavor to the discussions. 

In examining materials dealing with the origins and development of 

the programs it becomes apparent that many started as certificate pro

grams in lav.r enforcement. On the strength of the success of these 

programs in police science and lav.r enforcement and with the advent of a 

systems perspective in the field of criminal justice, many programs ex

panded their offeri.71gs tov.rard a more general approach. Within this 

general "criminal justice!! rubric, specializations were offered in law 

enforcement or police scl.ence and corrections. 

It appears from the "-;t~ckgrolU1d materials that the development of 

correctional elements in these programs was Irore often than not the result 

of an interest expressed by correctional agencies. Since these correc

tional education programs Here rather new, and correctional agencies were 

being serviced by them, correctional training officers were sometimes 

jnvolved in their planning. The up-grading of in-service personnel and 

the easing of access to the various correctional agencies were often the 

stated purposes of the new correctional education programs. In fact, at 

some schools it was necessary for the prospective student to meet the 

minimum entrance requirements for particular state correctional agency 

jobs to be eligible to enter the program as a pre-service student. In 

terms of agency input into the on-going programs, fourteen of the twenty 

schools represented at the conference reported that they had a fomal 

mechanism through which criminal justice agency personnel advised on pro-
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gram and curriculum design. During the course of the conference some 

pal~ic±pants expressed strong resistance to the idea that such mechanisms 

were necessary to provide internships for pre-service students and job 

placements for program graduates. 

TI1e administrative units within which the correctional education pro

grams represented at the workshop varies from Department of Public Safety, 

Public Administration, Sociology, to Criminal Justice Administration. 

However, the correctional education programs taking part in the workshop 

Tray generally be looked at under three headings: Criminal Justice Admin

istration, Correctional Administration and Human Services. 

a) Criminal Justice Administ-ration 

Schools whose programs may be placed in this category ·treat correc

tions in one of two ways. Some treat corrections wi thin the context of 

the overall criminal justice system. Others focus on the administrative 

aspects and deal with corrections as an institution in which the knowledge 

and teclu~iques of public administration and management are applicable. 

1. Wi thin the fl systems" context, corrections is often dealt with lil 

an introductory course, as are other components of the criminal justice 

system: the police, the courts, and the legislatures. From the course 

descriptions it appears that many introductory courses dealing with "correc

tions ,", and"other . system components focus primarily on the component's 

bureaucratic structtrr'es and its technical organization. It is argued that 

this approach gives the student a broad perspective with which to view 

corrections. The students in this type of program are often line officers, 

either in corrections or in law enforcement. 

2. Another approach to correctional education within the "system" 

perspective which was represented at the workshop deals primarily with 

public administration and management techniques. Here, the student receives 



00 

.. 

"0 

- 12 -

training in general administrative principles and then applies these 

principles to the problems wi thin the criIninal justice system (corrections 

being one area of specialization). These programs aim at developing 

management level personnel, and providing their students with the skills 

necessary to make corrections and other system components more efficient, 

better able to handle change and to initiate changes in their operation. 

3 0 A third approach to correctional education within the context of 

the Cl'iminal justice system focuses on the IIcorrectional function. II Here 

the legislatures and police (and not just the courts, probation services, 

correctional institutions and parole services) are viewed having a part in 

the IIcorrectional function ll of the criminal justice system. This approach 

differs from the first approach discussed above, in that it examines the 

processes whereby each system component effects the correctional process, 

rather -than dealing solely with the structural aspects of these compo

nents. This approach has the advantage of bringing together all of the 

criminal justice components for the analysis and study of a common problem, 

i. e. "corrections. II In this way it integrates the various criminal justice 

agencies, rather than treating such agencies as a set of discrete entities. 

This approach appears to have as its target the development of IIcdminal 

justice generalists." Since each function of the criminal justice system 

can be dealt with in this way, the beneficiaries of such training would be 

able to move across agency lines and would be of special value in :the 

areas of research and planning. 

b) Correctional Adrninistration 

This approach to correctional education differs from those discussed 

above in that the program does not deal with corrections within the con

text of the overall criminal justice system. The introductory course in 
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these programs appears to be the equivalent of that offered in the more 

general crirn:inal justice adm:inistration programs. However, what is missing 

here is courses dealing with other system components. This type of 

program substitutes courses specifically designed to deal with the areas 

of correctional counseling and interviewing, correctional case evaluation, 

and techniques of group work and counseling. Other courses focus on 

special "treatment ll PrDGesses applicable to both juvenile and adult offen

ders, in institutional and non-institutional settings. It might be reason

able to surmise that the emphasis given counseling and probation and parole 

techniques might be designed to provide the guard taking such courses with 

the skills necessary for advancement, Such advancement would move him from 

the custodial ranks to the more "professional" ranks of cOl'Tectional treat

ment personnel. 

However, the correctional administration approach is aimed at increasing 

the correctional in-service student and the pre-service students' awareness 

of the workings of the total correctional apparatus. It also provides the 

student the opportunity to acquire counseling skills which might improve 

his ability to function within the Iltreatmentll orientation of correctional 

systems. 

c) Human Services 

Another approach to correctional education which aims at developing 

"generalists" is the hllITBI1 services approach. Here, however, the generalists 

are not to move across the criminal justice system, but rather across the 

various "people helping" professions. In these programs "change" or treat

ment strategies provide the base upon which education takes place. Courses 

in these programs attempt to increase the individual student I s personal 

competencies. Then these competencies are translated into the various human 
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service occupations; corrections, mental health, education and drug 

rehabilitation, for examples. 

One aspect of these programs which is of particular interest is that 

no correctional administration or other criminal justice type programs are 

offered. Such courses are superflous to these programs. Their goal is to 

"- produce individuals with an increased effectiveness in human relations 

believed necessary to achieve the rehabilitative ideals of corrections, 

rather than increase the student's knowledge of criminal justice or, ID:)re 

specifically, corrections. 

Evaluation of Participants' Curricula 

Prior to the workshop all participants provided their college 

catalogs and outlines of courses offered in the areas of criminal justice 

and corrections. The catalogs were examined and courses divided into six 

areas according to content: 1) Administration, 2 ) Institutional Treat-

ment, 3) Probation and Parole, 4) Counseling, 5) Law, 6) Theories of 

Criminal Behavior. The number of courses offered in each of these areas 

was determined for both two year colleges and four year colleges. The 

following table presents the results of this survey. 

TABLE 2 

Course Category Two Year Schools Four Year Schools 
Percent of Percent of 

Freg,uency Courses Freg,uency Courses 

I. Criminal Justice Adm. 3 5% 14 21% 
II. Correctional Adm. 18 27% 12 18% .. 

III. Juvenile Justice Adm. 6 9% 6 9% 
IV. Institutional 

Treabnent 4 6% 6 9% 
V. Probation & Parole 9 14% 8 12% 

VI. Counseling 12 17% 
VII. Law 8 12% 17 26% 

VIII. Theories of Crimi-
nal Behavior 6 9% 3 5% 

66 100% 66 100% 
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The above data show that there is much higher percentage of the 

courses offered at four year institution:::; using the criminal justice 

approach than at the two year colleges: 21% to 5%. Corrrnunity colleges, 

however, show a higher percentage of courses related to the more specific 

area of correctional administration than do the four year colleges. 

Community colleges also show a heavy emphasis on counseling courses, 

whereas the four year schools show no courses in this area. The four 

year programs shewed d much higher percentage of courses in the law area 

than do the cc::mru.mi ty colleges. 

Curriculum Changes Reported Si.'1ce August Conference 

I. As part of the workshop follow-up evaluation the participants were 
asked if their curriculum had been altered during the 6 months 
following the workshop. 

Four of the 11+ participants responding indicated that no such 
changes had taken place in their programs. 

Ten, however, said that either course additions or structural 
changes had ber:n undertaken in, their programs. 

New courses had the following titles: 

1) Public Admin±stration 6 ) 
2) Corrmuni ty Organization 7 ) 
3) Correctional System and the Damned 8 ) 
4- ) Alternatives to Incarceration 9) 
5) Man in Contemporary Society 10 ) 

Structural Changes: 

Legal Research 
Criminal Investigation 
Criminological Theories 
Law of COrTections 
Prisoners Rights 

1) Criminal justice being proposed as a separate deparbnent with its 
own Dean. 

2) Shift to a criminal justice approach with corrections personnel, 
police and offenders in the same classroom. 

3) A master I s degree program started in September 1973. 
4) Ph.D. program in criminology and criminal justice to begin in the 

Fall of 1974. 
5) Flexibility added to the progr~. - fewer required courses helps 

to accommodate those who have had criminal justice courses in 
l~ver--division or community colleges. 
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II. A second part of the curriculum assessment of the post workshop 
evaluatior. asked the participants if their departments had attempted 
any steps in reassessing their curriculum, and if so, what progress 
has been made. 

Five of the fourteen schools responding indicated that no steps 
had been taken in this direction. 

Eight of the thirteen respondents indicated the following 
steps related to curriculum were being undertaken. 

1) "Reassessing the three plans available to our students majoring 
in criminal justice. We hope to det~.rmine: 
a) the distribution of students selecting each plarl, 
b) a profile of the students enrolled in each, 
c) entry level positions sought and obtained, or not obtained, 

by each group." 

2) "A canplete review of our program has been completed by an 
advisory gropp consisting of educators, ex-students, administra
tors of institutions and members of the public." 

3) 'We have discussed the following steps: 
a) adding flexibility to our program by means of increasing 

the permissible number of electives; 
b) increasing conta~t between police science and corrections 

students by combining the introduction to police science 
and introduction to corrections courses into introduction 
to criminal justice. 

c) requiring lIDre criminology courses for both police science 
and corrections majors. 

d) offering lIDre social science oriented courses to police 
science majors. " 

4) ''Our ctL.YTiculum committee is reviewing c3! new course which 
utilizes the recommendations of the National Advisory Commis
sion on Criminal Justice Standards and Goals Reports as a 
basis for discussion." 

5) ''a) 
b) 

We are evaluating feedback from students in field training. 
Sub-groups of faculty are reevaluating our course offerings 
in the following areas: 
1) intervention strategies; 
2) research and wr'i ting; 
3) programs, policies and issues; 
4) field education; 
5) law; 
6) intnxiuction to the professions. " 

Each group will report to the cur>riculum committee with recommenda
tions for changes. Fall 1974 is our deadline. 
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6) 11 a) We expect to expand our Associate I s and Bachelor's Degree 
programs . 

b) We have conducted a survey to obtain student input for our 
advisory committee which is working to develop program 
changes. " 

7) "We are trying to build in more programs and an increased 
emphasis on planning and evaluation processes in cX'iminal justice. II 

8) II Proposals dealing with the following areas are being submitted 
to our curriculum committee. 
a) a Bachelor's degree program in Industrial Security; 
b) internships at the under--graduate level; 
c) a Bachelor's degree program in legal studies aimed at 

developing pre-law school students; court administrators 
and Law Enforcement Administrators. II 
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III. Assessment of Participant Attitudes 

The first part of the attitude evaluation deals with correctional 

policies and practices related to correctional education programs. )': The pre 

and post workshop data in Part A below deal with the appropriateness of 

various goals for criminal justice and correctional programs at various 

levels of education and educational practices used in correctional educa-

tion prograrns. Part B below presents pre and post conference responses to 

questions dealing with the goals and practices of various aspects of the 

criminal justice and correctional systems. 

A. Assessing the Curriculum Preferences of the Workshop Participants 

In preparing for the conference, a number of reports were examined 

in order to develop a series of issues which were relevant to the area of 

curriculum development in criminal justice and cOrTectional education. One 

report which prov~t most useful was Charles W. Tenny Jr. t s, Higher Educa

tion Programs in Law Enforcement a.nd Criminal Justice, a report prepared 

for the National Institute of Law Enforcement and Criminal Justice in 1971. 

In this monograph Tenny examines· 28 criminal justice curriculum development 

proj ects. He also presents a typology which divides these programs into 

three groups according to their major emphasis: training,lprofessional,2 

and social science. 3 His definitions of these categories are not mutually 

exclusive. A given CUrTiculum and courses within that curriculum may fall 

)':A description of the attitude measurements used can be found in Appendix 
B, which s\..lITlIIBrizes these data. 

ITraining curriculum: is devoted to " ... the mastery and application of 
particUlar rules," 11 ••• the development of particular mechanical skills, 
or skill in the performance of particular maneuvers concerning which little 
or no discretion is involved." (Tenny, p. 7). 

2Professional cur:r'iculum: is devoted to the " ... development of iJ:lter
nalized standards of behavior, objectively determined on the basis of agreed 
upon goals; directed tCMard the achievement of an awareness anq under
standing of alternative methods of achieving these goals depending on 
varying sets of circumstances." (Tenny, p. 8). 
3Social Science Curriculum: " •.. designed to teach about a particular 
subject ... " " ... they are not directed specifically to preparation for work 
in the area studied, although they may be offered as appropriate and even 
necessary 'background' study for ... professional preparation. II (Termy, p. 8). 
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into one category or cl110ther depending on the objectives of the course or 

curriculum (e. g. train workers or increased awareness through the study 

on issue) as well as on the content of the course itself (e.g. a state penal 

code or canmentaries from legal periDdicals). 

An attempt was made to gather the impressions of the workshop parti-

cipants concerning the appropriateness of these curriculum types to 

correctional education in general. In the questionnaire, the participants 

were asked to distribute ten points ~~ong three alterantives presented in 

each of the four items. Of the alternatives one indicated a training 

approach to correctional curriculum, one the professional and the third 

the social science approach. The items themselves dealt with curriculum 

objectives, the relationship of curriculum to the students and two dealing 

with approaches to substantive course content areas, offender classifica-

tion and lat-l. The individual scores for each of the three alternatives 

for each item was surrnned and in this way a total mean score for each of the 

curriculum. approaches was obtained. This was done for both the pre and 

post conference questionnaire. The procedure was designed to tap the parti

cipant ! s beliefs and to provide a measure of the effect of the workshop 

discussion and sharing of experience on these preferences. 

