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It 1s instructive to describe how the curriculum presented here
differs from that previously promulgated by the Training Council.* - Our
curriculum is based on a systematic examination of the knowledges and
skills necessary for important and frequent activities of BPOs. It is
organized in terms of the seven xoles of the BPO, in order to make sure
that its content is directly relevant to those roles. Thus, the elements
of the curriculum are not grouped by subject matter {(e.g., Government)
but by the roles that BPOs carry out (such as Patrolling). Further, our
curriculum indicates trainee performance objectives; the previous curric=-
ulum included training objectives for the instructor (.e.g., "to sensitize
the police officer . . . to familiarize the recruit . . . to acquaint the
officer.") We include student resource materials and recommend instruc-
tional methods. A time line shows recommended placement of each segment

in the curriculum. L )

Thevtotal lengthé of the'two curricula are the same: 480 hours.,
The previous version included 52 hours for unspecified local needs and
électives. Ours recommends instruction in these matters after the 480

hours of academy training.

E. SUMMARY

Our objective was to develop a standard curriculum for police academy
training of BPOs. We surveyed police chiefs, sergeants, BPOs, academy
directors, mayors and chairmen of boards of selectmen, and state legisla-
tors. We asked about the activities of BPOs, and the most important
knowledges, skills, and traits that should be taught in police academies
to enable BPOs to carry out these activities safely and effectively. The
activities were grouped under seven roles, which constitute the framework
for ' the curriculum. The curriculum presents the knowledges, skills, and
activities toward which training should be directed, trainee performance
objectives, instructional content and method, student resource material,
and the time requirements and time location in the curricular sequence,
for each segment of instruction.

Full details are contained in the main body of this report.

-

*Lambert, Joseph E., J. M. Sheehan, and L. J. Galizio, Recruit Training
Program for Police Officers, Boston: Massachusetts Criminal Justice
Training Council, revised November 1, 1976.
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resource materials, aﬁd textbooks considered as good state-of-the-art
exemplars. TFor each instructional segment, we wrote trainee Qgrformance
objectives to reflect the level of performance that a trainee should be
~gble to meet at the conclusion of the negment. These pxovide the basis
for evaluating and rertifying trainee performance.’

By

. The curriculum indicates teaching time required for each topic,
instructional segment, and course {pp. 66-74). These were determined g
from analysis of the level of learning required to meet the performance
objectives, the amount of material to be covered, and the learning time
projected for an average student. Recommended instructional techniques
(including classroom lecture, classroom discussion, rcle playing, small
group discussion, field observation, field practice, gymnasium practice,
‘and self-study) are indicated for each segment. The method of instruc-
tion was selected so that it would match the type of material to be
learned. TFor example, classroom demonstration and partlcipatlon are
used for training in the skills of fingerprinting and taking mug shots;
a mock trial to demonstrate court procedures; and classroom and self-
study for understanding the law. -

A Time Line (pp. 76-78) indicates the recommended placement of each
instructional segment within the twelve-week curriculum, The Time Line
shows both the preferable time in which to present a segment and, in many
cases, shows tolerable variation outside the recommended range. Because
of the building block quality of the curriculum, in which many -regments
depend upon knowledge gained through previous segments, we believe that
placement of a segment outside the "zone of toleration" would probably
mean that the students would be exposed to material, either before they
had learned prerequisites for it, or so long after complementary or
related segments that the linkages and connections would tend not to be
clear to the students.

We recommended that some instructional segments be taught by the
trainees' employing police agency after the 12-week curriculum (p, 120-1).
These segments pertain to departmental rules, forms, or procedures and
local crdinances. As with other segments, we have recommended trainee
performance obgectives, methods of instruction, etec,

In addition to the student resource materials (to be used for self-
study or assigned homework) mentioned in the main body of the text,
additional optional resource materials are presented in Appendix B,
These may be used by instructors who wish to pursue a topic in depth.
They are organized in terms of resources applicable tc each course.

We paid considerable attention to the format of the chapter on the
proposed curriculum. We took care that all material :ielevant to a seg-
ment is displayed on the same page or facing pages, so the imstructor
can readily integrate the material, and observe the interr@lationships

among its parts.

xviidi

f | RS kArtl;urDUt‘tkl}"eg;lhc;_'

S iriei D

S it

gy



EXECUTIVE SUMMARY

A. PURPOSE

. This study was initiated by the Massachusetts Criminal Justice
Training Council (MCJITC) and the Massachusetts Committee on Criminal
Justice (MCCJ) in order to provide the Council with a way to standardize
the content of police recruit training in Massachusetts. Thus, the com-
pleted study creates a foundation for evaluation activities:

The curriculum which is a product of this study provides
a basis for evaluating and certifying police training
academies; and ~

The performance uvbjectives provide the foundation for
‘evaluating and certifying trainee performance after
completion of the curriculum.

The objectives of this study were to:

Identify the roles, tasks, and skills associated with
the job of Basic Police Officer (BPO) in Massachusetts;

Show how some police and non-police people perceive these
roles, and what they expect of BPOs; and

Develop a model curriculum, based on the above, which is
proposed for the police training academies of Massachusetts.

B, APPROACH

In carrying out this assignment, Arthur D. Little, Inc. {ADL)
received substantial and beneficial guidance from a Project Monitor,
Mr. David L. Christensen. ADL also received support and advice from
an Advisory Panel, a group of individuals representing police and non-
police interests likely to be affected by the outcomes of this study.
The Advisory Panel interacted regularly with ADL and made practical
input into the conduct and conclusions of the study.

Previous ADL work in law enforcement and municipal personnel
activity analyses and a reconnaissance task led to the definition of
seven roles performed by BPOs. In the reconnaissance, we interviewed
chiefs, sergeants, and BPOs, and reviewed analyses of the BPO job, par-
ticularly FPROJECT STAR, Role Performance and The Criminal Justice System.*

*C, P. Smith, et al., PROJECT STAR, Role Performance and the Criminal .
Justice System, 1976, California Commission on Peace Officer Standards
and Training.
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The seven roles are: -
1. Patrolling,

| 2.’ Providing Services and Rendering Assistance;
. 3. Applying and Enfor01ng the Law;

4, Investigating, ‘

5. Assist;ng in Proseeution,

6. Documenting and Recording; and'

7. Carrying Out Miecellanebus Activities and
Handling Miscellaneous Situations.

o]

These roles constituted the framework for our analysis of the BPO
job and the kinds of training necessary for it, and for the curriculum
which resulted. The basic premise of this study was that training should
be based on the tasks that trainees will carry out, once they take their
jobs. Thus, the organization and content of the curriculum was developed
so that all elements of training would be directly relevant to what BPOs

do on the job.
We prepared surveys for six groups:
1. Chiefs of poiice:
2. Police sergeants;
3. Basic police officers;
4, Directors of police training academies;

5. Mayors and chairmen of boards of selectmen; and

6. State legislators.

All groups were asked to estimate how BPOs allocate their time among the
seven roles (p. 7).%* The first four groups were asked to indicate the
importance of academy training for police recruits in various- Pnowledges,
skills, and traits useful in handling activities and situationms.

Only the BPOs were asked about the frequency of their involvement
in various activities and situations. Some of the surveys also included
questions about the ideal allocation of BPOs' time among the seven roles,
the importance of training in the seven roles, a summary of departmental
activity for the last year, and background questions about respondents.

*The reader is referred to pages (abbreviated as "p.") of the main text
of the report for more detail. - ' '

xiv T
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For example, "knowledge of patrol methods and techniques," the
skill of "recognizing abnormal or unusual situations,". and the trait of
"reliability" were among the thirty knowledges, skills and traits (KSTs)
which respondents rated as to their importance for the role of patrolling.

"~ Some KSTs were included among a number of roles; e.g., "oral expression"

was included under the roles of Patrolling, Providing Services and
Rendering Assistance, Applying and Enforcing the Law, Assisting in Prose-
cution, and Documenting and Recording. .

We wished to gather data applicable to all police departments in
Massachusetts. We hypothesized that there might be major differences in
the frequency and importance of various activities among police depart-
ments of different size, and among departments located in different set-
tings (urban, suburban, and rural). Thus, we selected a random strati-
fied sample of 71 police departments (p. 13), distributed in terms of
department size and department setting to be represeuntative of all organ-—
ized police departments in Massachusetts. Of these, 64 agreed to partic-
ipate, constituting more than one out of every five of the organized police
departments in the Commonwealth. ‘

In setting up the strata of departments, we assigned a separate
stratum to the Boston Police Department, in order to try to include BPOs
and other police officials from this department.*

In the participating departments, we surveyed all BPOs with between
one and ten years of longevity, every second sergeant, and a chief. We
also surveyed all other chiefs, so that all chiefs in the Commonwealth
had the opportunity for input. We imposed longevity constraints on the
BPOs surveyed, since we believed that BPOs with less than one year's
experience might not be sufficiently familiar with the typical activities
of a BPO and would not be able to estimate properly the frequency of
activities within the past year; we further believed that BPOs with more
than 10 years of experience might be so habituated to their job that they
would not be able to remember clearly the kinds of training needed for
it. Surveys were sent to the directors of all 17 police training acade-
mies, to an elected official (mayor or chairman of board of selectmen)
in each municipality whose police department participated in the survey,
and to ten legislators concerned with police and public safety matters.

The highest response rate (p. 18) was from the sergeants, 70%; 63%
of the BPOs, 53% of academy directors, 40% of the chiefs, and 31% of
city and town officials returned their questionnaires in time for analy-
sis, for a total of 941 surveys. Only three state legislators, out of
the ten who received surveys, responded. Thus, their results are not
included.

*However, we received a return rate of lower than 20% for both sergeants
and BPOs from Boston. Out of concern that the responses might be sys-—
tematically unrepresentative, we excluded returns from Boston from the
analysis.
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C. FINDINGS OF THE SURVEYSl¢.f

The five groups responding showed very close agreement in their
~estimates of percent of working time which Basic Police Officers devote -
to each role. The table below indicates our estimates, based on the :
surveys (p. 32), of how BPOs spend their working time, When asked how
much time BPOs should spend in each role, mayors and chairmen of boards
of selectmen provided answers that correspond closely with the actual
amount of time spent on each role (pp. 32, 34)

ESTIMATED PERCENTAGES OF TIME BPOs SPEND
ON THE SEVEN ROLES

:Role ' ; - Percent
Patrolling | 40
Providing Services and Rendering Assistance 16
Applying and Enforcing the .Law - 14
Investigating ' 10
Documenting and Recording ’ 8
Assisting in Prosecution | 6
Miscellaneous Activitiles and Situations 5

The objective of analyzing the survey responses was to identify,
out of all the knowledges, skills, traits, and activities (KSTAs) which
pertain to police work, those which have high priority for training.

We considered a KSTA a high priority item for the model curriculum, if .
the following condition was true for any group of respondents (e.g.,
chiefs): , )

The respondents considered the KSTA an dmportant one,
in training new recruit BPOs for effectiveness on their
jobs. ' This meant that at least 33.3%7 of a respondent
group rated a KSTA as "most important” for recruit
training. )

We also considered a KST a high priority ditem if:

an activity or situation associated with a KST was frequent
for BPOs., Operationally, this meant that at least 50.17%

of BPOs in our sample indicated that they were involved

in this activity or situation on 100 or more days during
the last 12 months.,

xvi : : :
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‘We collated results for the respcadent groups. A KSTA given high

©  priority by any group was considered a high priority item for the curric-
~ ulum (pp- 37-44, 46) v

B

What~is striklng, when we examine the pattern of KSTAs considered
"most important" by the various groups, is the agreement among them.
Let us take one example, the role of Patrolling (p. 37). In the surveys,
we presented 30 different KSTs under this role to chiefs, sergeants, and
academy directors. On 14 of these, there was unanimity that the items
were not considered "most important'" by any group. The other 16 were
considered "most important” by one or more groups. Of these, nine were
deemed "most important" unanimously, byrall three groups. On six items,
two of the groups agreed that the item was "most important.' Only one
item was included as '"most important" by reason of having been rated so
by only one of the three groups. ~ .

Ead

We were concerned that chiefs of police departments in different
settings (urban, suburban, and rural) or sizes might place different
priorities on the importance of various KSTAs; or that they might differ
in their estimates of the time BPOs spend on the various roles and the
relative importance of the roles for training. We had the same concern
for sergeants and BPOs. Further, we were concerned whether BPOs in
different kinds of departments might indicate different frequencies of
involvements in activities and situations. Qur interest in these pos-
sible differences stemmed from the possibility that optional segments
of the curriculum might be necessary or appropriate for recruits headed
for departments of varying sizes and in varying settings.

We carried out an exhaustive analysis of the differences among
strata (pp. 50-57). In summary, these analyses produced only one skill
which constitutes a candidate for an optional portion of the curriculum,
This is, "deductive ‘reasoning,” as it relates to the role of applying
and enforcing the law, which is rated by chiefs of police of small police
departments as "most important" for recruits being trained for their
departments.

D. THE RECOMMENDED CURRICULUM -

The end product of this study was a recommended curriculum for police
training academies -in Massachusetts (pp. 60-121), The curriculum, 480
hours in all, including administrative time, is broken up into role modules,

each of which 1is further divided into courses, segments of these courses,

. and topics to be covered in the course., ' Courses were developed from

topically related or sequentially dependent clusters of high priority
knowledges, skills, and activities. Each course was then divided into
instructional segments reflective of commonly accepted teaching areas.

' For each of these instructional segments, a list of topics was prepared,

describing the scope of instruction; the topics were distilled from a
thorough review of contents of existing training programs, key teaching

xvii
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resource materiale, and textbooks considered as good state—of—the—art
exemplars. For each instructional segment, we wrote trainee performance
objectives to reflect the level of performance that a trainee should be
~able to meet at the conclusion of the segment. These provide the basis
for evaluating and certifying trainee performance. : :

. The curriculum indicates teaching time required for each topic,
instructional segment, and course (pp. 66-74). These were determined
from analysis of the level of learning required to meet the performance’.
objectives, the amount of material to be covered, and the learning time
projected for an average student. Recommended instructional techniques
(including classroom lecture, classroom discussion, role playing, small
group discussion, field observation, field practice, gymnasium practice,

"and self-study) are indicated for each segment. The method of instruc-
tion was selected so that it would match the type of material to be
learned. For example, classroom demonstration and participation are
used for training in the skills of fingerprinting and taking mug shots;
a mock trial to demonstrate court procedures; and classroom and self-
study for understanding the law. -

A Time Line (pp. 76~78) indicates the recommended placement of each
instructional segment within the twelve-week curriculum. - The Time Line
shows both the preferable time in which to present a segment and, in many
cases, shows tolerable variation outside the recommended range. Because
of the building block quality of the curriculum, in which many segments
depend upon knowledge gained through previous segments, we believe that
placement of a segment outside the '"zone of toleration" would probably
mean that the students would be exposed to material, either before they
had learned prerequisites for it, or so long after complementary or
related segments that the linkages and connections would tend not to be
clear to the students.

We recommended that some instructional segments be taught by the
trainees' employing police agency after the 1l2-week curriculum (p, 120-1).
These segments pertain to departmental rules, forms, or procedures and
local ordinances. As with other segments, we have recommended trainee
performance obJectives, methods of dnstruction, etc.

In addition to the student resource materials (to be used for self-
study or assigned homework) mentioned in the main body of the text,
additional optional resource materials are presented in Appendix B.
Thése may be used by instructors who wish tc pursue a topic in depth.
They are organized in terms of resources applicable to each course.

We paid considerable attention to the format of the chapter on the
proposed curriculum, We took care that all material relevant to a seg-
ment is displayed on the same page or facing pages, so the instructor
can readily integrate the material, and observe the interrelationships

among its parts.
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. It is {nstructive to describe how the curriculum presented here
differs from that previously promulgated by the Training Council.* - Our
curriculum is based on a systematic examination of the knowledges and

‘ skills necessary for important and frequent activities of BPOs. It is
— organized in terms of the seven roles of the BPO, in order to make sure
. ' . that its content is directly relevant to- those recles. Thus, the elements
- of the curriculum are not grouped by subject matter (e.g., Government)
but by the roles that BPOs carry out (such as Patrolling). Further, our
curriculum indicates trainee performance objectives; the previous curric-
ulum included training objectives for the instructor (.e.g., ''to sensitize
, the police officer . . . to familiarize the recruit . . . to acquaint the
o officer.”") We include student resource materials and recommend instruc-
tional methods. A time line shows recommended placement of each segment
in the currlculum., : . : B

g
!

The total lengthe of the two curricula are the same: 480 hours,
The previous version included 52 hours for unspecified local needs and
électives. Ours recommends instruction in these matters after the 480
o hours of academy training.

' E, SUMMARY

Our objective was to develop a standard curriculum for police academy
training of BPOs. We surveyed police chiefs, sergeants, BPOs, academy
directors, mayors and chairmen of boards of selectmen, and state legisla-
tors. We asked about the activities of BPOs, and the most important
knowledges, skills, and traits that should be taught in police academies
to enable BPOs to carry out these activities safely and effectively. The
activities were grouped under seven roles, which constitute the framework
for the curriculum, ' The curriculum presents the knowledges, skills, and
activities toward which training should be directed, trainee performance
objectives, instructional content and method, student resource material,
and the time requirements and time location in the currlcular sequence,
for each segment of instruction.

Full details are contained in the main body of this report.

s

*Lambert, Joseph E., J. M. Sheehan, and L. J. Galizio, Recruit Training
Program for Police Officers, Boston: Massachusetts Criminal Justice
Training Council, revised November 1, 1976.
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I. INTRODUCTION

A, THE STUDY

The study described in this report was initiated by the Massachusetts
Criminal Justice Training Council (MCJTC) and the Massachusetts Committee
on Criminal Justice (MCCJ) to provide the Council with a way to stan~
dardize the content of police recruit training in Massachusetts. The
first focus of the study was to identify the skills and roles neces-
sary for basic police officers (BPOs) in organized* Massachusetts poiice
departments to carry out their duties safely and successfully. After
we identified the knowledges, skills, and traits (KSTs) necessary for
accomplishing the roles of BPOs, as common to all police organizations,
in Massachusetts, regardless of size, we built upon them a proposed
standardized recruit training curriculum applicable for recruits from
any organized department in Massachusetts.

Based on this completed study, further studies may use its
results for a number of purposes related to improving the training of
BPOs.

Thus, the objectives of the study have been to:

1. Identify the roles, tasks, and skills associated with
the job of BPO in Massachusetts.

2, Show how some police and non-police people perceive
these roles, and what they expect of BPOs,

3. Develop a model curriculum, based on the above, which
will be proposed for the police training academics of
Massachusetts.

4. Lay the groundwork for:
- developing performance objectives;

~ developing a reliable job-related certification
test for BPOs;

- developing criteria for the certification of
academies; and

- developing criteria for certifying instructional
personnel at the academies.

@

*An "organized police department," as the term is used by the MCJTC
and in this report, consists of more than one full-time police officer.
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In carrying out our work, Arthur D, Little, Inc,, (ADL) has receilved
substantial and beneficial guidance from a Project Monitor, Mr. David L.
Christensen. In addition, ADL has received support and advice from an
Advisory Panel, a group of individuals representing pollce and non-police
interests, likely to be affected by the outcomes of this study. The mem-
bers of the Advisory Panel, listed in Table 1, have inferacted regularly
with ADL and have made practical input into the conduct of the study.
Their professional experience and knowledge have helped to keep the study
realistic during all its phases.

B. OVERVIEW OF THIS REPORT

This report discusses sampling and survey consftruction (Chapter II),
types of analyses (Chapter III), and then presents surveys of BPOs,
sergeants, chiefs of police, academy directors, and mayors and chairmen
of boards of selectmen (Chapter -IV). In the last chapter, we present
the proposed curriculum, Appendices show resource material and method-
ological details.

Arthur D Little Inc.
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TABLE 1

ADVISORY PANEL

Sgt. William Lavash, Director
Waltham Police Recruit Academy
Waltham Police Department
Waltham, MA 02154

Deputy Superintendent Paul Johnson
Training Academy

Boston Police Department

152 North Street

Boston, MA 02109

Chief Henry Maiolini, Chairman

Mass. Criminal Justice Training
Council

Bourne Police Department

Bourne, MA 02532

Chief Joseph Connell, President®

Mass. Association of Chiefs of
Police

Westford Police Department

Westford, MA 01886

Captain James Sullivan, Director
Worcester Police Recruit Academy
Worcester Police Department
Worcester, MA 01608

Mr. George Landry

Police/Crimes Specialist

Mass, Committee on Criminal Justice
110 Tremont Street, 4th Floor
Boston, MA 02108

*At the beginning of the study.
**At the end of the study.

Mr. Jim Prichard

Director of Labor Relations
Mass, League of Cities and T.wns
6 Beacon Street, 9th Floor
Boston, MA 02108

Mr. Edward Gadbois
Town Manager
Wareham Town Offices
Wareham, MA 02571

Dr. Joel Weisen, Chief

Validation and Testing

Department of Personnel Administra-
tion

1 Ashburton Place, 5th Floor

Boston, MA 02108

Mr. Robert Liddy (Patrolman)
Mass., Police Association

46 Belvista Road

Worcester, MA 01602

Chief J. O'Connor, President##*

Mass. Association of Chiefs of
Police

Westfield Police Department

Westfield, MA 01085

Chief Albert Horan, Chairman

Training and Education Committee

Mass. Association of Chiefs of
Police .

Sharon Police Department

Sharon, MA (2067
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II. SURVEY INSTRUMENTS AND SAMPLING

A. SURVEY INSTRUMENTS

1l. ~ Who Should Be Suxveyed?

The basic premise of this study is that training should be based on
the ta#sks that trainees will carry out once they become incumbents in a

‘p031t10nn Present incumbents, in this case, basic police officers (BPOs)

in organized police forces in Massachusetts, are in the best position to
provide this information. Supervisors of incumbents (in this case,
police chiefs and sergeants in Massachusetts organized police forces) are
also. important sources of information and insights. Similarly, it seemed
probable that directors of police training academies would also provide
important information, especially since they (or others in their positions
in the future) will be responsible for implementing the standardized cur-
riculum that the MCJTC will consider, based on this study. We also
believed that it would be important to obtain the perceptions -. the
mayors of towns and the chairmen of municipal boards of selectmen, since
police departments are organs of municipal governments; and of state
legislators with a responsibility for police and public safety affairs,
since they make statewide policy with respect to these matters.

Thus, questionnaire forms were developed for six groups:
Form 1 X.® Chiefs of Police

Form 2 ¥. 7Police Sergeants

Form 3 X. Basic Police Officers

Form 4, Academy Directors

Form 5 X, Mayors and Chairmen of Boards of Selectmen

Form 6. State Legislators

*An "X" following a form number indicates that the forms were identi-
fied as to the stratum (type of police force, discussad in detail in
Table 3 related to the respondent. Thus, form 11 went to chiefs of
medium~sized police departments in urban locations, form 12 to chiefs
of large departments in urban locations, etc. All forms sent to chiefs

had identical contents; the form number identified the stratum to which
the respondent belonged.

Arthur D Little Inc
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2. Contents of the Survey Instruments

Surveys are useful only when they ask about matters closely related
to the personal experiences and opinions of the respondents, For this.

reason, the surveys for the six groups discussed above included different
contents.

The foundation of our study was the belief that two kinds of know-
ledges, skills, and traits should be included in the training of basic
police officers (BPOs):

1. Those which form the basis for activities frequently
carried out by BPOs, or situations in which they are
frequently involved; and ‘

2, Those which form the basis for activities which are
important to the successful accomplishwent of the BPO's
job. For example, those kinds of activities, if improp-
erly performed, may result in serious preblems for the
BPO, the public, or the police department in which he/she
serves.,

Accordingly, Section A* of the surveys for chiefs of police, police
sergeants, and academy directors asked about knowledges, skills, and
traits (KSTs) and how important the respondent thinks it is for a new
recruit to receive training in these items before assuming police powers
in ordar to carry out each of seven roles of the BPO. The seven roles
were as follows:

1. Patrolling;

2, Providing services and rendering assistance;

.3. Applying and enforcing the law;

4, Investigating;

5. Assisting in prosecution;

6. Documenting and recording;

7. Carrying out miscellaneous activities and handling
miscellaneous situations.

These roles, the activities which make them up, and the KSTs which
are the basis for proper performance of the activities, were derived
from reconnaissance interviews with chiefs, BPOs, and sergeants, from

*Table 2 summarizes the contents of the sections of the survey instru-
ments., "

Arthur D Little Inc.
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TABLE 2

CONTENTS OF SURVEY INSTRUMENTS
(Letters Indicate Section of Survey Instrument)

Respondent Grnup

Mayors and
Chairmen of
‘Bodrds of Selectmen

Chiefs
of
Police
Importance of training in
knowledges, skills, traits A

Importance of training in
hardling activities and
situations

Frequency of BPO involvement
in activities and situations

BPOs' actual time allocation
among 7 roles B

Ideal allocation of BPOs‘
time among 7 roles

Importance of training in

7 roles c
Departmental annual activity
report D

Background questions

Basic
Police Police Academy
Sergeants Officers Directors’
A A
B
A
B C B
C C
D



our previous work in law enforcemerit and municipal personnel classifica-
tion analyses, and from a review of studies which analyzed the job of
the BPO.* For example, "knowledge of patrol methods and techniques,"
the skill of "recognizing abnormal or unusual situations,” and the trait
of "reliability" were among the 30 KSTs which respondents rated as to
importance for the role of patrolling. Some KSTs were included among a
number of roles. For example, 'oral expression' was included under the
roles of patrolling, providing services and rendering assistance, apply-
ing and enforcing the law, assisting in prosecution, and documenting

and recording. :

BPOs were similarly asked to indicate their perceptions of the
importance of including various items in training., In the survey of
BPOs, these items were expressed in forms directly related to the activi-
ties which BPOs perform (about which more later). For example, the first
activity/situation in Section A of the BPO survey was "attended role call/
inspection/briefing prior to patrol." 1In Section B of the BPO survey,
we asked BPOs to rate the importance of training in "the purpose of role
call/inspection/briefing prior to patrol." Thus, in summary, all respon-
dents directly related to police work were asked about the relative impor-
tance of various items as they relate to the seven roles of the BPO.

In addition, we asked only BPOs, in Section A of their survey, about
the frequency of BPO involvement in various activities and situations.
Again, these activities and situations were grouped under the seven BPO
roles. The BPOs themselves were considered the best source of information
about how often they carry out various activities (often called tasks)
and are exposed to various situations, all of which may require training
in KSTs, in order to accomplish activities aund respond to situations
successfully.

All categories of respondents were asked to estimate the percentages
of their time which BPOs actually allocate to each of the roles, Next,
the two groups which make policies that affect the functionings of police
departments (mayors and chairmen of boards of selectmen; and state legis-
lators) were asked to indicate how they think the BPOs' time should
ideally be allocated among the seven roles. All categories of respondents
. except the BPOs were asked to '"assume that some training will be given ‘
for carrying out each role," and indicate, from their points of view, which
roles assume more importance for the training of recruits, and which assume
less importance.

#A particularly helpful source was C. P. Smith, et al., PROJECT STAR,
Role Performance and the Criminal Justice Systam, 1976, California
Commission on Peace Officer Standards and Training.
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Section D of the survey of chiefs of police asked them "as another
way of describing the activities of Patrol Officers," to send us the
most recent annual summary report of their department, showing statistics
such as:

e Number of calls responded to;

® Types of calls responded to; and

e Number of crimes of each type investigated.

Finally, BPO respondents answered background questions dbout their age,

years of experience, etc.

