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@ INTRODUCTION 

This Scope and Sequence Aid to Law-Citizenship Education 
focuses on objectives and activities which may be emphasized 
at separate grade levels from kindergarten through grade eight. 
It is a response to a need frequently expressed by teachers who 
say "we need something that gives direction to what should be 
taught at the various grade levels in law-citizenship education." 

We hope this Guide meets that need. 

Other sources developed by the Law-Focused Project staff, 
to whom those who use this Guide may wish to refer are: 

OKLAHOM~NSAND THE LAW: 

Q/~LAHOMANS AND THE LAW: 
O~LA~O~A ~IS~QRY 

These are available from the Law-Focused Project office on 
request. 

A SOURCE BOOK FOR TEACHERS 

LAW RELATED ACTIVITIES FOR 

@ 
Our special thanks to Judy Cawthon who did an outstanding 

job as coordinator of the Guide and to Kay Walters who assisted 
in editing and organizing. Others whose services were indis- 
pensable in the initial stages of the Guide development were: 
Mary Byrd and Claude Davis, administrators at Shawnee Central 
Junior High School; Janice McComas and Kalen Wells, teachers 
in the Yukon Elementary Schools; and Rita Geiger, Social Studies 
Specialist with the State Department of Education. Jerry O'Hare, 
Social Studies Supervisor in the Oklahoma City Public School 
System and Pat Cathey Wiggins, Administrative Assistant in the 
Moore School System also provided advisory services in the pre- 
liminary stages. 

Others who had most essential roles in the development, 
evaluation, and finalization of the Guide are recognized on 
the Acknowledgment Page. 
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SUGGESTIONS FOR USE OF THE CURRICULUM GUIDE 

This curriculum guide has been designed to aid+the teacher 
in the preparation of students for their responsibilities as 
participants in a democratic society. It is designed around 
the five basic topics of liberty, justice, equality, propertY, 
and power. "These five threads," to quote Dr. Isidore Starr, 
"weave their way through the U. S. Constitution and the fabric 
of American history." They are also a part of the daily ex- 
periences of all students when they are confronted with issues 
of fairness, authority, rules, sharing, respect for property, 
and the rights and responsibilities of individuals and groups. 

Through the use of this Guide the teacher shoul~ obtain an 
overview of the law-focused program and a recommended sequential 
approach for teaching about liberty, justice, equality, property, 
and power. Sections I, II, and III consist of specific sugges- 
tions for the use of law-focused materials and recommended ac- 
tivities at grade levels K-8. Some strategies, games and media 
are recommended for use in more than one grade level but with a 
different emphasis at each level. 

The activities have been organized and designed for adap- 
tation to, and the enrichment of subject areas that are now part 
of the elementary curriculum. Many of the suggested activities 
have high motivational potential and can be used most effec- 
tively as .means of skill development through an interdisciplin- 
ary approach. The proposed activities are but suggestions for 
the creative teacher who is encouraged to adapt them to best 
suit his/her classroom situation. For example, vocabulary may 
be changed, reading activities used in place of puppetry or story- 
telling, or student writing activities substituted for oral dis- 
cussion. Used in this way the Guide should benefit school 
systems in which law related education is incorporated at all 
grade levels as well as those whose programs are not so fully 
developed. 

! 

TO effectively use the Guide, the teacher should attend I 
Ito the following steps: 

Step No. i 

Become acquainted with the format of the Guide. Notice 
it is divided into five sections. Section I features purposes 
and associated activities for each of the five items: Equality, 
Power, Justice, Property, and Liberty. K-3 

Section II repeats this same order for grades 4-6. 

Section III repeats this same order for grades 7-8. 

Section IV is entitled Appendices and includes a suggested 
reading list in children's literature which has law-related 
themes. This reading list is labeled as Appendix I. Other 
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appendices provide supplemental backup material to do the sug- 
gested activities. These supplemental materials, labeled as 
appendices, are repeatedly referred to in the sections where 
the activities are described. Appendix XII is a Handbook of 
Strategies, providing many detailed descriptions of activities 
referred to in the units as well as additional activities the 
teacher may wish to use. 

Section V is a Bibliography of supporting film, filmstrip, 
books and references which may be used by teachers using the 
Guide. Grade levels for which the materials in the Biblio- 
graphy may be appropriate are designated throughout. 

Ste P No. 2 

Read the Overviews at the beginning of Sections I, II, 
and Ill. These Overviews give a brief synopsis of what the 
teacher may expect to find in aach separate unit. It also 
gives the name of the teacher who assumed primary responsibil- 
ity for evaluating and reviewing that unit. 

Step No. 3 

Read the list of Purposes that immediately precede each 
unit in which you have interest. Although these purposes are 
restated again at the beginning of each lesson plan, the list 
at the beginning of the unit should give the teacher an idea 
of the objectives to be covered in that unit. 

Step No. 4 

Select the unit(s) and purposes, along with associated 
activities which best serve your objectives and the needs of 
your students. Be aware, of course, of the previous back- 
ground your students have had in law-related education and 
their level of learning. 

Ste P No. 5 

Check the appendices to which you may be referred in the 
unit and/or lesson you have selected. 

Step No. 6 

Check the Bibliography for additional support materials 
that may be of benefit to you in teaching the lesson or unit. 
The Bibliography is divided into three parts: Publications, 
Films, and Filmstrips. All film, filmstrip, books, and other 
materials referred to under lesson plans are more fully des- 
cribed in the Bibliography. 
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Step No. 7 

Contact co~nunity resource persons who r~y be of assistance 
to you as you plan and teach the lessons, (See Appendix IV) for 
directions on contacting and using co~nunity persons. 

Step No. 8 

Teach the lesson. 

Step No. 9 

Remember an activity is only a means to an end. Be sure 
to reinforce the major ideas for which you have used the activity. 

The Guide is printed in a loose leaf format to encourage 
you to add or change activities as you use it. In so doing, you 
may want to share your changes and additions with the staff at 
the Law-Focused Curriculum Center. Should the Guide be updated 
in the future, your contributions will be most helpful. 

Judy Cawthon 
Guide Coordinator 

Ira ~yster 
Project Director 

Please send any comments or suggestions you may have 
regarding the Guide to: 

Ira Eyster, Director 
Law Focused Project 
555 Constitution 
Norman, Oklahoma 73037 
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Section I 

SEC~r ION K-3  

Overview 

I. EQUALITY 
Students experience, self awareness activities, dramatizations, 
role play, children's literature selections, filmstrips, and 
language art activities in this unit as they develop an aware- 
ness of the value of individual differences. 

Ms. Frances Maloney 
Moore, Oklahoma 

If. POWER 
In this unit students utilize resource people, films, filmstrips, 
children's literature selections, gaming, range of position 
strategies, role play and art activities to identify authority 
sources and realize the importance of rules in an ordered society. 

Ms. Davetta Atchinson 
Eufaula, Oklahoma 

IIZ. JUSTICE 
Films, filmstrip, open-ended discussion, role play, gaming, the 
continuums, and dramatization areused in this unit to stimulate 
interest in situations that serve as an introduction to the 
justice system. 

Ms. Judy Wilson 
Enid, Oklahoma 

IV. PROPERTY 
In this unit, filmstrips, art and language arts activities, map 
skills, open-ended discussion strategies, role play, and resource 
people, create an atmosphere in which students develop an awareness 
of and respect for property. 

Ms. Hope Wilburn 
Moore, Oklahoma 

V. LIBERTY 
Filmstrip, films, gaming, children's literature selections, art 
activities, self evaluation strategies, range of position and 
open-ended discussion methods, role play and field experiences 
are utilized in this unit to develop an awareness of the 
responsibilities, and limitations associated with freedom. 

Ms. Judy Markham 
Norman, Oklahoma 
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GRADES K-3 

I. EQUALITY (Purposes) 

1.1 To provide experiences in which students become 
more aware of self worth. 

1.2 
i 

TO extend this appreciation of individual human 
differences to the members of their immediate 
community. 

1.3 TO provide situations in which students recognize 
how their classroom community benefits when the 
contributions of its members are valued. 

1.4 To extend this recognition of the value of 
individual differences to the larger community 
in which they live. 

7 ') 
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PURPOSE #i: 

I. EQUALITY 

TO PROVIDE EXPERIENCES IN WHICH STUDENTS BECOME 
MORE AWARE OF SELF WORTH. 

Materials: Magazines, crayons, art paper 

Procedure: 

lo Have children draw picture s of themselves, their favorite 
things, hobbies, families -- anything they think is important. 

2. Ask children to tell classmates about their drawings. 

3. Display drawings in classroom. 

4. Using the brainstorming activity ~epp. XII), strategy No. 3, 
have students tell things they li~e about themselves. 

5. Using the same strategy, have students tell what they like 
about other students. 

* W * * * • 

PURPOSE #2: TO EXTEND THIS APPRECIATION OF INDIVIDUAL HUMA~ 
DIFFERENCES TO THE MEMBERS OF THEIR IMMEDIATE 
COMMUNITY. 

Materials: Squares Are Not Bad, RachetY: That Ver ~ specia ! 
Rabbit, The Ugly Duckling. 

Procedure: 

1. Present Squares Are Not Bad, (appo VII). 

2. Have students draw and color several kinds of animals. 
Display this work in two groups, one with several of the 

same animals and the other a mixture of all the animals. Stu- 
dents then draw a smile face and mark it near the group they 
think is the most interesting. 

3. Read or tell students the story of Rachety: That Ver[ 
Special Rabbit (app. XVI), or The Ugly Duckling. 

4. Provide magazine pictures or ask students to find pictures 
of people performing different kinds of work. As these are 

pasted to a mural, encourage students to discuss with each other 
or share with the clas~ what special interests, skill or talents 
the people in t~,ese pictures probably have. Ask: Why is our 
town/city a better place because the~e~ people have different 
interests and talents? 

!-2 
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TO PROVIDE SITUATIONS IN WHICH STUDENTS RECOGNIZE 
HOW THEIR CLASSROOM COMMUNITY BENEFITS WHEN THE 
CONTRIBUTIONS OF ITS MEMBERS ARE VALUED. 

Materials: Little Red Hen, Role play 

Procedure: 

I. Read the Little Red Hen. 

2. Choose children •to portray the characters in the story and 
let them re-enact the story a8 a play or puppet show. This 

may be repeated until all children have participated. 