B. General Views of the Appropriateness of Different Approaches to Correc
tional Education Curriculum 

Using the participants responses to the appropriateness of various 

curriculum to their own level of correctional education, the general impres-

sion is that the participants at the workshop tended to place a great deal 

of emphasis on the social science and professional approaches, and somewhat 

less emphasis on the training qpproach. The post-conference responses show 

a rather sharp drop in the appropriateness of training in correctional 
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education programs in colleges and universities and a rather sharp increase 

in the appropriateness of the social science perspective <See Table 3). 

TABLE 3 

Appropriateness to Correct:~onal Education Programs 

Curriculum 
Type Pre (N=22) Post (N=20) 

Training 2.35 1.57 

Professional 3.87 4-.00 

Social Science 3.66 4-.31 

This trend appears to hold up for all of the individual items in the 

scale. Items relating to the training approach received the lcwest scores 

on the pre workshop questionnaire, and received still lower scores on the 

post workshop questionnaire, with either the professional or social 

science approach increasing in popularity. 

The items concerned with the objectives of correctional education 

curriculum 21I1d the relation of correctional education curriculum to stu-

dents are of particular interest. The prim3ry obj ecti ve of correctional 

education curriculum, from the point of view of the participarlts both before 

and after the workshop was to "provide tools for improving interpersonal 

relationships in order to JIDre appropriately manage problems of human 

behavior in correctional settings." A secondary objective was to "provide 

a systematic study of the institutions of contemporary corrections and 

their ramifications." 

With regard to the relationship of higher education programs in correc-

tions to their students, the questionnaire results again show responses 

characterizing the professional and social science approaches receiving the 

most attention. The training response receives more support on this item 
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than on any other. As the Hork.shop participants savl it, correctional educa

tion proereIDS had two primary responsibilities to their student bodies: 

First, "To attract the brightest and best persons into the study of problems 

in corrections; If and of secondary importance, Has the response portraying 

the relationship to in-service students, i. e. liTo enhance correctional 

workers skills so they can more ably perform their job tasks. If 

The responses of the participants to the questionnaire items dealing 

Hith substantive course areas indicated that the vehicle they deemed most 

appropriate for meeting their objectives Has characterized by the social 

science approach. This was interesting inasmuch as their primary obj ecti ve 

Has generally characterized as "professional. II Courses indicating a 

"professional" approach received someHhat substantial secondary support. 

Courses of the training variety received very little support from the 

participants both before the Horkshop, and less at its completion. 

C. The Community College Instructors I VieHs of Their Ovm Programs 

TABLE 1+ 

Appropriateness, of Curriculum Types to a Community College 
Correctional EducatioIl Prognam as Seen by Community College Instructors 

Curriculum Type 

Training 

Professional 

Social Science 

Pre-Workshop 

3.15 

3.83 

2.78 

Post-Workshop 

2.53 

3.78 

3.14 

In general, Table 1+ indicates that the vlorkshop participants representing 

carrmunity colleges saH each of the curriculum types as having a fairly 

high degree of appropriateness to their level of education. Keeping in 
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mind the relatively srrall percentage of full-time faculty :involved in 

these programs, develop:ing and implementing such a diversified curriculum 

is no doubt a difficult task. In terms of pre-workshop preferences, the 

professional curriculum model was felt to be most appropriate :in community 

college correctional education programs. Though the professional curri-

culum approach remained a relatively stable primary choice, the relative 

positions of the tra:in:ing and social science approaches are seen to shift 

:in the results from the post-workshop responses. Here, the social science 

approach is seen as second most appropriate, with tra:in:ing :in third IXJsi-

tiona 

The character of the preferences :indicated by the figures :in Table 4 

becorres clearer when the individual items which make up the score are 

exam:ined. 

TABLE 5 

Appropriateness of Some Objectives of Correctional 
Education Curriculum to the Community College, 

Objective ~Workshop Po st·-Workshop 

Prepare correctional workers 3.3 2.1 

Improve interpersonal skills 4. 8 4.4 

Provide systematic study of 
corrections 1.9 3.3 

With regard to the appropriate objectives and goals of a co~~ctional 

education prog!"~n at the canmunity college level, community college parti-

cipants evidenced a strong corrections "career" orientation in the pre-

test:ing. Table 5 tends to indicate that these paL~icipants felt that it 

was best for community colleges "to provide the tools for improving inter-

personal relations in order to more appropriately rre.nage problems in a 
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correctional setting. II Another corrections career oriented item, "preparing 

workers to perform functions required in a correctional setting." The only 

non-career item, "to study the institutions of contemporary corrections," 

received little support from the community college participants. 

After the discussions and activities of the workshop, some changes in 

the community college instructors' attitudes toward the objectives of their 

curriculum were evident. They still gave the "improving of interpersonal 

skills" top priority. However, the in-service training item, "prepare 

workers to perform their functions," dropped markedly, and was now given 

last priority. "Studying contemporary cOrTections" gained appreciably and 

was now the second priority Objective. 

The responses to the i terns dealing with the relationship of the 

community correctional education program to their students, maintained a 

strong "career" orientation <See Table 6). The community college instruc-

tors felt it was most appropriate for their curriculums to "enhance the 

TABLE 6 

Appl~priateness of Some Relationships of Community College 
Correctional Education Programs to Their Students 

Relationship Pre-Workshop Post-Workshop 

Enhance skills of in-service 
personnel 4.0 3.9 

Attract and prepare yow1g per-
sons for correctional careers 3.9 4.3 

Attract bright students to 
study cOrTections 2.1 1.9 

skills of correctional workers so they can more ably perform their tasks" 

and "to attract and prepare young persons for careers in corrections." 

The community college instructors participating in the workshop did indi-
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cate that they felt it was not very appropriate for their programs to 

"attract the brightest and best :persons into the study of problems ln 

corrections. II 

The community college participants indicated a streng preference for 

a "social sciencell approach in their resp::mses to the items dealing with 

substantive course content areas of cur~iculum. A course in abnormal psy-

chology along with a course in offender classification as a tool in differ-

ential treatment, as approaches to the study of the offender were viewed 

as rrost appr,opriate. Such courses tend to reflect the :perspective that it 

is appropriate at the community college level to utilize the social sciences 

as a vehicle to up-grade in-service personnel and prepare students for 

careers in corrections. 

Prior to the workshop, the community college participants viewed each 

of three alternative approaches as being about equally appropriate. The 

results of the post-workshop questionnaire, however, tended to show the 

participants had made sane differentiation. The most appropriate approach 

to law in a community college correctional curriculum was deemed to be one 

which focused on the IIdevelopment of criminal'law as an instrument of 

social contrel. 1I This preference was indicated in spite of the fact that 

only one of the carmunity colleges participating in the workshop reported 

offering a course which mentioned law as an instrument of social control 

in the course description. 

D. Four Year College Instructors' Views of Their Own. Programs 

As might be expected, the picture which emerges from the four year 

college instructors' responses with regard to the appropriateness of 

varlOUS approaches to correctional educational curriculum for their level of 
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higher education is quite different from that which the community college 

instructor painted regarding their programs. On all of the items the four 

year college instructors gave items reflecting a tltraining ll approach almost 

no attentioi1. Their responses focused almost exclusively on items reflecting 

the professional and social science approaches. Table 7 provides a summary 

score of these i terns . 

TABLE 7 

Appropriateness of Curriculum Types to a Four Year College 
Correctional Education Program as Seen by Four Year College Instructors 

Curriculum Type 

Training 

Professional 

Social Science 

Pre-Workshop 

2.67 

3.88 

3.50 

Post-Workshop 

0.94 

4.15 

4.92 

Some interesting shifts occurred in the relative assessment of the 

social science and professional approaches to correctional curriculum when 

the post-workshop responses are examined. Prior to the workshop, these two 

approaches received approximately equal emphasis, though the professional 

approach was seen as slightly Jrore appropriate. However, after participating 

in the workshops activities, the post-workshop responses indicate a strong 

shift in favor of the social science approach and it was seen as most 

appropriate. 

Prior to the workshop, the four year college instructors indicated that 

the "training" approach had substantial appropriateness in their programs. 

After the workshop, however, the participants felt that this approach was 

not particularly appropriate to a four year college correctional education 

curriculum. 

\ 
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In exarrrining the individual items that made up the general "curriculum 

type" index, the four year instructors displayed a clear differentiation 

with regard to the career orientation of a foUr' year correctional education 

program. What career orientation they displayed revolved around the 

professionalizing aspects of a correctional education curriculum. The 

training of in-service personnel to better perform their job tasks received 

little support. 

TABLE 8 

Appropriateness of Some Objectives of Correctional 
Education Curriculum to the FoUr' Year College 

Objective Pre-WorkshoE Post-WorkshoE 

Prepare correctional workers 1.2 0.8 

Improve interpersonal skills 4.4 4.8 

Provide systematic study of 
Corrections 4.4 4.5 

The obj ecti ves of a foUr' year college correctional program as viewed 

by the foUr' year instructors include very li tile emphasis on training. 

As these instructors see it, improving interpersonal skills and providing 

a systematic sD~dy of the institutions of contemporary corrections are the 

most appropriate objectives of their programs. If in-service students do 

avail themselves of these programs (and as was indicated earlier 50% of 

the students in the foUr' year programs represented at the workshop were 

in-service) these instructors felt that it is not very appropriate for these 

students to be instructed in the performance of their daily job tasks. It 

is interesting to note here that these same instructors indicated that they 

expected their academic units to be more involved in training activities in 

five years than they are at present. 
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TABLE 9 

Appropriateness of Some Relationships of Four Year College 
Correctional Education Programs to Their Students 

Relationship Pre-Workshop 

Enhance skills of in-service 
personnel 2.2 

Attract and prepare young 
persons for correctional 
careers 

Attract bright students to 
study corrections 

2.9 

4.9 

Post;.Workshop 

1.1 

3.5 

5.1 

With regard to the relationship of program to students, the four 

year college instructors again emphasized their belief that the social 

science approach is most appropriate to their programs. Attracting bright 

students to the study of problems in corrections was seen as the most 

appropriate relationship. The two career oriented items were viewed as 

being much less appropriate. After the workshop, there was a marked drop 

in their view of the value of enhancing the skills of in-service personnel 

in a four year program. Attracting and preparing young persons for 

careers in correotions was seen as slightly more appropriate after the 

workshop than before. 

The responses to the items dealing with substantive course areas 

again reflect an emphasis on the social science and professionalizing 

approach with the training approach viewed as having almost no place in a 

four year program. An interesting shift did occur in the responses to the 

item concerned with approaches to the study of the offender. Prior to the 

workshop, the four year instructors viewed "offender classification as a 

tool in differential treatment" as most appropriate, with abnormal psychol-

ogy as a second choice. The results of the post-workshop questionnaire, 
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however, indicate that a study of abnormal psychology considered to be the 

best alternative. 

With regard to law in a four year cOrTectional education program, the 

social science and professional items were again seen as most appropriate, 

with "the development of criminal law as an instrument of social control," 

and constitutional law being the specific courses. The state penal code 

as a focus for a law course was viewed as having little relevance at this 

level of higher education. 

III. As part of the workshop evaluation, an attempt was ma.de to measure 

the attitudes of the participants toward cOrTectional education and the 

correctional system in general" The following is a general summary of these 

resp::mses. 

A. Changing Correction 

In general, these responses show that these correctional educators 

felt that correctional education has the resr;onsibili ty and the ability to 

be effective in influencing (for the better), the correctional system as 

it operates today. In examining the responses to statements dealing with 

effectively changing corrections, only 32 of a r;ossible 252 responses were 

negative, that is disagreed with statements dealing with the ability· and 

desirability of correctional education's role in effecting corrections. 

B. Course Related 

Responses to scme of the statements in this area were quite interesting. 

For example, the participants were equally divided on whether or not methods 

of security, control and surveillance were appropriate subject areas for 

teaching in a two year college. However, among the four year participants 

many shifted frc:m a neutral position to a disagreeing position after the 

workshop . 
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Nearly all agrBed that correctional and police persorme1 should be 

jointly educated to insure that they had the opportunity to understand one 

another. All also agreed that classes composed of both pre- and in-service 

students tended to provide the best vehicle for learning in cOI'I'ectional 

education. HCMever, there were many (less than a majority) who agreed that 

at the two year college level different cUI'I'icula are needed for students 

studying corrections on a pre-service basis and for those studying correc-

tions as in-service students. 

Job Reguirements and Correctional Education 

Responses to questions in this area proved v.lere JIDst interesting and 

showed many divided· opinions. Ther-e was substantial disagreement, though 

not a majority, with the proposition that all correctional officers be 

required to have at least an AEsociate of Arts degree. This was so, even 

though all but one participant agreed that correctional officers could be 

better prepared for theiI' jobs through programs at cormnunity college than 

by departmental training courses. 

With regard to probation and parole persormel, a majority disagree:i 

with the idea that these correctional workers should be encouraged to 

develop client advocacy skills rather than counseling skills. 

Course ~~di t 

Here, there was substantial disagreement between representatives of 

the two year and four year schools. When asked whether it was appropriate 

to grant credit to students of correctional education programs for the 

experience and expertise they gain on the job, all but one two year college 

representative agreed, where as 8 of 12 four year college representatives 

disagreed after the workshop .•. 
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When asked where all cOrTectional courses taken at the two year college 

should be transferTable to a four year program, 5 of 8 corrmuni ty college 

representatives agreed, where as 7 of 12 four year college participants 

disagreed. This gives an indication of the need for further discussions 

into the problem of articulation. 