3. Survey Development

All instruments were reviewed by the Project Monitor. The surveys
for chiefs of police, police sergeants, and BPOs were reviewed by the
Project Advisory Panel. The BPO survey was pretested with 16 BPOs par-
ticipating in post~recruit specialized training. Pretesting entailed
administering the survey and then discussing ease of understanding,
ambiguities, important items left out, and any other problems with the
draft questionnaire,

B. SAMPLING DESIGN

1. Choosing the Sample of Police Departments

We wished to gather data applicable to all police departments in
Massachusetts. The development of scientific sampling techniques has
made it unnecessary to obtain information from an entire population, in
order to make accurate statements about it. Samples suffice for this
purpose. It was decided, therefore, to obtain a sample from about one-
fifth of the departments in Massachusetts.

We hypothesized that there could be major differences in the fre-
quency and importance of various activities among police departments of
different size, and among departments located in different settings
(urban, suburban, and rural). Thus, we sought representativeness not
only for the universe of departments in Massachusetts, but within each
stratum. A stratum is a set of police departments with common size and
setting characteristics. The strata used are shown in Table 3., The
stratum to which each department belongs was identified, based on an
MCJTC study of the departments in the Commonwealth. '"Small" organized
police departments have 2-24 police officers, '"medium" have 25-99, and
"large" have more than 100.

o
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Stratum Number

e

TABLE 3

STRATA USED IN THE STUDY

Characteristics

Location Department Size
Urban Medium
Urban ». Large
Suburban Small
Suburban Medium
Suburban Large
Rural Small
Rural Medium
Urban Large (Boston)

10

Arthur D Little Inc.



S

" ,.4‘,,

:
y

Note that the Boston Police Department was assigned to a stratum
of its own. Boston is such a large department that sampling consider-
ations dictated that it be assigned to a separate stratum of its own,
stratum 8.

- Based on information furnished by MCJTC, the departments in each
stratum were listed alphabetically. We selected a stratified random
sample, consisting of slightly over one-quarter of the departments in
each stratum (except stratum 8) by picking every fourth department in
the alphabetical listings. (We used a sampling ratio of one in four,
rather than one in five, at this stage, in order to allow for refusal
of some departments to take part in the study.) Table 4 shows the number
of departments in each stratum, 71 in all, chosen to participate. Note
that no departments were chosen in the categories of small urban and
large rural since none exist.

Table 5 lists the departments. These constitute somewhat more than
a quarter of the departments in the Commonwealth, and contain slightly

more than a quarter of the BPOs in Massachusetts. We checked that the

departments chosen for the sample not only were representative of all
departments of similar size and urban~suburban-rural environment, but
that they were spread throughout the Commonwealth of Massachusetts in
a pattern typical of organized police departments. Figure 1 maps the
departments in the sample.

2, Choosing the Sample Within Each Selected Department

We asked each department in the sample to furnish us with the names
of all BPOs with between one and ten years of longevity,* all sergeants,
and the chief. Longevity constraints were imposed on the selection of
the BPO sample. First, we believed that BPOs with less than one year of
experience might not be sufficiently familiar with the typical activities
of a BPO and would not be able to answer properly Section A of the BPO
survey, which asked about the frequency of activities within the past
year. We further believed that BPOs with more than ten years of experi-
ence might be so habituated to their job that they would not be able to
remember clearly the kinds of training needed for it., In the sampled
departments for all strata except stratum 8 (Boston) all BPOs in the
indicated longevity category, every second sergeant, and the chief were
included in the sample. ' We also surveyed all other chiefs, so that all
chiefs in the Commonwealth had the opportunity to make their inputs.

*Chapter 1V,, Section H., shows differences in frequency of involvement
in activities and situations between the more and less senior segments
cof the group of BPOs having between one and ten years of longevity.

11
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Location

Urban

Suburban

Rural

Total

TABLE 4

NUMBER OF DEPARTMENTS IN EACH STRATUM
CHOSEN TO PARTICIPATE IN THE SURVEY

Size
Small Medium Large
(<25) (25-99) (>99) Total

0 2 4 6
26 17 4 47
14 4 0 18

40 23 8 71

12
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TABLE 5

POLICE DEPARTMENTS SELECTED
FOR THE STUDY SAMPLE

URBAN
Medium: 1., Fitchburg
2. Haverhill
Large: 1. TFall River .
2. Lawrence
3. Worcester
4., Boston
SUBURBAN
Small: 1. Acushnet 14, Lunenberg
2. Acton 15, Mansfield
3. Auburn 16, Merrimac
4. Blackstone 17. Monson
5. Boylston 18. Northbridge
6. Clinton 19. Orange
7. Dover 20. Plainville
8. Easton 21, Sharon
9. Georgetown 22, Southwick
10. Groveland 23. Swansea
11. Hanover 24, Upton
12. Hopkinton 25, Wenham
13. Lee 26. Westport .
Medium: 1, Arlington 10. Norwood
2. Beverly 11. Reading
3. Canton 12, Scituate
4, Danvers 13. Sudbury
5. Duxbury 14, Walpole
6. Hull 15. Wellesley
7. Ludlow ) 16. Westfield
8. Methuen 17, Wilmington
9. Needham
Large: 1. Brookline
2, Everett
3. Framingham
4, Somerville
13 -
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TABLE 5 I
(Continued)
RURAL I
Small: 1. Amherst 8. 'Mashpee
2, Ashby 9. Monterey
3. Belchertown 10. 0Oak Bluffs I
4, Chilmark 11. Provincetown
5. Dudley 12. Southboro
6. Harvard 13. Sturbridge '
8. Ipswich 14, Truro
Medium: 1. Dennis l
2. Greenfield
3. Newburyport
4, Yarmouth l
TOTAL: 71 departments l
14
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Within stratum 8, Boston, we had to make different sampling rules,
or Boston would have been overrepresented. We therefore included in
our sample one out of every five BPOs with the indicated longevity, and
one out of every ten sergeants. Every fifth BPO and every tenth sergeant
on the list furnished to us were picked for the sample.

3. Participation in the Surveys

Out of the 71 municipalities contacted, 64 agreed to participate--
more than one out of every five (the goal) of the organized police depart-
ments in the Commonwealth. We received very low return rates (lower than
20% for both sergeants and BPOs) from Boston. We were concerned that,
with such low return rates, those who did return questionnaires would be
systematically unrepresentative of all Boston sergeants and BPOs, respec-
tively. For this reason, returns from Boston were excluded from the
analyeis,

Surveys were -sent to an elected official (mayor or chairman of board
of selectmen) in each municipality whose police department participated
in the study. Since the number of police training academy directors (17)
was so small, all of them received questionnaires,

Table 6 shows the return rates for each stratum and respondent cate-
gory. It can be seen that the highest response rate, 70%, was from ser-
geants, and the lowest, 307%, was from 10 legislators, identified by MCJTC
as having a direct responsibility for criminal justice matters. Only
three legislators returned surveys. (The surveys were sent to them toward
the end of the 1978 election campaign.) Because of our concern that this
small number was not representative of state legislators, we have not
included analyses of their responses in this report.

The questionnaires were sent out in late September and early to
mid-October 1978, Questionnaires were accepted for analysis if received
by the middle of November 1978, Some questionnaires arrived after this
time, but were not included in the analysis. We took concerted action
to incrcase the response rate. Three follow-up letters were sent to our
points of contact at each of the chosen departments, indicating sample
members who had not responded, as of the date of sending of each reminder,
and asking that the point of contact encourage them to respond.

Cooperation from the departments was excellent. Twenty-four of
these sixty-four departments registered a return rate of 100%; three more

were shy of this by only one questionnaire and another three by two ques-—
tionnaires.

Table 7 shows that the returned questionnaires represent 40% of the
chilefs, 7% of the sergeants, and 16% of the BPOs in Massachusetts. Given
the careful selection of sampling points and the high rates of return,
these samples are large enough to constitute representative portions of

17
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TABLE 6

QUESTIONNAIRE RETURN RATES

Y]

18

Total Number Total %
Stratum Sent Returned Returned I
Police Chiefs 1 2 1 50%
2 10 7 70 .
3 102 37 36 I
4 65 20 31
5 11 <6 55
6 53 27 . 51 I
7 15 _6 _40
Subtotals 258 104 407
Sergeants 1 7 4 57% I
2 22 11 50
3 30 29 97
4 42 24 57 l
5 14 8 57
6 16 14 88
7 _9 _8 _89 |
Subtotals 140 98 70% l
Police Officers 1 70 41 59%
2 233 157 67 l
3 172 142 83
4 352 174 49
5 175 85 49 l
6 69 61 - 88
7 _56 a7 8
Subtotals 1127 707 637%
Totals 1525 709 ~60% I
Town/City 1 2 2 1vdZ ,
Offdicials 2 3 0 0 . I
3 24 5 21
4 17 4 24 I
5 4 2 50
6 10 6 60
7 _4 1 _25
64 20 31% l
Legislators - 10 3 30%
Academy Directors - 17 53% I

| Arthur D Little Inc



TABLE 7

POPULATIONS, CANDIDATE SAMPLES, AND
NUMBERS OF QUESTIONNAIRES RETURNED

Sample as a Percent

Population  Questionnaires

of Population

Category Size Sent  Returned Candidate  Returned
Chiefs of Police 258% 258 104 40
Sergeants 1503b 140 98 7
Basic Police c

fficers 4500 1127 707 16

Sources: a. Staff Breakdown of Municipal Police Departments, furnished

by MCJITC with the Request for Proposal for this project,
indicates this number of chiefs of organized police depart-

ments,

Same as a,

The same source indicates a total of 9260 BPOs in

Massachusetts., A brief survey carried out by MCJTIC showed

that slightly fewer than 507% of these fell within the

longevity guidelines of interest (between one and ten years).

19
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their populations. (Consider that the typical national survey, a valid
sample of the total United States population of about 220 million, is
based on fewer than 2,000 people, or 0.0009% of that population.)

20
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III, ANALYSES CARRIED OUT

A. BACKGROUND QUESTIONS AND SAMPLE PURIFICATION

All analyses in this study were carried out by computer. We. wished
to make sure that BPOs' questionnaires were only analyzed, if the respon~-
dent had between one and ten years of experience as a BPO., A preliminary
analysis of the 707 returned BPO.questionnaires revealed that on 24 of
these, respondents indicated longevity outside this range. These 24
questionnaires were not further analyzed, so that :the useful sample of
BPOs was 683. However, frequency counts of background information (e.g.,
age, sex, race, academy attended, etc.) were obtained for all BPOs
responding.

B. STRATIFICATION

For the following groups, samples were chosen and returned surveys
were marked to indicate the size (large, medium, and small) of the
respondent's police department and its setting (urban, suburban, and
rural):

® Chiefs of police

e Police sergeants

e Basic police officers

@ Mayors and rhairmen of boards of selectmen.

For BPOs, we analyzed the responses for the seven strata separately,
The large sample size for BPOs made this possible. The BPOs' strata
identified, for each BPO, both the size of department and type of setting.
However, because we had considerably smaller sizes for the other three
groups shown above, analyses were carried out first by size of department;
the questionnaires were then regrouped and analyses carried out by the
setting of the department.

We hypothesized that some KSTs or Activity/Situations (Act/Sits)
might be more important or frequent, respectively, for some strata than
others. In order to test whether differences among strata were statig-
tically significant, we used chi~square analysis.* We then checked

*%Chi-square tests the hypothesis that the entries in a two-dimensional
table of frequency counts are randomly distributed., The analysis com=~
pares each observed entry with its expected value (the value in the
entry, if the numbers in the table were randomly distributed). The sig-
nificance level of chi-square depends on the degreesg of freedom for the
table, a function of the product of numbers of rows and numbers of
columns, Descriptions of the method may be found in many statistical
texts., See, for example, chapters 4 and 6 in Edwards, A. L., Experimental
Design in Psychological Research, New York: Rinehart & Company, 1951.

21
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whethier each KST or Act/Sit for which a statistically significant dif-
ferénce was found wag (1) not already among the high priority training
dreas and (2) was considered important or frequent by respondents in one
or more strata. Where both these conditions were met, we identified the
KST or Act/Sit as one which might be covered in an optional segment cf

the proposed curriculum, provided specifically for police recruits about
to serve in police forces in the stratum or strata that rated it important
or frequent. Chi-square analyses were similarly used to test the signif-
icance of differences among strata, with respect to estimates of time
allocation by BPOs, roles most important for training, etc.

We also used chi-square analysis to test whether BPOs in two longev-
ity (1-5 years and 6-10 years) groups responded differently to questions
about the importance of training for each of the training areas, and the
frequency with which they were involved in the Act/Sits in the past 12
months. Stratification was not relevant to the surveys for academy
directors.

C. IMPORTANCE OF TRAINING

We asked about the importance of training in police training acade-
mies for many knowledges, skills, and traits (KSTs). For each of these,
a two-~dimensional table was constructed. One dimension showed the
stratum, and a total for all strata. The other dimension was headed by
columns indicating "most important," "not chosen," and "least important."
A sample table is included in Appendix A. We showed the percentage of
the respondent group which indicated that a KST was among those "most
important" or "least important' to be included in training. The percent-
age not indicating either of these two categories was placed under the
column heading "not chosen."

Anywhere between 07 and 1007 of respondent group, such as academy
directors, could indicate that a given KST is among those "most important"
to include in police recruit training. In this study, we have focused
on those KSTs considered most important by at least 33.3% of a respondent
group. By chance, that is, if respondents marked their questionnaires
completely randomly, 33.3% of them would appraise a given KST as "most
important," since they distributed their responses equally among three
categories, Thus, only those KSTs marked "most important" by an above~
chance proportion of a group of respondents were included in the bases
for the recommended curriculum,

D. FREQUENCY OF INVOLVEMENT IN ACTIVITIES AND SITUATIONS

Only BPOs provided indications of how often they carried out various
activities or were involved in various situations. These were analyzed

in two-dimensional frequency counts, with the first dimension the stratum.¥*

*An example of such a table is provided in Appendix A,
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The second dimension indicated the proportion of BPOs in a stratum (or
out of the total sample) who indicated that, in the last 12 months, they
were involved in an activity or situation with the following frequency:

¢ Never or seldom (0-10 days):

6 Sometimes (11-99 days);

¢ Often (100-199 days);

@ Every day or almost every day (200 or more days).

We wished to include in the curriculum all activities or situations
in which BPOs are frequently involved. In order to do so, we had to set
a cut-off point for frequency. We set this cut-off point where a major-
ity, 50.1% or more, of BPOs indicated that they were involved with an

activity or situation at least once on 100 or more days during the past
12 months.

E. ACTUAL AND IDEAL ALLOCATION OF TIME BY BPOs

Some respondent groups were asked to indicate howythey believe BPOs
actually distribute their time among the seven roles, and how they ideally
ought to do so. We first purified each sample by rejecting for analysis
those whose percentages summed to less than 95 or more than 105. Again,
we developed two-dimensional tables for the responses. (See Appendix A
for an example.) One dimension showed the strata, and a summary column
for all respondents. The other consisted of increments of 10% (0-10%,
11-20%, etc.). The table indicated the proportion of respondents in
each stratum (and the total group) who estimated that BPOs spend a pro-
portion of their time within a given increment on carrying out a particu-
lar role. (Roles were defined for respondents in terms of the KSTs and
activities used earlier in their quastionnaires.) Thus, for example, the
analysis could indicate that in a given stratum of police chiefs, 437%
estimated that BPOs spend between 11 and 20% of their time carrying out
a given role,

The analyses also indicated, for each stratum {(and the total group)
the mean, standard deviation, maximum, and minimum., The mean (arithmetic
average) might indicate that the respondents in a stratum estimated, on
the average, that 18% of BPOs' time was spent. on a given role.,. The
standard deviation is an index of the dispersion of responses; a small
standard deviation indicates substantial agreement among respondents,

The maximum is the highest percentage estimate given by any respondent;
the minimum is the lowest. ‘
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F, IMPORTANCE OF TRAINING, BY ROLE

The analysis for this was carried out in exactly the same way as
analyses for importance of training by KST. (See Saction C above.)
Appendix A includes an example,

G. DEPARTMENTAL ANNUAL ACTIVITY REPORT

¥

The chiefs of many police departments sent us summaries of their
annual activity. It proved impossible to analyze these in a consistent
framework because they varied so widely in categories used and depth of
detail covered. For instance, some reports listed calls for service;
others used the ¥BI's uniform crime reporting format, while others simply
listed crimes against perscns, property, public order, and motor vehicle
violations.
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IV. FINDINGS AND CONCLISIONS

A. CHARACTERISTICS OF THE BPO SAMPLE

Table 8 shows that about 94% of BPOs have received police training
at an academy, almost all of them at an academy in Massachusetts. But -
at least 5% of them have not received any formal training., This phenom-
enon is particularly frequent in stratum 1 (BPOs in medium size depart-
ments in urban settings) and strata 6 and 7 (rural small and rural medium).
On the other hand, very few BPOs have not received academy training who
are in dtratum 2 (urban large departments), stratum 3 (small suburban
departments) and stratum 5 .(large departments in suburbia).

For those who received training, we analyzed where it was received.
Almost a quarter of the basic police officers in our sample received
their recruit training at the Massachusetts State Police Academy. About
14% received it at the Worcester Academy.

Table 9 indicates that between 10 and 15% of our sample attended an -
academy in each of the years 1970, 1974, 1975, 1976, and 1977. In each
of the years between 1971 and 1973, inclusive, between 6 and 8% of our
sample was graduated from an academy. As would be expected, very few of
our sample (47%) graduated from a police training academy in 1978.

Table 10 shows the distribution of number of years members of our
sample have served as full-time police officers.*® A somewhat higher pro-
portion are in the 1-5 year longevity category than in in the 6-~10 year
category. The same is true for all strata except the three (1, 4, and
7) which represent medium sized police departments.

It can be seen in Table 11 that members of our sample were typically
born in the years between 1947 and 1951, making them 27 to 31 years old
in 1978, when the data were gathered. For the population of interest
(police officers with 1 to 10 vears longevity) small rural departments
have high proportions of very old (born before 1937) and very young (born
after 1951) BPOs, Medium sized departments in rural settings also have
a disproportionately high percentage of younger BPOs.

The data indicate about 1% of BPOs in the longevity range of interest
are women and 947 men. (Five percent did not respond to this question.)
About 2,.5% of BPOs in large urban departments are women. No women respon-
dents were indicated in medium sized urban departments, medium sized
suburban departments, and in rural departments. Finally, Table 12 shows
the race indicated by respondents. About 7% left this question blank,

*#Section H. of this chapter shows differences of involvement in activi-
ties and situations between the more and less senior members of our BPO
sample.
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Thus, at least 85% of BPOs are white, €% indicated that they are American
Indians,* and 1.4% black.** The last are concentrated very heavily in
large suburban departments.

2

Table 13 shows how five respondent groups believe BPOs distribute
their working time among the seven roles. First, note the close agree-
ment among members of the first three categories. The biggest discrep-
ancy, for "Providing Services and Rendering Assistance," between any two
groups is 8%. The estimates of actual percentage distribution for the
three groups directly involved in police activities are so close, that
we conclude that they represent, among them, the true values.

Concentrating, for the first three groups, on the role of "Providing
Services and Rendering Assistance," the percentage judged increases as
we go further from the operating level. Our best judgment is that the
167 estimated for this function by BPOs is likely to be most accurate.

With the exception of the first two roles, municipal officials appear
to have a remarkably accurate perception of how BPOs distribute their time
among roles. They appear to underestimate (by 5% to 8%) the proportion
of time devoted to Patrolling and to overestimate (by 6%, if we accept
the BPOs' estimate as the true value) the proportion of time devoted to
the role of Providing Services and Rendering Assistance.

Academy directors similarly appear to overestimate the percentage of
time devoted to Providimg Services and Rendering Assistance. They also
slightly cverestimate the amount of working time devoted to Patrolling.

To summarize Table 13, BPOs spend more of their time carrying out

the patrolling role than any other activity. (This is corroborated by
data from the Boston Police Department¢ which shows an even higher propor-
tion of time devoted to patrolling.*** Howaver, it should be pointed out
that the BPD data are based only on BPOs sassigned to squad cars and that
the BPD definition of "patrolling" is more all-inclusive than that used
in this study.) The smallest proportion of time is spent on Miscellaneous
Activities and Situatioms. .

*The questionnaire category was "American Indian (Native American)."

It is probable that some white BPOs, born in the United States, checked

this category by mistake.

*%The 1978 Civil Service Employees 15C Reports of Massachusetts cities
and towns whose police departments are under civil service, carried
out by the Test Construction and Validation Section, Classification
Bureau, Division of Persomnel Administration, Massachusetts Department
of Administration and Finance, indicates that in the 135 municipalities
that provided ethnic information (excluding Boston, eliminated from

" our sample) 2.47 of BPOs are black. ’

*%%Pergonal communication from Deputy Superintendent Paul JohnSon, BPD,
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TABLE 13

ESTIMATED PERCENT OF ACTUAL TOTAL WORKING TIME
BASIC POLICE OFFICERS SPENT PERFORMING ACTIVITIES IN THE PAST 12 MONTHS, BY ROLE

Percent of Total Time

43

Mayors and
Ip » Academy Chairmen of Boards
Letter Role Officers Chiefs ‘Sergeants Directors .0f Selectmen
P : Patrolling 38% 417 39% 447 33%
A Providing Services and Rendering Assistance 16 24 ) 20 22 22
E Applying and Enforcing the Law 14 13 - 14 : 13 15
I Investigating 12 -9 9 7 12
J Asgisting in Prosecution 7 5 6 5 6
D Documenting and Recording ’ 9 5 8 5 7
M Miscellaneous Activities/Situaticns 6 4 4 4 6
Totals¥® 102 101 100 100 100
Sample Size 650 96 - 98 8 ' 17

*Totals may not equal 100 due to rounding.
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C. PERCENT OF WORKING TIME WHICH RESPONDENTS BELIEVE BPOs
SHOULD SPEND ON VARIOUS ROLES

Table 14 shows the percent of time that mayors and chairmen of boards
of selectmen believe that BPOs should spend on the various roles. Prob-
ably most important, a comparison of Tables 13 and 14 reveals that this
group believes that BPOs distribute their time in a desirable fashion.

The biggest discrepancy between analogous entries in Tables 13 and 14 is
2%, for a number of roles.

D. TRAINING DEEMED MOST IMPORTANT, BY ROLE

Table 15 shows the proportion of respondent groups who indicated
that a role should be considered one of the most dimportant for training
of police recruits. The roles have been ordered in accordance with the
ranking by chiefs of police., One is struck by the high degree of agree-
ment in the rankings of the roles (ignoring the absolute values of the
percentages involved). The only major discrepancy 1s that chiefs give
fourth rank (by a very slight margin) to the role of Documenting and
Recording and fifth rank to Investigating, while the order of thése two
roles is reversed for the other three groups. WNote also, by comparison
with Table 13, that, although all these four groups recognize that apply-
ing and enforcing the law takes up by no means the majority of BPOs' time,
they all agree that Applying and Enforcing the Law assumes highest pri-
ority for dinclusion in training.

E. KNOWLEDGES, SKILLS, AND TRAITS CONSIDERED MOST IMPORTANT, AND
THE MOST FREQUENT ACTIVITIES/SITUATIONS

1. A Listing of High Priority ltems

The reader will recall that the objective of these analyses was to
identify, out of all the knowledges, skills, traits, and activities/
situations which pertain to police work, those which have high priority
for training.

For each group of respondents. (e.g., chiefs), we considered a KST
a high priority item for the model curriculum, if either of the follow-
ing conditions was true:

1. An activity or situation associated with the KST was
frequent for BPOs.*

2. The respondents considered the KST an important one,
in training recruit BPOs for effectiveness on their jobs.#*%

*At least 50,17 of BPOs indicated that they were involved in this
activity or situation on 100 or more days during the last 12 months.
*%At least 33.3% of a respondent group rated the KST as "most important”

for recruit training.

33

Axthur D Little Inc.



TABLE 14

IDFAL PERCENT OF TOTAL WORKING TIME
BASIC POLICE OFFICERS SHOULD SPEND PERFORMING ACTIVITIES,
BY ROLE, AS ESTIMATED BY MAYORS AND
CHALRHEN OF BOARDS OF SELECTMEN

Patrolling

Providing Services and Rendering Assistance
Applying and Enforcing the Law
Investigating

Assisting in Prosecution

Documenting and Recording

Miscellaneous Activities/Situations

Total®*

Sample Size

#Total may not equal 100 due to rounding.

34

Percent of Total Time

Mayors and
Chairmen of Boards
of Selectmen

30
24
17
12

6
5

-2

99

18
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TABLE 15

TRAINING DEEMED MOST IMPORTANT FOR BASIC POLICE OFFICER RECRUITS,

BY ROLE
Percent Responding Most Important for Training
Mayors and
ip Academy Chairmen of Boards

Letter Role Chiefs  Sergeants Directors of Selectmen
E Applying and Enforcing the Law 70 68 78 75
A Providing Services and Rendering Assistance 63 59 78 50
P Patrolling 38 52 33 30
D Documenting and Recording 11 4 0 0
I Investigating | _ 10 11 11 20
J Assisting in Prosecution 2 0 4] 15
M Miscellaneous ‘Activities 1 0 0 0
Sample Size , 104 107 ' 9 20



We collated results for the respondent groups. A KST or Act/Sit
given a high priority by any group was considered a high priority item
for the curriculum., Table 16 indicates high priority items. Where BPOs
indicated high importance for an item, a measure of frequency (defined
above and also in Table 16) is given. (Act/Sits given high priority by
reason of theilr frequency alone are discussed below.) In Chapter V, we
will show how we grouped these into sequences of related knowledges or
skille to be taught together in the proposed curriculum,

The chart below shows the symbols used in the ID numbers in Table
16, Activities or situations were given the letter which constituted the
abbreviation for a role. For example, "P" stands for "patrolling." Often,
the same ‘activity or situation was presented to respondents under more than
one role, since it applies there. A number, placed before the letter
identifying the role, was assigned to each activity or situation deemed
"most important" by BPOs. The number was its ranking, in terms of the
BPOs' percentage responding that the activity or situation was "most
impcrtant" for training for a particular role.

Role:

Activity or P - Patrolling

Situation

A - Providing Services and
Rendering Assistance

A knowledge — |HLP-

A skill, ranked thirteenth—3[SH3PDIE}

E - Applying and Enforcing

of all sEflls which > 33.3% The Law

of chiefs, sergeants or I - Investigating

academy directors felt was -

most important, The skill J - Assisting in Prosecution

is ranked as most important, D - Documenting and Recording
in‘order, for the roles of M = Miscellaneous Activities

P, D, I, and E.

With regard to the ID numbers for knowledges and skills, a knowledge
was assigned a "K" and a skill "S." ©Not one trait was deemed among the
items considered most important for police recruit training. Following
the "K" or the "S," a number was assigned based on the average of the per-
centages of chiefs and sergeants deeming the item "most important." For
example, the number 1 was assigned to "knowledge of patrol methods and
techniques" because 81% (the average of 81.8% and 80.4%) was higher than
any otlier percentage deeming importance assigned to a knowledge. Finally,
following the number in the ID, we have placed the letters identifying the
roles for which the item was included among the most important knowledges
or skills. For example, the second item (S13PDIE) under "Knowledge or
Skill" on the first page of Table 16 was deemed among the most important
gkills under the roles of Patrolling, Documenting and Recording, Investi-
gating, and Applying and Enforcing the Law. The order of these initials
is based on the percentage (again, average of chiefs and sergeants) con-
sidering the item among the "most important" in the roles.
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ID No.