3. Discuss: 

a. What had the Little Red Hen done for herself and her 
chicks? 

b. Had the other animals helped? 

c. was the Little Red Hen right in refusing bread to the 
other animals? 

d. What might have happened if all the animals had helped 
the Little Red Hen with the work for the bread? 

4. Brainstorm, ask students to tell ways i n which they he~p 
at home and in the classroom. Separate and make a new list 

of contributions that require a "special" ability, skill, or 
"know-how." 

5. Ask students to finish this sentence: Our classroom is an 
interesting community because... 

PURPOSE #4: 

Materials: 

Procedure: 

i. 

TO EXTEND THIS RECOGNITION OF THE VALUE OF INDIVID- 
UAL DIFFERENCES TO THE LARGER COMMUNITY IN WHICH 
THEY LIVE. 

Citizenship Adventures of Lollipop Dragon: Majority 
Ruies (filmstrip) 

Show Lollipop Draqon filmstrip. As showing, stop frame 
and discuss these-questions: 

a. How do the dancers feel about not being able to dance 
for the Queen? Why? 

.! 
I-3 



@ 

@ 

@ 

K-3 EQUALITY 

bo 

c. 

d. 

If you were a dancer, how would you feel? 

How do the people of Tumtum decide that the singers 
should sing for the Queen? 

Do you think the King should have decided what the 
secret birthday surprise would be? Why? 

e. Gwendolyn suggests that instead of singing, the singers 
should let the dancers dance. Is this a fair solution? 
Why? 

f. If you were a singer, would you worry about the dancers? 
Why? 

2. Have studentsbring the names or pictures of people they 
feel have contributed something to their town/city and 

display as a "Hall of Fame." Students "inaugurate" their 
candidate into the "Hall of Fame" by telling what contributions 
this individual has made. Encourage candidates such as den 
mothers, Sunday School teachers, etc. 

1-41  



7I. POWER (Purposes) 

GRADES K-3 

2.1 To identify authority figures in their home, 
classroom and community. 

2.2 TO experience the absence of leadership or 
authority. 

PAGE 

I-6 

I-6 

2.3 To discuss the qualities that good leaders 
should have. I-6 

2.4 

2.5 

To recognize that it is often necessary to 
make rules to ensure order and safety° 

To demonstrate an understanding of the need for 
rules to be enforced and list those who enforce 
rules at home, school and in their community. 

I-7 

I-8 

2.6 To simulate situations in which students 
recognize the importance of cooperation with 
responsible authority. I-9 
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PURPOSE #i: 

Procedure: 

i. 

. 

q 

PURPOSE #2 : 

Materials: 

I~, POWER 

TO IDENTIFY AUTHORITY FIGURES IN THEIR HOMES, 
CLASSROOM AND COMMUNITY. 

Have classroom visits from: 
a. Principal 
b. Policeman 
c. Fireman 

Discuss roles of mother and father at home. 

TO E~ERIENCE THE ABSENCE OF LEADERSHIP OR AUTHORITY. 

Any assignment sheet which needs specific direct- 
ions, Why We Have Taxes: The Town That Had No 
Policeman (film) . 

Procedure: 

1. Hand out any assignment sheet without instructions. 
students are disturbed ask the following questions: 

If 

a. What is wrong? 
b. W~at should have been done? 
c. Why is it important to have someone show leadership? 

2. Show film The Town That Had No Policeman and discuss: 

. 

a. How does the town react when there is no policeman to 
enforce the rules? 

b. Why is it important to have policemen? 

Read the Dr. Seuss book, The Cat in the Hat to the students 
and ask: 

a. Do you think the children in the story would have done 
these things if their mother had been home? 

PURPOSE #3 : 

Materials : 

TO DISCUSS THE QU~ITIES T~T GOOD ~ADERS SHOULD 
~ .  

Citizenshi P Adventures of the Lolli~op Dragon: 
Choosing a Leader, (filmstrip). 

Procedure: 

io Show Lollipop Dragon filmstrip. 
discuss these questions: 

i-6 ; ? 

As showing, stop frame and 
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K-3 POWER 

a. Why doesn't Charley want to let the clubhouse members 
choose whom they want as president? 

b. Why might Charley want to be president? 

c. Do you think Charley would make a good president? Why? 

d. If you were a clubhouse member, would you let Charley 
be your president? Why? 

e. What do you think Charley will do if the Clubhouse 
members don't let him be president? 

2. Suppose the Lollipop Dragon was not around to help the club- 
house members. And suppose Charley threatened to beat up 

everyone if he couldn't be president. What could the clubhouse 
members do? Have members of your class choose roles (Charley, 
Gwen, Hubert, Clubhouse members) and act out what they think 
might happen. 

3. Discuss and list the qualities a good leader should have. 

, . e . . • 

PURPOSE #4: TO RECOGNIZE THAT IT IS OFTEN NECESSARY TO MAKE 
RULES TO ENSURE ORDER AND SAFETY. 

Materials: Candy game, First Thin~s First: Noisy Nancy Norris 
(filmstrip). 

Procedure: 

i. Present Candy game. (Follow procedure given for Buckle 
Game on page IV-59 or app. XVII.) 

. 

3. 

Discuss problems that arose during the game. 

Show filmstrip or read book, Noisy Nancy Norris. (See 
page 1-25 for possible discussion questions and stops). 

4. Make application to school or home situation using a con- 
tinuum or range of position and position statements similar 

to the following: 

ao Enlarge these faces and place on the board at two places 
in the room or at each end of a line on the floor. 

I-7 
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b. Ask students to stand by the smiling face if they 
agree with the statement and by the frowning face if 

they disagree. If they do not fully agree or disagree, 
or if uncertain, stand by the part frown, part smile face. 
Ask students to explain the reason for the position they 
chose. (app. XII, Strategy No. I) 

Sample Statement: 

I would rather: or I would like to: 

Play a game with (many rulesi- (no rules) 
Be in a very (quiet classroom)- (noisy classroom) 
Be in a very (neat classroom) - (messy classroom) 
Live in a town with (rules) - (no rules) 
Live in a family with (rules) - (no rules) 
Work in a classroom with (rules)-(no rules) 

PURPOSE #5: TO DEMONSTRATE AN UNDERSTANDING•OF THE NEED FOR 
RULES TO BE ENFORCED AND LIST THOSE WHO ENFORCE 
RULES AT HOME, SCHOOL, AND IN THE COMMUNITY. 

Materials: Masking tape 

Procedure: 

i. Use masking tape to mark off streets and intersections on 
the floor. Several children take positions on the "streets" 

and at a given signal all try to move to some other position on 
the grid. Can pupils resolve the problem of how to avoid the 
resulting confusion. 

2. List those who are enforcers of all rules and discuss. 

. Display pictures of people who enforce rules using students' 
most immediate community first. 

. Simulate short role play situations in which students act 
as enforcers. (app. XII, Strategy NO. 2) 

Situations: 

a. Home - household rules, chores, bedtime, homework. 
b. School - playground, cafeteria, classroom. 
c. Community safety - crossing street, bicycle use. 
d. Classroom or playground-games with students serving 

as referees, or supervisor. 

Debrief by askin@: 

a. How did you feel as an enforcer? (person in authority) 

I-8 
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K-3 POWER 

b. Was your job hard? Why? 

c. Did you feel that (name the person in authority) was 
good in his/her job? Why/why not? 

d. What might have happened if (name person in authority) 
had not enforced (name specific rules). 

PURPOSE #6: 

Procedure: 

TO SIMULATE SITUATIONS IN WHICH STUDENT RECOGNIZES 
THE IMPORTANCE OF COOPERATION WITH RESPONSIBLE 
AUTHORITY. 

i. Divide class into groups of five to six. 

2. Explain that each group is going to: 

a. Draw part of a mural. 

b. Cut and paste pictures for a collage. (app. XII, 
Strategy No. 14). 

c. Construct a model of their town or school area (small 
boxe~ and poster paint). 

3. Teacher appoints or students choose a chairperson for their 
group. It is the responsiblity of this person to: (Stu- 

dents help list the responsibilities). 

4. As members of the group or committee, it is the responsibil- 
ity of the others to: (Students help list these). 

5. Teachers and students evaluate: 

a. Difficulties that arose. 

b. Cooperation between chairperson and group, among 
members of group. 

c. Suggestions for group work in the future. 
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GRADES K-3 

III. JUSTICE (Purposes) 

3.1 To encourage discussion concerning what is fair 
(just) and unfair (unjust). 

3.2 To help students to identify factors that inter- 
fere with ideal justice. 

3.3 To demonstrate why rules are sometimes necessary 
to promote fair play. 

2AGE 

I-ll 

1-12 

1-14 

® 

3.4 To provide experiences enabling students to 
recognize that organized procedure is necessary 
to settle disputes. 1-14 
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PURPOSE #i: 

Materials: 

Procedure: 

III, JUSTICE 

TO ENCOURAGE DISCUSSIONCONCERNING WHAT IS FAIR 
(JUST) AND UNFAIR (UNJUST). 

Learning experience #22, Lemonade Stand (film), 
That's No Fair, First Things First Series, (filmstrip) 

1. Show film, The Lemonade Stand. 

2. Discuss what the class thinks is fair. 
by asking: 

Stimulate discussion 

a. What would be a fair way to divide the profits? 

b. Why did Dale decide to play ball? 

c. Did Dale follow through on the partnership? What 
about Bill? 

d. Should Dale's brother Jay be given a share of profit? 

ee 

film? 

Why don't people always agree on what is fair? Do 
you and your classmates agree on what is fair in this 

3. Show filmstrip, That's No Fair. Ask the following: 

a. Has this ever happened to you? 
b. How did you feel? 
c. What would you do if you were Eddie? 
d. What would you do if you were the deer? 

4. Show filmstrip, But It Isn't Yours. Ask the following: 

. 

a. Why did Jason take the wood? 
b. Was this fair to Lionel? 
c. What would you have done? 

Role play situations could be substituted for the film- 
strip. Situations such as: 

a. A student loosing his/her place in line and wanting 
to return to the same place. 

b. Using or borrowing property of another student without 
his/her permission. As students discuss what is fair 

add different circumstances to each situation. For example: 
The student left his/her place in line to help another student. 

6. Actual classroom situations can also be used. 

I-li 
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K-3 JUSTICE 

PURPOSE #2: TO HELP STUDENTS TO IDENTIFY FACTORS THAT INTERFERE 
WITH IDEAL JUSTICE. 

