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EXECUTIVE SWMMARY 

The Student Advisor program is administered 

by the Hillsborough County School Board, under 

the general supervision of the Department of 

Educ~tion for Exceptional Students, Programs for 

the Socially Maladjusted. The program is currently 

in i~s third and final year of operation under L~w 

Enfo.4 cement Assistance Administration (LEAA) funding. 

Cont·j nuati on of the Student Advi sor program beyond 

June, 1978, will be dependent upon the Hillsborough 

CountY'School Board's ability to provide local 

funding. 

The Student Advisor program employs full-time 

Student Advisors in selected junior high schools 

throughout Hillsborough County to work with 

delinquent and other problem youth in an effort to 

prevent truancy, reduce suspensions, improve academic 

performance and reduce acts of delinquency. The 

students in the project are referred from the 

Department of Health and Rehabilitative Services 

(DHRS), the local law enforcement agencies, deans, 
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principals and various other school system 

personnel. 

The reasons for referrals range from delin­

quent offenses tO,school problems such as truancy. 

disruptive classroom behavior and suspensions. 

Once admitted to the program the students receive 

a variety of services including individual and 

group counseling, family counseling and educati~nal 

remed~ation. 

During the 1irst year of the Student Advisor 

program, a variety of problems were encountered. 

The most notable of these include the following: 

the initial implementation of the program was 

delayed'due to administrative and technical grant 

problems; tha design of the program was not 

adequately coordinated with project staff, school 

principals and the state and local criminal justice 

planning offices; an~ the selection and assignment 

of personnel was not done with the full approval 

of the school principals (even though the the 

procedure used was in line with the school system1s 

prior practices). By the end of the grant year~ 

these and other minor problems were resolved to the 

satisfaction of most of the parties involved . 
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Consequently, a number of budgetary and program­

matic grant modifications were required. 

Even under the adverse conditions during the 

first year grant period the Student Advisors did 

a commendable job in implementing a program at 

their' respective schools to providp- needed 

serv:ces. They created a positive environment 

conduci ve to hel pi ng ch i1 dren, de\eloped necessary 

rela'~ionships with school and other community 

reS,.1urces an~ provided on-going ct'unsel ;ng and 

educiltional services which otherwise .would not 

have been available. 

Interviews with school personnel, including 

prin:ipals, deans, guidance couns~lors, human 

rela~ions specialists and teachers, revealed 

varying levels of understanding ar.d support of the 

program. ~10st interviewees however, had confidence 

in the Student Advisor at their respective schools 

and felt the Student Advisor program offered 

services which \-/ere needed yet were not otherwise 

available. Particularly, many individuals inter­

viewed thought the Student Advisors' ability to 

provide on-going counseling services and to make 
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home visits were two of the most valuable parts 

of the program. 

In order to obtain additional data regarding 

the Student Advisor program, a stratified, 

systematic sample of 169 students was drawn, 

representing slightly more than 1~% of the nearly 

1000 students served by the Student Advisor program 

during the second grant year. Utilizing this 

sample population, basic biographic.and demographic 

information and data regarding academic performance, 

self-concept, absences and suspen3ions from school, 

and referrals to DHRS for delinquent offenses were 

collected where available. These data are reflected 

in the Student Advisor Client Profile on the 

following page and are compared with the evaluation 

objectives in the following paragraphs. It should 

be noted that the evaluation objectives are not 

identical with the 1976 grant objectives in all 

cases but were felt by this evaluator to be the most 

appropriate and practical measur~s for program 

assessment (1976 was the base year from which data 

were drawn). 
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STUDENT ADVI·SOR CLI ENT ·PROF! LE 

FAMILY STATUS (N·1=168) 

Living with both Natural 
Parents: 32.7% (55) 

Living with a Single 
Parent only: 55.4% (93) 

Other living arrangements 
(foster parents, other 
relatives, etc.): 11.9% (20) 

RACE (N=169) 

Black: 29.0% ( 49) 

White: 65.1% (110) 

Hispanic: 05.9% ( 10) 

(N=169) 

AVerage Age: 14.7 years 

Range: trom 13 to 17 years 

Most Frequent Age: ~5 years 

Percent from 14 to 15 years: 76.3% 

ill (N=168) 

Male: 55% (93) 

Female: 45% (76) 

REASON FOR REFERRAL (N=169) 

Juvenile Justice referral 
(arrest/offense and/or 
detention) : 39.0% (66) 

Truancy or Suspension 
ref elora 1 S : 48.5% (82 ) 

Other (family and/or 
scheel problems): 12.4% (21) 

GRADE (N=168) 

S~venth grade students: 4% (0'7) 

Eighth grade students: 44% (74) 

Ninth grade students: 52% (87) 

REFERRAl. SOURCE (N=168) 

Dean; 

Other School Personnel: 

52% (88) 

11% (18). 

Juvenile Justice (law 
enforcement~ DHRS. etc.): 35% (59) 

Parents/Self-referrals: 02% (03) 

1 N- represents the number of students in the sample where the required 
information was available and reported • 
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Measurable Objectives 

1) Three measures were chosen to sh,w academic 

achievement: the Wide Range Achievement Test (WRAT) 

for math; the Spache Diagnostic and Reading Scale 

(SPACHE); and the students' math and English grades 

(not included in the 1976 grant objectives). The 

WRAT pre-test and post-test comparison was the only 

measure which showed the students making the required 

40% bcrease in academic achievement. 

~) The Piers-Harris Children's Self-Concept 

Scale (PIERS-HARRIS) showed an increase in self­

concept of more than the criterion level of 10%. 

3) The sample data reveal that only 41.9% of the 

students met the success criterion of at least a 25% 

improvement in attendance (the evaluation objective 

required 80% to meet this criterion). 

4) During the school year 30.3% of the students 

in the Student Advisor project were suspended as 

compared to the maximum of 20% allowable under the 

evalu~tion objective. However, the average number of 

suspensions per student suspended was decreased from 

the previous year. 
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5) Of the sample students, 21.5% were referred 

to DHRS for delinquent offenses (during the remainder 

of the school year), compared to the maximum of 20% 

allowable under the evaluation objective. 

6) After admission to the program 9.8% of the 

students were detained as a result of a delinquent 

offense as compared to the maximum of 10% allowable 

under the evaluation objective. 

Thus, the sample population data reveal that' 

half cf the evaluation measurable objectives were 

achieved. Close scrutiny of the data available, 

however, indicates that most of the students in the 

progr~m made progress with regard to at least one or 

two of the objectives. That is to say, that of the 

students who did poorly in one area, a nigh percentage 

of them made gains in other areas. 

It shoul d be note.d that data co11 ected and 

reported by the project staff on all students in the 

1976 program are more positive than the evaluation 

sample data. More specifically, the project staff 

report that when compared to the 1976 grant objectives 

the project data reveal that all the objectives were 

met. The evaluation data do not support these findings. 

vii 



• 
o 
• 

• 

• 

• 
.. ~ 

.<, .. .. 
• 

• 

• 

• 

In concert with the qualitative and quanti­

tative evaluation data on the Stude~t Adyisor 

program, six specific program recommendations are 

provided while other recommendations and comments 

address both future evaluation efforts and the 

prO!lram in general. All these recommendations are 

supportive in nature, but suggest the need for 

establishing a single set of sound program goals 

and objectives, using the Student Advisor program 

as an alternative to traditional ~chool disciplinary 

procedures, reducing caseload siZt!s, standardizing 

data collection procedures, estab1ishing specific, 

written treatment goals for each student in the 

program, developing specific crit~ria for release of 

stud!nts from the program and implementing procedures 

to ilnprove evaluability. 

Although not discussed at length in this report, 

a critical qu~stion that arises' fl~m this evaluation 

is "What results can we reasonably expect from such , 

a program?" The program rationale suggests that the 

provision of counseling and educational services will 

result in some immediate kinds of effects like 

improved self-concept and improved academic achievement 

which in turn will help the student improve his 
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attendance and his behavior at school (reduced 

suspensions) and in the community (reduced 

delinquency and detentions). Should the operation 

of the program be adversely affected by some 

"environmental" problems or should the immediate 

res~lts not be fully achieved,'what will be the 

effect on the expected outcomes? And f~rthermore, 

should we really expect all students in the program 

to make changes with regard to each of the six 

SHccess criteria, regardless of their needs? The 

evaluation recommendation which addresses written 

treatment goals for each student is particularly 

impcrtant in this regard. 

Overall, this report recognizes the need for 

services for delinquent and disruptive students in 

sch~ols, the po~entia' of the Student Advisor 

program for providing these services, and the current 

achievements of the Student Advisor program in light 

of the progi~m's goals and objectives .• Further, this 

report provides recommendations which should lead to 

improvement in the planning and operation of the 

Student Advisor program. 
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INTRODUCTION 

This report is an evaluation of the Student Advisor: 

Intervention vs Intake project, and as such, includes 

sectiv~s on the background and history of the project, 

a desc:ription of the pNgram, program goals and 

objectives, data analysis aI',. ,'esulting conclusions and 

recomwendations. Attention focuses on the second year 

Student Advi sor project. Reference is made neces~arily 

to implementation and first year prcject activities to 

gain insight into the development of the project, problems 

encounJ:ered and project changes implemented. Conclus ions 

and Recommendations have implications for the third year 

project and subsequent local School System institutionali­

zation of the Student Advisor projer.t. 

The evaluation process by which this report was 

developed began in early 1976 with the award of an LEAA 

grant, Evaluation Capability for th~ Hillsborough County 

Criminal Justice Planning Unit, and with the execution of 

a contract for evaluation consultant services. Along with 

the Evaluation Capability staff, thn consultant reviewed 

all available materials related to the Student Advisor 

project including grant applications, quarterly progress 

- 1 -



• 

• 
• 

• 

• 

• 

,. 
• 

• 
G 

• 

reports and the first year p~oject's final narrative 

report. Meetings were then held with the Student Advisor 

project director and his staff to discuss the purpose of 

our evaluation activities, to review Student Advisor 

project goals and objectives s to discuss operating 

procedures, to review a draft evaluation design and to 

reach concurrence on a final evaluation design (Appendix 

A). Upon completion of these activities, the evaluation 

specialist met on several occasions with selected Student 

Adviso~s and principals to further review project 

conCE',,">ts and operations; and with the evaluation 

consul '~ant to obtain suggestions on the, structure and 

content of this evaluation report. 

It is important t~,at this repo;"t be read with two 

basic goals in mind. First, from t:le inception of this 

report throughout the duration of the evaluation process, 

emphasis has been placed on the fo11owing: 

A) To provide recommendationc, to 
, , 

the project director and other 

Student Advisor project 

personnel regarding program 

operations, appropriate 

program object i ves and fUl'ther 

evaluation activities, and 

B} to provide feedback to the 

Hillsborough Criminal Justice 
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Planning Council which will 

facilitate the local decision-

making process. 

Second. it should be clearly understood that this 

evaluation report is both a qualitative and quantita~ive 

evaluation of the Student Advisor project. Although no 

long-term outcome measures are utilized. this report 

represents a reasonably thorough description and analysis 

of the Student Advi s.or project. 

Beyond this report. evaluation activities will be 

on-go'j ng. It; santi ci pated that the impl ementati on of 

the recommendations contained hereil1 will improve future 

evaluations of the Student Advisor project, including the 

refined measurement of project outcome. 
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BACKGROUND 

The Student Advisor: Intervention vs Intake. 

project was begun in July, 1975 with the award of an 

LEAA Grant No. PS-75-AS-12~AI02, it. the amount of 

$240,000 to the Hillsborough County Board of County 

Commissioners. The project has now completed its 

second grant year, under LEAA continuation Grant No. 

76-Al-12-FA01, and has begun the third year project 

activities (Grant No. 77-A1-12-FA01). 

The Student Advisor project design was a replica­

tion of a Teacher/Counselor project once run by the 

Juvenile Court in Hillsborough County. Under the 

Teacher/Counselor project, full-time county teachers 

were employed part-time by the Juve;,i 1 e Court, after 

school and evenings, and were utilized to supervise a 

small caseload of delinquent youths from their 

respective schools. The Teacher/Counselor, project, 

however, was discontinued with the statewide Division 

of Youth Services assumption of probation services for 

youth· in 1971-

Prior to submission of the initial Student 

Advisor grant application, the untimely death of the 
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Supervisor of Programs for the Socially Maladjusted 

interrupted the final development of the LSAA grant 

application and the school system's pre-implementation 

planning for the project. An interim Supervisor was 

selected to continue the planning of the Student 

Advisor project. However, this pe~sonnel change 

caused some unavoidable delay in implementation. 
, 

At the beginning of the Student Advisor project 

a number of additional problems were encountered which 

affected the implenentation ~nd vperation of the first 

year project. First, the Bureau of Criminal Justice 

Planning and Assistance delayed a\>/ard of the initial 

grant application for 1975 LEAA funds, primarily as a 

result of a number of technical problems with the 

application itself and a lack of adequate justification 

for a few of the budget items. The necessary modifi­

cations were completed and, upon further review by the 

Bureau, the grant award was made on July 31, 1975. 

Second, the LEAA Regional Office affixed a number 

of special conditions to the 1975 (statewide) Comprehensive 

Criminal Justice Plan -- unrelated to the local grant 

applica~ion but nevertheless affecting all 1975 grant 

awards -- and in so doing created a "fund-flo, ... " problem. 

This prohibited the Student Advisor project and two other 

local projects from receiving the necessary federal funds 
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to begin their projects on schedule. 

Due to the above delays, the program supervisor 

was not officially employed until October, 1975. 

The individual Student Advisors were then screened, 

selected, trained and assigned to their respective 

school on November 24, 1975, over hillf\'Iay through the 

second quarter of the project year and three months 

into the school year. 

Upon being assigned to their respective schools, 

a number of problems immediately faced many of the 

Student Advisors. Some of the' principals were 

concerned that they were allowed only limited input 

regarding the individual Student Advisor selected for 

their school, and further, that the Student Advisor 

di d not \'lOrk for toe princi pa 1 but rather worked for 

the Supervisor of Programs for the Socially ~aladjusted. 

Other school personnel expressed their doubts with the 

project due to their past experience with other 

federally funded projects; namely, it appeared to them 

that federal funding had been "unjustly" withdrawn from 

other projects just when they were beginning to operate 

smoothly. 

The Student Advisors also found themselves in 

schools where the school' personnel were actively 

involved in regular on-going school functions and did 

- 6 -
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not have the time for the additional coordination 

required to effectively implement the Student Advisor 

project. Furthcnr.ore, few of the Student Advisors 

were provided with adequate office space, easy access 

to telephones and other needed resources. 

Most of the above-described problems were 

resol ved saf'ilsfactori ly by the i ndi vi dua 1 Student 

Advisors on a school-by-school basis. In general, 

Student Advisors were eventually provided ample office 

space, wi th some pri vacy, essenti a 1 (,ff; ce equ; pment 

and reasonable access to a tel~phoile. Beyond this, 

increased faculty understanding of the project and 

increased cooperation among all the school staff were 

cultivated by the individual Student Advisors with the 

assistance of the respective principals, deans and 

guidance personnel, and the Supervisor of Programs for 

the Socially Maladjusted. 

After the project had been operating for approxi­

mately three months the need for a number of programmatic 

and budgetary changes was identified by the project 

staff. Consequently, the project supervisor initiated 

a series of meetings with the Planning Unit staff and 

the Bureau, of Criminal Justice Planning and Assistance 

Juvenile Delinquency Team,to resolve the existing 

problems and make the appropriate grant adjustments. 

These adjustments caused changes in the administration of 
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the project, the goals and objectives and the project 

budget, and are di scussed bt~i efly in the foll o\'li ng 

pages. 

Administratively, the coordinator position was 

eliminated and replaced by a Resource Student Advisor. 

The function of the Resource Student Advisor was to 

provide assistance in the coordination of counseling 

and educational resources and in the development of 

individual treatment plans for students; to 

coordir,ate the in-service training program; and to 

assist the program supervisor with s~me of the 

administrative and supervisory duties. 

Additional clarification was also provided 

regarding the criteria for selection of program 

participants, caseload size for Student Advisors j 

relati~nship with the School Resource Officer Program 

(a related crime prevention program operated in some 

of the same schools by the Tampa Police Department) 

and some new educational implications. The criteria 

for selection and the eductional implications were 

particularly important. 

The original grant application indicated that 

Student Advisors were to work with pre-delinquent and 

delinquent youths in an effort to prevent acts of 

truancy, suspensions, disruptions and subsequent acts 
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of delinquency. But, during. the first part of the 

grant year, the students served by the Student Advisor 

progrum were exclusive1y truancy referrals. Specific 

criteria for selection of program participants were 

developed after the first three months of program 

activities, which shifted the project focus back to 

the delinquent youth. These criteria aligned the 

Student Advisor project more ciosely with the intent of 

the original grant application. 

The educational implications identified in the 

grant adjustment expanded the program treatment design. 

Because pre-delinquent and delinquent youths were 

frequently several years below their expected g~ade 

level in academic subjects, the Student Advisor project 

proposed to increase academic achievement in two subject 

areas. This was to be accomplished through the involve­

ment cf the Resource Student Advisor and utilization of 

individualized instruction, including extensive use of 

audio-visual e~uipment ~nd instructional materials. 

Thus, the program also focused attention on remedial 

education and tutoring, rather than purely counseling or 

social work. 

When the Student Advisor project was implemented 

during the 1975-76 school year the Student Advisors 

worked under the direct supervision of the Supervisor of 

Programs for the Socially ~1aladjusted. The Student 

- 9 -
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Advisors were assigned to ju~ior high schools around 

the county, but, unlike the regular school faculty, 

were not under the.imJed;ate contr01 of the school 

principals. This type of organizational structure 

allowed for a uniform program direction including a 

ready access to the Supervisor of Programs for the 

Socially Maladjusted and the other Student Advisors 

for frequent exchange of ideas and in-service training. 

During the second project year (1976-77 school 

year) the Student Advisor organizational structure was 

changed so that the Student Advisors worked under the 

general supervision of the Supervisor of Programs for 

the Socially Maladjusted ~nd under the direct 

supervi~ion of their respective school principals, like 

all other regul ar school faculty memb~rs. Wi th thi s 

structure, the project varied with each principal's 

understanding of the project and the perception of the 

school'~ need relative to the project. In general, 

this variance affected the type of youth served in each 

school by emphasizing one or more of the admission 

criteria, as detenmined by each principal. The major 

advan~age of this type of organizational structure was 

that having the Student Advisor under the supervision 

of the school principal allowed for more intra-school 

communication and cooperation. 
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Beyond the above-described implementation and 

operational problems, the Student Advisor project 

has ~ncountered considerable ,difficulty in 

operationally defining terms used in the measurable 

objectives and evaluation sections of the grant. 

Particularly, the project is thought to have some 

effect on school attendance and school performance, 

i.e., truancy, suspensions, expulsions, disruptions, 

academic performance, and self-concept. Unfortunately, 

these terms have been ill-defined or the methods of 

measur1ng changes in these variables have been ill­

defined. Consequently, the measurement of project 

performance has been highly subjective and the iubject 

of possible criticism. 