III. 3) Attitudes of the Correctional Education Faculty toward various 

aspects of the criminal justice system and change in attitudes after the 

workshop. 

Before and after the conference the participants were asked to either 

rate, rank, agree, disagree or otherwise respond to statements relating 

to the operation of the criminal justice system. This was done in order 

to obtain some ideas of the participants and to see if any differences 

in attitUdes existed between those participants from junior colleges and 

Those from senior colleges. It was felt that these attitudes would be 

reflected in course content as well as the planning of cUrTiculurn as a 

whole. 

A. Goals of the Legal System as it Operates 

In this area the participants were asked to respond by ranking a 

series of possible goals of our legal system. It is interesting to note 

that there was a significant amount of agreement between the two groups 

on the relative ordering of the goals of the legal system before the 

conference. Both groups agreed on which goals were the top three, though 

they differed in their rankings of first and second. The two year group 

ranked "to impose appropriate punishment on offenders" as first, where the 

four year group ranked it second. The opposite was found with respect to 

the goad of "forbidding and preventing conduct that inflicts or threatens 
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harm to indi vidtJal or public interests." Both groups rank as number three 

the goal of "giving specific and fair warning of conduct subject to criminal 

sanctions." 

With regard to these three items, some significant changes occurred 

in the post conference responses. For example , community college parti

cipants lowered the imposition of appropriate'punishment from first to 

fifth rank; while the four year college participants lowered this item 

from first to seventh. The community college participants also lowered 

"giving specific and fair warning of conduct subject to criminal sanctions" 

fran third to seventh. 

Both groups tended to see the goal of "encouraging the development 

and implementation of fair and equitable practices by criminal justice 

agencies "as TI'Ore significant in their post workshop responses. . The 

junior college participants also raised another goal, i.e., that of "dealing 

with offenders so as to reduce the probability of their future violations." 

This item went from sixth to second. Both groups ranked near the bottom 

of their list the goal of "dealing with offenders with the least degree of 

state intervention possible in their lives" and "to assure that criminal 

justice system personnel comply with the law." 

In sum before the conference, the conference participants ranked 

punishment as a primary goal of our legal system as it now operates, L e. , 

to see that offenders received their just deserts. This goal dropped near 

the bottom of their lists after the conference. After the conference, 

"forbidding and preventing harm," "encouraging and developing fair practices" 

and "dealing with offenders to reduce the probability of their future law 

violations" were viewed as major goals. This marks a shift from viewing 
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punishment as retributive measures, to using IItreatrnentll and IIfair and 

equitable implementation of law" as preventive measures. 

Trends in Criminal Law 

In another section of the pre and post conference questionnaire, the 

participants were asked to indicate \..Jhat they felt to be likely impact of 

certain trends in the use of the criminal law and the legal process in the 

next five years a..."'1Ci also the desirability of such trends by giving them from 

one to five points. One for low and five for high. The scores referred 

to here are the mean scores for each group of participants. 

Scope of Criminal Law 

In this section there were two items dealing with the scope of 

c~"'irninal law. One involved the increased use of the criminal law in such 

areas as political and racial discrimination, and the other involved the 

decriminalization of victimless areas such as drug abuse and sexual behavior. 

Both groups saw the decriminalization trend as highly desirable before and 

after the conference. The increasing use of criminal law for social welfare 

purposes, however, was found to be at a medium level of desirability with 

a one point difference for the tw:J year schools and equally desirable for 

fouL' year schools after the conference. With regard to their likely impact 

of these trends) both groups saw the extension of criminal law into the 

political and ~acial discrimination areas to be more likely than the decni-

rninalization trend. 

Discretion 
1 

Another pair of items dealt with the use of discretion in the criminal 

justice system. One item focused on the increased reliance on due process 
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as a check on the exercise of arbitrary discretion; the other involved the 

increased use of discretion to divert the offender from the criminal justice 

system at the earliest possible time. Both of these trends were seen as 

being highly desirable, though the two year group viewed "due process" as 

roore desirable than the four year group. With regard to the likely impact 

of these trends the increasing use of "due process II was felt to have more 

}Xltential impact than the use of "diversion," with the four year group 

seeing more likely impact in both items than the -v-.-vo year group. 

Methods of Insuring Fairness in Corrections 

A third pair of items dealt with methods of insuring fairness in the 

correctional system, judicial appeal, and the ombudsman. Both groups felt 

that the increasing use of judicial appeal and the ombudsman were highly 

desirable trends, both before and after' the conference. However , with 

regard to their likely impact, the use of judicial appeal was seen as 

being much more significant than the use of the ombudsman. 

B. Trends in Corrections ;'c 

1. Merger/Community Based 

Hi th regard to corrections, the participants res}Xlnded to the "merger 

of correctional agencies and services into single state wide "super agencies" 

and "the expansion of conmunity based and community run corrections. The 

desirability of community based and community run corrections was in the 

high range bo:th before and after the conference receiving a rating of 

4. 8 from the t\vo year schools and 4-.6 from the four year schools after 

the conference. On the likely impact of these two trends, it was felt that 

the move to community corrections would ~ve greater im~act than the merger 

of agencies. The four year group saw the likely impact at a 4. 3 level 

*Here the participants were asked to rate the desirability and likely impact 
of various trends by giving from 1 (low) to 5 (High) }Xlints to ·each of the 
items. 
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whereas the two year group gave this trend only a 3. 5 level of impact. 

This may be a reflection on the closer relation of the junior college with 

correctional institutions and the involvement of senior college faculty 

in community projects. 

2. Release on Recognizance Programs/Maxi-Maxi Institutions 

The participants were also asked to rate the "decreasing use of mcaI'

ceration as a criminal sanction (and an increased use of measures like 

release on recognizance)" ru'"1d the "increasing demand for maximum security 

failures and preventive detention for certain classes of offenders." Before 

and after the conference both groups viewed the decreased use of incarcera

tion as a desirable trend while viewing the use of maxi institutions and 

preventive detention in the low desirable category. The two year college 

group, however, showed a rrarked increase in their view of the desirability 

of maxi-maxi and preventive detention for certain classes of offenders, 

from 2.6 before the conference to 3.8 after the conference. 

The two groups were also divided in accessing the likely impact of the 

use of the maxi -maxi. The two year increased its impact rating from 3.6 

to 4. 3, while the four year group remained constant in its assessment at 

3.0. 

3. Encouragement Deviance/Control Devices 

A third pair of trends in the correctional system related to correc

tions' response to deviance. Here the participants were asked to rate the 

following i terns : (1) "The increased l).se of computers as well as electronic 

and chemical control devices in the correctional process to minimize 

deviance, and (2) "The increased willingness to recognize and even encourage 

divergent values and lifestyles in correctional settings." In this case, 

the increased tolerance of deviance was viewed as being highly desirable, 

though its likely impact was seen as being low. The increase of deviance 
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control devices, on the other hand, was placed in the low desirability 

range by both groups . Its likely impact was also seen as being much higher 

than the increased tolerance of deviance. For the jW1ior college group, 

the likely impact of the use of deviance control devices increased from 

3.2 to 4.4. 

From the above discussion, it appears that the instructors taking part 

in this workshop tended to see legally imposed change as more likely in 

corrections than structural changes self-initiated by correctional agencies. 

This is indicated by responses which shm'l they see "due process" (a court 

imposed change) as likely to have more impact on the system than "diversion" 

programs; where they see judicial appeal as having more likely impact than 

the ombudsman. 

-. ;" 



IV: Program Evaluation 

A. A General Summary of Evaluations 

The data below contains participant response to an evaluation 
instrument administered on the final day of the SUNY seminar. Nine-
teen such forms were returned by the uventy participants who were present 
on the last day. The total responses to some of the questions exceeds 
19 because frequently more thlm one comment was made to be faithful 
to the language and meaning of the comments made on the original 
forms. Seventeen of the 6 month evaluation forms were returned by the 
time this report was prepared. 

The following questions are designed to provide an indication of your 
impressions about the workshop. 

1. On the whole, the Workshop was (check one): 
August 1973 FebruasY 1974 

completely satisfactory. . . . . . . . . . . . . . . . . . . . .. 9 ............ 7 

quite satisfactory ............................ . 9 · · . · · · · · · .. · 8 

somewhat satisfactory ......................... . 1 · .. · · · · · . · · · 2 

neither satisfactory or unsatisfactory ........ . a · · . · . · · · . · . a 

somewhat unsatisfactory ....................... . a · · .. · · · · .. · . a 

quite unsatisfactory, ......................... . a · · . · . · · · . · · · a 

completely unsatisfactory ..................... . a · · . · .. · . · · . · a 

The material presented below was derived from responses to an evaiua
tion instrument completed at the end of the August workshop. It 
attempts to provide a feel for the manner in which participants from 
community colleges and four year colleges experienced the workshop. 
Though there are many similarities, some differences in emphasis are 
noted. This information may be useful in planning future workshops. 

2. Things Participants Found of Use and Value in the Program in 
August, 1973 

a. A Summary of the Community College Participants' Responses 

1) A chance to examine and test assumptions 

a. about their own programs 
b. about correctional education in general 
c. about relationships between 2 and 4 year prognams 

(1) through exchanging ideas 
(2) the development of mutual respect between per.

sons of all levels of criminal justice education 
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2) Forma] faculty presentations 

a. gave insights into and a braoder perspective on 
problems in corrections and correctional education 

b. gave an opportunity to share opinions about correc
tions with a distinguished faculty and other 
participants. 

3) Personal Inte~actions 

a. inforinal faculty involvement made the conference 
a more personal affair 

b. the rtl1lIling dialog with speakers, participants and 
staff gave the opportunity to ask questions and 
discuss an issue at any time. 

b. A Summary of Four Year Program Participants I Responses 

1) A chance to examine and test assumptions 

a. about their own programs: their limitations, 
goals and objectives 

b. about strategies of relating to other programs 
c. about cornrmmi ty college programs 

(1) learned that professionalism exists at both 
2 and 4 year schools 

(2) developed a new appreciation of the value 
and importance of community colleges 

(3) learned that faculty from community colleges 
and 4 year programs can profitably work 
together 

2) Formal faculDJ presentations 

a. provided participants with a chance to update 
themselves on recent developments in corrections 

b. gave ideas concerning innovations that might be 
initiated in program content (e. g. a historical 
approach) 

c. gave innovative ideas for modes of classroom 
presentation (use of historical primary source 
documents; a I method I approach to teaching law) 

3) Personal Interactions 

a. formal and informal interactions with a fine 
faculty provided a wealth of information and good 
will 

b. provided a chance to identify human resources for· 
possible inclusion in my own program generation 
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'+) Conference Process 

a. problem centered approach and sTIE.ll group work 
provided direction and opportunity for participa
tion 

b. kept focus on concrete issues and prevent parti
cipants from getting lost in the forest. 

c: Things Participants Found of Use and Value in the Program 6 
i"bnths Later 

This material r'epresents responses from all participants, 
whether from a conmnnLity or '+ year COllege. 

Ca) Formal Faculty Presentations 

1) lectures and presentations by SUNY, Albany , faculty 
2) presentations by all of the faculty 
3) updating knowledge about current correctional issues 
'+) the interplay of ideas among the faculty 
5) formal presentations with opportunity for discussion 
6) the presentations and discussion helped me sort many of 

my pre-conceived invalid ideas 
7) provided an assessment of trends and possibilities for 

future improved delivery of correctional services 

(b) Resources Available 

1) the various materials handed out to be read before the 
formal presentations 

2) the library facilities 
3) daily feedback from questionnaires and proceedings xeroxed 
'+ ) most of the readings, some of which I have incorporated 

into courses. In a few instances I was able to recognize 
the relevance of the material that had previously 
escaped me 

(c) Curriculum Relevant 

1) interchanges of ideas about curriculum content 
2) a chance to examine offerings in criminal justice education 
3) opportunity to exchange ideas about programs 
'+) curriculum development exercises 
5) consideration of articulation and curriculum problems 

Cd.) Personal Interaction 

1) personal contacts 
2) chats at dinner hour about the nitty-gritty 
3) chance to interact and get acquainted with junior and 

community college faculty. 
'+)Lhe more favorable impression and attitude I now have of 

community college faculty 
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(e) Personal 

1. really broadened my outlook 
2. I learned more about bemg a faculty member durmg this 

two-week workshop than :in my: prior 1 11 2 years with my 
college. 

3. I felt terribly madequate upon arrival and still do, 
but I gamed confidence and some srrall amount of 
"expertise" vicariously. 