Materials: First Thin~s First: Trouble With Truth, Learning 
Experiences #4, and 8, Continuum. 

Procedure~ 

1. Show filmstrip Trouble With Truth, Part I. 

2. Interrupt filmstrip and discuss: 

a. Should those children who did not go on the boat be 
treated the same as those who did? Why? 

b. 

c. 

Was the captain's rule fair to the children who did not 
go on the boat? Why? 

Can the group think of a rule that is more fair than the 
Captain's rule? 

Learning Experience #4: 

One night during dinner, Mr. Kind said he heard a noise coming 
from back of the house. His son, Brian, age nine, went out to 
see what was making the noise. A few moments later, Brian returned 
carrying a kitten. The whole Kind family was excited. Brian's 
twin sister, Jill gave the kitten some milk. He drank it as though 
he had not eaten anything in days. Jill asked her father if they 
could keep the kitten. Mr. Kind saw how much his children liked 
the kitten. He said that they could keep it if it did not already 
have a home. Jill said that even if the kitten did have a home, 
the people were not taking care of him. She would give him a 
good home. Mr. Kind agreed that they could give the kitten a 
good home, but said they still would have to see whether the 
kitten belonged to anyone. Brian said, "But, Daddy, finders 
keepers, losers weepers." 

. Present Learning experience #4 above and ask: 

a. What do you think the Kind family did to find the kitten's 
owner? 

b. Do you think they should have just kept the kitten? 

c. Suppose they didn't try to find the owner, and after a 
few weeks the owner showed up to claim the kitten. What 
do you think would happen? 

d. What might happen if the kids refused to give up the 
kitten? 

(reprint permission for Learning Experiences #4 and 8 granted 
by Lincoln Filene Center for Citizenship and Public Affairs) 
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Learning Ex~grience #8: 

Did you hear about Robert? He used to come home late to 
dinner a lot. This made his whole family angry. They would 
wait and wait and wait some more for him at dinnertime. Robert 
didn't mean to be late or to keep everyone else waiting. It 
always seemed that whenever it was time to go home, someone 
would start a new game that Robert enjoyed. The excitement of 
the game usually made him forget about dinner until it was too 
late. 

Finally, Robert's parents insisted that he must learn to 
be on time or else he might not eat at all and would be sent 
to bed extra early. The next day he made a real effort to do 
as his parents requested. He was especially careful to ask 
Stanley's mother to tell him when he should go home. She told 
him when it was time, and Robert started for home, very proud 
because he would be on time. 

On the way home, he found little Kathy crying because she 
had fallen down and cut her knee, which was bleeding. Robert 
took her by the hand and went with her to her house, whicl~ was 
several blocks away. He then ran as fast as he could for his 
own house. 

When he ran through the door, he found that he had arrived 
too late. No one would speak to him. His father ordered him to 
go to bed. Robert tried to explain about Kathy, but no one 
would listen. His father said: "No excuse. Off to bed." 

4. Present Learning experience #8 above and ask: 

a. What would you have done if you had been Robert? 

b. Did Robert's parents make a good rule? 

c. Have you ever been treated this way? When? How did 
you feel? What did you do? 

d. Do you think Robert's parents should have believed 
him when he told them about Kathy? Why or why not? 

e. What should Robert do? 

f. How does one get people to believe what one says? 

g. What lesson do you think Robert learned from his 
father's action? 

h. What effect did his father's action have on his relation- 
ship with Robert? 

5. Use continuum strategy with question'b"from above. 

1-13 
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PURPOSE #3: TO DEMONSTRATE WHY RULES ARE SOMETIMES NECESSARY 
TO PROMOTE FAIR PLAY. 

Materials: A piece of candy for each student. 

Procedure: 

1. Distribute candy to students. 

2. Direct students to play this new game. 

3. When enough time has elapsed that they are bored or want to 
know how to play, ask: 

a. Is this game fun? 
b. What could we do to make it a better game? 
c. What are some games you play? 
d. How are they different from the Candy Game? 

4. Make the following rules for the students. 

a. Divide into teams or rows. 

b. Every student in each row or team must give his/her 
candy to the nearest person with black or brown hair. 

c. Each of the students now holding candy are to give it to 
the shortest student in the room. 

5. Follow activity with questions similar to these: 

a. Did you like this game? Why/why not? 
b. In playing any game is there a need for rules? 
c. Why did you not like these rules? 
d. How could we make this a better game? 
e. Let's make some rules for this game. Encourage student 

suggestions. 

PURPOSE #4: 

Materials: 

TO PROVIDE EXPERIENCES ENABLING STUDENTS TO RECOG- 
NIZE THAT ORGANIZED PROCEDURE IS NECESSARY TO SETTLE 
DISPUTES AS STUDENTS LIST FACTS, CONSIDER A~UMENTS 
AND ARRIVE AT A DECISION. 

Oo~ and _ ugh filmstrip, The Rabbit and the Wolf, 
(app. XV). 

Procedure: 

i. Show filmstrip. Stop frame ii. 
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a. What is the problem between Oog and Ugh? 
b. Why did Ugh think Snagglefang wus his? 
c. Why did Oog think Snagglefang ~las his? 
d. When you argue with someone, how do you settle the a~u ment? 
e. What would you do? 

Frames 12 - 18. Stop frame 19. 

a. How would you prove Ugh was right? 
b. How would you prove Oog was right? 
c. Why do they need a lawyer? 

Frames 20 - 29. Stop frame 30. 

a. Why are witnesses important? 

Stop here. Discuss what role a jury plays. 

. Tell the fable of the Rabbit and th£ Wolf (app. XV) o Ask 
students to role play the conflict using very simple cos- 
tumes. (rabbit ears, wolf nose, duck bfll and large card- 
board box). Ask the following: 

a. What do you think was fair? 

b. Whom did the wolf and rabbit ask to help them decide 
what was fair? 

C. Why did they think the duck would be a good judge? 

d. What are the facts of the dispute? 

e. What was the wolf's argument? 

f. What was the rabbit's argument? 

g. How did the judge decide in this dispute? 

This could be expanded to classroom disputes and methods of 
determining what is fair. 

* * * * e *  
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IV. PROPERTY 

PAGE 

4.1 To provide an opportunity for students to 
demonstrate an understanding of the term 
property by listing personal, family and 
school property. 
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4.3 

4.4 

4.5 

4.6 

To distinguish between private and public 
property 

To demonstrate an understanding that public 
property (school) belongs to all citizens 
and should be respected. 

TO provide a stimulus for discussion and 
reasoning leading to respect for others' 
property. 

To discuss the need for rules to protect 
property. 

To participate in rule making activities 
to achieve the protection of property. 
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PURPOSE #I: 

IV. PROPERTY 

TO PROVIDE AN•OPPORTUNITY FOR STUDENTS TO DEMONSTRATE 
AN UNDERSTANDING OF THE TERM PROPERTY BY LISTING PER- 
SONAL, FAMILY AND SCHOOL PROPERTY. 

Procedure: 

i. 

. 

Discuss meaning of property as related to their pencils, 
books, toys, etc. 

Make lists of properties under headings of personal, family 
and school. 

* * * * e e 

PURPOSE #2: TO DISTINGUISH BETWEEN PRIVATE AND PUBLIC PROPERTY. 

Materials: Pencils, paper, magazines 

Procedure: 

i. Using pictures cut from magazines, the children can sepa- 
rate public buildings and facilities from private property, 

such as homes, cars, bicycles and pets. 

2. Take a field trip to the following public facilities or 
show pictures of these facilities: 

a. City Hall d. Court House 
b. Library e. Hospital 
c. Post Office 

3. Enlarge a city map and help students place pictures of 
public facilities as well as their own homes on the map. 

(In large cities, use school district). 

* * * * * W 

PURPOSE #3: 

Materials: 

TO DEMONSTRATE AN UNDERSTANDING THAT PUBLIC PROPERTY 
AND SCHOOL BELONGS TO ALL CITIZENS AND SHOULD BE 
RESPECTED. 

Flowers, Hi@hways, and You. Learning Experience #i0 

Procedure: 

i. Show filmstrip and discuss: 

a. What would happen if there were no green lawns, shrubs, 
trees or flowers? 

b. Where does air go that we breathe out? 

1-17 
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. 

c. How do we get fresh air to breathe? 

d. What can we do to be sure we will have fresh air to 
breathe and clean water to drink? 

Present Learning Experience #i0 below and ask: 

a. Why do garbage trucks collect trash? 

b. Who is responsible for the trucks collecting the trash? 

c. What would happen if the trucks did not collect the 
trash? 

d. What kinds of laws do you think there are just concerning 
the collection of trash? 

e. Why should a law concerning litter be necessary? 

f. What effect, if any, does the existence of a litter law 
have on the litter problem? 

g. If you see someone littering, how do you feel? 

h. What do you do about it? 

i. How can we all do something about it as a group? 

. 

j. What advantages are offered by a group's attacking a 
given problem? 

k. What advantages are offered by an individual's attacking 
a problem? 

Invite the custodian to visit the class and discuss the work 
he does. How can children make his work easier? 

a. Wipe feet on mat when entering building. 
b. Wipe up spills. 
c. Keep his personal storage space neat. 
d. Pick up scraps and put in receptacle. 
e. Store equipment in proper place. 

Learnin~ Experience #i0: 

Throw old newspapers and other litter on the floor before 
the class arrives. Empty a couple of desks on the floor. Let 
books and pencils fall where they may ~ Empty your own desk 
drawers if you dare! Turn over a couple of chairs, too. 

When the class arrives, let them react. Don't answer any 
questions. Jot down the things they say about the scene or, if 
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K-3 PROPERTY 

you can get hold of•a portable tape recorder, walk around record- 
• ing their comments. Use these comments in the course of the 
discussion following the episode. • 

On the way to schools the girls saw a •garbage truck collect- 
ing trash from several houses. Many of the barrels had been 
turned over. Litter was everywhere. Up one alley, they thought• 

they saw some rats moving about in the trash. As they passe~ • 
the garbage truck, each thought to herself, "Who would want a 
smelly old job like that?" Farther up the street, they saw some 
kids knocking over the barrels and trash piled up by some of the 
houses. They ran to join in the fun with the gang. 
(reprint with permission of Lincoln Filene Center) 

PURPOSE #4: TO PROVIDE A STIMULUS FOR DISCUSSION AND REASONING 
LEADING TO A RESPECT FOR OTHERS' PROPERTY. 

