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PREFACE 

Dr. Sidney P. Marland, former U.S, Commissioner of 

Education, wrote in' Car'e'er' Eq'licat"ion: A Pr6posal for Reform 

(1974) that "all young people upon leaving the educational 

system should be ready to immediately enter satisfying 

and useful employment in a field of the individual's choice." 

In an effort to achieve Dr. Marland's goal the Windham 

School District under a contract with the Research Coordinating 

Unit, Department of Occupational Education and Technology, 

Texas Education Agency has developed a pilot program to deliver 

career education in correctional institutions. 

The Windham School Distric·.t is indebted to Oscar Millican, 

Program Director for Research, Res~arch Coordinating Unit, 

Department of Occupational Education and Technology of the 

Texas Education Agency for his assistance, guidance, enthusiasm 

and technical knowledge. Without his understanding and coopera­

tion this project may have faltered. 

iii 
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CHAPTER I 

INTRODUCTION 

The dual problems of unresponsiveness to therapeutic 

intervention and high attrition rates create the frictions and 

static which circumvent treatment programs in both private and 

institutional practice. 

Most prison populations are composed of persons who are 

handicapped in a variety of ways. Some are physically handi­

capped (the blind, the amputee) others are mentally handicapped 

(the drug addict or the insane) while some have learning dis­

abilities (low mental capacity, lack of a dominant language). 

The Texas solution to these problems was the establishment of a 

school district within the prison confines. 

The T.Jindham School District (WSD) 'I;..;ras established by Texas 

Senate Bill 35 for the purpose of serving the educational needs 

of persons incarcerated in the state penitentiary, The Texas 

Department of Corrections (TDC). The mission of HSD is to es­

tablish, operate and maintain an educational system, designed to 

provid.~ opportunities for its students to acquire academic, vo­

cational, or both, skills and knowledge sufficient for an adult 

to function on return to the "free world." 

To facilitate the return of an inmate student to the free 

,vorld WSD has undertaken the implementation of a large number of 

programs. Among the several programs are those designed to 

develop or improve reading and bilingual skills, establish or 
1 



enhance computational abilities} introduce ,or create a variety 

of tool and know-how skills in assorted vocations, and to 

demonstrate the need-to-know and must-know of the survival and 

coping skills. 

Research by the TDC indicates that the average educational 

achievement of the inmate ranges from about the fifth grade to 

about the sixth grade level. Approximately fifty percent of the 

inmate population has les£ than a seventh grade level education; 

fifteen percent are illiterate and thirty percent are .under twenty 

five years of age. From the preceding, it may readily be con­

cluded that most of the adults entering TDC lack understanding 

of the educational, social, vocational, avocational, and economic 

concepts and skills corrducive to a level of legal employment 

necessary for the support of themselves) their family, or both. 

Analysis of the preceding statistics suggests that there 

is a need for an increase in vocational education, and secondly, 

a need to ~rovide opportunities for learning about new careers, 

or in some cases, to update old careers. For some inmates it will 

also mean making alternative career choices. 

The follmV'ing pages describe how this proj ect of testing a 

"Pilot Program to Test the Effectiveness of a Career Education 

Delivery System for Correctional Institutions" 'l;V'as implemented 

and with what result. 
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CHAPTER II 

PROBLEH AND BACKGROUND 

BACKGROUND 

Records indicate that the TDC had an average inmate popula­

tion in excess of twenty thousand for the year 1977. Of that 

population approximately nine thousand were enrolled in WSD Academfu 

Programs with a rounded figure of nine hundred and fifty persons e~ 

rolled in, and served by, the combined vocational programs of the 

1-JSD and its higher educational level counterpart - The College 

Vocational Program. 

Both education and corrections are in a state of flux as re­

gards, objectives. methods and goals, In an attempt to affect pro­

grams with societal perception of the role of correctional insti­

tutions and detention centers, more and more emphasis is being 

placed on education as the main thrust of rehabilitation and cor­

rection. 

In order to bring this perceived need into focus the WSD was, 

in 1976, awarded a grant to plan the Development of a Career Edu­

cat:i,on Delivery Model for Corre.ctional Institutions from which a 

correctional school district or correctional system could design a 

comprehensive program utilizing its resources to effectively pro­

duce residents able to return to legal and gainful employment fol­

lowing. a period of incarceration. That model has been prepared. 

Appendix A - Flow Chart. 

3 



Almosc every institution has a set of goals, the attainment 

of which directs its activities. This degree of goal achievement 

is determined by measuring end products. The major dissatisfac­

tion with blth schools and prisons is that, to a larger degree 

than is desirable they have failed to either satisfactorily or 

sufficiently educate, or correct, at a level to meet the needs of 

individuals, the needs of society, or both. 

Most penologists measure the ability of a prison to achieve 

its goal of "correcting" by the rate of inmate return or "recidi-

vism." Critics frequently point to this statistic in order to 

shmv the failure of the prisons to either rehabilitate or correct; 

in. the case of free 't'1Orld schools it is the dropout Tate which 

serves as the standard of measure. Unfortunately, many· school age 

youth gravitate toward prison. It is at this juncture where cor­

rectional education is able to provide a very useful service. 

A 1974 study of WSD concluded that vocationally trained in-

mates, and those inmates receiving General Education Development 

(GED) certification, recidivate at a lower rate than other inmates 

or students. l This study tends to indicate that the goals and ob­

jectives of the WSD are being fulfilled. 

A well developed curriculum provides for interaction and 

movement between its academic, voca.tional and occupationa,:L compo­

nents. The basis for this integration should be student needs, 

interests, .motivations and readine.ss. 
1 Vocational Follow-Up Project of the Windham School 

District in the Texas Department of Corrections, 
June 30, 1974 4 
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A survey of rDC inm~tes (Detlefsen 1972) disclosed the 

following preferences: 

CATEGORY 

Your Career 

Your Home 

Keeping Fit 

Keeping Informed 

AREA OF APPEAL 

Welding 

Home Repairs 

Body Health 

You and the Law 

RESPONSES 

1801 

1645 

2132 

2122 

Avocations Music Appreciation 1924 

Understanding Self Understanding Emotions 2131 

Learning New Things Math 1771 

Correctional education, if it is to assist in the reduction 

of the recidivi~tic rate or correct criminal behavior, should 

assist the student in answering the follaw:ing questions: 

1. Who am I? 

2. Where am I going? 

3. HOv7 do I get there? 

4. Why do I want to get there? 

5. What do I have to be able to do, or know, in order to 
get there? 

Career Education, it is believed, will aid in the acquisition 

of answers to these questions. 

"Career Education'is wholly student oriented. It uses 

knowledge, values and skills as a means .to the students' 

ends, not as ends in themselves. In the Career Education 

curriculum, knowledge must be functionally related to the 

range of life careers or rples in which the individual 

5 



will partic~pate. ~ •. It does mean that student motivation 

based on a ranked order ot needs will be a major considera­

tion." (parnel1 1 1973) 

OBJECTIVES 

The objectives of this project are seven in number. 

1. Identify vocational and academic curriculum goals and 

objectives which pertain to career education in the cognitive, 

effective and psychomotor domains. See Appendixes B, C, D, E, 

F, and G. 

2. Modify and pilot test existing curricula infusing career 

education goals and objectives specific to various levels of in­

struction. 

3. Develop and pilot test new learning activities which 

infuse/integrate career awareness, career exploration and career 

preparation concepts into appropriate levels of the curriculum. 

4. Develop and pilot test vocational and academic curricula 

that include the self-analysis/self eyaib.ation process in career 

exploration and career preparation. 

5. Develop and pilot test academic units of instruction in­

volving information about the world of work. 

6. Develop and pilot test self-awareness experiences 

fhrough which students can determine the assistance or resources 

needed to meet their career goals. 

7. Perform an evaluation following the design developed by 

Texas Education Agency. 
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CH.AJ'TER III 

METHODOLOGY 

Tnt'r'o duc tion , 

Conceptualizing the plan to pilot tgst the effectiveness of 

a delivery system for correctional career education resulted in 

the formulation of four goals: 

a. Selecting and training a teaching staff 

b. Development, modification, or both, of new or existing 
curricula 

c. Pilot testing that curricula 

d. Evaluation of the products 

To attain the goals above provision was made to evoke and 
I 

collate input from classroom teachers, supervisory personnel, 

administrators, and most importantly - the student. 

Selecting and Training the Staff 

Originally two un.its of the Texas Department of Corrections 

were chosen for the pilot test of the delivery system, subse-

quently however, the decision was made to increase the scope of 

the pilot testing.. In addition to the original Ferguson Unit 

(all male) and the Mountain View Unit (all female), the number 

of tests sites were expanded by two additional all male units -

Central and Eastham. 

7 



The final mix of career education teachi~g personnel involved 

in: the proj ect 
=I! 

during the period of this report is given below: 

UNIT . MALE ' FEMALE TOTALS 
~. 

Ferguson 4 5 '9 

Mountain View 2 3 5 

Central 0 2 2 

Eastham 1 0 1 

TOTALS 7 10 17 

The initial staff, selected for implementation of career 

education infusion into the curriculum, participated in a day of 

inservice training in October 1977. The cadre of six teachers 

were provided with appropriate study materials prepared by, among, 

others, the Texas Education Agency, Texas A & M University, and 

Partners in Career Education. During the training session, prac-

tice modules were prepared using 'Infused Curriculum Modules, pub­

lished by Partners in Career Education as a guide, along with the 

kit, "Teacher birected Model for Career Education Impl~mentation\l, 

Texas A & M University, College Station, Texas. 

Development, Modification or Both 
of New or Existing Curricula 

Goals and goal indicators, both academic and vocational, 

were examined to determine the presence of career education goals. 

Academic and 8pecial education goals and goal indicators are 

included as Appendix E. 
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In addition to the goa~$" goal indicators and objectives 

mentioned above, twerity.,.,eight vocational programs were identified 

including Vocational Office Education, Occupational Orientation: 

Reality Adjustment Program (RAP) and Industrial Cooperative 

Training. Each of the vocational courses available has its own 

stated set of objectives. 

. - d d " d" 'F l 
~nclu e as i'i.ppen IX • 

Three exafo.lples of these objectives are 

They were chosen because of their broad 

career educational overtones. 

Another program which contains elements of career education 

is the competency-based high school program, often referred to 

as APL or Adult Performance Level. Information concerning this 

program has been taken from the school district Policy and 

Procedure Manual and included as Appendix G. 

Synthesization of the goals, goal indicators and objectives 

resulted in the examination of materials on hand; the use of 

which would enable students to participate in career education 

activities. 

In consultation with the supervisors of the several major 

disciplines (reading, mathematics, social studies and science) 

a list of commercially available materials was prepared for 

either gathering, if already on hand, or purchase. The criteria 

for selection of student use materials were as follows: 

a. Supportive of specified goals, goal indicators, and 
objectives 

b. Contain information pertaining to career education 
(awareness, exploration and preparation) 

lTaken from "Report of a Self-Study," Windham School 
District, Texas Department of Corrections, March, 1976. 
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c. Demonstrate the USe9 for the sktlls and knowledge 
a~quired through study i,n the 1l1aj or disci:plin~s 

d. Non-sexist and non~steteotyping 

e. Readi:ng 1l1atter at varyi:~g levels of difficulty 

f. Bi-lingual (Mexican OT Spanish as 1;>1ell as English) 

g. Modifiable 

h. Reproducible 

i. Reusable 

j. Timeliness 

k. Adult oriented 

1. Emphasis on positive self-image 

m. Criterion referenced 

n. Permit personalization 

Materials selected were predominately reading skill orien­

ted and the'refore are of the printed variety. Other purchased 

materials included film strips, recorded materials, globes and 

transparencies. 

As materials arrived they were initially distributed to 

the Ferguson and Mountain View Units. At Ferguson the materials 

were generally located in a Career Education Center and avail-

able to all of th~ teachers and all of the students. 

Effort was made by some teachers 'Co prepare modules using 

as a guide the learner outcomes set forth in a pamphlet publish­

ed and distributed by the Texas Education Agency, Austin, Texas 

and titled "Basic Learner Outcomes for Career Education", 1973. 

10 
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Permission wa~ receLved to modify the modules contained in 

the program "Building Y~ur Tomorrot.rs u
, American Learning Systems 1 

P.O. Box 2173, Columbus, Georgia 31902. See Appendix H. 

Materials acquired for this pilot testing program fell into 

several categories. Broad groupings of materials were: 

Reference and background - Appendix I 

Staff training and teacher use - Appendix J 

Student use - Appendix K 

The materials were, except as previously noted, identified 

and selected by the project director based upon expertise ac­

quired by attending a systems analysis seminar for the Planning, 

Implementation and Evaluation of Career Education, Dr. T.A. Ryan, 

Director, under the auspices of The College of Criminal Justice, 

University of South Carolina, Columbia, S.C, 

Pilot Testing Curricula 

A planning meeting was conducted during which the research 

project objectives were examined in order to coordinate activi-

ties, prepare schedules, determine areas of responsibilities, 

assign tasks and inform the concerned personnel of what was to 

be done, by whom, when and where. The events time table listed 

in Appendix L presents the activities to be a.chieved and the 

approximate time frame for their completion; thereby establishing 

a means of project control and supervision. 

It was agreed by the attending parties (Assistant Superin­

tendent of Schools, Curriculum Director, Vocational Assistant 

Administrator, Curriculuml Supervisors and the Principals of the 
11 
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Hountain View and Ferguson S'cpools} 1 that the curriculum and its 

associated materia1s were the items to be tested; that under no 

circumstances would a teacher be made to feel insecure, or 

threatened, during the pi10t te.sting phase of the project. 

Involvement of all aspects of the school district was con­

sidered an essential factor of the testing',:program. The 'pre­

ceding paragr.aph indicates the coordination between administra­

tive personnel, curriculum personne1 and teaching personnel. 

The pipeline to teaching and learning personnel was increased 

via their participation in the materials evaluation phase. 

Evaluation' 'of the' Products 

Product evaluation was carried out at several echelons 

i.e. administrative, supervisory and student (consumer). Admini­

strative evaluation was accomplished by the project director 

via the selection :of the item~ purchased! and listed in Appen­

dixes I,J, K using the goals and objectives contained in Appen­

dixes C through G as reference and datum. 

Discipline supervisors (language, mathematics, social 

studies and science) were provided the opportunity to evaluate 

the materials for student use in relation to their particular 

discipline of the curriculum. See Appendix M. They were pro­

vided a copy of the Texas Education Agency (TEA) document "Basic 

Learner Outcomes for Career Education", 1973, in order to deter­

mine which of the curriculum goals and objectives in their disci­

pline were, or were not, included in the nine career education 

categories. See Appendixes M, N. The excluded goals and objec-
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tives would then provide a basis for further curriculum modifi~ 

cation, materials acquisition, and expanded student activities. 

Participating teachers were provided with an evaluation 

sheet (Appendix 0). They we~e instructed to evaluate a module 

or a program i. e. "Job Box"', "Associated Press Newspaper Reading 

Skills Development Program"', etc., as a whole, rather than as 

separate and individual lessons, modules, or exerci.:ses. Results 

of the teacher evaluations. are presented as Appendix R. 

Basic teaching procedure in the District requires the use 

of pretesting and posttesting. Such a test was prepared and 

used as a standardized test, Appendix Q. Standardized, as used 

in this program, means only that most students were exposed to 

the test. 

Students using the career education materials were provided 

with an opportunity to react to the material and t.O do so in 

writing. See Appendix P. In some instances the entire class 

membership was using an item simultaneously, On those occasions 

the teacher exercised the option to have student evaluation 

completed as a "class vote" sunrrnation. Student reactions have 

been assemb.1ed and are reported in Appendix R. 

13 
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CHAPTER IV 

ANALYSIS OF THE DATA 

INTRODUCTION 

The primary objective of the project was to test the effec­

tiveness of a model of a delivery system for career education 

in a correctional school system. 
-

Feedback information was garnered from discipline super-

visors, classroom teachers and participating students--both male 

and female. Information was reported and recorded via evalua­

tion sheets. Teachers and supervisors evaluated a program as a 

whole; students evaluated the separate and several lessons in 

which they may have participated. 

Student evaluation reports were first tallied by class by 

unit; i.e. Ferguson, Mountain View. Next, tallying was accom-

plished by all units and classes using the same materials or 

programs in order to present a district consolidation. This 

method had the effect of blunting, eliminating, or both, the 

elements of age, sex, and educational level. 

Figures presented in the odd numbered tables of Appendix R 

are consolidations of student evaluations. Numbers of parti-

cipants are recorded by sex; however, their evaluations are not 

categorized by race, creed, color or sex. 

Tallies of the reports of evaluation are contained in 

Appendix R. 

15 



l'J.\~'l'Iv1ENT 'OF' THE DATA 

Generally speaking, most of the materials used, both that 

which was already on hand and that which was procured for this 

project, are in the main useful for delivering career education 

information in a correctional school system. Figures for spe­

cific programs are presented to serve as a factor in the consi-

deration for selection and procurement of given programs. 

The greatest drawback reported in comments, by both male 

and female students alike, is the lack of a close connection 

between the maturation/educational level of the student and the 

level of the several lessons and components of a program. 

In most cases there is an i~alance in the numbers of par-

• 

• 

• 

• 

• 

ticipants by s·ex. Like programs were not available on both male • 

and female units. 

Three instances were reported where a career education pro-

gram could easily be infused in major disciplines: 

a. "Job Box" as supplement tOl,reading classes 

b. "Unemployment Is A Social Pro'olem" as a unit in 

social studies 

c. "Meaning of Money" in mathematics 

The attitude, interest or concern evidenced by the teacher is 

discernable in evaluations by the student. In the case of "Fas-

cinating World of Work: Career Awareness Series" one teacher 

marked the evaluati9n with a four in every category. In the 

evaluation of "Work Interac.tion KitH the teacher made no re~· 
16 
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sponse. In both of these instances there is a large number 

of negative responses. 

At the conclusion of the evaluation period a debriefing 

session was conducted with the participating teachers in order 

to provide feedback in a form other than numbers. 

"Students liked modules that had "doing." 

IIMotivati:on is needed on a continuting basis." 

"Have a career education specialist present the program." 

"More training for teachers in the I infusion' -process." 

"Many students resisted learning about careers." 

"Continual in and out flow of students keeps everything in 
a state of flux." 

"Too much to be taught in a six hour day, once a week." 

"Career education is a good supplement tool." 

Teachers be a part of the materials selection process." 

17 
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CHAPTER 'V 

CONCLUSI'ONS AND RECOMME.NDATIONS 

. GONCLUST())NS 

1. Career education is a viable program for a correctional 

institution school, It is both informative and interesting. It 

also becomes useful when. via the infusion process, teachers 

are able to demonstrate the relevancy of the curriculum to the 

world of work, 

2. Most mature i~ates have already made career and occupational 

choices to which they are currently committed. Unless something 

traumatic occurs in their life ~- other than being incarcerated-­

career education was found to be interesting. but not necessarily 

immediately. or directly~ influential in career selection. Con­

ceivably there would be a latent, or half-life, residual effect 

following exposure to career education. 

3. Most commercially available career education materials 

are difficult to match with locally prepared curriculum goals, 

objectives, or both. This is not to say that stated objectives 

prepared by publishers are either invalid or unsuitable. 

In some instances the number of useful and suitable modules, 

or lessons, in a given commercially prepared program or kit may 

not be worth the cost for correctional use. Most commercially 

prepared materials g,re public school (K - 12 chronologica].~ age 

and experient;~e) oriented rather than leaning towards the life 

of an adult inmate. 19 



4. A more intensive and extensive program should have been 

undertaken to prepare, educate, tra:;tn and involve the participa .. 

ting teachers, in the planni:~g, as well as the i11lplementa1 stages 

of this project. 

S. l'he one six hour day per week, per s,tlldent, of the present 

academic program, with its structured, ungraded, personalized, 

curricular approach, developed'into an unforseen impediment to 

project type activities. 

The continuous in"",flow and out-flow of one day a week stu-

dents diluted the benefits of preceding learnings, thereby 

creating a discontinuity effect on the use of sequenced materials. 

The regular academic curriculum, designed to function as a 

personalized conttnUtim, was found to be difficult of termination 

and, similarly, difficult to reactivate at the conclusion of 

the proj ect. 

RECOMMENDATIONS 

1. The pilot project designed to deliver career education in 
a correctional setting via the objecti.ves of: 

a. Identification of curriculum goals and objectives com­
pat,ib1e with the infusion concept 

b. Modifying existing curriculum to infuse career education 
learner outcomes 

c. Developing learning activities to integrate career aware­
ness, exploration and preparation 

d. Utilizing self awareness/self evaluation materials 

e. Developing world of work informational-instructional units 

be expanded in scope and utility and infused into all disci­
plines comprising the academic program. 

20 
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2. Amend cr rewrite currtcul,um bulletiU$ to :Lucl,ude specific 
objectives and goals related to caree~ education basic 
learner outcomes as set forth for the State of Texas, 

3. Undertake a staff traini.ng program for academic discipline 
supervisors to assist them in the correlation and coordina~ 
tion of "the basics H with the survival skill of career 
education basic 1earnel:' outcomes. 

4. Prepare and implement inservice programs to assist teachers 
in learning about career education and increase both their 
knowledge of and their- efficiency tn, the infusion process. 

5. Establish a multi-discipline committee to oversee the selec­
tion procurement, custodialship, and utilization of career 
education materials, 

6. Career education delivery systems be made available to, and 
utilized in, local jails and detention centers. Many of the 
commercia11y p~epared materials are in packet, kit, or multi­
media format. In this form they would be practical for 
situations where there is a high turn over of personnel. 
Additionally, these materials do not require a professionally 
trained person for their administration. 