1P

2P

4P

KiP
S13PDIE
K4PA
K6PE
S31PA
S36IPA
F11PA
K15P
S28JDPAE
S39APET
8371P
R16P

§47P
K19p

Raop

S19MF

TABLE 16

TRAINING DEEMED MOST IMPORTANT FOR BASIC POLICE OFFICER RECRUITS

PATROLLING .
Percent Responding "Most Important" for Training
Activity or Situation Frequencyl Officers Chiefs Sergeants Academy Directors
How, when, and why to ohserve suspicious persoms, objects,
and activities likely to lead to criminal acts 77.8 77.3
How, when, and why to decide between enforcement and other
courses of action 80.3 74.1
The how and why of vehicle patrol 75.6 50.8
The how and why of establishing and maintaining relationships
with citizens/businesses on beat/routes 71.8 39,1
Knowledge or Skill
Knowledge of patrcl methods and techniques 81.8 80.4 100.0
Writing up what was done or observed 68,2 74.8 88,9
RKnowledge of departi:mtal rules and regulations 65.4 62.6 4h.b
Knowledge of local ordinances 55.7 63.6 44.4
Establishing persomnal, friendly relationships with civizens 56.7 45.8 88.9
Deductive reasoning 43.3 52.4 thob
Knowledge of human relations 44,2 44.8 55.6
Knowledge of role of pelice in modern society 46,2 37.4 66.7
Oral expression 34.6 36.5 33.3
Displaying personal confidence 45,2 40.2 11.1
Inductive reasoning . 35.6 39,2 22,2
Enowledge of purpose and origin of laws; types of laws,
codes and ordinances 39.4 33.6 22,2
Declining offers of gifts, favors, or bribes 35.5 35.5 22.2
Knowledge of the purposes, goals, objectives, organizations,
issues, and constraints of the criminal justice system 25.0 36.4 444
Knowledge of purpose, objective, organizatidn and management
of police department 33.6 22.4 55.6
Recognizing abnormal or unuszual situations 1.9 6.6 66.7

Percent of BPOs indicating occurrence at least once in 100 or more dayé during the past 12 months,
Sample sizes: BPOs, 687; Chiefs, 104; Sergeants, 107; Academy Directors, 9.



TABLE 16 (Continued)

PROVIDING SERVICES AND RENDERING ASSISTANCE A
Percent Responding "Most Imgortant:"' for Training

1D No. Activity or Situation Frequencyl Officers Chiefs . Sergeants - Academy Directors
1A How to handle a family quarrel 48.8 95.%
2A How and when to administer first aid, emergency obstetrics,
and/or cardio-pulmonary resuscitation 13.7 9:1.2
3A How to identify and handle a mentally ill, highly emotional, o
or deranged individual 17.8 81.6
4A How to handle a disturbance involving loud noises, youth
congregating on a corner, party, or vehicular disturbance 73.7 77.0
S5A How to handle MV accidents 57.0 74.2
6A How to handle intoxicated individual 57.5 71.8
7A How to handle a potential or actual suicide 1.6 61.7
8A How to handle a landlord-tenant dispute , failure to pay
case, or other similar dispute (non~-family) 22.3 47.2
9A The how and why of advising an individual of specific laws,
w codes, ordinances; and/or criminal justice procedures 43.1 Ll b
53]
10A What to do at a fire and how to do it, including fire
rescue techniques 1.5 38.6
11A When and how to take MV accident report 49,2 36.4 3
124 How to handle a potential or actual drowning 0.5 33.9 ‘
13A How to handle a bomb threat or a situstion involving
bombs or explosives 2.3 33.4

Knowledge or Skill

S$3AM Sizing up a situation quickly and taking appropriate action ' 84,6 90.6 66,7
S4A Applying first~aid, car&im-pulmonary resuscitation, . .
emergency obstetrics 86.6 86.9 88.9

S9AE Handling emotionally charged individuals ' A 77.0 78.5 66.7

S10AEJI Remaining impartial and objective 76.9 75.7 33.3

S11AEJ Controlling own temper 74.1 74.7 A

S15AME Working effectively under stress . ) 69,2 72.9 - 88,9
; S6IA Interviewing complainants and/or victims ’ 84.4 67.3 66.7
g 821A Driving a vehicle under emergency «onditions : i 61,6 62.6 ‘ 66,7
o §224 Crowd control , 56.7 645 444
g SZSA ) Handling the mentally 1ill or deranged 63.5 55,2 33.3
!:—D' 1 ’ M :
;“ Percent indicating occurrence at least once in 100 or more days during the past 12 months.,
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ID No.

S26AE
S27AEM
R8A
S37AE
S39APEJ
S40A
K11PA
S44A
S46A
E17A
§34A
S42AE
K4PA
S31PA
S36IPAL
S48A
S28JDPAE
§51A

K21A

S5GA

KL5PA

S49AE
S52A

TABLE 16 (Continued)

PROVIDING SERVICES AND RENDERING ASSISTANCE (Continued)

Knowledge or Skill (Continued) Frequenqyl

Taking charge of situations
Making independent decisions promptly and effectively

Knowledge of sarvice agencies available to assist in special problems

~ Responding to verbal abuse

Displaying personal confidence

Handling intoxicated individuals

Knowledge of human rzlations

Applying mature judgment '

Identifying hazards

Knowledge of traffic and pedestrian control
Using the art of persuasion

Controlling emotional impulges

Knowledge of departmental rules and regulations

Egtablishing personal, friendly relationships with citizens

Deductive reasoning
Directing traffic
Oral expression

Preventing or controlling antisoclal or self-destructive
behavior

Knowledge of techniques for controlling antisocial or self-
destructive behavior i

Fire rescue techniques .
Knowledge of role of police in mbdern society
Applying conflict resolution techniques
Taking custody of property

1Petcent indicating occurrence at least once in 100 or more days during the past 12 months.

Chiefs Sergeants
60.6 57.0
58,7 57.0
48.1 48.6

50,0 45.8
45,2 46.7
46.1 43,0

- 38.5 45.8
37.5 34.6
35.6 35.5
36.5 33.6
47.1 50.5
38.5 42.9
35.6 34.5
38.5 25,2
35.6 27.1
32,7 30.9
34.6 29.9
28.9 30.8
28.8 29.0
19.2 21.5
17.3 20.6
12.5 16.9
12.5 12.1

Percent Responding "Most Important” for Training
) Academy Directors

55.6
66.7
66.7
33.3
33.3
bhob
44,4
55.6
77.8
22.2
22,2
22.2
11.1
55.6
33.3
66.7

- 33.3

33.3
33.3
33.3
4b4.4
33.3
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TABLE 16 (Continued)

APPLYING AND ENFORCING THE LAW
Percent Responding "Most Important” for Training

oy

ID No. Activity or Situation Freguencxl Officers Chiefs Sergesnts Academy Directors
1E When, where, and how to draw and/or fire a revolver or
other firearm 1.5 89.8
2E How to make an arrest when the use of forece is necessary 9.3 83.9
3E How to make an arrest without the use of force 35.7 75.7
4E When, where, and how to pursue a violator of the law
by vehicle (pursuit driving) 8.7 67.2
5E When and how to engage in physical actions to protect
yourself and/or another individual in the presence of
physical threat from persons or circumstances 7.4 66.4
6E When and how to use your baton or riot stick 2.3 65.9
7E When and how to use handcuffs or other restraining devices 50.2 59.7
8E How to make an arrest of a juvenile 17.2 55.2
9E How to handle 2 man-with-gun call 4,2 48,2
10E When and how to talk yourself out of a situation that
involved a personal threat to yourself or others 26.6 47.3
11E The how and why of determining probable cause 21.2 46.0
12E How to handle a crime against the person 40.4 42.6
13E How to handle a barrcom brawl, youth gang fight or
other physical altercations 22,3 41,7
14E When, where, how and why to warn an individual of a
violation of the law, give & written warning, or
isgue a citation 57.5 39.4
15E When, where, how and why to encourage an individual or
group of individuals to comply with the law 40.3 35.4

Knowledge or Skill

K2EJ Knowledge of probable cause; when a criminal offense has ' 72.1 74.8 77.8
been committed ) ;
S14E Apprehension techniques 69.3 72.9 77.8
S16EM Self defense 62.5 69,2 66.7
S20E Applying discretion in the application of the law 61.6 64.4 55.6
K5EL Knowledge of legal and constitutional rights/considerations/constraints 59.6 62,6 100.0
S1DAEJI Remaining impartial and objective i ) 58.7 61.7 33.3
S23E Search techniques ' 57.7 62,7 77.8
S24E Firing weapons . _ 59,7 59.8 100.0
 S15AME Working effectively under stress 53.9 60.8 55.6
S27AEM Making independent decisions promptly and effectively 57.7 57.0 77.8

]‘Percent indicating occurrence at least once in 100 or more days during the past 12 months.
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ID, No.
S11AEJ
S9AE
S13PDIE
S32E
K10EI
K14EI
S43E
S26AE
K6FE
K13E
S39APEJ
S42AE
S37AE
K18E
K22E

S28JDPAE
S53E
S54E
S49AE

TABLE 16 (Continued)

APPLYING AND ENFORCING THE LAW (Continued)

Knowledge or Skill (Continued)
Controlling own temper

Handling emotionally charged individuals
Writing up what was done or observed
Use of baton or riot stick
Knowledge of procedural law
Knowledge of substantive law

Using restraining devices

Taking charge of situations
Knowledge of local ordinances
Knowledge of alternatives to arrest
Displaying personal confidence
Controlling emotional impulges
Responding to verbal abuse
Knowledge of how to arrest juveniles

Kriowledge of behavior and/or actions/conditions that
are violations of the law

Oral expression

Conducting tests for alcohol and drug use
Using chemical agents

Applying conflict resolution techniques

-

Frgguggcxl

lPercent indicating occurrence at least once in 160 or more days during the past 12 months.

Officers  Chiefs  Sergeants  Academy Directors

55.7
51.9
54.8
45.2
51.9
45.1
37.5
56.7
44,2

46,2

40.3
20.8
41.4
31.7

29.8
29.8
26.9
16.3
13.5

58.8
62,7
54.3
57.0
37.4
39.3
40.2
54.2
42,1
41.1
36.4
40.2
31.8
35.5

31.8
27.1
29.0
19.6
10.3

44.4
33.3
44.4

88.9

66.7
55.6
66.7
1.1
11.1
22.2
11.1
bbb
22,2
1.1

44.4
33.3
44.4
33.3
33.3

"
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ID No,
11
21
31
41
51
61
71

S21
S51
S6IA
S121
S181
S13PDIE
§331
§351
S361PA
K9I
§371pP
$381
S411
K121
KSEI

S10AEJI
K10EL
KI4EL

1

Percent indicating occurrence at least once in 100 o1

TABLE 16 (Continued)

Activity or Situation
How to interview complainants: and/or victims

When and how to search suspects, vehicles, and/or premises
When, how, and why to secure the crime scene

How to conduct an initial investigation

How to interview witnesses

How to interrogate suspects

How to investigate a traffic accident

Knowledge or Skill
Preserving the crime scene

Interviewing witnesses

Interviewing complainants and/or victims
Collecting, marking, and preserving evidence
Interrogating

Writing up what was done or observed
Investigating crimes

Investigating MV accidents

Deductive reasoning

Knowledge of investigation techniques
Inductive reasoning

Taking statements

Obtaining search and arrest warrants
Knowledge of elements of each offense

Knowledge of legal and constitutional rights/
considerations/constraints

Remaining impartial and objective
Knowledge of procedural law
Knowledge of substantive law

;

INVESTIGATING .
Percent Responding "Mgst Important" for Training
Frequengyl Officers Chiefs Sergeants Acaﬁemy Directors

67.5 66.2
46.5 64.6
18.2 38.5
54.6 50.0
57.5 %9.4
38.2 47.7
53.6 34.%

94,2 88.8 77.8

88.5 81,3 77.8

84.7 82,2 77.8

76.0 71.1 88.9

65.3 65.4 77.8

56.7 53.3 55.6

49.1 51.4 [N A

47,1 ' 50.4 55.6

48.1 48.6 33.3

45.2 50.5 44.4

46,2 48.6 444

50.0 43.0 33.3

42,3 46,7 77.8

. 41.3 47.7 55.6

336 33.7 33.3

44.3 44.8 22,2

22,1 25.2 33.3

18.3 18,7 33.3

more days during the past 12 mouchs.
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TABLE 16 {(Continued)

ASSISTING IN PROSECUTION .
Percent Responding "Most Important” for Training

ID No. k Activity or Situation Fregueﬁuzl Officers Chiefs Sergeants Academy Directors
17 - How to testify in court’ 51.0 85.6 -

21 How and why to prepare for court ' 43.6 62.6

3J How to acquire and maintain chain of custody of evidence - 21.1 45.0

. Enowledge and Skill
813 Testifying in court ' 99.3 © 91l.6 . o - 88.9

S14 Preparing cases for court . . 79.8 84.1 - 55.6

K3J Knowledge of court procedures » 73.1 63.5 22..

S28JOPAE  Oral expression - . 56.8 - 57.0 ) 66.7

S$293 . Transporting suspects/offendera, and/or prisoners 52,0 54.2 .177.8

8303 . Conducting booking and searching operations at the station . ' 56.7 48.6 44.4

K7J Knowledge of elements of each offeuse . 51.0 52.3 55.6

~ S10AEJI Remaining impartial and objective 43,3 50.4 55.6
w K2EY Knowledge of probable cause; when a criminal offense

has in fact been cormaitted 42,3 45,8 33.3

S11A85 Contzolling own temper (keeping cool) . 39.5 41,1 &48.4

5453 Fingerprinting ‘ 38.5 33.6 4454

S39APEJ Displaying personal confidence 35.6 34.5 46.4

S55J ‘Seme:ud retuzning court subpoenas and/or ‘ , » 26.0 271 o.s

3560 Takiug mug shota ‘ - 24,0 26,2 44,4

I

Lpercent indicating cccurrence at least once in 100 or more days during the past 12 moaths.
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TABLE 16 (Continued)

DOCUMENTING AND RECORDING .
Percent Responding "Most Important" for Traiminpg

ID No. Activity or Situation ) I:‘l:_equencyl Officers Chiefs Sergeants Academy Directors
1D How to write, type, or dictate narrative‘reports 76.2 64.0
2D When and how to use the radiv and other communication equipment 86.8 51.9
3D Why, when, and how to keep a personal notebook ’ 67.3 36.1

Knowledge and Skill

S8DM Using radio and other communication equipment 80,8 77.6 . B88.9
S17b Completing departmintal and court forms 69.2 66.4 66.7
S13PDIE Writing up what was done or observed 60.6 65.4 4h. 4
S$28JDPAE Oral expression . . 37.% 37.4 . 55.6

Yy

MISCELLANEOUS ACTIVITIES/SITUATIONS

Percent Regponding "Most Important" for Training
ID No. Activity or Situation Frequencyl Officers Chiefs Sergeants Academy Directcrs
1M What to do in an ambush 0.5 49,1 '

Knowledge and Skill

S3AM Sizing up a situation quickly and taking appropriate action 85.6 83.2 66.7
S8DM Using radio and other communication equipment : . 66.4 64.5 55.6
S19MP Recognizing abnormal or unusual cituations 65.4 63.5 66.7
S154ME Working effectively under stress ’ 51.9 63.5 66.7
S27AFM Making independent decisions promptly and effectively ) 4.8 44.8 66,7
S16EM Self-defense ' ) 26,5 37.4 66.7
1

Percent indicating occurrence at least once in 100 or more days during the past 12 wonths,
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The activities and situations and KSTs shown for each section of
Table 16 are presented, from high to low, in order of percentages respond-
ing "most important" for training. BPOs rated many Act/Sits as "most
important" and "frequent." They rated others, shown in Table 17, as
"frequent" but not as "most important." We included these Act/Sits as
high priority items.

2, Agreement Among the Respondents

How closely did the chiefs agree with the sergeants about the most
important KSTs to include in the curriculum? How closely did these two
groups agree with the academy directors? And how similar are the Act/
Sits which the BPOs comnsidered most important to the KSTs rated as most
important by the chiefs, sergeants, and academy directors?

Turning back to Table 16, and examining the pattern of KSTs considered
"most important" by chiefs, sergeants, and academy directors, we find a
striking amount of agreement among them. Let us consider only the first
page of Table 16, focusing on the role of Patrolling, which is typical of
all segments of Table 16. In the original questionnaires, 30 different
KSTs were presented to the chiefs, sergeants, and academy directors. Of
thegse, 16 were considered "most important" (by the criterion discussed
above) by one or more groups. That is, 14 were not considered "most
impertant” by any group. Of the 16, 9 were deemed "most important" .
unanimously, by all three groups. On six items, two of the groups agreed
that the item was "most important." (In four of these instances, the
agreement was between chiefs and sergeants, in one it was between chiefs
and academy directors, and in one it was between sergeants and academy
directors.) In only one instance, 'recognizing abnormal or unusual sit-
uvations," was an item included as "most important' by reason of having
been rated so by only one of the three groups.

What about agreement between BPOs, on the one hand, and members of
the other three groups? Again, it was very high. The top of page 37
shows the four Act/Sits (out of 13 presented to BPOs) which they deemed
"most important." Item 1P covers the same grounds as item S19MP at the
bottom of the page. Item 2P overlaps with items K4PA, K6PE, K15P, K19P,
and 1'20P, Item 3P is similar to item KI1P, Finally, item 4P is the same
as item S31PA.

It is illuminating to contrast the results cbtained from chiefs and
sergeants with those obtained from the academy directors. We focus on
this subject because, where there was disagreement (which, as indicated
above, was not common) it was usually along these lines. We will cover
the instances of disagreement role by role.

Under the role of patrolling in Table 16, in the following instances,
chiefs and sergeants awarded a rating of "most important” to a KST, but
the academy directors did not:
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TABLE 17

FREQUENT ACTIVITIES OR SITUATIONS
NOT CONSIDERED MOST IMPORTANT
FOR BASIC POLICE OFFICER RECRUITS TO RECEIVE TRAINING
IN BEFORE ASSUMING POLICE POWERS

: . . . 1
Role Activity or Situation Frequency

Patrolling:
5P Used radio, walkie-~talkie, or other communica-
tion equipment

6 P Inspected vehicle and/or equipment prior to
patrol

7 P Checked doors and windows of business estab-
lishments and unoccupied dwellings

8 P Attended roll call/inspection/briefing/ prior
to patrol
Providing Services and Rendering Assistance:
14 A Gave guidance or general information to an
individual (i.e., directions, locations, etc.)
Applying and Enforcing the Law:
16 E Responded to a crime against property

17 E Responded to a report of vandalism

Investigating:
8 I Reviewed case reports and daily logs
9 I Investigated and/or observed suspicious
persons or circumstances
Assisting in Prosecution:

None

Documenting and Recording:

4 D Filled out report forms (i.e., arrest, accident,
crime

5 D Requested a record search (MV or person)

6 D Initiated inquiry for NGIC

Miscellaneous Activities/Situations:

None

1
Percent indicating cccurrence at least once.in.100 or more days during

the past 12 months.
46

96.2

80.2

79.8

63.5 .

61.8

56.0

66.9

56.5

87.6
59.5
59.3
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e Displaying personal confidence;
¢ Inductive reésoning;

® Knowledge of purpose and origin of laws; types of laws;
codes and ordinances:

e Declining offers of gifts, favors, or bribes.

In only one instance did academy directors give a "most important"
rating to a KS8T not rated "most important" by the other groups. This
involved the skill, "recognizing abnormal or unusual situations."

Under the role of'"Providing Services and Rendering Assistance,"
the other two groups, but not academy directors, rated among the most
important items:

® Using the art of persuasion;

¢ Controlling emotional impulses;

e Knowledge of departmental rules and regulations;

@ Oral expression.

On the other hand, academy directors included among the most impor-
tant KSTs the following which were not thus rated by chiefs and sergeants:

e Directing traffic;
e Applying conflict resolution techniques;

e Preventing or controlling antisocial or self-destructive
behavior;

® Knowledge of techniques for controlling antisocial or
- self-destructive hehavior;

® Fire rescue téchniques;
e 'Knowledge of role of police in modern society; and
o Taking custody of property.

Note that the last five KSTs in the list "barely made it." That is
exactly 33.3% of the academy directors rated these as “most important."

With regard to the role of "Applying and Enforcing the Law," the

chiefs and sergeants, but not academy directors, indicated the following
- KSTs as "most important":

47 ‘
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o Taking charge of situations;

® Knowledge of local ordinances;

e Knowledge of alternatives to arrest;

e Displaying personal confidence;

e Responding to verbal abuse;

o Knowledge of how to arrest juveniles.

In addition, five skills (of which the first three "barely made it")
were rated as "most important' by academy directors, but not by the
other groups:

s Oral expression;

e Using chemical agents;

o Applying conflict resolution techniques;

¢ Conducting tests for alcohol and drug use; and

e Knowledse of behavior and/or actions/conditions that

are violations of the law.
Under the role of "Investigating," other groups rated the skill of
"remaining impartial and objective," as most important, but the academy
directors did not. The following two kinds of knowledge "barely made it"
for academy directors, but not for the other groups:’

e Knowledge of procedural law; and

o Knowledge of substantive law.-//y

In making judgments about the KSTs most important for carrying out
- the role of "Assisting in Prosecution,'" academy directors rated two

skills as "most important," while the other groups did not:

e Serving and returning court subpoenas and/or summonses;
and

e Taking mug shots.
Finally, there was complete agreement among the groups for all KSTs
listed under the roles of "Documenting and Recording." Under "Miscel—

laneous Activities and Situations," academy directors rated "self-defense"
as "most important'"; the chiefs and sergeants did not.

48
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There seems to be a tendency for academy directors to rate as less
important than did chiefs and sergeants some street-wise skills that may
be useful to BPOs. For example, these include "displaying personal con-
fidence," (under two roles) and "declining offers of gifts, favors, and
bribes." The academy directors may believe that such skills may best be
learned on the job. Or they may believe that it is not important to’
learn them. Second, academy directors may place a greater emphasis on
academic skills than do sergeants and chiefs. As examples of this, see
"knowledges of techniques for controlling antisccial or self-destructive
behavior," and “applying conflict resolution techniques" {(under two roles).
It is interesting to speculate that the differences may have arisen
according to whether or not the KSTs are expressed in academic language.
For example, compare the academy directors' higher response on "applying
conflict resolution techniques" and lower response on "using the art of
persuasion.” The two sets of skills appear, on reflection, to be highly
related.

Finally, chiefs and sergeants appear to have placed greater emphasis
on local police department factors than do academy directors. Examples
can be found in "knowledge of departmental rules and regulations" and
"knowledge of local ordinances." This difference may reflect the belief
of academy directors that the proper place for training in these aspects
is on the job, rather than at an academy whose student body comes from

various municipalities.

E. RELTABILITY OF RESULTS

When gathering data in a study of this sort, one is concerned about
the reliability of the information gathered. The word '"reliavility," as
used by psychologists and psychometricians, refers to whether one would
obtain the same results if one asked the respondents the same questions
again, When an attitude questionnaire, survey, or test exhibits high
reliability, it means that the respondents are ncot answering randomly,
i.e., marking answers by chance. In other words, the responses are
meaningful, based on the experiences and opinions of the respondents.
Clearly, our survey results would be meaningless unless the responses
are thoughtfully and honestly euntered,

In this instarice (as in most projects) we did not administer the
survey again in order to obtain retest reliability. In such a situation,
one measures reliability by looking for patterns of consistency among
the respondents. Consistency indicates that the answers are not random.

We have ample evidence of such consistency in the responses. First,
the analyses above show consistent responses among groups, where such
comparisons have been made., However, in some instances, there ave reasons
to believe that there are real and leglcimate (non-random) differences
among the groups in the ways in which they responded to the questions,
Thus, it is instructive to compare responses of various strata from the

\
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game group, e.g., BPOs, Here, we found, in a large proportion of amaly-
ses, that the responses of various strata to the same question were very
similar. This could not possibly have happened randomly.

Finally, we have evidence of reliability in non-random proportions
shown in the results. For example, consider a list of KSTs where respon-
dents indicated that a KST was (1) among the "most important," (2) among
the "least important," or (3) did not rate the item. The number of places
supplied under each of the "most important' and "least important" cate~-
gories was one~third that of the number of items to be rated. For ex-
ample, see the 33 KSTs presented for the role of "Investigating' in the
surveys filled out by chiefs, sergeants, and academy directors. Respon~
dents were directed to choose only 11 as '"most important" and another 11
as "least important." If random factors (unreliability) had been the
only ones operating, all 33 of the KSTs would have been rated as "most
important" by exactly 33.3% of the respondents. The same proportion
would have rated each KST as "least important," and another third would
have left the item unrated. In fact, the percentage of respondents rating
something as "most important" attained a maximum of 95% and a minimum of
3%. Very few ratings clustered arouvad the 33.3% level.

G. DIFFERENCES AMONG STRATA

To review, we divided chiefs of police, sergeants, and BPOs into
strata, based on the size and setting of their departments. We wished
to see whether these strata made any difference in the responses about
importance of the KSTs, estimates of how BPOs allocate their time among
roles, importance of the roles for inclusion in training, and the fre-
quency of BPO involvement in activities and situations. If such differ~
ences exist, they may have implications for differing emphases in the
curriculum for recruits who will be sworn into departments in different
strata; or, they may imply optional elements of the curriculum.

Of course, differences among strata will happen by chance. We used
the chi~square technique to identify differences which were statistically
significant at the .01 level of confidence. That is, they would have
happened by chance only 1% of the time. Statisticians usually set the
level of significance at either .05, .01, or .00l, constituting an ascend-
ing order of stringency.® The more stringent the level of confidence., the
more likely it is that differences statistically significant at that level
are also practically significant. ' The results of our search for signifi-
cant differences among strata are discussed in the following sections.

*0f course, if we had set the level of significance at .05, more differ-
ences would have been shown as statistically significant. But having
set the level at .0l, we did not look for differences significant at
between the .05 and the .0l levels.
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2. Importance of Knowledges, Skills, and Training Areas

_ In order to be included in the tables in this section, an item
(knowledge, skill, or training area) had to meet two criteria:

® There had to be statistically significant differences
in responses to the item among respondents in different
strata. (This criterion was instituted, since we looked
for items that are more important to one stratum than to
another.,)

e At least cne stratum had to show 33.3% of the respondents
rating the item as "most important." (This criterion
reflects the fact that we were looking for items that are
candidates for inclusion in optional portions of the cur-
riculum, for police recruits from certain strata.)

Tables 18 and 19 are based on the respomnses of chiefs of police.
Table 18 shows knowledges and skills where there were statistically sig-
nificant differences among chiefs in urban, suburban, and rural depart-
ments respectively. Table 19 does the same for chiefs from departments
of large, medium, and small size.

At first glance, Tables 18 and 19 appear to indicate five Knowledges
and Skills (KSs) to be considered as optional items in curricula for
recruits from certain strata. Closer examination, however, eliminates
many of these. Some, such as "controlling own temper" in Table 18, are
already in the curriculum because the total proportion (column 1) rating
them as "most important" (74.1% in this instance) is equal to or greater
than 33.3%. This means that they have already been chosen as high pri-
ority items for the core curriculum, as discussed above. Others, such
as "knowliedge of substantive law'" in Table 18, have already been put on
the high priority list because a respondent group other than chiefs of
police (academy directors, in this case) gave them an importance rating
of 33.37 or greater,

Eliminating all of the above instances, the only KS left is "deduc-
tive reasoning,' as applied to the role of Applying and Enforcing the

'Law, as shown in Table 19. This skill constitutes a candidate for an

optional segment of the curriculum for recruits headed for small police
departments.