Materials: First Things First: But It Isn't Yours (filmstrip) 

Procedure: 

1. The following are suggested types of questions. You will 
want to develop your own questioning technique based upon 

your class' responses. After frame 14: 

a. What do you think Jason will do? 

b. What would you do in this situation? 

c. Whose rights should Jason consider before he makes his 
decision? 

d. Have you ever been in a similar situation? 

2. Finish filmstrip. 

a. What do you think Jason should do? 

b. Lionel has already measured and drawn lines on this 
wood. Should that make a difference? 

c. What values are in conflict? 

d..Does Jason know how Lionel feels about using property 
that does not belong to you? 

e. What would you do if you were in the same situation? 

3. Students should list reason~ for what they think should be 
done and after listening to all the reasons decide which 

reasons they think are best. 

i-!9 
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K-3 PROPERTY 

4. Role play what happens after the filmstrip. 

5. Use a continuum to demonstrate the range of students' opinions. 

PURPOSE #5: TO DISCUSS THE NEED FOR RULES TO PROTECT PROPERTY. 

Materials: Respect for Property (f~ imstrip) 

Procedure: 

i. Show filmstrip and discuss: 

a. Stop after frame 7: Why was Joe scared and ashamed? Did 
Phil have a right to be angry? Why? Have you ever had 

to use your own money to replace broken or lost property? 

b. Stop after frame 19. Have you ever found a short cut 
to school? Why shouldn't the boys and girls have used 

the Anderson's yard and flowers? What can the boys do to make 
amends with the Andersons? 

c. At this point the filmstrip may be stopped depending on 
grade level. 

2. Invite a police officer to discuss the need for rules to 
protect property and punishment for youth who fail to obey 

these rules. 

* * * W * * 

PLqtPOSE #6: TO PARTICIPATE ~ RULEMAKING ACTIVITIES TO ACHIEVE 
THE PROTECTION OF PROPERTY. 

Materials: citizenship Adventures of Lollipop Dragon: Changing 
Rules (filmstrip). 

Procedure: 

1. Show Lollipop Dragon filmstrip. As showing, stop frame and 
discuss these questions: 

a. How does Gwendolyn feel? Why? 

b. Why is the Roadbuilder going to chop down the Tumtum tree? 

c. Does he feel sad about chopping down the tree? Why? 

d. Who made the straight road rule? 

e. What is the reason behind the straight road rule? 
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K-3 PROPERTY 

f* 

g. 

h. 

Should the Tumtum tree be saved?Why? 

Both Gwendolyn and Lollipop want to save the Tumtum 
tree° If you were they, what would you do? 

] 

Make a list of property in your town that should be 
protected. 

i. How can they be protected? Write rules. 

30 
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V. LIBERTY (Purposes) 

GRADES K-3 

5.1 To present situations which provide experi- 
ences which develop an understanding of 
responsibility and an opportunity to act 
in a responsible way. 

5.2 To provide a learning situation in which stu- 
dents experience the necessity of limiting 
freedom (rights) when other~ rights are in- 
fringed upon and recognize the need to respect 
otherW rights as they exercise their own. 

5.3 To help students recognize that rules are 
sometimes necessary to protect the rights of 
the individual and give reasons for rules 
that protect rights in the classroom, at 
home, in their community, and their respon- 
sibility in regard to these rules. 

5.4 To provide experiences in which students 
propose rules to help resolve a problem or 
provide an orderly environment. 

5.5 TO develop an awareness that members of a 
community can do something to make it a 
better place in which to live. 

PAGE 
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PURPOSE #i: 

V. LIBERTY 

TO PRESENT SITUATIONS WHICH PROVIDE EXPERIENCES 
WHICH DEVELOP AN UNDERSTANDING• OF RESPONSIBILITY 
AND AN OPPORTUNITY TO ACT IN A RESPONSIBLE WAY. 

Materials: Cardboard box, First Thin~s First: You Promised, 
Poppy Seeds, Budulinek, colored construction paper 

Procedure: 

i. Develop an understanding of the word "responsible" with the 
following activity. 

ao Ntunber five different colored pieces of construction 
paper from i to 5. Students will be rating themselves 

and can identify where they rate themselves either by color or 
number. 

i. (red) always 
2. (blue) usually 
3. (yellow) sometimes 
4. (green) hardly ever 
5. (white) never 

b. Read the following statements and ask students to stand 
on the number or color they would use to answer the 

statement. 

1. I help with household chores. 
2. I clean up after my pet. 
3. I go to bed at a reasonable hour without nagging. 
4. I brush my teeth. 
5. I try not to be noisy when family needs quiet time. 
6. I try not to be noisy when classmates need quiet time. 
7. I let other people have their say even if I disagree. 
8. I am careful with school property. 
9. I keep my desk neat. 

i0. I am courteous and neat in the cafeteria, etc. 
ii. I try to be on time. 
12. I finish my work at school. 
13. I respect other peoples' property. 

2. Have class prepare a "Responsible Citizen" box. When a 
pupil or teacher notices someone acting in a responsible 

way, such as returning materials, showing considerate behavior 
toward others, he writes that person's name on a paper and 
quietly slips it in a box. During the sharing time, the names 
might be drawn out and the positive behavior revealed. 

3o Present Poppy Seeds, (app. I). 

a. How did Pablo act in a responsible way? 
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b. What was his responsibility to his family? 

c. How do you know that Pablo was free to decide whether 
or not to accept this responsibl~y? 

d. Make a collage or mural of how students act in a respon- 
sible way. Prepare for this by discussing: 

i. Even though Pablo lives in Mexico a country south 
of ours, and even though in our society our family 

does not depend upon us to carry water that we use; do 
you have any chores for which you are responsible? 

2. This could be expanded into a unit on community 
helpers, how your community gets its water, etc. 

e. Complete this sentence: I would like to have a friend 
like Pablo because... 

f. Pablo also acted in a responsible way toward his village. 
How? 

4. Present Budulinek, (app. I). Stop story and a~k students to 
role play what they would do. Ask: 

a. Did Budulinek act in a responsible way? 

b. Why do you think Budulinek acted in the way that he did? 

c. What would have been the best thing for Budulinek to do? 

5. If these books are not available substitute any story dealing 
with responsibility and adapt questions. 

6. View filmstrip You Promised and discuss. Ask after Part I: 

a. How will Holly feel if she breaks her promise to her 
father? 

b. Why did Holly's father ask her to promise not to climb 
trees? Did he have a good reason? 

c. Suppose Holly's father asks her if she broke her promise; 
what should Holly say? Why? 

d. Do you think Holly acted in a responsible way? 

Ask after Part II: 

a. How would you feel if you had to wait a whole year to do 
something you were promised you could do right away? 

@ 
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@ 
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b. Why was it necessary to wait so long? 

c. Have you ever made a plan only to have to postpone it 
for some reason? How did you feel about it? 

d. HOW could you act in a responsible way? 

7. Provide opportunities for students to share duties in the 
classroom and times for self evalUation of their performance 

of these duties. 

* *% * * * * 

PURPOSE #2: TO PROVIDE A LEARNING SITUATION IN WHICH STUDENTS 
EXPERIENCE THE NECESSITY OF LIMITING FREEDOM (RIGHTS) 
WHEN OTHERS RIGHT, ARE INFRINGED UPON AND RECOgnIZE 
THE NEED TO RESPECT OTHERS' RIGHTS AS THEY EXERCISE 
THEIR OWN. 

Materials: Yes and No, Noisy Nancy Norris, Citizenship Adven- 
tures of Loliipo~ Dra~0n: Ma--~e M~ne Purpie, Learning 
Experience #14. 

Procedure: 

i. Show Filmstrip Noisy Nancy Norris. Use these suggested 
stops and questlons. This story-is also available in book 

form and could be used for storytime: 

a. After frame 14 - What are Nancy's rights? List some 
reasons for her doing what she does. Do you think 

that this noise bothers Nancy or her friends? 

b. After frame 32 - What are Mrs. Muffle's rights? What 
should the Norris' do in this predicament? 

co 

d. 

After frame 53 - Do you think that this is fair for 
Nancy? Why or why not? 

Finish filmstrip - Has Nancy abused her right to free 
speech? What are her limits? 

2. Learning experience #14: 

Scott lived in a big city. He loved his friends and neigh- 
borhood, even though other people said they were poor and~ved 
in a slum. Scott and his friends had fun running and playing 
around the buildings. Although it was dangerous, it was even 
fun to dodge cars as they raced down the street. Sometimes 
when someone could take them, they went down the street to a 
small playground, but this was not very often. 
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Scott liked most of all to play on the swings at the play- 
ground. He could fly way up into the sky, higher than anyone 
else. Whenever he got on a swing, he never wanted to get off. 
Often other kids would ask for a turn, since there were not 
enough swings for everyone• Do you think Scott would give them 
one? No, he would keep swinging until he decided he had had 
enough. Then he would leave the swing for anyone who wanted it. 

Scott often wondered why the kids called him names. He 
said it was a free country and that meant he could do as he 
liked. It was his swing, and he did not have to give it up. 
One day, some of the kids pulled Scott from the swing and beat 
him up. Scott started to cry. They laughed at him. He ran 
as fast as he could to find his big sister who had brought him 
to the park that day. As he ran off, he could hear the kids 
laughing. Once when he stopped to look back, he saw that they 
were taking turns playing on the swing. (reprint with permission 
of Lincoln Filene Center for Citizenship and Public Affairs) 
Ask: 

a. Do you know any "Scotts?" 

b. What would you do if you were the other children? 

c. Do you think Scott understands what freedom really 
means? 

d. What freedom do you have? 

e. Can you do anything you want? When? 

f. Who owns the swing that Scott called his? 

g. What do you think Scott's parents will say when he tells 
them that the kids beat him up? 

. Have different children act out what Scott tells his mother 
about what happened and what his mother says. 

4. Show Yes and No. Use these suggested questions: 

a. 

b. 

What do you think of Yesland? Would you like to go 
there? Why or why not? 

What were the first two things Freddie did when he got 
to Yesland? 

c. What happened when Freddie tried to cross the highway? 

d. What did Mr. Dooit tell Freddie about the drivers in 
Yesland? What did Freddie think of that? 
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e. What happened to the boy who was playing on the roof? 
What did Freddie tell Mr. Dooit about playing on a roof? 