As a result, a considerable amount of time during 

both the first and second year grants was devoted by 

the prvject staff, the Supervisor of Programs for the 

Socially Maladjusted, the Planning Unit staff and the 

Evaluation Con~ultant in more clearly conceptualizing 

the short range and long range goals of the project 

and developing measurable objectives which accurately 

describe project activities and which are measurable 

with reasonable ease. 

Before proceeding to the Project Description 

section, it is important that the reader understand 
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the current status of the S~udent Advisor project 

with regard to the reduced LEAA funding support in 

tt.e second and subsequen t gr.ant years. As a resul t 

of the local depreciating ratio funding formula (an 

incremental decrease in LEAA funding support the 

second and subsequent years) and a steady decrease 

in Hillsborough County's LEAA allocation over the 

last few years, the LEAA participation in the 

StudeFit Advisor project was signific.antly reduced 

in 19i6 and 1977. Furthermore, the fourth year of 

LEAA -funding (the final year of funding eligibility) 

was nCit approved by the local Planning Council 

during the 1978 planning process due to the Hillsborough 

Count)' School Board's inability to increase local 

funding for the program, the real intent of the LEAA 

"seed" concept. 

The reduced level of funding in 1976 and 

particularly in 1977 was critically important in light 

of the large first year- grant amount of $240,000. The 

point is that the reduction in LEAA fundin'g support in 

combination with the lack of increased local funding 

support from the School Board has significantly affected 

the level of services provided by the project. For 

example, during the first year project the grant 

provided for seventeen Student Advisors, one Resource 
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Student Advisor, one Clerk Typist and a percentage 

of the project supervisor's salary; during the second 

year project the grant provided .fer twelve Student 

Advisors and one Clerk Typisti and during the final 

year only six Stu~ent Advisor positions were funded. 

Consequently, the level or quantity of services has 

been reduced as a result of the decreased work force, 

even if the quality of services has improved. 
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PROJECT DESCRIPTION 

The Student Advisor: Intervention vs Intake 

project is administer~1 by the Hillsborough County 

School Board under the genera) superv1s~on of the 

Department of Education for Exceptional Students, 

Programs for the Socially Maladjusted. The project 

employs full-time Student Advisors in selected junior 

high schools to work,with delinquent and pre­

delinquent youths in an effort to prevent acts of 

truancy, reduce' suspensions, reduce disruptive class­

room behavior and reduce subsequent acts of delinquency. 

The Stude~t Advisor project infers a strong relationship 

between self-concept, school performance, truancyl 

suspensions, disruptive behavior and delinquency. 

The Student Advisor project has established three 

criteria for the selection of youths to participate in 

the project. Lj,sted in 'priority order. these criteria 

are as follows: 

1) Youths referred from the Department 

of Health and Rehabilitative Services 

(DHRS) Single Intake or Office of 

Youth Services (OYS) Detention 

(secure and non-secure detention), 
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2) youths referred frQrTl local 

law enforcement agencies 

(idenitified through offense/ 

arrest reports), and 

3) school referrals for'truancy, 

disruptive classroom behavior, 

suspension, explusions, etc • 

Although operated independently at fourteen 

separate schools, the project maintains a common 

direct"ion by placing the highest priority upon the 

delinquent prone youth (law enforcement and DHRS 

referrals) while other, school-related, referrals 

have ~ lower priority for selection. 

Youths are referred to Student Advisors by a 

variety of referral sources. The Supervisor of 

PrograJlls for the Socially f4aladjusted reviews local 

law en"orcement offense/arrest reports and DHRS 

Detent'; on records to i dent i fy deli nquent prone youths 

who attend schools having Student Advisors. These 

youths are then referred to the respective'Student 

Advisor for inclusion in his regular caseload. 

Student Advisors also accept school referrals, 

generally received from the school deans. Other school 

resources such as guidance counselors, teachers, school 

resource officers and human relations specialists, 

account for a limited number of additional school referrals. 
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The Student Advisor reviews each of the school 

referrals, but as mentioned earlier, these have a 

lower priority for'selection than do the DHR!: arid 

law enforcement referrals. 

Upon receipt of each referral, the Student Advisor 

reviews the circumstances of the case, the reason for 

referral and the related criteria for selection, the 

current active caseload and any other factors which 

may affect the selection of the youth involve~. At 

this time the Student Advisor attempts to initiate 

confer~nces with teachers, deans, guidance counselors, 

the youth and the youth's'parents to determine the 

needs of the youth and the family, and to coordinate 

any servi~es which are to be provided. As a part of 

this process individual goals are established for 

each youth in the program toward which the youth and the 

Student Advisor can work. 

Once a youth is accepted into the project and the 

individual goals for the youth have been established, 

the Student Advisor implements the treatment program 

through the provision of one or any combination of 

individual, group and family counseling, educational 

remediation and referral to other resources for 

specialized service requirements. Because of the 
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individual differences in th~ youths referred, the 

project is designed to provide short-term crisis 

counseling for S0me ycuths and a more long-term 

service to other youths. 

The short-term counseling usually involves one 

or two informal counseling sessions, a follow-up 

conference with the school teacher and dean, a home 

visit and possibly a referral to another school or 

community resource. This type of service intervention 

might be the result of a remote but bothersome school­

relat(!d problem or a minor delinquent offense that can 

be resolved to the satisfaction of all parties in a 

reasonably short period of time. 

The more long-range counseling usually begins 

with line or two individual counseling sessions in order 

to determine how the Student Advisor might best assist 

the youth in meeting the individual goal~ established 

duriny the referral process. In general, the Student 

Advisors utilize individual and group counseling 

depending on the youth's needs and their own personal 

prefet'ences. Educational remediation and family 

counseling are utilized to augment the other counseling 

services. These counseling and educational sessions 

are scheduled on a regular basis and continue for the 

durati on of the school yea)'. from two to ten months. 
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The length of time a particular student 

remains on the Student Advisor's active caseload 

and the i ntens i ty of servi ces. provi ded whl1 e on 

the caseload are dependent upon the individual needs 

of the youth. Throughout the school year each 

Student Advisor must continually reassess his active 

caseload in light of new referrals, the criteria for 

selection and the progress being made by each youth, 

and thus detenni ne \'/hether to conti nue, terminate or 

alter the services being provided. 

Trroughout the program the individual Student 

Advisors attempt to maintain a reasonably relaxed and 

informal envit~onment. Educational remediation and 

individual counseling sessions are private and some­

times very personal. In this respect, the subject 

matter during these sessions is confidential and the 

Student Advisor acts as a therapist and an ombudsman 

as the need requires. 

The projec~ guidelines require that each Student 
. 

Advisor maintain a minimum active caseload of fifty 

(50) youths and maintain a casefile on each youth 

accepted as an active case in the program. Although 

no standard format for the collection and maintenance 

of "client-oriented" data is specified in these 

guidelines, project reporting requirements for the lEAA 
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grant and for the regular school system records 

include the collection, maintenance and reporting 

of necessary biographic, demographic and other 

related data. This information includes reason for 

and source of referral, attendance and suspension 

records for the current and previous years, the 

number of family, group and individual counseling 

contacts, and pre- and post-test 'Piers Harris, WRAT 

and Spache scores. Beyond their unique counseling, 

educational and data·collection responsibiiities, 

the Stu1ent Advisors function like other regular 

faculty members. Consequently, each Student Advi,sor 

is utilized to execute special job-related assign­

ments as determined appropriate by their respective 

school principal. In this respect, the Student 

Advisors have become an extension of the r~gular 

school personnel providing services not otherwise 

available from the school, such as home visits; 

individual family and group counseling; and,educational 

counseling and remediation. 

Thp Student Advisor project staff has also 

developed a working relationship with local law enforce­

ment agencies and with DHRS intake and detention 

personnel through the individual efforts of the Student 
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Advisors themselves and the Supervisor o~ Programs 

for the Socially.Maladjusted. These relationships 

have assisted the Student Advisors in working with 

delinquent prone youths. 

No attempt was made to collect personal data 

on the Student Advisors, however, a brief profile 

of them is an important part of the project description. 

The Student Advisors as a group appear to represent 

a reasonable mixture of individuals with respect to 

age, race and sex. Their employment experiences 

are primarily as teachers and guidance counselors 

with the school system. Their training and education 

are in the areas of secondary education and guidance 

counseling. All the Student Advisors possess the 

minimum qualifications as defined in the following 

job description used by the school system: 

Rank II with Certification in 
guidance or school social work 
(V~siting Teacher). Ability to 
work as a member of a team. 
Background in child growth and 
development and in learning and 

.social problems of secondary 
students. Competency in 
individual counseling and group 
work with pupils and parents. 
Skill in working cooperatively 
with teachers about students. 
One year teaching experience or 
experience in field of 
certification. 
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GOALS AND OBJECTIVE~ 

Since the inception of the Student Advisor 

project, a series of project measurable objectivES 

have been generated. Appendix "8" lists the 

measurable objectives as defined by the 1975 LEAA 

grant application~ Appendix "G" lists the revised 

1975 measurable objectives and Appendix "0" lists 

the 1976 LEAA gtant measurable objectives. Appendix 

ItAIt also includes an expanded lis: of measu.rable 

objectives which is a part of a long range evaluation 

design for the Student Advisor project. Furthennore, 

the final grant year is now operating on a fifth set 

of objectives for the project (Appendix E). To some 

extent each of these lists is overlapping, with each 

successive list including slight modifications which 

\'Iere intended to either clarify the objectives 

(operationally define) or to more accurately represent 

the intent of the project. 

For this evaluation recort, attention will focus , 

on the measura~le objectives which might be considered 

by either the school system ot' the justice system to 

- 21 -



• 

o 
• 

• 

• 

• 

• 

be "outcome ll objectives. These objectives are 

included below for easy reference: 

1. To improve academic achievement 

2. 

3. 

of the students served by 40% 

(Measure: WRAT, Spache and 

grades) . 

To increase self-concept of 

students served by 10%. 

(Measure: Piers-Harris 

Children's Self Concept Scale). 

To improve the attendance of 

80% of'the students being 

served by the Student Advisors 

by 25%. 

4. To prevent 80% of the students 

being served by the Student 

Advisors from being expelled 

• or suspended from school. 

• 

• 

• 

5. To prevent 80% of the students 

being served by the Student 

Advisors from being referred to 

the Office of Youth Services 

Intake. 
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6. To prevent 90% of the students 

being serve~ by the Student 

Advisors from entering the 

Hillsborough County Regional 

Detention Center. 

It should be noted that these objectives are 

a combination of the objectives utilized for the 

second and third years of the Student Advisor 

project. Comparison of the two sets of objectives 

(Appendices D & E) reveals a similarity of intent. 

The specific criterion measures specified for the 

"attendance" and the "academic achievement ll 

objectives, however, are slightly different. 

These objectives were selected for use in this 

evaluation because of the desire to learn what 

results were produced by the project activities. 

The current data collection and reporting efforts 

were initiated with this ultimate goal in mind. A 

'continued reliance on the analysis of the process 

ot activity objectives would not produce this 

knowledge. 

A related critical point needs to be made at 

this time. These objectives and the entire project 

rationale imply that there is a cause and effect 
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relationship between the Student Advisor project 

activities and the intended outcomes. We hope the 

project is a major contributor to such outcomes. 

But, it is beyond the scope,of this t'eport to 

draw such a conclusion. Neither the evaluation 

design nor the sampling techniques utilized in 

the current data analysis are adequately rigorous 

to reasonably test a causal relationship. Simply 

put, the data provided are descriptive in nature 

and only limited inferences can be made at this 

time regarding the cause of the outcomes obtained. 
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DATA ANALYSIS 

The data analysis for this evaluation was 

begun by reviewing the Student Advisor project's 

quarterly and final progress reports to determine 

the utility of the existing data for the 

evaluation. In doing this it was found that much 

of the reported data was not appropriate for 

future analysis for the following two reasons: 

numerous changes in the measurable objectives 

throughout the project have affected the data 

collected; and the data collection and reporting 

procedures used in the development of progress 

reports have reduced the data to a form not 

amenable to further analysis. 

The fi rs t problem is that the measurable 

objectives have undergone considerable changes 

since the project's inception. As stated in the 

Background and in the Goals and Measurable 

Objectives sections of this report, these changes 

were made to better represent the intent and actual 

activities of the project and to more clearly 

define the objectives. Operationally defining the 
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objectives has been a major obstacle since data 

needed to measure progress towa"'d "desired" 

objectives were not made available through regular 

school operating procedures. ' Thus, time-consuming 

and sometimes highly impractical data collection 

procedures would have to have been implemented 

to collect the required data. The option chosen, 

of necessity, \'I'as that the objectives were modified 

where possible and the more readily available, yet 

somewhat 'less desirable data, were utilized. 

This problem can be exemplified by looking 

at the objective rel at; n9 to IItruancyll (Appendix 

B). The School System does not verify all excused 

and unexcused absences. The only available data 

is either attendance or non-attendance (total 

absences). Thus, the measurable objective was 

revised to reflect a desired change in attendance 

even thJugh these data are only rough estimates 

or approximations of IItruancy" with considerable 

variance due to the influence of other factors 

such as extended illnesses, suspensions, family 

circumstances, travel, etc. 

Similarly, truancy and other measures such as 

suspensions and academic performance (grades) are 

influenced by individual differences in deans and 

- 26 .. 



• 
o 
• 

• 

· ' 

• 

'"" p 

• 

• 

• 

• 

teachers, differential interpretations of school 

policies and procedures and the application of 

these to individual students. Thus, suspensions 

and grades, like absences, are practical but not 

the most desirable measure of student behavior. 

The second problem relates to data previously 

collected and reported and the procedures used to 

collect each of the separate data sets. Specifi­

cally, when Student Advisors report on the status 

of their caseload with respect to the outcome 

measures, the data is collected on a case-by-case 

basis but r'eported in mass for their respective 

schools. Further, these data are aggregated for 

the whole project. The primal'y problem with these 

data is that they are useless for reporting 

cumulative frequencies of events over more than one 

quartel'. 

For example: during Quart~r I ('76 - '77) 

12% of the students on the Student Advisor 

caseloads were reported to have been suspended. 

During Quarter II, 15% were reported suspended. 

For that six-month period we can only state that, 

"from 15 to 27:; (15~~ + 12~n of the students \'Iere 

suspended", since the least possible percent 
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suspended in total was the 15% suspended in 

Quarter II (which assumes the 12% from Quarter 

I were also suspended in Quarter II) and the 

greatest possible percent suspended in total 

was 15% + 12,% (whi ch assumes the 12% from 

Quarter I were not suspended a second time 

during Quarter II). 

A further compounding of this problem is 

possible if it is found that quarterly suspension 

rates are derived by averaging the monthly 

suspension rates, or ~f suspension rates for the 

whole program are derived by averaging the 

suspension rates for each school, irrespective 

of the caseload sizes at each school. 

Asa result of these problems, the data 

from quarterly and final reports were not 

utilized directly in this data analysis. Quarterly 

data were utilized, only as a guide in interpreting 

trends in IIhigh delinquency" and IIhigh suspension" 

school s. 
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Samo1 i n9 Ptocedure 

After reviewing the existing data it was 

determined that sampling of the nearly 1000 

youths woul d be necessary 'i n order to mi nim; ze 

the time and effort required for data collection 

and analysis. A minimum of a 15% sample of the 

. full Student Advisor sery; ce population ','las desired 

by the evaluation staff and the project supervisor. 

A stratified, systenatic sampling procedure 

was chosen as the most practical and was utilized 

in lieu of random sampling. Specifically, the 

ent;'re Student Advisor' service population \'laS 

stratified by school and by the number of 

student/Student Advisor contacts. Within these 

strata a systematic sample of 169 students (slightly 

more than the desired 15% sample) was then drawn. 

This procedure was chosen to ensure that a sample 

of students from each school was included, and to 

ensure that the sample included youths \'IHh 

different amounts of contact with the Student 

Advisors (two groups were defined, using the 

number of Student Advisor contacts during the project 

year as the differentiating criterion). 

The sample was stratified by school because 

of the wide variety in school sizes; delinquency 
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rates at eaCll school; suspension and IItruancy" 

rates at each school; Student Advisor 

caseload sizes at each school' and individual 

differences in procedures used by deans, 

principals and Student Advi~ors at each school. 

Twelve students from thirteen schools and 

thirteen students from the fourteenth school 

constituted the total sample of 169 students. 

The sample was compared by school on a number 

of variables including age, race, sex, family 

status, grade, reason for referrals, etc., and 

~tatistically significant differences were 

identified on only age and race. The general 

trend regarding the age of students in the sample 

was that three of the schools had slightly older 

students (an average l age of 15.2 years) and five 

schools had slightly younger students (an average 

age of 14.3 years). The average of the total 

sample was 14.7 years. 

With respect to race, the presence of 

Hisparic students was highly variable, ranging from 

0% in ten schools to 25% in two schools; although 

statistically significant, these differences were 

not felt to be practically significant. Three schools 

1 In this evaluation text, average is used 
interchangeably with arithmetic mean. 

- 30 -



• 
c> 
• 

• 

• 

• 

• 

• 

• 

• 
~ 
\.,;,~ 

• 

seemed to have a disproportionately high 

percentage of white students (83-91%); the 

same three and one additional school se~~ed 

to have a correspondingly low proportion of 

black stud~nts (8-17%); two schools had a 

disproportionately low percentage of white 

students (15-41%); and one school had a 

disproportionately high percentage of black 

students (587~). 

The second stratification of the sample 

was by the number of student/Student Advisor 

contacts during the proj ect year. Thi s \'laS 

done to identify any relationships bet'.'/een 

outcomes and length of time in the program andl 

or intensity of service provided. Specifically, 

46.7% of the sample had over ti-/enty formal 

contacts with the Student Advisors during the 

course of the project, while the remaining 53.3% 

had twenty or fe\'1er contacts. However, since 

the Student Advisors maintained a client caseload 

of from seventeen to onE hundred sixteen students 

per school (an average caseload of 67.5 students 

per school)l, and since from five to sixty-foul~ 

1 .. . 
Student Advisor: Intervention versus Intake, 
Project No. 76-Al-12-FAO~, 4th Quarterly Report, 
July 15, 1977. 
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students per school (an average of approximately 

20-25 students)l had more than twenty contacts 

with the Student Advisors the sample of 169 

students slightly over-represents the group of 

students with "over twenty contactsll. 

The sample a~~lysis also compared the groups, , 

stratified by the number of contacts on the same 

variables utilized in the I'by school" comparisons. 

There were no significant differences among these 

groups on any of the variables. However, because 

of the criterion measure used to differentiate 

between these two groups, namely "20 formal 

contacts ll
, the groups were different in terms of 

both the average length of time in the program 

(averages of 5.22 months for the "under 20 

contacts ll group and 7 months for the "over 20 

contacts II group), and a subjective question asking 

the Student Advisors' "best guess" of the level of 

intervention provided each '1outh (vihich addresses 

the frequency of contacts rather than the duration 

of participation in the project). 