A carefully selected kit would be able to provide a reading 
function, a viewing function, a listening function and in 
some instances an optional writing function. 
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Appendix B 

'BASTe' LEARNER OUTCOMES 1 

CATEGORY 

.. 1. Career Planning and 
Decision Haking 

. OUTCOMES· 1i.TERE' 'INCLUDEn 'IN THIS CATEGORY 
IF· THEY DEALT WITH 

Goal setting, understanding the impor­
tance of a planning process; assistance 
in decision· making; career choices 

2. Career and Occupational Identification of sources of occupa-
Information tional information; obtaining informa­

tion about careers 

3. Job Acquisition and 
Retention 

4. Attitudes and Appre­
ciation for Career 
Success 

5. Skills in Human Rela­
tionships for Careers 

6. 

7. 

Self-investigation and 
Evaluation for Career 
Success 

Personal/Work/Societal 
Responsibilities 

8. Economic Factors 
Influencing Career 
Opportunity 

9. Education/Career 
Opportunity Rela­
tionships 

Skills that one should have to locate 
and interview for a specific job; skills 
and understandings that one should have 
to remain employed 

Atti tudes tm,;rard work; feelings about 
task accomplishment 

Interpersonal relationships; group dy­
namics; attitudes toward the possession 
of human relationship skills 

Examination of self in relation to ca­
reers; appraisal of interests and 
capabilities 

Citizenship; relationship with and re­
sponsibilities to fellow men, job, etc. 

Understanding how various economic 
conditions affect a person; how a per­
son interacts in the economy. 

Understanding the relationship of edu­
cation (formal or informal) to career 
opportunities; understanding the rela­
tionship of education or training to 
specific job requirements; the studen~s 
attitude toward education or learning 
and career opportunities 

lTaken from "Basic Learner Outcomes for Career Education," 
1973, Texas Education Agency, Austin, Texas 
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PART A 2 

STATEHENT OF PHILOSOPHY 

Confined persons need, perhaps more than any other social group, 
to live vicariously by exploring man's creativity through books 
and the other arts. To reach this mental freedom, a man must have 
academic skills of communication and computation; and in a realis­
tic sense, he needs them to acquire and embellish his vocational 
skills for a more rewarding and challenging job--whether it be 
eventually in the free world or whether it remain within the con­
fines of the prison. 

PART B 

OVERALL GOAL 

The overall goal of the Windham School Program is to provide the 
opportunity for its students to acquire the academic and voca­
tional skills necessary for any adult to cope in the free-world 
society. 

PART C 

SPECIFIC GOALS 

1. To provide an academic program which meets the special needs 
of the offender population leading to the, General Education 
Development Certificate and/or the high school diploma. 

2. To provide vocational training in a variety of areas empha­
si,zing the development of marketable job skills. 

3. To provide specialized programs for the mentally retarded, 
emotionally disturbed, bilingual, bicultural, and/or students 
with particular learning disabilities. 

4. To provide library services by professional librarians with 
the goal to meet accreditation standards (Texas Education 
Agency, American Library Association, Southern Association 
of Colleges and Schools, and the American Correctional 
Association) as an adjutant to each school. 

5. To provide programs in music, art, dance, and physical educa­
tion as an acceptable means for self-expression and creati­
vity. 

6. To provide the liaison and support services necessary to meet 
the policies and procedures set forth by the Texas Education 
Agency in keeping with legal requirements. 
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7. To provide support services to students by maintaining stu- 3 
dent records, vocational follow-up, job placement and coun­
seling services consistent with treatment goals: 

8;. To provide staff development through in-service training 
programs and the encouragement of professionals to seek spe­
cialized training at the graduate level. 

9. To provide continual evaluation of all programs through stu­
dent progrl:ss assessment and program evaluation to meet 
accreditation standards of such agencies as Texas Education 
Agency, Southern Association of Colleges and Schools, and 
the American CorreC'.tional Association. 

PART D 

COMHITMENTS 

By means of specific examples, describe how this school helps 
students to attain the below listed priorities. 

1, Intellectual Development 

Our school system helps students attain intellectual de­
velopment by: 
providing appropriate experiences for students 
treating students as individuals 
practicing sound teacher-student relations 
providing a meaningful curriculum emphasizing 

individualized instruction 
providing suitable materials, equipment, and so on for 

individualizing instruction 

2. Personal Development 

Our school system helps students attain personal develop­
ment by: 
providing leisure activities 
offering pr10grams in salable skills 
individualizing instruction 
offering counseling services 
working with students attempting to improve their value 
systems 
providing services of an associate psychologist 
providing programs in dance, music, and choir 
offering a program in business communications 
offering a homemaking class 
providing instruction in consumerism 
offering opportunities for participation in plays and 

programs at the Goree Unit 
providing library facilities 
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4 Our school system helps students attain social develop-
ment by: . 
including material about our social cultural heritage 

in our social studies program 
increasing efforts in meeting the needs of minorities, 

e. g., the b,tlingual program 
providing cPI\t.)rtunities for students in group comrnuni­

. cations 
Much of this is handled through group discussions in 

classrooms. 
developing new social studies curriculum (This work is 

nOvl in progress. It should be completed in early 
1976.) 

offering instruction in consumerism 
providing instruction in the arts 
offering some competitive sports 
providing plays at the Goree Unit 

Physical Development 
Our school system helps students attain physical develop­
ment by: 
providing a program of sports and calisthenics 
stressing the importance of grooming and good health 
providing leisure types of physical development 
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GOALS AND GOAL INDICATORS 

1. p'er's'on'al 'and' Soc'i'at D'evelopinent--In order to be a productive 
"member 0'1: society, , an indiviaual must have a positive self­

image. The person must attain personal characteristics that 
contribute towards building a positive self-image and skill 
in relai;:'ing to others. Therefore, each student should ... 

,1. acquire a high degree of self-discipline 

2. develop confidence and skills to work independently and 
with others 

3. attain a deep recognition of man's purpose, individual 
worth, and a system of values 

4. attain a genuine respect for religious freedom, the home, 
and family relationships 

5. acquire an understanding of the basic nee.ds of people 

6. acquire knowledge of various cultures, particularly 
those of people forming his community 

I 

7. develoD skills in interpersonal relations and the social 
'" . graces 

8. demonstrate an ability to function under difficult cir­
cumstances 

9. demonstrate an ability to live by rules and regulations 

10. demonstra.te an ability to establish goals and to work 
towards achieving his goals 

11. demonstrate a desire for continuing learning 

12. demonstrate wise use of leisure time 

II. Intellectual Development--There are many competencies in basic 
discinlines essential for s,uccess in the world in which we 
live.~ In addition, knowledge'of the utilization of the com­
petencies is essential. Therefore, each student should ... 

1. increase knowledge of basic reading skills to his fullest 
potentia.l 

2. increase all communications skills to his fullest poten­
tial 28 
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3. demonstrate.9:R awareness of library services offered by2 
the school district 

4. participate in a reading program that promotes se1f­
expression and creativity 

5. acquire to his maximum potential the mathematical skills 
necessary to adjust and survive in society. 

6. acquire and embellish mathematicai'ski11s for utiliza­
tion in employment situations 

7. deve19P skills' in problem solving and decision making 

8. develop learning skills 

9. acquire language development in English and Spanish if 
the student is of Mexican descent and has a limited 
English speaking vocabulary 

III. Resident Competencies--There are competencies in the social 
sciences important to development of good residents. There­
fore, each student should develop ... 

1. an understanding of the principles of the free enterprise 
system 

2. en understanding of and commitment to the ideals of free­
dom, equality, and respect for the rule of lew 

3. an attitude of responsibility toward family, community, 
state and nation 

4. an understanding of the processes of initiating change 
in the political and social systems and a commitment 
to use this understanding for the common good 

5. attain an understanding of world political, social, and 
economic. systems 

6. communication to create awareness and responsibility by 
and between governmental leaders and the public 

7. recognize the need for public responsibility as a social, 
economic and political force 

8. 

9. 

develop public awareness to minimize misinterpretation 
and misunderstanding 

promote participation in the process o~ societal recrea­
tion. (VJhat knmv1edges and skills hav.e the greatest 
social utility). 
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10. 'aw.areness of the government's lawful basis and the 
general legal conditions of daily life 

11. develop economic and occupational skill and an 
awareness of social mobility 

12. recognize the need for improving huma.n relations 

·13. develop methods and skills to pursue the desire for 
self actualization 

14. competence as a global resident and international 
consumer 

15. encourage contructive participation in political 
activities and affairs in government 

3 

16. understanding. of the rights, duties, and responsibili­
ties of citizens and the public 

17. 

18. 

19. 

20. 

.21. 

22. 

constructive participation in political activities 
and affairs of government 

develop a socially, economically, culturally and 
educationally informed public 

demonstrate concern for cultural, social, occupational 
and economic problems of national and universal interest 

acquire problem-solving skills and techniques 

comprehend the reasons why man is an explorer, dis­
coverer and inventor 

appreciation of the multi cultures and heritages upon 
which this nation is founded 

IV. Ph sical and Environmental Health and Ecolo ical Balance-­
Know e ge an practice 0 .goo persona an environmental 
health habits is vital to the individual. Good practices 
of such habits are valuable not only in the present, but 
also for future generations. Therefore J each student 
should ... 

1. acquire and practice sound principles pf personal hy­
giene, nutrition, and physical fitness 

2. develop an awareness of the interdependence of indi­
vidual and comnunity hea~th standa~ds 
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3. 
4 

acquire knowledge of the dangers to health from social 
diseases and drug consumption 

4. acquire knowledge of the dangers to health from the 
use of alcohol and tobacco 

5. develop ability to recognize and prevent environmental, 
ecological, and health problems 

V. Occupational and E'conoinic' Gompetence--Happiness and success 
are more like1,y to be attained if a student develops compe­
tence in a chosen occupation and practices sound management 
of his personal affairs. Therefore, each student should ... 

1. acquire a positive outlook toward work 

2. acquire an awareness of careers 

3. attain a marketable skill 

4. attain skills in the applic,ation of economic knowledge 
to the management of personal affairs 

5. select an occupation which is remunlerative, suited to 
talents, and satisfying 

VI. Accountability--A program of continuing planning and 
evaluation should be established for the Windham School 
District. This program'should include curriculum develop­
ment, staff function, a system of determination of student 
success, a system of cost accountability, professional 
acceptance of the Windham program. 

1. The Windham School District will have a program of 
continuing planning and evaluation. This program 
will measure the performance of its school system 
in terms of its staff, performance of students, 
curriculum, and the system of instruction. 

2. Instructional objectives of the school program(s) 
are identified and stated in observable, behavioral, 
performance or all, terms. 

3. 

4. 

Development of an instructional program that is appropri­
ate for attaining the stated objectives and put into 
effect by a professional staff and faculty of the school. 

Develop an evaluation program designed and used to 
measure, evaluate, or both the extent to which the 
student, staff and faculty are achieving the stated 
objectives, goals or both. 
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5. Develop an information system for reporting program 
results to appropriate decision makers. 

6. Make provisions for diagnosing corresponding or 
eliminating such part~, phases, programs, or all 

5 

three, that are obsolete, low performance, unproductive. 

7 . Develop a cost-effective ,analysis system applicable to 
the various aspects of the school program (s) 

Prepare, publish and distribute to the Board, Staff and 
Faculty an annual report, by the Superintendent, setting 
forth the results of the educational program (s) for the 
preceeding year in order to. place before the community 
and staff the answers to the questions: 

a. ~fuat is our school doing? 
b. How well is it being done? 
c. What"""Should our school be doing? 

9. Establish, operate and maintain an external system of 
Educational Program Audit otherwise called an Indepen­
dent Accomplishment Audit. 

10. Establish, operate and maintain on.-going information, 
education, training, and evaluation programs for the 
staff and faculty. 

11. Establish, operate and maintain a system of between school 
competition to hold them to performances standards. 

12. Establish, operate and maintain a personnel program of 
recognition and rewards to attract and retain highly 
competent people. 

13. Provide a professionally trained staff to serve ~n the 
decision making process related to the implementation of 
the educational goals of the district and to determine 
the environmental conditions in which they work. 

14. Provide management support to consist of: 

a. relevant research information 
b. funds activities 
c. facilities modifications 
'd. staff support, training and recruitment 
e. scheduling 
f. coordination of institutional and community resources 
g. maintenance of climate environment for learning 
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Appendix E 1 

TERHINAL PERFORHANCE .OBJECTlVE (TPO) GUIDE 1 

TABLE OF CONTENTS 

Topic 

SCIENCE 

Living Thin.gs 
Practical Chemistry 
Weather . 
Machines and Energy 
Magnetism and Electricity 
The UniversE: 

COM'1UNICATIONS 

Reading 
Spelling 
Language 

SOCIAL STUDIES 

Anthropology 
Economics 
Geography 
History 
Inquiry Skills 
Philosophy and Psychology 
Political Science 

MATHEl1ATICS 

General 
Sets and Logic 
Number and Number SYstems 
Numerical and Algebraic Operations 
Geometry 
Heasurement and Probability 
Operations Using Graphics 
Problem Solving 

. 
lTaken from the several in-place curriculum 
bulletins of the Windham School District, 
Texas Department of Corrections, Huntsville, 
Texas, 1978 
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II 
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II 

II 
II 
II 

III 
III 
III 
III 
III 

III 
III 

III 

III 
III 
III 
III 
III 
III 

TERMINAL PERFORMANCE OBJECTIVE ('fPO) GUIDE 

'SC'IENCE 

2 

TPO' Nuinher 

1 
2 
3 
4, 

1 
2 
3 
4 
5 
6 
7 
8 
9 

In 

11 
12 
13 

1 
2 
3 
it 
5 

6 
7 

8 

9 
10 
11 
12 
13 
14 

. Topic 

Living Things--The Cell 
Living Things--Animal and Plant Cells 
Living Things--Unicellular Organisms 
Living Things--Properties of Green and 

Nongreen Plants 
Living Things--The Circulatory System 
Living Things--Blood 
Living Things--The Digestive System 
Living Things--The Endocrine System 
Living Things--The Excretory System 
Living Things--The Nervous System 
Living Things--The Respiratory System 
Living Things--The Human Skeleton 
Living Things--Voluntary and Involuntary 

Muscles 
Living Things--Skin (Integumentary 

System) 
Living Things--Dental Care 
Living Things--Photosynthesis 
Living Things--Regulation and Homeo-

stasis 
Living Things--Bacteria 
Living Things--Fungi 
Living Things--Viruses 
Living Things--Protozoa 
Living Things--Infectious and Noninfec­

tious Diseases 
Living Things--Disease Prevention 
Living Things--Diseases of the Circula­

tory, Digestive, Respiratory, En­
docrine, Excretory, and Nervous 
Systems 

Living Things--Effects of Disease or 
Injury on the Skeletal System 

Living Things--Di.",orders of the Skin 
Living Things--Carbohydrates 
Living Things--Proteins 
Living Things--Fats 
Living Things--Minerals 
Living Things--Nutrition 

lPhases are administrative groupings approximating 
grade levels as follows: 

Phase I = grades 1-3 
Phase II = grades 4-6 
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Phase 

III 
III 
III 

III 
III 

III 

I 
I 

II 

II 
II 

II 

III 
III 
II! 

I 
I 

II 
II 

III 
III 

I 
I 

II 
II 

II 

III 

III 
III 
III 

TPO Number 

15 
16 
17 

18 
19 

20 

1 
2 

1 

2 
3 

4 

1 
2 
3 

1 
2 
1 
2 

1 
2 

1 
2 
1 
2 

3 

1 

2 
3 
4 

Topic 

Living Things--Nutrition 
Living Things--Ecology 
Living Things--Sound Physical and Emo­

tional Health Practices 
Living Things--Genetics 
Living Things--Theory of Natural 

Selection 
Living Things--Human Reproduction 

Practical Chemistry--Matter 
Practical Chemistry--Effects of Addi­

tion or Subtraction of Heat 
(Relation to Matter) 

Practical Chemistry--Elements, Atoms, 
and Molecules 

Practical Chemistry--Chemical Symbols 
Practical Chemistry--Compounds and 

Mixtures 
Practical Chemistry--Physical and 

Chemical Changes 
Practical Chernistry--Solutions 
Practical Chemistry--Applied Science 
Practical Chemistry--Acids, Bases, and 

Salts 

Weather--Clouds 
Weather--Precipitation 
Weather--The Water Cycle 
Weather--Changes in the Temperature of 

the Air 
Weather--Air Pressure 
Weather--Humidity 

Machines and Energy--Simple Machines 
Machines and Energy--Levers 
Machines and Energy--Pulleys 
Machines and Energy--Wheel-and-Axle, In­

clined Plane, Wedge, and Screw 
Machines and Energy--Reflection and Re­

fraction 
Machines and Energy--Advantages of 

Machines 
Machines and Energy--Energy 
Machines and Energy--Energy Problem 
Machines and Energy--Lenses 
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III. 
III 
III 

III 
III 

III 

I 
I 

II 

II 
II 

II 

III 
III 
III 

I 
I 

II 
II 

III 
III 

I 
I 

II 
II 

II 

III 

III 
III 
III 

TPO' Number 

15 
16 
17 

18 
19 

20 

1 
2 

1 

2 
3 

4 

1 
2 
3 

1 
2 
1 
2 

1 
2 

1 
2 
1 
2 

3 

1 

2 
3 
4 

Topic 

Living Things--Nutrition 
Living Things--Ecology 
Living Things--Sound Physical and Emo­

tional Health Practices 
Living Things--Genetics 
Living Things--Theory of Natural 

Selection 
Living Things--Human Reproduction 

Practical Chemistry--Matter 
Practical Chemistry--Effects of Addi­

tion or Subtraction of Heat 
(Relation to Matter) 

Practical Chemistry--Elements, Atoms, 
and Molecules 

Practical Chemistry--Chemical Symbols 
Practical Chemistry--Compounds and 

Mixtures 
Practical Chemistry--Physical and 

Chemical Changes 
Practical Chemistry--Solutions 
Practical Chemistry--Applied Science 
Practical Chemistry--Acids, Bases, and 

Salts 

Weather--Clouds 
Weather--Precipitation 
Weather--The Water Cycle 
Weather--Changes in the Temperature of 

the Air 
Weather--Air Pressure 
Weather--Humidity 

Machines and Energy--Simple Machines 
Machines and Energy--Levers 
Machines and Energy--Pulleys 

4 

Machines and Energy--Wheel-and-Axle, In­
clined Plane, Wedge, and Screw 

Machines and Energy--Reflection and Re­
fraction 

Machines and Energy--Advantages of 
Machines 

Machines and Energy--Energy 
Machines and Energy--Energy Problem 
Machines and Energy--Lenses 
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Phase 

III 
III 

III 

I 

I 

I 

I 

II 

II 

II 

III 

III 

III 

III 

III 

I 

I 

I 
I 
I 

II 
II 

III 

III 

TPO Number 

5 
6 

7 

1 

2 

3 

4 

1 

2 

3 

1 

2 

3 

4 

5 

1 

2 

3 
4 
5 

1 
2 
1 

2 

Machines and Energy--Sound 
Machines and Energy--Inertia and the 

Laws of Motion 
Machines and Energy--Gas Laws 

5 

Magnetism and Electricity--Magnetic and 
Nonmagnetic Materials 

Magnetism and Electricity--Lines of 
Force 

Magnetism and ElectricitY--Static Elec­
tricity 

Magnetism and Electricity--Potential 
Dangers of Electrical Tools and 
Appliances 

Magnetism and Electricity--Materials 
Through Magnetic Forces Will Pass 
and a Recognition of the Effects 
of Polarity in Magnets 

Magnetism and Electricity--Electrical 
Circuit 

Magnetism and Electricity--Series and 
Parallel Circuits 

Magnetism and Electricity--Theory of 
Magnetism and the Making of Magnets 

Magnetism and Electricity--The Electro­
magnet 

Magnetism and Electricity--The Electric 
Generator and the Electric Motor 

Magnetism and Electricity--Conductors 
and Insulators 

Magnetism and ElectricitY--Electrical 
Resistance 

The Universe--The Earth, Gravity, and 
Weight 

The Universe--Cause of Day and Night 
and the Seasons of the Year 

The Universe--Soil Variations 
The Universe--Mineralogy 
The Universe--Landmarks in the Work of 

the National Aeronautics and Space 
Administration 

The Universe--Celestial Bodies 
The Universe--The Environment 
The Universe--The Effects of Other Ce­

lestial Bodies on Earth 
The Universe--Layers of the Earth 
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Phase 

III 

III 
III 

I' 
" 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

I 
I 
I 
I 
I 
I 
I 
I 
I 

II 
II 
II 
II 

... 