• f. What did Freddie think about staying up late? Eating 
all the candy he wanted? Throwing a rock through a 

window? 

g. What things didn't •Freddie like about Yesland? 

h. What do you think Freddie learned from his visit to 
Yesland? 

5. Make a list on the board of things the children say they 
"Can Do" or they "Can't Do." Discuss all the "Can't Do's" 

and see if there are good reasons for not doing them. 

6. Have the children tell or write what they would do if they 
could do anything they wanted. Ask if they think they would 

enjoy it. Why or why not? 

7. Show Lollipop Dragon filmstrip. As showing, stop frame 
and discuss these questions: 

ao 

b. 

C. 

d. 

e. 

~y does Hubert paint the townspeople's houses orange 
and purple?• 

Why are the townspeople angry at him? 

If the townspeople knew why Hubert painted their houses, 
would they still be mad at him? 

Why is it all right for Hubert to paint his room but 
not all right for him to paint the townspeople's houses? 

If you were Hubert, what would you do? 

f. If you decide to wash away the purple and orange polka 
dots, you're going to have to face the angry townspeople. 

How do you feel about that? 

PURPOSE #3: TO HELP STUDENTS RECOGNIZE THAT RULES ARE SOMETIMES 
NECESSARY TO PROTECT THE RIGHTS OF THE INDIVIDUAL 
~ND GIVE REASONS FOR RULES THAT PROTECT RIGHTS IN 
THE CLASSROOM, AT HOME, IN THEIR COMMUNITY AND THEIR 
RESPONSIBILITY IN REGARD TO THESE RULES. 

Materials: Wh[ We Have Taxes: The Town That Had No Policeman, 
Yes and No, Citizenship Adventures of L o l l i ~ :  
Rules are Important, poster paper, crayons, Rules We 
Live By: Poppy Learns the Rules. 
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Procedure: 

i. View film, The Town That Had No Policemen and discuss. 

the following questions: 
Ask 

a. How will we get money to pay police/r~en? 

b. What are the jobs of policemen besides catching theives? 

c. What rights of yours do they protect? 

2. Visit local police station to find out answers to students' 
questions. 

3. Use film, Yes and No. 

a. Use continuum strategy having students take and discuss 
a position on the following statement: I want to work 

in a classroom like (No Land) (Yes Land). 

b. Use range of position strategy described on page IV-25 
with the following statement: I can work best in a 

classroom like Yesland. 

4. Show Lollipo~ Dra@on filmstrip. As showing, stop frame and 
discuss these questl-~ons: 

a. Pretend that you're a pie eater and that you want to win 
the contest. What do you have to do in order to win? 

b. After the King slides down the hillF he says: "You 
need to have things safe and ~air--and so you will, once 

rules are there." Is the pie eating contest without rules 
"unsafe and unfair?" Give examples showing why or why not. 

c. What rules do you think are needed to make the contest 
safe and fair? 

d. Which of your rules will make the contest fair? 

e. Which of your rules will make the contest safe? 

f. Which of your rules guarantees that whoever eats the 
most pies all by himself or herself will win the contest? 

5. Discuss rules that pertain to classroom, home, and community. 

6. Ask children to illustrate rules. This may be done in small 
groups or pairs. 

. Show filmstrip, Po_92p~. Learns the Rules. 
discuss these questions[ 

0:9 
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a. Why shouldn't dogs be allowed to run free and without 
leashes? 

b. Why did Sonny insist that they walk carefully on the 
sidewalk rather than cutting across lawns or through 

flower gardens? 

C° 

d. 

~%en Sonny returned the Frisbee to the girl in the park, 
how was he showing respect for the property of others? 

In what other ways can boys and girls show that they 
care for property at school and at this home? 

(This area of respect:for property is so important, the 
teacher may want to expound this question by role-playing 
ways to care for property and role-playing how property is 
neglected, abused.) 

PURPOSE #4: TO PROVIDE EXPERIENCES IN WHICH STUDENTS PROPOSE 
RULES TO HELP RESOLVE A PROBLEM. OR PROVIDE AN 
ORDERLY ENVIRONMENT. 

Materials: Handbook of Strategies (app. XII), Noisy Nancy 
Norris, filmstrip, continuum and Range of Position 
Strategy. 

Procedure: 

i. Have students role play the conflict between Noisy Nancy 
and Mrs. Muffle. (filmstrip, Nois~ Nanc~ Norris). 

2. Ask students to write a law for Nancy to follow, being 
detailed enough to cover the whole situation, and allowing 

Nancy freedom while protecting Mrs. Muffle's rights. 

3. Repeat or adapt Continuum activity on Range of Position 
activity on page IV-25. 

• * * W • 

PURPOSE #5: DEVELOP AN AWARENESS THAT MEMBERS OF A COMMUNITY 
CAN DO SOMETHING TO MAKE IT A BETTER PLACE IN WHICH 
TO LIVE. 

Material: Citizen~Adventures of Lollipop Draqon: Civil 
Responsl~ty (filmstrip), poster paper, crayons. 

1-29 

i :/I 
, • 



B 

r 

K-3 LIBERTY 

Procedure: 

i, Show Lollipop Dragon (filmstrip) and discuss briefly. 

2. Have your classdraw pictures to show how they would make 
their classroom or school a little bit better. Using these 

pictures create a bulletin board display with the theme "Our 
Dreams ." 

3. After the pictures are posted~ ask several students to explain 
their dream pictures to the class. Give everyone an opportun- 

ity to look at the display. Then have your class choose, by majority 
vote, which project they would like to work on as a group. Then, 
together, put the chosen plan into action. Wherever possible, use 
democratic principles to reach group decisions. 

4. Use the strategy "Establishing Priorities "• (app. XII, Strategy 
No. 8). Suggested kinds of statement: 

a. Citizens of Shawnee should take better care of their 
parks. 

b. Members of our class could improve the cafeteria by talk- 
ing more quietly. 

c. Develop similar statements to fit own situation. 

. Similar activity, "Open-ended Statements" (app. XII, Strat- 
egy No. 18) could be used to develop the same awareness. 
Example: 

a. The cafeteria would be more pleasant if members of our 
class would 

b. Again, prepare similar unfinished statements relating 
to home, school and town/city. 

c. Brainstorm for rules the students feel are necessary to 
allow individual freedom but guarantee the rights of 

other students in the classroom• 

d. Prioritize these suggestions and formulate a set of 
classroom rules with students. 

1-30 
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Section II 

" SECTION 4-6 ............ 
Overview ..... 

I. EQUALITY 
This unit utilizes art and creative writing activities, drama- 
tizations, filmstrips, role play, open-ended and inner/outer 
circle discussion strategies, research, case study, to help 
develop within students a deeper understanding of and apprecia- 
tion for individual differences and equal opportunity. 

Ms. Diane Gray 
Yukon, Oklahoma 

II. POWER 
Utilizing films, filmstrips, role play, gaming, art activities, 
open-ended discussion, simulation; continuum, and resource 
people, students develop an understanding of responsible 
authority.~ 

Ms. Jean Owens 
Shawnee, Oklahoma 

@ 

III. JUSTICE 
Students use films, filmstrips, research and art activities, 
brainstorming methods, case study, puppetry, value judgement 
activities, evaluation methods, gaming, current news items, 
resource people, and a mock trial in this unit to stimulate 
discussion and critical evaluation concerning justice. 

Ms. Kenny Motheral 
Moore, Oklahoma 

IV. PROPERTY 
In this unit students use art activities, creative writing, 
research, film, filmstrips, value judgement activities, field 
investigation, resource people, and case study to examine 
property and its rights and responsibilities. 

Ms. Cindy Mace 
Oklahoma City, Oklahoma 

V. LIBERTY 
In this unit filmstrips, role play, creative writing, the 
continuum, open-ended discussion questions, and case study 
methods are used to stimulate discussion and critical thinking 
concerning liberty. 

Mr. Darrell Naylor 
Oklahoma City, Oklahoma 

@ 
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I. EQUALITY (Purposes) 

1.1 TO stimulate students to recognize the positive 
values of human differences• II-i 

1.2 To enable students to develop an appreciation 
for the quality of life in their community and 
nation that is a result of human diversity. II-3 

@ 

1.3 

1.4 

To provide a stimulus for the realization that 
each individual has worth and dignity and should 
be ensured equal opportunity to exercise his 
rights to life, liberty, and the pursuit of 
happiness. 

TO provide an opportunity for students to 
examine their own values with respect to the 
rights of all citizens. 

II-5 

II-6 

1.5 TO enable students to investigate the historical 
context for the constitutional amendments dealing 
with equal rights for minority groups. II-8 

1.6 To enable students to examine the facts, weigh 
the arguments, apply the law, reach a decision 
and be able to give a reason for their decision 
as they study supreme court interpretations of 
the civil rights amendments. II-9 

@ 

II-i 
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PURPOSE #i: 

Procedure: 

TO STIMULATE STUDENTS TO RECOGNIZE THE POSITIVE 
VALUES OF HUMAN DIFFERENCES. 

i. Have students design and make a self-awareness poster. On 
a large sheet of butcher paper have students attractively 

arrange the following: 

a. School picture of himself or herself 
b. Favorite sport 
c. Hobby 
d. Subject liked best in school 
e. Favorite book, song, TV show, color, story 
f. Someone they admire or wish to be like 
g. What they want to do or be 
h. What they like best about themselves 
i. What a friend likes best about them 
j. What contribution they hope to make to their community 

Students can write these on the butcher paper, use pictures or 
a combination of both to add attractiveness. Use colored pens 
or markers for added interest. 

@ 2. Display posters around the room, talk about the different 
interests represented and how this benefits their immediate 

community (classroom) and as they become adults how it will 
benefit the larger community. 

3. Play Bill Martin's song "I Am Freedom's Child" or read to 
students. This could also be done by the students them- 

selves as a choral reading. 

I Am Freedom's Child 

I like me, no doubt about it. 
I like me, can't live without it. 
I like me, let's shout about it! 
I am Freedom's Child! 

You like me, no doubt about it. 
You like me, can't live without it. 
You like me, let's shout about it! 
You are Freedom's Child! 

@ 

We need all the different kinds of people we can find. 
To make freedom's dream come true. 
So as I learn to like all the differences in me, 
I learn to like the differences in you. 