4. I .. : Things Which Participants Did Not Fmd Useful or Valuable About the 
Program, August 1973. 

a. all of the sessions were useful ...................... 11 
b. the preoccupation with the articulation problem. . . . .. 1 
c. the concern with "system" as opposed to "education" 

pr'Oblems ... , .......................... " ...... III • • • • • • • • • • • • 1 
d. occasional interruptions in productive discussions 

for the sake of completmg the program agenda. . . . . . . . 2 
e. discussion of correctional programming not as 

typical as it might have been ........................ 1 
f. some discussions which strayed from substantive 

lssues .................. , ...... t ••••••••••••••• " ••• , • • 1 
g. Rotl'urBn t s lecture .... , ................... "" ...... '"' . . .. 1 

B: Things Which Participants Did Not Fmd Useful About the Workshop 
From Perspective of February 1974 

a. presentation on national strategies .................. 8 
b. emphasis on written assignment ....................... 1 
c. a little overstructured; too well planned in advance. 1 
d. too much emphasis on getting through with the 

program even though at times this meant neglectmg 
to deal with the implications of conflicts between 
pomts of view." . , .. " . t ...... " • , , • " , •••••••• , • • • .. • • • • • • 2 

e. time developmg curricula wasted because of the 
diversity of programs represented .................... 2 

f. the faculty were autocratic slavedrivers ............. 1 

5. A: Ways In Which Participants Were Affected by the Conference (August 
1973 Responses) 

a. A Summary of community college participants! responses 

(1) Increased awareness of 

a) issues m corrections 
b) universal nature of the problems m correctional 

educaticn 
c) the need for theory in correctional education 
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2) Information provided about 

a) curriculum development 
b) trends in corrections 
c) course content and the rationales for content 

3) Desire to become more involved with 

a) other faculty 
b) agencies in developing mission statements, job des

criptions, etc. 
c) comnunity organization in discussmg problems in 

corrections 

b. A summary of four year program participants! responses 

1) Related to their own programs 

a) an obligation to reexamine course content 
b) greater awareness of problems in curriculum con

struction 
c) clarification of what is needed in correctional 

education 

2) Relationships with other colleges 

a) a desire to contact nearby comnunity colleges and 
work with them on an ongoing basis 

b) greater capacity to accept differences of opinion 
regarding appropriate curriculum 

c) see a need for greater coopevation and coordination 
among correctional education programs in the area 

3) Relationship with agencies 

a) developed an increased appreciation for the place of 
training in corrections; especially management training 

b) saw the need for giving more thought to the debate over 
education vs. training, and student vs. agency needs 

c) became convinced that no educational institution, 
either 2 or 4 year, should be subsurvient to agency 
needs and that ethical factors should play a role in 
developing relationships 

B: Ways in Which Participants Were Affected by the Conference from the 
Perspective of February 1974 

a) It per.mitted me to access the curriculum revision task completed 
successfully by my own department knowing that one department 
could handle the task. I will also continue to reassess my own 
program. 

b) I now think in terms of system change rather than improvement. 
c) I am designing curricula in relation to de-caTgeration. 

'. 
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d) I am considering aspects of human services approach to correc
tions curricula. 

e) I am more cognizant of manpower needs especially as they relate 
to pre-service students. 

f) It helped me to rethirL1c my own correctional philosophy in light 
of the various faculty presentations. 

g) It reinforced certain interdisciplinary directions I have been 
pursuing for some time. 

h) I gained a much clearer understanding of how two year programs 
tie ·to undergraduate four year programs. 

i) The realization that one must constantly re-evaluate the content 
of courses in the curriculum so that the aims and policies of 
the department can be met. 

j ) My concepts of the goals of correctional education were expanded 
and reinforced. 

k) I was encouraged through the realization that my task in a com
munity college is little different from that of a university 
faculty member. 

1) I came away more convinced that our biggest task as educators 
in the field of corrections is to dispel the myth that "correc
tions" can and should be left up to correctional officers, 
parole and probation officers, juvenile officers and others 
traditionally tagged with the correctional role. 

6. A: What Other Recorrnnendations Would You Make? August, 1973. 

l. 
2. 

3. 
4. 

5. 
6. 

7. 
8. 
9. 

10. 

ll. 
12 . 

13. 

Invite me agairl ...... , ................. " " ................... " , .. , ,," 1 
Invite Dep:rrrbnent of I.a.bor representative to discuss 
e.rnployrIlent trends""" , , , " , , , , , , , , , , .•. , , . , .......... , , .. . .. 1 
More presentations from O'Leary .......•.•...•.•...•..... 1 
More emphasis on "process, II using a professional 
consultant for this purpose .•..•..•................•.... 1 
Hold subsequent workshops regionally •.•....•...........• 3 
More ~:ime in small groups focusing on problem solving 
exer-clses . " . , .... , , , .... " .... , .... , ...... " , . , " ... , " . . . .. 3 
More on innovative teaching methods .......•............. 1 
Leave it alone; it was fine .................•...•....... 1 
More pre-Seminar work assignments ....................... 1 
Reconvene next year after the completion of papers and 
evaluation to sharpen the issues generated and to 
develop new action plans. . . . . . . . . . . . . . . . • . . . . . . • . • . . . . .. 1 
Develop a better small group procedure ..........•••....• 1 
Tape.e~erything and make the tapes available to all 
pa.ri:1Clpa.rltS ...... , .... " ..•. , .. , " , .. " .... " ..•.. , , ... , " " .. 1 
MJre input from participa.rlts regarding issues to be 
discussed ..... " , II • " , ••••• , •••••• , , " ... " " ••• " •• , , •• " • • • • •• 1 

B: What Other Suggestions Would You Make? February, 1974. 

1. Midway throUgh the conference allow the pa.ri:icipants a holiday 
from noon on Friday until noon on MJnday. 

2. Pick a vi tal area of August's workshop and expand on the research 
needed to present a competent conclusion. 

3. Eliminate the time alloted to plffilning papers and divide it 
among other areas. 

" 

I 
. i 
" I 

" 

I 

I 
I 
I 
I 
i 
I 
1 
I 
! 

I 
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4) A film resource library could be available and utilized to 
stimulate discussion. 

7. Please corrnnent on the administration of the worksho (i. e., How were 
you adVlsed of the workshop, transportatlon, recreatlon, etc. 

a. outstandirlg ............................................... 17 
b. fine, with one exception: poor recreation planning for 

wlves ........................ ,............................. 1 
c. fine generally, but telephone situation was poor. . ........ 1 

8. Please corrnnent on the Institute on l~ and Science as a conference site. 

a. great; unsurpassed ........................................ 14 
b. beautiful, but I do prefer an urban setting rather than 

a bucolic one... . . .. . . . . . . . . . . . .. . . . . . . . . . . . . . .. . . . . . .. . . . . . . . 3 
c. fine, but the telephone situation was poor ................ 2 

9 . Evaluation of the Workshop I s Content 

1. To what extent should different content areas be stressed? 

a. Substantive presentations: (Cr:i.minal law, historical perspec
tive, the place of criminal justice education). Apgust, 1973. 

The participants tended to feel that this area was most 
beneficial and deserved at least the same, if not greater, 
emphasis. Such corrnnents as "essential," Ukey to the con
ference" and "most important aspect" typified the responses. 
It was felt that this was the kind of work university 
faculties should be doing. Many of the corrnnuni ty college 
participants felt that workshops such as these are extremely 
useful in helping to develop their faculty. New perspectives 
on 'old' issues, new perspectives on teaching techniques, 
new sources of information were among some of the benefits. 

Most participants felt that the discussions following and 
during the presentations and the informal interaction 
following meetings were most effective and valuable . It 
was felt that this gave the participants a chance to develop 
what they had learned from the presentation in a more thorough 
m:mner. 

The faculty itself was seen as very important. Some partici
pants felt the conference gave them an opportunity to have 
contact with what they characterized as the "heavyweights" 
in the field. One participant said that he enjoyed meeting 
with the 'leaders' in the field, and with people who have 
well developed and thought-out positions on important issues. 
Another said that such contact was useful. since he could now 
relate to the person and not just to his books. 

February, 1974: Feelings generally the same as in August. 
It was suggested that these presentations be more closely 
linked to task oriented sessions so that their significance 
could be more fully felt. 
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b. Correctional program issues (August, 1973) 

This part of the conference was handled by a correc
tional administrator. It consisted of srrall group work 
sessions on problems facing a correctional administrator 
and discussion of the solutions to these responses. The 
amount of time devoted to this area was felt to be about 
right. However, it was felt that a more representative 
member of the correctional administrator corps should 
have been chosen. It was suggested that a panel of correc-

'; tional administrators expressmg different points of view 
on correctional programming might be appropriate. How
ever it is solved, the key to presenting correctional 
program material was felt to be found in variety. 

The responses to this section gave the impression that it is 
one in which the participants felt a desire to influence the 
correctional establishment. They felt that it would be 
appropricte for them to give advice to administrators as well 
as receiving input from them. With a variety of adminis
trator's issues of correctional education and education/agency 
relationships might be more fruitfully explored. Many 
participants will have to deal with administrators of a more 
conservative bent and that meeting in a relaxed neutral 
setting might prove most fruitful. 

February, 1974: Again, this session was evaluated as receiv
ing the right amount of emphasis. It was also repeated that 
the inclusion of a more typical administrator would provide 
a better balance. 

c. Policy (LEM, National Strategy and State Plans) August, 1973 

This area of the program received more neutral responses than 
any of the others. However, the arrount of time spent on 
this was generally felt to be about right. The participants 
felt its' primary value was in providing contacts and infor
rnation above national-level thinking. Information about 
available sources of funding and various national programs 
were seen as important. However, the feeling was that they 
were only obliquely related to their concerns as academic 
instructors. 

February, 1974: From the perspective of 6 months after the 
workshop responses tended to indicate that the participants 
felt this section should get a minimum of emphasis. Its 
value was to provide contacts and information concerning 
sources of funding. 

d. Curriculum Design, August 1973. 

This area, along with the substantive presentations received 
a great deal of support fm' increased emphasis. Curriculum 
design was directly related to the participants and was one 
of their major concerns. As illustrated by the things they 
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thought of value from the conference, their own programs and 
curriculums and issues in correctional education occupied a 
great deal of their thinking and proved to be their major 
reference point with regard to the entire conference. 

Along with the desire for increased emphasis, some also felt 
that perhaps more direction and focus could be given the 
issues involved in this area. (Perhaps information derived 
from the questionnaires could provide same focus.) 

Another sentiment running through the responses was a fear of 
premature uniformity. It was felt that discussions of core 
curriculum should be avoided at this point in the development 
of correctional education. Diversity should be encouraged. 
Greater emphasis should be given to the examination of the 
assumptions underlying the various approaches represented by 
the program participants. Goals and objectives of curriculum 
were felt to be as critical to a discussion of correctional 
education as the actual content of the programs, 

February, 1974: This was still felt to be an area of major 
interest and importance. Responses indicated that it should 
receive more stress. Some participants called it "the most 
vital area" covered at the workshop. 

10. Would you reccmnend workshops like this in the future? 

August 1973 January 1974 
a. Yes.. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 19............. 13 

11. Assumin that worksho s like this were carried out in the future, who 
shou be lnvlted to partlclpate? 

a. criminal justice practitioners (policy leve1).13 .............. 7 
b. two and four year college graudates of 

criminal justice programs ..................... 4 .............. 2 
c. individuals working with training institutes .. 3 .............• 0 
d. teachers from other disciplines ...........•... 6 .............. 2 
e. offenders and ex-offenders .................. ' .. 8.............. 2 
f. some of this same audience. . . . . . . . . . . . . . . . . . .. 9.............. 2 
g. interested legislators........................ 1.............. 0 
h. administrators of human service 

orgaJ1:lzations. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 1.............. 0 
1. line officers ........................... ,. . . . .. 2.............. 1 
] . college adJn.i.nistrators.. . . . . . . . . . . . . . . . .. . . . . .. 0.............. 3 
k. students graduated from criminal justice 

pr-ograms. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 0.............. 1 

B. Evaluation of Workshop Process 

If one word can be said to characterize this workshop , it is "inter-

action." The two weeks of meetings and work sessions, informal gatherings 
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and recreational campeti tions, gave all participants and faculty an 0pp:lr

tunity to become personally acquainted, and offered much time to examine 

and discuss, search out and p:lnder, the purposes, methods and implications 

of one I s own program and those of his colleagues. Corrnnuni ty college parti-

cipants and senior college participants occasionally worked independently, 

but for the JIDst part, members of each were mixed in the work groups . 

Though its meaning is difficult to access, same measure of the degree 

to which these interactions helped accomplish one of the conference main 

objectives: the sharing of infomation and perspectives can be obtained 

fIDITl resp:lnses to the curriculum section of the pre-post questiormaire. In 

this section each participant was asked to indicate his perception of the 

appropriateness of the items to the curriculum of the group of which they 

were not a part. By examining the amount of difference between each group IS 

Dating of itself and the ratings given it by the other group, both before 

and after the conference, it is possible to obtain a rough indication of the 

effectiveness of "interaction" at least as it relates to curriculum. 

Differences between two ~.~ four year college representatives 
on appropriateness of training, professional, and social 

science curriculum in the community colleges 

Pre-conference Post-conference Degree and Direc-
CUI'r'iculum Type Mean Differences Mean Differences tion of Change 

Training .66 .06 -.54 

Professional .33 .10 -.23 

Social Science .09 .36 +.25 

It might be said that a great deal of discussion took place around 

the subject of the corrnnunity college. It might also be said that a fair 

amount of consensus was reached among the participants from corrnnunity colleges 
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and those from four year colleges concerning the programs of the community 

colleges. As the above table indicates, differences which existed before 

the workshop nearly disappeared ill the IXJst workshop results. This agree-

ment reflects a strong input by the comrrruni ty college participants. The 

,changes in their perceptions regarding their own programs discussed in 

Section IV. c. of this reIXJI't, reflect a willingness, on their part, to 

examine and reevaluate their programs in light of the input provided by 

conference faculty and participants. The increase in difference on the 

social science score, reflects a feeling on the part of the senior colleges 

that the community college should give more attention to that style CUI'I'iculum 

than it thinks it should. In particular , it represents the comrmmi ty colleges 

participants I feeling that their program should maintain a career orientation 

to prepare service personnel, while the four year college participants 

feel they should do more in attracting bright students to study the problems 

of corrections. 

Differences beu-Jeen two and foUI' year schools on the appropriateness 
of training, professional, and social science CUI'I'iculum in the senior college 

Curriculum Pre-conference Post-conference Degree and Direction 
Type Mean Differences Mean Differences of Change 

Trairling .76 1.12 +.36 

Professional .04 .68 +.64 

Social Science .70 .36 -.34 

With regard to the four year colleges changes were also in. evidence. 