TPO Number 

3 

4 
5 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 

24 
25 
26 
27 
28 
29 
30 
31 
32 

1 
2 
3 
4 

Topic 
/.-

6 

The Universe--Principles of Man's Water 
Supply 

The Universe--Earthquakes 
The Universe--Geologic Timetable 

COMMUNICATIONS 

Reading--Alphabet, readiness 
Reading--Dolch words 
Reading--High utility words 
Reading--Language Experience 
Reading--Consonants 
Reading--Vowels 
Reading--Vowels 
Reading--Vowel dipthongs 
Reading--R-controlled Vowels 
Reading--R-controlled Vowels 
Reading--aw (8) sounds 
Reading--Dictionary spellings 
Reading--Suffixes 
Reading--Suffixes 
Reading--Syllables 
Reading--Doubling final consonants 
Reading--Contractions 
Reading--Dictionary Guide Words 
Reading--Alphabetical Order 
Reading--All vowels 
Reading--Word meanings 
Reading--Diacritical marks 
Reading--Crossword puzzle (Synonym-

Antonym-Homonym) 
Reading--Oral Reading 
Reading--Listening comprehension 
Reading--Sequencing 
Reading--Main ideas 
Reading--Deiinitions 
Reading--Following directions 
Reading--Crossword puzzle 
Reading--Index 
Reading--Cursive alphabet 
Reading--Word Recognition 
Reading--Phonetic/Structure Skills 
Reading--Phonetic/Structure Skills 
Reading'--Dictionary 
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• 
Phase TPO Number Topic 7 

• II 5 Reading--Oral Reading 
II 6 Reading--Word derivation 
II 7 Reading--Cloze passage 
II 8 Reading--Crossword puzzle 
II 9 Reading--Vocabulary 
II 10 Reading--Vocabulary 

• II 11 Reading--~l Schedule 
II 12 Reading--Bus Schedule 
II 13 Reading--Newspaper article 
II 14 Reading--Business letter 
II 15 Reading--Employment form 
II 16 Reading--Credit form • II 17 Reading--State map 
II 18 Reading--City map 
II 19 Reading--Checks 
II 20 Reading--Recipe 
II 21 Reading--Bldg. directory 

• II 22 Reading--Newspaper ads 
II 23 Reading--Dress pattern 
II 24 Reading--Consurner products 
II 25 Reading--Magazine article 
II 26 Reading--Job opportunities 
II 27 Reading--Job resume 

• II 28 Reading--Yellow pages 
II 29 Reading--Surnrnaries 
II 30 Reading--Main ideas 
II 31 Reading--Sequencing 
II 32 Reading--Comprehension 
II 33 Reading--Comprehension 

• II 34 Reading-~Poetry 

II 35 Reading--Following directions 
II 36 Reading--Charts, graphs 
II 37 Reading--Story endings 
II 38 Reading--Skimrning 
II 39 Reading--Interpretation 

f. II 40 Reading--Library use 
III 1 Reading--Phonics Maintenance 
III 2 Reading--Dictionary Skills 
III 3 Reading--Oral reading 
III 4 Reading--Vocabulary 
III 5 Reading--Vocabulary 

• III 6 Reading--Critical reading 
III 7 Reading--Crossword puzzle 
III 8 Reading--Poetry 
III 9 Reading--Creative thinking 
III 10 Reading--Literary terms 

• 39 
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• 
Phase TPO Number Topic 8 

III 11 Reading--Comprehension • III 12 Reading- - Inte:rpreta ti on 
III 13 Reading--word usage 
III 14 Reading--Composition 
III 15 Reading--Oral report 
III 16 Reading--Summatry 
III 17 Reading--Graplils, diagrams • III 18 Reading--Study method 
III 19 Reading--Reading rate 
III 20 Reading--Newspaper 
III 21 Reading--Notetaking 

I 1 Spelling--Dolch words • I 2 Spelling--Dolch words 
I 3 Spelling--Proper names 
I 4 Spel1ing-~Phonics 

I 5 Spelling--Rhyming words 
I 6 Spelling--Suffixes 
I 7 Spelling--Capitals • I 8 Spel1ing--Alphabetizing 
I 9 Spelling--Plurals 
I 10 Spelling--Compound words 
I 11 Spel1ing--Syllabication 
I 12 Spelling--Antonyms 
I 13 Spelling--Synonyms • I 14 Spelling--Homonyms 
I 15 Spel1ing--Sentence dictation 
I 16 Spelling--Irregular words 
I 17 Spelling--Root words 
I 18 Spel1ing--Prefixes 
I 19 Spelling--Suffixes • I 20 Spelling--Contractions 
I 21 Spelling--Abbreviations 
I 22 Spe11ing·--Puz z Ie 

II 1 Spel1ing---Survey test 
II 2 Spel1ing--Generalizations 
II 3 Spel1ing--Pronunciation • II 4 Spelling--Proofreading 
II 5 Spelling~-Irregular words 
II 6 Spel1ing-~Affixes 

II 7 Spel1ing--P1ura1s 
II 8 Spelling--verb forms 
II 9 Spe11ing--Prefixes • 
II 10 Spe11ing--Suffixes 
II 11 Spel1ing--Syl1abication 
II 12 Spelling--Antonyms 
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• 
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• 

• 

• 

• 

Phase 

II 
II 
II 
II 
II 
II 
II 
II 
II 
II 
II 
II 
II 
II 

III 
III 
III' 
III 
II'I 
III 
III 
III 

I 
I 
I 
I 
I 
I 
I 
I 

I 
I 

II 
II 
II 
II 
II 
II 
II 
II 
II 
II 
II 

TPO Number 

13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 

1 
2 
3 
4 
5 
6 
7 
8 

1 
2 
3 
4 
5 
6 
7 
8 

9 
10 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 

Topic 

Spelling--Synonyms 
Spelling--Homonym puzzle 
Spelling--Schwa sounds 
Spelling--Contractions 
Spelling--Possessives 
Spelling--Abbreviations 
Spelling--Possessives 
Spelling--Contractions 
Spelling--Punctuation 
Spelling--Vocabulary 
Spelling--Alphabetizing 
Spelling--Alphabetizing 
Spelling--Sentence dictation 
Spelling--Crossword puzzle 
Spelling--Survey test 
Spel1ing--Survey test 
Spelling--vocabulary 
SpE~lling--Etymologies 
Spelling--Crossword Puzzles 
Spelling--Syllabication 
Spf~lling--Content-job skill words 
Spelling--Pronunciations 

Language--Capitalization 
Language--Punctuation 
Language--Sentence Structure 
Language--Alphabetizing 
Language--Letter writing 
Language--Topic Sentences 

9 

Language--Word Usage 
Language--Adjectives, synonyms, anton~ns, 

rhyming words, prefixes, suffixes 
Language--Nouns, verbs, personal pronouns 
Language--Dictionary 
Language--Exclamation points 
Language--Double Negatives 
Language--Using a, an 
Language--Verb forms 
Language--Homonyms 
Language--Contractions 
Language--Plural forms 
Language--Sentence construction 
Language--Interjections 
Language--Verbs 
Language--Word Substitution 
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~P\~ • 
Phase TPO Number Topic 10 

II 12 Language--Friendly Letters • II 13 Language--Business Letters 
II 14 Language--Nouns 
II 15 Language--Pronouns 
II 16 Language--Adjectives 
II 17 Language-'-Adverbs 
II 18 Language--Determiners, Auxiliarie:s • II 19 Language--Dictionary 
II 20 Language--Syllables, Accents 
II 21 Language--Definitions 
II 22 Language--Alphabetizing 
II 23 Language--Sentence structure 
II 24 Language--Paragraphs • II 25 Language--Topic Sen·tence 
II 26 Language--Topic Sentence 
II 27 Language--Capitalization 
II 28 Language--Punctuation 
II 29 Language--Maps 
II 30 Language--Almanac-Atlas • II 31 Language--Outlines 
II 32 Language--Card catalog 

III 1 Language--Nouns 
III ') 

~. Language--Noun Plurals 
III 3 Language--Possessives 
III 4 Language--Pronouns • III 5 Language--Verb Forms 
III 6 Language--Adjectives 
III 7 Language--Adverbs 
III 8 Language--Capitalization 
III 9 Language--Capitalizat~on 
III 1.0 Language--Composition • III 11 Language--Friend1y Letter 
III 12 Language--A1phabetizing 
III 13 Language--Dictionary 
III 14 Language--Dictionary 
III 15 Language--Syl1abication 
III 16 Language--Accents • III 17 Language--Cornmas 
III 18 Language--Punctuation 
III 19 Language--Antonyms 
III 20 Language--Synonyms 
III 21 Language--Homophones 
III 22 Language--Negative Sentences • III 23 Language--Possessives 
III 24 Language--Contractions 
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• 

• 

• 

• 

Phase 

III 
III 
III 
III 
III 
III 

TPO Number 

25 
26 
27 
28 
29 
30 

Topic 

Language--Prefixes 
Language--Suffixes 
Language--Verb Forms 
Language--Pronouns 
Language--Unnecessary Words 
Language--Incorrect Expressions 

SOCIAL STUDIES 

11 

(Social Studies objectives are not listed by phase.) 

1 
2 
3 
4 

5 
6 

7 
8 

9 

10 

11 

12 

13 

1 
2 
3 
4 

5 

6 
7 

8 

Anthropology--Vocabulary 
Anthropology--Role of family members 
Anthropology--Differences in communities 
Anthropology--Interdependence of commu-

nities and their inhabitants 
Anthropology--Changes in rural life 
Anthropology--Effects of technology on 

present 
Anthropology--Community problems 
Anthropology--Family functions and 

soclal values 
~~thropology--U.S. attitudes toward solv­

ing ethnic problems 
Anthropology--Government control of to­

bacco, alcohol, drugs 
Anthropology--Contributior.s of Indians 

toward Western culture 
Anthropology--Cultural differences among 

the world's people 
Anthropology--Problems created for indi­

viduals by technology and the need 
for change in the area of women's 
righ'cs 

Economics--Vocabulary 
Economics--Basic necessities of life 
Economics--Proper human diet 
Economics--Correct and safe food proces-

sing 
Economics--Sources and type of clothing 

fiber 
Economics--Shelter for humans 
Economics--Manufacture of building con­

struction materials 
Economics--Trading and money 
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TPO Number 

9 
10 
11 
12 
13 

14 
15 
16 

17 

18 

19 

20 

21 

22 

23 

24 

1 
2 

3 

4 

5 

6 

7 
8 

9 

10 

Topic 12 

Economics--Community services 
Economics--Work, occupation, vocation 
Economics--Advertising as merchandising 
Economics--Communication services 
Economics--Individual and mass trans-

portation 
Economics--Industrial production 
Economics--Geoponic operations 
Economics--Factors of production in a 

free economy and their location 
Economics--Comparison of economic 

theories 
Economics--Computational skill in per­

sonaleconomics 
Economics--Political activities to pre­

vent or correct a depression 
Economics--Proposals to solve problems 

of poverty in the U.S. 
Economics--Economic problems of student 

choice 
Economics--Advantages and disadvantages 

of the three basic economic systems 
Econornics--Evaluation of taxes paid by 

you 
Economics--Personal economic problems 

Geography--Vocabulary 
Geography--Using maps and globes (phy­

sical features and t;limates) 
Geography--Using maps and globes (sym­

bols and distances) 
Geography--Using maps and globes (phy­

sical fe~tures in climatic regions) 
Geography--Relatior~ship between natural 

environment and activities of 
people in a community 

Geography--Effects in the relationship 
between natural resources and the 
activities of human beings 

Geography--Using maps and globes (Problems) 
Geography--Understanding weather and re­

c6rding meteorological phenomena 
Geography~-Climatic conditions and their 

cause 
Geography--Effects of physical environ­

ment on peoples' lives 
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TPO Number 

11 

12 
13 
14 

15 

16 

17 

1 

2 

3 

4 

5 
6 
7 
8 
9 

10 
11 

12 

13 

14 

1 

Topic 13 

Geography--Natural resources and human 
activities in relation to agricul­
ture, industry, and a topic of 
your choice 

Geography--Planning a trip 
Geography--Evaluating an ecology program 
Geography-··Using maps, globes, atlas 

(political entities and bodies of 
water) 

Geography--Using maps, globes, atlas 
(physical features) 

Geography--Using maps, globes, atlas 
(major climatic regions) 

Geography--Using maps, globes, atlas 
(Natural and industrial areas) 

History--Reasons for changes in communi­
ties 

. History--Reasons why immigrants came to 
America and life in the old country 

History--Cultural life and economic si­
tuation in colonial America 

History--Differences of view points 
among Colonists, English, King 
George III, and Indians 

History--Features of your home state 
HistorY--War Between the States 
History--Early settlement patterns 
History--City growth problems 
HistorY--Contrast present urban problems 

with urban problems of the middle 
1800's 

History--Immigration to Latin America 
History--History of racial conflict in 

the u.S. 
History--Early (BCE) civilizations (Chi­

nese, Roman, Greek) 
History--Contributions from the Renais­

sance Culture, Eastern Medieval 
Culture, and Characteristics of the 
Middle Ages 

History--Contributions made by the In­
dustrial Revolution 

Inquiry Skills--Using assorted reference 
materials 
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TPO Number 

2 

3 

4 

5 

6 

7 

8 

9 

1 
2 

3 

4 

5 

6-

7 

8 

9 

10 

11 

Topic 14 

Inquiry Skills--Basic questions to be 
answered in research 

Inquiry Skills--Using maps and globes 
to identify physical features 

Inquiry Skills--Steps in problem solv­
ing 

Inquiry Skills--Analyzing statements 
for bias, assumptions, clarity, 
generalizations, opinions 

Inquiry Skills--Demonstrating social 
studies research skills 

Inquiry Skills--Determining relevance 
of social studies data to a given 
topic 

Inquiry Skills--Using resource materials 
to develop a research paper 

Inquiry Skills--Using maps, globes, charts 
as necessary 

Philosophy and Psychology--·Vocabulary 
Philosophy and Psychology--Communication 

between humans 
Philosophy and Psychology--Applying prob­

lem-solving skills to personal prob­
lems 

Philosophy and Psychology--Making deci­
sions based on needs, desires, re­
sources 

Philosophy and Psychology--Formulating 
possible solutions to s"imulated 
circumstances 

Philosophy and Psychology--Identifying 
social problems, analyzing data, 
and proposing solutions 

Philosophy and Psychology--Identifying 
problems of teenagers 

Philosophy and Psychology--Types of ca­
reers available in assorted fields 

Philosophy and Psychology--World reli­
gions and how they affect the daily 
lives of their followers 

Philosophy and Psychology--Developing 
social values 

Philosophy and Psychology--Research abil­
ity applied to occupational, voca­
tional fields 
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TP'O NWIlb'er 

12 

1 
2 

J 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

Topic 15 

Philosophy and Psychology--Living by a 
social value system in a given 
community 

Poli tical Science-'-Vocabulary 
Political Science--Tax support for govern­

mental services 
Political Science--Political and govern­

mental problems for -the writers of 
the American Constitution 

Political Science--Conflicts among early 
American political leaders and cur­
rent conflicts 

Political Science--Connections between 
political problems and actions by 
legislatures 

Political Science--Basic needs of peoplp. 
met by law and rules of society 

Political Science--Present a set of po­
litical vaiues and political phil­
osophy 

'Political Science--Describe the politi­
cal features of a country illustra­
ting conquest, colonization, chang­
ing leaders 

Political Scier~e--Supporting or refut­
ing changes in the Constitution of 
the United states 

Political Science--Organization and func­
tions of the u.s. government 

Political Science-~Duties of officers of 
the u.s. judicial system 

Political Science--Constitutional safe­
guards and individual rights 

Political Science--'Important English 
documents in literature which con­
tain democratic ideals 

Political Science--Causes of international 
conflict which resulted in world 
crises between 1780 and 1939 

Political Science--Compare Chinese Commu­
nism with Soviet Union Communism 
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Ph'ase 

I 

I 

II 

II 

III 

III 

I 
II 

II 
II 
II 
II 

III 

III 

III 

I 

I 

I 

II 
II 
II 

II 

TPO Number 

1 

2 

1 

2 

1 

2 

1 
1 

2 
3 
4 
5 
1 

2 

3 

1 

2 

3 

1 
2 
3 

4 

MATHEMATICS 16 

Topic 

General-Reading for Mathematics--Arithme­
tic Terms-Catagories 

General-Reading for Mathematics--Identi­
fying Math Terms (Cumulative Objec­
tives) 

General-Reading f'or Mathematics--Arithme­
tic Terms-Catagories 

General-Reading for Mathema'tics--Identi­
fying Math Terms (Cumulative Objec­
tives) 

General-Reading for Mathematics--Arithme­
tic Terms-Catagories 

General-Reading for Mathematics--Identifying 
Math Terms (Cumulative Objectives) 

Sets and Logic--E1ements of a Set 
Sets and Logic--Finite, Infinite, l~pty 

Sets 
Sets and Logic--Equa1/Equiva1ent Sets 
Sets and Logic--Subsets 
Sets and Logic--Over1apping/Disjoint Sets 
Sets and Logic--Operations with Sets 
Sets and Logic-- (Optional) Basic Sei: 

Theory 
Sets and Logic--(Optiona1) Set Operations 

and Their Symbols 
Sets and Logic--(Optiona1) Subsets of the 

Real Number System 

Number and Number Systems--Arabic Numer­
als 1-100 

Number and Number Systems--P1ace Value 
to 9999 

Number and Number Systems--Arabic/Ro-· 
man Numerals 

Number and Number Sys'tems--Number Systems 
Number and Number Systems--P1ace Value 
Number and Number Systems--Properties of 

Whole Numbers 
Number and Number Systems--Round-Off Num­

bers 
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Phase 

II 

II 

II 

II 

II 
II 

II 

II 

II 
III 

III-

III 
III 
III 

III 

I 

I 

I 

I 

I 

II 

II 

II 

II 

TPO Number 

5 

6 

7 

8 

9 
10 

11 

12 

13 
1 

2 

3 
4 
5 

6 

1 

2 

3 

4 

5 

1 

2 

3 

4 

Topic 17 

Number and Number Systems--Prime/Composite 
Numbers 

Number ana Number Systems--Rational/lrra­
tional Integer/Natural Nmnbers 

Number and Number Syste.'1ls--Proper/lmproper 
Fractions 

Number and Number Systems--Equivdlent 
Fractions 

Number and Number Systems--Averages 
Number and Number Systems--Arithmetic/ 

Geometric Number 
Number and Number Systems--Squares and 

Square Roots 
Number and Number Systems--Exponential 

Notation 
Number and Number Systems--Sign Numbers 
Number and Number Systems--Place Value 

Identifications 
Number and Number Systems--Round-Off 

Numbers 
Number and Number Systems--Exponents 
Number and Number Systems--Square Roots 
Number and Number Systems--Powers and 

Roots with Fractions & Decimals 
Number and Number Systems--Sign Numbers 

Numerical and Algebraic Operations--Add­
to 4 digits 

Numerical and Algebraic Operations--Sub­
traction-to 4 digits 

Numerical and Algebraic Operations--Mul­
tiplication-l digit x 2 + 3 digits 

Numerical and Algebraic Operations--Di­
vide-2 + 3 digit dividends, 1 + 2 
digit divisors 

Numerical and Algebraic Operations--Add­
ing Like Fractions 

Numerical and Algebraic Operations--Add/ 
Sub.-4 digit numbers 

Numerical and Algebraic Operations--Mult.-
3 digit numbers 

Numerical and Algebraic Operations--Di­
vision-at least 2 digit divisors 

Numerical and Algebraic Operations--Es­
timate Answers 
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:J?hase 

II 

II 

II 

II 

II 

II 

II 

II 

II 

II 

II 

II 

II 

II 

II 

.11 

III 

III 

III 

III 

III 

TPO Number 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

1 

2 

3 

4 

5 

Topic 18 

Numerical and Algebraic Operations--Re~ 
ducing Fractions 

Numerical and Algebraic Operations-­
Addition/Subtraction-Fractions 

Numerical and Algebraic Operations--Mul­
tiplication-Fractions 

Numerical and Algebraic Operations-­
Division-Fractions 

Numerical and Algebraic Operations-­
Cancelling Out Factors 

Numerical and Algebraic Operations-­
Ratio and Proportions 

Numerical and Algebraic Operations-­
Decimal Fractions-Conversions 

Numerical and Algebraic Operations-­
Reading-Writing Decimals 

Numerical and Algebraic Operations-­
Add/Subtraction-Decimals 

Numerical and Algebraic Operations-­
Mult./Division-Decimals 

Numerical and Algebraic Operations-­
Conversions-Decimal-Fractions 
Fractions-Decimals 

Numerical and Algebraic Operations-­
Percentage-Conversions 

Numerical and Algebraic Operations-­
Finding Percent of G Number 

Numerical and Algebraic ":perations-­
Finding Percent of One Number to 
Another 

Numerical and Algebraic Operations-­
Finding a Number When Percent of it 
is Given 

Numerical and Algebraic Operations-­
Percentage Problems 

Numerical and Algebraic Operations-­
Basic Operations-Whole Numbers 
Review 

Numerical and Algebraic Operations-­
Fractions 

Numerical and Algebraic Operations-­
Decimals 

Numerical and Algebraic Operations-­
Percents 

Numerical and Algebraic Operations-­
Substi tu t:.ions 
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• 

Phase 

III 

III· 

III 

III 

III 

III 

I 
I 

II 
II 
II 
II 

II 

II 
II 
II 

. II 
II 
II 

II 

II 
II 

II 
II 
II 
II 
II 

III 

III 

III 

TPO Number 

6 

7 

8 

9 

10 

11 

1 
2 
1 
2 
3 
4 

5 

6 
7 
8 
9 

10 
11 

12 

13 
14 

15 
1.6 
17 
18 
19 

1 

2 

3 

TOpic 

Numerical and Algebraic Operations-­
Monomials 

Numerical and Algebraic Operations-­
Polynomials 

Numerical and Algebraic Operations-­
Equations 

Numerical and Algebraic OperatiOl.LS-­
Factoring 

Numerical and Algebraic Operations-­
Simultaneous Equations 

Numerical and Algebraic Operations--
.' Quadratic Equations 

Geometry--Recognition of Figures 
Geometry--Recognition of Symbols 
Geometry--History of Geometry 
Geometry--Point-lines 
Geometry--Plane Figures 
Geometry--Congruence, Similarity, 