I like you, no doubt about it. 
You like me, can't live without it. 
We are free, let's zhout about it! 
Hooray for Freedom's Child! 

II-2 4 ; 
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GRADES 4-6 EQUALITY 

4. Have students complete the following sentence: 

/ 

ao 

bo 

C. 

As a result of these activities, I believe that I am 
special because... 

I believe that each of my classmates is special because... 

I believe that the special things about each of us are 
important because ... 

PURPOSE #2: TO ENABLE STUDENTS TO DEVELOP AN APPRECIATION FOR 
THE QUALITY OF LIFE IN THEIR COMMUNITY AI~D NATION 
THAT IS A RESULT OF HUMAN DIVERSITY. 

Materials: "S~uares Are Not Bad" handout,• poetry patterns for 
cinquain and diamante, pictures and posters from 
various countries, arts, crafts, foods, music and 
examples of other cultural contributions from various 
countries. Filmstrip, Ethnic Heritage. 

Procedure: 

. 

. 

Have students prepare for dramatization of Squares Are No_t 
Bad as directed on handout. (app. VII). 

This can be presented by 15 individuals or fewer depending 
upon the amount of participation desired. 

3. Follow presentation with questions similar to these: 

a. Why do you think the ... did not like each other? 

b. Describe how each of the different towns looked. 

c. Would you like to live in a town where everything was 
exactly alike? 

d. What did they discover when they accidentally got 
together? 

e. Which community looks more interesting? Show pictures 
Nos. 2 and 14 of Appendix VII. 

f. What do you think each of the groups learned from their 
experience? 

g. What have you learned from their experience that you 
could apply to your life? 

Extent and depth of questioning will depend upon the grade level. 

@ 

@ 

@ 
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• 4. Additional activities could include uslng an interview 
strategy, students "interview" each other asking how they 

feel about their "new town." 

@ 

Art activity in preparation for this presentation or subsequent 
to it might be one in which students Use various colors and 
sizes of squares, circles, rectangles, and triangles to design 
a large mural of a town or an abstract design. 

5. Students write letters to the squares, circles, triangles, 
and rectangles telling them what they have learned from the 

experience or how they feel about it. 

6. Have the class organize and sponsor an International Day. 
Classroom management techniques should be utilized to stim- 

ulate students to form committees to organize the various aspects 
of this activity. These are but a few suggestions of ways of 
introducing the richness of a multicultural world to students: 

a. Decorate the room to be used with pictures and travel 
posters of as many countries as possible. (Contact travel 

agencies, consutates and enlist the aid of social studies 
teachers). 

b. Enlist the aid of the music teacher and set the mood 
with a variety of music from different parts of the 

world. The music teacher may want to incorporate this into 
her own class. 

@ 

c. Encourage research by asking students to dress repre- 
senting different parts of the world. Keep this inex- 

pensive and simple. These might be designed and constructed 
in art class. 

d. Encourage students to locate craft items or objects of 
art from various countries, souvenir type objects or 

ones that the students have copied from pictures. Stimulate 
geographical investigation by asking students to locate the 
country associated with these objects and the resources used 
to make them (resource maps). 

e. Samples of foods from the various countries or menus of 
types of food representative of the countries could be 

included. 

f. On International Day the students might invite other 
classes to share in the experience with them. 

g. Creative writing activities might include letters to 
pen pals in the count~ies represented, diaries or 

journals'%hat might have been kept by people immigrating 
to the U.S. from these countries expressing what their 
feelings and thoughts might have been. 

II-4 
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Students might research and prepare reports on contributions to 
our culture from other countries: law, government, custom, liter- 
ature, medicine, mathematics, science, art, music, sports, etc. 

h. Invite foreign exchange students or Visiting teachers 
to share information about their country withyour stu- 

dents. College or university students from other countries 
might also be invited. 

i. Use filmstrip, Ethnic Heritage, with recommended 
activities. 

@ 

PURPOSE #3: 

* e e * * W 

TO PROVIDE A STIMULUS FOR THE REALIZATION THAT EACH 
INDIVIDUAL HAS WORTH AND DIGNITY AND•SHOULD BE EN- 
SURED EQUAL OPPORTUNITY TO EXERCISE HIS RIGHTS TO 
LIFE, LIBERTY, AND THE PURSUIT OF HAPPINESS. 

Materials: Handouts for role play. 

Procedure: 

. Distribute the following situations: (some of the situa- 
tions could not happen today, but did at some time in our 
history, others are still happening today.) Role play: 

Mr. Hiram is a foreman in a large manufacturing company. 
A position is open in his department and he interviews several 
job applicants. Although there were applications from members 
of minority groups that were highly qualified for the positions 
Hiram hires Mr. Bent, member of a minority group, but possessing 
the lowest qualifications. During the probationary period, Mr. 
Bent is dismissed because he is unable to meet the needs of the 
position. The position is again filled. This employee is not a 
member of a minority group. When Hiram is accused of discrimina- 
tory practices, he argues that he attempted to fill the position 
with a member of a minority group but was unable to do so. 

For the first time, many citizens of this southern community 
will be able to vote. As Mr. Dulaney attempts to register, he 
is informed that he will first have to take a literacy test that 
only members of his race must take before they are qualified to 
vote. He is unable to pass the test. 

Mrs. Stewart, a highly qualified teacher, is told unoffi- 
cially that her chances of being hired in the community in which 
she has applied for a position are very slim because of her reli- 
gion. She is told that because it is a small community and for 
the good of the system she should seek employment elsewhere. 

@ 

@ 
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Mrs. Jennings and Mr. Black have been employed for about 
the same length of time by the same company. Their job descrip- 
tion and responsibilities are similar. Yet }~. Black earns 
approximately $2,000.00 per year more than Mrs. Jennings earns. 

Additional situations involving open housing, schoolintegration, 
could be added to these. 

. Following role play ask students to consider and respond 
to the following: 

a. Was equal protection and opportunity present in these 
situations? 

b. Have they experienced or known anyone who has experienced 
similar situations? 

@ 

c. What rights should the people in these situations have? 

d. What rights are in conflict in each of these situations? 

e. For each of the situations complete the following 
sentence: I believe that the most important right to 

be protected in this situation is ... because... 

f. For each of the situations complete the following 
sentence: I feel there should be legislation of some 

sort to protect the rights of... Therefore, I recommend 
a law, or a constitutional amendment which... 

g. Follow these with research projects by the students or a 
resource person to determine how the government has 

dealt with these situations. 

. 

. 

h. Use•continuum line -- questions dealing with feelings 
based on prejudicial practices. 

Actual newspaper accounts to be kept by teacher during 
the years to bring into class for future issues. 

Political cartoons to be collected by teacher prior to 
this unit. 

PURPOSE #4: TO PROVIDE AN OPPORTUNITY FOR STUDENTS TO EXAMINE 
THEIR OWN VALUES WITH RESPECT TO THE RIGHTS OF ALL 
CITIZENS. 

® 
Materials: Poetry pattern handouts 

ii-6 4 8 
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Procedure: 

i. Divide class into three groups. Group one begins activity 
• from the center. Groups 2 and 3 listen from two outer circles. 

Each group has a ten/twenty minute discussion period in the center 
while the other two groups listen to the discussion. This method 
encourages both listening and discussion. 

If@ 

2. Questions to be discussed could include those considered in 
the previous activity as well as: 

a. What is segregation? Have you ever experienced segrega- 
tion in practice? 

b. Name as many kinds of segregation that you can think of. 

c. What does "equal protection of the laws" mean to you? 

d. Who has a right to this protection? 

e° Place yourself in a situation in which you are denied 
equal opportunity because of your race, sex, or religion 
and describe your feelings. 

f. What can you personally do to help remedy inequality in 
your immediate community, your state, your nation? 

3. Follow this oral expression of feeling with a creative 
writing activity in which students express these feelings 

in groups or individually in poetry. The following poetry patterns 
might be used to stimulate this expression. The cinquain and the 
diamante are American controlled form poems. In the cinquain, the 
emphasis on the thought to be expressed may follow~is pattern: 

@ 

Line 1 - one word (the title) 
Line 2 - two words (describing) 
Line 3 - three words (an action) 
Line 4 - four words ( a feeling~ 
Line 5 - one word (referring to the title) 

Sample written by a 6th @fader: 

Equality 
Fairness, rights 
Sharing, helping feeling 
Happy, friendly, needed, proud 
Unity 

The diamante is a seven line poem which forms a diamond: 

Line 1 - one word (subject noun) 
Line 2 - two words (adjectives) 

JJ 
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Line 3 - three words (participles, all ing or all e d) 
Line 4 - four words (nouns, first two sound related to first 

line, second two to last line) 
Line 5 - three words (participles, referrfng to last line noun) 
Line 6 - two words (adjectives for last noun) 
Line 7 - one word (noun, opposite of first line noun) 

Inequality 

Equality• 

For example see app. XIV. 

* * e * * e 

PURPOSE #5: 

Material: 

TO ENABLE STUDENTS TO INVESTIGATE THE HISTORICAL 
CONTEXT FOR TF~ CONSTITUTIONAL~MEND~NTS DEALING 
WITH EQUAL RIGHTS FOR MINORITY GROUPS. 

Student booklets compiled when first studying the 
Constitution. (Justice, Liberty) Copies of Scripto- 
graph Booklets About the Bill of Rights and Other 
Constitutional Guarantees of Individual Freedom or 
copies of the Constitution. 

Procedure: 

1. Read the following to the students: 

The subject of slavery came up in the Constitution in three 
places. Each time the Constitution accepted the idea of 

slavery and helped those who owned slaves. 

Art. If Sec. 2~ Cl. 3: 

Population of a state for purposes of representation were 
counted as all of a state's "free persons" and three-fifths 
of a state's "other persons." 

Art. I~ Sec. 9 r CI. 3: 

Congress cannot stop the bringing of slaves into the U.S. 
before 1808. 

II-8 :'0 
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Art. IV~ Sec. 2, Cl. 3: 

A person held to service or labor that: is, a slave, does not 
become free by running away from his master. Such a runaway 
slave must be returned to his master. 

Other laws were written to control slaves called the Black Code 
or Slave Laws. These were some of the laws: 

a. Slaves cannot visit the homes of whites or free negroes 
nor can they entertain such persons in their quarters. 

b. If a white person, free negro or mullato shall at any 
time be found in company with slaves at any unlawful 

meeting without the consent of his or her owner that parson 
is subject to punishment. 

c. The ownership of property such as a house, dog, land, etc. 
is forbidden. 

d. A slave could not strike a white person, even in self 
defense. 