The lack of a rigorous random selection 

procedure obvious ly threatens the 'Ia i i di ty of 

these sample data. However, the decision to use 

1 
Based on an inior.nal survey of Student Advisors at 
the end of tl1e 1976-77 school ye::>.r. 
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a stratified, systematic sampling procedure 

was made by the evaluation staff and the Student 

Advisor project supervisor ba ed upon the logic 

that the resulting data would best represent the 

service population while differentiating among 

youths receiving different amounts or levels of 

service, under different conditions. 

After the sample of students was selected, 

Student. Advisors obtained various bits of 

requested data from their individual case files 

and available school records. In addition, 

Student Advisors completed a ~hort objective/ 

subjective questionnaire regarding themselves 

and the operation of the Student Advisor project 

at their respective schools (Appendix F). The 

number of referrals to DHRS intake including the 

number which resulted in detention for each 

individual in the sample was obtained through the 

cooperation of DHRS intake and detention screening 

personnel. These data, along with information 

gathered duri n9 personal interv;e\'~s, consti tute 

the base data used for this analysis. 

Student Advisor Client Profile 

The ages of the students in the sample of the 

Student Advisor service population ranged from 
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STUDE~T ADVISOR CLIENT PROFILE 

FAMILY STATUS (N 1=168) 

Living with both Natural 
Parents: 32.7% (55) 

REASON FOR REFERRAL (N=169) 

JL!enile Justice referral 
(arrest/offense and/or 
detention): 39.0% (66) 

Living with a Single 
Parent only: 55.4% (93) Truancy or Suspension 

referrals: 48.5% (82) 
Other living arrangements 

(foster parents, other 
relatives, etc.): 11.9% (20) 

Other (family and/or 
school problems): 12.4;~ (21) 

RACE (N=169) 

Black: 29.0% ( 49) 

White: 65.1% ( 110) 

Hispanic: 05. 9;~ ( 10) 

AGE (N=169) 

Average p.,ge: 14.7 years 

Range: From 13 to 17 years 

Most Frequent Age: 

Percent from 14 to 

SEX (N= 168) 

Male: 55% (93) 

Female: 45~~ (76) 

15 years 

15 years: 76.3% 

GRADE (N=168) 

Seventh grade students: 4" 10 (O7) 

Eighth grade students: 44% (74) 

Ninth grade students: 52~~ (8i) 

REFERRAL SOURCE (N=168) 

Dean: 52% 

Other School Personnel: 11% 

Juvenile Justice (law 
enforcement, DHRS, etc.): 35;~ 

Parents/Self-referrals: 02% 

1 ~= represents the number of students in the sample where the required 
information was available and reportad. 
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thirteen to seventeen, with an average age of 

14.7 years. With regard to race, 65~ of the 

sample students were white, 29% were black and 

6% were Hispanic. With regard to sex, 55% of the 

students were males and 45% were females. 

Although a complete analysis of the students' 

family status was not made, the Student Advisors 

reviewed the case files of the s@nple of 169 

students and classified each student into one of 

three "family status 1t groups. For 158 students 

where this information ' .... as reported, 33% lived 

with both their natural parents, 55% lived with a 

single parent, and 12% lived in some other family 

situation such as with one natural and one step-

parent, foster parents, or other relative, etc. 

In 168 of the 169 cases in the samole, . 
information regarding the school grade each student 

was attending was obtained. These data indicate 

that 4% were in the seventh grade (only three of 

the fourteen schools include seventh grade 

students), 44% were in the eighth grade and 52% 

were in the ninth grade. 

The Student Advisors also reported for each 

of the 169 students in the sample the reason for 

referrals to the project, the referral source 

(N=168), and a subjective assessment of the origin 
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of each of the youth's problems. Of the 

referrals, 39~ were made as a result of a 

juvenile justice contact, 44% were made as 

a result of truancy from school, 59% were 

made as a result of suspension from school, . 

and 12% were made for some other reason. 

Thirty-three percent of the Student 

Advisor referrals were received from the 

Supervisor of the Student Advisor pr~ject; 

31% for arrests reported by local law 

enforcement agencies and 2% for arrests 

resulting in detention reported by detention 

center personnel. An additional 2% were 

received directly from DHRS intake and 

counsel ing staff. 1 

Sixty-two percent of project referrals 

were referred by school personnel for truancy, 

suspensions and other school-related problems; 

52% from deans, and 10% from other school 

personnel. 

The remaining 3% were self and parent 

referrals. 

1 

When asked "In your opinion, \'Ihat is the 

Data reported ~or Referral Source and Reason for 
Referral are not consiste~t; 39% reported as result 
of cri~inal justice contact and 35% referred from a 
criminal justice agency. )jo justification for this 
variation was identified. 
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basis of this student's problems?" the 

Student Advisors reported 40% of the youths 

had fami1y-related problems, 16% had school­

related problems, 18;~ had problems \'Iith peer 

relationships, 18% had self-concept problems 

and 7% had other related problems. 

And finally, for the sample of 169 

students the average length of time in the 

Student Advisor program \'las 6.1 months; 1n 

from 1 to 3 months; 36% from 4 to 6 months 

and 47% from 7 to 9 months. It is interesting 

to note that 30% of the sample students were 

in the program for 9 months - the dUNtion of 

the school year. 

Assess~ent of Outcomes 

One way of attempting to show what the 

Student Advisor program has done is to indicate 

the types and quantity of activities the project 

staff have been involved in with the students, 

i.e., what kind and amount of services were 

prov; ded to students by the Student Advi sors 

and what services were providQd which would 

otherwise not have been provided by the schools? 

To some extent the identification and testing of 
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students, the short-tenn crisis counseling 

and the long-term counseling and educational 

services provided by the Stud~nt Advisors were 

described in the Project Description section 

of this report. The amount' of these services 

provided has also been briefly described in 

the first portion of the Data Analysis through 

identification of caseload sizes and the 

length of time students were involved with the 

project during the school year. 

At the end of the school year another 

attempt was made to further define the amount 

and type of services provided. In the Case 

Survey the Student Advisors were asked to rate 

each case on the IIlevel of intervention" provided, 

as defined in the questionnaire 1, with respect 

to educational servicEs, individual counseling, 

group counseling and family counseling. This 

rating revealed that 28% of the sampie students 

had at least two, one-half hour contacts per 

week, for a minimum of sixty days; 31% had less 

than one contact every two \'/eeks; and the 

remainder fell somewhere in between. Although 

1 Appendi:< "E" l Student Advisor Case SUrII'ey; (See 
the key to questions No.8 through 12.) Again, 
this is a subjective measure of the frequency of 
quality contacts with the students. 
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most counselors used all of the above approaches 

to some extent, individual counseling was the 

preferred method with 34% of the sample (N=156; 

one Student Advisor did not respond to the 

"type of counseling" questions) participating 

in individual counseling sessions at least twice 

a week. Similarly, only 17.8% of the sample 

fell into the IImost frequent" Family Counseling 

category and 10.9% in the 'Imost frequent II Group 

Counseling category. Further, 87.3% of the 

sample cases received little or no family 

counseling, thus revealing that family counseling 

was the least used method of interaction. 

Beyond the description of the types and 

quantity of activities provided through the 

Student Advisor project thel'e '",as a need to identify 

the quality of service provided. The only objective 

indicator available of service quality is an 

assessment of the degree to \."hi ch expected outcomes 

were achieved. The following portion of the data 

analysis will examine patterns of behavior exhibited 

by the sampl e students vii th regard to 1) acadeili c 

achievenent, 2) absences and suspensions frem scnooi 

and 3) subsequent delinquent (and status offense) 

behavior. 
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Because no comparison or control group 

was available, only an analysis of within-group 

differences and a comparison of student behavior/ 

achievement while in the p~ogram with prior 

behavior/achievement were possible. Within this 

context a number of questions could have been 

"asked about the sample students with respect to 

observed behavior during the project. Three 

questions of this nature were chosen and, at a 

minimum, each will be answered as this report 

addresses the selected evaluation measures. The 

three questions are as follows: 

On the average, how did the 

students change on each 

evaluation measure? 

Beyond this, what percentage of 

the students improved and what 

percentage made a reasonable 

improvement on each measure? 

And finally, if a student did 

poorly with regard to a 

particular measure did the 

student make progress in another 

area? 
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Prior to proceeding to the analysis of 

academic achievement, attendance, suspension and 

delinquency data, one final ~ote regarding the 
. 

data reported is important. Only those cases 

which had both pre-test and post-test data 

available (actual pre-test and post-test data; 

or previous year and current year data) were 

included in the assessment of the respective measure. 

That is, cases were deleted from the statistical 

analyses unless both pre-test and post-test scores 

were available. In each separate analysis, 

differences in means for the group of students with 

only pre-test or post-test scores and the group of 

students with both pre-test and post-test scores 

were examined. In no instance was a statistically 

significant difference found. For example, of the 

169 students in tha sample, 149 received the WRAi 

pre-test, 121 received the WRAT post-test, and thus, 

only 121 cases included both the pre-test and the 

post-test. However, the difference between the 

means (mean pre-test scores) for the full 149 

students with pre-tests and the 121 with both pre-tests 

and post-tests was not statistically significant. 

Because of the above procedure, the data 

presented in the following sections never include 
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the ~~tal sample of 169. Thus, whenever data is 

reported the number of cases is reported. 

Academic Achievement 

Four measures were used to assess academic 

gains made by students in the program, the ~~ide 

Range Achievement Test O~RAT), the Spache Diagnostic 

Reading Scale (SPACHE) and school grades in math and 

English subjects. For the HRAT and the SPACHE, pre-

tests and post-tests were administered by the Student 

Advisors to students when they entered the program 

and at the end of the school year. Math and English 

grades in two consecutive nine-\oJeek grading periods 

were also obtained by the Student Advisors for 

students in ~he program. 

The average pl'e-tes t score on the \~RAT (math 

scale) for the 121 sample students with both pre­

test and post-test scores was 5.28 grade levels. 

The average post-test score on the WRAT vias 6.21. 

Comparing the pre-test scores with the post-test 

scores yields an increase in the average score of 

0.921 grade levels. A within-groups T-test indicates 

that this difference is statistically significant 

1 
The difference of the pre-test and post-test ceans. 
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(T= -9.40; P i 0.01). However, the data do not 

allow us to say the Student Advisor project 

"caused" this increase. 

Looking at the differences between 

individual pre-test and post-test scores on the 

WRAT, it can be seen that 80.2% of the students 

made sqme improvernent. Simi larly, approximately 

10% of the sample showed no change from pre-test 

to post-test and appl~oximately 10% had lower 

P/jst-tes t scores than pre-test scores. 

The changes identified by the WRAT for the 

students in the program have to be reconsidered 

in light of the project measurable objective which 

calls for a 40% increase in academic achievement. 

The .92 difference between the average pre-test 

and post-test scores on the \~R.~T represents 

approximately a 50% increase over the average 

yearly gain in grade level for the sample population. 1 

Considered another way, nearly 57% of the students 

improved more than the average yearly gain in grade 

level. Thus, the measurable objective regarding 

academi c achi evement was met (as demons tra ted by the 

WRAT) . 

1 
Aver.age yearly gain in £rade level ~as derived 
by dividing average school grac',.,~ (8.5) b.te 
average pre-tat> t score on I~.RAT (5.28 grade level); 
or 0.6 grace level per school year • 
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The average pre-test score on the SPACHE 

(reading scale) for the 117 sample students with 

both pre-test and post-test scores was 5.94 

while the average post-test scbre was 6.60. 

Thus! the average student showed an improvement 

of 0.66 grace levels. A within-group T-test 

indicates that this difference is significant 

(T= -8.39; p ~ 0.01) but again, the data do 

not allow us to say the Student Advisor project 

"caused" this increase. 

On the SPACHE Reading Scale 57.3% of the 

samp 1 e students made some improvements as 

d~10nstrated by an examination of individual 

differences from the pre-test to the post-test. 

At the same time, 38.5% of the students showed 

no change on the SPACHE from the pre-test to 

the post-test, while 4.3% did worse on the post-

test than on the pre-test. 

Considering these data as compared to the 

expe,cted outcomes defi ned by the academi c 

achievement measurable objective, the average 

increase in level of 0.66, as measured by the 

SPACHE, did not meet the criterion level of 40% 

increase in academic achievenent. ihe difference 
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between SPACHE pre-test scores and post-test 

scores reveals that approximately 50% of the 

students did m3ke ga~ns in excess of the average 

yearly gain in grade level for the sample 

population!. 

Comparing school grades over the two 

selected grading periods shows that only 21.9% 

(N=155) of the students made improvements in 

math grades and only 28.0% (N=157) made improve­

ments in English grades, while 25.8% and 19.1~, 

respectively, made worse grades in the second 

grading period. Thus, the majodty of students. 

made no changes in either direction from the 

first to the second grading period. Furthermore, 

most of the students made poor math and English 

grades (D's or F's) in both gradirg periods. 

The math and English grades for the sample 

students, in conjuncti on \·,ith the SPACHE and ~·JRA.T 

scores, reveal an interesting point which may be 

evident from just the SPACHE and \~RAT scores 

alone, but in any case, a point which is critically 

important in putting the academic achieve:i1ent data 

into perspective. Specifically, the students in the 

sample are extremely poor students. That is, 66.5~ 

1 
Average yearly gain derived by dividing average 
school grade (8.5) into a\Terage. pre-test score on 
SPAClill (5.94) to yield 0.7 level i~creGse ?~r 
school year. 
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of them made D's or F's in math and 63.6% of 

them made D's or F's in English (1st grading 

period). Furthermore, their average scores on 

the SPACHE and \·JRAT (pre-test) indicate that the 

students were as much as 2.6 to 3.2 years behind 

their expected grade levels in reading and 

math, respectively. The data also indicate 

that t~e gap between academi c achi evement (\~RAT 

and SPACHE scores) and the actual school grades 

the students were attending, was not appreciably 

reduced. Thus, the students' poor academic 

performance has certain implications regarding 

what should be expected of the Student Advisor 

project. Surely, half the task to be accomplished 

is to motivate these students to improve their 

academic standings. 

The closest thing to this "motivation" that 

the Student Advisor project attempted to measure 

was the students' self-concept. The Piers-Harris 

Childrens' Self-Concept Scale, (PIERS-HARRIS) was 

the instrument used for this measurement and 

like the HRAT and SPACHE, it was administered when 

the students entered the program and at the end 

of t~e school year. 
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The average PIERS-HARRIS pre-test score 

for the 137 students with both pre-test and 

post-test scores was 49.8. The average post­

test score for these same 13,7 students 'lias 

56.2. Thus, the average increase on the 

PIERS-HARRIS from pre-test to post-test was 

6.4. This increase in the average score 

represents a 13% increase,~as compared to 

the criterion level of 10% increase. 

An analysis of individual differences from 

pre-test to post-test shows that 73.7% of the 

students (N=137) had higher self-concept scores 

at the end of the school year, while 59.9% of 

the students· scores showed increases of more 

than the projectls criterion level of 10%. In 

contrast, 24.1% of the students had lower post-

test scores than pre-test scores. A further 

examination of individual differences from 

pre-test to post-test reveals the interesting and 

important fact that a disproportionate number of 

students who scored high on the pre-test (60 or 

better compared to the sample mean of 49.S) 

showed decreased post-test scores. 
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Returning to the academic achievement 

measure, an attonpt was made to identify any 

effect the audio-visual equipment used in this 

project may have had on either grades or scores 

on the WRAT and SPACHE. To do this the 

Student Ad~isors identified both the level of 

educational remediation/counseling provided 

each student in the sarr;ple1 and the degree to 

which the audio-visual equipment was utilized 

in their respective schools (~xclusively by the 

Student Advisor, shared with other school 

personnel, and exclusi'vely by other school 

personnel)2. An analysis of these data showed 

no strong correlation between use of the equ1p-

ment, the level of intervention and academic 

achievement. 

Absences and Suspensions from School 

In order to identify any improvement in 

attendance and behavior at school the Student 

Advisor project collected data on the incidence 

of absences and suspensions during the current 

and previous years for eac~ student. The intent 

was to compare each student's track record 

1 
Student Ad';isor Ca.se Surv~y, Question ii9. (A?pendix F) 

2 Student AdviSor Su:.-vey, Question £!!j. (;'pp~nciix F) 
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(previous year) with the incidence of absences 

and suspensions during the current year and 

thereby identify changing behavior patterns 

which might be attributatle to the intervention 

of the Student Advisor. The criterion levels 

for acceptable change established in the project 

. measurable objectives were to improve attendance 

of 80% 'of the students by a minimum of 25% and 

to prevent 80% of the students from being 

suspended (or expelled)l from school. 

The mean number of days absent during the 

previous year was 37.4 days (N=149) while the 

mean for the current or program year was 31.5 

days (N= 149). The di fference bet'deen thes e means 

was found to be significant (T= 2.65; P < 0.01) 

and represents an average impl'ovement in attendance 

of nearly 16;~ .. t.\n analysis of individual scores 

further indicates that 34.9% of the students 

missed more days from school this year than last 

year, while 62.4% missed fewer days this yea~. Of 

the 62.4% who showed improved attendance during 

the program year, only 66.i% (41.6; of the total 

sample) met the success criteria of at least a 

25% improvement in attendance. Thus, the attendance 

measurable objective was not fully achieved. 

------------------------
1 No data re.garding the. ~u'-lber of expulsions ~'as 

collected for this analysis. 
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An interesting note regarding absences 

is the relationship between absences and tbe 

"independent variable IIgrades II Spec; fi ca lly, 

a within-groups T-test reveals that only the 

ninth grade students experienced a significant 

reduction in absences from the previous year 

(T= 2.04; p < 0.05). This could mean that the 

Student Advisor program was most effective with 

ninth graders or that maturation affected 

the results. 

The mean number of suspensions during the 

previous year was 0.6 (N=152) while the mean 

number of suspensions during the current or 

program year was 0.7 (N=152). Thus, an increase 

in the average number of suspensions per student 

was actually experienced. More precisely, of 

the 152 students 37 or 24.3% were suspended 

during the previous year for an average of 2.6 

suspensions per student suspended (95 total 

suspensions). Similarly, 46 or 30.3: were 

suspended during the program year for an average 

2.3 suspensions per student suspended (106 total 

suspensions). Thus, more students were suspended, 

more suspensions were actually experienced but 
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the average number of suspensions per student 

suspended decreased. 

DHRS Referrals and Detention 

Data concerning both referrals to DHRS for 

delinquent offenses and referrals which resulted 

in detention were received from DHRS detention 

screening records. It was noted as these data 

were analyzed that some inconsistencies were 

present. As a result, a larger number of missing 

cases was recorded than with the previously 

discussed data (suspensions, absences, HRAT, 

SPACHE, etc.). Therefore, the number of students 

referred to DHRS for intake and the number 

detained have to be considered conservative. 