Symmetric 
Geometry--Cornmon Three-dimensionsl 

Figures 

19 

Geometry--Measurement of Angles 
Geometry--Types of Angles 
Geometry--Pairs of Angles 
Geometry--Parallel Lines/Angles 
Geometry--Polygons 
Geometry--Perimeter/Area of Rectangle, 

Square, Parallelogram 
Geometry--Perimeter/Area of Triangle, 

Trapezoid 
Geometry--Perimeter/Area of Circle 
Geometry--Perimeter/Area of Rectangle 

Solid, Cube, Cylinder 
Geometry--pythagorean Theorem 
Geometry--Constructing Geometric Figures 
Geometry--lI.pplication I-Perimeters 
Geometry--Application II-Area 
Geometry--Application III-Pythagorean 

Theorem 
Geometry--Angles-Measurement & Identi­

fication 
Geometry--Triangles-Measurement & Iden­

tification 
Geometry--Areas/Perimeters of Common 

Geometric Figures 
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Phase TPO Number Topic 20 • 
III 4 Geometry- -Volume Problems 
III 5 Geometry--Circular Area Problems 
III 6 Geometry--Pythagorean Theorem 
III 7 Geometry--Constructing Geometric Figures • III 

-.I;.:. 
~ Geometry--Identifying Geometric Drawings 

I 1 Measurement & Probability--Recog~ize/Use 
;~ ~'.' Coin Values 

I 2 Measurement & Probability--Time-Problems 
I 3 Measurement & Probability--Temperature • Readings 
I 4 Measurement & Probability--Units of Meas-

ure 
II 1 Measurement & Probability--English Unit 

of Measures-Conversions 
II 2 Measurement & Probability--Metric Units- • Recall 
II 3 Measurement & Probability--Metric Pre-

fixes 
II 4 Measurement & Probability--Application-

Metric System 
II 5 Measurement & Probability--Temperature • 

Conversions 
II 6 Measurement & Probability--British/Metric 

System Relation 
II 7 Measurement & Probability--Mean, Mode, 

Median, Range • II 8 Measurement & Probability--Probability 
Problems 

III 1 Measurement & Probability--English units 
of Measure 

III 2 Measurement & Probability--Metric Units 
of Measure • III 3 Measurement & Probability--British/Metric 
System Relation 

III 4 Measurement & Probability--Linear Measure-
ment-English/Metric 

III 5 Measurement & Probability--Temperature 
Conversions • III 6 Measurement & Probability--Tools of the 
Trade 

III 7 Measurement & Probability--Probability 
Problems 

I 1. Operations Using Graphics--Recognition • of Patterns 
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• 

Phase 

I 

II 
II 

II 

II 
III 

III 
III 

III 

III 

I 
I 

I 

II 

II 

II 

III 
III 

III 
III 
III 
III 

TPO Number 

2 

1 
2 

3 

4 
1 

2 
3 

4 

5 

1 
2 

3 

1 

2 

3 

1 
2 

3 
4 
5 
6 

Topic 21 

Operations Using Graphics--Functions 
of Graphs 

Operations Using Graphics--Ordered Pairs 
Operations Using Graphics--Relations 

and Functions 
Operations Using Graphics--Graphing 

Coordinates 
Operations Using Graphics--Basic Graphs 
Operations Using Graphics--Linear 

Equations 
Operations Using Graphics--Slope 
Operations Using Graphics--Graphing a 

Line Using the Slope 
Operations Using Graphics--Graphing 

Coordinates (Advanced) 
Operations Using Graphics--Advanced 

Graphs 

Problem Solving--Number Sentences 
Problem Solving--Word Problems-up to 

5 digits (add.) 
Problem Solving--Word Problems-l,2,3 

digits (Mult./Div.) 
Problem Solving--Word Problems--Fra~-

tions . 
Problem Solving--Word Problems--Deci­

mals 
Problem Solving--Word Problems-­

Percents 
Problem Solving--Interest Problems 
Problem Solving--Volume/Circular Area 

Problems 
Problem Solving--Percentage Problems 
Problem Solving--Ratio & Proportion 
Problem Solving--Miscellaneous Problems 
Problem Solving--Visuals 
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Appendix Fl 

VOCATIONAL GOAL 

Vocational Programs of the Windham Independent School 

District develop skills for two pu~poses: one, for the 

inmate who will be in custody only a short time and will 

leave with salable skills so that he might take a meaningful 

place in free world society; two, for the inmate who will be 

incarcerated for a long time so that he might become a 

productive individual and thus be a good steward of the land, 

industries, and resources intrusted to TDC. 

54 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



• 
2 

VOCATIONAL EDUCATION 

Vocational Office 
• Education 

• 
1. The following information pertains to a specific 

vocational ,program offered in the Windham School District: 

VOCATIONAL PROGRAM 
Vocational Office 

Education 

LENGTH OF PROG~I 
880 Hours 

2. State the objectives of the program. 

• The student: 

• 

• 
3. 

• 

• 

• 

• 

a. 

b. 

c. 

d. 

e. 

Hill gain a basic knowledge of tl;1e trade including 
shorthand, bookkeeping, and how to run an office. 
Will be able to identify the tools of the trade and 
know the use of each. 
~Vill be able to utilize standard office machines 
including an electric typewriter, a 10 key adding 
machine, a calculator, a Xerox copier, and an offset 
printing press. 
Will learn to plan, organize and carry out activities 
in cooperation with others. 
Will develop 'self confidence, poise, leadership 
skills, and a notion of the interdependence of 
workers in this area. 

Describe the admission policies for this program. 

The applicant: 

a. Must have a satisfactory disciplinary record for at 
least 6 months prior to application. 

b. Should be within one to two years: from discharge, 
or probable parole. 
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Occupatidiia 1 :.o~iie.Il. t;:.at'ion 
(Reality Adjustmen,t Program) 

, ,. ':; ,1 ~ 0 :"!;~ "_ ' ~."' ~ . ,:.':. .:' " ','_ : ' .' 

The·tf'Sr::rbwing.innormation, pert.$.ins.to, a, specific 
vocational program offered in the ~-Jindham School 
D£'~h\f:ii!gt':~\1 c',: i".·~', .' 

, t' 1'" 

, " I 

VOCATIONAL PROGRA]yI 
Occupational Orientation 

(Reali ty Adj us tment"'"Br.qgram) 

LENGTH'OF PROGRAM 
36 iIours 

2. 

3. 

4. 

State the objectives of the program. 

. T,he f ob] e'ctiv~s of ,the' program: are: 
f. t':. :,~ .- '.' . j , ~ 

a.~iTo develop in the student techniques 
necessary for identifying, applying, 

r 'obtaining, and retaining employmerit. 
b.! To acquaint th~ student with the ~ocially 

1 accepted responsibilities of an errployed 
citizen. 

c.1 . T6'acquaintthe student with the s'ocial 
'.' 1: and .,economic cI:anges wJ:;icl: have tr:at;.spired 
.. ', dur~ng theper~od of h~s ~ncarcerat~on. 
"!: . 

I 
Describe the admission polici~s for thiq program. 

Curr'erit' enro llme'nt in any Windham vocat.ional course 
is the only requirement for admission. ' 

Hhat evidence is available to show that:safety, 
heartfi, ',and fire, prevention ar~ an integral 
part of ins'traction? 

." '.: J:' :.,'.:' '.. ' r 
This class is conducted in qn acqdemic ~lassroom 
where construction codes would ensure tne safety 
and prevention of fire. F,ire prevention. safety. and 
health are not an integral part of the instruction in 
this course. 
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• 
VOCATIONAL EDUCATION 

Industrial Cooperative 
• Training 

• 

• 

• 

• 

• 

• 

• 

• 

• 

1. The following information pertains to a specific 
vocational program offered in the Hindham School 
District: 

VOCATIONAL PROGRAM 
Industrial Cooperative 

Training 

LENGTH OF PROGRAM 
Open entry 

Open exit 

2. State the objectives of the program. 

The objectives of the program are: 

a. To introduce the student to the funda­
mentals of the industrial occupation of his 
choice. 

b. To enable the student to participate in on-the­
job training. 

c. To prepare the student for useful employment 
in the industrial occupation of their choice 
in which there are available openings. 

3. Describe the admission policies for this program. 

The admission policies for this program are: 

a. The approval of the student's immediate 
Supervisor; the Unit Educational and 
Recreational, E & R Supervisor; and the 
Industrial Cooperative Training Supervi.sor. 

b. The student must have an acceptable 
Educational Achievement score (E.A.) for 
the occupation he chooses. 

c. The student's need for the training and 
desire to.learn. 

4. What evidence is available to show that safety, 
health, and fire prevention are an integral part 
of instruction? 
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Competency-Based High School Program 

Introduction 

Appendix G 1 

A need for the Competency-Based High School Diploma concept of 
education was shown in a four year University of Texas research 
project funded by a grant from the U.S. Office of Education. 

In a national assessment by members of the University of Texas 
research team, statistics show that nearly 20 percent of American 
adults or some 23 million people do not have the daily skills 
needed to function in everyday society. 

As a result of this research project, the former U.S. Commissioner 
of Education, Terrell H. Bell, suggested that adult education be 
reshaped so that students receive the kind of information that 
will make modern life easier for them. 

Funded by the Division of Adult and Continuing Bducation, Windham 
School District began operating as one of the pilot sites in 
Texas beginning July 1, 1975. ',In September, 1975, the Division of 
School Accreditation, Texas Education Agency, approved Windham's 
graduation requirements for the new Competency-Based High School 
Diplom.;!.. 

Purpose 

The CB-HSD (APL) concept of functional competency stresses that 
the student receive the skills and knowledge necessary for 
successful living in modern society. 

Admission Requirements 

To be admitted to the CB-HSD Program, the student must have a mi­
nimum score of 6.0 on the California Test of Adult Basic Educa­
tion (TABE), a minimum discharge date that will allow adequate 
time for completion of the program (3-4 months), and approval by 
the unit principal auG. program coordinator. 

Graduat:ion Requirements 

Before a student may receive a Competency-Based High School 
Diploma, the student must successfully complete these five 
requirements: 

1. ACT Adult APL Survey Test (Pre-test) - The ACT APL Survey Test 
is a pre-test that measures the functional competency of the 
student on the basis of an APL 1,2, or 3 level. At the present 
time, students scoring on an APL 1 and 2 level are given remedial 
work t~ he1p them reach the APL 3 level. Note: ililly APL 3 level 
students are allowed to go to the second stage of the graduation 
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requirements--the generalized life skills section without doing 2 
any remedial work. Note: All APL 1,2 and 3's must also qomplete 
a Diagnostic Skills Test which measures the student's writing 
and readil;g skil,ls. 

2. Adult Performance Level Life Skills - Once the student has 
successfully achiev'ed an APL :3 level on the ACT Adult APL Survey 
Test, he/she i.s required to demonstrat:e competency in these five 
general knowledge areas of the Adult Performance Life Skills: 

A. Consumer Economics - The student learns to utilize his/her 
monetary resources wisely. 

B. Community Resources - The student understands the utilization 
of available public resources such as transportation and recrea­
tion, to obtain a more satisfactory mode of living. 

C. Government and Law - The student gains an understanding of 
society through government and law and gains an awareness of 
governmental functions, agencies, and regulations which define 
his/her rights and obligations. 

D. Health - The student acquires a knowledge of good mental and 
physical health for him/her self ani( family. 

E. Occupational Knowledge - The student acquires a knowledge 
which enables him/her to secure and hold employment that meets 
his/her individual needa and interests. 

3. ACT-APL Content Area Measure Test (CAMS) - The ACT-APL Content 
Test will be used as a post-test and all students must score on an 
APL 3 level before being allowed to graduate. 

4. Individual Program Requirements - The student must also suc~ 
cessfully complete ~ of the following individual program re­
quirements: 

A. Occupational/Vocational - The Occupational/Vocational require­
ment can be achieved by one of -the following means: 

1. Satisfactory documentation by the student and/or former 
employer of one year's work experience and/or the demonstra­
tion of proficiency in the job area by the student. Work 
experi.ence can be inclusive of work experience gained while 
incarcerated in the Texas Department of Corrections, or 

2. Possess a union or state or state license in a skill area 
recognized by the Texas Education Agency, ££ 

3. Possess a vocational certificate of completion from an 
accredited school in a recognized vocational skill, or 
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4. Successful completion of'a Wi.ndham School District voc~­
tional course of r-c,lient' s choice. Entrance into a Hindham 
School District Vdcational Program will be determined by 
established guidelines of the Windham School District. 

B. Advanced Academic - The advanced academic requirement can be 
,completed by achieving the following: 

1. Educational achievement score of 7.5 on the California 
Test of Adult Basic Education, and 

2. Develop educational portfolio, and 

3. Select and complete one of the following criteria for 
determining advanced academic ability: 

a. Achieve a score of 15 on American College Testing (ACT), 

b. Achieve a score of 650 on the Scholastic Aptitude Test 
(SAT) . 

c. Achieve an 8.0 or better on the California Test of 
Adult Basic Education and successfully complete three 
quarter Carnegie units of advanced English and three 
quarter Carnegie units of advanced math, and two quarter 
Carnegie units of Federal Government and Texas Constitu­
tion. 

c. Advanced Specialized Avocational - The advanced specialized 
avocational requirement can be successfully achieved by: 

1. Showing proficiency on an individualized test administered 
by a person qualified in the chosen skill area. Only ability 
in music, art, and homemaking will be considered as avocational 
areas for this diploma. 

5. Statutory Requirements - The student must satisfactorily com­
plete an examination in the area of An1erican History and United 
States and Texas Constitution. (See attachment A) 

Program Enrollment Procedures and Policies 

The following constitutes the procedure and order to be followed for 
the student to complete the Competency-Based High School Program. 

1. Student applies to unit Principal. 

2. Unit Principal a.nd Counselor screen prospective students for 
required E.A. level, Individual Program Requirements, and 
minimum discharge date. 
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3. Unit principal and Counselor schedule APL pre-test. for 
eligible student·s. 

4 

4. Counselor notifies program coordinator of eligible students 
to be enrolled into the program. 

5. Learning Coordinator notifies unit principal of eligible 
students to be enrolled into program. 

6. Unit principal enrolls eligible students and notifies 
Learning Coordinator. 

7. Program Assessor starts students on APL life skills and 
begins student's portfolio. 

8. Counselor, Assessor, or Learning Coordinator administers 
diagnostic skills test to all students enrolled in the program. 

9. Unit Principal notifies Learning Coordinator of all drops. 

10. Assessor notifies Learning Coordinator of all completions. 

11. No students will be enrolled in the CB-HSD program without 
Unit Principal and Program Coordinator's approval. 

12. No students will be enrolled in the CB-HSD program without 
completing the proper enrollment forms. 

Transcripts 

All transcripts (see sample) will be handled by the Program 
Coordinator. 
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Credit by Examinati~~ 
,,'\~) 

Attachment A 

5 

Written below is the statutory requirement for instruction in the constitutions 
of the United States and Texas. 

Section 21.106 Constitution 

All public free high schools in this state shall teach and require 
a course of instruction in the constitutions of the United States 
and the State of Texas. The course shall be s combined course in 
both constitutions, and shall be given for at least one-half hour 
each week in the school year or at least one hour each week for 
one-half of the school year, or the equivalent thereof. No studer.t 
shall be graduated from any public free high school itl this state who 
has not passed a satisfactory examination in the course of instruction 
herein described~ 
(Acts 1969, 6lst.Legislature, page 2920, Chapter 889, subsection 1, 
effective September 1, 1969.) 

In Principles and Standards for Accrediting ElementaEY and Secondary Schools, 
Texas Education Agency, October 1~74, Principle VI, Standard 25 states: 

The school system may develop a plan whereby pupils in grades 9-12 obtaining 
knowledge or skills outside the school program may be granted creqit 'in 
any subject on the list of approved courses upon demonstration of competence 
by .examination or performance test. 

The local board of trustees will adopt policies authorizing the 
granting of credit by examination or performance test having the 
following characteristics: 

Establish eligibility of students who may take the examination 
or performance test. 

Establish procedures for pupils to take the examination or 
performance test. The administration should determine the time, 
place, length, and method of administering the examination or 
performance test. 

Ensure that the particular examination or performance test 
used to validate the student's ability will verify that the 
student has satisfactory knowledge of the subject. 

Set the passing grade for accepting student work under these 
conditions in accordance with grades that are requfred of 
students attending regular classes. 

Ensure that the examinations or performance tests are properly 
evaluated, certified by the examining teacher and the principal. 
and are retained as part of the pupil's permanent records. 

This standard ~.s the authority for public schools, including those in the APL 
pilot sites, to grant credit by examination. 
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Appendix. H 

c§!merican ~arning 8ystems, Inc. 
P. O. Box 2173. Columbus, Georgia 31902. (404) 327-2619 

Mr. Bernard Detlefsen 
Windham School District 
Project Force 
P. O. Box 40 
Huntsville $ TX 77340 

Dear Bernie: 

July 1+, 1978 

I was speaking with Bill Monroe last week and he asked me to forward you a 
copy of my recent letter to him regarding our Building Your TomorLGWS Program. 

We verbally gave Bill permission to modify the copyrighted materials for use in 
your program. There is no problem with the modifications being made and we are 
very anxious to see their final results when they are completed. 

Enclosed is a copy of my letter of May 23 to Bill along with new brochures on 
both the Building Your Tomorrows and A Career For Tomorrow Programs. If you 
have any question or if I can assist you in any way at all, please don't 
hesitate to contact me. 

JAD/dh 

Enclosures 

cc! Marvin Peters 
Betty McNamara 
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~r~ b1\o Dalelio 
Vice President 
Marketing 



Appendix I 
1 

Reference and Background Materials 
1976 - 1977 Purchases 

Abstracts of Instructional' and 
Research Mate'ri·als 

Adult Clearinghouse Education 
(AEC) Newsl'etter 

American Vocational Journal 

Annotated Bibliographies· of 
Articles, Rep·orts and Pro­
jects in Vocational Education 

Ast, Ray J., Guidelines for ABE 
Learning Genters 

Beg1e, Elsie P., James A. Dunn 
and others. Career Education: 
An Annotated Bibliography for 
Teachers and Curriculum 
Developers 

Bell, Terril H., A Performance 
Accountability System for 
School Administrators 

Budke, Wesley E. and Kathleen 
A. Jezierski. Esual Access 
and Opportunity 1n Vocational 
Education: An Annotated 
Bibliographa of Articles, 
Reports, an Projects 

Career Education: An ERIC 
Bibliography 

Career Education Digest 

Career Education News 

64 

Center for Vocational 
Technical Education, 

Ohio State University, 
Columbus, Ohio 

Montclair State College, 
Upper Montclair, N.J. 

American Vocational Assoc. 
Washington, D.C. 

Center for Vocational 
Technical Education 

Ohio State University 

Office of Adult and Con­
tinuing Education, New 
Jersey Department of 
Education 

American. Institute for 
Research in the Behav­
ioral Sciences, 

Palo Alto, CA 

Parker Publishing Co., 
West Nyack, NY 

Center for Vocational 
Education, 

Ohio State ·University 

Macmillan Information, 
New York, NY 

Education Properties, Inc. 
Irvine, CA 

Bobit Publishing Co. 
Glenview, IL 
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Costello, Joan M. an.d Rita 
P. Wolfson, ed. 'Concise 
Handbook of Occup-a:tiohs 

Cottingham, Harold F. 
Counseling, Guidance', 'and 
Personn'et Servic'es 

The Criminal Justice: System: 
An Introdu'ct'i'on 

Dunn, James A., Lauri Steel 
and others. Career Education: 
A Curriculum Design and,In­
structional Objectives Catalogue 

Edington, Everett D. and Howard 
K. Conley. Career Education 
Handbook for Rural School 
Administrators 

Eisen, Irving, and Leonard H. 
Goodman. A "Starter" File of 
Free Occupational Literature 

Electra Album 7E - 1032 

EPIE Career Education Set 

Ferguson Guide to Two-Year 
College Programs 

Goldhan~er, Keith & Robert 
E. Taylor. Career Education: 
Perspective and Promise 

Goldhammer, Keith. Extending 
Career Education Beyond the 
Schoolhouse Walls ' 

Grabowski, Stanley M. and 
Ann C. Glenn. Directory 
of Resources in Adult Education 

A Guide to the Self-Directed Career 
Program: A Practical and In­
expensive Vocational Guidance 
System 

65 

)( 

J.G. Ferguson Co., 
Chicago, IL 

J.G, Ferguson Co., 
chicago, IL 

Houghton-Mifflin Co., 
Boston, MA 

2 

American Institute for 
Research in the Behav­
ioral Sciences, 

Palo Alto, CA 

New Mexico State Univer­
sity 

Las Cruces, NM 

B'nai B'rith Career and 
Counseling Service, 

Washington, D.C. 