2. Ask students to re-read the Bill of Rights for freedoms 
guaranteed there but denied to slaves. 

3. Have students research the Dred Scott Decision and how this 
affected the Emancipation Proclamation. (In the Dred Scott 

Decision, the Supreme Court upheld the practice of slavery. A 
Supreme Court ruling is a higher law than a President's order. 
Constitutional Amendments are necessary). 

4. Have students locate and include in their booklets the amend- 
ments that were to remedy the inequality in the protection of 

basic rights. 

* * W * * * 

PURPOSE #6: TO ENABLE STUDENTS TO EXAMINE THE FACTS, WEIGH THE 
ARGUMENTS, APPLY THE LAW, REACH A DECISION AND BE 
ABLE TO GIVE A REASON FOR THEIR DECISION AS THEY 
STUDY SUPREME COURT INTERPRETATIONS OF THE CIVIL 
RIGHTS AMENDMENTS. 

Materials: Copies of Plessy vs. Ferquson, Brown vs. The Board 
of Education, and a case brief form. Law in a New 
Land has these cases as well as historical background. 

Procedure: 

I° Distribute copies of p!essy vs. Fer~uson (app' VIII) and ask 
students to brief this case individually on their form, 
(app. IX). 

II-9 , ~[ 
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2. Discuss the case by using a large scale of justice on the 
board. Ask students to give the significant facts of the 

case and list them on the board. 

Ask students todecide and list on the board the legal 
issue involved in the case. 

Have students present arguments for each side. List these 
(weigh) on either side of the scale of justice. Ask students 

to carefully weigh the arguments, reach a decision and write on 
their form the reason for their decision. Arrive at a majority 
decision as a class and write it on the board. Arrive at a minority 
decision and wzite it on the board. Include the reasoning for 
each decision. 

Read the decision of the Supreme Court on this case to the 
class and compare it with their decisions and reasoning. 

3. Follow this same procedure with Brown vs. the Board of 
Education (app. X). 

4. Encourage students to discuss the reasons for the fact that 
one decision overruled the earlier decision. 

5. This lesson could be extended to include cases on right to 
vote, equal opportunity, and women's rights. 

® 
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2.1 

II. POWER (Purposes) 

TO demonstrate an understanding of a need for 
authority and the various forms it takes. 

PAGE 

II.12 

2.2 To distinguish between the exercise of responsible 
authority and the exercise of power without 
authority. II-12 

2.3 To list and explain different types of government 
--direct democracy, representative democracy, 
dictatorship, oligarchy, absolute monarchy, and 
constitutional monarchy. II-13 

2.4 To identify parts of the constitution that 
organize, define, and limit the powers of the 
government of the United States. II-14 

2.5 TO describe the organization of their govern- 
ment. II-!4 

2.6 The experience through simulation activities 
shows the complexities of the problems facing 
authority in our society. II-16 

2.7 To experience the difficulties faced by law 
enforcement officials in their community and the 
nation. II-18 

? 
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PURPOSE #i: TO DEMONSTRATE AN UNDERSTANDING OF A NEED FOR 
AUTHORITY AND THE VARIOUS FORMS IT TAKES. 

Material: Buckle Game. "The Treehouse ''~ from Foundations of 
Justice Series. 

Procedure: 

I. Role play - Name conflicts people have with some in 
authority. Example: Sam is accused by his teacher, Mrs. 

Wright, of knocking over the paint jars. Mrs. Wright has Sam 
stay after school and he misses basketball practice. Sam is 
innocent but Mrs. Wright will not listen. React. 

Questions: 

Have you ever felt you were specaal and did not need to 
obey the law? If so, tell about it. 

Debriefing role play: 

Ask participants: 

a. What did you think of the experience? 
b. Why did you behave the way ycu did? 
c. What did you think you would accomplish? 
d. Would you do anything differently if you could do it 

all over again? Why? 

Ask observers: 

a. What did you think of the perfo~-mance? 
b. Was the situation and what happened realistic? 
c. What, if anything, would you have done differently? Why? 

2. Show filmstri p and discuss. 

3. Buckle Game (Try to get class really confused as to who is 
in authority). (See app. XVII). 

Debriefin ~ Buckle Game: 

a. What happened? 
b. Was anything wrong? What? 
c. How did you feel? 
d. What problem would policemen have if laws chanwed as 

suddenly as our game rules? 

PURPOSE #2: TO DISTINGUISH BETWEEN THE EXERCISE OF RESPONSIBLE 
AUTHORITY AND THE EXERCISE OF POWER WITHOUT 
AUTHORITY. 
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Material: Why We Have Laws - Shiver, Gobble and Snore 

Procedure: 

i. Show film and discuss. 

2. Role play: 

a. A bully threatens a small child. 

b. You are threatened by an older child or group of children 
because you won't let them play with your football. 

c. The Junior Police says Sam was running and suggests he 
go to the teacher in charge for disciplinary measures. 

Sam argues that the Junior Police is wrong. 

d. Debrief role play. 

* * e * * * 

PURPOSE #3: TO LIST AND EXPLAIN DIFFERENT TYPES OF GOVERNMENT -- 
DIRECT DEMOCRACY, REPRESENTATIVE DEMOCRACY, DICTATOR- 
SHIP, OLIGARCHY, ABSOLUTE MONARCHY, AND CONSTITUTIONAL 
MONARCHY. 

Material: 

Procedure: 

Filmstrip, "Freedom and Government" from Freedom: 
What's It All About. Poster paper, crayons or felt 
tip pens, Island Game 

i. Show filmstrip. 

2. Divide class intc groups characterizing each type of govern- 
ment. Have them decide on a rule they think is important 

and have each group neact according to their governmental pos- 
ition. 

3. Make posters depicting the different governments. Display 
posters in classroom. 

4. Give situations to class. Have them decide which government 
has ruled and ask them to stand nearest that poster. 

5. To acquaint the class with the rights of individuals under 
other forms of government, the class might live for a day 

under these circumstances. 

a. 

b. 
c. 

King, chosen by lot. 
Dictator, largest and strongest 
Communism, each child receives the same daily grade made 
by the everage. 

,5 
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6. Use Island Game, (app. XIII). 

* * W * * * 

PURPOSE #4: TO IDENTIFY PARTS OF THE CONSTITUTION THAT ORGANIZE 
DEFINE, AND LIMIT THE POWERS OF THE GOVERNMENT OF 
THE UNITED STATES. 

Material: Amendments of the Constitution 

Procedure: 

i. Take a large rubberband and stretch it every way possible. 
It remains a rubDerband even though it takes on several 

different shapes; it remains strong and yielding. We rely on 
our Constitution to be the same way. 

@ 

. Play "Which Amendment?" 

Examples: 

a. Before 1913, the United States did not tax income. As 
time went on, the government became involved in provid- 

ing services for the nation and some thought everyone should 
pay taxes on their income. Which amendment? (16) 

b. Women were not allowed to vote until 1920. The right 
of citizens to vote cannot be denied because of sex. 

Which Amendment? (19) 

c. Sam was arrested for buying liquor. Could this happen 
today? Which Amendment? (18 & 21) 

d. Franklin D. Roosevelt served three complete terms as 
President of the United States. Could Jimmy Carter 

do the same? Which amendment? (22) 

PURPOSE #5: TO DESCRIBE THE ORGANIZATION OF THEIR GOVERNMENT. 

Material: Poster Paper, Lawmakin@, (Law in Action Series) 
label sheets as follows: WE, THE PEOPLE, COUNCILMEMBERS, 
MAYOR, MUNICIPAL COURT JUDGES, STATE SENATOR, STATE 
REPRESENTATIVE, STATE SUPREME COURT JUDGE, GOVE~qOR, 
U.S. SENATOR, U.S. REPRESENTATIVE, SUPREME COURT 
JUSTICE, PRESIDENT, WE, THE•PEOPLE. 

® 
Procedure: 

Read the following: (see pp. II-15 and II-16) 
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Once • there was a huge vacant lot 
that looked like America, and the 
founding fathers declded to build 
a House of Law. They wrote the 
Constitution of the United States 
which was the foundation of the 
house. 

Narrator calls three 
constitution people WE 
THE PEOPLE to come up and 
sit crosslegged on the 
floor holding hands. 

Lawmakers in the cities are called 
councilmen and are elected by 
voters who live in each city. The 
mayor is the executive who can OK 
laws or veto them. Each city also 
has a city or municipal court. 

Narrator calls up mayor, 
judge, and 2 members of 
council to kneel behind 
We, The People. 

The State's legislative branch is 
set up similarly to the Federal 
Congress. There are senators 
and representatives chosen by the 
voters in each state. The numbers 
of names of legislative bodies are 
not the same in every state. The 
governor has power to sign bills 
into law or to veto bills just like 
the President. 

Narrator calls state 
legislators to sit on 
chairs behind the "kneel- 
ers." 

@ 

The State Supreme Court judge reviews 
laws that are already made to see 
that they fit into the laws written 
in the Consitution. 

Narrators calls up gov- 
ernor and Supreme Court 
judge to sit on chairs 
behind city government 
personages. 

The Founding Fathers wrote there 
shall be a Federal Congress that 
makes and changes laws; it will 
have senators (2 from each state) 
and representatives (the number 
of representatives depends upon the 
number of people in every state.) 

Narrator calls up a 
Congressional senator 
and a representative 
to stand behind state 
government people. 

The President has power to influence 
senators and representatives, and to 
sign bills into law, or veto them. 

Narrator calls up Pres- 
ident and Supreme Court 
Justice to stand with 
senator and representa- 
tive. 

@ 
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The Justices on the Supreme Court 
review laws that are made all over 
the nation to deciae if they fit 
according with the law written in 
the Constitution. 

Each level of government is subject 
to the law written in the U.S. 
Constitution. The authority of 
the Constitution comes from the 
people. The first three words in 
the preamble to the Constitution 
say that it is the people that 
give power and authority to the 
way the government operates. It 
states "We, the People." The 
house is finished! But before it 
disappears, the personages of the 
house want to know who tb~y are 
and what they do. 
Then each student in the house 
takes turns asking the class: 
What's my n~me? What do I do? 