Table 20 and 21 are similar, respectively, to Tables 18 and 19,
except that Tables 20 and 21 are based upon responses hy police sergeants.
Applying all the standards discussed above to the three KSs mentioned,

"none of them becomes a candidate for consideration as a foundation for

an optional segment of the curriculum,
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TABLE 18

SIGNIFICANT#* DIFFERENCES IN RATINGS OF IMPORTANCE OF KNOWLEDGES
AND SKILLS AMONG STRATA WITH VARYING DEGREES OF URBANIZATION:

CHIEFS OF POLICE

Percent Rating "Most Important"
Degree of Urbanization

Role: Knowledge or Skill Total Urban Suburban Rural
N=104 = N=7 N=67 N=30
PATROLLING:
None - - - -

PROVIDING SERVICES AND RENDERING ASSISTANCE:

Controlling own temper 74,1 42.8 80.6 66.6
APPLYING AND ENFORCING THE LAW:

Taking charge of situations 56.7 14.3 65.7 46.7
INVESTIGATING:

Knowledge of substantive law 18.3 71.4 11.9 20.0

ASSTSTING IN PROSECUTION:
None - - - -

DOCUMENTING AND RECORDING:
None - - - -

MISCELLANEOUS ACTIVITIES/SITUATIONS:
None - ~ - -

*#Statistically significant at the .01 level of confidence, based on
chi=square with 4 degrzes of freedom >13,3,
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TABLE 19

SIGNIFICANT#* DIFFERENCES IN RATINGS OF IMPORTANCE OF
KNOWLEDGES AND SKILLS AMONG STRATA OF VARYING SIZES:

CHIEFS OF POLICE

Percent Rating "Most Important"
Size of Department
Role: Knowledge or Skill Total Large Medium. Small
N=104  N=12 N=31 N=61

PATROLLING:
None - - - -

PROVIDING SERVICES AND RENDERING
ASSISTANCE: .
Displaying personal confidence 45,2  16.7 32.3 57.4

APPLYING AND FNFORCING THE LAW:
Deductive reasoning 31.7 8.3 22.6 41.0 .

INVESTIGATING:
None - - - -

ASSISTING IN PROSECUTION:
None - - - -

DOCUMENTING AND RECORDING:
None - - .- -

MISCELLANEOUS ACTIVITIES/SITUATIONS:
None - - - -

- *Statistically significant at the ,01 level of confidence, based on
. chi-square with 4 degrees of freedom >13.3.
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TABLE 20

STGNIFICANT® DIFFERENCES IN RATINGS OF IMPORTANCE OF KNOWLEDGES
AND SKILLS AMONG STRATA WITH VARYING DEGREES OF URBANIZATION:

SERGEANTS

Percent Rating '"Most Important"
Degree of Urbanization
Role? Knowledge or Skill Total Urban Suburban Rural
N=107 N=24 N=61 N=22

DOCUMENTING AND RECORDING:
Oral expression 37.4 70.8 34.4 9.1

Making out an aflidavit 11.2 0 8.2 31.8

THE SIN OTHER ROLES:
None - - ~ -

TABLE 21

AND SKILLS AMONG STRATA OF VARYING SIZES:

SERGEANTS

Percent Rating "Most Important'
Size of Department
Role: Knowledge or Skill Total Large Medjium Small
N=107 N=28 N=36 N=43

PATROLLING:
Knowledge of the purpose and
origin of laws 33.6 17.9 52.8 27.9

THE SIX OTHER ROLES:
None - - - -

*Statistically sighificant at the .01 level of confidence, based on
chi-square with 4 degrees of freedom >13.3..

IGNIFICANT* DIFFERENCES IN RATINGS OF IMPORTANCE OF KNOWLEDGES l
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Table 22 shows similar information for BPOs. All of the training
areas shown in the table have already been included in the curriculum,

In summary, the analyses of differences among strata have produced
only one skill which constitutes a candidate for an optional portion of
the curriculum, that is, "deductive reasoning," as it relates to the
role of applying and enforcing the law, which is rated by chiefs of police
of small police departments as "most . important" for recruits being trained

for their departments.

3. Time Allocation of BPOs by Role and Importance
" 'of Rolés for Training

Chiefs, sergeants, and BPOs estimated how BPOs allocate their time
among the seven roies. In all these groups, there were no significant
differences among strata. We think this is a particularly important
finding. It means that no matter whether BPOs serve f{n an organized
small, wedium or large department, or work in an urban, suburban, or
rural setting, they spend the same or a similar amount of time in carry-

ing ocut a given role,

Similarly, we found no significant differences among the various
strata of chiefs and sergeants, with respect to the importance of train-
ing for each role. We conclude, therefore, that there is nothing about
the size of an organized department or the degree of urbanization of its
setting that increases or decreases the importance of training for a
given role, compared to departments of other sizes or different settings.

4, Frequency of Involvement in Activities and Situations

Using data from the BPO survey, we tested whether different strata
of BPOs indicated significantly different frequencies of involvement in
activities and situations. We found that there were many activities and
situations where such significant differences were found. However, not
one of these implied the inclusion of an optional curriculum segment For
Tecruits preparing for service in a police department of a given size or
setting. One or both of the following conditions was true of all activi
ties or situations for which we found statistically significant differ-

ences among strata:

e The activity or situation, or a knowledge or skill related
to it, was already included in the lists of high priority
items in Table 16 and 17,

e There was not one stratum in which the majority of BPOs
indicated that they were invclved in the activity or
situation at least once in 100 or more days in the past
12 months.
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SIGNIFICANT#* DIFFERENCES IN RATINGS OF IMPORTANCE OF TRAINING AREAS AMONG BPO STRATA

TABLE 22

Strata
Percent Rating "Most Important"
Urban Suburban Rural
Role: Training Area Total Medium Ldrge Small Medium Large Small Medium
N=687 N=39 N=156 N=136 N=168 N=85 N=55 N=48
PROVIDING SERVICES AND RENDERING ASSISTANCE:
How to handle MV accidents 74.2 82,1 64.8 79.4 76.2 62.3 81.8 89.6
What to do at a fire and how to do it,
including fire rescue techniques 38.6  48.7 50.0 40,4 29,2 37.6 30.9 31.3
How to handle a landlord-tenant dispute,
failure to pay case, or other similar
dispute (non-family) 47.2  48.7 59.6 39.0 36.9 63.5 30.9 54.2
APPLYING AND ENFORCING THE LAW:
When and how to use chemical agents 25.3 23.1 42,3 22.8 19.0 24.7 16.4 12,5
ASSISTING IN PROSECUTION:
How to transport suspects/offenders/
prisoners 32.8 28,2 19.2 33.1 44,1 43.5 34,5 18.8

THE FOUR OTHER ROLES:

None

*Statistically significant at the .0l level of confidence, based on
chi-square with 12 degrees of freedom >26.2,




.
.

5. Importance of Training Areas

Finally, we tested whether BPOs in various strata provided signifi-
cantly different answers in rating training areas as "most important."
For a number of such training areas, we found significant differences
among BPO strata., However, again, in all of these, one or both of the
foll~wing conditions was true, making it unnecessary to consider the
training area as an optional segment of the curriculum:

e The training area was already included among the high
priority items for the core curriculum in Tables 16
and 17.

® The proportion of BPOs deeming thie training area among

the "most important' was less than 33.3% in all strata.

H. DIFFERENCES AMONG BPO LONGEVITY GROUPS

Using chi-square analyses, we first .tested whether BPOs with
relatively short longevity (one to five years) carry out activities or
are involved in situations with a frequency different from that ¢f BPOs
with more longevity (six to ten years). Table 23 portrays the results
of this analysis.*

Considering that we asked BPOs about the frequency of 123 activities
or situations, Table 23 shows very few significant differences between
shoert and long longevity groups. Less experienced BPOs carry out the
following activities more frequently:

® Walked on patrol (alomne);

@ Checked doors and windows of business establishments and
unoccupied dwellings;

® Kept a personal notebook.

Higher proportions of more experienced BPOs tended to carry out
the following activities very infrequently or not at all: ’

e Responded to motor vehicle accident:

® Took accident report at scene of motor vehicle accident.

*Note that Table 23 includes all activities or situations for which
statistical significance was found, whether or not one or both of the
longevity groups indicated that its members were involved in the activ-
ity or situation at least once on 100 or more days in the past 12
months,
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TABLE 23

SIGNIFICANT* DIFFERENCES IN FREQUENCY OF ACTIVITIES
AND SITUATIONS BETWEEN BPO LONGEVITY GROUPS

Role; Activity/Situation
PATROLLING:

Walked on patrol (alone)

Checked doors and windows of
business establishments and
unoccupied dwellings

PROVIDING SERVICES AND RENDERING
ASSISTANCE: '

Responded to MV Accident

Took accident report at scene
of MV accident

APPLYING AND ENFORCING THE LAW:

None

INVESTIGATING:
Made an affidavit

Conducted or participated in
the follow-up investigation
of a crime

ASSISTING IN PROSECUTION:

Served as an expert witness
Took fingerprints

Took mug shots

DOCUMENTING AND RECORDING:

Kept a personal notebook

MISCELLANEOUS ACTIVITIES/SITUATIONS:

None

*Statistically significant at the .01 level of confidence, based on
chi-square with 3 degrees of freedom >11.3, . '

aSample size is 362,
bSample size is 312.

Years
of Days Occurred (% Responding)

Service 0-10 11-99 100-199 200+
1-5% 49,1 28,2 14.4 7.2
6~-10 58.7 20. 7.7 9.9
i-5 3.3 10.5 28.5 57.1
6~-10 10.6 15.4 24.0 49.4
1-5. 3.3 40,1 47.2 8.8
6-10 9.3 32.7 48.1 9.9
1—5 5.0 45.3 4230 6.9
1-5 87.3 8.8 2.2 0.3
6~-10 76.5 18.3 3.2 1.0
1-5 35.9 39.2 18.0 6.6
6-10" 26.0 40.0 21.2 12.5
1-5 80.1 12,2 6.1 0.8
6-10 68.9 21.5 5.8 3.2
1”5 72.0 lgcl 7.7 0'6
6"10 65.7 20.2 8.3 4.8
1-5 68.7 21. 8.3 0.6
6_10 60.6 24.7 9.0 501
1—5 gel 17-4 17.1 55.6
6-10 18.3 19.9 15.7 45.8
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Finally, less experienced BPOs showed a higher proportion who car-
ried out the following activities infrequently or not at all:

e Made an affidavit;

e Conducted or participated in the fcllow-up investigation
of a crime;

® Served as an expert witness;
¢ Took fingerprints;
e Took mug shots,

The data in Table 23 provide some interesting indications about
differences in the ways that relatively junior and somewhat senior BPOs
carry out their activities or are assigned to them. Although all the
differences are statistically significant, none of them is very large.
Most important, for the purposes of this stirdy, In each pair of entries
(responses of the two longevity groups for the same activity) both sums
of the last two percentage entries are, in every case, on the same side
of 50%. For example, for the activity, "walked on patrol alone," 21.6%
(the sum of 14.4% and 7.2%) is less than 507%; so is 17.3% (the sum of
7.7% and 9.9%). In the next example, 85.6% and 73.4% are both on the
high side of 507%.

Finally, a chi-square analysis indicated that there are no signifi-

cant differences between the two longevity groups on the importance they
attributed to any areas of training,
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V. A STANDARDIZED CURRICULUM PROPOSED FOR POLICE TRAINING ACADEMIES
IN MASSACHUSETTS

A, OVERVIEW OF THIS CHAPTER

This chapter constitutes the end product of this study. It presents
a proposed curriculum based on assessments, furnished by chiefs of police,
sergeants, basic police officers (BPOs) and academy directors, of skills
and knowledges important for police recruit training, and frequent activ-
ities of BPOs. Section B of this chapter discusses the rationale and
method used to translate these knowledges, skills, and activities dinto
elements of the curriculum.  In Section C, we summarize the curriculum
in two ways: a master time chart and a detailed time chart show hours
recommended for learning activities (classroom lecture, classroom discus-
sion, role play, field observation/practice, gym practice, self-study)
for the module devoted to each role, each course within that role mc¢dule,
and each segment within a course. Then a time line illustrates how the
various elements of the curriculum are fitted into a 1l2-week framework.
Both the time charts and the time line provide a broad overview of the
curriculum as a whole.

The section on timing is followed by a section on each module in the
curriculum that prepares the recruit for cne role of the BPO. For each
course within the role module, a summary is given, followed by a listing
of instructional segments within the course. We then provide three items
of detail for each segment. First, we list the knowledges, skills, and
instructional areas which chiefs, sergeants, and BPOs deemed most important
for police recruit training. Then we show one or more performance objec-
tives. These two items inform the instructor of his/her goals: to provide
trainees with the knowledges and skills which will enable them to meet the
performance objectives, upon completion of the instructional segment. The
third item discusses the instruction to be furnished: topics to be covered,
method(s) to be used, resource material (where applicable) for the trainees
to study, and time requirements.

This format has been chosen in order to meet two needs., First, it
allows the reader interested in following our method the opportunity to
see in one place the logic in the process, as it pertains to a given
segment. That is, the reader can observe how the important knowledges,
skiils, and instructional areas relate to the performance objectives,
and how the former relate to the topics to be covered. The appropriate-
ness of the instructional method, the student resource material, and the
time requirements, on the one hand, to the knowledges, etc., and the per-
formance objectives, on the other, can also be assessed at a glance.
Second, the format enables the instructor to see in one place, not only
the content he/she is expected to cover, but also (1) how that content
will help the trainee to develop skills and knowledges to carry out a
portion of a BPO role, (2) the other roles to which a knowledge or skill
pertains, and (3) what trainees should be able to do, once they have
develnped the requisite skills and knowledges.
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In Appendix C, we present an extensive bibliography of resource
materials, Here, we have provided complete bibliographic ecitations, not
only of the student resource material referenced under the instructional
segments, but of additional publications which may help instructors to
prepare lessons.

B, RATIONALE IN DEVELOPING THE CURRICULUM

The proposed curriculum is divided into courses, segments, and
topics. Courses were developed from clusters of knowledges, skills and
frequently performed activities assessed to be important for police
recruit training by chiefs of police, sergeants, basic police officers
and academy directors. These clusters were created to group knowledges,
skills, and activities which were topically related or sequentially
dependent. Each cluster was then reviewed and a course title established
reflecting the general subject area to be covered., The course was then
divided into instructionai segments reflective of commonly accepted teach~
ing subject areas. For each of these instructional segments, a list of
topics was prepared describing the scope of instruction. The topics
selected were distilled from a thorough review of existing training pro-
gram content, key teaching resource materials, and textbooks considered
good state-of-the~art exemplars,

For each instructional segment, Trainee Performance Obijectives were
written to reflect the level of performance indicated by an individual
knowledge or skill.®* These performance objectives indicate what the
recruit officer or trainee should be able to do at the conclusion of the
training; the topics selected for inclusion in the curriculum are those
required for the trainee to reach that level of -performance.

A performance objective, in this sense, describes the desired out-
come of a course of instruction whereas the course description indicates
the content. The performance objective normally has at least two parts.
Performance indicates what the learner is expected to be able to do at
the end of the course; conditions are added to the performance objective
to indicate the important conditions under which the performance is to
occur; and in some instances a criterion is added to indicate the specific
level of performance expected.

For this curriculum, we have described the performance most reflec-—
tive of each individual skill and knowledge identified as important in
the research. 1In each case, the performance objective describing this
performance was carefully selected by the consulting staff to be reflec-
tive of actual field activities. In some objectives, conditions were
added to limit the activity being described to a specific skill or

*Trainee Performance Objectives were written in accordance with the
methodology developed by Mager. See Robert F. Mager, Preparing Instruc-
tional Objectives, Belmont, California: Fearon Publishers, Inc., 1973.
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.knowledge segment., In a few cases, a criterion was added to describe

the required performance level, but in most instances, criteria were not
developed.

It will be necessary for each performance objective to have a criter-
ion added if it is to be used as the basis of testing for achievement or
competency. Since developing such tests was not within the scope of this
study, the listed performance objectives cannot be considered as defini-
tive minimum competency levels; these will have to be developed from the
individual performance objectives listed here.

Police academy directors can use the performance objectives we have
developed as guides for their instructors when assigning teaching respon-
ibilities. Instructors should use the performance objectives as guides

toward which all teaching should be directed; and the students can see
what will be expected of them at the conclusion of the course of instruc-
tion,

The total length of the curriculum is 12 weeks, containing 480 hours
of instruction. These limits were set by the Criminal Justice Training
Council and represent the present Council-mandated recruit training
requirement. The new curriculum, therefore, was constructed to fit within
these limits, requiring a series of judgments to be made about each topic,
segment, and course. These judgments focused on the amount of teaching/
learning time reasonably required for the average student to achieve the
performance objective, the amount of material to be zovered in class, the
availability of independent-study resources, and the amount of "mandated"
classroom time involved.

Teaching time required for each topic, instructional segment and
course was determined from aralysis of the level of learning required,
the amount of material to be covered, and the learning time projected for
an "average' student. The "average student" was considered to be the
majority of the class who had neither exceptional gkills and knowledge
(such as from prior police experience) nor learning disabilities (such as
reading or writing deficiencies). We expect that remedial instruction
will occur outside the framework of the basic standard 480-hour curriculum.

Where independent study material was found to be available which
could substitute for classroom lecture/teaching time, it was identified
and included as an instructional resource. Since often these materials
are an important teaching resource (such as the Massachusetts Criminal
Justice Council's Criminal Law Handbook), having students self-study
these materials in conjunction with class discussion can substantially
affect the amount of classroom teaching necessary.

Several instructional segments, such as First Aid, have a time
requirement which is mandated by a nationally-recognized certifying
authority. In each case, this requirement was taken into account when
considering the course time requirements.
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For each instructional segment, a decision was then made as to

instructional technique. The recommended techniques were selected from

a grouping of commonly used instructional methods: classroom lecture,
classroom discussion, role play, small group discussion, field observa-
tion, field practice, gym practice, and self-study. The method of instruc~
tion selected was aimed at matching the type of material to be learned.
Thus, classroom lecture was selected when the material to be presented

was considered factual and requiring detailed description from an instruc~
. tor while field practice was selected when hands~on trianing would be the
best training method.

For some instructional segments, self-study was selected because the
material would best be learned by the student reading an already published
article or book. This self-study time can be used in one of two ways;
students can read the material during a predetermined study hall period
every class day or the student can do the work on his/her own time after
class, We recommend that classroom lecture time never exceed six hours
per day (since the students' span of attention cannot focus longer than
that). On those days when six hours of classroom time have been scheduled,
students should be permitted to leave early or be required to remain in a
study hall until the end of the eight-hour day. On days when a non-classroom
activity has been scheduled (such as field observation or practice), the
entire eight~hour day would be filled with formal instruction.

Some academies may feel that they need additional classroom demon-
stration/gymnasium time for physical conditioning; more time than is pos-
sible in the 4 hours allotted to self-defense. Should such physical
training time be deemed necessary, time allocated to self-study during
the class day can be replaced with formal physical training, providing
that the material normally covered under self-study is assigned as manda-
tory homework. There are 57 hours of self-study activity. Some of this
time can be used for physical training, if necessary. This will result
in one hour of mandatory homework for each hour of self-study dropped.
Self-study can be dropped, and other uses than physical conditioning sub-
stituted. If all 57 hours of self-study have other activities substituted
(which we do not recommend) there will be an additional hour of mandatory
homework each night; this is in addition to general study and review of
materials covered in class.,

It is important that self-study assignments, whether done in class
or as homework, have some type of check applied to see that the student
actually does the work. This check can be in the form of inclusion of
celf~-study material questions on examinations or development of self-study
questionnaires for students to complete at the conclusion of the assign-
ment, Self-study assignments are not "homework'" in the traditional sense;
many students will require additional home study of curriculum materials
as they go through the course. When homework is assigned, we recommend
that it not be rectyping of classroom notes but rather work such as writing
and composition practice, additional reading, or case study analysis.
But academy directors can use whatever notebook requirements they feel
most appropriate.
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Some instructional segments are best taught by the student's employ-
ing police agency and those have been included as a separate course.
These segments have been selected primarily because they relate to rules
or procedures which are localized and will vary from department to depart-
ment., They are best taught by the employing agency at the conclusion of
the twelve~week curriculum. '

"Examination time has been included in each instructional segment,
except that the mid-term and final examination periods are considered a
part of administrative time. Within each course, breaks are considered
to be part of total course time. Lunch, of course, is not a part of the
480 hours of training time. :

Implementation of the curriculum must be carefully considered by the
Council, especially since it represents a much more focused curriculum
than that which is presently in use. We recommend that a series of expla-
natory orientation sessions be run by the Council for academy directors
and instructors. One academy should then adopt the curriculum in total,
testing it and developing new resource material. At the same time, indi-
vidual instructors should be designated to test out each specific course.
The evaluation of these efforts by the Council should then indicate how
system~-wide implementation should occur,

C. TIME CHARTS AND TIME LINES

Tahle 24 provides an overview of time allocated to each major portion
of the curriculum, the seven role modules and administrative time. It
can be seen that:

@ the bulk of the 480 hours is spent in the classroom;

e the BPO role modules, "Providing Services and Rendering
Assistance" and "Applying and Enforcing the Law' together
account for a majority of the hours;

» field work (including physical training) accounts for a
larger proportion of the time in the role module of
"Applying and Enforcing the Law" than is true for other
roles; and

o self-study makes up a larger proportion of time devoted
to the role module of "Patrolling" (which constitutes an
orientation to policing) than for other role modules.

Table 25 presents proposed hours at a more detailed level--namely,
down to the level of instructional segment-—-than does Table 24. (The

information in Table 25 is repeated in Section D, with the descriptions
of the segments.)
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TABLE 24

MASTER TIME CHART

Classroom  Field* Self-Study:  Total

Administrative 15 - - 15
Patrolling 34 5 8 47
Providing Services and

Rendering Assistance 88 12 16 116
Applying and Enforcing

the Law 64 75 10 149
Investigating 52 6 12 70
Assisting in Prosecution 13 16 4 33
Documenting and Recording 18 2 3 23
Miscellaneous Activities/ :

Situations _23 = 4 27
Totals 307 116 57 480

#*Includes field trips, demonstrations, and physical training.
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TABLE 25
DETAILED TIME CHARTS

ADMINISTRATIVE

Classroom Field Self-Study Total

Administrative Time 15 15
Orientation 2 2
General Matters 13 ‘ 13
Total _1_5_ 08 9 .];'r.j.
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TABLE 25 (Continued)

PATROLLING

Classroom Field

Self-Study Total

Orientation to Policing

Police Role in Modern Society 2
Criminal Justice System 2
Organization and Managemeht of Policing 1
Environment of Policing 3

Police Patrol: Background, Purpose

and Methods 20 5

Routine Patrol 17 2
Observation 3 3

Patrol Decision-Making 6
Options for Patrol Action 3
Patrol Decision-Making 3

Total ‘ 34 3
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TABLE 25 (Continued)

PROVIDING SERVICES AND RENDERING ASSISTANCE

Selecting Service Options

Determing Service Needs
Providing Advice and Information
Directing Traffic

Custody of Property

Intervening in Individual Crises

First Aid and Water Safety
Dealing with Abnormal Behavior

Dealing with Personal Crises

Intervening in Group Crises

Conflict Resolution

Responding to Emergencies

Response to Special Emergencies
Emergency Driving

Total

Classroom Field Self-Study Total
z 3 2 12
2 2 4
2 ¢
2 3 5
1 1
49 3 55
34 3 37
12 3 15
3 3
24 8 32
24 8 32
8 9 17
3 3 6
5 6 11
88 12 16 116
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TABLE 25 (Continued)

APPLYING AND ENFORCING THE LAW

Classroom Field Self-Study Total

The Law, Its Basis, Foundation 30 8 38
Introduction to the Legal Process 20 4 24
Massachusetts Law 10 4 14

Applying the Law: Discretion

joo
[~
|—-l
o

Use of Discretion , 3 2 5
Applying the Law 5 5
Restraint and Arrest of Individuals 22 14 96
Apprehension and Arrest 3 3
Handling Juveniles 3 3
Self-Defense ‘ 10 34 44
Use of Firearms : 6 40 ' 46

Technical Methods Supportive of Arrest

|~
J
o

Drugs and Alcohol 3 3
Use of Chemical Agents 1 1 2
Total 64 75 10 149
70
Arthur D Little Inc.



-~

TABLE 25 (Continued)

INVESTIGATING
Classroom Field Self-Study Total
The Investigative Setting 32 4 36
Legal Basis of Investigation 8 4 12
Investigative Techniques 24 24
Patrol Investigations 16 4 20
Patrol Investigations 16 4 20
Special Investigative Activities 2 4 6
Search/Arrest Warrants 2 4 6
Traffic Investigations 2 6 8
Traffic Investigations 2 _6 . _8
Total 52 6 12 70
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TABLE 25 (Continued)

ASSISTING IN PROSECUTION

Self-Study Total

Classroom Fleld
Court Preparation: - . '

Arrest and Case Processing 7
Processing Arrested Persons 3
Preparing for Court 4
Court Testimony and Procedure 6 16
Court Procedures 6 16
Total 13 16
72
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TABLE 25 (Continued)

DOCUMENTING AND RECORDING

Classroom Field

Self~Study Total

‘Written Communications 10

Written Communications 10

Technical Communications 8 2
Technical Communications 8 2
Total 18 2
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TABLE 25 (Continued)
MISCELLANEQOUS ACTIVITIES/SITUATIONS
Classroom Field Self-Study Total
Instant Crisis Decision-Making 8 8
Decision-Making ) 6
Job Stress 2 2
Human Relations 15 4 19
Human Relations 15 4 19
Total 23 0 4 27
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The Time Line, Figure 2, indicates the recommended placement of each
instructional segment within the duration of the l2-week curriculum. We
have presented the time line in a way which provides both guidance and
flexibility to police training academies. The beginning and end of a
solid line show the praferable time in which to present a segment. (Of
course, the segment may be presented anywhere within that period. For
example, an academy has considerable choice about the specific scheduling
of a 20-hour segment within a two-week--80 hour--period.) In many in-
stances, we have also appended dashed lines on one or both sides of the
solid lines. The dashed lines show that some variation outside the recom—
mended range could be tolerated, without damaging the building-block
quality of the curriculum. However, placement of a segment further out
of sequence than the period indicated by a dashed line would probahly
mean that the students would be exposed to material, either before they
have learned prerequisites for it, or so long after complementary or
related segments that the linkages and connections would tend not to be
clear.
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Role, Cluster, Instructional Segment Hours
Administrative Time fotal 15
Orientation 2
General Matters 13
Patrolling Total 47
OrientationtoPolicing. ... oo i i it i n e i i e iens
Police Role in Modern Society 4
Criminal Justice System 3
Organization and Management of Policing 2
Environment of Policing 3
Police Patrol; Background, Purpose and Methods . .. .. ..
Routine Patrol ' 23
Observation 6
Patrol Decgisicn-Making. . . oo vv i n i ie i
~ Options for Patrol Action 3
o Patrol Decision-Making 3
Providing Services and Rendering Assistance Total 116
Selecting Service Options . .. ... cvv it nannnas
Determining Service Needs 4
Providing Advice and Information 2
Directing Traffic 5
Property Custody 1
Intervening in individual Crises . . ..................
First Aid and Water Safety 37
Deaiing with Abnormal Behavicr 15
Dealing with Personal Crises 3
intervening in Group Crises. ... ........ ... PR
Confiict Resolution 32
Responding to Emergencies. ... ......ocviiiniann .
Response to Special Emergencies 6
Emergency Driving 11
n
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Weeks
Role, Cluster, Instructional Segment - Hours 1 2 3 4 5 6 7 8 9 10 1 12
Applying ‘a_l':(_i Enforcing "ﬂg Law ~ Total 149

The Law; Its Basis, Foundation and Substance . ........ 38

Introduction to the Legal Process 24 . P - o

Massachusetts Law 14 T —f =@
Applying the Law: Discretion . .........ccevuvntn. 10

The Use of Discretion 5 =t = @

Applying the Law 5 R R s e T ahe
Restraint and Arrest of Individuals . .. ............... 96

Apprehension and Arrest 3 : = .L_| —-— @

Handling Juveniles 3 T e _

Self-Defense 44 Joom - : 1‘-,--—---—-—&

Use of Firearms 46 P S ]l -
Technical Methods Supportiveof Arrest . . ............. 5

Drugs and Alcohol 3 P S ey - ....I

3 Use of Chemical Agents 2 oo o e o e e e e
Investigating Total 70

The Ilnvestigative Setting . ... ....oivvenerennnneenn. 36

The Legal Basis of Investigation 12 G = i e

isrvestigative Techriques 24 G b P (RN
Patrol Investigations . .. ........cvveerannnnnnnn. 20

Patrol Investigations 20 . G m ] - fo =~
Special Investigative Activities. . .............uvut. 6 '

Search and Arrest Warrants 6 ' I pd—1#
Traffic Investigations . ....... fhr ereaasarraeraan e 8

Traffic Investigations 8 D WO IR S S ———fre—d -9

FIGURE 2 (Continued)
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Weeks
, Role, Cluster, Instructional Segment Hours i 2 3 4 5 6 7 8 9 10 1 12
Assisting in Prosecution Total 33
Court Preparation: Arrest and Case Erocessing .......... 11
Processing of Arrested Persons 3 G o ] o] = e O
Preparing for Court 8 Py ! S PR -
Court Testimonyand Procedure . .. .........ocvennen, 22
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D, PROPOSED CURRICULUM

1. Administrative Time

Orientation

The rules and regulations of the training academy; the structure of the
curriculum; general sequence of training events; administrative proces-

sing.
Instruction

Method: Classroom lecture and discussion.