Groove Records, Houston, TX 

EPIE Institute, 
New York, NY 

J.G. Ferguson Co., 
Chicago, IL 

Charles E. Merrill 
Publishing Co" 

Columbus, OH ' 

Center for Vocational 
Technical Education, 

Ohio State University 

ERIC Clearinghouse in 
Career Education 

Northern Illinois Univer­
s ity, De. Kalb, IL 

Johns Hopkins University 
Baltimore, MD 



Harris, JoAnn and David V. 
Tiedeman. The Gomptit'er 'and 
Guidance iu the' Uni't'ed' S't'a't'e's : 
Past, Present'ahd 'a' Po's's'ible 
Future 

Herr, Edwin L. 
Competency: 

Career Gore 
Program G'tiide 

Hopke, William E., ed. 
Dictionary of Personnel and 
Guidance Terms 

Journal of Research and 
Development in Educati'on 

Kuder Keys Sp'ecimen Sets 

Mac~ichael, Daniel C., 
Career Education.:, Prognosis 
for a Policy 

Marland, Sidney P. Career 
Education: A Proposal for 
Reform 

McCracken, David. Intensive 
Training For Job Entry Skills 

Microfiche Collection of 
Clearin~house Documents 
Reporte in Abstracts of 
Research Materials in 
Vocational and Technical 
Educa'tion 

Moore, Allen B., Abstracts of 
Instructional Materials for 
Career Education 

Offender Rehabilitation 

Personnel Dynamics, Inc. 
Adventures in Attitudes 

School Review 
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3 
ERIC Clearinghouse in 

Career Education, 
Northern Illinois Univer­

sity 

McGraw-Hil~ Book Co., 
Manchester, MO 

J.G. Ferguson Co., 
Chicago, IL 

University of Georgia 
Press, Athens, GA 

Science Research Assoc. 
Chicago, IL 

Stanford Research Institute 
Menlo 'Park ~ CA 

McGraw-Hill Book Co., 
New York 

Center for Vocational 
Technical Education, 

Ohio State University 

Center for Vocational 
Techni~al Education, 

Ohio State University 

Center for Vocational 
Education 

Ohio State University 

The Haworth Press, 
New York 

Interpersonal Communica­
tions, Inc., 

Orange, TX 

University of Chicago 
Press, 

Chicago, IL 
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The Self Directed Sea'r'cll 
(Spec. Set' 37'0'0) 

Social Education: Official 
J oumal of the Na'tional 
Council for the' S'o'cial 
Studies 

Steele, Sara M. Contemporary 
Approaches to Program 
Evaluation: Implications 
for Evaluating PrograiIisfor 
Disadvant'a.g"ed Adults 

Tyler, Ralph W., ed. Prospects 
for Research and Development 
in Education 

U. S. Office of Educati'on. Essays 
on Career Education 

Office of Planning, Budgeting 
& Evaluation, Office of 
Education. Annual Evaluation 
Report on pro~rams Administered 
by the U.S. 0 fice of Education 

U.S. Department of Health, Education 
and. Welfare, Office of Education 
American Education 

Vocational Guidance Quarterly 

Wernick, Walter, David V. 
Tiedeman and others. A 
Career Education Primer for 
Educators 

You and Your Job: A Guide for 
Instructors & Counselors 

67 

Consulting Psychologist 
Press, Inc. 

Palo Alto, CA 

4 

National Council for the 
Social Studies, 

Washington, D.C. 

Capitol Publications, Inc. 
Washington, D.C. 

McCutchan Publishing Corp. 
Berkeley, CA 

U.S. Office of Education, 
Portland, OR 

Capitol Publications, Inc. 
Washington, D.C. 

U.S. Printing Office, 
Washington, DC 

American Personnel and 
Guidance Association, 

Washington, DC 

ERIC Clearinghouse in 
Career Education, 

Northern Illinois Univer­
sity 

J.G. Ferguson Co., 
Chicago, IL 



5 
1977 - 1978 Purchases 

Career Education and Basic 
Academic Achievement 

Education and Work 

Offender Rehabllitatlon 

Phelps, Allen L. Career 
Exploration and pre1ara­
tion for the Sp'e'cia Needs 
Learner 

68 

Superintendent of Documents 
Washington, D.C. 

Capitol Publications, 
Washington, D.C. 

The Haworth Press, 
New York, NY 

Allyn & Bacon, Inc. 
Rockleigh, NJ 
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Appendix Jl 

Staff Training and Teacher Use Materials 
1976 - 1977 Purchases 

BO-CEC Career Education 
Curriculum Guides 

(Center for Career Development 
and Occupational Preparation.) 
Career Education for Student 
Teachers, A Training Model 

Career Education: A Handbo'ok 
f or Imp l'emen ta tion 

Cook, Joyce, Dale Stenning and 
David V. Tiedeman. Education 
for the Integration of 
Occupational Clusters Into' 
Careers 

A First Step Toward Career 
Education: A Project to 
Identify, Comp'ile' Catalogue 

Great Cases of the Supreme Court 

Industrial Education 

Industrial Education 

Journal of Career Education 

Kazanas, H.C., ed. Journal of 
Career Education 

Mangum, Garth L., James W. 
Becker and others, ed. Career 
Education in the Academic 
Classroom 

69 

National Business Education 
Association, 

Reston, VA 

Texas A&M University, 
College of Education 
College Station, TX 

U.S. Printing Office 
Washington, D.C. 

ERIC Clearinghouse in 
Career Education 

Northern Illinois Univer­
sity, De Kalb,-IL 

Palo Alto Educational 
Systems, Inc. 

Scottsdale, AR 

Houghton-Mifflin Co. 
Boston, MA 

Macmillan Professional 
Magazines, 

Greenwich, CT 

Industrial Education 
Magazine 

Greenwich, CT 

University of Missouri, 
Columbia, MO 

University of Hissouri, 
Columbia, MO 

Olympus Publishing Co., 
Salt Lake City 



Meredith, Leona R. Occupational 
Essentials Skills' 'and' At't'i't'ud'es 
for Emp loyhlen t' " 'In's'tru:c't'o'r' r s 
Guide and Less'o'n' plans. 

The National Guidance Handhook: 
A Guide 'to' Vo'cational' Edu'c'at'i'on 
Progr'ams 

Pagano, Jules and HyHoffman 
ABE Staff Training: A 
New ConceJ:'tual Mode l' Eor 
Adult Bas i'c Edu'c'at'i'on' 'and 
Higr an t' Edu'cat'i'on 

Richter, David J., Occupational 
Essentials Skills and Att'i'tudes 
for Empl0Y!llent Workho'ok 

Rivlin, Alice H. and P. Michael 
'Timpane, ed. Planned Variation 
in Education: Shou.ld We Give 
Up or Try Harder? 

Stanley, David T., Prisoners 
Amoung Us: The Problems of 
Parole 

Teacher-Directed Hodel for 
Career Education Implementation 

2 
R"C. Johnson Press, Inc. 
Rockford, IL 

Science Research Associates, 
Chicago, IL 

Adult Education Association 
of the USA~ 

Washington, D.C. 

H.C. Johnson Press, Inc., 
Rockford, IL 

The Brookings Institution, 
Washington, D.C. 

The Brookings Institute, 
Washington, D.C. 

Texas A&M University 
College of Education 

1977 - 1978 Purchases 

Career Activities for the 
Subject Area Teacher 

Consumer Education for 
-ramifies with Limited 

Incomes 

Munson, Harold L. Career 
Education Activities 

Vocational Guidance Quarterly 

70 

ABT Associates, Inc. 
Cambridge, HA 

Home Economics Instruc­
tional Materials Center, 

Lubbock, TX 

Science Research Assoc., 
Inc. Chicago, IL 

American Personnel and 
Guidance Assoc. 

Washington, D.C. 
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Appendix 12-

Student Us.eMateria1s 
1976 - 1977 Purchases 

Career Hotiv'at'ion P'rogram 

Career World 

Cons truc't ion Ih'dus't',;:,"'1 S'e'r'ie s 

Dictionary of O'ccupa'tional Titles 

Discover the World of Work 

Economics and the American 
Dream 

Education and Work 

Entering the Job Market, Unit 3 

Hill, Ivan, e.d., The Ethical 
Basis of Economic Freedom 

Inform 

Job Applications and other 
Forms 

The Job Box: Pacemaker 
Vocational Resource Module 

Modern Consumer Education 

The Meaning of Money Multi-Media 
Kit 

Occupational Outlook Handbook 

71 

Career Growth Associates, 
Inc., Richmond, VA 

Curriculum Innovations, 
Inc., Highwood, IL 

U.S. Government Printing 
Office, Washington, D.C. 

U.S. Printing Office 
Washington, D.C. 

U.S. Gove~ent Printing 
Office, Washington, D.C. 

Newsweek Educational 
Program, Livingston, NJ 

Capitol Publication$, Inc. 
Washington, D.C. 

Changing Times Education 
Service, 

Stone Mountain, GA 

American Viewpoint, Inc. 
Chapel Hill, NC 

American Personnel and 
Guidance Association, 

Washington, D.C. 

TQ Publishers, 
Corpus Christi, TX 

Fearon Publications, Inc. 
Belmont, CA 

Grolier Educational Corp. 
New York, NY 

Newsweek Educational 
Program, 

Livingston, NJ 

».S. Printing Office, 
Washington, D.C. 



Occupational.OutlO'ok QU'arterly 

Preparing for 'the World of 
Work 

Quinn, Treva. The J'ob Book, 

Quinn'. Treva . Look, Hear, 
Write I Read 

Quinn, Treva. Ma'th 'S'er'i'es 

Schwarzrock, Shirley and 
Gilbert Wrenn. The Goping 
Hi th S~~ries 

2000 A.D. Multi-Media Kit 

Working Americans Mu1'!:i-Media 
Kit 

Worklife 

World of Work (Cassettes in 
Spanisn 

U.S. Printing Office, 
Washington, D.C. 

F.R. Publications, 
Merrill, WI 

TQ Publications, 
Corpus Christi, TX 

TQ Publications, 
Corpus Christi, TX 

TQ Publications, 
Corpus Christi, TX 

2 

American Guidance Service, 
Inc. 

Circle Pines, MN 

Newsweek Educational 
Program, 

Livingston, NJ 

Newsweek Educational 
Program, 

Livingston, NJ 

U.S. Printing Office, 
Washington, D.C. 

Educational Design Inc., 
New York City, NY 

1977 - 1978 Purchases 

Associate;d P:r.ess Reading 
Program 

Books, set of five 
Powers of Congress 
In~lation and Unemployment 
The American Future 
Future of The City 
Th.e U.S. Economy Under Stress 

Building Your Tomorrows 

72 

Teachers Supply Co., 
Houston, TX 

Congressional Quarterly, 
Inc. , 

Washington, D.C. 

American Learning Systems, 
Colum.bus, GA 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



• 

•• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

Career Orientation Se'ries 

Career World,' 1', IT,' TII 

Careers For Tomorrow 

Connnunication is p'ower 

Critical Issues in 
Economics 

Dictionary of o-ccup"a"tional 
Titles 

~glish for Everyday Living 

Fascinating World of Work: 
Career Exploration Series 

Globe, Physical 

Houston Post 

Map Reading, set 443 

Mathematics for Today 

Minds Work 

Modern Consumer Education 
Program 

Reading for Survival Series 

73 

Instructional Materials 3 
Lab 

ColU!llbus, OH 

Curriculum Innovations, 
Inc. , 

Highwood, "IL 

American Learning Sys~ems 
Columbus, GA 

The Center for the 
Humanities 

White Plains, NY 

The Center for the 
Humanities 

White Plains, NY 

Superintendent of Docu­
ments, U.S. Gov't 
Printing Office 

TeachE~rs Supply Co., 
Houstc,n, TX 

National Career Consul­
tants, Inc., 

Richardson, TX 

National Geographic 
Society 

Washington, D.C. 

Houston Post,Houston, TX 

Teachers Supply Co. , 
Houston, TX 

Oxford Book Co., 
New York, NY 

Mind Incorporated 
Dallas, TX 

Grolier Educational 
Program 

New York, NY 

Cambridge Book Co., 
New York, NY 



Survival Skills' Ki.t 

Values Clarification 

VIESA 

Work: How To Get 'It 

Work 

Working World Skills B'ooklets 

74 

Pied Piper Productions 
Verdugo City, CA 

4 

University of California 
Berkley, CA 

Test Department 
Houghton-Mifflin 
Iowa City, IA 

Listening Library, Inc. 
Old Greenwich, CT 

Science Research Associates 
Inc. 

Chicago, IL 

Practical Life Skills 
Division Innovative 
Sciences, Inc. 

Stamford, CT 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 
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• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

weeks 

TIMETABLE FO~ PLAN OF PILOT TEST 

Supervisor study of software 

Im,tructional officer decision for dhtribution 
of softwore, inventory and issue 

Meeting with InstrucHanal officer, Principols 
cmd assigned testing t~c;,ers 

Teacher orientation by supervisor concerning 
use of software 

Meeting with Ca,-eer Education Supervisor 
and teachers for orientation regarding 
evaluation methelds and final report 
information/dat,J 

Supervisor evaluation of ALS modules 

Print modules for Use - test 

Print evaluation sheets 

Student use and evaluati'Jn of modules 
compile data 

Student use and evaluation of software 
compile data 

Teacher study and evaluate software and 
modules - prepare comments and 
evaluation reports 

K"y modules to Learner Outcomes prepore, 
type and reproduce list 

Key software to Learner Outcomes prepcre, 
type and reproduce list 

Testing of oil matedol 

Week!y meetings & reports from teachers 
compile data with instructional officer 

Weekly meetings & reports from students 
compile data 

Week I y meetings & reports from supervisors 
compile data 

Gather information for final report -
initial a5Sessment 

Re-test - Re-work 

Draft of final report 

Edit final report 

Print final report 

Print modules (ALS) 

Bind 011 materials 

I 
EVEr:; 

1 2 3 

Oct 

I--

• I--

I--

-
... 

I--

10--' 

I 

l'S TI f1E 'rABLE 
I 

Appendix L 
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Appendix M 

Material X 
--~~--------------

Robert Hood Supervisor 

Modules October 24 1979 , 

Grade Reading Recom- Objec-
HN1E OF MATERIAL Level Level mended Phase tive Subject 

The Meaning of Money II 1-3, Numerical & 
Newsweek Multi-Media Kit l2~19 Alg. Oper. 

Yes III 1,3,5 Pro. Solving 

. Economics & the American Dream II 4 Operations 
Using Graph-
ics, Math 

I 
Yes SuP. MatI. 

Technology: Matching Nachine II 4 Operations 
to Man Newsweek Multi-Media Kit Using Graph-. 

ics, Problem 
Solving 

Yes III 6 

Working Americans II No Speci· Math Suppor-
Newsweek Multi-Media Kit Yes fic Ob- tive Materia 

III j ective 
32 cassettes, 32 filmstrips II No Spe- Math Suppor-

A Car e'er for Tomorrow cific Ob tive Materia" 
American Learning System Yes III .j ective 

2 filmstrips/cassettes 
30 resource booklets 

Career Directions-Changing 
Times Ed. Service No 

National Career Consultants For 
Fascinatin§ World of Work Career Social 
Awareness eries Studies I-' 

. 

• • • • • • • • • • • 



• • • • • • • • • • 

Basic Map Skills II No Speci- Math Suppor-
Learning Tree Filmstrips fic Ob- tive Ma-

Yes III jective terial 

445 Career Exploration Series For 
ATe Pub. Corp. Social 

Studies 

Critical Issues in Economics II No Speci- Math Suppor-
Center of Humanities fic Ob- tive Ma-

Yes III jective terial 

Center of Humanities, Inc. For II No Speci- Math Suppor-
Communication is Power: Mass Social fic Ob- tive Ma-
Media & Mass Persuasion Studies III jective terial 

Houghton Mifflin Co. 
Livelyhoods Examination Film-
strip & Cassette No 

Viesa Career Guidebook & Logs Use with Fascinating World of Work 
Houghton Mifflin Career Awareness Series in Social 

Studies 
(59) II No spec~- Math Suppor-

·The Working Worl~ Booklets Yes fic Ob- tive Ma-
Innovative Sciences, Inc. III jective terial 

Volumes I and II A resource guide for career educators 
EPIE Career Ed. (selection and evaluation tools) 
EPIE Institute 

Physical Globe 1J:00112 Currently on Ferguson 
WSD 3103 

World of Work I Kit Ed. 
Design, Inc. (Referred to Oscar Gutierrez) 
(In Spanish) 

N 



Building Your Tomorrow 
American Learning System (See separate sheets on modules) 
Modules 

P.I.E.S. Kit Educational 
Achievement Corp. 

Gutierrez) (Referred to Oscar --
Filmstrips Map Reading Set 
443 Teachers Supply COULD NOT BE LOCATED AMONG CAREER 

EDUCATION MATERIALS 

(The curriculum guides furnished with this program are on Ph. III level) 

Career Development Program II No speci- Math Suppor-
Ohio Dept. of Ed. fie Ob- tive ..' 

Yes III j ective Material 

Widening Occupational Roles H.S. 6-9 and II No speci- Math Sup-
Kit SRA through above fic Ob- portive 

College Yes III j ective Material 

The Job Box High 2.7 and II Math Sup-
Fearon Publishers School above portive 

Yes III .Material 

Project File 
Associated Press No 

Article Cards 
Associated Press No 

Minds Work - FilmstrLps, cas-
settes " duplicating worksheets 
for groups 
Instructional Concepts Inc. No 

w 

• • • • • • • • • • 



• • • • • .' • • • 

Series 2 - Survival Skills Operations 
Pied Piper Productions Using Gra-
Filmstrips, cassettes, duplica- 3 - 9 4 - 5 Yes 11 4 phics, Math 

ting masters Supportive 
Material 

-------



I 
I' 

I. 
I 

I 
j 
I 
I 

I 

I 
I 
I 
I 
I 

II 
II 
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Material ------------------
Modules x 

AMERICAN LEARNING SYSTEM 

1. PLANS AND GOALS 

2. KNOWING YOUR INTERESTS 

3. GETTING ALONG WITH OTHERS 

4. YOUR VALUES AND YOUR SELF 
CONCEPT 

5. USING MAP SKILLS ON A JOB 

6. MAKING PLANS TO REACH GOALS 

7. TODAY"S SCHOOL HELPING YOU 
IN TOMORROW'S WORK 

8. VALUES AROUND US 

9. THE VALUE AND IMPORTANCE 
OF ALL JOBS 

10. PLANNING FOR JOBS 

11. PLANNING TO ACHIEVE INDI-
VIDUAL GOALS 

12. METHODS OF ASSESSING INDIVI-
DUAL DIFFERENCES PURPOSES 
A~D LIMITATIONS 

• • 

Grade Reading 
Level Level 

2 -
4· .-

4 -

4 -
4 -

5 -

4 -

8 -

6 -

6 -

7 -

7 -

• • 

Robert Hood Supervisor 

October 23, 1979 

Recom- Obj ec"" 
mended Phase tive Subject 

No NA NA NA 

No NA NA NA 

No NA NA NA 

No NA NA NA 

Yes II 1,2,3, Numerical 
10,13,14 Algebraic 

III 1,2,3,4 Operations 
Nb NA NA NA 

No NA NA NA 

No NA NA NA 

No NA NA NA 

No NA NA NA 

No NA NA NA 

..... ; .. 
Ln 

No NA NA NA 

• fl • • 



• • • • • • • • 

13. ACQUIRING SKILLS, INTERESTS, 
ATTITUDES 8 ""' No NA NA NA 

14. THE EVOLVING SELF 7 - No NA NA NA 

15. ASSESSING BIASES IN HIRING 7 - No NA NA NA 

16. RESEARCH ON BIASES IN 
HIRING 11 - No NA NA NA 

17. LABOR UNIONS IN AN INDUS-
TRIAL SOCIETY 7 . " ""' No NA NA NA '. 

" 

18. LIVING ON YOUR OWN 7 " Yes II 1-4,12-14 Num. & A1--
.' 17 gebraic 

III 1-4 Operations 
III 1,3,5 Pro. Solving 

co ..... 19. GOVERNMENTAL POLICY AND 
THE ECONOMY 6 - No NA NA NA 

20. YOUR WORK ATTITUDES AND 
EXPECTATIONS 7 ""' No NA NA NA 

21. LIVING AND WORKING IN THE 
I CITY 6 - No NA NA NA 

22. HOW REALISTIC ARE YOUR 
LIFESTYLE EXPE~TATIONS 7 - No NA NA NA 

23. VALUES IN RELATIONS TO 
CAREER PLANNING 6 - No NA NA NA 

24. CHANGING CAREERS 7 - No NA NA NA 

25. JOB APPLICATIONS SKILLS 6 - No NA NA NA 

0'1 



26. MOVING TO WHERE THE JOBS II 2 Operations 
ARE 5 - No Using 

III 5 Graphics 

• • • • • ~ .. •• • • 



• • • • • 
Haterial X 

-;.--------------
Modules 

W idening Occupational Roles Kit SRA 

T he Job Box Fearon 'Publishers 

P -!,oject File 'Ass'ociated Press 

A rticle Cards Associated Press 

, , 

Filmstrips, Gassettes, dupli-
cating worksheets for groups 

M inds Work Instructional 'Concepts 'Inc. 

Filmstrips, cassettes, duplica-
Series 2 ting masters 

Survival Skills Pied Piper Productions 

. 