In additi on, two other factors need to be 

considered in reviewing data on DHRS referrals and 

detentions. First, the follow-up periods for these 

data range from three (3) to ten (10) months while 

previous year's data in each case is a full twelve 

(12) month period. Thus, a strict comparison of 

these previous year versus current year offense data 

must be avoided. And second, due to the sma11 number 

of both referrals to DHRS intake and detentions, 
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only frequency data are appropriate. Even then, 

considerable caution must be exercised in 

comparing these data. 

Of the 135 students with both current year 

anti previous year offense data available, OHRS 

records indicate 40.7% had been referred to 

intake during the previous one-year period. 1 

Of these 55 students, 42 (76.4%) had been 

refen'ed to DHRS only once in the last year and 

13 (2.3.6%) had been referred to DHRS from two to 

four times. 

Data from current year records reveals that 

21.5% of the students (N=135) were referred to 

DHRS intake for delinquent offenses (including 

status offenses). Of these 29 students, 24 (82.8%) 

were referred only once and 5 (17.2%) were referred 

from one to five times. 

Of the 164 students, with both current year 

and previous year detention data available, 11 

(6.7%) were detained at least once during the year 

preceding their admission to the Student Advisor 

project, for a total of 16 separate detentions. 

Since admission, 16 (9.8%) students were detained 

for a total of 21 detentions (already exceeding 

previous year totals). 

1 
Orte year prior to admission to the progra.I:l, not the 
.prior school year. 
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These raw offense and detention data have 

to be reconsidered in light of the project 

measurable objectives which call for not more 

than 80% of the students being referred to 

DHRS intake and not more than 10% being 

detained. In this respect, 21.5% of the sampie 

were referred to intake and 9.8% were detained 

(both secure and non-secure detention). Thus, 

the detention objective was achieved while the 

objective regarding offenses/referrals to DHRS 

was not fully achieved. 

It should be noted at this time that the evalu-

ation objectives and the 1976 grant objectives (the 

year from which base data were obtained) are not 

identical, howe~er, the project staff report that 

data collected on the entire population served 

during the 1976 project year reveal that all the 1976 

objectives were met. The evaluation data do net 

support these findings, even when compared to the 

1976 grant objectives as stated in the original grant 

application. A brief analysis of the 1976 objectives, 

the evaluation objectives, the evaluation results and 

the reported project results is included in ;ppendix 

G. 
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Overall Achievement 

The final question regarding the achievement 

of students in relation to the outcome measures 

remains to be answered, Specifically, if a 'student 

did poorly on one of the selected evaluation measures, 

. did the student make progress in another area? A 

review'of the data indicates that a reasonably high 

percentage of the students who did poorly on each 

measure made some improvement in two or three of the 

other areas. For example, 70% and 67.6% of those 

students who made no gains in self-concept, did show 

improved attendance and \'IRAT scores, respectively. 

Similarly, more than 50% of the students who showed 

no improvement in their WR~T scores, their SPACHE 

scores, or the number of suspensions, were absent 

from school fewer days during the program year than 

in the previous year. 

This general trend reveals two possible 

implications. First, because of the varied and 

multiple expected outcomes, one might suspect that 

most students will make some gains, with or without 

the Student Advisor program intervention, merely 

because of maturation or because of the school and 

other life experiences to which each student is 



• 
o 
• 

• 

• 

• 

o • 

• 

• 

• 

• A.·'· .. · V 

• 

subject. The other possible implication is that 

because of the varied goals of the Student Advisor 

project and the individual attention provided each 

student, only gains in a few specific areas should 

be expectedi.that is, lithe Student Advisor project 

can't be everythi n9 to everyone! II 

These possible implications are particularly 

important with respect to the Conclusions and 

Recommendations section of t.his report. Unfortunately 

however, the data available for this evaluation are . 
not sufficient to support or reject either contention. 

School Staff's ASSessment 

As pa rt of th is report, i nterv i ews ""ere 

conducted with all the Student Advisors, the Supervisor 

of Programs for the Socially Maladjusted, and the 

principals, dean~, guidance and human relations staff 

from over half of the schools where the Student Advisor 

project was implemented. The general responses from 

these people and their individual comments provide 

considerable insight into the operation of the St~dent 

Advisor progl"am including the advantages and probler.1s 

associated with the project. 
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The general and overriding comments by a 

majority of the intervie\'Iees revealed that the 

Student Advi sor program v.Jas abl e to provide 

services to the schools, the students, and the 

families of students that were much needed but 

were not othenvise available. Particularly, the 

. ability to work vlith a student on an individual 

basis, whether involving tutoring, individual or 

family counseling, was seen as one of the strongest 

parts of the program. Furthermore, most deans and 

principals cited the Student .~d'{isors' ability and 

willingness to make home visits and solicit the 

involvement and interest of the parent as an 

essential factor in sucessfully working with these 

"problem" students. 

The interviews, however, pointed out a number 

of problems which seriously hampered the project's 

implementation and operation. First, the principals 

cited the lack of individual choice in selecting the 

Student Advisors at their respective schools as a 

problem. Most indicated they \'Iere lucky in receiving 

a Student Advisor \'lith whom they could work, hov/ever, 

most felt that more discretion on the part of the 

principals should have been allowed in the selection 
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of Student Advisors or the acceptance of the Program 

at their school for that matter. Second, the 

prlncipals expressed concern that direct supervision 

of the individual Student Advisors' should have been 

their responsibility from the beginning and that the 

Department of Programs for' the Socially !'laladjusted 

should have had only the general responsibility to 

ensure compliance with program guidelines. Thir~ 

and still closely related, the school staff inter­

viewed indicated the need for a clearer understanding 

of the program and the expected resul ts, par'ti cul arly 

in light of the many changes in direction which 

occurred throughout the duration of the project. 

Another interesting criticism was also pointed 

out during the course of the interviews. Namely, one 

principal contrasted the Student Advisor project with 

both its predecessor~ the Teacher-Counselor Program, 

and the School rl.esource Officer P}~ogram. In doing so, 

it was pointed out that one of the major deficiencies 

in the Student Advisor progr?m design is the lack of 

authority, power or IIclout ll \"hich might be needed in 

requiring student participation in counseling or other 

activities. So, while the Student Advisors had the 

resources to deal with the problem students, partici­

pation was generally on a volunteer basis and thus, a 

reduction in effectiveness was perceived. 
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Intervi e\'/S with the Student Advi sors them-

selves generally revealed that they had developed 

the necessary relationships with the Supervisor of 

Programs for the Socially Maladjusted, the school 

personnel and other community resources to do their 

jobs effectively. In addition, most Student 

Advi SQ)~S felt the program l'/as worth1t,hil e and they 

were making progress with students on their 

caseloads. 

The Student Advisors also pointed out various 

problems which they felt affected their ability to 

impact more significantly on the students. :'lany 

Student Advisors felt the need to be more independent 

from their respective school administrators in order 

to be more effective. Specifically, most Student 

Advisors felt they were given some school assignments 

wlli eh were somewhat i.nappropri ate under the grant yet 

necessary in order to maintain geod school relations. 

Hm'/ever, some Student Advisors felt their "special" 

school assignments prevented them from devoting their 

full energies to the students on their caseloads, and 

thus, reduced their effectiveness appreciably 

The Student Advisors i ndi cated that the paper'r'lOrk 

required of them due to grant reporting requirements 
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was burdensome and detracted from their counseling 

a~d :asawork activities. And finally, the Student 

Advisors indicated that because of grant objectives 

they were requited to carry more students on, their 

caseloads than they could adequately supervise and 

counsel. 

- 59 -



• 
o 
• 

• 

• 

• 
o 
• 

• 

• 

I. 

• 

Group Analysis 

The original purpose for comparing the 

"contact" groups was to ana ly~.} the differences 

in achievements in relation to "level s of inter-

vention". \~ith the data gathered during the 

program year on each of the selected evaluation 

measures, within-group T-tests reveal that both 

Group I and Group II students improved their 

scores on the PIERS-HARRIS, \-IRAT and SPACHE tests 

(consistent with the overall sample results and 

with the same limitations regarding cause and 

effect relationships). In addition, the Group II 

students made improvements in math grades 

(T = 2.05; p < 0.05) while the Group I students 

made no significant changes, and the Group I 

students made improvements in attendance (T = 3.05; 

P < 0.01) while the Group II students made no 

significant changes. Thus, these appear to be the 

only effects which might be r~lated to the intensity 

and duration of intervention services provided to 

the students. 

Although no statistical tests were appropriate 

it is interesting to note that Group I students 

experienced less total offenses (referrals to DHRS) 
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and detentions than Group II students during 

both the previous year and the current year. 

The Group I students, however, were involved 

in more status offenses in both years than the 

Group II students. 
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CONCLUSIONS A~D RECOMMENDATIONS 

The Student Advisor program was founded on 

principles which are considered sound given the 

existing knowledge regarding the prevention of 

juvenil eden nquency and the i dentif; cati on and 

treatment of delinquent and other problem children. 

Namely, school, law enfo)1cement, probation, intensive 

supervision (halfway houses, start centers, day-care 

programs, etc.) training school and aftercare 

programs a 11 util i ze some form, formai or i nfor~-:ia 1, 

of either counseling, education, and/or vocational 

training in their efforts to help youths whom they 

have identified as "having problerns." These 

individual agencies often cite the 1 ack of ade-ql.:ate 

community resources as a major obstacle in deaiing 

with such problem. youth. The Student Adviso':' p':'ogram 

was designed to partially fill this gap; to seiect 

youth having a combination of school and other offense 

related problems and to provide the indiv;cual 

counseling and educational services needed. 
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Within this context, the Student Advisors 

developed caseloads of students at their respective 

schools and provide1 a vnriety of services. Based 

upon the number of students actually s er,j,\;'n, the 

types and amounts of services provided, the· 

reflections of the Student Advisor program staff, 

the impressions of the other professional staff in 

the schools and a rudimentary comparison of Ittreat­

ment techniques ll utilized by the Student Advisors 

and the "treatment staffl! in other rel ated programs, 

it is apparent that the Student Advisor program has 

in fact provided services to meet the identified 

needs. The Student Advisors who worked in the program 

are a group of dedicated, well educated, experienced, 

concerned and capable individuals. Most have 

weathered adverse conditions in their respective 

schools and have done a com~endable job in setting up 

and conducting a progrmn in their respective schools 

which compromised as little as possible the needs of the 

school, the students and the expectations of the federai 

grant proposal. In this respect too, the program 

performed well. 

With respect to the program measurable objectives, 

the sample population data indicate that t\'iO of the 
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program measurable objectives were fully achieved 

(Self-Concept and Detentions), t\'IO of the objectives 

were not achieved (Suspensions and Absences), and 

the remaining bolO objectives ",'ere met in part 

(Academic Achievement -- depending upon the 

specifi c measure util i zed) or \'/ere very nearly met 

(Referrals to DHRS Intake -- 78.5% were not referred 

compared to the criterion of 80%). When these data 

are considered, it cannot be said that the Student 

Advi sor proj ect was tota lly successful. 

The following conclusions and recommendations 

will summarize the information presented in the 

previous sections of this report as it is related 

to the major problems of the program and \'Ii 11 prov'j de 

suggestions which it is reasonable to believe will 

impact on the program's performance. Although these 

are considered by this evaluator to be the "major 

problems", most are not major in terms of their size 

or complexity, but rather are fairly simple and have 

practical and "do-able" solutions. In fact, some of 

the recommendat ions have been impl ernented in the 

third year grant program already. 
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Program 

Reco~mendation: The Student Advisor 

program should develop goals, objectives 

and working guidelines which clearly 

defi ne the scope of the program, the 

tasks to be accomplished and specific 

operational policies and procedures to 

be utilized. 

The Student Advisor program never had a single 

set of goals and objectives which were clearly 

understandable and acceptable by the Student Advisor 

staff, the school staff and the granting agencyl, 

simultaneously. Said plainly, the Student Advisor 

program was caught in the middle of two groups, the 

individual schools in which the program \ .. as 

impl elllented, and the granti n9 agency, \·,hi ch were 

often viewed as if they were in conflict. The 

schools, on the one hand, recognized a need to serve 

students who were habitually truant from school, 

suspended from school, or other'\vise disruptive in 

school, while the granting agency perceived a need 

to serve youths who had come to the attention of law 

1 Granting agency meaning LEAA, the Bureau of Cri':linal 
Justi\.e Planning & Assistance, and the F.illsborou£':1 
County Criminal Justice Planning (nit. 
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enforcement for some delinquent act or who were 

at risk of becoming delinquent (and were 

requi red by 1 aVl to focus on thi s group of youth). 

In reality, a considerable amount of overlap 
• " .• :# ~ 

among the two groups of youths was present and 

the only conflict was a difference of opinion as 

to the approach to be utilized by the program. 

NevertheleS's, the result was that no one was 

completely satisfied with the program goals and 

objectives and continued change in the program's 

operation occurred. 

The above recorrrnendation is necessary to 

resolve this problem and can best be accomplished 

by conducting a series of \'1orking meetings to 

further define the needs and responsibilities of 

all parties involved. Since no further LEAA 

funding is planned, this process should be simplified. 

However, all principal figures in the program 

administration and operation still need to reach 

a concensus on the key issues prior to continuation 

of the program into the next school year. 

In addition, prior to program continuation. 

a formal orientation for all school stdff should 

be developed and utilized. The program is only as 
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good as the support and cooperation of the entire 

school staff and the other related co~nunity 

resources, particularly law enforcement, DHRS and 

court personnel. 

Recommendation: Increased emphasis 

should be placed on utilizing the 

Student Advisor program as an alter­

native to the traditional methods of 

dealing with .problem students in 

the schools. 

The Student Advisor progr2m was designed to 

"fill the gapll by providing services to students 

that would not other\~;se be avo ilable to them. In 

this respect, th~ program was able to provide 

continuing services to a large number of students 

who might have other\~ise received only one-time or 

periodic counseling from the teacher, dean or 

principal. However, the program was not heavily 

used as an alternative to the traditional reprimand 

or other punitive methods of dealing with problem 

students 1 n the schoo 1 s. (I n fact j students knO\'m 

by school staff to be on the Student Advisors' 
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caseloads were often disciplined without even 

notifying the Student Advisor of the impending 

action.) The real advantage of using the Student 

Advisor program as an alternative is that it is a 

constructive way of handling problems while 

keeping the student in school. The recent 

expansion of the in-school suspension program is 

an indication that this kind of an alternative ~s 

practi ca 1. 

The rel at'ionshi p bet\o;een thi s recommendati on 

and the first recommendation is important. Related 

guidelines and operating procedures need to be 

clearly defined and understood. This could be 

accomplished during a series of pre-implementation 

planning and orientation sessions. 

Recommendati on: The Student Advi sor 

program should strictly limit the size 

of caseloads in order to improve the 

quality of services provided. 

Recognized state and national standards for 

probation and aftercare services indicate that 

caseload sizes shou1d be limited to 35 clients. 

Throughout the Student Advisor project caseloads 

extended to more than 100 students. Caseloads of 
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this size ultimately result in quality service 

for only a limited number of students and a very 

superficial involvement with a majority af 

students. A reduction in c~seload size is needed. 

Such a reduction also needs to be accompanied by 

an emphasis on quality of service rather than 

quantity of contacts. In this respect, the 

Student Advisor project can only be expected to 

provide on-going quality services to a limited 

number of selected students. 

. It should be noted that caseload and "'iorkload 

can be differentiated. This type of case manage­

ment scheme allows for both an active caseload of 

students requiring intensive, quality services and 

additional special assignments such as truancy 

investigations, pare~tal interviews, background 

and social histories and follow-up contacts. The 

total workload then is the combination of caseload 

assignments and special assig~ments. The real 

advantage is that this differentiation yields better 

accountabil ity and a more a.:cura te descY'i pt i on of 

services provided. 
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Recommendation: The Student Advisor 

program should develop standard data 

collection procedures for the uniform 

collection and maintenance of 

information. 

The maintenance of accurate and complete case 

files and other related records of program 

activities is an essential part of the sound 

management and operation of any service program 

such as the Student Advisor program. Standard 

data collection procedures and instruments help in 

routinizing the collection of these data and thus 

minimize the burden of record keeping and eliminate 

lengthy record searches for retrieval of required 

data after the fact. At a minimum, consideration 

should be given to the development of standard 

intake and exit interview forms which provide for 

input from the student, family, school personnel, 

DHRS and law enforcement personnel, and the Student 

Advisor; and a Student Advisor/student contact form 

which documents contacts and progress made. 

This recommendation also carries with it the 

suggestion that a policy on confidentiality and 

maintenance of records (beyond the specific school 
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year), should be developed by the program 

within the general gufdelines established by 

the School Board. Confidentic'ity could be 

at least partia~ly address~d by the separation 

of case file information into one section with 

general demographic and program activity data 

and another section with personal, confidential 

i nfonnati on. ~1ai ntenance of records beyond the 

program year would then include only the 

maintenance of that data which is non-confidential 

in nature. 

Recommendation: The Student AdvisQt' 

program should develop written 

treatment goals for each student 

accepted into the program. 

Since the Student Adviso,~ program serves a 

variety of stL!dents with a variety of individual 

needs it sefms reasonable that each student should 

only be expected to make progress toward the 

resolution of his respective problems. The only 

way to measure such progress is to identify the 

specific problems, to work toward some agreed-upon 

goals for the specific student, and to identify at 
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regular intervals the degree to which the 

goals ~"el"e met. 

This type of goal-ot'iented approach also has 

benefits with regard to meas uri ng program 

perfonnance. p..s was stated earl i er, the Student 

Advisor program cannot be expected to be lIevel"Y-

thing to evet~yone.1I This goal-oriented approach 

wi 11 all 0\'/ the Student Advi SOl' program to assess 

directly its ability to assist students in areas 

where they need specific help, rather than 

trying to assess indirectly its ability to assist 

students in general. 

Recorrrnendation: The Student .~dvisor 

program should develop a policy and 

~pecific criteria for release of 

students from the lI ac tive caseload" 

status. 

The most current literature on the pl"evention 

and treatment of juvenile delinquency no longer 

recognizes the use of extended periods of "treatrr.ent ll 

as being the most effective means of rehabilitation 

of juvenile delinquents. Rather, most treatl1ent 

programs accept the fact that their rr.aximum impact 
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will occur within the first three to six months~ 

that is, the theory of diminishing returns applies 

to the treatment of juvenile delinquents. This 

recommendation advocates the acceptance of that 

theory. I n fact, if the students in the Stud ent 

Advisor program are functioning at such a level 

. as to require either psychological services or 

educational remediation extending beyond this 

period, other community or school resources should 

be utilized. 

Within such a "maximum time ll criteria the 

Student Advisor program should develop other 

criteria fo\" determining the appropriate condition 

under which a student should be released from the 

active caseload. These criteria should be related 

to the general program goals and the specific goals 

established for each youth who enters the program. 
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Evaluation 

No sp€cific reco~mcndations for future 

evaluations of the Student Adv ?or program have 

been made. However, the following paragraphs 

discuss some of the problems of evaluating the 

Student Advisor program and suggest steps which 

could be taken to improve evaluability. 