Time Requirements: classroom 2 hours.

General Matters

Administrative overview; academy director's time; special problen

cussion; mid-term and final examinations.

Instruction

Method: Classroom lecture and discussion.

Time Requirements: classroom 13 hours.
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2. Role: Patrolling

a. GCourse: Orientation to Policing

The environment of policing; the structure of the police agency, defi-
nition of terms, the criminal justice system, and the moral aspects of
policing.
Sepments: (1) The Police Role in Modern Society
(2) The Criminal Justice System
(3) Organization and Management of Policing
(4) The Environment of Policing

(1) The Police Role in Modern Society

Knowledges, Skills, and Instructional Areas
ID, No. Deemed Most Important for Training

K15PA  Knowledge of role of police in a modern society

Trainee Performance Objectives

@ Explain the most important factors which determine what'ﬁhe police
role will be.

Instruction

Content: The historical development of the police; the governmental
zetting within which policing occurs; types of police service; factors
which determine the role of the police; introduction to discretion.
Method: classroom lecture; small group discussion identifying the
different police roles in a democracy.

Student Resource Material: Local Government Police Management, pp 3-38.

Time Requirements: classroom 2 hours; self-study of above book, 2 hours.
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(2) The Criminal Justice System

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training
K19P Knowledge of the purposes, goals, objectives, organizations,

issues and constraints of the criminal justice system

Trainee Performance Objectives

e Draw a diagram of the criminal justice system, showing the opera-
tional relationships between the police, the courts, and corrections.

Instruction

Content: Description of the parts and interrelationships in the crim-
inal justice system; the role of the police within the system and link-
ages to other criminal justice agencies.

Method: classroom lecture.

Student Resource Material: The Criminal Justice System in Massachusetts;
Crime in a Free Society, 1967,

Time Requirements: classroom 2 hours; self-study of chart of criminal
justice system in above book, 1 hour.

(3) Organization and Management of Policing

Knowledges, Skills, and Instructional Areas
ID No., Deemed Most Important for Training

K20P Knowledge of purpose, objective, organization and management
of police department

Trainee Performance Objectives

¢ Describe five important functions of the police, explaining for each
what their objective is and how police organize to achieve it.

© Given a list of major police rank identifications and organizational
terms, provide the definition of each and describe the importance of
that concept to police operations.

Instruction

Content: Styles of policing; organizational patterns of police agencies;
definitions of common terms; description of ranks and the semi-military
structure; review of major functional units in a police agency.

Method: = classroom lecture. '

Student Resource Material: Local Govermment Police Management.

Time Requirements: classroom 1 hour; self-study in Local CGovernment
Police Management, Chapter 3, 1 hour.
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(4) The Environment of Policing

, Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

4P The how and why of establishing and maintaining relationships
with citizens/businesses on beat/routes

S31PA  Establishing personal, friendly relationships with citizens

548p Declining offers of gifts, favors, or bribes

Trainee Performance Obijectives

e Given the police role described above, explain the purpose and
methods for establishing cooperative relations with citizens.,

® Identify the most common types of gifts the public offers police
officers and, for each, identify how the gifts can be declined.

Instruction
Content: Ethical conduct; the meaning of professionalism; the basis of

the police-community relationship; definition of corruption; methods of
internal discipline; dealing with gifts and bribes,

Method: classroom lecture.

Student Resource Material: "The Law Enforcement Code of Ethics."

Time Requirements: classroom 3 hours.
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b. Course: Police Patrol: Background, Purpose, and Methods

Patrol objectives and methods; use of patrol equipment; selected patrol
strategies; observation of environment.

Segments: (1) Routine Patrol

(2) Observation

(1) Routine Patrol

Knowledges, Skills, and Instructional Areas

D No. Deemed Most Important for Training

3p The how and why of vehicle patrol

K1P Knowledge of patrol methods and techniques

8P The purpose of roll calls/inspections/briefings prior to patrol
5P How, why, and when to use communication equipment

6P Why and how to inspect vehicles/equipment prior to patrol

7P - The how, and why of checking doors and windows of business

establishments and unoccupied dwellings.

Trainee Performance Objectives

® Describe five major methods and techniques of police patrol.

¢ Given a list of police patrol methods and techniques, explain why
each is undertaken; what the objective of that activity is.

e Given a fully equipped patrol vehicle, identify each piece of equip-
ment and explain what its purpose is and how it is used.

¢ Given a fully equipped patrol vehicle, show how it is inspected
prior to patrol and explain why the inspection is carried out.

e Given two types of police communications equipment, a hand-held radio
and a mobile unit, demonstrate how each works.

e Describe why business establishments are checked on patrol and how
those checks are made.

® Describe five crime prevention techniques and explain their use
by citizens or businesses.
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Instruction

Content: Description of types of patrol (foot, motorized, mounted, bicy-

cle, motorcycle, etc.); patrol equipment; crime prevention techniques;
preventive patrol purposes and methods; patrol demeanor; patrol hazards
and how to deal with them; checking doors and windows; field notetaking;
preparation for patrol; use of communications equipment; vehicle inspec-
tion methods; self-initiated activities vs, radio-call response.

Method: classroom lecture; hands-on observation of equipment.

Student Resource Material: O'Connor, George; The Patrol Operation;

International Association of Chiefs of Police, 1972; films.
Time Requirements: classroom 17 hours; £ield observation/example 2 hours;

self-study, reading above book--selected chapters--4 hours.

(2) Observation

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S19MP  Recognizing abnormal or unusual situations
8381P Inductive reasoning

1P How, when, and why to observe suspicious persoms, objects,
and activities likely to lead to criminal acts

Trainee FPerformance Obijectives

¢ Given a series of ten descriptions of people's activities, select
those which are suspicious, explaining why they are considered
suspicious,

] Given a list of common suspicious situations, explain what character-
istics make those situations suspicious.

Instruction

Content: The process of observation, perception, and recollection;
factors affecting observation; training to strengthen skills; describ-
ing observations; characteristics of abnormal or suspicious behavior;
inductive reasoning in observation.,

Method: classroom lecture; observation exercise.

Student Resource Material: None.

Time Requirements: classroom 3 hours; field observation/example 3 hours.
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c. Course: Patrol Decision~Making

Selecting appropriate enforcement and non-enforcement courses of action
in self~-initiated reactions to patrol observations.

Segments: (1) Options for Patrol Action
(2) Patrol Decision-Making

(1) Options for Patrol Action

Knowledges, S%ills, and Instructional Areas
ID No. Deemed Most Important for Training

K16P Knowledge of the purpose and crigin of laws; types of laws,
codes and ordinances

%
K8A Knowledge of service agencies available to assist in special
problems )

Trainee Performance Obijectives

o Identify the major types of laws and ordinances, their origin, and
purpose.

@ List the most common social service agencies to which the police can
refer problems and describe the functions of each.

Instruction

Content: Knowledge of the purpose and origin of laws, types of laws,
codes and ordinances; basis of the legal system, impact of discretion
cn application of the law; options to enforcement of the law in dealing
with problems; types of service agencies offering assistance.

Method: classroom lecture; observation exercise

Student Resource Material: None

Time Requirements: classroom 3 hours.

(2) Patrol Decision-Making

, Knowledges, Skills, and Instructional Areas
ID, No. Deemed Most Important for Training

2P How, when, and why to decide between enforcement and other
courses of action

S36IPA. Deductive reasoning

#Placed here, as well as under '"Providing Services and Rendering
Assistance,"
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Trainee Performance Objectives

e Given fifteen situations commonly observed while on patrol, includ-
ing three traffic violations, describe three options of action for
each, including enforcement and non~enforcement responses.

® Given ten common patrol radio calls, describe what role they normally
reflect. :

Instruction

Content: The decision-making process; selecting the most appropriate

response to problems observed, traffic violations, and radio calls
received; the reasoning process as a part of the decision-making process;
linkage between patrol observations and other police action roles (pro-
viding service and rendering assistance, applying and enforcing the law,
and investigating).

Method: classroom lecture; hypothetical case studies by trainee small
groups.

Student Resource Material: None

Time Requirements: classroom 3 hours.
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3. Role: Providing Services and Rendering Assistance

a. Course: Selecting Service Options

Overview of the police service role; availability and locatf:ion of ser-
vice options; providing citizens with information and advice; general
police service and regulatory functions, such as traffic contrecl.
Segments: (1) Determining Service Needs
(2) Providing Advice and Information
(3) Directing Traffic
(4) Property Custody

(1) Determining Service Needs

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S3AM Sizing up a situation quickly and taking appropriate action
S27AEM Making independent decisions promptly and effectivel;

S36IPA Deductive reasoning (seeing not only the whole, but the bits
and pieces in reaching a legical conclusion)

S45A Applying mature judgment

K8A Knowledge of service agencies available to assist in
special problems (sources for referral)

K15PA  Knowledge of role of police in a modern society

Trainee Performance Objectives

e Given fifteen video-taped or written descriptions of citizen demands
for police service, identify correctly the type of service reguired
and the police role involved.

Instruction

Content: Methods of assessing service needs; determining limits for
police action; types of services available from public and private
sources; methods of arranging for referrals; when and why to follow up

on selected cases; explaining the limits of police capabilities.
Method: classroom lecture.

Student Resource Material: None.
Time Requirements: classroom 2 hours; self-study, 2 hours.
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(2) Providing Advice and Information

Knowledges, Skills, and Instructional Areas
1D No. Deemed Most Important for Training

9A The how, when; and why of advising an individual of specific
laws, codes, ordinances and/or criminal justice procedures

144 The how, when, and why of giving guidance or general information
to an individual

Trainee Performance Objectives

® Describe three situations in which police officers provide advice

to citizens; for each example, be able to describe the limits of
such advice.
Instruction

Content: Description of primary legal and general information category
availability; implications for police providing legal advice; how to
phrase advice; discussing laws with citizens.

Method: classroom lecture.

" Student Resource Material: none.

Time Requirements: classroom 2 hours.

(3) Directing Traffic

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S549A Directing traffic
K17A Knowledge of traffic and pedestrian control

Trainee Performance Objectives

® Direct traffic during a heavy traffic period, both with traffic lights
operating and without traffic lights operating, at an intersection
where two major roads intersect and there are legal left and right
turns from all directions.

® Given an accident scene with two automobiles partially blocking traf-
fic flows on a heavily traveled road, direct traffic safely around
the obstruction.

Instruction

Content: TFunctions of police traffic control; protecting potential haz-
ards from traffic; directing traffic at accidents; traffic control at
unlighted and lighted intersections; pedestrian control; coordination

of traffic control signals.

Method: classroom lecture.

Student Resource Material: Northwestern Traffic Institute, Traffic Directiom.

Time Requirements: classroom 2 hours; field observation and practice 3 hours.
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(4) Property Custody

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S53A Taking custody of property (i.e., lost or stolen articles
and/or abandoned property)

Trainee Performance Objectives

8 Given a piece of found property, take custody of it, completing the
required identification and documentation reports and place in stor-
age for safekeeping.

Instruction

Content: The police property custody function; methods of. marking
property for future identification; storage requirements.

Method: <classroom lecture and demonstration.,

Student Resource Material: none.

Time Requirements: c¢lassroom lecture and demonstration 1 hour,

b, Course: Intervening in Individual Crises

First aid and water safety responsibilities of the police and related
techniques; mental illness~-its identification and handling by police
personnel; dealing with intoxicated people.
Segments: (1) First Aid and Water Safety
(2) Dealing with Abnormal Behavior

(3) Dealing with Personal Crises

(1) First Aid and Water Safety

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training

544 Applying first aid, cardio-pulmonary resuscitation, emergency
obstetrics

2A How and when to administer first aid, emergency obstetrics,

and/or cardio-pulmonary resuscitation
12A How to handle a potential or actual drowning

Trainee Performance Objectives

® Given the American Red Cross Standard First Aid Test, pass with a
score of 70 or above.

e Given the Massachusetts Department of Public Health's First Responder
course, pass with a score of 70 or above.
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Instruction

Content: American Red Cross Advanced First Aid Course; techniques of

responding to drownings; Massachusr tts Department of Public Health First
Responder Course,

Method: classroom lecture and demonstration.

Student Resource Material: Red Cross First. Aid.

Time Requirements: classroom lecture and demonstration 34 hours;

self-study 3 hours.
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(2) Dealing with Abnormal Behavior

Knowledges, Skills, and Instructional Areas

ID No., Deemed Most Important for Training

3A

How to identify and handle a mentally ill, highly emotional,
or deranged individual

S9AR Handling emotionally charged individuals

S25A Handling the mentally ill or deranged

7A How to handle a potential or actual suicide

5524 Preventing or controlling antisocial or self-destructive
behavior

K21A Knowledge of techniques for controlling antisocial or
self-~destructive behavior

6A How tc handle an intoxicated individual

S41A Handling intoxicated individuals

Trainee Performance Objectives

Given ten video~-taped or written series of descriptions of individual
behavior, identify correctly 80% of the time that behavior which could
be reflective of mental illness,

Describe ten techniques for controlling antisocial or self-desiructive
behavior,

Given five video-taped or written descriptions of antisocial or
self-~destructive behavior, describe an acceptable technique for con-
trolling that behavior.

Confronted with an emotionally charged person, intervene in their
behavior in a manner which will reduce the individual's level of

anxiety, tension, and charged emotional state.

Describe five techniques for dealing with an individual who is
threatening suicide,

Describe two techuniques for approaching intoxicated people.

Identify the legally mandated requirements for handling intoxicated
people,
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Instruction

Content: Identifying different types of abnormal behavior; and agenciles

providing assistance to these types of problems; dealing with emotionally
charged peopie; handling unstable individuals; responding to attempted
sulcides; antisocial or self-destructive behavior--identifying it and
controlling it; dealing with intoxicated people.

Method: classroom lecture by instructor and agency representatives;

field agency observation in selected service agencies; role playing.

Student Resource Material: How to Recognize and Handle Abnormal People.

Time Requirements: classroom 8 hours; self-study, reading above book,

3 hours; role playing 4 hours.

(3) Dealing with Personal Crises

Knowledges, Skills, and Instructional Areas
ID No. . Deemed Most Important for Training

S9AE Handling emotionally charged individuals
S28JDPAE Oral expression

Trainee Performance Objectives

® Given a woman who reports that she has been raped, demonstrate the
proper questioning sequence, indicating the assistance available to
help her and sensitive questioning techniques,

Instruction

Content: Assistance to rape victims; advising an individual of a death,
Method: classroom lecture and role play.

Student Resource Material: None.

Time Requirements: classroom 3 hours,
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c. Course: Intervening in Group Crises

Types of group crises; intervention techniques and strategies; tech-
niques of conflict resolution when dealing with group crises.

Segments: (1) Conflict Resolution

(1) Conflict Resolution

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

1A How to handle a family quarrel

4A How to handle a disturbance involving loud noise, youths
congregating on a corner, party or vehicular disturbance

8A How tv handle a landiord-tenant dispute, failure to pay
case, or other similar dispute (non-family)

1
i
i
i
i
|
i
S61A Interviewing complainants and/or victims
S10AEJI Remaining objective and impartial I
S26AE  Taking charge of situations ]
834A Using the art of persuasion
S37AE  Responding to verbal abuse
S40APEJ Displaying personal confidence ' '
i
i
i
1
i
i
1
|

S50AE  Applying conflict resolution techniques

Trainee Performance Objectives

® Describe five important considerations when interviewing complainants
or victims of group crises.

o Identify ten common group crises which the police are called upon to
handle, describing for each the limits of the police roles in inter-
vening.

e Describe five techniques to be employed when resolving conflicts as
a police officer,

e Given conflict or confrontation with a group, demonstrate the proper
method of responding to verbal abuse.

® Given each of the types-of conflicts below, demonstrate an acceptable
application of conflict resolution techniques:
- Disturbances involving loud noises, youths;

-~ Landlord-tenant dispute;

— Family quarrel.
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Instruction

Content: The dynamics of group conflict, power, and force; types of
group conflicts; the police role in conflict; interviewing complainants
and/or victims; developing intervention strategies; the roles of conflict
resolution, such as mediation, education, arbitration, and enforcement;
conflict resolution techniques and strategies.

Method: classroom lecture, role playing.

Student Resource Material: TImproving Police and Community Relations
(Wasserman and Gardner); Family Crisis Intervention (Boxley); Crisis
Intervention (Bard and Rogovin).

Time Requirements: <classroom lecture 12 hours; role playing 12 hours;
self-study, reading Boxley, Wasserman and Gardner, and Bard and Rogovin,
8 hours.
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d. Course: Responding to Emergencies

Descriptién of common types of emergencies; identification of potential
hazards; managing and controlling crowds; response at fire scenes; emer-
gency driving techniques; and dealing with motor vehicle accidents and
bomb threats.

Segments: (1) Response to Special Emergencies

(2) Emergency Driving

(1) Response to Special Emergencies

Knowledges, Skills, and Instructional Areas

ID No._ Deemed Most Important for Training
5A How to handle MV accidents
11A When and how to take MV accident‘report
S47A Identifying hazards (i.e., traffic, attractive nuisance or

some safety hazard)

S22A Crowd control

10A What to do at a fire and how to do it, including fire rescue
techniques

S51A Fire rescue techniques

13A How to handle a bomb threat or a situation involving bombs or
explosives

Trainee Performance Objectives

@ Given ten video~taped or written descriptions of common hazards,
~ddentify each accurately and describe appropriate action.

¢ Standing in a group of eight police officers, follow supervisor com-
mands exactly in executing crowd control maneuvers,

e Explain five basic concepts the individual police officer should
apply in controlling crowds.

“

® Demonstrate three basic fire rescue techniques.

e Given a description of a fire scene, describe in order of importance
the responsibilities of a responding police officer.

o Given a motor vehicle accident with limited injuries occurring on a
well-traveled highway, handle the accident and make the required
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Registry of Motor Vehicles accident report.

e Given a report of a bomb threat in a public building, describe in
sequence the required actions of the first responding police officer.

Instruction

Content: Identification of common types of emergencies and the hazards
associated with them; motor vehicle accident responsibilities; fire
scene responsibilities including fire rescue techniques; techniques of
crowd control (friendly/curious and hostile/aggressive); bomb threats.
Method: classroom lecture; field demonstration.

Student Resource Material: none,
Time Requirements: classroom 3 hours; field demonstration 3 hours.

(2) Emergency Driving

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training
S21A Driving a vehicle under emergency conditions
4E When, where, and how to pursue a violator of the 1aw‘by

vehicle (pursuit driving)

Trainee Performance Obijectives

e List the seven most important concerns a police offirer should
have when driving under emergency conditions,

e Given a speeding vehicle, demonstrate how to pursue it, pull it
over, and approach the driver,

e Describe four situations when a police officer in a cruiser should
not pursue a violator in another vehicle and three situations when
all pursuit should be abandoned,

Instruction

Content: Techniques of emergency driving; pursuit driving; defensive

driving; pulling over a violator; legal issues and liability; judgment.
Method: classroom lecture and field practice.

Student Resource Material: none.

Time Reguirements: classroom 5 hours; -field demonstration 6 hours.
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4. Role: Applying and Enforcing the Law

a. Course: The Law: Its Basis, Foundation and Substance

Constitutional and substantive law; the Massachusetts Criminal Code;
terms and definitions of crimes; criminal procedure; probable causej
elements of crimes.

Segments: (1) Introduction to the Legal Process

(2) Massachusetts Law

(1) Introduction to the Legal Process

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

K2EJ Knowledg:: of probable cause; when a criminal offense has been
committed

11E The how and why of determining probable cause
K10EL  Knowledge of procedural law

KS5EI Knowledge of legal and constitutional rights/considerations/
constraints

@ Given video-taped or written descriptions of twelve police actions
(arrest, search, seizure, and questioning), correctly identify the
constitutional issues involved and identify both the limits of
police action and procedural requirements.

® Given ten video-taped or written descriptions of situations, six of
which are crimes, correctly identify when sufficient probable cause
or reasonable suspicion exists to permit police action.

Instruction

Content: Sources of criminal law; the Federal Constitution and state
counterparts; the United States Congress and state legislatures as law
generators; the role of court decisions; definition of legal terms; con-
stitutional law and rights; procedural law; probable cause.

Method: classroom lecture and video—~tape case situations.

Student Resource Material: Massachusetts General Laws Annotated (Selec-
tions); Basic Criminal Law (Gammage and Hemphill); handouts from Captain
William Hogan (Boston Police Department).

Time Requirements: classroom 20 hours; self-study, reading Gammage and
Hemphill and Hogan, 4 houtrs.
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(2) Massachusetts Law

Knowledges, Skills, and Instructional Areas
iD No. Deemed Most Important for Training

K14EI Knowledge of substantive law

K10EI = Knowledge of procedural law

K22E Knowledge of behavior and/or actions/conditions that are
violations of the law

Trainee Performance Objectives

& Given a list of thirty crimes, correctly list the elements for each.

e Given a video-taped or written description of thirty illegal acts,
correctly identify the crime involved. R

Instruction

Content: Massachusetts substantive law; Chapter 90; definition of
crimes; elements of specific crimes; requirements for proof.
Method: classroom lecture.

Student Resource Material: Massachusetts Criminal Justice Trainiug
Council, Criminal Law Handbook; MGCA, Chapter 90.

Time Requirements: classroom 10 hours; self-study of Criminal Law
Handbook, 4 hours. -
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b. Course: Applying the Law: Discretion

The meaning of discretion; police policy making; the role of rules and
regulations; deciding whether to invoke the criminal process;' identify-
ing priorities.

Segments: (1) The Use of Discretion
(2) Applying the Law

(1) The Use of Discretion

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

15E When, where, how and why to encourage an individual or group
of individuals to comply with the law

K13E Knowledge of alternatives to arrest

14E When, where, how and why to warn an individual of a violation
of the law, give a written warning, or issue a citation

S20E Applying discretion in the application of the law
S27AEM Making independent decisions promptly and effectively
S50AE  Applying conflict resolution techniques

Trainee Performance Objectives

o Given ten video-taped or written descriptions of situations requir-
ing a police response (five of which are inappropriate for applica-
tion of the law), identify correctly those five situations and two
alternatives to arrest for each, by which action can be taken.,

e List ten laws, commonly observed violations, that are often not
enforced; for each, explain why non-enforcement is common practice.

Instruction

Content: The different forms of discretion, selection of objectives for
action, selecting methods of intervention, choosing from among alterna-
tive forms of disposition, limits of discretion, options for action by
police officers, alternatives to arrest,

Method: classroom lecture and group discussion.

Student Resource Material: Herman Goldstein, Policing a Free Society;
Kenneth Culp Davis, Police Discretion.

Time Requirements: classroom 3 hours; self-study, Chapter 2, Goldstein;
Davis book, 2 hours.
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(2) Applving the Law

ID No.
12E

13E

16E

178

Knowledges, Skills, and Instructional Areas
Deemed Most Important for Training

How to handle a crime against the person

How +o handle a barroom brawl, youth gang fight or cther
physical altercations

How to handle a crime against property

How to handle a report of vandalism

S27AEM Making independent decisions promptly and'effectively

Trainee Performance Objectives

® Given a description of a crime against property, describe both
enforcement and non-enforcement means of handling the problem.

® Given a description of a barroom brawl, describe both enforcement
and non~enforcement means of handling the problem and what the
expected results of each action wouid be.

e Given a description of a crime against the person in which a suspect
is observed and apprehend=sd, describe the violations of the law with
which the suspect would be charged and the procedural requirements
following the apprehension.

Content:

Instruction

Dealing with selected types of situations when the application

of the law may be necessary; alternative responses to crimes against
person and property dealing with a group conflict,

Method: classroom discussion and role playing.

Student Resource Material: none.

Time Requirements: classroom 5 hours.
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Ce Course: Restraint and Arrest of Individuals

Arrest techniques; self-defercse; search and restraints; alternatives to
use of force; use of baton; application of force, use of weapons.

Segments: (1) Apprehension and Arrest
(2) Handling Juveniles
(3) Self-Defense

(4) Use of Firearms

(1) Apprehension and Arrest

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training

3E How to make an arrest without the use of force

2E How to make an arrest when the use of force is necessary

10E When and how to talk yourself out of a situation that involved

a personal threat to yourself or others
S26AE  Taking charge of siﬁﬁations
S10AEJI Remaining impartial and objective
9E How to handle a man-with-gun call
S14E Apprehension techniques

Trainee Performance Objectives

@ Given a role-playing situation in which an individual aggressively
makes physical threats against a group of observers and yourself,
resolve the situation without the use of force but by making an
arrest.

® Given a role-playing, video-taped, or written description of a man
with a gun, respond to the call and indicate the actions you would
take, : :

Instruction

Content: Methods of'apprehension; pursuit of a violator; when to dis-

continue pursuit; avoiding the use of force; dealing with observers;

‘placing under arrest.
Method: classroom lecture and demonstration,

Student Resource Material: none,

Time Requirements: classroom demonstration 3 hours.
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(2) Handling Juveniles

Knowledges, "Skills, and Instructional Areas
ID No. Deemed Most Important for Training

K18E Knowledge of how to arrest juveniles
8E How to make an arrest of a juvenile

Trainee Performance Objectives

® Given a description of a serious juvenile offense, and a juvenile
of fender present, demonstrate the procedures to be followed in
arresting and processing the juvenile.

Instruction

Content: Particular requirements of dealing with juveniles; arresting
and processing juveniles; legal rights of juveniles.

Method: classroom lecture and demonstration,

Student Resource Material: none

Time Requirements: classroom 3 hours.
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(3) Self-Defense

ID No.

5E

6E

7E

S16EM

S23E

S32E

S44E

® Given an arrested male and female with a knife hidden on their per-
sons, search them with another officer watching and find the knife
within 90 seconds.

® Given a struggling male arrestee your own size, put handcuffs on him
behind his back using no more force than required.

e Given a struggling female arrestee, put handcuffs on her behind her
back using no more force than required.

® Given an approaching man reaching for your jacket, use your baton to
stop his forward movement without hitting him on the head.

® Given a riot stick, illustrate how it is used to push crowds back at
a demonstration.

® Given a man your own size who grabs you from behind around your arms
and chest, subdue him.

e Given a man who strikes out at you from the front, subdue him.