The change in the difference on the training items reflects a very sub-

stantial drop in the senior colleges' view of training as an appropriate 

activity for their school and a less substantial drop in the views of com-· 

munity college participants. They still felt that training had a place, at 

o 
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least with regard to student targets. They ranked the enhancement of correc

tional workers skills. so they can more ably perform their tasks, a 1. 64 

points higher in appropriateness than the senior colleges. 

The increase in difference in the professional iterns reflect a general 

increase for the senior colleges and a decrease among the community colleges 

on rrost i terns. What the community colleges gave to the training i terns, the 

senior colleges gave to the professional category. 

Both groups felt that the social science input for the senior college 

should increase significantly with a lesser emphasis on professional for the 

community colleges, and a lessening in training for the senior college. 

With regard to the relative appropriateness of these correctional 

curriculum to the different educational institutions the groups were in 

total agreement. What differences that did occur were in emphasis . 



V: Evaluation of Chcn;ge Efforts Undertaken by Participants in Their 
Respective Educatlonal Institutions 

At the end of the August 1973 correctional educators workshop program 

participants were asked to indicate in writing the ~~ds of changes they 

would pursue in their respective back home situations. In February 1974, 

they were asked to rep::>rt on their progress and to indicate what impedi-

ments, if any, slowed their efforts. Thirteen participants provided the 

information presented below. The majority of the change efforts the parti

cipants indicated they would undertake can be divided into five basic 

categories: 

1) Educational techniques ....... , . . . . . . . . . . . . . . . . . . . . . . . . . . . . 9 

2) Curriculum development. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 11 

3) Relationships with agencies ...... ~ ........................ 8 

4) Relationships with other educational institutions ......... 11 

5) Relationships with the surH)Unding community.... . . . . . . . . . . 4 

The kinds of changes to be i..-ri tiated and the progress made in each of these 

areas will be discussed below. 

Educational Techniques 

Two teaching techniques applicable to correctional education whiCh were 

employed at the workshop proved to be very p::>pular. By far the Jrost influen-

tial was to utilize historical material and perspectives to stimulate 

student interest. This technique was discussed at great length by David 

Rothman. Success and satisfaction in using these materials was generally 

rep::>rted by the participants. $orre quotes from their responses provide an 

indication of the impact of this workshop session. 

- "Rothman's presentation and suggestions proved to be of great value. II 

- "My classroom efforts were greatly enhanced by efforts to include 
primary historical sources. My own research energies have increased 
as a direct result of the conference as a whole and of Rothman 
in particular." 
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- "Tried it; it works well with Sl1lCl.ll classes or direct studies 
proj ects . Large classes, however, swamp limited library resources." 

- "I did incorporate historical materials into my Probation and 
Parole Class." 

"I am using it m Criminology and am gaining ideas for mternship 
assignments." 

- "History and Sociology students are being exposed to Rothman's 
perspective. " 

- "I tried it on students." 

The second technique involved using the group problem solving technique. 

Very often at the workshop the problems were posed for the participants to 

attempt to solve. Some participants attempted to try this technique with 

their own classes, even though they did not always respond favorably to 

this approach themselves. One participant, for example, said, "I plan to 

try out the do-it-yourself (problem solving) education technique, but I 

am afraid it won't work on undergraduates." However, he made no report 

concerning his progress or success. 

Changes in Curriculum 

A second set of changes proposed by participants centered on the area 

of curriculum. Generally two types of activities were proposed: 1) struc-

tural changes in curricula; and 2) content changes. Most participants 

reported progress toward the implementation of these ideas and a high degree 

of responsiveness among their respective faculties to their suggestions. 

Structural innovations include the fOllowing: 

1. Task: "Structure a program as follows 1/3 general education 
1/3 specialized education 
1/3 generic education" 

Progress: "Infornally a program has been structured along the 
lmes suggested in my goals. Faculty members from 
Behavioral Science Department have spent 8 hours in 
a Workshop on Criminal Justice and Corrections." 
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2. Task: "Develop a baccalaureate curriculum :im Corrections for the 
1974-75 school year." 

Progress: "Working on it for March presentation to faculty." 

3. Task: "Suggest our department take a look at a new suggested 
sequence of course work." 

Progress: "No change as yet." 

!.t. Task: "To get f acul ty members from other departments to contri
bute to our curriculum in ways their disciplines have 
prepared them." 

Progress: "More faculty has been involved especially in the 
social sciences. A course in Social Deviance is 
being developed as a course in Alternatives to 
Corrections." 

Other curriculum changes related to course content and overall curriculum 

focus. Many respondents indicated that they intended to try to introduce 

innovations which would orient their courses to a "criminal justice system" 

perspective. Some. proposals and progress made inolude the following: 

1. Task: "Review courses presented in my department to determine 
the compatibility of an approach toward developing law 
enforcement and correctional officers with a broader 
recognition of their overlapping and interTelated roles 
in the treatment of offenders." . 

Progress: "Some pri1greSS is being made. The increasing number 
of crimiml justice administration (law enforceJIBnt 
oriented) majors who are selecting corrections courses 
as an elective is an indication that the message is 
getting across." 

2. Task: "To revise course content of appropriate corrections and 
criminal justice courses: 
a) to include rraterials provided at the workshop 
b) to include the concept of system self-examination 
c) to include historical material 
d) to examine philosophical underpinnings of our system." 

Progress: "Current in-service faculty in our department have 
been very responsive to the suggestions listed in 
this part. Objective accomplish mostly through 
hiring of teachers, the revision of course outlines, 
and rap sessions." 

3 . Task: "To encourage the participation of police in our corrections 
program. " 

Progress: "Coming, probably during the surrmer of 1974. 1i 
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4. Task: "To treat the idea of corrections in a broader context 
rather than singling it out as a special component within 
a state system, and taking a planned change oriented 
approach to the possibilities of correctional reform." 

Progress: "I am pursuing this obj ecti ve at present. It is 
having a great impact on the orientation of courses 
that I personally teach and on the orientations I 
am urging for the program as a whole." 

One participant indicated that he planned to institute changes ill 

his programs advisory canmi ttee. He reports that that corrmi ttee has been 

expanded to include former students who are employed in the correctional 

system. 

Establishing Relationships 

Other proposals to be tried out back home dealt with establishing or 

strengthening existing relationships with correctional agencies, other 

academic msti tutions or the cOlTDTluni ty at large. These proposals showed a 
,:. ,p 

desire on the part of workshop participants to influence the correctional 

agencies in their area and to inform the public concerning trends and pro-

blems of corrections. Others evidenced a tendency to break dawn the isola-

tion which generally exists between different levels of educational program

ming. Participants from both community colleges and four year institutions 

expressed a desire to roth coordinate with and learn from each other. 

The following responses are representative of the tasks and progress 

made by workshop participants on establishing these various relationships: 

A. Relationships With Agencies 

1. Task: To strengthen our liaison with our local department of 
corrections, especially with the director of the training 
program. 

Progress: This relationship has been strengthened and several 
planning neetings have been productive. More students 
are in the program and the overall quality has been 
upgraded. 
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2 . Task: To present a summary of the" conference to our State 
Criminal Justice Education Coordinating Committee. 

PrDgress: Done - All were very interested in what was presented. 

3. Task: To set up a regional "Jail Administration" seminar for 92 
county sheriff departments and others who are interested. 
This idea carne from discussions with another workshop 
participant. 

PrDgress: Our State Department of Corrections is now taking on 
this task. 

4. Task: To get more information from my State Deparrtme:nt of Correc
tions. 

PrDgress: I am now teaching a course each Tuesday at the State 
Reformatory and spending at least 3 hours with the 
staff, one day with the classification committee and 
another with the conduct adjustment board ffi1d one 
with the assistant superintendent. 

5. Task: To revise our pre-service internship goals 

PrDgress: I have written about 1/2 of the semester's internship 
assignments. 

6. Task: To write a grant proposal to N. I. C. supporting a program 
which will attempt to deterrrDL~e the educational needs of 
prison personnel and structure a program of 135 hours. 

Progress: A program prop€)sal was submitted to the agency for 
Improvement of Post Secondary Education. 

7. Task: To find out if anyone has been .hired by corrections 
following the obtaining of an associates degree. 

Progress: A thesis is nCM being written which will seek to 
identify the entry level of employment for June 
1973 graduates, 

B. Relations with Other Institutions of Higher Education 

1. Task: To contact and discuss articulation with 4 year colleges 
in our area. 

Progress: I have been successful in achieving a working relation
ship with a state university which offers junior "and 
senior year cr.irnina.l justice courses. We have also 
worked out articulation agreements with other out-of
state universities. 
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2. Task: To meet with appropriate deans of local four year colleges 
and work on articulation of 2 and 4 year programs. This 
should terminate in a mutually acceptable 2 year program 
and should be useful when discussing curricula with correc
tional agencies. 

Progress: Objective accomplished at one nearby college. Our 
program has been keyed course by course and theoretically 
a rraximum transfer of all four courses. 

3 . Task; To host on our campus a meeting of instructors in criminal 
justice and related courses. 

Progress: This proj ect postponed due to a lack of state planning 
agency funds. 

4. Task: To attempt to establish an articulation committee specifi
cally for criminal justice. 

Progress: Nothing has been done so far due to personal time 
limitations. 

5. Task: To spend less time being concerned about how our curriculum 
articulates with or. builds on community college curricula. 
Advise students who wish to take our program in the upper 
division to worry about getting a broad general at the lower 
division rather~than taking a police science, corrections 
or criminology major - 'On the other hand, I will urge 
students coming to us with those majors in lower division 
to take another program in their upper division work other 
than our criminal justice program. 

Progress: I have found the above useful and generates fewer 
problems than those expressed by others not to assume 
our program is merely a natural extension of corrmunity 
college programs. We have different objectives and 
deal with differaDt issues in general. 

6. Task: To establish better liaison with other 4 year colleges and 
junior colleges within the state to coordinate criminal 
justice education. 

Progress: Have formed a regional area council covering two 
states. Representatives cane from faculty and 
training staff of the Regional Police Academy, 
training directors of various police departments, 
State Chapter of the Academy 6f Criminal Justice 
Sciences. 

7 • Task: To urge the consideration and exploration of a dialogue 
with the two year programs most frequently dealt with by 
our university. 

Progress: We are presently analyzing junior college transfers to 
determine where most of our students come from. This 
effort is preliminary to meeting with principle junior 
colleges. 
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C. Relation with the Community 

1. Task: To start a six week Continuing Education course on a 
topic similar to "Understand Corrections" or "Issues 
in Corrections." 

Progress: This will carrnnence on February 27, 1974. 

2. Task: To develop a package on corrections for interested 
citizen groups . Initial format will be reading with 
discussion groups. 

Progress: Not accomplished. I am having second thoughts as to 
what +:he product of this effort would be and what 
effects it would have on corrections. 

3 . Task: To becone rrore involved in the community. 

Progress: I have not been able to find time for such activities. 
I am not at all sure that the academic community should 
feel a need to involve itself to any large degree in 
community affairs. 

The information presented in tables 10 and 11 on the following page is a 

summary of an assessment of the degree to which the participants have com-

pleted their tasks. Table 10 refers to participants from 2 year pn")grams 

and Table 11 to those from 4 year programs. The criteria for indicating 

the degree of completion were rather subjective and this summary is no 

more than one observers view. 
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TABLE 10 

BacY~ome Objectives 
Deg;:;e to which backhome 

obJectives achieved 

To A 
To A Very 
High Small Not 

Responses of 2 lear' schools CanEletely De~e Somewhat Degree At All 

l. Develop historical material 
for courses. X 

2. Develop more diversified edu-
cational resources. X 

3. Serve as consultant to other 
programs. X 

4. Work on program articulation 
with colleges in area. X 

5. Strengthen liaison with local 
Department of Correction. X 

6. Determine possible relation-
ships between college and com-
munity corrections programs. X 

7. Develop working relationship 
between in-service and pre-
service programs. X 

8. Share conference material with 
pre- and in-service faculty. X 

9. Develop package on corrections 
for interested citizen groups. X 

10. Revise course content. X 
ll. Revise curricula and add courses. X 
12. Include historical material in 

courses. X 
13. Work on program articulation. X 
14. Pursue Doctorate. X 
15. Work in community organizations. X 
16. Structure outside educational 

program. X 
17. Submit proposal and determine 

educational needs of prison 
personnel. X 

18. Utilize historical material in 
courses. X 

19. Encourage police to take 
corrections courses. X 

20. Utilize problem-solving to 
encourage discussion. X 

2l. Utilize history in courses. X 
22. Pursue program artiCUlation. X 
23. Work for better v;Qrking 

conditions. X 
24. Involve other disciplines in 

our program. X 
25. Involve ex-offender in teaching. X 
26. Broaden our advisory committee. X 

2 9 7 2 6 
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TABLE 11 De~e to which backhome 
Backhome Objectives obJectives achieved 

To A 
To A Very 
High Small Not 

Responses of 4 year schools CanEletely Degree Somewhat Degree At All 

1- Develop new courses. X 
2. Begin task-forces examining 

program. X 
3. Personally clarify teacherl 

professor distinction. X 
4. Utilize historical material 

in courses. X 
5. Review police science and correc-

tions courses to see compa-
tabilities. X 

6. Coordinate program with other 
senior and junior colleges. X 

7. Coordinate program with others. X 
8. Utilize historical materials. X 
9. Widen scope of correctional 

courses to be more process 
oriented. X 

10. Present s\.lIl1llEr'y of conference 
to faculty. X 

11- Present s\.lIl1llEr'y to state Criminal 
Justice Educational Coordinating 
Committee. X 

12. Host meeting of criminal justice 
instructors in our state. X 

13. Develop baccalaureate program 
in corrections. X 

14. Develop "Jail Administration" 
regional seminar. X 

15. Conduct a Continuing Education 
Course in "Issues in Correc-
tions." X 

16. Get more infornation fran our 
state departments of correc-
tions. X 

17. Report back to l11Y faculty. X 
18. Use "problem solving" as an 

educational technique. X 
19. Find out more about two year 

programs. X 
20. Revise pre-service internship 

goals. X 
21- Use historical material. X 
22. Inform program director about 

curriculum ideas of workshop and 
suggest a review of ours. X 
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TABLE 11 (Con't) 

Backhome Objectives Deg:;e to Which Backhome 
ObJectives Achieved 

To A 
To A Very 
High Small Not 

Responses of 4 ~ear schools CornEletel~ Degree Somewhat Degree At All 

23. Urge articulation with two year 
colleges. X 

24. Discover if A.A. grads hired by 
Corrections Deparbnent. X 

25. Examine two year programs feeding 
our program. X 

26. Examine changes in community 
college curriculums. X 

6 11 7 0 2 

SUMMARY OF RESPONSES 

To A To a Very 
High SrrB.ll Not 

Completel~ Degree Somewhat Degree At All Total 

2 year schools 2 9 7 2 6 26 

4 year schools 6 11 7 0 8 26 

8 (15%) 20 (38%) 14 (27%) 2 (4%) 8 (16%) 52 (100%) 
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2. How long have the criminal justice elenents in your academic tmit been in 
existence? 