• • 

Grade Reading 
LeVe'l IieVe"l' 

High Sch 
througI"! 6-9 
College and 
Graduate above 

High 2.7 and 
School above 

High 
. Schoo] 

High 
School 

]-.12 

I 
4,5,6 

3-:-9 4-5 

• • • • 
Nary Ann Brown 

~N~i~c~h~a~e~l~H~i~n~d~s~ _______ ,~ Supervisor 

October 12, 1978 

Recom- Object-
mende'd 'Phase i ve Subject 

Yes III Supplementary 
Reading 

1. o. IS Reading and 
Yes II 5, 20, Supplementary 

26 Reading 

,5,9,11, Complement 
Yes III 3,14,15, Reading and 

6,20 

III LO,14 
Lali.8uaBe 
CuY'ri cul urn 

,2,3,4; Complement 
p,6,9,ll Reading and Yes III f'-3,14,15 
6.17 .2'0' , , 

III ~3,15,l9 Language 

~0,25,26 
Currlculurn 

30,31, 
Yes II 32,33 Reading 

1,12,15 
Reading 8,28,35 

Yes' 'II 
36,40 

,1.9,30,32 Language 



Material 
----~~--------------------

Hary Ann Brown 
...,.;M.;;,;1;;,;· c_h_a=e_l __ H_i.;;.;n~· d_.s;..' ______ Supervisor 

Modules October 12, 1978 

Grade Reading Recom- Object-
Le'Ve'l Le'V'e'l me'n'de'd Pha:s'e' i ve , Subject 

32 cassettes, 32 filmstrips 

..h Career for Tomorrow' Americ'an 'Learn'in2' S~s it pm 
No 

. ' 

2 filmstrips/cassettes 
30 resource booklets 

Career Directions- Changing Time's' E'd'. Service' , No 
" 

For 
National Career Consultants ~ocial 

Fascinating World of 'Work Car'e'e'r' Aw'arehe~s Sel: ies ~t;1.,1qief? 

00 For 
~ Social 
Basic Map SRills Learning 'Tr'e'e F'i'lins'tripj3 Studies 

For 
Social 

445 Career Exploration Series' , 'ATG 'Pub'.' Corp'.' $tu<lie;.1? , 

For 

Center for Social 
Critical Issues 'in Economics 'Humanities ,Stv.<lies 

Center of Humanities, ,Ir c. For 

Communication Power: Mass Media & Hass Pen uation 
Social , s ,Studies 

Houghton Mifflin Co. , 

Livelyhoods Examination Films'trip' &: Cassette' No 

Use with Fascinat ing Worl< of v-Jork 
Career A, areness ~eries ir social 

Viesa Career Guideb,ook & 'l;ogs',Hough·ton' Hifflir ,Studies, 

• • • • • • • • • • • • 



• • • • • . ' • • • 
Material X 

Mary Ann ~,r.o,w,n 
Michael H10ds 

Modules October 12, 1978 

Grade Readinq Recom- Object-
lieVe'1' lieV'e'l rne'n'de'd Fha-s'e' i ve -_. , 

1.0.'s 

(59) Yp.s II ,1.5,2,2 
The Working World Booklets. Inn'ovati ve Science S. Inc. 

~ resourc e guide or careE 
Volumes I and II (selectic n and ev aluation 

EPIE Career Ed. EP'IK Iil:stitute .-

purrentl) on Fer:g .Ison 

Phv!=:-tC.::ll r.!lnhp :ll:0011? tJ~'n 11'01 

00 (In Spanish) I..F1 

World of Work .f 'Kit Ed' .' "De's'ign, Inc'. . ( ~eferreo td 'Os'car 'Gu ti'eYr'E 

Modules 
Building Your Tomorrow Arrie'r'i'c'ah' Leartiitlg" S:) stem (S,ee sepa ate 'sliee t s' 'o'n fide 

P.LE.S. Kit ' , 'Educat'ional Achievement' Corp', ' <!Referred to Os'car Gutierb 

~OULD NO' BE LOGP. irED A}10N( 
!EDUCATIO MATE RIP. IL,s 

Filmstrips Map Reading Bet 4'43' Teachers'SuPt 1)1' 

(The curriculum guides furnished with this program re on a Phase II level) 
I 

Career De'lelopment Program ' Ohio' Dept'. ' of' Et . ' 'Yes Ir TO' 

" 

• • 
Supervisor 

Subject 

Reading 

r educators 
tools) 

'z') 

'u'les') 

z) 

CAREER 

Rea linO' 

/-' 
C 



J:--lary Ann Brown 
Naterial 

--------~--------~~---
~M~i~C~h~a~e~] __ H~fn~d~'s ____________ Supervisor 

Modules x ,October 12,1978 

-
Grade ,Reading. Recom- Object-
L'eVe'!' L'e've'l me'n'de'd ' 'Phase' i ve Subject 

l. PLANS AND GOALS -2' No NA 'NA NA 

Supplement.,. 
ary Reading 

2. KNOWING YOUR, INTERESTS 4, N0 NA ' . NA: . N'a -
3. GETTING' ALONG WITH' OTHERS 4 . , Yes II 'Language 

00 
0\ 

4. YOUR VALUES' AND' YOUR'SELF'CONCEPT it Yes II 10 ' 'Language' 

S. USING MAP SKILLS ON A JOB 4 Yes II 18 . Re~ding 

6. 1-'IAKING PLANS TO. REACH. GOALS S ,No .NA NA NA 

WORK Supp1ement:.-
7 TODAY'S SCHOOL,HELPING YOU, IN ,TOMORROW, ',S 4 Yes II . ary Reading 

I, 

8. VALUES AROUND US 8· 
Sup121ement,.. 

'Yes III ary Reading 

9. THE VALUE .A.l'JD IHPORTANCE,OF.ALL.JOBS ,6 ,No NA, 

• • • • • • •• • • 



• • • • • • • •• • • • Hary Ann Brown 
Material _}_fi_c_h_a_e_l __ H_in_d_s _____________ Supervisor 

Modules x October 12, 1978 

Grade Reading Recorn- Object-
LeVe'1 Le've'1 ·me·ride·d·· Phas'e' i ve . Subject 

10. PLANNING FOR JOBS 6 'Yes ·11 ·22,.27 Reading -
sup~lement-: 
ary eading 

II. PLANNING TO.ACHIEVE INDIVIDUAL GOALS, 'l .. Yes II 13 Reading 

METHODS OF ASSiSSING INDIVIDUAL DIFFERENCE ~: 
12. PURPOSES AND'LIMITATIONS- - 1 No . NA NA ·N:A: _. 

'. 

00 

" 
13. ACQUIRING' SKI11S,. . INTERES-T-8·,. :A:TT'ITUDES .. 8 No NA NA· :~A 

14. THE EVOLVING SELF "] NQ ·NA NA ··NA 

15. ASSESSING.BIASES .IN ·HIRING 7 No NA NA NA 
; -

16. RESEARCH·ON BIASES ·IN HIRING .. 11 NQ ·NA ·NA NA 
, 

. 
17. LABOR USIONS IN AN INDUSTRIAL S.o.c.IETY. 7 NQ NA .NA NA 

19,14 Reading 

18. LIVING .ON YOUR OHN 7 Yes II L"J Language 
I 

...... 
N 



·Material ------------------------
Nary Ann Brown 

~M~i~c~h~a~e~l~H~I~··n~·d~s~· ___________ Supervisor 

Modules October 12, 1978 

Grade Reading Reco.m- Object-
L'eVe"l' . L"eVe"l"' men·de·d· 'Pha'se i ve Subject 

-

'19. GOVERNHENTAL POLICY AND THE- EGONOMY 6 No NA NA NA 
~~. 

20. YOUR WORK ATTITUDES AND EXPE·GTATIONS "] N0 ·NA .. NA NA 

.. 
21. LIVING AND WORKING IN ·THE ·CITY 6 N0 ·NA -NA ·NA 

00 
00 

22. HOW REAI:.ISTIG ·ARE 'YOUR ·LIFEB·T·Y.L·K EXPEC±A~· ONS ·7 N0 NA ·NA . ·NA 
.. 

II 26 
III 6,9,15 Reading 

23. VALUES IN RELATION TO .CAREER .P.LANNING 6 Yes '111 10 'I;ah"g'uage 

24. CHANGING CAREERS "7 No NA NA NA 

25. JOB APPLICATION SKILLS ·6 Yes .11 ·15,27- . Reading 
l 

•• • • • • • e· • • • 
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Appendix Nl 

CORRELATION OF WINDHAM IN-PLACE CURRICULAR OBJECTIVES 
INFUSED WITH BASIC LEARNER OUTCOMES CATEGORIES 

, . 

OUTCOMES CATEGORIES 

QUANTITY OF 
'INFUSED 
IN.-PLACE 

CURRICULAR 
OBJECTIVES 

(COMMUNICATIONS) 

1. Career Planning and Decision Making 

2. Career and Occupational Information 
Reading, Phase II, Objectives 22 and 26 

,3. Job Acquisition and Retention 
Reading, Phase II, Objectives 12, 15, 21 

, 26, 27, 28 

NONE 

2 

6 

4. Attitudes and Appreciation for Career Success NONE 

5. Skills in Human Relationships for Career NONE 

6. Self-investigation and Evaluation for Career 
Success 

7. Personal/Work/Societal Responsibilities 

NONE 

NONE 

8. Economic Factors Influencing Career Opportunity NONE 

9. Education/Career Opportunity Relationships 
Reading, Phase II, Objectives 13, '20, 22, 24, 
25, 36 
Reading, Phase III, Objectives 14, 15, 16, 
17, 20 . 
Spelling, Phase II, Objectives 1, 25 
Language, Phase I, Objectives 1-3 
Language, Phase II, Objectives 24 17 

1. :.1, Career Planning and Decision .Making 

2. Career and Occupational Information 

(MATHEMATICS) 

NONE 

NONE 

NOTE: Specifics of objectives cited hereon are set forth 
in Appendix E. 

89 



3. Job Acqu~sition and Retention 
Nume~ica1 and Algebraic Operations; 
Phase I, Objectives 1~4 
Phase II, Objectives 1",,3 
Measurement and Probability: 

. " Phase I I Obj ectives 1-2 
Problem Solving: 
Pha~e I, Objectives 1-3 

\, 

4. Attitudes. and Appreciation for Career Success 

5. Skills in Human Relationships for Careers 

6. Self-investigation and Evaluation for Career 
Success \ 

7. Personal/Work/Societal Responsibilities 

12 

NONE 

NONE' 

NONE 

NONE 

8. Economic Factors In~luencing Career Opportunity 31 
(Categories 8 and 9 both have the same objectives) 

9. Education/Career Opportunity Re1ations.hips 31 
(Categories 8 and 9 both have the same objectives) 
Numerical and Algebraic Operations: 
Phase I, Objectives 1-4 
Phase II, Objectives 1-4, 11-20 
Phase III, Objectives 1-4 
Problem Solving: 
Phase I, Objectives 1-3 
Phase II, Objectives 1-3 
Phase III, Objectives 1, 3, 5 

SOCIAL STUDIES 

ANTHROPOLOGY 

2 

OBJECTIVE NUMBER AND DESCRIPTOR MATCHING CAREER ED. 

1. Vocabulary 

2. Role of family members 

3. ConnnunitY'differences 

L~. Interdependence of communities and their 
inhabitants 

// 

90 

CATEGORY NUMBER 

NONE 

5, 7 

8 

7-9 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



• 

• 

• 

• 

• 

• 

• 

• 

• • 

• 

• 

5. Ch~nges in rural life 8 3 

6. Effects of technology 1, 3-5 

7. Community problems 1, 2, 4-7 

8. Family functions and social values 5, 7 

9. U.S. attitudes toward solving ethnic problems 2, 3,' 5-7, 9 

10. Government control of tobacco, alcohol, drugs 3, 5-7, 9 

11. Contributions of Indians toward Western culture NONE 

12. Cultural differences among people of the world NONE 

13. Problems created for individuals by technology 2-8 
and the need for change in women's rights 

ECONOMICS 

1. Vocabulary 

2. Basic necessities of life 

3. Proper human diet 

4. Correct and safe food processing 

5. Sources and types of clothing fiber 

6. Shelter for humans 

NONE 

6-8 

7-8 

1-4, 6 

1-4, 6 

1-6 

7. Manufacture of building construction mater.ia1s 1-6 

8. Trade and money 2-3, 6, 8-9 

9. Community servi~es 

10. Work, occupation: vocation 

11. Advertising as merchandising 

12. Communication services 

13. Individual and mass transportation 

14. Industrial production 

15. Geoponic operations 
91 

2-8 

1-9 

1-9 

1-9 

1-9 

1-9 

3-6, 8, 9 



II 

16. .. Facto~s of production in a free economy 

17. Qomparison of economic theories 

6-9 

8, 9 

18. Computational skill in personal economics 8, 9 

l~. Political activities to prevent or cor~ect 
a depression 

20. Proposals to solve problems of poverty in 
in the U.S. 

21. Economic problems of student choice 

3-5, 8, 9 

NONE 

NONE 

22. Advantages of the three basic economic systems 7-9 

23. Evaluation of taxes paid by you NONE 

24. Personal economic problems 1-9 

GEOGRAPHY 

1. Vocabulary NONE 

4 

2. Using maps and globes (physical features 
and climates) 

3-4, 6, 8, 9 

3. Using maps and globes (symbols and 
distances) 

4. Using maps and globes (physical features 
in climatic regions) 

3 -4, 6, 8, 9 

3-4, 6, 8, 9 

5. Relationship between natural environment 2-9 
and activities of people 

6. Effects in the relationship between natural 
resources and the activities of humans 

7. Using maps and globes (problems) 

8. Understanding weather and recording meteor­
ological phenomena 

9. Climatic conditions and their cause 

1-9 

3-9 

2-9 

8, 9 

10. Effects of physical environment on peoples 5-9 
lives 

92 
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• 

• 

• 

• 

• 

• 

• 

11. Natural resources and human activities in 1-9 
relation to agriculture, i.ndustl,"y, etc. 

12. Planning a trip 

13. Evaluating an ecology program 

14. Using maps, globes, atlas (political 
entities and bodies of water) 

15. Using maps, globes, atlas (physical 
features) 

3-4, 6, 9 

8 

NONE 

5-9 

16. Using maps, globes, atlas (maj or climatic 8,' 9 
regions) 

17. Using maps, globes, atlas (naturar and 
industrial areas) 

HISTORY 

1-9 

1. Reasons for changes in communities 5-9 

2. Reasons why immigrants came to America and 4-9 
life in the old country 

3. Cultural life and economic situation in 
colonial America 

4. Differences of view points among 
Colonists, .... 

5. Features of your home state 

6. War Between the States 

7. Early settlement patterns 

8. City growth problems 

7-9 

7-9 

1-9 

7-9 

6-9 

1-9 

9. Contrast present urban problems with those 7-9 
of: middle 1800's 

10. Immigration to Latin America 

11. History of racial conflict in the U.S. 

12. Early civilizations (Chinese, Roman,Greek) 
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7-9 

3-9 

NONE 
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13. Contributions from the Rena~ssance, Eastern 
Medieval and Middle Ages Cultures 

14. Contributions of the Industrial Revolution 

INQUIRY SKILLS 

1. Using assorted reference materials 

2. Basic research questions 

3. Using maps and globes 

4. Steps in problem solving 

5. Analyzing statements for bias, etc. 

6. Demonstrating research skills 

7. Determining relevance of data 

8. Using resource materials 

9. Using maps, globes, charts 

PHILOSOPHY AND PSYCHOLOGY 

1. Vocabulary 

2. Communication between humans 

3. Applying problem-solving skills to personal 
problems 

4. Making decisions 

5. Formulating possible solutions 

NONE 

1-9 

1-9 

1-9 

5 ... 9 

1-3, 9 

1-9 

1-9 

1-9 

1-9 

1-9 

NONE 

1-6, 9 

1-3, 6, 9 

1-9 

NONE 

6. Identifying problems, analyzing data, etc. 1-9 

7. Identifying problems of teenagers 1-9 

8. Types of careers in assorted fields 

9. World religions and their effects 

10. Developing social values 

11. Reseanch ability applied to occupation, etc. 
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1-9 

NONE 

1-9 

1-9 
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12. Living by a social, value system 

POLITICAL SCIENCE 

1. Vocabulary 

2. Tax support for governmental services 

3. Political and governmental problems for 
writers of the American Constitution 

1-9 

NONE 

7-9 

NONE 

4. Conflicts among early American political NONE 
leaders and current conflicts 

5. Connections between political problems 
and actions by legislatures 

7-9 

6. Basic needs of people met by law and rules 5-9 
of society 

7. Present a. set of political values and 
political philosophy 

5-9 

8. Describe the political features of a 5-9 
country illustrating, conquest, colonization 

9. Supporting or refuting changes to the U.S. 5-9 
Consti.tution 

10. Organization and functions of U.S. govern- 5-9 
ment 

11. Duties of officers of the U.S. Judicial 
System 

7, 9 

12. Constitutional safe guards and individual 3-9 
rights 

13. Important English documents 7-9 

14. Causes of international conflict 1790-1937 5-9 

15. Comparing Chinese Communism with USSR 7-9 
Communism 
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WINDHAM SCHOOL DISTRICT 

CAREER EDUCATION 

TEACHER EVALUATION 

EVALUATOR: __________ < __________________ • DATE: ____________________________ ___ 

Please give your best jUdgement for each item below by circling the number 
on the horizontal line provided for varying response. There is space provided below 
each item for comments you feel would benefit the program. 

A. GENERAL: 

1. SUMMARIZES THE IMPORTANT INFORMATION FOUND IN THE BASIC OUTCOMES 

5 4 
Completely 
summarizes the 
important information 

Comments 

3 
sum.'1larizes most 
of the important 
information 

2 

2. BMPHASIZED SKII;LS TO EE LEARNED IN HUMAN RELATIONSHIPS. 

5 
All skills 
emphasized 

4 3 
Most skills 
emphasized 

2 

1 
Summar~zes little 
of the important 
information 

1 

Few skills emphasized 
Comments ________________________________________________________________________ _ 

3. LANGUAGE SKILLS DEMONSTRATES EDUCATION/CAREER OPPORTUNITY RELATIONSHIPS 

5 
Strongly 
demonstrates 
relationships 

4 3 
Some demonstration 
of relationships 

2 1 
Poorly demonstrates 
relationships 

Comments ________________________________________________________________________ _ 

4. CLARITY-VOCABULARY(corresponds with grade level) 

5 
Excellent 
choice of words 

Comments 

5. PERSUASIVENESS 

5 
Arouses ~nterest 
and enthusiasm 

Comments 

4 

4 

3 
Most words well 
chosen 

3 
Mildiy arouses 
enthusiasm and 
interest 
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2 

2 

1 
Poor cho~ce of wording 
throughout' 

1 
Fa~ls to arouse 
interest and enthsuiasm 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



• 

• 

• 

e 

• 
D. 

• 

• 

• 

• 

• 

• 

------- --

6. EXPLAINS THE "WIlY" Appendix 0-2 

5 4 3 2 1 
Completely Mostly explains Poorly explains 
explains the the "why" the "why" 
"why" 

Comments 

'-;.01 

7. BHPIIASIZES GOALS TO BE ACHIEVED 

5 4 3 2 1 
An goals Most goals 
emphasized emphasized 

Few goals emphasized 

Comments 

8. DOES THE MATERIAL UlPLEMENT THE LEARNER OUTCOMES INDICATIVE OF GOAL ACHIEVEMENT 

5 4 
11ater~al strongly 
implements learner 
outcomes 

Colnments 

BASIC LEARNER OUTCOMES: 

1. SEQUENCED 

5 4 
Completely 
adequate 

Comments 

2. CHOICE OF PERFOru1ANCE 

5 4 
Completely 
adequate 

Comments 

3. SCOPE 

5 4 
Su~table for 
unit 

Comments 

TERMS 

3 
Material mostly 
implements learner 
outcomes 

3 
Acceptable 

3 
Acceptable 

3 
Some ~nformat~on 
not suitable for 
unit 
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2 

2 

2 

2 

1 
Mater~al poorly 
implements learner 
outcomes 

1 
completel¥ inadequate 

1 
Completely inadequate 

1 
Informat~on clearly 
too broad or narrow 



------

" 4. KNOWLEDGE CONTENT SOPPORTS LEARNER OUTCOME,S Appendix 0-3 

SI; 4 3 2 1 
Completely Acceptable completely inadequate 
adequate 

Conunents 

S. CORRECT CHOICE OF' SKILLS OR KNOWLEDGE 

S 4 3 2 1 
completely Acceptable completely inadequate 
adequate 

Conunents 

C. INSTRUCTION/INFO&~TION SHEETS 

1. NEW AND UNFAMILIAR \'TORDS DEFINED 

S 
completely 
adequate 

4 3 
Acceptable 

2 1 
completely inadequate 

Conunents _________________________________________________________________________ __ 

2. NEW TER!o!S ILLUSTRATED WHEN POSSIBLE 

5 4 3 ? 1 
~c~o-m-p~l-e~t-e~l-y--------~----------A~C-c-e--p~t-a~b~l-e------------~--------~c~o~m=p~l~e~t=e~ly inadequate 
adequate 

Conunents ________________________________________________________________________ __ 

3. DEFINITIONS EASY TO UNDERSTAND 

5 
Always clear 
and concise 

conunents 

3 
I-lost clear and 
concise 

2 

4. INFORMATION SEQUENCED WITH ENABLERS (LEARNER OUTCOMES) 

5 
Completely 
sequenced 

Conunents 

4 3 2 
Host sequenced 
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1 
Unclear and ambiguous 

1 
Out of sequence 
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5. INFORMATION PRESENTED LOGICALLY 
Appendix 0-4 

5 4 3 2 -~ 

Comp~etely 
adequate 

Acceptable Completely inadequate 

Comments 

6. INFORMATION ILLUSTRATED 

5 4 3 2 I 
Excellent Most informution Little information 
choice and illustrated illustrated 
application 

comments 

7. BREVITY 

5 4 3 2 1 
A~d~e~q~u~a~t~e--------~~---------'A~c~c~e~p~t~a~b~lr.e~----------~----------"u=n=a~c~c~e~p~t~aole 

comments 

8. LEARNING ACTIVITIES COINCIDE WITH LEARNER OUTCOMES ~~D GOALS 

5 
All activities 
and outcomes 
match 

Comments 

D. NEDIA 

4 3 
Most act~v~ties 
and outcomes 
match 

2 

1. SKILL OBJECTIVES ADEQUATELY OESCRIBE TASK TO BE LEAru~ED 

5 
completely 
adequate 

Comments 

4 

2. PROPER PERFORMANCE TERMS USED 

5 
Excellent 
application of 
performance terms 

Comments 

4 

3 
Acceptable 

3 
Acceptable use of 
performance terms 
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2 

2 

1 
Few activities and 
outcomes match 

1 
Unacceptflble 

~ 
Poor use of performance 
terms 



3. SUPPLIES AND MATERIALS LISTED 

5 
All necessary 
supplies and 
materials listed 

Conunents 

4 

4. INSTRUCTIONS EASY TO FOLLOW 

E. 'rEST 

5 
Completely 
adequate 

Comments 

4 

3 
Host supplies and 
materials listed 

3 
Acceptable 

2 

2 

1. PRE AND POST TEST QUESTIONS FOR EACH LEARNER OUTCOME 

5 
Every learner 
outcome evaluated 

4 3 
Most learner 
outcomes evaluated 

2 

Appendix 0-5 

I 
Much oversight in 
listing supplies and 
materials 

1 
Unacceptable 

1 
Lack evaluation 
for several learner 
outcomes 

Comments __________________________________________________________________ ~------

2. USE OF BOTH KNOWLEDGE AND SK1~L PERFO~~CE QUESTIONS 

5 
Completely 
adequate 

4 3 2 
Acceptable 

1 
Unacceptable 

Comments ________________________________________________________________________ __ 

J. BEHAVIOR TESTED AS CALLED FOR BY LEARNER OUTCOMES 

5 4 3 2 1 
Completely Acceptable Unacceptable 
adequate 

Comments 

4. TEST QUESTIONS SEQUENCED WITH LEARNER OUTCOMES 

5 4 3 2 1 
Questl.ons Most questions Poor sequencing 
exactly sequenced of questions with 
sequenced learner outcomes 

Comments 

Hio 
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Append i x P- 1 

WINDHAM SCHOOL DISTRIC'l' 

CAREER EDUCATION 

STUDENT EVALUATION 

S'l'Ul)gN'l' : ______________ , ____ _ f)1\'l'g: 

N~~E OF ITEM USBD: ___________________________________________________ _ 

Please give your best judgement for each item below by circling the number on the 
hoX'izontal line provided for varying response. There is space provided below each item 
for comments you feel would benefit the program. 