Knowledges, Skills, and Instructional Areas
Deemed: Most Important for Training

When and how to engage in physical actions to protect yourself
and/or another individual in the presence of physical threat
from persons or circumstances

When and how to use your baton or riot stick

When and how to use handcuffs or other restraining devices
Self-defense

Search techniques

Use of baton or riot stick

Using restraining devices

Trainee Performance Objectives

® Given a man your own size who rapidly runs away from you, demonstrate

how to apprehend him and hold him, while struggling, for one minute.

Given a series of twelve video-taped or written situations of people
resisting arrest (fighting, running away, etc.), correctly indicate
the maximum amount of force permissible in apprehending the person
and what apprehension strategy is best.

»
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Instruction

Content: Methods of restraining people after arrest or when arrest will
not occur; use of handcuffs and other restraining devices; use of the
riot stick and night stick; searching of suspects and prisoners; defend-
ing against aggressive actions of others; physical agility.

Method: classroom demonstration, and gym practice.

Student Resource Material: none.

Time Requireménts: classroom demonstration 10 hours; gym practice

34 hours.

(4) Use of Firearms

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training

S24E Firing weapons

1E When, where, and how to draw and/or fire a revolver or other
firearm

Trainee Performance Objectives

® Given a .38 caliber service revolver, complete the Practical Pistol
Course or 25 yard Tactical Revolver Course with a score of 70 or better.

@ Given a standard police shotgun, demonstrate its use.

Instruction

Content: Policies and procedures for the use of firearms; firearms
safety; decision-making; firearms maintenance; skill in the use of
police firearms; night firing.

Method: classroom lecture, range practice.

Student Resource Materialss films, Shoot, Don't Shoot, I & II;
Revolver: Operation and Use.

Time Requirements: classroom 6 hours; range 40 hours.,
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d. Course: Technical Methods Supportive of Arrest

Testing for intoxication and drug use; types of drugs and alcohol; use
of chemical agents, such as tear gas and mace.

Segments: (1) Drugs and Alcohol
(2) Use of Chemical Agents

(1) Drugs and Alcohol

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S54E Conducting tests for alcohol and drug use

Trainee Performance Objectives

e Given a descripticn of an intoxicated person, describe the tests
which can be used to test for drug or alcohol use.

Instruction

Content: Types of drugs and alcohol; legal basis for control; identi-

fying common drug types; field sobriety testing; testing for being under
the influence of drugs; procedural and substantive requirements.

Method: classroom lecture and demonstration.

Student Resource Material: none.

Time Requirements: classroom 3 hours.

(2) Use of Chemical Agents

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training

S55E Using chemical agents

Trainee Performance Objectives

® Given a tear gas grenade, demonstrate its use.
8 Given a canister of mace, demonstrate its use.

Gontent: Types of chemical agents such as tear gas and mace; packaging
of agents; policy considerations in use of agents; technlques of use of
chemical agents.

Method: classroom lecture and field demonstration.

Student Resource Material: none.

Time Requirements: classroom 1 hour, field demonstration 1 hour.
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5. Role: Investigating

a. GCourse: The Investigative Setting: Strategies and Issues

Investigative goals and objectives; how crimes are solved; implications
of research on solvability factors; the basic investigative process;
elements of common crimes as standards of proof; investigative techniques.

Segments: (1) The Legal Basis of Investigation

(2) Investigative Techniques

(1) The Legal Basis of Investigation

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

K121 Knowledge of elements of each offense

K5EI Knowledge of legal and comstitutional rights/considerations/
constraints

K10ELIL Knowledge of procedural law
K14EI  Knowledge of substantive law

S36IPA Deductive reasoning (seeing not only the whole, but the bits
and pieces in reaching a logical conclusion)

S381P Inductive reasoning (taking the bits and pieces and assembling
them in a logical manner so they may be considered as a whole)

Trainee Performance Objectives

® Given a set of five common investigative situations from Criminal
Investigative Procedures (Boston Folice/Boston University School
of Law, 1978) explain the constitutional issues involved and the
appropriate procedural response in each case,

e Given a list of thirty offenses from Massachusetts General Laws (MGLA),
describe the elements of each.

Instruction

Content: Constitutional issues in investigations; searches incident to

an arrest; motor vehicle searches; stop and frisk; eyewitness identifica-
tion; definition of legal terms; investigative reasoning and judgment;
offense elements required for proof.

Method: classroom lecture and video-tape segments,

Student Resource Materisl: MGLA; Criminal Investigative Procedures

(Boston Police), -Criminal Law Handbook, (MCJTC).
Time Requirements: classroom 8 hours; self-study, Criminal Law Handboo“,

4 hours.
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(2) Investigative Techniques

ID No.

11
S6IA
21
51
S51
61
5181
5391
5121
K9I

5331

Knowledges, Skills, and Instructional Areas
Deemed Most Important for Training

How to interview complainants and/or victims

Interviewing complainants and/or victims

When and how to searqh suspects, vehicles, and/or premises
How to interview witnesses

Interviewing witnesses

How to interrogate suspects

Interrogating

Taking statements

Collecting, marking, and preserving evidence

Knowledge of investigation techniques

Investigating crimes

S10AEJI Remaining objective and impartial

81

How to review case reports and daily logs

Trainee Performance Obijectives

® Given an individual who has knowledge of an illegal act in which he
was involved with others, elicit the basic facts of the situation by
asking no more than twenty-five questions.

® Given five individuals, two who have detailed information about a
crime they witnessed, and three who only have hearsay information,
identify the two witnesses and elicit their information in less than
twenty questions.

® Given three suspects in a crime, determine which were involved in
the crime by interrogating with no more than thirty questions.

!

® Given the necessity for a vehicle search, explain the limits of such
a search.

® Given a crime scene with witnesses, victims, physical evidence, and
indications that the victims had previously been aggressive toward
the police, list the appropriate investigative techniques, strategies
and councerns,
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Instruction

Content: Techniques of criminal investigation; interrogation; interview-
ing; solvability factors; collecting evidencez and crime scene search;
interviewing witnesses and complainants; motor vehicle search technique
taking statements from victims and witnesses.,

Method: classroom lectute,

Student Resource Material: To be determined.

Time Requirements: classroom 24 hours.,

Nll

b. Course: Patrol Investigations: Initial Activities

The initial investigation and the responsibilities of the patrol officer;
searching and collecting for solvability factors; selecting appropriate
and effective investigative techniques.

Segments: (1) Patrol Investigations

-

(1) Patrol Investigations

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training

31 When, how, and why to secure the crime scene

S21 Preserving the crime scene

41 How to conduct an initial investigation

9I How to investigate and/or observe suspicious persons

or circumstances

Trainee Performance Obijectives

® Given three common crime scenes to which the patrol officer responds
(a burglary, a larceny, and a robbery), identify the sequence of
investigative steps most appropriate for the type of crime.

® Given a crime scene in a busy pedestrian area with phy51cal evidence
present, preserve and secure the crime scene.

® Given a suspicious person, be able to question him/her and check out
the answers given.

Instruction

Content: Initial investigation responsibilities of patrol officers;
searching for solvability factors; sequencing of investigative activities
from time of arrival to completion of the initial investigation.

Method: classroom lecture.

Student Resource Material: Investigative Procedures (Sidney Goodman).
Time Requirements: classroom 16 hours; self-study, Goodman book, 4 hours.
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c. Course: Special Investigative Activities

Search warrant; the legal basis and method of obtaining one.
Segments: (1) The Search Warrant/Arrest Warrant

(1) The Search Warrant/Arrest Warrant

Knowledges, Skills,; and Instructional Areas

ID No. Deemed Most Important for Training

S421 Obtaining search and arrest warrants

Trainee Performance Obijectives

@ Recite fifteen of the twenty-one questions on the "Probable Cause
Checklist" in Criminal Investigative Procedures.

@ Given three descriptions of situations, one of which appears to
establish probable cause for a search, identify which one appears so,
complete a Search Warrant Affidavit with no omissions, and describe
how it is processed.

¢ For each of the below listed warrant concerns, give an example of
at least one of the specific issues involved:

~ Time of Service

- Promptness in Execution

~ Wearing of Uniform

- Assuring the Search Site is Correct
- Announcement of Authority and Purpose
— No-knock Entry

- Vacant Premises

-~ Intensity of Search

~ Scope of Search

- Conduct During Search

-~ Objects Not Named in Warrant

~ Termination of Search

e Given a description of a suspect in a crime and a location at which
he may be found, execute completely an Arrest Warrant Affidavit, and
describe how it is processed.

Instruction

Content: Purpose of the Search and Arrest Warrant; methods of applica-
tion; requirements for issuance; usefulness and method of application.
Method: classroom lecture.

Student Resource Material: Criminal Investigative Procadures, (Boston
Police).

Time Requirements: classroom 2 hours; self-study, Criminal Investigative

Procedures, 4 hours.
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d. Course: Traffic Investigations

The investigation c¢f motor vehicle accidents; roles of other agencies,
such as the Registry of Motor Vehicles and Department of Insurance.

Segments: (1) Traffic Investigations

(1) Traffic Investigations

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

71 How to investigate a traffic accident
S351 Investigating MV accidents

Trainee Performance Objectives

® Given a mock-up of a motor vehicle accident, investigate it thoroughly

and prepare the required reports.

Instruction

Content: The methods of investigating traffic accidents; the roles of

the local police and other agencies, such as the Registry of Motor
Vehicles; determining causes of accidents; documenting what happened.
Method: classroom lecture and field demonstration.

Student Resource Material: none.

Time Requirements: classroom 2 hours; field demonstration 6 hours.
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6. Role: Assisting in Prosecution

a, Course: Court Preparation: Arrest and Case Processing

Arrest processing, including photographing and fingerprinting; prepara-
tion for testifying in court; responding to court summons and subpoenas.

Segments: (1) Processing of Arrested Persons

(2) Preparing for Court

(1) Processing of Arrested Persons

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training
S30J Conducting booking and searching operations at the station
529J Transporting suspects/offenders, and/or prisoners

S46J Fingerprinting
557J Taking mug shots
3J How to acquire and maintain chain of custody of evidence

Trainee Performance Objectives

© Given an arrested individual and a set of booking forms, properly
search the prisoner and complete the forms within five minutes.

o Given an individual, preferably with a deformity of a finger, finger—
print him/her on a standard FBI fingerprint card with sufficient
clarity that the prints will be accepted by the FBI for classification.

e Describe three uses of mug shots and how they are compiled and filed
in the student's agency.

@ Describe the five most important steps necessary to maintain the
chain of custody of evidence.

Instruction

Content: Transporting arrested persons; station searching and processing;
techniques of fingerprinting (both arrestees and other citizens); photo-
graphing prisoners; developing and maintaining the chain of custody of
evidence.

Method: classroom demonstration and participation.

Student Resource Material: none.

Time Requirements: classroom 3 hours.
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(2) Preparing for Court

Knowledges, Skills, and Instructional Areas

1D No. Deemed Most Important for Training

§7J Preparing cases for court

23 How and why to prepare for court

K2EJ Knowledge of probable cause; when a criminal offense has

been committed
K7J Knowledge of elements of each offense
S56J Serving and returning court subpoenas and/or summonses

Trainee Performance Obijectives

@ Given a description of an arrest (situational facts and named/
described arrestee), complete with no mistakes the necessary
court forms and prepare for court testimony.

e Given a copy of a court subpoena or summons, explain what response
or action is required by the police officer.

Instruction

Content: Responding to a court summons or subpoena; preparation for
testimony; strengthening cases; refreshing memory; completion of depart-
ment and court forms; scheduling of time.

Method: classroom lecture.

Student Resource Material: Sidney Goodman, Court Procedures.

Time Requirements: «lagsroom 4 hours, self-study, Goodman book, 4 hours.
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b. Course: Court Testimony and Procedure

How courts are organized and runj; methods and issues of concern when
testifying in court.

(1) Court Procedures

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training
K3J Knowlerige of court procedures
S1J Testifying in court

S10AEJI Remaining impartial and objective
S11AEJ Controlling own temper

1J How to. testify in court

S28JDPAE Oral expression

S40APEJ Displaying personal confidence

Trainee Performance Objectives

e Given a list of fifteen court procedural terms, define each,
indicating how it affects police testimony.

e Given a description of a situation in which a man has been arrested
for a complex criminal act, testify in a mock trial; being questioned
by both prosecution and defense; maintaining composure; displaying
personal confidence; remaining impartial; and controlling temper.

Instruction

Content: Court procedures; how to testify in court; responding teo
defense questions; appearance; responding to prosecution questions:
public speaking.

Method: classroom lecture and mock trial.

Student Resource Material: Sidney Goodman, Ccurt Procedures.

Time Requirements: classroom 6 hours, mock trial 16 hours.
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7. Role: Documenting and Recording

a. Course: Written Communications

Writing style and format; describing in writing sequences of events;
written completion of forms.

Segments: (1) Written Communications

(1) Written Communications

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training
1D How to write, type, or dictate narrative reports
517D Completing departmental and court forms

S13PDIE Writing up what was done or observed
3D Why, when and how to keep a personal mnotebook

Trainee Performance Objectives

@ Given a series of field exercises over the period of the training
program, document these events in a personal notebook.

e Given ten police actions or situations (inecluding an arrest, a crime
incident response, and a field interrogation), complete required
departmental forms with no spelling mistakes and adequately convey
what occurred and what action was taken.

e Given five video-taped complex situations, write a detailed narrative
report on each describing each event.

Instruction

Content: The techniques and style of composition; spelling; organization
of material; use of forms; narrative preparation and use.

Method: classroom practice and demonstration.

Student Resource Material: none.

Time Requirementg: <classroom 10 hours; self-study, composition practice,
3 hours.
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b. Course: Technical and Oral Communication

Oral expression and public speaking; use of radio and other technical
communicatior ; equipment. '

Segments: (1) Technical and Oral Communications

(1) Technical and Oral Communications

Knowledges, Skills, and Instructional Areas

ID No. Deemed Most Important for Training
2D When and how to use the radio and other communication equipment
S8DM Using radio and other communication equipment

S20JDPAE Oral expression

Trainee Performance Objectives

@ Given two types of police communication equipment, a hand-held
radio and a mobile unit, demonstrate how each works.

e Before a small audience, make a three-~ to five-minute speech,
displaying proper diction, grammar, and expression. °

Instruction

Content: Oral communications; public speaking and diction; use of :
technical communication equipment.

Method: classroom lecture; field demonstration.

Student Resource Material: radios.

Time Requirements: classroom 8 hours; field demonstration 2 hours.
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8. Role: Miscellaneous Activities/Situations

a, Course: Instant Crisis Decision-Making

Responding to unusual situations; handling emergencies; police job
stress—-its cause and dealing with it, :

Segments: (1) Decision-Makiag
(2) Police Job Stress

(1) Decision-Making

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S3AM Sizing up a situation quickly and taking appropriate action
S19MP  Recognizing abnormal or unusual situations

S27AEM Making independent decisions promptly and effectively

S8DYM Using radio and other communication equipment

M What to do in an ambush

S16EM  Self-defense

Trainee Performance Objectives

o Given video-taped or written descriptions of ten crises of major
proportion (plane crash, major automobile accident, hostage situa-
tion, etc.), within two minutes each describe six important initial
activities you would undertake,

e Describe the three important actions to take if confronted by an
ambush,

e Given a youth who rushes you and tries to take your revolver, demon-
strate defensive actions to take.

Instruction

Content: Series of role-playing and case studies of typical emergency
situations requiring rapid police response and decision-making, includ-
ing major accident, large storm, major fire, earthquake or tornado,
hostage situation, airplane crash.

Method: class discussion in small groups; reporting out to entire class

and critique by class instructor.
Studernit Resource Material: none.

Time Requirements: classroom 6 hours.
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(2) Police Job. Stress

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S15AME Working effectively under stress

Trainee Performance Objectives

® Given descriptions of five situations which indicate job stress,
identify the type of stress indicated by each and what the most
common methods are for dealing with them.

Instruction

Content: Discussion of types of job stress; identifying symptoms in
others and yourself; methods for dealing with stress; agencies offering
assistance.

Method: class discussion and lecture.

Student Resource Material: nonme,

Time Requirements: classroom 2 hours.

b. <Course: Human Relations

The psychology of interpersonal relations; the relationship of the
police and the community; body language; self-initiating relationships

with people; cultural aspects of behavior; black and Hispanic history
and issues.

Segments: (1) Human Relations

(1) Human Relations

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

S39APEJ Displaying personal confidence

K11PA Knowledge of human relations

K31PA Estzblishing personal, friendly relationships with citizens
S344A Using the art of persuasion

S28JDPAE  Oral expression

S42AE Controlling emotional impulses

S11AEJ Controlling own temper
S15AME Working effectively under stress

S9AE Handling emotionally charged individuals
S37AE Responding to verbal abuse
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Trainee Performance Objectives

® Givzn a list of fifteen human relations terms, define them.

¢ Given a business place where you are unacquainted with the proprietor,
convince him/her to write down descriptions of suspicious people,
having him/her remember your name.

e Given descriptions of five behavioral patterns from Russell and
Biegel (see below), correctly identify the type of behavioral pat-
tern exhibited and what action is appropriate.

e Given a group of ten young people yelling while playing basketball
on a street corner, all of whom are of a culture/race different from
yours, convince them to quiet down without threatening arrest.

e Given a young black man who tells you in front of a group, that you
are an idiot and a racist, calm him down without using force.

¢ Given a situation in which an arrest of an Hispanic man is being made
in front of a large crowd of Hispanics, and one man is charging that
the police will beat the arrested man, take charge of the situation,
reducing the potential for violence by the crowd.

Instruction

Content: Origins and complexities of human behavior; techniques for

building relationships, body language; the art of persuasion; application

of human relations techniques to several police roles:
Patrolling: Building relationships with citizens
Individual Crises: Identifying abnormal behavior
Response to such behavior
Understanding mental illness
Group Crises: Responding to group challenges

Application of the Law: Building confidence in dealing with
disorderly or unruly people

Human relations in arrest situations

Method: classroom lecture; role playing, class discussion.

Student Resource Material: National Association of Mental Health,

Recognizing Abnormal People, Russell and Beigel, Understanding Human

Behavior for Effective Police Work.

Time Requirements: classroom 15 hours; self study, Russell and Beigel

and National Association of Mental Health books, 4 hours.
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9. Instructional Segments Best Taught by Individual Police
Departments

a. Knowledge of Departmental Rules and Regulations
b. Knowledges of Local Ordinances
c. Knowledge of Department Radioc Codes

Knowledges, Skills, and Instructional Areas
ID No. Deemed Most Important for Training

K6PE Knowledge of local ordinances

K4PA Knowledge of departmental rules and regulations
8P Attended roll call/inspection/briefing

4D Filling out report forms

5D Requesting record search

6D Initiating NCIC inquiry

© Given a list of twenty standard operating situations, describe
the radio codes to be used.

@ Given the list of department radio codes, explain what each one
means.

e Given five situations covered by departmental rules and regula-
tions, correctly state the applicable rule or regulation for
each.

e Given five situations covered by local ordinances, paraphrase
the local ordinance for each.

o Given a departmental report form and a descriptigwr of an incident,
fill out the form correctly and legibly.

® Explain correctly the steps in requesting a record search and
initiating an NCIC inquiry, as done in the department.
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Instruction

Content: Local ordinances; departmental rules, regulations, and proce-
dures; purpose, format, and us< of department report forms.

Method: Orientation and demonstration by officer of employing depart-
ment.

Student Resource Material: Copies of local ordinances and appropriate
departmental documents and forms.

Time Requirements: 5-10 hours at employing department soon after
completion of academy curriculum,
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TABLE A~1
POLICE SERGEANTS:

DEVELOPMENT/IMPROVEMENT OF RELIABILiTY
ROLE: DOCUMENTING AND RECORDING

MOS8T NOT LEAST
TOTAL  IMPORTANT CHUOSEN  TMPORTANT
TOTAL 107 / 36 64
100,0 be> 33,6 59,9

STRATIFICATION T
URHAN]ZATION
LRHAW 24 2 b 16
100, 0 8,3 25,0 66,7

SUBURBAN 61 b 22 14
10040 beb 56,1 57.3

KURAL 22 1 8 13
100,0 4,5 6,4 59,1 l
STRATIFICATION T
S]ZE OF FUORCE l

LARGE 28 3 9 16
100,0 10,7 32,1 57,2
MEDTUIW 16 2 11 23
100,0 5.6 30,6 63,8
SMALL 43 2 16 25
1000 4,7 37,2 58,1
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TABLE A-2
BASIC POLICE OFFICERS:

USE OF RADIO, WALKIE-TALKIE, OR OTHER COMMUNICATION EQUIPMENT

PATROLLING
]
MFVER DR VIRTUALLY
SEL DM SOME T TMF S OF TEN EVERY DAY
TOTAL O=10 DAYS 11=99 DAYS 100=199 DAYS 200 + DAYS NA CHI
TNTAL 6R7 .6 2.2 3.8 9.4 1,0
NO ANSWE 2 - - . - - -
T
W
STRATIIM
1 39 - 2.6 - 97,4 - 1.81
2 156 1.9 1.3 5,8 89 .7 1.3 7.12
3 136 - 5.9 4.l 86,8 2.9 10,08
4 168 L6 b 3.6 95,2 - 2,07
5 ag - 2.4 3.5 92.9 1.2 »51
6 55 - 1.8 1,8 eh, 4 - .99
7 48 - - 2.1 97,9 - 1.83

CHI=SQ, 6,90 ‘ 12,59 4,31 b1 24,41
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TABLE A-3
POLICE CHIEFS:

ESTIMATES OF PERCENTAGE OF WORKING TIME
WHICH BPOs SPEND IN ROLE OF DOCUMENTING AND RECORDING

STRATIFICATION I

TOTAL LRBAN SURIIPRAN RURAL CHT
T10T7TAL 94 6 ) 63 27
1000 1N0.0 100,0 100.0
N{) ANSWER - - - .
PERCENTAGE
OF TIMF
Om10 93 A 60 27 .06
96.9 100.0 99,2 100.0
11=20 3 - z - 1.57
3.1 - 4,8 -
?l".‘() - o - - P
1=l () - - - - -
4y=50 - - - - -
Si_ho - - - [ -
b1=70 - - - - ow
71"60 - - L4 o - )
Bl.qo - - - - -
Fi1=q9 - - - | - -
CHI=8n, 020 .56 +87 1.63
A4
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TABLE A-4
POLICE SERGEANTS:
IMPORTANCE OF TRAINING

ROLE: APPLYING AND ENFORCING THE LAW

MOST “ NOT | EAST

S TOTAL ITMPNRTANT CHOSEN  IMPORTANTY
TNTAL 107 73 33 1
100,0 68,3 30,8 .9

STRATIFICATION T
URBANTZAT 10N .
URBAN 24 19 5 ®
100,0 79,2 20,8 -
SUBURBAN 61 4o 20 1
100,0 65,6 32.8 1,6
RUIRAL 22 14 8 e
100,0 63,6 36,4 .

STRATIFTICATION IT

STZE OF FORCE -
LARGE 28 19 9 -
100,0 67,9 32,1 -
MENTUM 36 22 13 1
100,60 61,1 36,1 2.8
SMALL 43 32 11 -
100,0 74,4 25,6 -
A-5
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APPENDIX B

COPIES OF SECTIONS OF SURVEY INSTRUMENTS,
WITH RESPONSE DISTRIBUTIONS ADDED

In this appendix, we have reproduced sections of the surveys as they
were sent to the respondents, with response distributions, in percentages,
added and original page numbers deleted. Instructions to the respondents
(not reproduced here) emphasized the importance of the surveys, accuracy,
completeness, and anonymity.

In the first part of this Appendix, we show only the percentage of
police chiefs, etc., indicating that each KST was gmong the "Most Impor-
tant" for recruit training. Percentages responding that a KST was among
the least important, or not choosing a KST, are shown in the computer
printouts, copies of which have been furnished to MCCJ.

The second part of this Appendix is reproduced from Section A of the
BPO survey. It shows the percentages of the 683 members of the useful
sample of BPOs who indicated frequencies of involvement in activities and
situations. Each row adds to 100 percent, except for the effect of round-
ing phenomena and respondents not answering the question.