The first and most serious problem with the 

current evaluation of the Student Advisor program 

is that there was no control or comparison group. 

Thus, a comparison of actual outcomes with expected 

outcomes (measurable objectives) and an analysis of 

within-group differences was the best possible 

method of assessing the program. If identifying 

the "true effects" of the program is desirous, an 

experimental design using a control or comparison 

group will be necessary. This could be accomplished 

by identifying two or three other county schools 

with characteristics similar to the Student Advisor 

schools, for use as a comparison group. 

Second, future evaluation should focus on a fe',"' 

specific outcome objectives. For monitoring purposes 

a c~nbination of process and outcome objectives 
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may be appropriate and this basic kind of progress 

assessment may allow the use of from six to ten 

objectives. For any future intensive evaluation, 

however, consideration should be given to iden­

tifying no more than one measure for academic 

ach~evement, one measure for in-school behavior 

and one measure for delinquent behavior. Decisions 

regarding the most appropriate me~sure for each of 

these areas should be made prior to program 

continuation. 

Third, care should be taken to ensure that 

follow-up and data collection procedures are 

consistent. That is, follow-up periods for each 

measure should be consistent for each student in the 

program rather than having variable follow-up periods 

dep€:ndent upon the date the s tudellt enters the program. 

Similarly, data reported by DHRS 5hould be scrutinized 

for accuracy and consistency. ·These problems \<lere 

present during the current evaluation and are reasons 

for questioning the program outcomes. 

Fourth and finally, short-term follow-up 

procedures should be implemented by the Student Advisor 

program. This will provide a measure of parent, 

student and school satisfaction with services provided, 
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will ensure that release from the program was 

appropriat~ and that subsequent adjustment, with 

respect to school and family, is progressing. A 

client follow-up of thirty days would be reasonable 

with the Student Advisor program. 

Overall, this report recognizes the need for 

services for delinquent and disruptive students in 

schools, the potential of the Student Advisor 

progrbm for providing these services, and the current 

achie'lements of the Student Advisor program in 

light of both the program's goals and objectives and 

the operational prabl ems encountered. Further,· 

recoml1lendations are provided \'/hich should lead to 

improvement in the planning and operation of the 

program. 
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EVALUATION DESIGN 

Program Na~e: The Student Advisor: Intervention Versus Intake 

General Purpose of Program: To employ a f~ll time r.tu~er.t advisor for each 

eighth and ninth grade school center to work on a caily basis with 

predelinquent and delinquent youth in an effort to preven~ acts 

of truancy, suspensions, disruptions, and subsequent acts of 

delinquenc;' • 

I. Introduction 

This evaluation design is based upon available documents reiating 

to the ::'n.ttiation and operation of the student advisor program, 

including r;rant proposals, quarterly progress. reports, cata and in-

formational forms in' use by the project, discussions with staff of 
• 

the Criminal Justice Planning Unit, and discussions with ~~e project 

director and stud~~t advisors regardins operations, goals, objective3, 

measures, .?roblems, and plans. 

The content of this design does not depart drasticalJ.y from the 

material in the teports submitted by t~e project director. Since 

-- ... - ..... the project .has reported rather extens.i.vely on t.~e objectives, .. measures.,. 

and data .collected, the purpose of this design will not be to suggest ~/" 

massive revision of the self-evaluation procedures already being 

employed, but rather the intention is to provide a more standardized. 

approach to goals, objectives, measures, process, and outco~es con-

sistent with established operations of the pr.oject and also compatible 

with the evaluation procedures in the other funded projects under the 



• 
o jurisdiction of the Hillsborough County Criminal Justice Planning 

• unit. This evaluation design will alsc attempt to reorganize ~~e 

goals and objectives, make suggestions regarding ~~e quantitative 

measures, and elaborate on the evaluability of the objectives~ 

• The organi:ation of this Evaluation Design begins with an outline 

of the current objectives reorganized into clusters of goals with 

• specific objectives to reach the goals. Following the outline are 

comments r,~arding the comprehensive set of goals and objectives 

with remarks about the relative contrib'.ltion of the process and 

• outcome ob.iectives and suggestions for :,:uture ,phases of t.'le' program. 

The maj<.H: part of th~ report consists c.f statements of the process 

and outcom£: goals and objectives of the pr~gram, each being followed 

by comments on ~~e data processing re~lired for evaluation of the 
• 

objectives, and interpretation specifications and suggestions. Within 

this seria:f, listing, additional objecti-,es and goals are suggested 

• for intern ... l evaluation and possibly fo~: subsequent external evalua-

,tion of the program. Fi:lally, summary ;·:ecom:nendations are made and 

remarks are offered about extra material which should be included in 

• a Final Evaluation Report. 

• 
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II. Outline of Current Goals and Objectives 

A. Goal: Establish and maintain the program 

1. Objective: Employ personnel 

2. Objective: Train personnel 

B. Goal: Identify and select clients for the progra~ 

1. Objective: Establish criteria and priorities 

2. Objective: Select the clients 

c. Goal: Develop relationships with supporting services 

1. Ohjective: Hold conferences with school and cor:anunity persons 

2. Objective: Integrate se-~ices for delinquent yout~ 

3. Objective: Consult with Progrr~s for the So~ially Maladjusted 

4. Ohjective: Identify educationc~l, vocational, cedical, or 

~imilar problems and make proper referrals 

D. Goal: Reduce delinquent and disruptive behavior 

1. Objective: Increase school at~endance 

2. Okljective: Reduce school'disruptions and suspensions 

3. OLjective: Reduce criminal offense reports 

4. Objective: Reduce recidivi~ to the Detention Center 

E. Goal: Improve academic and social behavior 

1. Objective: Improve the self-ctJncept , 

2. Objective: Improve academic achievement 

3. Objective: Establish individual goals 

4. Objective: Provide prevocational experiences 

F. Goal: Assess the effectiveness of the procedures and techniques . -
of the program 
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Comments on CUrrent Goals and Objectives 

The objectives of the project have been grouped into six functional 

categories, each category labeled as a major goal. Within each 

goal more specific and measurable objectives are stated" The first 

three goals are cCIroInonly called "process" goals in the terminology . . 
of evaluation researc:~.. That is, they are concerned with establish-

ing, maintaining, and modifying the proc'edures, the operations, and 

the working arrangements of the program. By themselves, of course, 

they say nothing about the major purpose hoped for at the beginning 

of ~~e program: to prevent acts of truancy, suspensions, disruptions, 

and subsequent acts of delinquency by the target population. But, 

the process goals must be reached, more::lr less, before it is possible 

to proceed to the more important "o~'\;eome" qoals. Hence, process 

goals are not insigni:icant and it is ~i'ie in the early phases of 

a program to formally list them and assess, rather than ju7t ass~~e, 

their a~complishment. After a program is well established, only 

periodic check should be made 011 process measures and less time shouJd 

be spent on them and on their evaluation--unless something seems 

to be goinq wronq or working poorly L~ th~ organizational process. 

The main reason that emphasis should be taken ~way from process is 

that with limitations of time und effort, the outcomes measures may 

be neqlected. 

, 
It may be seen from the Outline of CUrrent Goals and Objectives that 

major emphasis was placed on 'process objectives in the Student Advisor 

ProgramA The employment and training of personnel, the selection of 
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-- clients, and the development of working rela~ionships with related 

• ., 

agenoies and resouroes are all neoessary steps in getting the program 

going. In subsequent reports on this program there will not be the 

need to spend as muoh t~e on suoh objeotives. 

• 
Goals 0 and E are It outoome lt goals. Aotually, though', only the ob-

jeotives under Goal 0 are the final ou~come objeotives promised in 

• the purpose of the program; namely, the reduotion of t-""Uanoy, disruF'tions, 

suspensions, offenses, and delinquenoy. The objeotives under Goal E 

appear to be outoome objeotives and, ir.ldeed, are outoomes of the t:e.at-

• ments of the program. But in terms of the stZlted purpose of the program, '" ~, , . 

they are. only preliminary steps havin9 to do with the personal, social, 

and aoademic irnprovelnent of the student s', and only assumed to be re-

lated to subsequent reduction in delin~uent and other inappropriate 
• 

behaviors. ~~d ~hey probably are relat3d--but sooner or later such 
, , 

assumed relationships must be empiricaj,ly demonstrated. The objeotives 

• under Goal F are prooess obj ecti ves; he wever , they are directly lin}:ed 

to outcomes in the ,i.ntention to identify what in process is related 

or not related to positive outc.qme,. _ ~s J.ess, t.i1ne, is spent on prooess 

• objectives of program establishI:lent as the 'program proceeds, more time , .... ,,, .. 

and effort should be spent on self-analysis and search for oause and 

effeot relationships. Only by identifying what does and does not work ',:; '.,~J;' 

• may improva~ent be made in the results of the progr~~. 

Thus, from a brief examination of the goals and objeotives attended 

• to by the program, some preliminary oonolusions,may be stated. 

" Primarily, it is seen that greater ~.phasis has been plaoed on prooess 

• 
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o than on outcome goals, but an emphasis that may not be severely out 

• of balance in the early phases of the program. Still, more attention 

should be placed on the outcome measures. Particularly, effort should 

be expended to assure that the outcome objectives are well-stated 

• and capable of appropriate measu:~~ent. FUrther comments will be 

made regarding these measures in the body of this report. 
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Listinq of Goals and Objectives 

The soals and objectives are listed below with comments on Data 

Processinq and Interpretatlon for each object!ve. It is not the 

purpose of this Evaluat.ion Design to, state the actual results which 

are found in the Progress ReP9rts of the program. However, remarks 

of Critique will be made as appropriate on difficulties with the 

objectives as stated and as meaSl1red. Adqitionally, "potential" 

goals and cbjectives will be listed along with the "current" goals 

and object~tves found on the Outline. In some cases these p01:~r.tial 

objectives may be needed for proper evaluation of the proqram; in 

other cases they may be. desirable for ~~e future if time and resour~es 

of the pro~rra.m permi t their e.'Camina tion. 

A. Goal: Establish and maintain t~e operations ana structure of 
• 

·the student advisor program. 

1." Pr~cess Objective: Employ 100% of the per;sonne1 necessa...ry 

to implement the program. 

B!!.a Processi~: Inspect employment results. Compare 

po~itions filled with grant specifications.' 

Interpretation: Assess whet~er all positions have been 
, 

filled with persons meeting qualifications 'and wit.~in a 

. .. ...... 
" ...• ,.:3 . .-.".,.... 

reasonable period after funding date •. Explain any discrepancies.---

2. ~cess Objective: Provide an intensive in-service training 

program for the student advisors in techniques for handling 

behavior disorders, both initially and throughout the dura- .j rI. I 

tion of the program. 
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Data Processing: Record dates of training sessions, 

attendance, and describe content of training. Accumulate 

hours of training and any evidence of increase in student 

advisor performance after training. 

Interpretation: Assess whether training was adequate in 

terms of content, duration, and timeliness. Assess the results 

of any measurements of the knowledge or skill gained by the 

student advisors. 

3. Process Objective: Classify the Student Advisors in ter.ms 

of significant professional differences. 

~ta Processing": Inspect records and intervi~w personnel 

re9ardin9 education, counseling techniques, and professional 

experience. " 

~eroretation: Determine dimensions on which to distinguish 

r~ Student Advisors that might differentially affect success 

and failure with differen"t kinds of st~dellts. 

4. Pr~cess Objective: Dete-.""1nine and establish the most effecti\'e 

anel efficient organizational st-."'"Ucture for the program. 

Data Processing: Examine available records and interview 

pe,;sonnel involved in the Program and,-in the school admi"llis- . ." 

trations rega.rding the relationship of the Program to the 

schoel system and to the optimal o~gani=ational structure. 

lnSeroretation: Assess data collected and attempt to deter-

mine the optimal structure and relationships viable under -
existing financial and legal constraints. Discuss ~~e con-

straints and means for resolution of the obstacles to improved 

orqanization. 
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B. Goal: Identify and select the clients for the program. 

1. Process Objective: Est~lish criteria and priorities for 

need of the program services. 

Data Processing: Inspect all available sources of inforna-

• tion such as school records and community agency records to 

ascertain L;e types of students with problems related to 

th~ purposes of the student' advisor program. Review the 

• pw~oses of the program, the capabilities of ~;e advisors, 

and other resources available to the program. 

Interpretation: Make a comparc:1:ive analysis of the needs 

• of the potential client population and L;e capabilities of 

tile program. On this basis eli1ibility criteria and priorities 

o fo:: admittance to the program should have been established. 

• Criti.que the criteria and pr:i>o~ities in view of experience 

in the program. 

2. Process Objective: Select the clients for the program. 

• ~:a Processing: Inspect all a"ailable records on individual 

students and compare information with eriteria and priorities. 

InterPretation: Identify all' students meeting eligibility 

• requirements for the program. Classify the students by the 

priorities for treatment. Critique the classification scheme 

in view of ~v.perience in the pr~gram. 

• 3. Process Objective: Classify the clients according to charac-

teristics which might identify those more or less amenable -
to various program treatments. 

• o 

• 
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Data P:::'ocessing: Inspect r'ecords for differential charac-

o teristics. 

InterPretation: Determine identifiable classifications with 

prospects for different traatcen~ r~qulrements, such as the 

origin and nature of ;he offense that led to selection for 

the program. 

~~: neve lop relationships with supporting services and resoarces. 

1. Process Objective: Hold conferences wit.."1 school and community 

per~lons interested in the students. Record numbers and types 

of c!onferences held for students, type of assistance received, 

and any evidence of success or fnilure. Classify conferences 

held by various resources. 

IntE,~rpretation: Assess any pattern's in the kinc.s of con-

, fer~nces held and judged to be·helpful. Identify trends 

in the f=equency of contacts ~~d t-~ to ~v.plain them. Indicate 

",he,:her conferences were held wi thin the c=i terion of 14 days 

of referral. Evaluate an~· measures of success or failure of 

the conferences by student problem area and nature of t..~e 

contact. Suggest ways to improve in ~~e future. 

2. Process Objective: Integ:::'ate services to' delinquent youth 

by establishing a more positive working relationship between 

schools, t.."1e Division of Youth S~rvices,'Pupil Personnel 

Services, and Exceptional Child Education. 

Data Pro~essing: Record joint conferences between the agencies 

mentioned and p:::,oject personnel. Record other contacts and 
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relationships with the agencies. Record data on any ratings 

of success or failure a~d areas of particularly 900d or bad 

experiences. 

Interpretation: Integrate data available indicating whether 

progress has been maqe in integrating services and ~proving 

relationships with the several supporting agencies. Reach 

judgments regarding areas of Du~cess and areas of little 

progress. Describe any salient problems in working with the 

agencies. Make suggestions for -the future in improvement of 

these relationships. 

3. Process Objective: Student advisors will consult with the 

Supervisor of Programs fo~ the Socially Maladjusted and with 

other student advisors periodic(~lly to resolve common problems. 

Data Processing: Record cont~~s with the Supervisor of 

Programs for the Socially Haladjusted. Record joint meetings 

of the student advisors and the major topics discussed. 

Internretation: Assess the adec~acy and the frequency of 

the contacts and the joint meetings. Indicate any patterns 

in the kinds of problems discussed. Assess any measures or 

judqQents of-the usefulness of-the conferences. Make sugges-

tions for the future as to ~~e need ~or such conferences, the 

recommended frequency, and prefp~red format. 

4. ?rocess Objective: Identify ~~ose youth participa~ing in 

the student advisor program who have educational, vocational, 

medical, or other related needs and refer them to the appro-

priate school or community resource. Provide follow-up to 

insure that the needed service is provided • 



• 
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• 

Data P~ocessing: Record the number of referrals to the 

various school and co~~unity resources. Record information 

on adequacy of services provide.:! by the resource. 

Interpretati~: Judge the adequacy of the refer~al process 

• by assessing both the efficiency anc accuracy of referral 

by the student advisors and also the adequacy of services 

rendere& by the resource. Des~ribe problems to be overcome 

• and make suggestions for future use of referrals to these 

and other potential resources. 

D. Goal: Reduce delinquent and disnl.!)ti ve behavio~. 

• 1. OUtcome Obiective: Inc~ease the ave~age daily attendance 

of students· served by th~ program. 

Data Processinq: Examine atter.dance recorcs for student;s 

before and afte~ they were' served by the student advisors. 

Compare total absences before and afte~ and also unexcused 

absences. 

Inte~pretation: DisC'.lsS the va.lidity and reliability of 

~~cused and une~cused absences for judging this objective. 

Give comparisons on both measures and attempt to reach a 

• meaningful interpretation of attendanc·e changes for the . 

students. Compare the figures with·the criterion of a 12% '.'- .. 

increase. 

• Criticue: These dependent measures must be defined precisely, 

meanihgfully, and standardized across schools. Otherwise, - their meaning will be ambiguous and invalid. 

• o 

• 
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o 2. OUtcome Ob;ective: Reduce the number of disruptions and 

• suspensions in the schools. 

Data Processing: Compile ~~e records of suspensions before 

and after the start of the student advisor program. Compare 

• suspensions and disruptions overall and by schools. Also, 

compare these ,measures for the students served by the pro-

grcun, as well as for school pop\tlatio!'ls as a whole. 

• Interpretation: Explain any differences before and after 

for both the whole population and for those served by studell'~; 

advisors. Describe probl~~ in collecting data on the dis-

• ruptions measure and plans for ,improvement next year. Descr:i~e 

the lack of standardization of to,he meaning and use of sus-

pensions from school to school c.nd the impact this has on 

interpretation. Reach reason.3..ble conclusions regarding 

the effect of the student advisor prograln on these undesirable 

• behaviors. 
" 

Critiaue: These dependent meas\'xes must be more precisely 

and meaningfully defined. Without s~dardized meaning and 

• recording across the school sys~em, the results will remain 

relatively meaningless. 

3. Outcome Objective: Reduce the number of criminal offense 

• reports filed on the students,. 

Data Processing: From the records of local law enforcement 

_ agencies, compile the number of offense reports :or the stu-

• dents in the student advisor school populations and also 

G separately for the students served by the student advisors. 

• 



• 
o Compare these data for periods before and duri~g the term 

• of the student advisor program. 

Interpretation: From the comparative eata, reach conclusions 

regarding significant reductions in offense reports. Care-

• fully interpret the meaning of the figures available from 

the law enforcement agencies after discussing the problems 

with the measurements. 

• Critique: More complete data must be obtained for clear 

interpretation. 

4. Outcome Objective: Reduce the recidivism rate of the eighth 

• and ninth grade stueents to the Hillsborough Regional Denten-

tiQn Center. , ~;a Proc~ssin~: Compile data on recidivism from records 

of the Hillsborough Regional Detention Center regarding s~udents 

in the student advisor program. 

Interoretation:. Describe the tenporal inability to measure 

• this objective. Indicate plans Eor correction n~xt near. 