2 yr.: X m 5.2 yrs. (3-8 yrs) 4 yr.: X D 12.5 yrs. (1-44 yrs) 

3. Haw long has there been a correctional element in the curricu1un of your 
academic tmi t? 

2 yr.: X K 3 yrs. (1-8 yrs) 4 yr.: X = 5.7 yrs. (6 mo.-28 yrs.) 

4. What was the average number of students taking courses in your academic tmi t 
during the academic year 1972-73? 

MAJORS: 

2 yr.: X - 260 (45-466) 
4 yr.: X· 478 (76-1500) 

ELEcrIVES: 

Z yr.: X = 34 (3-SD) 
4 yr.: X = 275 (4-900) 

S. How many students in your academic unit during the academic year 1972-73 
were: 

Average Average 
All Students Correctional Emphasis 

Onlr 
~. !L;:. ~. 

In Service Full-Time 34% 8% Full-Time 3% 
(work or Part-Time 16% 42% Part-Time 31% 
on leave) 

Pre-Service Full-Time 42% 49% Full-Time 23% 
Part-Time 8% 1% Part-Time 5% 

Total .. 100% 100% 62% 

6. List the agencies from which JOOst of your in-service students come 

Agencies 

Fed. & State Corrections 
Departments & Institutions 

Local Correctional Institutions 

Parole, probation & coll'llll11ity 
corrections 

Juvenile Corrections 

(Times Mentioned) 
Lr!:. i.E.. 

8 

3 

o 

5 

7 

3 

6 

3 

iE· 
1% 
5% 

7% 
0% 

18% 
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7. What percentage of your students receive LEEP support? 

2 yr.: X • 57.61 (101-100t) 4 yr.: X· 50.8% (20\-98%) 

.8. Haw many degrees did your acadenic unit award in the academic year 1972-73? 

Students emphasizing 
All Students corrections 

2 yr. Associate 

4 yr. Bachelor 

4 yr. Masters 

X-. 27.5 

X = 104.2 

X = 18.5 

9. Facul ty Backgro\mds 

Degree 

Ph. D. 
M.A. 
LLB 
B.A. 

Degree 

Ph. D. 
M.A. (M)W) 
I.J..B 
B.A. 

Average 112:. 

. Fu11-Time Faculty 
Cr~ Agency ExPerience 

Yes N:> 

2% 1% 
13% 1% 

1% 
7% 

Total Full-Time • 25% 

Average .i IT· 

Ful1-Time Faculty 
CriminSl JUStice AjeDCY Experience 

Yes No 

20% 12% 
21% 7% 
10% 4% 

i 

Total Full-Time • 71. t'~ 

l{ • 3.9 or 14.2\ 

X • 20.3 or 19.5% 

X = 2.7 or 14.6% 

Part-Time Faculty 
Cr:irni.naI""JiiS Agency Experience 

Yes N:> 

1% 
33% 4% 
16% 2% 
18% 1% 

Total Part-Time • 75% 

Part-Time Facu~ 
Cri.m:in.a1""'Ji ken ~erience 

Yes No 

3% 
14% 1% 

2% -
6% 

Total Par~-Time • 26\ 
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11. Nunber of 4-year Schools offering Criminal Justice Related Degree -

Associate 3 

Bachelors 11 

Masters 8 

Ph. D. 2 

12. Is there a required course or a required sequence of courses whic:J;t mus~ be 
undertaken by those students with majors or minors in your academic Ulut? 

2 year 

9 

o 

Nunber 

Yes 

No 

4 year 

9 

2 

13. In the last two years how many course offerings wi thin your academic 
unit were: (a course given more than once should be cOlmted only once). 

Average Number Offered 

2 IT. 4 yr. 

2.1 1.3 Corrections (Insti tutions) 

1.3 1.2 Corrections (Parole and Probation) 

2.7 1.7 Co'rrections (Others) 

2.0 4.8 J?olice 

1.0 3.5 Criminal Justice System 

0.6 1.1 Juvenile Justice System 

1.9 3.8 Law 

1.3 1.2 Criminology 

0.4 1.3 Statistics and Methodology 

0.7 l..4 Other (specify): 

I. 
! 
\ 

.. 
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15. a. List those correctional courses taught off caJIq)us during the past two 
years and for which academic credit was given (do not include internships) 

Mean ftlunber of 
off-campus sites 

lean Ntmiber of 
off-campus courses 

lEo 
2.4 sites (0-6) 

2.4 courses (0-11) 

~. 

1. 5 sites (0-6) 

1.9 courses (0-9) 

b. List those correctional institutes or workshops given for credit by 
your academic unit during the past two years 

2 yr. colleges offering institutes for credit: 3 (N = 8) 

4 yr. colleges offering institutes for credit: 6 (N =11) 

16. Does your academic unit offer special training courses for correctional 
personnel which are not part of your normal educational curricullD1l? 

Number 

2 year 

3 

6 

Yes 

No 

4 year 

5 

6 

17. Are interdisciplinary majors available for those students interested in 
corrections : 

2 year 

4 

3 

Number 

Yes 

No 

4 year 

7 

4 

18. Is there a mechanism (COl1IIli.ttee, counsel, etc.) in Mlich criminal justice 
agency personnel advise on program and curricu1\.1I1 design? 

2 year 

7 

2 

Number 

Yes 

No 

4 year 

7 

4 



19. Internship Programs: 

d. Agencies Participating: 

2 year schools (N=9) 

4 year schools CN=11) 

Internships Available 
in .Academic Unit 

7 

10 

Correctional Agencies 
Participating In 
Internship Program 

Number 

4 

10 

e. How many internships were there in yOl.rr departnent for the academic year 
1972-73? 

2 yr.: X = 30.2 internships (0-136) 

4 yr.: X ~. 72.5 internships (0-190) 

f. Are students reimbursed for work perfonned dUring the internship? 

2 year 

2 

5 

Number 

Yes 

No 

4 year 

6 

4 

20. Is an internship experience required of all students in whose programs 
emphasize corrections? 

2 year 

2 

Z 

Ntmber 

Yes 

4 year 

2 

8 

'1/. 

21. What percentage of the pre-service students graduating from your academic 
unit find subsequent employment in a criminal justice agency? 

2 yr.: 26% 

4 yr.: 51% 

23. What percentage of the graduates from your academic tmit go on to more advanced 
academic studies? 

2 yr.: 52% 

4 yr.: 31\ 
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24. Evaluate the goal commitments and priorities of your academic unit. Distribute 
100 points among the following categories so that the relative emphasis is 
numerically reflected. The sum of the categories should be 100. Equal weight
ing of categories would be reflected by equal ntJDerical scores. (E.g. 50 
teaching; 20 research; ~ research; 20 training; 10 conm.mity development."" 

Average Rating Average Rating 
2 year 4 year 

54.4 (5-100) Teaching 66.2 (25-90) Teaching 

5.7 (0- 10) Research 11.4 ( 0-25) Research 

12.7 (0- 40) Training 5.5 ( 0-40) Training 

15.5 (0- 50) Service to the COITIntmi ty 9.1 ( 5-30) Service to the Community 

4.4 (0- 10) Service to academic 6.5 ( 0-20) Service to academic 
tmit/college tmit/co1lege 

7.2 (0- 25) Other (specify) O.S ( 0- 5) Other (specify) 

99.9 ' TOTAL 99.2 TarAL 

25. What do you feel the goal conmri.'bnents and priorities of your academic tmit 
·will be five years from now: (distribute 100 points). 

Average Rating Average Rating 
2 year 4 year 

49.4 (25-90) Teaching ',54.0 (25-85) Teaching 

7.4 ( 2-20) Research 20.5 ( 0-30) Research 

17.8 ( 0-40) Training 10.0 ( 0-40) Training 

14.4 ( 5- 30) Service to the conm..mi ty 10.0 ( 5-25) Service to the conmtmi ty 

5.3 ( 0-10) Service to Academic 6.0 ( 0-10) Service to Academic 
tmit/college tmit/col1ege 

,' .. 

5.6 ( 0- 25) Other (specify) 0.5 ( 0- 5) Other (specify) 

99.9 'lUTAL 101.0 TarAL 

~an Change Between Actual and Proj ected Goals (Question 25 minus question 24) 

2 year 4 year 

-5.0 Teaching -12.2 Teaching 

+1. 7 Research + 9.1 Research 

+5.1 Training + 4.5 Training 

-1.1 CoJJll1D.llli ty Service + 0.9 COITlJIlLUli ty Service. 

+0.9 College Service - 0.5 College Service 

-1.6 Other 0 Other 
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I. 

PARr I 

'Ihis portion of the questionnaire deals with issues in the field of corrections. 

A. A group of various goals in our legal system is listed below. It is recognized that this list is not 
exha.usti ve. You are asked to rank this list based on the significance with which you view the goals as 
reflected in the operation of our legal system. Place a "1" in the space prqvided for that goal which 
you view as operationally being the rrost significant. Continue the ranking So that an "8" will reflect 
the goal you view as operationally being the least significant. 

Rankings 
2 year 

Pre Post 

8 6 -

4 3 

6", 2 

2 1 -

7 8 

5 4 

3 7 

I 5 

'lb rraintain broad limits of tolerance for deviant or 
non-confonning oonduct. 

'lb encourage the developrent and inpiem:mtation of fair 
and equitable practices by criminal justice agencies. 

'lb deal with o.ffenders so as to. reduce the probability 
o.f their future law violations. 

To forbid an:i prevent condUct that inflicts o.r threatens 
hann to individua.l or public interests. 

'lb deal with o.ffenders with the . least degree o.f state 
intervention possible in their lives. 

'lb assure that cri.riri.nal justice systan personnel canply 
with the law. 

'lb give specific and fair warning of ooriiuct subject to 
criminal sanctions. 

'lb imp::>se appropriate ptmisl'mmt on o.ffenders. 

~ 

Rarlkings 
4 year 

Pre Post 

6 5 -

5 2 

4 4 

1 1 

7 6 

8 8 

3 3 

2 7 

;...':' ,"~. I . ' ,~ , 
I, ",' 

,,\". 

" 
'l..': 
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B. The follCMing is a list of pJssible trends in the field of corrections. Fat" each 'l:rend indicate your 
perception of its probable widespread occurrence in t:h.<! next decade. By giving 5 pokt.s to those which 
~ feel ~ill have the ~ likely irrrp3.ct ~ 1 to those which will have, th~ least impact. Indicate 
mte::rrrediate impact by g~V1.nI:J fran 2 to 4 pomts. In the second column indicate your opinion of the 
desirability of each trend utilizing the same 5 point scale. 

Rankings 
2 year 

Likely Impact Desirability 
Pre Post Pre Post 

SaJpe of the Criminal law 

1. Increasing use of criminal law for 
social welfare purposes such as 
pollution and racial discrimination. 

2. The decriminalization of "victim
less crimes" such as drug use ana. 
sexual behavior. 

Use of Discretion 

3. 'lbe increased reliance on due process 
as a check on the exercise of arbitrary 
discretion. 

4. The increased use of discretion to 
divert the offender fran the criminal 
justice system at the earli$t possible 
t..iroo. 