I FOUND THIS MATERIAL: 

1. Il'lTERBSTING 

5 4 3 2 1 
Very Interest~ng ~!ildly Interesting Not Interesting 

Comments _____________________________________________________ _ 

:l. USEFUL 

5 
very Useful 

Comments 

3. INFORMATIVE 

5 
Very 
Informative 

Comments 

4 3 2 
Hostly Useful 

4 3 2 
Mostly Informative 

4. TAUGHT/SHOWED ME HOW TO DO SOMETHING I DIDN'T KNOW BEFORE 

1 
Not Useful 

1 
Not Informative 

5 4 3 2 1 
=D~e~f~i-n~i~t-e~l-y---~~---------D~~~·d~s~h~o-w'~o~r~------~~-------~D~i~d~N~o~t~S~how 
showed or teach me or Teach rite 
taught me 
Comments ______________________________________________________ _ 
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5. IMPROVED MY SELF-ESTEEM 

5 
Definitely 
Improved 

4 3 
Somewhat 
Improved 

Append i x P- 2 

2 1 
Did Not Improve 

Comments ________________________________________________________________________ _ 

6. EXPLI\l.Nt:U KINDS OF WORK I'D NEVER THOUGHT OF 

5 4 3 
Dehnitely Somewhat 

2 1 . 
~~~~~------~~--------~~--~~--------------~---------=D~i~d~N-o~t~E~xplain 

Explained Explained 

Comments 

7. WILL CAUSE HE TO CHANGE CAREERS 

5 
Detim tely 
will Cause 
He to Change 
Careers 

Comments 

4 3 
l1igfit Cause He 
to Change Careers 

B. WILL KEEP HE FROH ENTERING A DEAD END CAREER 

5 
Material will 
Definitely Keep 
Me From Entering 
A Dead End Career 

Comments 

9. READABLE 

5 
Extremely 
Readable 

Comments 

4 

4 

3 
Material ~ight Keep 
Me From Entering A 
Dead End Career 

3 
Somewhat Reabable 
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2 

2 

1 
\'lill Not Cause Me 
to Change Careers 

1 
Material Will Not 
Influence My Career 
Choice 

1 
Not Readable 
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Appendix Ql 

Pre-posttest 

CAREER EDUCATIO~ 

DIRECTIONS: Fill in the blanks . 

1. You are looking for a job in a field in which you are 
trained and qualified. Where would you begin your search? 
Name (2). 

• a. 

b; 

• 
2. In filing an application, you will be asked to give 

references other than relatives. Give (2) examples ... 

a. 

b. 

3. References are statements telling someone you have certain 
qualities concerning yourself, your work, etc. These 
reference types can be grouped into several categories: 
Name (2) 

• a. 

b. 

4. List two things you should be interested in for setting 
• long range goals for a job. 

a. 

b . 

• 5. Do you feel you should. set goals? Why? 
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2 
6. Things that are important to you are called: 

7. Being able to take directions and instructions, both written 
and oral, is a human relationship function called: 

8. On a job, when you do something wrong, your boss will express 
his displeasure in the form of another relations category 
called 

9. A job that allows you to develop your own ideas and 
materials is said to allow you to express the value of 

10. Name (2) kin,ds of marital status .. 

a, 

b. 

11. What signifies that all information on an application is 
true and correct according to the best of your knowledge? 

12. Name (4) things you should consider when applying for and 
when being offered a job. For example: "I'll have to 
ride the bus for L~5 minutes to get there!" 

a. 

c. 

d. 

13. The pay you receive from an employer while you are absent 
from a job because of an injury received while on that job 
is called: 
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14. On most applications, employers ask' you two things 
concerning your physical appearance. Name (1) 

DIRECTIONS: Circle the correct answer. 

15. Neatness of an application- is usually very important to 
an employer. 

T or F 

3 

16. If you persuade your fellow workers to pursue positive goals 
and- values you have exerted your influence on them. 

T or F 

17. Most positions and jobs today require a physical examination. 

T or F 

18. If late for work a very detailed description should be 
given to your supervisor: 

T or F 

19. You are beiag interviewed for a very important and well 
paying position. You know that you are experienced and 
adequately qualified for the job. To insure your chances 
of getting hired you should: 

T or F dress in ordinary street wear 

T or F appear well groomed 

T or F arrive 15 minutes after the scheduled time 

20. Sex of a person is always asked for on an application for 
employment. 

T or F 
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21. A letter stating your educational experience and pertinent 

infor-nation about yourself is called a resume' . 

T or F 

22. Do you feel you should set a goal toward a job that you 
realize is beyond your capability? 

T .0r F 

23. When being interviewed it is. best to sit comfortably, at 
ease, and avoid any nervous mannerisms. 

T or F 

24. In an interviewing situation it is definitely best to 
assume an attitude that you know all there is to know 
about the job you are applying for and practically all 
there is to know about every other job in that particular 
facility. . 

T or F 

25. When asked during an interview, "What do you want to know 
most about the job you are applying for," always ask this 
first, "How much can I earn?" -- ---

T or F 

26. Learning to "Honestly sell yourself" is an asset in any 
job obtaining situation. 

T or F 

DIRECTIONS: Write an explanation. 

27. You set a high goal for yourself and you have the necess·ary 
abilities and skills to successfully meet this goal. What 
do you feel you would have to do to achieve this goal? 
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28. Civil rights legislation has made it unlawful to ask an 
individual to state his race or color on a job applica­
tion. How has the employer gotten around this so-called 
"problem"? 

29. lVhat do you feel are some of the rewards in working? 

30. Would you accept employment in an area normally dominated 
by women/men? Why not? Why? 

31. Your work history on a job application usually tells what 
about you? 
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Appendix R 1 

EVALUATION OF MATERIALS DATA 

Fou~ of the objectives, primary to this grant, are repeated 
for clarification and elucidation: 

Objective 3 

Develop and pilot test new learning activities which infuse/ 
integrate career awareness, career exploration and career pre­
paration concepts into appropriate levels of the curriculum. 

Objective 4 

Develop and pilot test vocational and academic curricula 
that include the self awareness/self evaluation process in 
career awareness, career exploration and career preparation. 

Objective 5 

Develop and pilot test academic units of instruction in­
volving information about the. world of work. 

Objective 6 

.Develop and pilot test self awareness experiences through. 
which students 'can determine the assistance or resources needed 
to meet their career goals. 

The following thirty-two tables constitute the consolidated 
opinions and evaluations of all students and all teachers who 
were involv~d in the evaluation of materials used.in the com­
pletion of this grant. Odd numbered tables are, in each case, 
student evaluations; even numbered tables are teacher evalua­
tions. For supervisor appraisals see Appendix M. 

Odd numbered tables have vertical columns which are number­
ed from left to right in descending order (5 highest, 0 no re­
sponse) and represent student value judgements. Horizontal 
lines numbered consecutively downward (one through nine) are the 
judgement categories of: 

1. Interes ting 
2. Useful 

·3. Informative 
4. ~aught/Showed me how to do something I did not 

know before 
5. Impr9ved my self esteem 
6. Explained kinds of work I'd never thought of 
7. Hill cause me to change careers 
8. Will keep me from entering a dead end career 
9. Readable 
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Even numbered tables (teacher evaluations) contain a 
different set of judgement categories. Teacher judgement 
areas are grouped in five divisions: 

a. General 
b. Basic Learner 01J.tcomes 
c. Instruction/Information Sheets 
d. Media 
e. Test 

The five maj or divisions havE\'l:lf::en subdivided and each 
category has a rating scale rang:t-ng from 5 (the highest) to 
zero (0) no response. 
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DISTRICT CO~OSIT~ TOTA~S 3 

Resol,lrce THE JOB BOX o Females • Module FEARON..,..PITMAN 99 Males 

-jTABLE 1 STUDENT EVALUATION 

5 4 3 2 1 0 • [' 
1 9 15 66 7 2 

2 12 48 37 2 

3 16 66 7 9 1 • 4 26 37 34, 2 

5 18 76 5 

6 45 27 27 • 
7 1 18 71 4 5 

8 1 18 71 4 5 

9 16 8 53 15 7 • 
TABLE 2 TEACHER EVALUATION 1 Response 

A. General' 

1 3 ,5 4 • 
2 - 2 6 - 3 

3 - 4 7 - 4 

4 - 4 8 - 4 • 
B. Basic Learner Outcomes 

1 - 4 4 - 5 

2 3 5 5 • 
3 - 5 
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C. Instruction/Information Sheets 4 

D. Media 

E. Test 

Sound and 
Slide 

TABLE 3 

5 

1 13 

2 6 

3 20 

4 17 

5 

6 

7 4 

8 '+ 
9 Does 

1 ... 4 

2 - 4 

3 - 4 

4 - 4 

1 - 4 

2 - 4 

1 - 2 

2 - 3 

5 - 4 

6 - 4 

7 - 5 

8 - 5 

3 - 3 

4 - 3 

Connnent: Used as suppl.ementary ma­
material in reading class 

CRITICAL ISSUES IN ECONOMICS 
CENTER FOR THE HUMANITIES 

STUDENT EVALUATION 

4 3 2 

6 17 4 

19 8 5 

13 6 1 

14 8 1 

4 6 

7 13 11 

2 12 12 

8 11 11 

not apply III 

o Females 
41 Males 

1 0 

1 

3 

1 

1 

31 

10 

11 

7 
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TABLE 4 TEACHER EVALUATION 1 Response 

A. General • 
II 1 - 5 5 - 4 

2 - 1 6 ... 5 

3 - 4 7 ... 5 • 
4 - 5 8 ... 1 

B. Basic Learner Outcomes 

1 5 4 ... 5 • 
2 - 1 5 -'5 

3 - 5 

C. Instruction/Information Sheets • 
1 - 5 5 - 5 

2 - 5 6 - 6 

3 - 5 7 ... 4 • 
4 - 5 8 - 4 

D. Media 

1 - 5 3 - 5 • 
2 - 1 4 - 5 

E. T~st 

1 - 1 ." 1 • . .) -
2 - 1 4 - 1 

Comment: none 

• 
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Multi-Media MIND • S' WORK' o Females 

• 113 Males 
MIND 

TABLE 5 STUDENT EVALUATION 

• 5 4 3 2 1 0 

1 17 16 77 3 

2 25 24 62 ~2 

• 3 58 28 26 1 

4 64 36 12 1 

5 44 13 39 12 5 

• 6 64 13 9 6 6 21 

7 2 3 16 14 78 

8 21 33 47 8 4 

• 9 95 15 3 

.TABLE 6 TEACHER EVALUATION 1 Response 

A. General 1 - 4 5 - "·4 

• 2 3 6 5 

3 4 7 4 

4 - 4 8 - 4 • B. Basic Learner Outcomes 

1 - 4 4 - 4 

2 - 4 5 - 4 • 3 - 3 

• 113 

• 



• 
C. rnstruction/lnformation She.ets 7 

1 - 5 5 ~5 • 
2 .... 5 6 .... 5 

3 .... 5 7 ~ 4 

4 .... 5 8 .... 5 • 
D. Media 

1 ... 5 3 - 5 

2 - 5 4 - 5 • 
E. Test, 

1 .. 5 3 - 4 

2 - 5 4 ... 5 • 
Comment: Many careers were appropriate 

to students with limited education 

Cassette- FASCINATING WORLD OF WORK: 337 Females • Filmstrips CAREER AWARENESS SERIES 

NATIONAL 'CAREER CONSULTANTS 

Table 7 STUDENT EVALUATION 

5 4 3 2 1 0 • 
1 170 56 63 15 31 2 

2 160 51 78 21 24 3 

• 3 142 59 81 22 29 4 

4 122 80 78 23 31 3 

5 117 62 102 16 31 9 • 6 135 64 :84 13 33 8 

7 103 56 80 30 62 6 

8 131 63 74 16 4,' 6 .-
9 70 37 33 8 26 163 
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TABLE 8 T~CH.ER ~VALUATION 2 Response§ 

A. 

B. 

C. 

D. 

E. 

(One teacher gave 4 l' S' for each i tern in each 
category,'wit'£1.out comment or explanation.) 

General 
"tk 

1 .. 5 5 - 5 

2 - 4 6 -. 5 

3 - 4 7 - 5 

4 .... 5 8 - 4 

Basic Learner Outcomes 

1 .. 5 4 - 5 

2 - 2 5 - 5 

3 - 5 

Instruction/Information Sheets: (none included) 

Media 

1 - 3 3 - NA 

2 - 2 4 - 4 

Test: (none included) 

Connnent: Does not meet needs of 
bilingual students. 
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C'ommunications SURVIVAL SKILLS 9 54 Females 
Uodu1e PIED PIPER PRODUCTIONS o Males • TABLE, 9 STUDENT EVALUATION 

5 4 3 2 1 0 
.-

1 27 6 19 2 • 2 22 11 . 17 3 1 

3 23 1& 11 2 2 

4 25 6 15 5 3 • 5 17 5 16 1 1 14 

6 20 5 9 4 2 14 

7 2 2 15 2 19 14 • 8 7 2 20 3 3 

Comment: Poor reproduction of 
handouts 

TABLE 10 TEACHER EVALUATION 2 Responses • 
A. General 

5 4 3 2 1 0 

1 1 1 • 
2 1 1 

3 2 
., --, 

4 2 • 
5 2 

6 2 

7 2 • 
8 2 
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• 
B. Basic Learner Outcomes: 10 

• 5 4 3 2 1 0 

1 1 1 

2 1 1 

• 3 2 ",",-OS,b, 

t{. 1 1 

5 1 1 

• C. Ins tr'uc tionl Informa tion Sheets 

5 4 3 2 1 0 

1 -1 1. --

• 2 1 1 

3 1 1 

4 1 1 

• .5 1 1 

6 2 

7 2 

• 8 2 

D. Media 

5 4 3 2 1 0 

• 1. 2 

2 1 1 

3 2 

• 4 2 
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E. Test 11 

5 4 3 2/ 1 0 • 
1 2 

2 2 

3 2 • 
4 1 1 

Comment: High interest, good for review 
purposes, fullfills module objec- • tives but not very congruent with 
learner outcomes. 

UNEHP'LOYMENT IS A SOCIAL PROBLEM 
Multi-media 46 Females • U.S. DEPT. OF LABOR 0 Males 

TABLE 11 STUDENT EVALUATION 

5 4 3 2 1 0 

1 46 • 
2 40 5 1 

3 41 5 

4 10 30 6 • 
5 35 11 

6 ~·6 

7 -.. 36 10 • 
8 46 

9 40 6 

Commen t : Nice to know, but it won't • change any careers 
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TABLE 12 

A. General 

B. Basic Learner 

TEACHER EVALUATION 

1 - 5 

2 - 5 

3 - 5 

4 - 5 

Outcomes 

1 - 3 

2 4 

3 - 5 

5 - 4 

6 - 5 

7 - 5 

8 - 3 

4 - 5 

5 - 5 

12 
1 Response 

C. Instruction/Information Sheets 

-
D. Media 

E. ' Test 

1 - 5 

2 - 5 

3 - 3 

4 - 3 

1 - 5 

2 - 5 

1 no rating 

2 - 3 

5 - 4 

6 - 5 

7 - 5 

8 - 3 

3 - 5 

4 - 5 

3 - NA 

4 NA 

Comment: Recommended for widespread 
utilization' in all programs 
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• 
Module WOR~ INTER ACTION, KIT C 

13 
140 Females 

CAREER AIDS J INC. o Males 

• TABLE 13 STUDENT EVALUA!~ON 

5 . 4 3 2 1 0 

1 22 21 49 26 20 2 

• 2 19 29 45 24 19 4 

3 14 30 57 19 16 4 

4 8 19 47 18 44 4 • 5 6 22 52 18 39 3 

6 6 8 22 5 24 75 

7 4 19 37 10 66 4 • 8 4 25 41 4 60 6 

9 83 30 23 -- 2 2 

TABLE 14 "I' ~" TEACHER EVALUATION No response 

• Sound COMMUNICATION IS POWER 58 Females 
and Slides CENTeR FOR THE HUMANITIES, INC. o Males 

TABLE 15 STUDENT EVALUATION 

5 4 3 2 1 0 • 
1 39 6 9 2 2 

2 24 14 15 1 2 2 

3 . 34 6 12 4 1 1 • 
4 21 3 16 5 12 1 

~ 10 3 21 7. 17 

6 9 8 19 6 11 5 • 
7 3 3 11 4 19 18 

8 13 4 5 3/ 15 18 
.' 

I •• 9 35 7 7 ,/1 3 5 
Comment: Mo~t indi£ated a nefid to/~cr~eu children ~i"om 

me.~a V~Q encej h~g le)le 0,[ ~nterest'~n ~cated 
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• 
TABLE 16 TEACHER EVALUATION 2 

14 Responses 

• A. General 

5 4 3 2 1 0 

1 1 1 

• 2 2 

3 2 

4 1 1 

• 5 1 1 

6 1 1 

7 1 1 

• 8 1 1 

B. Basic Learner Outcomes 

5 4 3 2 1 0 

• 1 2 

2 2 

3 1 1 

• 4 2 

5 1 1 

C. Instruction/Information Sheets (None included) 

• D. Media 

5 4 3 2 1 0 

1 1 1 

• 2 1 1 

3 1 1 

4 1 1 

• E. Test (None included) 

Comment: Created hi~h level of interest; poor match with 
learner ou comes 
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Mu1ti- . 
Media 

TALBE 17 

5 

1 94 

2 85 

3 106 

4 71 

5 71 

6 33 

7 25 

8 27 

9 32 

Comment: 

TABLE 18 

A. General 

ECONOHICS AND THE AMERICAN DREAM 
NEWSWEEK 

STUDENT EVALUATION 

4 3 2 

12 24 1 

7 35 1 

7 i2 3 

6 44 2 

6 44 2 

9 34 1 

1 28 15 

2 27 13 

5 22 

Impres sled by scenes from depression 
the 30 I sand the need to work 

TEACHER EVALUATION 

1 - 5 

2 - 5 

3 - 5 

4 - 5 

5 - 5 

6 - 5 

7 - 5 

8 - 5 

B. Basic Learner Outcomes 

1 - 3 

2 - 5 

3 - 5 

12:2 

4 - 5 

5 ~ 5 

1 

2 

3 

2 

7 

7 

37 

29 

19 

4 

. , 

15 133 Females 
o Males 

o 

3 . 

3 

3 

19 

35 

45 

70 

of 

1 Response 

• 

• 

• 

• 

• 
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• 

• 

• 
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• 
C. Instruction/Information Sheets 16 

• 1 - 5 4 - 5 

2 - NA 6 - 5 

3 - 3 7 - 5 

• 4 - 5 8 - 5 

D. Media 

1 - 5 3 - 5 

• 2 - 5 4 - 5 

E. Test 

1 - 5 3 - 5 

• 2 5 4 5 

Connnent: Acceptable material; 
teacher must be fami1.iar 
with content 

• Mu1ti- THE MEANING OF MONEY 14- Females 
Hedia NEWSWEEK o Males 

TABLE 19 STUDENT EVALUATION 

• 5 4 3 2 1 0 

1 11 2 1 

2 8 4 2 

• 3 8 5 1 

4 4 7 1 2 

5 L~ 6 1 3 

• 6 5 4 1 1 3 

7 5 5 1 3 

8 5 4 1 1 3 

• 9 6 4 1 3 

Comment: Increased av7areness of the true 
meaning of money 
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• 
TABLE 20 TEACHER EVALUATION 1 ReslPon~~ 

A. General • 
1 - 4 5 - 4 

~ - 4 6 - 3 

3 - 3 7 - 3 • 
4 - 4 8 - 3 

B. Basic Lear:ner Outcomes 

1 - I"l 4 - 3 • L. 

2 - 3 5 - 3 

3 - 4 

C. Instruction/Information Sheets • 
1 - 3 5 - 3 

2 -,2 6 - 3 

3 3 7 2 • 
4 - 3 8 - 4 

D. Media 

1 - 3 3 - 3 • 
2 - 3 4 - 3 

E. Test 

1 - 3 3 - 4 • 
2 - 4 4 - 3 

Comment: Easily infused into math 
programs • 
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• 