Critioue: Since this objective was not measured this year, 

be sure that appropriate comparative data are available for 

• assessment next year. 

E. Goal: Improve academic and social behavior of students in the 

• student advisor program. 

1. Outcome Objective: Improve ~~e self-concept of the students 

in the student advisor program. 

• Data Processinq: Administer the Piers-Harris self concept 

o scale to students before and after being served by student 

• 
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advisors. Compare the mean scores before and after the pro-

gram. 

Interpretation: Describe the ~eaning of any significant 

change in the mean scores on the scale. 

Critiaue: Care must be taken ill attributing cause ,when 

interpreting any changes in self concept scores. There 

'are several possible determining variables. 

2. Outcome Objective: L'nprove academic achievement in at least 

two subject areas for students in the program. 

~a Processing: In the selected subject areas for each 

stu,dent, collect data on grade POi11t averages and any othe!" 

available means of measuring level of achievement. Compare' 

the scores before and after time in the student advisor pro­

gr~. Indicate what per cent of the students L'nproved in 

performance. 

'!ES~retation: Describe the change, if any, in academic 

achievement and assess the magnitude'of the change in compari-. 

son to the criterion goal of improvement by five per cent 

of the stude."lts in .the program. 

3. OU~come Objective: Establish individual goals for each 

person in the program. 

Data Collection: Inspect records of stUdents for planning 

and delineation of goals. Determine the proportion of students 

with establ.ished goals. 



Interpretation: Comment on the degree of success in attain-

ing this objective. Discuss the major problems in accomplish-

ing this objective and the p,ersons to be involved. Dis C'..1S s 

any future plans for assessing whether the goals are reali~tic 

and whether the stud~nts subsequently meet their respective 

goals. 

4. Outcome Objective: The project will insure prevocational 

exploratory experiences for 100\·of,·the youth, and vocational 

training in the form of j9b plac'ement for 10% of youth in 

the program through e."'tisting ~'lor}';.-Experience Programs in 

the present syste.~. 

Interpretation: G.ive the rtnsons \<,'hy this objective can not 

be reached at this time. 

~OUtcorne Objective: Improve hehavior and attituces of stu-

dents in the classroom, in the home, and in relationship 

to the Student Advisors and o:.her resource persons. 

Lata Processing: Develop tecrniques for the rating and 

j.ldgment of behavior and attitudes in the classrocm, in 

the home, and in the Adviso~ ~etting. Collect judgments 

on ~~e students from teachers,· peers, 'parents, and officials ~ .:. . 

• as appropriate. . .. 
Interpretation: Compare the ratings before, during, and 

after treatment in the program and interpret these more 

• subtle measures of progress • 

• o 

• 
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F. Goal: Assess the procedures a~d techniques used by the student 

advisors. 

1. Process Obj ecti'/e: Identify those procedures and techniques 

used by the student advisors which best contribute to the 

90als of the project •. 

Data Processing: Compile the opinions and evidence of the 

student advisors regarding the efficiency and effectiveness 

of procedures and practices. 

~rpretation: Identify areas of agreement and disagreement 

regHrding the success and failure of various practices. 

Inter.pret these agreements and disagre~~ents and attempt 

to xeach recommendations for modifications in future pr~-

cedures. Indicate any future plans for more objective 

measurement of the effectivene~s of procedures and practices. 

2. Process Objective Linked to Outcomes: Determine whether 

~ifferent kinds of students are more amenable to treatment 

than others. 

~ Processing: Using the st'udent classifications to be 

developed from a prior objective, collect data on the 

measures of success and failure by' student- classification. 

Interpretation: Assess the relative 'success of the treat-

ment on the various groupings 0= students. Attempt to ex-

plab~ the reasons for the di!ferences in success. 

3. Process Objective Linked to Outcomes: Determine whether 

different kinds of Student Advisors are more successful 

than others with the students. 



• 
o Data Processinq: Using the classification scheme previously 

• developed in an earlier objective for distinguishing ad-

visors, collect da~a on the relative success of the different 

classes. 

• Interpretation: Asse~s the relat'ive success of the different 

cate90ries of Student Advisors; by counseling techniques, 

by attitude or approach to the c:lients, and b~ individual . 

• differences considered to be significant. 

4. Process Objective Linked to Outc~: Determine whether 

different kinds of treatment practices (apart from Student 

• . Advisor characteristics) are mo~e successful than others. 

Data Processina: Construct classifications of different 

practices of advisin9; such as individual versus gro~,p treat-

ment, and the degree of use of-the several supporting services 

and resources previously identified and used by the program. 

• Interpretation:. Assess the relative success of different 

methods and the use of different resources and services. 

Attempt to explain any differe~ces in progress obtained. 

• S. Process Objective Li~~ed to Outcomes: Determine whether 

any intervariable interactions occu~-~onq the different 

kinds of students, the different kinds of-advisors, and 

• the different treatment practices. 

Data Processinq: Collect data on the combined groupings _ r 

of the levels of the above variables. Compare the success 

• of the various combinations. 

() 
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Intercretation: Assess the relative progress of these 

variable combinations in'order to determine which comb ina-

tions of students, advisors, and trea~ents result in 

success or in failure. Attempt to understand the differences 

found in order to rev~se pr~ctices and procedures and to 

recognize the determinants of progress under control or 

not under control of the program. .Such an understanding 

should lead to feedback throughout the operations and 

su,-cture of the program. 

6. Process Obiective: Evaluate the criteria of progress. 

Greater effort should be expended in refinement of the 

criteria of success and failure. Not only should existing 

measures be improved, but new and better measures developed. 

Only through sensitive, reliab!e, valid, • and sophisticated 

dependent measures will any possible results of the efforts 

of the program be demonstrated. 

G. Goal: Assess ~~e relative costs/benefits. of ~~e program. 

Whenever feasible, attention should be directed not only 

to ceter::U.ning what procedures produce benefits and 

progress in'the pr~gram, but als~ t~·t~e relative costs 

of different benefits. Practical h~~an-5udgments must 

be made ·rega.rding the feasibility and social value of 

procedures and programs in terms of human but also fiscal 

realiti~~. Only sophisticated data on the real costs/benefits 

can assure a basis for appropriate decisions. 



v. Concluding CO!:\Il\ents 

While int,erpretive comments were made throughout the list;. of goals 

and objectives, certain genera), com .. nents are appropriate at this 

time. From an examination of the several process measures it 

appears that the initiation and es'tablishment of the program was 

accomplished and sufficiently docUmentcu. In the future less time 

and efforc should be expended on the collection of data documenting 

the daily processes, \~.nless problems oc;cur, or mOl~e penetrating 

" 
self-anal~~sis of the proce~'~"'es seems ' ..... arranted. On the other hand, 

more tir,~e and effort should .i:Je spent cn the outcome measures, par-

ticularly on the direct outcomes relat~d to reducing delinquent 

'and other inappropriate behaviors. Th'~ indirect outcC'!':le measures 

of improvoment of acade!tU.c, personal, ;md social behavior are 

certainly meaningful, but ~~ey do not ~onstitute the major purpose 

of the prc><]ram. To the ext,ent that re:Lationships bet\o,'een these 

personal 'rariables and behavicral'variables of maladaptive behavior 

can be denonstrated, they will ma.ke a ~reater impact. The set of 

direct outcome measures of delinquent and inappropriate behavior 

does appear to cover reasonably well ~~e possible criterion measures 

available in the local commUnity and t.'1e scho,ol syste.~. However,' 

the major problem with these objectives--and there is a problem--

is that as a set their measures were often.ambig~~~s, ~~reliable, 

or incomplete. It is important for this program to direct more 

effort toward the precise, reliable, and valid measure.:nent of the ... 
promised outcome objectives, since only through their sophisticated 

measurement can a foundation be developed for improv~ent of the pro-

gram and, indeed, for justification of continued funding • 

• 



VI. Evaluation Reoort 

This "Evaluation Design" does not constitute the outline of the 

"Evaluation Report." Such a report would also include more descrip-

tive L,troductory m~terial and several concluding sections of con-

siderable importance. 

A. E):tra achieV'e.'Tlents 

Extra achievements of the project should be enurn~rated; goals 

not planned but accomplished, succes,~es not expected, and 

achievements beyond those explicitly anticipated should be 

descrihed. 

B. Probl elllS 

• 
Problems .in the operation of the p'='lgram should be thoroughly 

discussed; especially problems and ccnstraints related to the 

accomplishment or failure to reach.~:plicit goals, modifications 

that would lead to greater ef=icieney and effectiveness, the 

manner in which the inevitable probl(;ms were solved, and the 

• problems remaining unsolved • 

c. Conclusions 

OVerall conclusions about the results of the program should be 

• developed, taking into account the validity of the objectives, 
, 

the supporting data, and the procedural constraints. Also, 

the costs/beneiits should be assessed and subjective remarks 

• made. about" the r~sults in terms of their import~~ce and difficulty 

of achievement • 

• 
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Sche.du.le A (con.U.nu.a.tion l,keet #31 

" 

Each Studen.:t-AdviAolt wou..td. ha.ve a. mbwnwn ~e loa:! 06 6.i.~:tu (50) 
cUeJt':U aJtd LlJould be emp.e.oyed OOIt the noltma.t .ten (10) mcm..:th~ .~ c.J!ool yea/:.. 
The P,'Loglta.m COOIUU.na.:t.OIr. wouiJi be employe.d nolt e!even (11) mo)~h.~ a.~ '1:oul..d. 
the CleJth T yp.wt to -Ut.6W't.e. .tlte pltOpeJt comp.ta.i.o It 06 a.U It.epo ... ..t~ a.t the end 06 
ea..c.h l,chool yeaJl a.nd adequa.:t.e!t.j p.e.a.n OO/'L the beg.i.YUWtg 0 C ea.ch -6 choo! L(ea.':. 
pU.OIt t.o Ite-twtn 0 6 ~tuden.t.&. • 

• 
. It wou.l..d be .the. 1t·e/.)poYL~.i.bLU{y 06 .the S:tu.den.:t-Adv.{,60"~ WOItWtg LI,.'Uh :the . 
PJt..i.nc.i.pa...e. OIL h-4 a.ppo.{.fL:te.d ,te.plte..6en..tc:..t..Lve to ma.ke :the ,~e..':.,,'.i.ce..~ 
tlvLougJt the. ~chool ~y~:tem a.ltd commu ... ..i;ty a.va..U.a.b.ee :to ea.ch ~:tude.,~t .i.den.ti.6.i..ed 
4/, plte-dcLUtquer.t a.nd deU.lique..t:t a.ccoll.liUtg :to .the. c/l..Ue.--ua. p't.e.H~/"""<'bed by :the 
FtoJL.i.da. Juveit.U.e JtL6UCe Sy~tem. 

II . MeMWla.b!e Ob jecilvM : 

PAoject Go~: 

2. Pltov.i.de dc..U.y httVt.veYLt.Lon bWI,.'een ~eCCltdc:.. .... y .~ choo! a.9e. ~tu.den.t! a.r.:1 
p1Lob!em~ cOlw....i..btL:tbtg to -6cl1ool ;t'U..LaJtcy, d.-.... opo~; exp.e.u..~.i..OI':,~ a.i!d 
l,U/, Pen-6.i.o /1,6 • 

Objec.ti.vu to Meet Goa1..6: .. 

7. Emp!oy lOOt 06 .tlte pe..'!.60ttlte! nece..~.~a.,ty :to .(.!71ptvnel'l,t the " ..... 0 a ,'tam . 
·Objective/.) to be. a.cccmpU~hed '~:UJt .6.i.xty (60) c!.a.y~ a.6ie.'L 6LLl!~I~g 
da..te. . 

2. Pitov.i.de a.r. htU:1..a1. .i.1t.teY'.J.i.ve bt--6e,'Lv.i.ce p.'tog.~ 6c,':, .the Studeit;t- . 
Adv~o,~ ht teclunque..6 OM. lta.nciUng be.ho.v.i..Olt. cU..~O."..:!.e.-"d to c.e.ght t~·.U:'.­
.in n..i.n:t.y (90) da.Ljf., a.6te..'L 6ul1CUitg aa.te. T,u:..i.;w~g ,~·c~ co ,:.t~m.t~ 
:tJvr.oug ltotLt:. .th e t!l c.It col. yeaJt. • 

3. The S:tJ.Ldent-Adv.i..6o ..... u:ill 1.t1.!!);li~Lj 100% 06 the !!ou..th .i.lt ea.ch .~ ~ccl!d.-: ':.tf 
l,choo! :tJvl.Ou.gh -6c.hool .'teco.td~, tea.c.lte.. .... COtto c .... et!c.e.~, ccmm':'ll..Uv a.2i!itQr 
.involve.met~t, a.ltd c.tlte. ..... per....t.<:lten:t. -60u.. .... Ce..6 .to dcte::.rr~tl~l F0u..th mo.~.t c'\.,'<:cell..t 
.in need 06 t!leJtv.i.c.e..6 ,,"!/ucit will p.'tevel1,t ou..o:,tfte ..... f.,chcc.e. 6c:...i..G.. .... e.. Objc.cti. .. ·e,.!l 
to be acccmpwhed LtJU,lwt .th,j,/l.,ty (301·da.y~ a.6te. .... emp.e"!fl!lel~. 

4. EJ,ta.bU~h ct p.u.o,"J;t.~, 60Jt a.pp,'toaclUitg :the LWt ba.~ed Olt :the tteed.~ 06 :th~ 
hu:Uv.uiua.t. LjotLtit .uiel1.ti6.i..ed. (TliAA~:t tIJou..ed .(.ltctude. c:..U .i.del~ti..6'<"r.d 
you.tlt p .... ev.£.ou..~.e.Lj lle6c't..':.ed :to the. Schoo! Sec.w-.. <;bJ 06 6.<..ce.) Obj e.c,t.i..I.'C 
to be a.ccompUh/ted :tlw..:ty ('30) da.y~ a.~te-'t e.mpioymen.t. 
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,Sehe.du..te. A (con,unu.a:Uon ~he.e,t #14) 

, . 

5. In..Uia.:te. a con6eJtence tlJi;tlt each Vea.n, Gu.i.danc.e COI.Ltt6elo,i and Tea.chV':. 
ltupoM,u,le 601l. .t~e. educ.a..Uonal. plL09· .... am 06 .the Ijou.:th .tn an .tttLUae. 
e.6oolLt .to Il.c..~ o.e.ve OJtlj co n6Uct. ! nc1u.de. the you..:th .i.n .the c.on6eJ'~enc.e~. 
Objecti.veA .to be a.c.c.ompU!>hed LlJi.;thbt 6oW'..teen (14 J da.y}.) a.6telt. 
pI().oJt.W..eA ~ie eA:t&.bU!> hed • 

6. Each S:tu.den:t.-Adv~ol:. w.U.e. C.O;t6uLt wah :the P,'l.oglt.am Coo.'i.I1.i.na:to, .... 
4YIt1./01L the StLPeAV.(,60.'l 06 P ..... ogl'...aJM 60, .... the Soci.a.i.i.y Ma1..a.=I.ju.~.ted 
and o.thel/. S:tu.den.t-Adv.wo.t.~ mon:tl7.£.y 60,'1. tJlJO (2 J hou-'t,,!> .til a.n .ttt-
4\eJLv.i.ce pJt.OglLam d~.tgned M a.ft e66~~'Lt .to It.uo.e.ve .6.un,U.CZ/l ptob.e.em6. 

7. The pJl.ogJt.a.m will ll.edtLc.e .the Y!W7Ibe/L 06 d..i6li..tLpU.OJt-~ a.ltd .6u..&pel1 .. ~.to/l.& 
in .the ugh:tlt a.nd nA.,tth glu:.d.e. .6c.hool c:en.tc,'t,& -4t 1974-75 by 10% C.6 
eampalr..ed :to the nwnbe/L .bt 1973-74 nOll. :tile .~ame mOY'.,thlLj .time 
peModIJ. A Ita:te wLU. be de.te.-"'.Jn.Uted .in oltde/t. :to a..U.ow 00 ..... popu..t.t.'..t..i.or. 
9Itow:th. 

8. The. pll.O 9 Il.am w.U1. .<.d en.t.i. 6 y 7 00% 0 6 :tIt e tfotL.th «:ho will cU, .... ec.tly 
be.neaa nll.om e~'d.y p.'Le-voc.a..Uol1C:.e. exp.e.olt.c;tc:qJ expe.-uel1c.u t.e<..th 
It.e6eM.a.e bung ma.d.e :to .the a.pplt.opJt..i.a.te .6 citoo! 1te6 cWtc.e Olt 
c.omm, .. u-;).1.LJ Cl9 enc.y. . . '. 

9. The. pltojec.;t wW. ..u1.~u...'Le. pli..e-voc.a.t.<.olta-e. exp.e.o ..... a.:tClt.t' expe:·..leltc.e6 601:. 
100% on a.U. you..t.h a.nd voc.a.t..<:OItai. .t ... a..i.I'...tng ..ut :the 6cl'~ c6 jcb 
pi.a.c.em('Jt.t nolt 70% 06 a.U Ijou.:th .til .the pll.cg ... ..a,m :tfj,,~OU.9h ewting 
WolLk-ExpeJt.<.e.nc.e. Pl:.eglL.:ur .. ~ ht the ex,w,ung .6Y.6.tem. 

io. The. plt.o(Jlta.m will -UtCl!.ea.!e .the. Ave-"..c:.ee. Va..i.lJ.j MV7lqe.-"v~/u.p ~Oli.. 
H~b(!ll.otLgh COtLJ1 . .ty ug/t.th aJtd liJ..tt:th. gl'..a.de .6c.ftOo.e. c.eltte:;,.~ by 
twenty pc,'lc.C,Jt.t (20%), ba..!> ed en day6' l..c~:t du/t . .utg plt.ec.edb!8 ~ c.hacl yea,. ... 
rJ..i.JLe.cU..1J lLe.ta.,ted .to ,vJ.l.aJtc.y.. . . 

J 1.. Thel/.e. e.~u a. dJ., .... ec.;t cc,· ... 'te1.a..t.tCIIt be,t~~eJt .t-'tua.nc.u a.nd '''''e..!l.id~l?t.J..al. 
and no 11-1te.!>.i..de.~ dctyUglt:t bu/:.g ta,'ty a.1-.:i. ~ ~c.~It~( • The p.te j ect tlJ.Ui. 
Itedu.ce .the. ..utc..tdenc.e 06 .'I.u.td~It.tU:l a.nd I-:O.h'te.~.tdc'Iltit"...e da.{,U .. Qh:t 
bl.J.ltg.tMi,! a.ltd .e.a/:.c.eny du...ung ,~cJtOoi ho!.:.. "_~ by Mve pc,'t.cc,n:t {5% ) . 
8~e LUte. da.ta. ha..~ be.en "ob.tcUl1ed ~, .... om .the P,"~ojec.:t 60, ... ?,te-VeUnquen.t 
and Ve.UJtqu.ert.t Idc.f,.ti.6.i.c.a.t.i..on a.r.:i P£..cu!.IWtg., Tampa: Pc.l.~c~ Ve~ .. ',"v"vtm~Ii.t, 
H~bM.dtLglt COtLnty S/tCJL.i..66 ',~ Vepa..· ... ,tme1t.t, TClIIP.ce. TeJt-';.a.ce. PcUc.e 
VepaJt.tmeJ1-t, a.nd p.e..an.t CUy PoUc.e Vepar::-tmen.t. 