3.4 3.5 3.5 3.8 

3.5 3.1 4.1 4.8 

3.6 3.9 4.4 4.9 

3.3 3.4 4.9 4.9 

Pankings 
4 year 

Likely Impact Desirability 
Pre Post Pre Post 

3.8 4.0 3.2 4.0 

3.9 3.3 4.3 4.4 

3.8 4.2 4.2 4.1 

4.2 3.9 4.6 4.7 



I, 

- 3 -

Rankings Rankings 
2 year 4 year 

LikelX Impact Desirability LikelX Impact Desirability 
Pre Post Pre Post Pre Post Pre Post 

~thods of Insuring Fairness in 
Correctional Systan 

5. The increasing utilization of the 
aIDuCisren concept to insure fairness 
within the correctional systems. 3.0 3.0 4.2 4.4 3.2 3.3 4.1 4.3 

6. The in::::reasing utilization of judicial 
appeals to insure fairness within 
correctioml S'.lsterns. 3.8 3.6 4.4 4.8 4.3 3.8 4.3 4.3 

Merger of Agencies/camnmity Corrections 

7. Merger of correctional agencies and 
services into single statewide "super-
agencies. 1I 3.4 3.0 2~4 1.4 3.8 3.2 3.3 2.9 

B. The expansion of cx:mnuni.ty based and 
a:mm.mity run corrections. 3.B 3.5 4.5 4.B 4.3 4.3 4.8 4.6 

Decrease in Incarceration/Preventive 
Detention 

9. '!he decI:easing use of incarceration as a 
criminal sanction (and increased use of 
measures like release on recognizance.) -2:.! __ 3.6 4.7 4.4 4.0 3.8 4.8 4.8 

10. '!he increasing c1Em:md for rcax.inrum 
security facilities and preventive 
detention for certain classes of 
offen:1ers~ 3.6 4.3 2.6 3.8 2.9 3.0 2.1 2.1 
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Fankings Pankings 
2 year 4 year 

Likell Impact Desirability Likely Impact Desirability 
Pre Post Pre Post Pre Post Pre Post 

Deviance in Corrections 

li. The increased willingness to recog-
nize and even encourage eli vergent 
values and lifestyles in correctional 
settings. 2.7 2.8 4.9 4.8 2.8 2.8 4.1 4.5 

12. The irx::reased use of canputers as 
well as electronic and chemical 
control devices in the correctional 
process to minimize deviance. 3.2 4.4 2.1 2.3 3.3 3.6 2.2 2.3 

Manpc:1n'er Iela.ted Items 

ProfessionaljPara Professional 

13. The professionalization of correc-
tional personnel through increased 
education and training requiranents. 3.8 3.4 5.0 4.8 3.9 3.6 4.8 4.6 

14. '!he increased use of para-profes!'" 
sionals inc1trling offerrlers and 
ex-offerrlers at all stages of the 
correctional process. 3.6 3.5 4.9 4.6 3.4 3.3 4.3 4.0 
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Panklngs Rankings 
2 year 4 year 

Likely Impact Desirability Likel;r Impact Desirability 
Pre Pos't Pre Post Pre Post Pre Post 

SFecialization/Generalis~ 

15. The increased use of l"nionization and 
the seniority systa'r effectively 
closing certain co!.rectional am 
other criminal jl:stice jobs to 
persons outside the profession. 3.7 3.6 1.4 1.0 2.9 3.0 1.3 1.5 

16. The developrent of criminal 
justice generalists sufficiently 
skilled to nove across agency 
lines (e. g. fran police to correc-
tions) • 3.0 3.0 4.4 4.6 3.0 3.1 4.8 4.4 

Ia1x>r Relations 

17. The enact::mcnt by legislation of 
prohiliitions against v;ork stoppa.ges 
am jab action protests by correc-
tional wCll:Xers. 2.8 3.5 3.0 2.0 3.1 3.1 1.5 2.0 

18. The developrent of detailed pro-
cedures for dPR 1 j ng with labor-
m:magarent problans by correctional 
administrators incluiing sequenced 

. steps for the resolution of grievances 
and an appeal procedure. 3.3 3.3 4.2 4.0 3.B 3.4 4.5 4.7 
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Rankings 
2 year 

Likely Inpact Desirabili ty 
Pre Post Pre Post 

Others 

19. The increasing limitation of resources 
available to rorrections because of 
legislative roncem over econcmy and 
inefficiency in the systan. 3.4 

20. The increasing utilization of court 
autlx:>rity to shut c1avn institutions 
when irrnates I fundarrental needs and 
rights are nJt bein:j met. 2.4 

3.7 1.5 1.4 

2.6 3.3 4.1 

t. It, • 

Rankings 
4 year 

Likely Impact Desirability 
Pre Post Pre Post 

2.9 3.7 1.4 1.8 

3.0 3.3 3.8 4.1 
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'll1is r:ortion of the questionnaire deals with iss~ in oorrectional education at the oollege level. 

C. In this section, each question is followed by three statementso After you read the three statanents, you are 
asked to think about h:::lY1 appropriate each is for a rorrectional curriculun in a tv.o ~ college. In the 
left-hand c:olunn indicate your assessment of the appropriateness of each statementby --a:rstributing a total 
of 10 ];X)ints arrong the three statements. You can distribute the 10 points in any way. For each statarent 
utilize only whole numbers ranging fran 0 to 10. 'llien rec"ld the three statanents again to determine IDv 
appropriate each would be in a four y~r college. In the right-hand oolU1lI1 \Aleight the three statements in 
the same manner as outlined above. Be sure to resp:>nd in l:x:rth rolums. 

stJ2tMARY TABLE (rrean scores) 
Af.propriation to a Appropriation to a 

2 Yr. Program Type of Curriculum 4 Yr. Pr?:]ram 

2 Yr. Participants 4 Yr. Participants 2 Yr. Participants 4 Yr. Participanu 
Pre Post Pre Post Pre Post Pre Post 

3.15 2.53 3.81 2.67 Training 2.45 2.06 1.69 0.9' 

3.83 3.78 3.50 3.88 Professional 3.88 3.47 3.92 4.1~ 

2.78 ' 3.14 2.67 3.50 Social Science 3.70 2.56 3.50 4.9; 
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1. Different views exist aJ::out the nab.lre of the student population to be serve:! by higher education 
programs in oorrections. What is your am view? Distribute 10 pJints arrong the following statements. 

2 Yr. Program 
2 year 4 year 

4 Yr. Program 
A program for higher education in corrections should: 2 year 4 year 

Pre Pw-JSt Pre Post 

4.0 3.9 

3.9 4.3 

2.1 1. 9 

Enhance oorrectional workers skills so they can rrore 
5. 2 3. 3 ably perfonn their job tasks. 

Attract and prepare YOlll1g persons for careers in 
3.2 3.8 corrections. 

Attract the brightest and best persons into the 
1. 7 2. 8 study of problems in corrections. 

2. Different views exist alx:mt the objectives and goals of correctional education. 
Distribute ten pJints arcong the statarents below. 

.2 Yr. Program Correctional education smuld: 
Pre Post Pre Post 

3.3 2.13 
Prepare workers to perfonn functions required in 

3.3 2. 3 a correctional setting. 

Provide the tools for improving interpersonal relations 
4.80 4.38 4.00 4.33 in order to rrore appropriately manage problems of 

hUffi3I1 behavior in correctional settings. 

Provide a systemic study of the institutions of 
1.9 32.5 2.67 3.33 contemporary corrections and their ramifications. 

Pre Post Pre Post 

3.2 2.75 2.17 1.14 

3.7 3.50 2.92 3.50 

3.4 3.75 4.92 5.08 - --

What is your view? 

4 Yr. Program 
Pre Post Pre Post 

2.4 1.62 1.17 0.75 -

4.5 4.13 4.42 4.75 

3.1 4.25 4.42 4.50 
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3. Different views exist al:out the appropriateness of various courses in a correctional curriculum. What is 
your view? Distribute 10 points arrong the folla.ving courses. 

2 Yr. Program 
2 year 4 year 

Pre Post Pre Post 

1.8 2.0 3.33 2.0 

4.4 3.89 3.67 3.59 

3.8 4.13 3.08 4.42 

A correctional curriculum should include: 

A course in prison security classification techniques 

A course in offender classification systems as 
a tool in differential treatrrent 

A course in abnonnal psychology 

4 Yr. PI?JtTtl 
2 year year 

Pre Post Pre Post 

1.8 1. 75 1.33 .058 

3.9 3.63 4.83 4.25 

4.3 4.63 3.83 5.17 

4. Different views exist al:out the appropriateness of the content of law courses taught within a correctional 
curriculum. What is your view? Distribute 10 points arrong the following areas of content. 

The law ccurses given in a correctional curriculum should focus on: 

3.5 2.13 3.92 3.00 

3.50 3.50 2.83 3.75 

3.3 4.38 3.25 3.25 

The state penal code. 

Constitutional law. 

The developnent of criminal law as an instrument of 
social control. 

2.6 1.75 2.08 1.08 

3.4 3.88 3.50 4.00 

4.0 5.63 4.42 5.0 
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5. Differences between ~ and four year sch::cls on appropriateness of training; professional, and sccial 
science curriculum in the two year schools. 

CUrriCUIUffi-'I'jpe Pre-Coi1.ferences Post-<X>riferences I5egree-ana bIrection 
Differences in Differences in of Change in Mean 

Mean Mean 
Traiillng -350-------· ----:Db -.54 
Professional .33 .10 -.23 
Social Science .09 .36 +.25 

Differences between two and four year schools on appropriateness of training, professional, and social science 
curriculum in four year schools. 

Curriculum Type--- J?~riferences ---PQst=c:onrerences __ m Degree and Direction 

Trairiing 
Professional 
Social Science 

Differences in 
Mean 

.76 

.04 

.70 

Differences in 
Mean 

1.12 
.68 
.36 

of Change in Mean 

+.36 
+.64 
-.34 
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D. This section consists of a number of statEnEIlts dealing with criminal justice education at the college level. 
You are asked to resfOI1:d to each staterrent on the basis of your agrearent or disagreement with the concept 
invalued. Check the 00x which Trost closely reflects your beliefs. 

2 Year 
Frequency of ResfX,)nse 

~ 

~ 
~ru 
U)~ J 1 

ru ~§ 
~ ~b1 
to 0 m 
Ul )...j Ul 

'M +l 'M 
Q U)Q 

Changing Corrections 

Pre 6 
PostZ-

Pre 1 
f6~} 0 

Pre 2 
Postl 

Pre 2 
Post2 

310 0 
S---o1'"""" "'0 

711 0 
4301 

611 0 
5110 

620 0 
510 -0-

Pre 4 5100 
PostS 3 -0- -0- 0 

1. The enlargement of criminal justice educational 
0p:pJrttmities will serve to increase the 
effectiveness of the criminal justice system. 

2. The enlargement of criminal justice education 
opporttmities serves to increase the fairness 
of the correctional syste:n. 

3. 

4. 

Correctional education at the o:mnunity college 
level has a reS];X)11Sibility for refonning existing 
correctional systems even if this requires public 
criticism. 

Correctional education at the four year college 
level has a res:pJnsibility for refonning existing 
correctional systems even is public criticism is 
neoesscuy • 

4 Year 
Frequency of Res:pJnse 

~ 

Ii ru 
Z 

rl 

~ 
i 

~ 
Ul 

'M 
Q 

~ru §i 
b'M 
U)Q 

46110Pre 
-r S- -5- 1'"""" () Post 

1 7 3 1 0 Pre 
1 -6- 50 -0- Post 

1 4 5 1 1 Pre 
2 5 -r 4 -0- Post 

3 4 3 1 0 Pre 
3 -,- l-r OPost 

5. The professor has an Obligation to present all 10 0 1 1 0 Pre 
sides of an issue even when students might cho:>se -8- 3 1 -0- 0 Post 
alternatives which would impede their future --
careers. 
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2 Year 4 Year 
Frequency of Pesponse Frequency of Response 

~ r-l ru ~Q) ~ Q) ~Q) 
b1 co ft ~g; ~ cd (!) r-lQ) 

§~ ru ~ co 8 m §ru ~ ~ g ~g 
~~ z ~ ~ ~E ~$ $ ~ ~ ~~ 

Pre 0 6 2 2 0 6. Students fran correctional agencies should 1 5 5 1 0 Pre 
Post -r -y- -0- -4- -0- be taught to be critics of am change -y- ~ 11 -0 -r- Post 

agents in the correctional systems rather 
than developing specific skills requirerl 
by their organizations. 

Pre 2 6 1 1 0 7. Educational programs for in-service sb.rlents 0 8 0 3 1 Pre 
Post 1 -y- 1 -3- 1 really are not able to achieve lTUlch progress -Z- -,- -r -Z- -r Post 

toward ideal standards due to the levelling 
influence imp::>sed by most agencies in which 
the students work. 

Pre 1 0 2 4 3 8. The rrore persons in the criminal justice systeml 2 1 3 5 Pre 
Post () -0- 1 -6- -y- with college degrees the greater the danger () -r -r () -:r Post 

that the correctional systEm will be isolated -
fran the free comnunity for which it serves. 

Course Related 

Pre 2 3 2 3 0 9. There is an adequate b:x1y of knowledge in 2 5 0 4 1 Pre 
Post --:r- -r (J -0- -y- the area to support correctional curricula -0- -8- -0- -3- -0- Post 

in higher education. 

Pre 1 6 0 3 0 10. Methods of security, control and sw:veillance 0 7 4 1 0 Pre 
Post 1 -3- -0- 3 1 are appropriate subject areas for teaching -0- 5 1 -6- 0 Post 

in a ~ year college. 

Pre 4 6 0 0 0 ll. Correctional officers should receive consider- 7 4 1 0 0 Pre 
Post--r "6 -0- () -0- able education about the problems of minority 7 --:;r (') -0- 1 Post 

groups and the issues of differential enforce--
nent of the law. 

Pre 0 5 3 1 1 12. Correctional e:rrp1oyees sh::>u1d receive 1 7 1 2 0 Pre 
Post (') -r III substantial education in law. 2 - () ---z- -y \J Post --
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2 Year 4 Year 
Frequency of Resp8nse Frequency of Resp8nse 

~ 
r-! ru ~ru ~ J ~~ r-! r-l n ttl H ~~ §~ 

m 

~ ~ ~ Q) 

~ §g o rtl 

~ til J:J.~ J:l.~ Z ~ 
OM ~t<i! ,g] OM 

Cf.l 0 Cf.lO ,::J:: .... 0 Cf.lO 

Pre 
5 5 ° ° ° 13. M:>re errphasis should be placed on teaching 

2 7 1 2 0 Pre 
Post 1 -6- 1 0 -0- therapeutic techniques to correctional 1"" -,- -r -3- -0- Post 

officers. 