Multi- BUILDING YOUR TOMORROWS 

18 
341 Females 

Media AlffiRICAN LEARNING SYSTEMS 515 Males • TABLE 21 STUDENT EVALUATION 

5 4 3 2 1 0 

• 1 372 164 198 30 85 7 

2 406 137 199 34 73 7 

3 454 100 187 32 70 13 

• 4 392 90 199 38 121 16 

5 246 97 258 45 193 17 

6 213 127 239 53 207 17 

• 7 79 48 253 90 347 39 

8 200 66 207 58 264 61 

9 355 131 206 17 l~2 105 

• Connnent: Large number of zeros for line nine 
is attributable to absence of reading 
material to accompany film strips 

TABLE 22 TEACHER EVALUATION 13 Responses 

• A. General 

5 4 3 2 1 0 

1 5 3 2 2 1 

• 2 4 4 3 1 1 

3 6 1 4 1 1 

4 5 4 2 1 1 

5 5 2 5 1 

6 4 3 3 1 2 

7 8 3 1 1 

• 8 5 1 5 2 
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• 
-

B. . Bas ic Lea,rner Outcomes 19 
,~ . 

5 4 3 2 1 0 • 
1 4 3 5 1 

2 4 1 6 1 1 

3 9 3 1· • 
4 5 1 4 1 2 

5 5 2 4 1 1 

C. Instructional/Information Sheets • 
5 4 3 2 1 0 

1 2 3 5 1 2 

2 1 4 6 2 • 
3 1 4 5 1 2 

4 3 1 7 2 

5 7· 3 2 1 • 
6 4 1 4 2 2 

7 5 2 3 1 1 1 

8 4 3 3 1 1 1 • 
D. Media 

5 4 3 2 1 0 

1 4 2 5 1 1 • 
2 4 3 6 

3 5 2 4 2 

4 9 2 1 1 • 
126 • 

• 



E, Test 20 

• 5 4 3 2 1 0 

1 5 1 3 1 1 2 

2 5 2 2 2 2 

• 3 5 2 2 2 2 

4 3 1 4 2 1 2 

Module THE WORKING WORLD 10 Females 

• INNOVATIVE SCIENCES, INC. 61 Males 

TABLE 23 STUDENT EVALUATION 

5 4 3 2 1 0 

• 1 12 38 21 

2 11 32 28 

3 5 1 42 : 23 

• 4 4 1 40 46 

5 3 3 1 64 

6 6 2 63 

• 7 4 1 66 

8 ':4 1 1 64 1 

9 50 2 16 2 1 

• TABLE 24 

A. General 

1 - 3 5 - 1 

• 2 - 1 6 - 1 

3 - 2 7 - 1 

4 - 3 8 - 3 

• 127 
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• 
B. Basic Learner Outcomes 21 

1 - 3 5 - 1 • 
2 - 2 5 - 1 

3 - 1 

C. Instruction/Information Sheets • 
1 - 3 5 - 3 

2 - 3 6 - 3 

3 - 3 7 - 3 • 
4 - 3 8 - 3 

D. Media 

1 3 3 2 • 
\" 

2 - 3 4 - 3 
,.\ 

E. Test 

1 - 3 3 - 3 • 
2 - 2 4 - 3 

Comment: Some activities juvenile 
in nature; most comments • were negative in tone; second 
response not received 

Kit WORK~ WIDENING OCCUPATIONAL ROLES 27 Fema1~s 
SCIENCE RESEARCH ASSOCIATES, INC. a 1'1a.1es 

TABLE 25 STUDENT EVALUATION • 
5 4 3 2 1 a 

1 17 2 8 

2 19 3 4 1 • 
3 14 5 7 1 

4 12 4 7 1 1 2 

5 1a 5 7 1 1 3 • 
128 
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• 

• 

• 

22 
6 12 4 3 1 2 5 

7 5 1 15 1 3 2 

8 14 1 7 1 3 1 

9 15 4 7 1 

Comment: The few. remarks made indicated 
a broadening of horizons; 
visuals we~e mentioned 

only 

TABLE 26 TEACHER EVALUATION 1 R(:sponse 

A. General 

1 - 4 5 - 4 

2 - 2 6 - 4 

3 - 3 7 - 4 

4 - 4 8 - 4 

B. Basic Learner Outcomes 

1 - ? 4 4 ... 

2 - 3 5 - 4 

3 - 5 

C. Instruct.ion/Information Sheets 

1 - 2 5 - 4 

2 - 2 6 - 4 

3 - 2 7 - 4 

4 - 4 8 - 4 

D. Media 

1 - 3 3 - 4 

2 - 3 4 - 4 

E. Test 1 - 2 
2 - 2 

3 - 2 
4 - 2 

COITment: Useful as supplementary material 
129 



., Spanish eas- EL HUNDO DEL TRABAJO 0 Femal~~ 
sette Program EDUCATIONAL DESIGN, INC. 0 Males • TABLE 27 STUDENT EVALUATION 

(No student exposure) 

TABLE 28 TEACHER EVALUATION 2 Responses .. ' 

A. General 

5 4 3 2 ·1 0 

1 1 1 • 2 2 

3 1 1 

4 1 1 • 
5 2 

6 2 

7 1 1 • 8 1 1 

B. Basic Learner Outcomes 

5 4 3 2 1 0 '. 1 1 1 

2 1 1 

3 i 1 • 
4 1 1 

5 1 1 

C. Instruction/Information Sheets (None provided) .. 
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• \: 

D. Media 24 

• 5 4 3 2 1 0 

1 1 1 

2 1 1 

• 3 1 1 

4 1 1 

E. Test 

• 5 4 3 2 1 0 

1 1 1 

2 1 1 

• 3 1 1 

4 1 1 

Transparency- SCOPE VISUALS 1, 9, 16 o Females 

• Duplicators SCHOLASTIC BOOK SERVICES o Ma.les, 

TABLE 29 STUDENT EVALUATION 

(No student exposure) 

• TABLE 30 TEACHER EVALUATION 1 Response 

A. General 

1 - 5 5 - 3 

• 2 - 5 6 - 5 

3 - 5 7 - 4 

4 - 5 8 - 5 

• B. Basic Learner Outcomes 

1 - 3 4 - 5 

2 - 2 5 - 5 

• 3 - 5 
131 
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25 

J t 
C. Instruction/Information Sheets 

" 
1 0 5 5 - - • I " 

ii 
1/' ; 2 - 4 6 - 5 II, 'i i, 
. I, 

3 4 7 4 
"f il - -

(i, 

I 4 - 4 8 - 5 4' ' 
D. !1edia 

1 - Q' 3 - 0 

2 - 2 4 - 0 • 
E. Test 

1 - 2 3 - 2 

2 - 2 4 - 2 • 
Picture In- P I E S 0 Females 
terest Survey EDUCATION ACHIEVE!1ENT CORP. 0 Males 

TABLE 31 STUDENT EVALUATION 

• (No student exposure) 

TABLE 32 TEACHER EVALUATION 1 Response 

A. General 
(j 

1 - 1 .5 - 3 

2 - 1 6 - 1 

3 - NA 7 - 1 
, 

• 4 - NA 8 - 1 

B. Basic Learner Outcomes 

1 1 l~ 1 • 2 - 1 5 - 2 

3 - 4 

CJ. Instruction/Information Sheets (None included) • 
132 
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D. Hedia 
26 

I' 1 - 3, 3 - 2 

2- 4 4 - 2 

E . Test (None provi.ded) 

•• 

• 

• 

• 

• 
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FORM CAREER 
ADVISORY 

COMMITTEE 

7 

TRANSLATE 
COMPETENCIES 

INTO 
PERFORMANCE 
OB,IECTIVES 

8 

IDENTIFY 
INTERIM 

PERFORMANCE 
OBJECTIVES 

• • 

SELECT 
SUPPORT 

STAFF 

CLASSIFY 

2 

9 

PERFORMANCE 
OBJECTIVES 

10 

SEQUENCE 
PERFORMANCE 

OBJECTIVES 

15 

IMPLEMENT fA 
FIELD TEST 
MODULES 

(CURRICULUM) 

• 

COLLECT 
DATA 

DEVELOP' 
CRITERION 

TESTS 

3 

II 

SYNTHESIZE 
DATA 

4 

12 

DESIGN 
INSTRUCTIONAL 
FORMAT FOR 

MODULES 

INTERIM 
"""_~''U' ACCEPTABLE 

16 

REVISE 
MODULE(S) 

(CURRICULUM) 

• 

CURRICULUM 
(1st TRIAL) 

• 

17 

5 

DETERMINE 
COMPETENCIE:S 

13 

DEVELOP' 
INSTRUCTIONAL 

MODULES 

6 

VALIDATE 
COMPETENCIES 

14 

REVIEW 
MODULES 

(CURRICULUM) 

Process Model for Curriculum Development: 

• 

A Program to Pilot Test the Effectiveness of a 
Career Oriented Education Delivery System in 
Correctiona I I nM i tut ions. 

• • • 
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CAREER EDUCATION 
LEARNING MODULE 

Appendix T 

Subject:. Social Studies: American Enterprise 

Career Education 
Learner Outcomes: 

Name: McMillan 
7:13-15, 18, 19, 22 
8:01-4, 12, 15, 16, 26, 28, 29, 31-33 
(TPO's: Eco: 15, 21) 
(TPO's: Hist: 1-3, 7) 

1 

Performance Objective: From the overview of the American Enter­
prise package, the student will deomoI1strate an understanding of 
the relationship between economics and their personal lives: 
by answering the questions at the end of each section with at 
least an 80% score. 

Curriculum 
Content 

"A" American 
Enterprise the 
word and the 
meaning ... an 
Eco glossary 

"B" Economic 
Concepts 

The 
1. 

2. 

Activities 

student will: 
Copy vocabulary 
words and use a 
dictionary to 
research their 
meaning. Wri te 
words and mean­
ing. Keep in 
folder for fu­
ture reference. 
Discuss the 
meaning of 
these words 
for better 
clasification. 

Read the liB" 
handout and 
write a short 
report on at 
least one 
element to 
indicate under­
standing and 
interpretation. 
Participate in 
an open dis­
cussion based 
upon the re­
ports. 

135 

Resources/ 
Suggestions 

1. American Enter-
prise packet. 

Teacher Info. 
1.Jrite vocabulary 
words on black­
board, using 
"A" handout sheet 
Dictionary. 

"B" Looking at 
American Enter­
prise ... source 
Eco Concepts 



Curriculum 
Content 

The American 
Enterprise 
Film series: 

Land 
'People 
Innovation 
Organization 
Government 

with handouts 

3, 

Note: This module serves 
Enterpr:\ise study. 
through the use of 
Notes." 

Activities 

Watch films. 
using liB" 
handout write 
a short re­
p0rt relating 
to a "teacher 
specified" 
issue. In a 
teacher led 
discussion 
give oral 
report to 
class. Com­
plete hand­
outs for each 
of the films 'and 
answer ques­
tions with a 
passing score 
of 80%. 

Resources/ 
Suggestions 

2 

American Enterprise 
film Series. Philips 
Petroleum Company. 
Modern Talking Pic­
ture Service, Inc. 
2323 New Hyde 
Park Road, New 
Hyde Park, NY 
11040 

as an overview to the American 
Various 'concepts may follow 
the "American Enterprise Teaching 
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CAREER EDUCATION 
LEARNING MODULE 

3 

Subject: Social Studi.es: American Enterprise Name: McMillan 

Career Education 
Learner Outcome: 

7:13-15, 18, 19, 22 
8:01-4, 12, 15, 16, 26, 28, 29, 31-33 
(TPO's: Eco: 15, 21) 
(TPO's: Rist: 1-3, 7) 

Performance Objective: The student will demonstrate an under­
standing of the concept "scarcity" by participation in class 
discussion and be able to answer questions pertaining to the 
issue. 

Curriculum 
Content 

American Enter­
prise 

Scarcity 

Land 
People 
Innovation 
Organization 

The 
l. 

Activities 

student will: 
Research the 
following 
topics: Land: 
Farming by 
Early Sett1ers­
Growth of Early 
Shipbu1ding in 
New England 
Westward Move­
ment 
Growth of tech..., 
nology in 
Farm Equipment 

People: Large 
Colonial Families 
Grm.vth of Service 
industries 

Innovation: America's 
innovativeness 

Organization: Slow 
Development of 
Colonial Manu­
facturing. 

Write a short 
paragraph on each 
of the above topics 
to show an under­
standing of the 
concept. 

137 

Resources/ 
Suggestions 

Text: Foundation 
of Freedom--Unit two 
pages 62-119 

Teacher Info. 
American Enterprise 
Teacher's Notes. 
Sept/Oct. 1977 
Vol 1 No.1 pg 3,6 



Curriculum 
Content 

Vocabulary 

Activities 

2. Participate 
in a teacher 
led discus­
sion. 

3, List and under­
stand the mean­
ing of Glossary 
terms used. Re­
fresh prior vo­
cabulary words 
from handout 
"B". 

138 

Resources/ 
Suggestions 

4 

Amer. Ent. Teach. 
Notes Vol. 1 No.1. 
pg, 10 

• 

• 
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CAREER EDUCATION 
LEARNING MODULE 

5 

Subject: Social Studies: American Enterprise Name: McM:i.llan 

Career Education 
Learner Outcome: 

7:13-15, 18, 19 1 22 
8:01-4, 12, 15, 16, 26, 28, 29, 31-33 
(TPOls: Eco: 15, 21) 
(TPOls: Hist: 1-3, 7) 

Performance Objective: The student will demonstrate an 
understanding of "Opportunity Costs" by researching and 
discussing the Major points of this concept to the satis­
faction of the teacher. 

Curriculum 
Content 

American Enter­
prise "Oppor­
tunity Cost\! 

Land 
People 
Organization 
and Govern­
ment 
Innovation 

The 
l. 

Activities 

student. will: 
research and 
make notes on 
the fo11owing 
factors: 
Land- Develop­
ment of Trade 
Between the 
Colonies and 
En.gland and 
among the 
Colonies Build­
ing homes 
(Pilgrims) 
Horse-drawn 
teams foJ.:' 
farming 

People-- Early 
Settlers Hunt­
ing for wild 
game. 
Immigrants 
(sacrificis­
family ties, 
homes, posses­
sions the known 
for the unknown. 

Organization & 
Government- U.S. 
Government gives 
Financial Support 

139 

Resources/ 
Suggestions 

Text: Foundations 
of Freedom. Unit 
Two. 

"American Enterprise" 
Sept/Oct· 1977 Vol 1, 
No. 1 pg 7 (Teacher 
Notes) 



Cui't"'iculum 
Content Activities 

to building 
of Railroads. 

Land & Govern­
ment- Pioneers 
move west 

Innovation­
Development of 
Pocket-size 
calculators. 

2. Form groups 
and brainstorm 
give oral re­
port to class. 

3. Participat.e in 
a teacher led 
discussion-­
answering teacher 
prepared ques­
tions. 

140 

Resources/ 
Suggestions 

6 

Teacher Info. 
'Ques tions and 
Answers can be 
prepared from 
the text: Foun­
dations of Free­
dom. 
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CAREER EDUCATION 
LEARNING MODULE 

7 

Subject: Social Studies: American Enterprise Name~ McMillan 

Career Education 
Learner Outcome: 

Performance Obj ective: The student will have knor. ... ledge and 
an understanding of the concept--"Supply and Demand" and how 
it affects price. 

Curriculum 
Content 

American Enter-
price 

I'Supply and 
Demand 

Tomato Fann-
ers 

The 
1. 

2. 

Activities 

student will: 
divide into 
groups, each 
group will be­
come tomato 
farmers. Farm­
ers are to de­
cide if pricE'! 
of tomatoes is 
going to rise, 
fall, or stay 
the same. Each 
group decides 
possible results, 
but :mustnot 
consult other 
groups. 

As gr.oups of 
farmers decide 
from statements 
shown on over-

, head proj ector, 
if the price 
of tomatoes will 
rise, fall or 
remain unchanged. 

141 

Resources/ 
~Suggestions 

"American Enter­
prise" Teaching, 
Notes Sept/Oct 
1977 pg. 11 

Teacher .~Irifo. 
Prepare teacher­
made transparencies 
listing statements 
found on pg 11 in 
above 'teacher notes 
1-6 



• 
Curriculum 142 

Resources/ 
Content Activities Suggestions • 

3. Discuss as a 
group and 
explain how 
each statement 
affected the • price of 
tomatoes and 
why. 

4. In a written Teacher Info. 
assignment, Suggestions are • apply supply on pg. 11 Teacher 
and demand i..Jotes. 
analysis from 
this activity 
to the follow- • ing. 

a. Coffee 
b. Consumer boy-

cott of 
sugar • c. Oranges. 

d. Ticket 
scalping 
at pro-
sport events 

e. Gasoline Tax • of 50¢ per 
gallon 

f. Many vac-
ant seats 
at the Sugar. 
Bowl • g. Employment: 
selected jobs 
or occupa-
tions 

• 
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CAREER EDUCATION 
LEARNING MODULE 

9 

Subject: Social Studies: Philosophy & Psychology 
Name: McMillan 

Career Education 1:02 
Learner Outcomes: The student should be able to apply decision­
making steps to solve a personal problem and to make a career 
choice. 

Performance Objective: The student will be able to identify 
major and minor decisions he or she is facing, or will be 
facing, now and in the future. Relate in writing an under­
standing of how such decisions are related to his or her values, 
goals, and standards. The student will also complete WSD Social 
Studies Curriculum Guide TPO's 2, 3, 5, 6, 7, in Philosophy and 
Psych. 

Curriculum 
Content 

Consumer decision 
making. Identi­
fication of ways 
decisions can be 
made: 

emotionally 
logically 

Identification of 
steps in the de­
cision making 
process 

Activities 

The student will: 
1. React to the 

statement 
"Think before 
you act" and 
relate evi­
dence when he 
or she had 
remembered 
this state'"' 
ment . 

2. Identify ways 
decisions are 
to be made in 
a teacher led 
discussion. 
Use transpar­
encies to il­
lustrate the 
steps in the 
decision-making 
process. 

143 

Resources/ 
Suggestions 

1. Suggested re­
sources: Warmke, 
Consumer Decision 
Making, Better 
Living. Cincin­
nati Ohio p South 
Western Pub. Co. 
1972 

2. Resources: 
Teacher-made 
transparencies 
illustrating: 

a.) Identify problems 
b.) Identify values 
c.) consider alter-

natives 
d.) put plan into 

action 
e.) evaluate results\ 



Curriculum 
Content 

Identification of 
types of decisions 

major 
minor 
pre l.iminary 
final 

Relationship 
between deci­
sions and values. 

Activities 

3·. Read a case 3. 
study on a 
family making 
a decision and 
identify in 
writing each 
step of the 
decision-making 
process in the 
case study. 

4. Share his or 4. 
her analysis 
of a case study 
with the class. 

5. Work in s.mall 
group to solve 
given problems 
following the 
steps in the 
decision-making 
process. 

6. Compare the sol­
utions arrived 
at in the groups. 
Determine 
through class 
discussion which 
solution was the 
most satisfac­
tory one. 
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10 
Resources/ 

Suggestions 

Suggested re­
sources: "Con­
sumer Ed" part 
II Home Eco­
nomics Instruc­
tion Material 
Center Texas 
Tech. Univer­
sity. Box 4067, 
Lubbock, Tx. 
79409 

Teacher will se-. 
lect group prob-
1ems of pertinent 
interest to 
specific class. 
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Curriculum 
Content 

Values and 
Decisions 

Values and 
Decisions 

7. 

8. 

Activities 

Note some 
things people 
value as the 
teacher lists 
them on the 
board or on the 
overhead pro­
jector. 

Think through 
your values 
and then make 
your own lists 
of tho se things 
that are of 
value to you. 
You may use the 
values listed 
on the board 
or others you 
think of. 

9. Put your list 
in order of 
importance to 
you. 

10. Underline those 
values that 
would be in­
fluenced by any 
job you might 
have in tht.~ 
future. 

11. Write out the 
values that are 
reflected in 
each job. 

12. Compare these 
lists with list, 
to see how many 
values match. 

145 

Resources/ 
Suggestions 

Resource: 

11 

Teacher's Inservice 
Activities Booklet: 
Division of Career 
Educati.on Agency 
201 E 11th Street 
Austin, Tex. 78701 

Teacher Information 
Write on the chalk 
board or on over­
head projector. 

Some of the th~hgs 
people value: 
Knowledge, leisure 
time, status, health, 
secm::ity, power, 
independence, money, 
pleasant surround­
ings, close friend­
ships, creativity, 
opinions of others. 



Curriculum 
Content Activitie.s 

13. Add any jobs 
to your list 
that might be 
more in keep­
ing with your 
values. 
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Resour'ces / 
Suggestions 
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