12. The. PlLoject will ''lechc.e. dc..U.ltqu.eJtc.y·,ut ftu..t~bo,""CtL9h COtLI~y eigh,tlt 
a.nd n.in:th g ..... a.de .6elleee c.CJz.tc..'W by tk·elt..ttj pc. .. c.(!J:.t {2 o§ ) M c.empa.'Led 
to the .6ame .tUnc pVt.i.od .i..n 1973. Th-U cbjec:t.i..ve ct:.i11. bC!. m~u-'I.ed 
by o66eMe ll.C!.po/t.t& 0 ..... 0'" :the Ta.mpa. PoUc.e, H.<..ll.f.,bc.'lotLgft Ccwt.t!{ 
Shett..i.66, a.ltd .the V.tv~.io 11 06 Yeu.tJl ~ CJlv.ic.u nOll. ..ulcUV.idu.a..t ~ c.ltool..s • 
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13. The PlL.oject. will lLeducc. .the .'teeJ.J:Uv.i.:!Jm ~a..te '06 de.U.r.quenc.y .in 
H.i.ll..6bolt.ough COUH,ty ~ l:..tit a.1:d tUt'l..th g,'ta.de c.elU:eJW by tJ.':er..tJj peJLc.ent 
(20%) ~ c.ompa.. .... c.d to tJLe ,~.::r.:(. time pvUod in 1973. ThM objec..t<.ve 
w.i.U. be me.a,~u, .... ed by o66eY'~e ,~·(.pol'~ olL.om the r)'('v.i.,~.i.Ot. 06 You.th 
SelLvic.u .ut .i.Y'.tU.v~ua.J'.. ~c.i:cc~. 

, 14. It wu..e. be nec.e.Ha..ty t.o .unp.~:ve .the ~e.e.6-c.onc.ept 06 ¢ot-it:.Uy ma1A.dju..~~e.d 
lI.:tudent6 .in ~Jt..t.h a.r.d ;:.(.,t.t:! E·-:.a.de c.enter ... L TlUA oOjec;t..ive ,r..'ill be 
m~tVLed by the P.i.2I'W-H:::: ... -....<.~ C:U1.d,.*;.en' ¢ Se!6-Coltcep.t. Scale. Ai't 
.inCJt.ea..&e ht ¢u6 -C.CI~C.~p.t 6c.~ ~c.h ~.ruden;t 06 .ten pe,':.c.u.t (10%) will 
be 60Urul o,tom p't.e ::'0 po~.t ::'~..c.i.I'1:3. 

15. The PlL.ojea v.;U,! i.den.:t<'6y .t1:c.~e plt,oc:edu...'t.e¢ and .tec.b:.(.queJ ~ed bu 
.the pltojec..t pV'_~or.lte! ,dueh Ce.5.t c.ol~bLL.te1:.o .the goa..e..~ a6 the 
PILO j ea. S::.ud eJt::'-Advi~ c, .. w~ (.:.u:.i. p.'t.ov.<.:i e ina ol'..m::..:uo It dc..:.. ... b;g qua,':...te-':.ly 
ptann.i.ng ~e¢~.i.on,~ wfuch ,c.(2.2. i...deit.:U..f,y the p:r.oc.edu.,'t.e,.,~ ma¢t commonly nCUl:d 
to be. e.6:}ec..t<.ve .i.1l v:olr..iUn; :I:W", deUltqueJtt hau..th. Th...i~ .i.1'l6o, .. ..m~Oi. (I:ill 
be ~umma;uzed by the .P, .... ojeU;. : ..... a..e.ua..tOIL. .<.n qua...'t..tc,. .. ...ey I'~epc."~. 

16. The PIL.O j ~c:t wLU. .i.1!.teg.~e. .~ ~ ':. v'<'c.~ ;t.o d e,tb'lqueY'..t. ycu..th by nu.uheA 
ut:a.b.e...lA h<.ng a r.:o·':.e pa.~U.i.v e ,::~.':.Ur.g It.e..e.a..t.<.o I1.!J..<.p b e.Ol.'e.c.n ¢ che ct.~ , 
the. V.i.v,~~'<'alt 06 Y cu:th S e'i:v.i.c.~ f Pup.u. Pe. ..... 60 nt'lU Se-tv .i.c.e.~ f a.r;d 
Excep..u..~~lutt C:UJ:,d Edu.c.a..t.£c i:. ?"~O j ec..~ Pe, ..... ~o 1tI~e.t u.'ill el:ga.g e .{.It 
johtt. cOyt6e.':.elt.c.~ be.t':een ;,u tftt UI'lA:..t~ men..t.i.olted abcve. du,."-.i.i:3 the 
lIchool ~pUL't. a.nd t:t..i..~ .i.1t6c,':.'i..-:.t..i.clt Ll.'.U..t be ~LLmm~':.-i.:ed .i.1t qu.a..':..te,':.!y 
Jr.epo II.:t.h • 

11. It wUt be nec.e..s¢a.-'r.lj :to t''''':.l..t.~ .i.r.d.i..vi..C.u.a1.. gca..tb 0°,\ t(o~h i.de.Itt.i.6.i..:.:i 
~oJt. the. PILojeu. Gelte,·~a..t o\.'~':A.U goa.e.~ tc.tu .i.Y'.c.£.u..dc.: 

f.. Imp.'t.ovemeltt '{'It pee·':. .':.u..:..'C..i.clt6Mp·.s. !\{ea.~u.,'te.'71en.t. DC t/te..s e 90a..£.j 
ww. inc1ude: 

4. t>ec:,.'t.~ e. .i.n numbe.t c~ dUCJ'....i.ptive b e.ha.v.i.c~ aJtd ~ubJ eltqutl1.t 
6ruPeJt6.'<'cI!4 • 

b. InCJt.ea..sea ~co, .... ~ Olt Pic/u-HQ.!'.Jr...W Sd6-Cot:c.ept Sc.a..e.e • 
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eo. Re6eJVtal on aU. youth will be tria.de :to the Vepa,~e.1.t 60Jt 
Commwt-icaU.o.l V.(..60Il.dV'..J/Exc.ep~onal. C:U1d Edu~on. 

tl. Tea.chc't. ltepow. ,'~epoJt..t6 j\Jtom /)c.iwo.t adrn.<niA:t'La..ti..on a.nd 
gltou.p ob.6eJtva.t..i..on by ·S.tu.de.1.t-Adv..<..oo"..1. 

III. 'PJLoc.edwt.u a.nd Tbne-ta.ble: 

The pltoc.eriu.Jt.u t.o be employed b! mee.t.(.ng .the objec.t<.ve.6 06 t.he P,'t.o­
jed. htclude a. mee-.t.iJtg 1I:-Uit the Jwu.OIt. li.i.gh P.~ltc..i..pa..t! ~ Adv-wo,-..y Cou.nc.U. 
.in ~lt.deJt to beg.ut a.n hnp.e.e.mel'l"tc:.t..<.olt 06 :the P,'wJect • . r{t.i..~ mee.u.r.g ".'ou...e.d be 
pltec.eded by a. me.e.t<.119 wUft .the SUpe.lt.V-WOlt 06 Sc.hool Sec:.l/;.A.;C:/ a.r.d h'<"!l -6.taa 6 
to u;ta.b-U..6h ba.,~.c.c. pIt0c.edl.Llt.e.6 00''1. .bU:Ual U!J~ 06 ljoU-th mO.!Jt. .i.n need 06 
thue .6e1tv.i.c.~, ruui who Me Jtepo,'t-ted /)~ bt -6 c.heoL 

FWLtlteJt, a.ltd ou.tU.lte 06 .e..a:.'J.6 a.nd. pltoc.edl.LJte..6 oo,'t, .i.m~lerr,e.rt:U.;,!g theH. 
~ tlta.t p~"...ta.bt to -6c.hool attenda.nc.e wou.ld Ov. dev.w ed. P.ea.I'!.!J ,cow:d be 
made. 6oli. :tlte ~u6.i.c.a.Uolt 06 .e.a!C!l a.nd p!toc.edu,':.e.6 c:.t ·:t/te 6L't.~t. .i.11-.!le,~v.i.c.e 
.t'f.a..Ut.Utg mee.t.<.i18 by :the Su.pe/wL6ol1. 06 Sec.r..z...'i..Uy. . 

It wou.U be nec.u,5a.':.y :to e..5.t..:.OW h pa.y ... ..oJ:.! p,'l.oc.du.l:.e.! ".!Wt :the 
Buo.utu-6 VepCV'...bne;t.:t 06 :the Sc.hool Sy;..te.m ,(,;t o.':.ae.'t te' ''tUmOU ..... 6 e. 60,'1. .!l eJtv.i.C.U. 
and ~Oll. a.c.c.oW".;ta.bJ..J..<.:ty 9 6 6wtd¢ e.xpe.ltded ht o.U. a.lt.e.a.6 • 

IV. Eva..tua..t.i.olt:· 

1. 100% 06 aLe. you.th -!le..'tvea !'Jill be -<-;-.a.i.v.i.dua..Utl eva..W~ed r..::..U.y M 
to the b~ oaJe d:Lta. nOll. :t~ .. LUU1Cy e.!lt.abU~!~~d .i.lt ca.clt c:tH. 
VeMU.6 the ;t,'t.~l'!d bt' a.b.H~J1.:t.e.e..6 0 It a dU1.u c." 1:.ti.,,:Wl.m. Tfu..!J d:..t::. 
w.W. be c.omp.<..e.ed da..Uy, (1,.'2.ek!y, mOIt,(t4,: a.li.d qu.a..~.te.':.l~/, a,1!d . 

. u.t.iUzed .i..It the qu·a,t.t,z,,'·.1.y ,'l.epott..t!J be. ¢ubm~2.G. ;;0 ~Ii.~ Gc\,'e)uto:'~')., 
COWtC:.U. on C,'t.<m.<'.nal Ju..~.t<.c.e. TIU!J da.:t.a. ,~ ~~O be ~:c.d :to 
de,teJtm.i.;te the e6S ec.U,-'el:e.~J 06 the ..u1t.e..'tveH;...tC'1t .<.,~ b:.:1..<. ... ·.i.dtU'...i. 
gJLOUp CMU. 

2. The type.-!. 06 ~e-'t.v'<'c.e~ to be onnell.ed ,\J.i.U .i.~tc:J.ude a. da..Uy· C.Ott-
6e1Lenc.e walt each you.:dt ,~ .. ec.e..<.v.ulg .6~':.v'<'c.e..!l ::'0 de.tc,~'<'lte .i.6 p.'i.oblem~ 
new lI.eAOlv.i.Hg. A home vL~U t.o C.OI~u.U ~l'.i.th pa, .... ~it..t~ tc<...U. be 
.i.JtLt.i..a.ted .i.11 o,':.de..'I. t.o c.!a,uQy :the S~del~-Ac:"'·.L~c.':. ,'tc~e a.nd .~ot~c.U 
pa.ll.en..ta.t c.oopc,,'ta.:U.ol1. r:z..<.A v.i~U tc.i.U b~ a.c.cc'mpU~hc.d by :t:.c Studet'l:t. 
Adv.i.-!lolt qua..uc/t..etf Oil. a.~ .the need a, • ..w ~ , The c.crnp.u.. .. ..,uC'il C' ~ ci:...tct 
w.U.l be. a.c.collll:,whc.d by the P,"t.og,'ta.m Coo,~d.i.t:'-:..t.c,'· .. al:.d eva~c.d by 
:the CoolLCl.i.na.to.'l. 06 Ev.::.eua..tion ,(11 .tiz~ P,'tojec:t 6o."t. P.'te-Vwl1quc,nt 
PcLU1QU.C.I~t 1 deit.t<. 6.i.ca.t.i.o It a.ltd P la.mUng. 

3. A c.ornpaJU.!JOlt 06 the nwnbc.'W 06 ,'t.c.6c':,,'1.~ .to .tlLe Viv.i.~.ton o~ Youtit 
SC/Lv.i.C.M IH .. tc:.l:.e, 601;. ca.~CJ ~uppo.'t.tcd by da..ta. conS<'·'tm·ulg a pc.'W.w.telt.t 
de.Unqucltclj p:-... t.tc,'Ut, tl·i.,U, be. .i.u.i..ti.a.tc:i r.c.Wt .the Su~=,e..'tV.wo·'t.U .~.ta.6 6 
06 .the V<'v'("~ .. iolt 06 YOu..t/l Sc...'l.v.i.CM C.OI.Llt.tlj Itcg.((.":''tC. C.CH.tC"~ .in 0,'Uic.~ 
to p'tov'<dc.. b~'t~e. tUte. d",~ta. 6o,'t c.cn:pa..u!Jon 06 ncw c.a.~C,j .'I.~~c,,'t,"t.c.d. l.t 
w.U.t be .the. .tn.tCILt 06 :the. P,'l.oje.ct :to .it1ceud~ .the Supc'tv.wo·'l.Y S.:t.'tH 
06 .the. V.i.V.(..6.tOIt 06 You..th Sc.'t.v.ie.c.!l, and e.thelL. a9e.·I!c..c.~, .01 .the .(.11" 
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STh~""'T ADVISOR: I~.LERVE'l'7IO~ 'IS lfiTAIG 

REVI SED ~·IEASUR-\BLE' OBJECfIVES, 19 i 5 

1. Employ 100~ of the perso~4el necessary to L~lerr.ent ~le 
program. Objectives to be accc:nplished witJu.n sixty (60) 
days after funding date. 

2. Provide an initial intensive in-s€'rvice program for the 
Student Advisors in tedmiques for handling behavior 
disorders to begin within ninety (1)0) days after funding 
date. 

3. The Student Advisor \.;i11 identify 100% of the youths I in 
the schools to which a student advisor is assigned, tha~ 
are eligible for his/her services, A mL"'limtml of fifty 
(50) and a ma:xinn..lrn of eighty (80) youths \dll be served 
a t any' given time. ' 

4. Maint.,lin a list of youths eligible for the program. The 
lis t should be approached in the follO\'dng priori tY: 

s. 

6. 

(a) Youths re~~rning to school from detention. 

(b) Youths identified from p:>lice offense/ 
arrest records. 

(c) Habitual truants 
, 

This list of betlveen £ift}' and eighty youths will be 
developed vdthi'1 1:.~irty (30) days of employment. The 
list will be updated each, month. Es~ablish a priority 
for approacil:i.ng the lis t bas ed on the needs of individual 
youth ident.ified. Obj ecti ve \.;i11 be accomplished thirtY 
days after employment. 

Conferences .... ·i11 be held as needed \.;i th sc.~ool and/or 
corranl.L"1it)' individuals interested L4 a 'particular student. 
Whenever ,appropriate the )'OU1:.'1 will be included b the 
conferences. Conferences should be held within fourteen 
(14) days of the youw~'~ referral. 

Eac.'1 Student Advisor \Yill consult 'vi!h the Suoervisor of 
ProgrcoIT'.5 for the Socially ~ialadjustec., or his· representative, 
a.'1d other Student . .l.dvisors nonw'11y for t\.;o (2) hours in Ct."'l 
in-sen-ice progra":l designee to resolve siri1ilar proble::'lS. 
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7. The program will reduce ~'1e number of truancies and 
suspensions in the eigth and ninth grade centers in 
1975-76 by 10% as compared :to the number in 1974-75. 

S. Identify those youths participating LTl the Student 
Advisor program who have educational, vocational, 
medical, or other related needs and refer the.'Tl to the 
appropriate school or cornmtmity resource. Provide 
follow-uo to ensure ~~at the needed serv"ices are , 
provided'. A record will be maintained of the number 
of referrals to various school and community resources. 

9. In eigth and ninth grade centers 'tr.e tnJanCY will be 
reduced by 10~o. A reduction in da)s lest, as a result 
of truancy, \-lould result in an LTlCl"ease in average 
daily attendaTlce. 

10. Reduce by 10% the number of offense/arrest reports 
filed on yout.~ from eigth and r.irrth grade centers. 

11. Reduce by 10% the nurrber of youths entering the 
Hillsborough Regional Detention Center from eight and 
ninth grade centers. 

12. It will be necessary to improve the self-concept of 
socially maladjusted students in e:lgth and ninth grade 
centers. This objective will be measured by ~~e Piers­
Harris Olildren IS Self-Conceot Sca;,e. An increase in 
self-concept for each student of 10 9,; will be fOl:l1d from pre­
to post-testing. 

13. The project will identify those procecures and tec.'1niques 
used by the proj ect persorJ1el which best contribute to the 
goals of the project. Student Advisors ~ill provide 
information durLTlg quarterly planning sessions which will 
identify the procedures most commonly found to be 
effective in working wi ~'1 delinquent youth. This infonnation 
will be stZanari:ed by the project e\"aluator in quarterly 
reports. 

14. The project will intergrate services to delinquent youth 
by further establishlng ,a more positive working relatio:nship 
between schools, the Division of You~'1 Services, ~~il 
Personnel SeTV'ices, and Exce?t:cnal Olild Education. 
Project perscr~~el will engag~ i~ joint conferences between 
all t.r,.e mi ts mentioned above during the sc.~ool year a.."'ld 
this infonnation \dll be su.'i':i':tarized in quarterly repc.'!"':s. 
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15. It will be necessary to deternine individual goals for 
yOUL~ identified for ~~e project. General goals will 
include: 

(a) Improvement of self-concept. 

(b) Improved perfor:nance in at least ti% subj ects. 

(c) Identification of vision and/or hearing 
problems . 

(d) Improvement in the following areas: 
Measurement of these goals will include: 

1) Increased scores on i"1iers-Harris 
Self-Concept Scale 

2) Referral of all youths ,o/ill be made 
to the Deuart.iilent for COI11!IlUl"..ica tion 
Disorders·, Department of Education for 
Exceptional Students. 

3) Teacher reports, re;lorts from sc.~ool 
administration' and g,roup observation 
by Student Advisors. 

16. Improved academic achievement by four (4) months for ~~ose 
youths participating in this proj ect. (L"'l those schools 
where audio-visual equipment provided by L'1is proj ect is 
utilized), in at least two (2) subj{~ct areas. 