The third part of this Appendix, reproduced from Section B of the BPO
survey, shows the percentage of BPOs responding that each activity or
situation was among the '"Most Important" to include in police recruit
training. As with the first part of the Appendix, percentages assigning
an activity or situation to the "Least Important" and the "Not Chosen"
categories are not shown; they are indicated in the computer printouts.
Note the format, on the right side of each page, for entering respomses.
The same kind of for.at was used by police chiefs, etc., in responding to
KSTs shown in the first part of this Appendix. In all cases, instructions
and answer spaces were set up so that respondents would assign one third
of the items on a page to the '"Most Important" category, another third to
the "Least Important" category, and (by implication) a third to the "Not
Chosen" category.
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PATROLLING
Academy o KNOWLEDGES/SKILLS/TRAITS :
Directors ’ Chiefs Sgts.
66.7 01 Recognizing abnormal or unusual situations 1.9 6.6
0 02 Driving a vehicle under normal conditions 9.6 6.5
33.3 03 oral expression - : ' 34.6 36.5
04 Deduétive reasoning (seeing not only the whole, but the bits and pieces in reaching a
44,4 . logical conclusion) 43.3 52.4
05 Inductive reasoning {(taking the bits and pieces and assembling them in a logical
22.2 manner so they may be considered as a whole) _ 35.6 39,2
1.1 06 Displaying personal confidence 45,2 40,2
88.9 ' 07 - Establishing personal, frieudly relationships with citizens ' 56.7 45,8
22,2 08 Declining innocent or other offeré of small gifts, special favors or major bribes 35.5 35.5
0 09 Reviewing case reports and duty logs 19.2 15.9
88.9‘ 10 Writing up what was done or observed, . 68.2 - 74.8
0 11 Gaining rapport with fellow officers and superiors 13.5 13.1
44,4 12 Knowledge of local ordinances 55.7 63.6
44,4 13 Knowledge of Departmental rules and regulations 65.4 62.6
55.6 14 Xnowledge of human relations 44,2 44.8
66.7 15‘ Knowledge of role of police in a modern society : 46,2 35.4
55.6 16 Knowledge of the purpose, objectives, organization and management of a police department 33.6 » 22.4
0 17 Knowledge of history of law enforcement 7.7 7.5
18 Knowledge of the purposes, goals, objectives, organizations, issues and constraints of the
44.4 criminal justice system 25.0 36.4
19 Knowledge of organization and function of govermment, the separation of powers, and the
22.2 political process 6.7 6.5
22.2 20 Knowledge of social structures, customs, cultures, trends, and problems 30.8 '29.9
22.z 21 Knowledge of the purpose and origin of laws; types of laws, codes and ordinances 39.4 33.6
22.2 ZZ Knowledge of the purpose of roll calls/inspections/briefings prior to patrol 23.1 19.6
100.0 23 Knowledge of patrol methods and techniques 81.8 80.4
22.2 24 Development/improvement of initiative 18.3 14.0
0 25 Development/improvement of patience ' 19.2 22.4
0 26 Development/improvement of endurance 2.9 3.7
22;2 27 Develop$ent/improvement of personal integrity 22,1 24,3
0 28 Development/improvement of cooperativeness 7,7 - 8.
0 29 Development/improvement of loyalty : 11.5 7.5
11.1 30 Development/improvement of reliability 1l4.4 28.0
B-2
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Academy

Directors

66.7
66.7
11.1
88.9
33.3

44.4

33.3

33.3
88.9
11.1
44,4
66.7
22,2
33.3
22,2
33.3
44 .4
1i.1
77.8

22.2

33.3

11.1

01

02

.03

04
05
06
07
08

09

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26

27

PROVIDING SERVICES AND RENDERING ASSISTANCE

KNOWLEDGES/SKILLS/TRAITS

Sizing up a situation quickly and taking appropriate action

Making independent decisions p;omptly and effectively

Appl&ing imagination in coping with complex situations

Applying first-aid, cavdio-pulmonary resuscitation, emergency obstetrics
Handling the mentally 11l or deranged

Handling intoxicated individuals

Oral expression

Remaining objective and impartia1'

Deductive reasoning (seeing not only the whole, but the bits and pieces in reaching a
logical conclusion)

Working effectively under stress

Retaining a realistic attitude

Applying conflict resolution techniques

Directing traffic

Water rescue techniques

Taking custody of property (i.e., lost or stolen articles and/or abandoned property)
Identifying VIN numbers on cars

Applying mature judgment

Knowledge of human relations

Knowledge of social structures, customs, cultures, trends, and problems
Knowledge of traffic and pedestrian control

Knowledge of crime prevention techniques for citizens

Knowledge of theories of behavior

Knowledge of techniques for controlling anti-social or self-destructive behavior
Development/improvement of endurance

Development/improvement of sgility

Development/improvement of personal integrity

Development/Iimprovement of reliability

Chiefs
84.6

58.7
11.5
86.6
63.5
46.1
34.6

76.9

35.6
69.2
16.3
12,5
32.7
20.2

12.5

21.1
28.8
2.9
3;8
16.3

9.7

Sgts.
90.6

57.0
22.4
86.9
55.2
43.0
29.9

75.7

27.1
72.9
24.3
16.9
30.9
18,7
12.1

4,7
34.6
45.8
22,4
33.6
23.4
14.9
29,0

5.6
23,7

8.4

9.4

Arthur DLittle Inc



PROVIDING SERVICES AND RENDERING ASSISTANCE (cont'd)

Academy ~ KNOWLEDGES/SKILLS/TRAITS )

Directors ) Chiefs Sgts..
22,2 01 Using the art of persuasion . ) ‘ 47.1 50.5
33.3 02 Responding to verbal abuse 50.0 45,8
66,7 03 Driving a vehicle under emergency conditions - 61.6 62.6
66.7 04 Handiing emotionally charged individuals . 77.9 78.5
33.3 05 Preventing or controlling anti-social or self-destructive behavior, 28.9 30.8
44 4 06 Crowd control ’ 56.7 64.5 _
55.6 07 Taking charge of situations 60.6 57.0
44,4 08 Contrclling own temper (keeping cool) 74.1 74,7
33.3 09 Displaying personal confidence . 45,2 46,7
22.2 10 Controlling emoticnal impulses 38.5 42.9
55.6 11 Establishing personal, friendly relationships with citizens 38.5 25.2
66.7 12 Interviewing coemplainants and/or victims 64.4 67.3
33,3 13 TFire rescue techniques ’ N ' 19.2 21.5
55.6 14 Identifying hazards (i.e., traffic, attractive nuisance or some safety hazard) 35.6 35.5
22.2 15 Escort procedures (i.e., bank deposits, emergency vehicles, VIPs, etc.) 16.3 20.6

0 16 Conducting equipment inspections of MVs 1.0 3.7
11.1 17 .sowledge of departmental rules and regulations 35.6 34.5
33.3 18 Knowledge ofvroie of police in a modern society 17.3 20.6
66.7 19 Knowledge of service agencies available to assist in spe;ial problems (sources for referral)48.1 . 48.6

0 20 Knowledge of mathematics - 9
11.1 21 Xnowledge of counseling techniques 17.3 15.9
11.1 22 Knowledge of causes of anti-social or self-destructive behavior 13.2 11.2

0 23 Development/improvement of initiative 13.5 9.3

0 24  Development/improvement of strength ' 5.8 3.7

0 25 Development/improvement of courage 2.9 4,7
11.% 26 Development/improvement of cooperativeness 14,4 2.1

Bt
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APPLYING AND ENFORCING THE LAW

Academy - ' KNOWLEDGES/SKILLS/TRAITS
Directors Chiefs Sgts.
77.8 01 Making independent decisions promptly and effectively 57.7 . 57.0
66,7 02 Self~defense 62.5 ' 69.2
100.0 03 Firing weapons ‘ . 59,7 59.8
66.7 04 Using restraining devices o : 37.5 40.2
11.1 05 Applying imagination in coping with complex situations ' 23.1 12.1
33.3 06 Oral expression 29.8 27.1
33,3 07 Remaining objective and impartial . 58.7 . 61.7
08 Deductive reasoning {seeing not only the whole, but the bits and pieces in reaching a .
11.1 logical conclusion) 31.8 32.7
11.1 09 Disgplaying personal confidence 40.3 36.4
44,4 10 Controlling emotional impulses 30.8 40,2
22.2 11 Pursuing violators of the law by foot : 1.0 7.5
77.8 12 Search techniques (frisking) ) 57.7 62.7
44,4 13 Writing up what was done or observed ) 54,8 54,3
22.2 14 Applying mature judgment 31.7 28.9
55.6 15 Knowledge of substantive law ‘ 45,1 39.3
o 11 16 Knowledge of departmental rules and regulatious : ; 27.9 27.1
77.8 17 Knowledge of probable cause; when a criminal offense has in fact been committed 72.1 74.8
22,2 18 Knowledge of human relations 15.4 . 17:8
T 11.1 19 Knowledge of how to arrest juveniles 31.7 35.5
0 20 Knowledge of theories of behavior ‘ 8.7 2.8
0> 21 Development/ improvement of initiative : 2.9 1.9
0 22 Development/improvement of agility B 2.9 1.9
0 23  Development/improvement of personal integrity ) : 6.7 4.7
0 24 Development/improvemg}nt: bf re_iiability ) 1.6 3.7
B-5
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Academy

Directors

55.6
77.8
33.3
22.2
33.3
11.1
44 .4

22.2

55.6

44.4
33.3
88.9
66.7
11.1
100.0
44 4
11.1
22.2

11.1

11.1

01

Q2

" 03

04
05
06
07

08

09
10
11
12
13
14
15
16
17
18
19
20

21

23

APPLYING AND ENFORCING THE LAW (cont‘'d)

KNOWLEDGES/SKILLS/TRAITS

Applying discretion in the application of the law
Apprehension techniques

Using c¢hemical agents

Responding to verbAl abuse

Handling emotionally charged individuals

Taking charge of situations

Controlling own temper (keeping cool)

Chiefs

61.6
69.3
16.3
41.4
51.9
56.7

55.7

Inductive reasoning (taking the bits and pieces and assembling them in a logical manner so 17,3

they may be considered as a whole)

Working effectively under stress

Retaining a realistic attitude

Conducting tests for alcohol and drug use

Applying conflict resolution techniques

Use of baten or riot stick

Knowledge of procedural law

Xncwledge of local ordinances

Knowledge of legal and constitutional rights/considerations/constraints
Knowledge of behavior and/or actions/conditions that are violations of the law
Knowledge of role of police in a modern socicty

Knowledge of alternatives to arrest

Knowledge of causes of anti-soclal or self-destructive behavior
Development/improvement of strength

Development/improvement of courage

Development/improvement of cooperativeness

B~6

17.3 .

53,9
17.3
26.9
13.5
45.2
51.9
44,2
59.6
29.8
10.6
44,2

9.6

3.8

3.8

4.8

Arthur D Little Inc.

113.1

©57.0

Sgts.
64 .4

72.9

25.2

60.8

29,0

10.3

37.4
42,1
62.6
31.8

9.3
41,1

5.6

3.7

1.9

L

4.7

.
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Academy

Directors

22.2
33.3

bbb
111

22.2

22.2
55.6

444
33.3
55.6

22,2

33.3

33.3

55.6

33.3
22,2
44,4
11,1

11.1

11,1

o1
02

03

04
05
06
07
08
09
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32

33

INVESTIGATING

KNOWLEDGES/ SKILLS/TRAITS

Remaining objective -and impartial

Deductive reasoning (seeing not only the whole, but the bits and pieces in reaching a

logical conclusion)

Chiefs
44,3

48.1

Inductive reasoning (taking the bits and pieces and assembling them in a logical manner
so they may be considered as a whole)

Retaining a realistic attitude

Establishing personal, friendly relationships with citizens

Preserving the crime scene

Interviewing compiainants and/or victims

Interviewing witnesses

Interrogating

Obtaining search and arrest warrants

Collecting, marking, and preserving evidence

Recognizing and identifying drugs

Investigating MV accidents

Investigating crimes

Reviewing case veports and duty logs

Taking statements

Writing up what was done or observed

Making out an affidavit

Gaining rapport with fellow officers and superiors

Knowledge
Knowledge

Knowledge

Knowledge

Kanowledge
Knowledge
Knowledge
Knowledge
Knowledge

Knowledge

of
of
of
of
of
of
of
of
of

of

procedural law

substantive law

local ordinances

elements of each offense

legal and constitutional rights/considerations/constraints

role of police in a modern society

crime laboratories and other resources

the purpose and origin of laws; types of laws, codes and ordinances
investigation techniques

search procedures (missing persons)

Development/improvement of patience

Development/improvement of personal integrity

Development/{improvement of cooperativeness

Development/improvement of reliability

B-7

46.2
16.3
13.5
94.2
84.7
88,5
65.3
42,3
76.0
13.5
47.1
49,1

3.8
50.0
56.7
22,1

2.9
22.1
18.3
16.3
41,3
33.6

1.9
14:4

4.8
45,2
13.5

3.8

2.9 -

1.0

2.9

48.6

48.6
8.4
19.6

88.8

82.2
81.3
65.4
46.7
71.1
10.3
50.4
51.4

6.5

- 43.0

53.3
20.6

25.2
18.7
15.9
47.7

33.7

11.2
6.5

50.5

17.8
7.5
1.9
2.8

Arthur D Little Inc.
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Academy

Directors

66.7
55.0

44.4

01
02
03
04
05
06
07
08
09
10
11
12
13
14
15
16

17

18
19
20
21
22

23

ASSISTING IN PROSECUTION

KNOWLEDGES/SKILLS/TRAITS
Oral expression |
Remaining objecti§e and impartial
Controlliiig own temper (keeping cool)
Displaying persomal confidence
Working effectively under stress
Controlling emotional impulses
Testifying in court
Transporting suspects, offenders, and/or prisoners
Taking mug shots
Fingerprinting
Conducting booking and searching operations at the station
Preparing cases for court
Serving and returning court subpoenas and/or summonses
Knowledge of elements of each offense
Knowlédge of probable cause; when a criminal offense has in fact been committed

Knowledge of role of police in ‘a modern society

Knowledge of the purposes, goals, objectives, organization, issues, and constraints of the

criminal justice system

Knowledge of the purpose and origin of laws; types of laws, codes and ordinances
Knowledge of court procedures

Development/improvement of personal integrity

Development/improvement of cooperativeness

Development/improvement of loyalty

Development/improvement of reliability

Chiefs Sgts,

56.8 57.0
43.3 50.4
39.5  41.1
35.6 34.5

16.3 22.4
21.2 17.8
93.3 91.6
52.0 54.2
24.0 26.2
38.5 33.6
56.7 48.6
79.8 84.1
26.0 27.1
51.0 52.3

42.3 45.8

1.9 2.8
10.6 12.1
4.8 © 9.3
73.1 63.5
12.5 6.5
- 3.7
1.9 2.8
6.7 6.5

Arthur D Little Inc.



Academy

Directors

66.7
55.6
11.1
11.1
88.9
44,4
0
0

11.1

01
02
03
04
05
06
07
08

09

- DOCUMENTING AND RECORDING

KNOQLEDGES[SKILLS[TRAITS

Completing departmental and court forms

Oral expression

Remaining objective and impartial

Controlling own temper (keeping cool)

Using radio and other communication equipment
Writing up what was done or observed

Making out an affidavit

Knowledge of role of police in a modern society

Development/improvement of reliability

B-9

Chiefs
69.2

. Sgts.

66.4
37.4
15.9
12.1
77.6
65.4
11.2

3.7

6.5
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Academy

Directors

66.7

66.7

01
02
03
04
05
06
07
08
09
1c

11

MISCELLANEQUS ACTIVITIES/SITUATIONS

KNOWLEDGES/SKILLS/TRAITS

Recognizing abnormal or unusual situations

Page 9

Chiefs

65.4

Sizing up a situation quickly and taking appropriate action 85.6

Making independent decisions promptly and effectively
Self-defense

Controlling own temper (keeping cool)

Working effectively under stress

Controlling emotional impulses

Using radio and other communication equipment
Development/improvement of agility
Development/improvement of courage

Development/improvement of reliability

B-10

54.8
26.9
19.2
51.9
15.4
66.4

1.9

1.0

7.7

P

Sgts.
63.5

83.2
44,8
37.4
24,3
63.5
12.1
64.5
.9
1.9

3.7
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SECTION A

Below is a list of activities or situations that you may have been involved in during the
last 12 months. Please make a check mark (v’) for each activity or situation listed,to
indicate the approximate number of days in which you performed that activity or were
involved in that situation one or more times in the last 12 months., Please be as

accurate as you can. A review of your officer notebook (if kept) may be helpful. Please

place one check mark for each activity or situation., If an activity or situation does
not apply to you, check "Never or Seldom."

(1) (2) (3) (4 Every Day
Never or or Almost
. . . Seldom | Sometimes | Often Every Day
Activity/Situation
v/ (0-10 (11-99 |- (100~ (200 or

o
P S
IR

s) ays) | 199 days

(1:6-19) PATROLLING

Attended roll call/inspection/briefing prior

more davs

* to patrol. 29.7 6.4 4.5 59.0
Inspected vehicle and/or equipment prior
to patrol. 6.0 13.1 17.2 63.0
Drove vehicle (one-man car patrol). 9.8 - 14.0 21.7 53.9
Was the driver on a two-man car patrol. 35.7 33.6 18.9 9.8
Was the passenger on a two-man car patrol. - 44,1 32.0 16.3 4.7
Walked on patrol (alone). 53.2 24,7 11.5 8.7 '
Walked on patrol (with a partner). 91.3 4.2 .7 1.3
Used radio, walkie~talkie, or other communica-
tion equipment. ' .6 2,2 3.8 92.4
Established and maintained relationships‘with
citizens/businesses on beat/routes. 7.3 20.8 25.5 46.3
Engaged in casual conversation with the young
about law, crime, drinking, drugs, police, etc. 9.2 42.6 30.9 16.9
Engaged in casual conversation with the aged
about safety, crime prevention, con games, etc. 26.3 50.4 16,2 6.4
éhecked doors and windows of business establish-
ments and unoccupied dwellings. 6.6 13.0 26.5 53.3
Observed suspicious persons, objects, and
activities likely to lead to criminal acts. 2.8 18.8 . 37.7 40.1
Observed and checked traffic and pedestrian flow
for need of crossing guard or police officer. 40.0 31.1 15.9 12.7

B-11
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SECTION A (Continued)

Every Day
Never or | or Almost
Seldom | Sometimes | Often Every Day
Activity/Situation (0-10 (11-9 (100~ (200 or

(50-37) PATROLLING (Continued)

Had to decide between enforcement and other

da 5

more da

; ) . . 44,3
courses of action (i.e., non-action, warning, 2.3 16.6 . 36.2
etc. ), .
Approached with offer of small gifts, special
favors or major bribe (i.e., free cup of coffee, 57.5 28.8 8.4 4.7
free meals, discounts, money, etc.). f y

PROVIDING SERVICES AND
RENDERING ASSISTANCE

Administered first aid, emergency obstetrics, -
and/or cardio-pulmonary resuscitation. 33.3 52.4 12.7 1.0
Responded to MV accident. 6.0 36.7 47.5 9.5
Took accident report at scene of MV accident. © 8.9 41.2 40.9 8.3
Performed general police duties at a fire. 31.0 52.9 13.8 2.0
Used fire rescue techniques. 85.7 12.1 1.2 .3
Responded to a potential or actual drowning. 93.7 5.7 .1 N
Responded to a potential or actual suicide, 70.1 27.7 1.2 4
Responded to a bomb threat or a situation .
involving bombs or explosives. 78.2 19.4 1.7 .6
Handled an intoxicated individual. 2.5 39.4 46;3 11.2 1
Handled a mentally ill, highly emotional, or
deranged individual. 25.8 56.3 16.6 1.2
Responded to a landlord-tenant dispute, failure to
pay case, or other similar dispute (non-family). 32.3 45.0 19.2 3.1
Responded to a family quarrel. 8.7 42.2 39,0 9.8
Responded to a disturbance involving loud noise,
youths congregating on a corner, party, or vehicular 4,2 22.0 44,2 29.5
disturbance. '
Responded to a situation that involved protesters
or strikers, 82.4 16.0 1.2 .3
Performed duties involving large crowds;such as
sporting ‘events, parades, and civic functions in .
regular or duty capacity. 41,2 50.0 7.3 1.2
Pefformed extra paid detail (i.e., bingo, barrooms,
road work, supermarkets, etc.) 15,1 49,5 32.2

3.1

B-12
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Activity/Situation

(38-54) PROVIDING SERVICES AND
RENDERING ASSISTANCE (Continued)

Every Day
or Almost |
Every Day
(200 or
_more days

n - -

Transported individuals to temporary shelter .

(i.e., emergencies, indigents, etc.). 57.1 36,1 6.0 b
Advised an individual of specific laws, statutes,

codes, ordinances and/or criminal justice . :

procedures, 8,4 48.1 35.2 7.9
Gave guldance or general information to an )

individual (i.e., directions, locations, etc.). 1.3 26.9 46,7 24.5
Referred an individual to community or social '

service agency. - 22.7 60.0 14.7 2.2
Directed everyday vehicular or pedestrian traffic. 29.0 36.6 22.3 11.5
Detected or reported a hazard (i.e.,

traffic, attractive nuisance, or some safety

hazard). 16.6 57.0 21.5 4.2
Responded to a disabled vehicle, 11.9 45,2 35.5 6.8
Responded 'to an abandoned car. 22.1 50.1 24.5 2.6
Took custody of property (i.e., lost or stolen

bicycles, other abandoned property). 18.3 58.1 20.7 2.3
Responded to an animal complaint. 29.8 50.4 " 16.6 2.3
Delivered notifications, death messages. 53.1 37.3 7.7 1.0
Served as an eascort for bank deposits, emergency

vehicles, VIPs, etc. 30.7 37.1 20.7 10.8
Escorted juveniles (not under arrest) home to

their parents (guardians) or released them to

parents at the station, 27.2 58.2 12,7 1.2
Performed detail at’ polling places. 76.9 19‘8 2.5 A

" Took annual town or city census, 97.0 1.9 1 . -

Verified VIN number on used vehicle at time of :

purchase and/or on suspicion of theft. 28.5 55.8 12.5 2.8
Rendered other general service (helping an
. individual locked out nf a car; helping an elderly ‘
or invalided person into a car, bed, etc.). 15.4 56.6 22,9 4.7

B-13
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SECTION A (Continued)

] Every Day

Never or or Almost

, Seldom Sometimes Often Every Day
Activity/Situation (0-10 (11-99 (100- (200 or

199 days)

more days

. (55-73) APPLYING AND ENFORCING THE TAW . ERE
" fonducted tests for alcohol or drug use. 66,7 24,2 8.2 .3

Conducted equipment inspections of MVs, 57 .4 28.1 10.6 3.2

Conducted safety and/or licensing inspections of

establishment/owners for compliance with statutes,

by-laws, and ordinances. 83.2 13.5 2.3 .7

Enforced health and welfare ordinance (i.e., bhon-

fire, dumping garbage, taxi ordinance, etc.) 81.9 16.6 - .9 .3

Enforced park, waterway, game laws, 75.2 19.2 3.9 1.0

Encouraged an individual or group of individuals

to comply with the law, A 11.1 48.3 31.4 8.9

Warned an individual pbout a violation of law. 2.2 40.0 42,2 15.3

Issued a written warning (i.e., speeding, etc.). 22.0 35.2 30.9 11.5

Issued a citation (i.e., MV, trespassing,

pedestrian, parking, etc.). 10.9 31.4 38.5 18.5

Made an arrest of a juvenile. 25.6 56.3 15.7 1.5

Made an arrest without the use of force. 11,2 51.6 31.9 3.8

Made an arrest with force. 42,1 47.3 8.6 .7

Was involﬁed in a situation that involved

assault and battery on a police officer. 60.0 35.7 3.3 Wb

Pursued a violator of the law by vehicle (pursuit

driving), 43,4 47.3 7.1 1.6

Pursued a violator of the law by foot. « 53.9 41,3 3.6 »6

Used handcuffs or other restraining devices in

performance of your duties, 6.1 43.1 41.0 9.2

Used your baton or riot stick in performance of

your duties. 78.5 18.8 1.7 .6

Used a chemical agent (i.e., Mace, C.S., etc.) in

performance of your duties. 87.3 11.2 .7 Wb

Drew and/or fired your revolver or other firearms

in performance of your duties. 87.4 10.8 1.2 .3

B-14
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. - - . SECTION A (Continued)

Every Day

Never or or Almost
, , Seldom - | Sometimes | Often Every Day
Activity/Situat .
ctivity/Situation (0-10 (11-99 (100~ . (200 or
‘ ‘ more days
(1:74-80) APPLYING AND ENFORCING THE LAW (Continued) u; ST
Used talk‘to calm down a situation that involved
a physical threat to yourself or others. 16.0 57.0 23.0 3.6
Engaged in physical actions to protect yourself
and/or another individual in the presence of .
physical threat from persons or circumstances, 36.1 55.9 6.7 -7
Responded to a crime against a person. 9.3 - 49.7 33.0 7.4
Responded to a crime against property. 4.9 32.6 48.4 . 13.4
Responded to a complaint involving sex offenses. 60.4 35.1 3.2 4
Responded to a situation that involved prostitu- A
tion, drugs and/or commercialized vice. €0.6 31.1 6.0 1.6
Responded to a riot. 87.9 10.5 .3 .4
" (2:6-18)
Responded to a barroom brawl, youth gang fight, .
or other physical altercation. 22.3 54.8 20.1 2.2
: Responded to a man with gun complaint, 62.6 32.3 3.8 N
Responded to a hostage situation. 97.2 1.7 .1 !
Responded to a situation in which interference
with arrest occurred. 55.8 39.7 3.8 3
Responded to a situation requiring the physical
. removal of an occupant from a vehicle. 52.8 43.7 2.5 A
: Initiated an officer-in~trouble request. 77.3 18.9 2,2 .9
Assigted in a raid. 72.1 22,6 4,1 .3
Responded to a report of vandalism. 8.0 35.4 43,6 12.4
Responded to a situation involving disorderly 10.2 46 .4 36,1 6.6
conduct, :
Responded to a situation where it was questionable , ,
if probable cause existed. 24,6 53.3 18.9 2.3
INVESTIGATING
Interviewed complainants and/or victims. 4.7 27 .4 41.7 25.8
. Interviewed witnesses. 4.5 37.4 39.2 18.3
Interrogated suspects, 1 17,3 43,8 29.5 8.7
B-15
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SECTION A (Continued)

Every Day

Never or or Almost

Seldom | Sometimee | Often Every Day
(200 or

Activity/Situation

(19=40) INVESTICATING (Continued)

Searched premises (buildings, apartments, etc.).

’

——_Searched vehicles, 12.8 56.6 26.3 3.9 '
Searched suspects. 4.7 47.6 39.0 7.7
Secured crime scenes. 36.8 43.8 i5.0 3.2
Collected, marked, and preserved evidence. 29.3 49,6 -16.9 3.8
Obtained warrants (search, arrest, été.). 64,7 29;b 5;2 7
Made an affidavit. " 82.4 13.2 2.6 .6
Reviewed ‘case reports and daily logs. 15,0 17.5 17.0 49.9 '
Searched for missing persons/children. 30.9 56.7 10.2 1.5 |
Tuvestigated and/or observed suspicious persons
or circumstances. 5.5 37.4 40.2 16.3
Investigated a traffic accident. . 10.6 35.7 4.0 12,1
Conducted or participated in the initial
investigation of a crime, 8.3 36.8 40.6 14,0
Conducted or participated in the follow~up
investigation of a crime. 31.4 39.9 19.2 9.2
Took custody of property. 24,5 53.6 18.5 3.1 ;

Took a dying declaratiom.

ASSISTING IN PROSECUTION

Prosecuted cases.

Transported suspects, offenders, and/or prisomers. 15.6 47.0 30.3 6.7
Acquired and maintained chain of custody of '
evidence. 32.5 46,1 16.9 4,2
Testified in court. 4.7 44,0 41,8 9.2
Served as an expert witness. 75.0 16.3 6.1 1.9
Took fingerprints. 69.5 19.4 7.9 2.5
Took mug shots, 65.3 22.9 8.6 2.6

B-16
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SECTION A (Continued)

Activity/Situation

(41-53) ASSISTING IN PROSECUTION (Continued)

Conducted booking and searching operations at

Never or
Seldom

Sometines

49.7

Often
(100~

Every Day
or Almost
Every Day

(200 or

more days)

station. ‘15.1 29.3 5,8

Prepared for a court appearance. " 6.6 49.4 38.1 5.5

Served and/or returned subpoenas and/of summonses. 15.4 41.5 33.9 8.6
DOCUMENTING AND RECORDING |

Operated radio and other communication equipment 3.3 9.5 16.0 70.8

Wrote, typed,or dictated narrative reports. 5.7 18.0 36.4 39.8

Filled out report forms (i.e., arrest, accident,

crime). 1.0 11.1 39.3 48,3

Rept a personal notebook, 13.5 18.6 16.4 50.9

Requested a record search (MV or person). 11.1 29.1 38.0 21.5

Initiated inquiry for NCIC.

Initiated a wanted person or suspect broadcast.

MISCELLANEOUS

Performed desk duty.

Performed dispatcher duties. 37.4 41,9 14.3 6.3
Were subject of an awbush. 98.3 .9 .1 N
B-17
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28.5
13.4
50.8
20.1
24,7

21.3

3.3

39.2

26.8

5.4

77.3

74.1

6.4

SECTION B

In Section A, we asked about how often you were involved in various activities and situations. Now
we would like your opinion about how important it is for a new recruit to receive training in handling
or dealing with these activities or or situations, before he or she assumes police powers. We know that
"how often" and "how important" are not necessarily the same thing, so you need not refer to your
answers in Section A,

Piease vead through all the items on each page. Then choose the items that you believe are most
important to include in training before an individual assumes police powers, and write their "{denti-
fying numbers in the first section ("Most Important”) below on the right. When you have filled in

that section, choose the items that you believe are least important and write their numbers in the
second section ("Least Important') below on the right. Where you believe no training is required for
an item, include it with the least important. Please write one number per line, and as many numbers as

requested,
PATROLLING
Item
0L ' The purpose of roll calls/inspections/briefings prior to patrol.
02 Why and how to iaspect vehicles/equipment prior to patrol.
. Training is
03 The why and how of vehicle patrol. Most Important
For | New Rewruits
04 The why and how of foot patrol. Pefore Assuming
" : Police Powers
05 How, why, and when to use communication equipment. (Choose Only 4
06 The how and why of checking doors and windows of business establish- From This Page)
ments and unoccupied dwellings.
07 The how and why of observing everyday vehicular and/or pedestrian
traffic for need of crossing guard or police officer.
08 The how and why of establishing and maintaining relationships
with citizens/businesses on beat/routes,
09 The how and why of engaging in casual conversation with the young
about law, crime, drinking, drugs, etc. Training is
Least Important
10 The how and why of engaging in casual conversation with the aged Tor N New Recruits
about safety, crime prevention, con games, etc. Before . Assuming
Police Powers
11 How, when, and why to observe suspicious persons, objects, and (Choose Only 4
activities likely to lead to criminal acts. From This Page)
12 How, when, and why to decide between enforcement and other courses
of action,
13 How to handle offers of small gifts, special favors, or major bribes,

' ‘ B-18
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33.3
71.8

81.6

47.2

95.4

77.0

15.7

3.3

3.5

2.8

4b.4

15.3

17.6

9.6

12.7

B SECTION B (Continued)

PROVIDING SERVICES AND RENDERING ASSISTANCE

Item

01

02
03
04
05
06
07
08

03

10

11

12

14

15

16

17

18

19

20

21

23
24
25
26

27

28
29
30
31

How and when to administer first aid, emergency obstetrics, and/or
cardio~pulmonary resuscication.