Pre 4 6 000 14. Correctional courses should be required of 
7 4 0 1 0 Pre 

Post 4 3 ° 0 1 
police science nE.jors. -7- 3 1"" 1"" -0- Post 

Pre 3 4 _2_ --L ~ 15. Correctional and police personnel smuld _5_ _6_ -.L _0_ _0_ Pre 
Post2 4 1 0 1 be jointly educated to insure they will _3_ _8_ -.L _0_ _0_ Post 

have an opportunity to understand one 
another. 

Pre -L _8_ .-!L _0_ _0_ 16. Encounter groups, sensitivity training -1L -.L _3_ i -.L Pre 
Post --L 7 _0_ ° _0_ and similar educational techniques are _0_ -.L _5_ _6_ _0_ Post 

especially appropriate devices for 
teaching correctional techniques at the 
two year college level. 

Pre 1 9 0 0 0 17. Classes cx::mposed of roth pre- and in- 3 6 3 0 0 Pre 
Post25 000 service stud.ents tend to provide the best -r -8 -r -0- -0- Post 

vehicle for learning iJl correctional 
educational p::r.:oqrams. 

Pre 1 3 0 6 0 18. At the two year college level different 0 4 1 6 1 Pre 
Posto 0 1 4 '"2 curricula are needed for students studying -0- -3- -3- -4- -2- Post 

corrections on a pre-service basis an:1 for 
those studying correctioos as in-service 
students. 

Requi.rem:;mts 

Pre 3 3 1 3 0 19. All oorrectional officers should be required 3 3 1 4 1 Pre 
Postl3 1 -r l to have at least an Associate of Art degree. 3 -4- -2- 3 0 Post 

J~ 
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2 Year 4 Year 
Frequency of :Eesp:mse Frequency of Resp::lnse 

~ ~ ~~ ~ ~ ~~ 
r-i r-i r-i 

iJ M b ~ §~ ~~ ro 
~ bZ ru ~ ~ .~ l:!.,-i $ 
U) b.~ $ :* .,..j 

CJ) Q CJ)Q CJ) Q U)Q 

Pre 1 1 4 4 0 20. Correctional counsellors should be drawn 0 3 5 4 0 Pre 
Post -y- -y- -r -y- -r fran the general field of social VvDrk or -0- 1 5 -6- 0 Post -

psychology and given special training in 
corrections rather than being traine::1 in 
a correctional education program as such. 

Pre _ 0_ l _2_ ..L _0_ 2l. Probation and parole personnel should be _0_ _4_ _3_ _5 _ ° Pre 
PostL -L ~ -L _0_ encourage::1 to develop client advocacy rather ~ 2 4 4 1 Post 

than counselling skills. 

Pre -.L _3_ _2_ _4_ l 22. Recrui trnent requirements for correctional _0_ _4_ -L _4_ 0 Pre 
Post~ ~ _4_ _2_ .-.L case managers ,should include at least a ~ -L -L _3_ ° Post 

Master's degree. 

Pre -L l ....L ..L _0_ 23. Correctional education is best carrie::1 out -.L. _4_ _0_ l ~ Pre 
Post ..L ..L ~ -L ~ in a larger college or uni versi ty program ~ 5 a 5 1 Post 

devoted to ht:man developrent rather than 
isolated in a criminal justice program 
which emphasizes police science and similar 
programs. 

Pre -..L ....!L -L -L -.!L 24. Preparation of correctional officers is -L 2..- _4_ -L _0_ Pre 

Post--L ~ -L --L --L better done through progrfu'1lS at the carmunity ~ 5 5 1 ° Post 
college level rather than by depart:Irental 
training courses. 

Credit 

Pre 4 4 2 0 0 25. It is appropriate to grant credit to students -L -L ...L ~ --L Pre 
Post 2 4 0 1 ° of correctional e:1ucation programs for the a 2 ~ 7 1 Post 

experience and expertise they gain on the job. 

Pre 5 2 030 26. All correctional courses taken at a tv.u -L _4_ .JL .2.... -L Pre 
Post 2 3 1 1 1 year college soould be transferable to .JL....L 2 _6_-L Post 

a four year program. 

/~ 
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2 Year 4 Year 
Frequency of Resp:mse Frequency of ResJ;x:>nse 

~ 
r-i ~ ~33 ~ 

~ ~ ~ru 

Ii i ~ ~i E'~ 

i 
~~ 

en ~"n ~~ en ~"~ ~ "n ~ "n Q 000 00 Q OOQ 

IntenlShiE. 

Pre 4 6 0 0 3 27. At the tv.D year college level a set of 2 6 2 2 0 Pre 
Post2 5 -0- 1 -0- educationally supervised practical field 25140 Post 

experiences should be re;ruired for all 
pre-service students wlX> gradua.te from 
a correctional education p:rogram. 

Pre 7 2 1 0 0 28. A set of educationally supervised 7 2 2 I 0 Pre 
Post4 4 -0- 0 -0- practical field experiences should be 54210 Post 

required of all stooents who graduate 
fran a four year undergradua.te correc-
tional education program. 

Who sl'nlld have a voice in shaping curriculun? 

Agencies 

Pre 2 5 I 2 0 29. Correctional agencies shbuld have a 4 3 3 2 0 Pre 
PostllO 5 1 major voice in shaping the curricultml 524 1 OPost 

of two year rorrectional educational 
programs. 

Pre I 5 2 2 2 30. Correctional agencies should have a major 3 I 2 5 I Pre 
Postll a """3"""3 voice in shaping the curriculum of four -0- """3 2"" 2"" 5Post 

year rorrectional ed-ocational programs. 

Pre I 2 4 3 0 3l. Correctional agencies slx:mld: have a 2 2 2 3 3 Pre 
posta ""2 0 """3 -3- major voice in shaping the curricultml -0- """3 -y- 2 -6- Post 

of graduate correctional programs. 

c:: 



2 Year 
Frequency of Resp:mse 

~ 

tioru 

h J U) 

Ex-offen::1ers 

J 
~ ~ru 
tn 2'~ 
.~ ~.~ 
Cl u)Cl 

Pre 5 4 1 0 0 32. 
Post2 -.5- -0- 1 -0-

Pre 6 3 1 0 0 33. 
Po~it3 -4- -0- 1 -0-

- 15 - I • 

4 Year 
Frequency of Resp::mse 

::.1 

Ii 
U) J J 

m 
~ rn 

-F{ 
Cl 

~~ 
~.~ 
u)Cl 

A correctional education program at the two 
year college level should have a formal 
rreans through which curriculum advice can 
be secured fran ex-offenders. 

5 4 2 1 0 ~ 
1 -7- -3- 1 -0- Post 

A correctionc.l education program at t.he four 3 6 3 0 0 ~ 
year college level srould have a fo:rma.l means -2- -5- 4" 1 -0- Post 
through which curriculum advice can be secured 
fran e.."X-offenders. 

.. 
E. There are nornerous problans which have to be dealt with in developing a correctional curriculum. Fran the 

list below y identify v..'hat you view as t.he four most significant constraints on the developnerlt of correc
tional curriculum. Then ranK. these constraints by placing a "1" in the space provided in front of the rrost 
significant constraint, a H2" for the second most significant constraint, a "3" for the third 'most significant 
constraint, and a 11411 for the fourth most significant constraint. 

Rankings 
2 year 

Pre 
-2-

8 
6 

11 
1 
Z 
3 

Ll 
4 

11 
10 

9 
7 
5 

Post 
3-
9-
5+ 
6+ 
2-

Il
l 

11 
4 

10+ 
8+ 
8+ 

10-
7-

4 year 
Pre 
-4-

8 
10 

2 
6 

11 
3 
9 
5 

11 
1 
7 

10 

Post 
--r 

10-
7+ 
5-
3+ 
6+ 
1 
9 
1+ 
7+ 
2-

10-
9+ 
8+ 

College administrative impediments 
State/Regional Acrerlitation requirements 
Departrrental Mrninistrati ve Impediments 
Agency ManpciW'er fleeds 
lack. of or pcx::>rly defined agency entrance/advancerrent standan1s 
Uni versi ty /college academic requirements 
Inadequate university/college funding 
Federal f1.ll1ding standards 
Lack. of qualified faculty 
Inadequate library available 
Inadequatel::ody of knowledge in the field 
Articulation of credits arrong schools (trans ferrabil ity) 
Lack of sttrlent interest in the area 
Lack of public interest in the area 
Other (specify) 

I , / 
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F. Tapfi ve constraints 011 correctional curriculum develofIYGlt: 

A. 'IWo Year 

1. Inadequate univerSi:ty/college funding 
2. La.ck of or PJOrly defined agency entrance/advancerrent standards 
3. College administrative i:mped.iments 
4. La.ck of qualified faculty 
5. Departmental adm.i..J.istrati ve impediments 

B. Four Year 

1. Inadequate university/college funding 
2. lack of qualified facu!ty 
3. Lack of or poorly defined agency entrance/advancement standards 
4. Inadequate body of knowledge m the field 
5. College adrninistrati ve :inpediments 

G. Individuals teaching corrections have different ideas about what the role of education at the college 
level should be. In the blank provided ir"1.Sert the letter of the phrase which ccmplete each stateuent 
so that it IIDst closely confonus to your values. 

1. For a teacher at the ~ year college level, appropria::e experience m corrections is" ___ _ 
his academic background.. 

2 year frequencies 4 year frequencies 
Pre Post Pre Post 
1 -0- a. MJre :irrpJrtant than 1 -y-

8 4 b. Equally important as 11 8 
1 4 c. Less important than o 3 

2. For a teacher at the four year college level, appropriate agency experience in corrections is 
his academic background. ---

2 year frequencies 4 year frequencies 
Pre Post Pre Post 
2 () a. l-bre important than 0- -0-

7 3 b. fl:IUally important as 7 2 
1 5 c. Less:i.nTfx:>rtant than 5 10 

r-
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3. At the t\oK) year oollege level r proficiency as a teacher is the academic training and research 
skill of the professor. 

2 year frequencies 4 year frequencies 
Pre Post Pre Post 
-,- -5- a. M::>re imp:>rtant than 11 --ro-

3 3 b. Equally imp:>rtant as 1 2 
o 0 c. Less important than o 0 

4. At the four year college level, proficiency as a teacher is the academic training and research 
skills of the professor. 

4 
6 
o 

4 
4 
o 

a. M::>re inportant than 
b. Equally i.rnpJrtant as 
c. Less important than 

5. The activities between the two year college and the local cormnmi ty are 
academic ccmm.mi ty. ---. 

1 
9 
o 

2 
5 
1 

a. More important than 
b. Equally i.rnpJrtant as 
c. Less important than 

2 
10 
o 

3 
7 
2 

its role within the 

4 
7 
1 

3 
8 
1 

6. The activities between the four year college and the camumity are its role within the academic 
carmunity. 

1 
6 
3 

1 
2 
5 

a. M::>re important than 
b. Bquall Y impartant as 
c. Less inlp:)rtant than 

o 
8 
4 

o 
6 
6 

/ 



Name 

Patrick R. Anderson 

Ronald L. Boostrorn 

Robert M. Brown 

Thomas P. Cormors 

Patrick Desmond 

Robert F . Fitch 

George R. Gaudette 

Kenneth B. Hale 

Barton L. Ingraham 

Wayne G. Kerns 

Philip Kruse 

Charles Matthews 

l.a.wrence McCurdy 

Miles McMahon 

Raymond W. Olson 
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APPENDIX C 

WORKSHOP PARTICIPANTS 

Institution 

Florida Junior College 
Jacksonville, Florida 

California State University 
San Diego, California 

University of Southern California 
Los Angeles, California 

Manchester Community College 
Manchester, Connecticut 

Hillsborough Community College 
Tampa, Florida 

Pennsylvania State University 
University Park, Pennsylvania 

Holyoke Community College 
Holyoke, Massachusetts 

Indiana Central College 
Indianapolis, Indiana 

University of Maryland 
College Park, Maryland 

Hocking Technical College 
Nelsonville, Ohio 

Uni ver.si ty of Miami 
Coral Gables, Florida 

Southern Illinois University 
Carbondale, Illinois 

Washington Technical Institute 
Washington ,- D. C. 

Essex Community College 
Newark, New Jersey 

College of Dupage 
Glen Ellyn, Illinois 



Gary Perlstein 

Thcrras Phelps 

Robert H. Platt 

Robert E. Richardson 

Francis Sikora 

Kenneth Taylor 

Donald Weisenhorn 

Edward F. Carr 

Fred Cohen 

David Fogel 

Norval Jesperson 

Andrew Korim 

IJames R. Mahoney 

Sheldon Hessinger 

..... 
Donald Newman 

Vincent 0' Leary 

Don Riddle 

David RothrrBn 

- 2 -

Portland State University 
Portland, Oregon 

California State University 
Sacramento, California 

Tarrant County Junior College 
Fort Worth, Texas 

Central Hissouri State Univeristy 
Warrensburg, i"ussouri 

Auburn Community College 
Auburn, New York 

East Carolina University 
Greenville, North Carolina 

Sam Houston State University 
Huntsville, Texas 

FACULTY PARTICIPANTS 

State Education Department 
Albany, New York 

School of Criminal Justice 
Albany, New York 

Illinois Law Enforcement Commission 
Chicago, Illinois 

Department of Justice 
Washington, D. C. 

American Association of Community and 
Junior Colleges 

Washington, D. C. 

National Institute of Corrections 
Washington, D. C. 

School of Criminology 
Berkeley, California 

School of Criminal Justice 
Albany, New York 

School of Criminal Justice 
Albany, New York 

John Jay College 
New York, New York 

School of Criminal Justice 
Albany, New York 