Reading will be me'asured \vith the Spache Diagnostic 
Reading Scale (~'1is is a diagnostic instrument) and 
mathernatics will be measured with the Wide Range 
Ac.~ievement Test. 
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Obje.c:Uve 7. ' The Student Adv.woll. will .tderz:U6Y 100% 06 you.th .In' the ~ chool. 
tha.:t Me e.U.g.i.b!e &011. It.i-6 011. heJt. h er..v.i.cu • A m.uwnwn 06 6i .. 6ty 
( SO), a max..ullum 06 cig h:ty (! 0 ) yo u.t/~ wU1. be h elLV ed LLt arty 
g.i.ve.n .time. PJUolliliu 0011. he.l.ecUon 06 youth aJle a& C0.u.otU6: 
.' a. You.th.6 ",,{to Me lLe.t.wt.I'Lb1g to .the .6chooi hy.6t.em 611.pm 

.the fl.u..t6bo ..... ouglt Cowtty Reg.i.ona.! Veten:Ucm Cen.teJ' ... 
T/1.<..6 .tnc.l.ude.6 you.:t1t& in both he.c.wte and nOn-.6eCWLe 

ObjecUve 2. 

Objective 3. 

Objec.Uve 4. 

Obj~ctive S. 

ObjecV..ve 6. 

Obje.c:Uve. 7. 

de.tent.i.on. • 
• 
b. You.thJ.. who ha.ve been .tder..v..6.i.ed. a.6 having cammWe.d 

an 066el~e altd upon u:twm an 066e.ty.,e lLepol'.;t iA 6Ued 
wUh (me 06 .the. lmlJ en6oltc.cment agenc..i.u ".'a(un 
H.u..t6 bO .. 'l.ough County. 

PlLov.tde an .tl'L6eJt.v.tc.e pltog.'tam 6011. t.he S:tudel'l.t.-Adv.wol'd in 
( 1) .tec.hn-i.que.6 6o.'t handUng behav.i.o,. ... cLi...&olLdv...!> (2) rtva.il.a.b!e 
commwtUy Ji C!.-60UltCe.h (:;) da.:ta. c.oUecZi.on (4) COUt'l.6 eUng 
.te.c.hr.-l.quu (.u1CUv~dua.c: clYI.d g.'Loup I and (5) 1Le.c;.oltd ma..ilttenance • 

• TJLa.i.n..i.ng w/ll cOI1.Ut1!..Le .tJt,,,ougltout :the. yeaJl luU:/l me.e.t<:ng~ 
. be...utg held b'<' -weehiy. " , 

'To PILe.Ve.nt !O% 06 the. ~:tudentJ be.bt9 .6e.ltved by the S.t!.Lde.ttt 
Adv.(Ao/l. 61Lon! commU:.Ung ac.tiolt~ ('0 deUl1quenc.y. 

To Fmevelt.:t· !O% 06 the. 4~.tudent~ . be..<.ng .6 e.lt.ve.d o·'Lcm bung .6tL.&pended 
011. e.x.peU.e 0. nltom .6 cilel ai. '. 

To. pltC.Ve.I'L:t 80% 06 the. .6tudel'1:U bc..<.ng h€.;'lVe.d 6,'Lont bung ,'t.e.6e..'L-'Led t.c 
the. 066.i.ce. 06 You.th Se.It~.i.c.e..6 I,t.ta.ke. .' 

To .i.mpltove ave.lt.age ,da..U.y .6 chocl tLtte;tdaltc.e among .6tude.Jt.t~ bWlg 
he!l.ve.d by .:i~he S.tudeJtt Adv.wo ..... by 70~. 

1 mplLove. ac.adcm.i.c. acJi.i.evetn(?nt b~, 6ou,'t. (4) mo Iltf~ 60.'1.. .tfw.& e. you.t/~ 
pa,,'r.Uc.<.pa.t.<.ng '<'11 :t.1r...i..6 p ... ..ojec.t i.in .tho.se. .6cltooL~ Il!/te.."e. a.u.d<'o v.wua.e 
e.Qu.l.pme.l1t ;vtov.i.ded by :t.lt.i..& p,'t.o j e.c.:t. .w u.:t..U..c: z e.d) '<'Il met-tit eJ)In.tc:('.~ and 
lLeacU.ltg. Re.a.d.i.ng ",ill be me.a.HL'tcd by :the Spac./te V.i.ag 110~:U.C. Re.acUng 
Scale. and ma.t.ite.ma..ti.c:J ,uiU be. nJe.a.~u,'te.d wUIt the. (tI'<'de. ~altge 
Aclt.<.eve.men .. t T c...6t. 

Obje.ctive. 8. IttWt;-te. a c.on6e-':.(!;,tc.e. walt e.ttc.lt dean, gtudrutce. C.OWl~e.eO.'L a.ltd/oll. 
.tea.dICll., 1Le.6poru.i.ble. 60," the. cduca.t.i.cna.t p.'t.ogltam 60.' t.he. you,tlt to 
be. hVtved, .<.n anvu;Ua.e. e.66c.'i..t to plteve.rt.t dupc..i.c.ati.on 06 .HJt.v.i.C.e.~ 
and to ILMO.cVe. any concl.i.c...t '<'11 ''''oltbil1g ,1J.Ult .the. youth. wltc.ne.vCll. 
appltopJZ..ia.te, the. YOII.tlt wi.U be. .<.nc:e.ude.d .in .thc~e. c.on6e.lte.nc.u •. T/le~e 
c.on6et..e.nc.e.6 wi.te. be. ItcC.d wUI1.i..t COUl'..tee.n (74) day~ oiJ 1Le.C.ei.p.t 06 
.tit e you.tlt t h II. e. 6 CJLJlal. 

Ea.ch S:tude.,tt Adv.<~o ..... w.iU. C.Oltjutt .'tcgu!a)t1.y ruah tile! Supe.lLv.woll. 
~Oll. PlLo!Jltam~ COli. .the. Soc..ia.Uy Ma.C.a.djM:t.e.d aJld .. o:t.i1C!Jl StudCJ1:t Adv.i..&o.u. 
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Objective. 70. 1 dc.nUay tlto~ e. youth paJ:..t(.c..i.pa.t&tg itt the. plLO j ec.t who have. 

educa.Uol'1a..t, VOc.a.t..t.Oltal, merU.ca.l. OIL othe.JI. Ile.la.t.ed nc.ecU and 
lLe.aeJL .them to the ·a.pplLoplt..i.ate. . .6 choo! OIL commun.(;ty 1L(!.60U. ... LCe.. 
A ILe.CoM w.i.U be ma..i.tttMte.d 06 aU. .6ucJt 1le.6 e.Ma.l.6 and 
60UoUJ-Up plLov.i.ded to .uUWl'e. that the. nee.de.d .6~'Lvice. ./..6 
bWtg plLovide.d. 

Obje.ct1.ve. 71. ' R~duce. by ten peJLce.n.t (10%) the. l1W7'beA ° & ~'out/lh e.n.tCJt-C.ttg .the 
fl.i..U6bollClugh Reg.i.altal Ve.teltUCln Ce.nteJL clLom eighth (·8) aYld 

• n.utth (9) BlUlde. cente.M, .6e.1!.ve.d by.t.h.i.A plLoje.ct. 

. Ob j e.r..il.ve. J 2. 

• 
Object.i.ve. 13. 

• 
Obje.c.tive. 74. • 

G • 

• Objec:ti.ve. 15. 

• 

• 
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ImplLovc.· the. .6e-ta-COltcc.p:t 06 .6oc..c:aU.y ma1..a.djU.6ted !1auth .tn 
e.lgh.th (() /1Yld ,u.ltth (9) glLade ce.Y'"t~ .6e1lved by the. PIlO ject. 
TIUJ, obje.c,Uvc. w,(,u bc. mect.6UJ1.e.d by the. P.teJL.6-HaILlt.u ChUdJLe.lt '~ 
SUa-COt1ce.pt Sc.a.le. Alt '.tnCILeaJ e. .tn .6e..ta-col1cc.pt 06 ten pelLce.IU: 
( 10%) ,.ui1. be 60und betwee.n pILe; a..td pCl4,t te..6.t6. ' 

Tlte. pllCl j ect 'iJU.? .tltteg,.~a;te .6 el!.v.i.Ce..6 to de.LUtquc.ltt youth by 
CJle.a,t.(Jtg tt mOlLe' po~iliy e. wOllfUltg ILc...e..a..uOIt.6/Up be.tu.'e.e.11 .6 c.hoot6 , . 
.the. O~a.i.ce 06 Youth SelLv.i.Ce..6, S:tu.deltt Se.JI.v.i.CC!..6, aHd the Ve.pCVl.tJr.c. ...... t 
:;0 Educ.a;t.i.on 601L Excep.Uona..t Stude..t.t6. P,'Lojec.t peJt.60I1lte.l tc.U..e 
enga8e. .01 jo.i.nt con6e1!.eltcu be.tweel1 aU. a8e.nUe.6 p.'Lc:v.i.cLUtg ilwnoJt 
/, e.JI.v.tr~u • . 

. 
Tlte. p".oject 1t:LU. .tde.n.U6y .:tItO.6C p.'LOCedWlU lmd"tecJtl1.i.que..6 u.~ed 
by the. PILoje.c.t peJL.60t111e.l td11.c.lt be.6t cOI1Wbu.t~~ t" the goaL~ 06 
.the. p.toje.c.t. The. Stude,u: Advi!Jolt.~ wiU pll(!v.i.de. .tl:~o.'LmC'....tlOlt duJt.i.llg 
the. Ilegu.ta..'i. qualt..teJLty pta.ItIU119 ~ e.!J.6.i.OI1,~ It.'/UcJt tu<.U .i.dcI1U6!! .tilt::. 

pIlotedwLC!..h mO.6t COI7'Jnoni.lJ 60ultd to be e.66e.ct.i.ve .i.n t':o.,,-IU,tg tl~Uft 
deLi.l'lque.n.t youth. T/U..6 ilt6c.~U71a.t.i.OI'l 1uU.! be ~wllm.~~...i.:ed .i.lt .the 
qtLa/'~CJLl.y Ji.e.pCI'--t6. '. .. . 

1 t tWJ1. be. Ite.CCA~a/Ly to dete."..,nbte .i.l'lcUv.i.du.a.! 9 ca.t~ 60.'1. youth 
.ide.l1u6.i.e.d 6o,'1. tite .. P,'lojec.t. Gene."d OVM,aU gcaL~ IV'<'U. .i.nceud~ 
but wlll not be ,UmUed to: 

4. Imp.'LovcmcJ1,t 06 ~ do-concept. 
. . . 

Impll;0vC!1!'lCJtt 06 pe·'l.60,'lmance. .in a.:t. le.a..~t .t!\'O 
/,ubJc.c.t Me.tt.&. , 

.e. Re6eJlJtal to p.'Log.'LCUIl 601L Ite.tvting OIL vi~.i.olt "ullpa..Utc.d .t6 
appltOpll..i.a.tc.. 

d. Re6C!.Mal to dc.pa..'t .. tmcn.t COlt. commun..ic.a.tioJu d~olt.dc..'1..~ .i.6 
dc.eJned app.'wplt.i.a..te. 
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APPENDIX E 

1977 Student Advisor Measurable Objectives 
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B. MEASURABLE OBJECIIVES: 

The following four objectives have been deemed appropriate for all 
of the studen:.s that vill be served by the Student Advisors. 

1. To prevent eighty percent (80%) of the students being served 
by the Stud=nt Advisors from being suspended or expelled from 
school. 

2. To prevent eight percent (80%) of the students being served 
by the Student Advisors from being referred to the Office of 
Youth Services I~take. 

3. To improve the attendance of eighty percent (80%) of the 
students being served by the Student Advisors by twenty-five 
percent (25i:). 

,4. To pre~ent ninety percent (90%) .of th l:! students being served 
by the Student Advisors from entering the Hillsborough County 
Regional Detention Center. 

The above objectives viII be accomplished by ~l~ of the students being serve~' 
by the Student Advisors. The Student Advisor will select one of the following 
objectives and eac.:' student will accomplish eitht::' objective 5 or _6' but an 
effort will not be made to accomplis~ objectives 5 and 6 by all students. I1ie 
two objectives that will follow deal with self-concept and poor academic func­
tioning. Students will be evaluated and those s~udents with the poorest self-

" ~oncept will be counseled with regard to that objective. The students with 
" " the greatest acadeoic deficits will be provided r.emediation and theref.ore that 

objective will be dealt with wit~ that particula~ student. 

s. To improve academic 'achievement in those stude~ts selected for 
remediation as a result of poor acadenic functioning by forty 
percent (40%) over what the student would be expected~o improve 
without remediation. 

6. To increa$e self-concept in students selected to be counseled 
with regard to improvement of their self-concept on the Piers­
Harris Self-Concept Scale by ten percent (10%). 

, . 
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• Student Advisor Case Survey 

Student Advisor Survey 

• 

o 
•• 

• 

• 

• 

• 



I' .,.. \ 

• 

• 

• 

• 

• 

• 

• 

• A 
V 

• 

1976 - 77 School Year STIJDFNI' ADVISOR CASE SURVEY 

1. Youth's Name 

2. Group (a) 20 or more contacts (b) less than 20 contacts 

3. Age 

4. Race 

S. 

6. 

7. 

Sex 

Reason for Referral (specific) : 

1) Detention 

i) Offense 

") .) Suspension/Expulsion 

4) Truancy 

5) Other 

G) Don't Know 

Family Status: 

1) Both natural parents 

:2) S:ingle parent home 

3) Other (foster, other relative, etc.) 

4) Don't Know 

Using the following key, select the "Level of Intervention" you feel 
best describes the intensi~ of service you provided this student 
for at least sixty (60) days, for each "treatment techniaue": 

(1) Light: less than one (1) contact (of ~ 
hour duration) each two-week period. 

(2) Noderate: more than one (1) contact each 
two-week period but less than 
two (2) contacts per week. 

(3) Heavy: at least two (2) contacts per week. 
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snmoo ADVlSO~ CASE SURVEY 
1976 - 77 School Year 

8. Overall Services 

9. Educational Guidance and/or Remediation 

10. Individual Co~£!ling 

11. Group CotUlseling 

12. Family Counseling 

13. In your opinion, what is this student's overall chance of success 
(reduced suspensions, truancy, rearrest rates, etc.)? 

1) poor 2) average 3) good 

14. In your opinion, what is the basis of this student's problems? 

1) family 4) self-concept 

2) school 5) othf:r 

3) peer group 

15. How would YDU rate this student's expres;,ed'interest in positive 
change and involvement with the Student Advisor program? 

1) low 2) moderate 3) high 

16. Has this st:.ldent recently developed a st-l"Ong relationship with some 
person that might affect his behavior in a positive way? (check only one) 

1) student advisor 

2) school resource officer 

3) dean 

4) other school persormel 

5) other students 

6) family member 

7) fun' t know 

17. For how many months did you provide at least a moderate level of 
counseling/ educational services to this youth? (none (0) to ten (10) 
months). 
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1976 - 77 School Year SI1JDENT ADVISOR SlJRVEY 

1. Name 

2. Area of Concentration 

3. Preferred "treatment technique" 

4. Audio Visual Equipment: 

.(1) Primary use by teachers 

(2) Primary use by self 

(3) Primary use -- other school staff 

(4) Shared use - - teachers, Student Advis·ors, etc. 

(5) Not available at t...1.is school 

5. IX> your Dea.T'J.S and Principals consult you :r,rior to suspension or 
expulsion of students. on your caseload? 

1) sometimes 

2) frequently 

3) always 

6. IX> you get referrals fro~ the School Resow·ce officer? 

1) s Or.le times 

2) frequently 

3) always 

7. Referrals from other school personnel (excluding Deans and Principals)? 

1) sometimes 

2) frequently 

.3) always 

8. Referrals from Dear~ and Principals? 

1) sometimes 

• ~ 2) frequently 

3) always 

• 



•• 
o 
• 

,. 
I 

i 

~ . 
• 

" • 

• 

• 

• 

• o 

• 

snJDENT AJNI SOR SJRVEY 
1976 - 77 School Year 

9. lbw many youths could you work with during the course of a year 
and expect to have a significant effect upon (that is, what 
should be your active caseload size for you to be most effective)? 

10. Organizationally, can a Student Advisor operate more effectively 
tmder the direct supervision of the School Principal, the School 
Dean, or the Supervisor of Programs for. the Socially Maladjusted? 
Why? 
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COMPARISON OF 1976 OBJECTIVES VERSUS ~VAlUATION OBJECTIVES 

Evaluation 1976 Project Rationale for 
Objectives Objectives ChanQe Evaluation Results Reported Project Results 

1. To improve 5. To improve Given that the project The WRAT scores indicate WMT and SPACHE scores reported 
academic academic operates on a la-month improvement in math by in project final report indicate 
achievement achievement by year, 4 months out of 50% -- 10% more than 1 month per month gain in 
by 40% (WRAT, 4 months (WRAT 10 'j s ~qui va 1 ent to reCj ui rec.l {jy" tht:: reading and 1.1 year gain in 
SPACHE and and SPACHE 40% change. Expressing objective. The SPACHE math over the seven month period 
school on 1y). the objective in % is scores and school grades (average in the program). Project 
grades) • consistent with other indicate success reports that this meets success 

objectives. Use of criterion was not criterion stated in the objective. 
school grades was not achieved. 
called for under the 

- grant objectives. . 
2. Increase 7. Increase 

. 
13% increase in the 

Self-concept Self-concept No Change average self-concept No data reported 
by 10%. by 10%. score. 

3. To improve 4. To improve This objective was Only 41.9% of the sample Project reports that 75.8% 
attendance of average daily stated incorrectly. population met the improved their attendance. 
80% of students attendance Project staff wanted critel"ion. 1I00'v'ever, (Based on a ran~om sample of 
by 25%. among students to say that "70% of 62.4% of the'samp1e over 100 students); and the 

by 70%. students would mi ssed fe\'v'er days and overall sample improved by 25%. , improve thei r the overall sample 
attcn~ance when com- population improved by 
pared to the previous 16.0%. 
year." The evaluation 
objective is much 
less stringent when 
compared to the 1976 
gran t objective as 
written, yet much more 
stringent than what 
was actually intended 

I 
I 

by the project S~~~I 

T 
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COMPARISON OF 1976 OBJECTIVES VERSUS EVALUATION OBJECTIVES (continued) 

Evaluation 1976 Project Rationale for 
Objectives Objectives Chanqe Evaluation Results Reported Project Results 

4. To prevent 00% (Obj. 02) 30.3% of sampl e were Project reports' that only 
of target youth . suspended. 12.12% of total students were 
trom being Same No Change suspended; ranging from 5% to 
suspended or 16.06% per quarter (12.12% 
expelled. beinQ the mean). 

5. To prevent 80% (Obj. #3) 21.5% of the sample Project reports that only 
of target youth population were 12.6% of the students served 
from being Same No Change referred to oIlRS. were charged with delinquent 
referred to offenses while in the program. 
Offi ce of YOu~~ . 
Services (OYS. 

6. To Prevent 90% 6. Reduce by 10% Data not available on 9.8%00f youth detained In no quarter was °10% of 
of target youth the number of objective as written. during school year. students confined to tffioC 
from entering youths entering Project has been (mean number per quarter was 
Hillsborough the HRoC from reporting data 4.69%). 
Regional eighth and necessary for objec-
Outention ninth grade tive as revised. 

',' Cen ter (BRoC). centers wi th 
Student Advisor 
programs. 
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