How to handle MV accidents.

Wher. and how to take MV accident report.

What to do at a fire and how to do it, includiné fire rescue cechniques,
How to handle a potential or acgual drowning,

How to handle a potential or actual suicide.

How to handle a boﬁb threat or a situation involving bombs or explosives.

How to handle an intoxicated individual.

How to identify and handle a mentally ill, highly emotional, or deranged

individual,

How to handle a landlord-tenant dispute, failure to pay case, or ather
similar disputes (non-family).

How to handle a family quarrel.

How to handle a disturbance involving loud noise, youths congregating on
a. corner, party or vehicular disturbance.

How to haundle protesters or strikers.

The duties at sporting events, parades, and civic functions and how to
perform them, '

The duties aril responsibilities at extra-paid detail and how to perform
them.

The how, when and why of transporting individuals to temporary sheltar,

The how, when and why of advising an individual of specific lavs, codes,
ordinances and/or criminal justice procedures.

The how, when, and why of giving guidance or general information to
an individual.

The who, how, when, and where of referring an individual to community
or social service agency.

Tow to direct everyday vehicular or pedestrian traffic.
What are hazards and how to handle and/or report them.
How to handle a disabled vehicle or an abandoned car.
How to take custody of property.

How to respond to an animal complaint,

‘How to deliver death messages or other notifications.

How to serve as an escort for bank deposits, emergency vehicles, VIPs, etc.

How to escort juveniles (not under arrest) home to their paremts or talk
with their parents at the statiom.

How to perform detail at polling places.
How to take anm annual town or city census,
When and how to verify VIN numbers omn cars.

When, what, and how to render other general sarvice.
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16.3
5.4

5.1

39,4

55.2
75.7
83.9

67.2

42,6
26.2
29.3

2.3

5.4
41.8

48.2
17.6
16.7

12.5
12.7

1.6
3.1
14.8
46,0

© SECTION B (Continued)

APPLYING AND ENFORCING THE LAW

Item

01

02

03

04

05

06

07
08

09

10

11
12

i3

15

16

17

18
19
20

21

22

23

24

25

27
28
29
30
31

32

The how, when, and where of conducting tests for alcohol or drug use.
The how, when, and why of conducting equipment inspections of MVs,

The how and vhy of conducting safety and/or licensing inspections of
establishment/owners for compliance with statues, bylaws, and ordinances.

The how, when, where, and why of enforcing health and welfare ordinances,
and/or park, waterway, and game laws.,

When, where, how, and why to encourage an individual ot group of
individuals-to comply with the law.

When, where, how, and why to warn an individual for a violation of law,
give a written warning, or issue a c¢itation.

How to make an arrest of a juvenile.
How to make an arrest without the use of force.
How to make an arrest when the use of force is necessary.

When, where, and how to pursue a violator of the law.by. vehicle
(pursuit driving).

When, where, and how to pursue a violator of the law by foot.

When and how to use handcuffs or other restréining devices.

Whnen and how to use your baton or riot stick.

When and how to use chemical agents.

When, where, and how to draw and/or fire a revolver or other firearms.

When and how to talk yourself out of a situation that involved a personal
threat to yourself or others.

When and how to engage in physical actions to protect yourself and/or
another individual in the presence of physical threat from persons

or circumstances.

How to handle a crime against the person.

How to handle a crime against property.

How to handle sex offenses.

How to respond to a situation involving prostitutes, drugs, and/or
commercialized vice.

Duties during a riot,

How to handle a barroom brawl, youth gang fight, or other
physical altercations.

How to handle a man-with-gun call.

How to handle a hoskage situation.

How to haudle interference with arrest.

How to physically remove an occupant from a vehicle.
When and how to make an officer-in-trouble request.
Duties during a raid.

How to handle a report of vandalism.

How to handle disorderly conduct.

The how and why of determining probable cause.
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66.2

49.4

3.6
34.4
50.0
13.4
27.1

3.9

5.4

24,2
32.8

45.0
85.6

3.5
.7
29.5
62.6

4.2

This page is divided iInto two sectionms.

.

SECTION B (Continued)

Please complete the first section before beginning the second one.

B-21
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INVESTIGATING
Item
0L How to interview complainants and/or victims.
02 How to interview witnesses.
03 How to interrogate suspects. Training is
. Most Important
04 When and how to search suspects, vehicles, and/or premises. Tor New Recruits
05 When, how, and why to secure the crime scene: p Before Assuming
Police Powess
R (Choose Only 5
06 When, how and why to collect, mark, and preserve evidence. From This Section)
07 The when, where, how, and why of obtaining warrznts.
08 How to make out an affadavit.
U9 How to review cdse reports and daily, logs.
10 How to search for missing persons/children.
11 How to investigate a traffic accident.
L L Training is
12 How to conduct an initial investigation. Least Important
for New Recruits
13 How to conduct a follow-up investigation. } Before Assuming
Police Powers
14 How to investigate and/or observe suspicious persons or circumstances. (Choose Only 5
From This Section)
15 How to take custody of property.
-
16 How to ‘take a dying declaration.
ASSISTING IN PROSECUTION
Item
01 How to prosecute cases. Training is
Most Important
d 'S, —
02 How to transport suspects/offenders/prisoners For New Recruits
03 How. to acquire and maintain chain of custody of evidence. — . pBefore Assuming
Police Powers
. (Choose Only 3
04 How to testify in court. " J From This Section)
05 How to serve as an expert witness.
06 How to take fingerprints. Training is
Least Important
07 How to take mug shots. For New Recruits
08 How to conduct booking and searching operations. —— [|Before Assuming
Police Powers
(Choose Only 3
09 How and why to prepare for court. ~ Y From This Section)
10 . ‘How to serve and return subpoenas and/or summonses. £
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51.9

64.0
17.0
36.1

8.6

© 9.6
10,2

18.5
31.3

49.1

SECTION B (Continued)

This page is divided into two sections.

DOCUMENTING AND RECORDING

Item

0L When and how to use the radio and other communication equipment.
02 How to write, type, or dictate narrative reports.

03 How to complete forms.

04 Why, when and how to keep a personal notebook.

05 When, where, and how to request a record séarch.

06 When, where, and how to initiate inquiry for NCIC.

07 When and how to initiate a wanted person or suspect broadcast.

Plezsz complete the first section before beginning the second one.

Training is

Most Important
‘for New Recruilts

Before Assuming
Police Powers
(Choose Only 2

From This Section)

Training is

Least Important

for New Recruits

Before Assuming

Police Powers
(Choose Only 2
From This Section)

MISCELLANEQUS ACTIVITIES/SITUATIONS

ltem

01 How to perform desk duty.
02 How to perform dispatcher duties,

03 What to do im an ambush.

B-22
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PATROLLING: ORIENTATION TO POLICING

Trainee Resources

Clare, Pzul and John Kramer, Introduction to American Corrections,
Holbrook Press, Inc., Boston, Mass., 1976,

Fafmer, Richard E. and Victor A. Kowalewski, Law Enforcement and
Community Relations, Reston Publishing Co.,, Restcm, Va., 1976,

Folley, Vern L., American ‘Law Enforcement, 2nd. ed., Holbrook Press, Inc.,

Boston, Mass., 1976.

Garmire, Bernard, Local Government Police Management, International
City Management Association, Washington, D.C., 1977.

International Association of Chiefs of Police, The Law Enforcement Code
of Ethics, Gaithersburg, Md.

Massachusetts Correctional Association, The Criminal Justice System in.
Massachusetts, Boston, Mass., 1976.

Mitchell, M. Carter, Public Information z2nd Law Enforcement, Davis
Publishing Co., Santa Cruz, Calif., no date.

Moore, Richter H, Jr., and Thomas C. Marks, Readings in Criminal Justice,
Bobbs Merrill Co., Ine., Indianapolis, Ind., 1976%

More, Harry W. Jr., Contemporary Criminal Justice, 2nd ed., Justice
Systems Development, Inc., Calif., 1977.

Newsom, D., and Alan Scott, This is PR: The Realities of Public

Relations, Wadsworth Publishing Co., Inc., Belmont, Calif.,
1976.

President's Commission on Law Enforcement and Administration of Criminal

Justice, Crime in a Free Society, Government Printing Office,
Washington, D.C., 1966.

Additional Instructor Resources

American Bar Association, Standards Relating to the Urban Police Function,
American Bar Association, Chicago, I1l., 1972, 1973, 1974,

Geis, Gilbert and Herbert A. Bloch, Man, Crime and Society: The Forms of
Criminal Behavior, 2nd. ed., Random House, Inc., N.Y., 196Z,

Carlson, Rick J., The Dilemmas of Corrections, Lexington Books,
Lexington, Mass., 1976.

Arthur D Little Inc
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Cromwell, P. F. and George Keefer, Readings on Police Community Relations,
2nd ed., West Publishing Co., St. Paul, Minn., 1978,

Germann, A. C., Frank D. Day, and Robert R. J. Gallati, Introduction to
Law Enforcement and Criminal Justice, Charles C. Thomas,  Pub-
lisher, Springfield, Illinois, 1978.

Johnson, Robert, Culture and Crisis in Confinement, Lexington Books,
Lexington, Mass., 1976.

Kakalik, James S. and Sorrell Wildhorn, The Law and Private Police,
Vol. #4-872 D.0.J., Supt. of Documents, U. S, Government
Printing Office, 1972,

Lynch, Ronald G., The Police Manager: Professiomal Leadership Skills,
2nd ed., Allyn & Bacon, Inc., Bosont, Mass., 1978.

Leonard, Vivian A. and Harry W, liore, Police Organization and Management,
Foundation Press, Mineola, N.Y., 1974,

National Advisory Commission on Civil Disorders, Report of the National
Advisory Commission on Civil Disorders, Government Printing
Office, Washington, D.C., 1968.

National Advisory Commission on Criminal Justice Standards and Goals,
A National Strategy to Reduce Crime, Criminal Justice System,
Police, Government Printing Office, Washington, D.C., 1973,

Newman, Donald J., Introduction to Crimipal Justice, 2nd. ed., J. B.
Lippincott Co., Philadelphia, Pa,, 1978.

Reckless, Walter C., The Crime Problem, 5th ed.9 Appleton-Century-Crofts,
N.Y., 1973,

Schur, Edwin M,, Law and Society: A Sociological Review, Random House
Inc., New York, N.Y., 1968,

Shanahan, Donald T., Patrol Administration: Management by Objectives,
2nd ed., Holbrook Press, Inc., Boston, Mass., 1978.

Skolnick, Jerome H. and Thomas C. Gray, Police in America, Little Brown
and Co., Boston, Mass., 1975, pp. 1-83

Solomon, Hassim M., Community Corrections, Holbrook Press, Inc., Boston,
Mass., 1976,

Wilson, James Q., Thinking About Crime, Basic Books, Inc., New York, N.Y.
no date.
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PATROLLING: POLICE PATROL: BACKGROUND, PURPOSE AND METHODS

Trainee Resources

0'Connor, George, The Patrol Operation, International Association of
' Chiefs of Police, Washington, D.C., 1970,

Additional Instructor Resources

Adams, Thomas F., Police Patrol: Tactics and Techniques, Prentice-Hall,
Inc., Englewood Cliffs, N.J., 1971, '

Banton, Michael, The Policeman in the Community, Basic Books, Inc.,
New York, 1964,

Cawley, Donald F. and H. Jerome Miron, Managing Patrol Operations,
University Research Corporation, Washington, D.C., 1977.

Elliot, James F., Interception Patrol, Charles C. Thomas, Publisher,
Springfield, Illinois, 1973.

Felkenes, George T., Police Patrol Operations, McCutchan Publishing
Corp., Berkeley, California, 1972,

Gourley, Gerald D., Patrol Administration, 2nd ed., Charles C. Thomas,
Publisher, Springfield, Illinois, 1974.

Kelling, George L., Tony Pate, Duane Dieckman, and Charles E, Brown,
The Kansas City Preventive Patrol Experiment: A Summary
Report, Police Foundation, Washington, D.C., 1974.

President's Commission on Law Enforcement and Administration of Justice,
Task Force Report: The Police, Government Printing Office,
Washington, D.C., 1967.

Schell, Theodore H., et al., National Evaluation Program, Phase 1 Summary

Report: Traditional Preventive Patrol, National Institute of
Law Enforcement and Criminal Justice, Washington, D.C., 1976

Sherman, Lawrence W., et al., Team Policing: Seven Case Studies,
Police Foundation, Washington, D.C., 1973, )

¥
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PATROLLING: PATROL DECISION-MAKING

Trainee Resources

None

Additional Instructor Resources

Fisk, James M., The Police Officer's Exercise.of Discretion in the

Decision to Arrest, Institute of Government and Public Affairs,
Los Angeles, California, 1974.

Schultz, Donald O, and L, A, Norton, Police Operational Intelligence,
Charles C. Thomas, Publisher, Springfield, Illinois, 1973.

Wilson, James Q., Varieties of Police Behavior, Harvard University Press,
Cambridge, Mass., 1968.

=
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PROVIDING SERVICES AND RENDERING ASSISTANCE: SELECTING SERVICE OPTIONS

Trainee Resources

Fisher, Edward C. and Robert H. Reeder, Vehicle Traffic Law, Traffic
Ingtitute, Northwestern University, Evanston, Illinois, 1974.

Matthews, Robert A. and Lloyd W. Rowland, How to Recognize and Handle
Abnormal People, National Association for Mental Health, Inc.
Arlington, Va., 1975.

The Traffic Institute, Traffic Direction, Northwestern University,
Evanston, Il11.

Weston, Paul B., The Police Traffic Control Functions, 4th ed., Charles
C. Thomas, Publisher, Springfield, Il11l., 1978.

Additional Instructor Resources

None
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PROVIDING SERVICES AND RENDERING ASSISTANCE: INTERVENING IN TNDIVIDUAL
CRISES

Trainee Resources

American Red Cross, First Aid, American Red Cross, Washington, D.C.,
1978. '

Massachusetts Department of Public Ilealth, First Responder's Handbook,
Boston, Mass., 1976,

Miller, Frank W., et al., The Mental Health Process, Foundation Press,
Mineola, N.Y., 1976.

Additional Instructor Resources

Clinard, Marshall B. and Richard Quinney, Criminal Behavioral Systems,
2nd ed., Holt, Rinehart & Winston, Inc., New York, N.Y., 1973. .

Clinard, Marshall B., Sociology of Deviant Behavior, 4th ed., Holt, '
Rinehart & Winston, Inc., New York, N.Y., 1974,

Douglas, Jack D, and John M., Johnson, eds., Official Deviance: Readings
in Malfeasance, Misfeasance, and Other Forms of Corruption,
J. B. Lippincott Co., Philadelphia, Pa., 1977.

Hilgard, E., Introduction to Psychology, Harcourt, Brace and World,
New York, N.Y.,, 1962.

Irwin, Theodore, How to Cope with Crisis, Public Affairs Pamphlets,
New York, 1971.

Rubington, Earl, Alcohol Problems and Social Control, C. E, Merrill
. Publishing Co., Columbus, Ohio, 1973,

Russell, Harold E. and Allan Beigel, Understanding Human Behavior for
Effective Police Work, Basic Books, Inc., New York, 1976,

Shah, S. A., "Crime and Mental Illness," Mental Hygiene, 53:21-33.
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PROVIDING SERVICES AND RENDERING ASSISTANCE: INTERVENING IN GROUP CRISES

Trainee Resources

Bard, Morton and Charles Rogovin, Crisis Intervention, Criminal Justice
Associates, Newton, Mass., 1976.

Bokley, Russell, Family Crisis Intervention, Police Department Academy,
Boston, Mass., 1974,

Wasserman, Robert, Michael FPaul Gardner and Alana Cohen, Improving Police
and Community Relations, Government Printing Office, Washington,
D.C., 1973, pp. 49-59.

Additional Instructor Resources

Bard, Morton, The Function of the Police in Crisis Intervention and
Conflict Management, Law Enforcement Assistance Administration,
Washington, D.C., 1975.

Kobetz, Richard, ed., Crisis Intervention and the Police: Selected Readings,
International Association of Chiefs of Police, Gaithersburg, Md.,
1974,

PROVIDING SERVICES AND RENDERING ASSISTANCE: RESPONDING TO EMERGENCIES

Trainee Resources

None

Additional Instructor Resources

Adams, Thomas F., Police Patrol: Tactics and Techniques, Prentice-Hall,
Inc., Englewood Cliffs, N.J., 1971.

Felkenes, George T., Police Patrol Operations, McCutchan Publishing
Corp., Berkeley, California, 1972.

Gourley, Gerald D., Patrol Administration, 2nd ed., Charlesg C. Thomas,
Publisher, Springfield, Illinois, 1974. '

International Association of Chiefs of Police, The Patrol Operation,
2nd ed., International Association of Chiefs of Police,
Gaithersburg, Md., 1970.
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APPLYING AND ENFORCING THE LAW: THE LAW: ITS BASIS, FOUNDATION

Trainee Resources

Cloran, William, Civil Law in Criminal Justice, Bateman and Slade, Inc.,
Boston, Mass., no date.

Ferguson, Robert W. and Allan H. Stokke, Concepts 6f Criminal Law,
Holbrook Press, Inc., Boston, Mass., 1976.

Gammage, Allen Z. and Charles F. Hemphill, Basic Criminal Law, McGraw-
Hill Book Company, New York, N.Y., 1974.

Hogan, William F., Criminal Law Handbook, Criminal Justice Training
Council, Boston, Mass., 1977.

Manning, Bernard, The Common Crimes, Research Publishing Co., Berlin,
Mass., 1975.

Manning, Bernard, The Criminal Offenses, Research Publishing Co.,
Berlin, Mass., 1974 '

Massachusetts General Laws Annotated, West Publishing Co., St. Paul,
Minn., 1976.

Schultz, Donald 0., Police Traffic Enforcement, William C., Brown, Co.,
Dubuque, Ia., 1975.

Tobin, William J., Constitutional Law Enforcement, Research Publishing
Co., Berlin, Mass., no date.

Additional Instructor Resources

Barker, Lucius and Twiley Barker, Civil Liberties and the Constitution,
3rd ed., Prentice EKall, Inc., Englewood Cliffs, N.J., 1978

Criminal Laws of Massachusetts, Gould Publications, Binghamton, N.Y.,

1978.

Klein, Irving J., Law of Evidence for Police, 2nd ed., West Publishing
Co., S5t. Paul, Minn. 1978,

Motor Vehicle Laws of Massachusetts, Gould Publications, Binghamton, N.Y.,

1978.
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APPLYING AND ENFORCING THE LAW: APPLYING THE LAW: DISCRETION

Trainee Resources

Davis, Kenneth Culp, Police Discretion, West Publishing Co., St. Paul;

Minn., 1975.

Goldstein, Herman, Policing a Free Society, Ballinger Publishing Co.,
Cambridge, Mass., 1977,

Manning, Bernard, Enforcing Criminal Law, Research Publishing Co.,
Berlin, Mass., 1975.

Additional Instructor Resources

American Bar Association Project on Standards for Criminal Justice,
Standards Relating to the Urban Police Function, American
Bar Association, 1574.

Skolnick, Jerome H., Justice Without Trial; 2nd ed., John Wiley and Sons,

Inc., New York, 1975.

APPLYING AND ENFORCING THE LAW: RESTRAINT AND ARREST OF INDIVIDUALS

Trainee Resources

Ames Instructional Media Services, Inc., Revolver: Operation and Use
(film) 626 Justin Ave., Glendale, Calif. 91201.

Katkin, Daniel, et al., Delinquency and the Juvenile Justice System,
Duxbury Press, Scituvate, Mass., 1976.

Massachusetts Police Institute, Policies and Procedures for the Use of

Firearms, Berlin, Mass.

Motorola Teleprograms, Inc., 4285 North Scott Street, Suite 23,
Schiller Park, I1l. 60176,

Handgun or Shotgun (£film);

"Shotgun, Police Second Weapon (film);
Shoot, Don't Shoot, I and II (films).

C-10
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Additional Instructor Resources

Cavan, Ruth S., et al., Juvenile Delinquency, 3rd ed., J. P. Lippincott,
Co., Philadelphia, Pa., 1975, :

Coffey, Alan R., Juvenile Justice as a System: Law Enforcement to
Rehabilitation, Prentice Hall, Inc., Englewood Cliffs, N.J.,
1974,

Empey, LaMar T., American Delinquency, The Dorsey Press, Homewood, Ill.,
1978.

Kabetz, Richard, Police Role in Juvenile Delinquency, International
Association of Chiefs of Police, Gaithersberg, Md., no date.

Reiner, Beatrice S. and Irving Kaufman, Character Disorders in Parents
of Delinquents, Family Services Association, ¥ew York, N.Y.,
1959.

APPLYING AND ENFORCING THE LAW: TECHNICAL METHODS SUPPORTIVE OF ARREST

Trazinee Resources

Fuqua, Paul,kDrug Abuse Investigation and Control, McGraw-Hill, New York,
N.Y., 1978. ‘

Additional Instructor Resources

None
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INVESTIGATING: THE INVESTIGATIVE SETTING

Trainee Resources

Aubry, Arthur S. Jr., and Rudolph R. Caputo, Criminal Interrogation,
Charles C. Thomas, Publisher, Springfield, Il1l., 1975.

Goodman, Sidney, Criminal Investigative Procedures, Police Department
Academy, Boston, Mass., 1976.

International Association of Chiefs of Police, Criminal Investigation
Basic Procedures, Volume #1 and #2, IACP Publiisher,
Gaithersberg, Md., no date.

Massachusetts General Laws Annotated, West Publishing Co., St. Paul,
Minn- Py 1976 °

Swidler and Basilo, Psychology for Interrogation, no publisher,
no date.

Ward, Richard H., Ward, Introduction to Criminal Investigation, Addison-
Wesley Publishing Co., Inc., Reading, Mass., 1975.

Additional Instructor Resources

Bléch, Peter B., and Donald R. Eidman, Managing Criminal Investigations,

Law Enforcement Assistance Administration, Washington, D.C.,
1975. N

Dix, George E., and M, Michael Sharlot, Basic Criminal Law, West Publish-
ing Co., St. Paul, Minn., 1974.

Glick, Rush G., Fraud Investigation: Fundamentals for Police, Charles C.
Thomas, Publisher, Springfield, Illinois, 1974.

Greenwood, Peter W., Jan M. Chaiken and Joan Petersilia, The Criminal

Investigation Process, D. C. Heath & Company, Lexington, Mass.,
1977.

Hansen, David A. and Thomas R. Culley, The Police Training Offircer,
Charles C. Thomas, Publisher, Springfield, Illinois, 1973.

Kirk, Paul L., Crime Investigation, Wiley and Sons, New York, N.Y., 1974,

Klein, Malcolm W., Street Gangs and Street Workers, Prentice-Hall, Inc.,
Englewood Cliffs, New Jersey, 1971.

C-12

Arthur D Little Inc

pa



National Advisory Commission on Criminal Justice Standards and Goals,
' Courts, Government Printing Office, Washington, D.C., 1973.

O'Hara, Charles E., Fundamentals of Criminal Investigation, 3rd ed.,
Charles C, Thomas, Publisher, Springfield, Illinois, 1973.
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INVESTIGATING: PATROL INVESTIGATIONS

Trainze Resources

Goddard, Kenneth W.,, Crime Scene Investigation, Reston Publishing Co.,
Inc., Reston, Va., 1977.

Goodman, Sidney, Criminal Investigative Procedures, Police Department
Academy, Boston, Mass., 1976.

Nelson, J. G., Preliminary Investigation and Police Reporting: A
Complete Guide to Police Written Communication, Glencoe Pub-
lishing Co., Inc., Encino, Calif., 1970.

Additional Instructor Resources

Cawley, Donald F., H. Jerome Miron, William J, Araujo, Robert Wasserman,
Timothy A, Mannello, and Yale Huffman, Managing Criminal Inves-

tigation, University Research Corporation, Washington, D.C.,
1977.

Kirk, P, L., Fire Investigation: Including Fire-Related Phenomena,

Arson, Explosion, Asphyxiation, J. Wiley and Sons, Inc.,
New York, N.Y., 1969.

INVESTIGATING: TRAFFIC INVESTIGATIONS

Trainee Resources

None

Additional Instructor Resources

Baker, James Stannard, Traffic Accident Investigation Manual,
Northwestern Traffic Institute, Evanston, Illinois, 1975.

Massachusetts Safety Council, Manual on Classification of Motor Vehicle
Traffic Accidents, Massachusetts Safety Council, Publisher,
Boston, Mass., no date.
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ASSISTING IN PROSECUTION: COURT PREPARATION: ARREST AND CASE PROCESSING

Trainee Resources

Goodman, Sidney, Court Procedures, Police Department Academy, Boston,
Mass., 1977.

Additional Instructor Resources

None

ASSISTING IN PROSECUTION:. COURT TESTIMONY AND PROCEDURE

Trainee Resources

Goodman, Sidney, Court Procedures, Police Department Academy, Boston.
Mass., 1977.

Manning, Bernard, The Criminal Trial, Volume I, Procedures, Research
Publishing Co., Berlin, Mass., 1976.

Manning, Bernard, The Criminal Trial, Volume II, Evidence, Research
Publishing Co., Berlin, Mass., 1975-1976.

Manning, Bernard, The Criminal Trial, Volume III, Direct and Cross
Examination, Research Publishing Co., Berlin, Mass., 1975-1976.

Additional Instructor Resources

Carter, Robert M. and Leslie T, Wilkins, Probation, Parole and Community
. Corrections,; J. Wiley and Sons, Inc., New York, N.Y., 1976.
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DOCUMENTING AND RECORDING: WRITTEN COMMUNICATIONS

Trainee Resources

None

Additional Instructor Resources

Hess, Karen M., and Henry M. Wrobleski, For the Record: Report Writing
in Law Enforcement, John Wiley and Sons, Inc., New York, 1978.

Ross, Alec and David Plant, Writing Police Reports, Motorola Teleprograms,
Inc., Schiller Park, Illinois, 1977.
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MISCELLANEOUS ACTIVITIES/SITUATIONS: HUMAN RELATIONS

Trainee Resources

Matthews, Robert A. and Lloyd W, Rowland, How to Recognize and Handle
Abnormal People, National Association for Mental Health, Inc.
Arlington, Va., 1975,

Russell, Harold E. and Allan Beigel, Understanding Human Behavior for
Effective Police Work, Basic Books, Inc., New York, 1976.

Additional Instructor Resources

Bantdn, Mich#el, Police~Community Relations, William Collins Scns & Co.,
Ltd., London, 1973.

Brandstatter, A. F., and Louis A. Radelef, Police and Community Relations:
A Source Book, Glencoe Press, Beverly Eills, California, 1968.

Epstein, Charlotte, Intergroup Relations for Police Officers, The Williams
& Wilkins Co., Baltimore, Md., 1962.

McDowell, Charles P., Police in the Community, The W. H. Anderson Co.,
Cincinnati, Ohio, 1975.

Niederhoffer, Arthur and Alexander B. Smith, New Directions in Police
Community Relations, Reinhart Press, Madeira, California, 1974.

Wasserman, Robert, Michael Paul Gardner and Alana S. Cohen, Improving
Police-Community Relations, Law Enforcement Assistance Adminis-
tration, Government Printing Office, Washington, D.C., 1973.

Whisenand, Paul M., James L., Cline, and George T. Felkenes, eds.,
. Police-Community Relations, Goodyear Publishing Co., Pacific
Palisades, California, 1974.
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