Narrator calls up the 
remaining 3 Constitution 
people We, the People to 
stand on chairs behind 
the Federal Government 
people to form the roof 
of the skyscraper. 

* * * • * * 

PURPOSE #6: THE EXPERIENCE THROUGH SIMULATION ACTIVITIES SHOWS 
THE COMPLEXITIES OF THE PROBLEMS FACING AUTHORITY IN 
OUR SOCIETY. 

Material: Film, What's Your Authority? 

Procedure: 

i. Identify the problems of authority by using the continuum 
strategy. 

X 

Friendly Frank Strict Sam 

Students place themselves somewhere on the line between these 
two extremes when they answer these questions. 

Which policeman would ~ou prefer if: 

a. You need help in answer to a burglary call? 
b. You were the cause of an accident? 
c. You were in an accident and it was not your fault? 
d. A friend of yours was murdered? 
eo You were arrested for murder? 
f. You were caught shoplifting? 

II-16 
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2. Show film and discuss. 

Show Part I about Bob, Ask: 

a. Should Bob make the decision himself about who should 
pitch in the big game? 

b. What would you do in a situation like Bob's? 

Show Part ii about Betty. Ask: 

a. Who should Betty obey? 

b. Was Betty at fault in getting caught between these two 
authorities? 

c. What would you do in a situation like Betty's? 

General~uestions: 

a. What makes you respect an authority? 

b. What kind of responsibility does an authority have to 
those under him? 

c. Are there times when it is all right to disobey authority? 

d. How do people earn a position of authority? 

e. What is the function of authority? 

f. What qualities do you like to see in an authority? 

g. In what cases might it be necessary to disobey an 
authority? 

h. Are authorities necessary in our society? 

Follow up Activities: 

1. List characteristics of a go~d leader. 

2. Students can adapt lesson to higher authorities; for 
instance, do policemen have trouble obeying their 
superiors even if they don't quite agree with the 
law? Can the governor feel uncertain about some 
action he has taken because it might offend the 
legislature? 

@ 

@ 

@ 
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PURPOSE #7: TO EXPERIENCE THE DIFFICULTIES FACED BY LAW 
ENFORCEMENT OFFICIALS IN THEIR COMMUNITY AND 
THE NATION. 

.Material: 

Procedure: 

Police Poll. Film, The Ri~off. 

i. Hand out police poll. Check one answer for each statement. 
Agree, Disagree or Undecided. (Police Poll, page II-19). 

2. Play police patrol, role play. 
Set up basic situations and have students act them out. 

a. Domestic quarrel - neighbors have called police 
b. Students loitering on private property 
c. Shoplifting 
d. Destruction of public property 

. Show film, The Ripoff. 
Follow questions that are on film to lead the discussion. 

@ 

~0 
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NAME 

Police Poll 

i. Police keep the city good. 

2. Police accuse you of things you did not do. 

3. Police are stupid. 

4. Police protect us from harm. 

5. Police try to help you when you're in trouble. 

6. Police are mean. 

7. Police offer you money to tell on other kids. 

8. Police use clubs on people for no reason at 
all. 

9. Pol~ce keep peace and order. 

i0. Without policemen thence would be crime every- 
where. 

o 

i 
! 
I 

i 
i 

i 
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i 

I 
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t 
i 

ii. You can rely on the police in times of distress. 

12. Policemen are dedicated men. 

13. Police try to act like big shots. 

14. Police are always mad at kids. 

15. Police help me to help myself. 

16. Police represent trouble instead of help. 

17. Police are brave men. 

18. Police are protective of our country. 

19. Police don't give you a chance to explain. 

20. Police try to get smart with you when you ask 
a question. 

® 

61 
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III. JUSTICE (Purposes) 

3.1 To develop within students the realization that 
organized procedures are sometimes necessary to 
settle disputes. 

3.2 To introduce students to the methods of settling 
disputes used in other times and other cultures. 

3.3 To stimulate students to examine the constitution 
in order to identify processes and procedures 
designed to establish, preserve, and promote 
justice. 

PAGE 

11-21 

II-22 

II-24 

® 

3.4 

3.5 

To provide an opportunity for students to apply 
their understanding of the meaning of "due process" 
to their own experiences. II-25 

To develop within the student the realization 
that factors often interfere with the attainment 
of ideal justice and tc encourage their recommen- 
dations for solutions to these dilemmas. II-26 

3.6 To simulate the role, responsibilities, and 
problems experienced by the judge, attorneys, jury, 
witnesses, defendant, plaintiff, and others in the 
court appropriate to this grade level. II-28 

3.7 

3.8 

To introduce students to the functions and juris- 
dictions of the various courts at the municipal, 
state, and federal level. 

To provide an opportunity for students to examine 
by means of case study, early court decisions 
dealing with contemporary issues. 

II-30 
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PURPOSE #i: 

Materials: 

III. JUSTICE 

TO DEVELOP WITHIN STUDENTS THE REALIZATION THAT 
ORGANIZED PROCEDURES ARE SOMETIMES NECESSARY TO 
SETTLE DISPUTES. 

S~mshine Valley, from Foundations of Justice, film- 
strips Case Brief form, (app. IX), picture and news 
magazines. 

Procedure: 

1. Show filmstrip, Sunshine Valle~, to frame ii. Ask the 
following: 

a. What kind of a dispute is this? 

b. To whom did the land originally belong? 

c. What did the settlers do to change the original idea of 
land ownership? 

d. Was this fair? 

. 

. 

Using the form and steps 2-5 (po II-52 in Liberty) brief 
this dispute. 

Continue filmstrip to frame 20. Ask the following: 

a. Did the Martians obtain their land and "air rights" 
legally? Explain. 

b. Did the people who lived in Sunshine Valley limit how 
the Martians could use the air? 

. 

. 

Continue to frame 37. Once again brief this case using 
the form and directions on pageII-52. 

Brainstorm for examples of other kinds of disputes within 
the students' in~nediate community, city, state, and nation. 

. 

. 

Have students create a bulletin board or collage with 
pictures or sketches representing different types of disputes. 

More advanced students collect news articles describing 
various types of disputes at a local or state level. Stu- 
dents summarize and present these to the class. Students 
could then follow the case study method as described on 
page II-52. 

II-21G3 
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PURPOSE #2: 

Materials : 

JUSTICE 

TO INTRODUCE STUDENTS TO THE METHODS OF SETTLING 
DISPUTES USED IN OTHER TIMES AND OTHER CULTURES. 

Puppets to characterize the roles of defendant, 
plaintiff, judge, witnesses and attorneys. 
Scripts for the dramatization of historical ex, 
amples of society's concept of justice. Large 
cardboard model of a scale of justice. Filmstrip, 
Machinery of Justice, The Trial, The Jury. 

Procedure: 

@ 

i. More advanced students research the following periods 
of history to determine how conflicts were settled while 

other members of the class begin work on puppets and scenery 
for the dramatization. The help of the art teacher might be 
enlisted in this activity as well as the music teacher. 
This would be an interesting way for the music and art of 
these periods to be introduced. 

a. Prehistoric times 
b. The ancient river civilizations 
c. The classical civilizations 
d. The Medieval period 
e. Colonial period 
f. Frontier period 
g. A modern court 

@ 

2. Additional activities might include a "Matchgame" (patterned 
after the TV show) using the legal terms which developed 

during the times studied and still in use today. A time line 
depicting the development of a court system up to the fall of 
Rome, the decline at this time, and then the development again 
until modern times. 

3. The following are samples of situations that could be used 
in a creative writing class. This is the type of informa- 

tion obtained by the research committee. From this a writing 
committee would put it in the form of shoKt scripts. 

a. Prehistoric Times - Conflict usually arose over 
property. In this conflict the two involved 

settle the dispute by force, the stronger of the two 
winning the dispute. 

b. Ancient River Civilizations - Rabylonia - Many con- 
flicts arose over property,--~-ublness practices, and 

marriage contracts. One of the most severe punishments 
was for dishonest business practices. Criminal law con- 
sisted of two basic principles, lex talionis (an eye for 
an eye) and punishment according to social rank. A crime 

II-22 
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against a noble was punished more severely than one 
against a commoner. When a crime was committed against 
a slave, the retribution was to the slave's owner. Ex- 
ample of lex talionis: the home of a noble collapsed, 
the son of the noble was killed. According to the jus- 
tice system of this society, the builder's son would be 
executed. 

Hittites: Although the Hittites had not progressed as 
far as 0£her civilizations before their time in other 
areas, their method of settling disputes was more en- 
lightened. The judges in this society were usually village 
elders, king's officers, or the king himself. The king's 
decision was required in cases involving the death penalty. 
Juries existed and they reached decisions after obtaining 
the facts of a case. Witnesses were asked to make sworn 
statements, as well as the plaintiff and the defendant. 
Compensation was the main form of punishment rather than 
revenge ashad been the case before this time. Punish- 
ment was limited to the extent of the injury, and greatly 
limited capital crimes. I~ a man was found guilty of an 
offense such as theft, assault, property damage, he was 
to make complete reparation; if he was unable, his family 
and then his village Decame responsible. 

c. Classical Civilization - Roman: One of the greatest 
achievements of th~s society was its system of laws. 

It developed from that of custom and religious taboos to 
the Twelve Tablets (civil law), it included laws passed 
by the senate and assembly as well as the interpretation 
of the special jurists. All of this was eventually codi- 
fied and continued to influence legal systems for centuries 
to come. Judges were expected to be impartial, exact, and 
humane. It was the job Of the judge to "give every man 
that which is his own." Courts existed. An example of a 
civil case: Plaintiff and defendant present their case 
before a praetor. The praetor consulted with them, de- 
termined the legal question, and then instructed the judge: 
"If you find...things to be so, decide for the plaintiff; 
otherwise against him." The judge heard evidence and then 
made a decision. In this action, the praetor had the role 
of our judge and the judge the role of our jury. 

4. Machinery of Justice filmstrips will aid in research. 
Upon completion of reserach, scripts, puppets, scenery, 

timeline, music .... dramatization are presented following each 
with questions similar to the following: 

a. Did this method of settlin~ disputes seem fair to you? 
Give reasons. 
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b. Assume the role of: plaintiff, defendant, •judge (where 
one existed~o 

i. What caused the conflict? Was it civil or criminal? 

2. Did a law exist concerning • the •conflict? 

3. Was the law accessible and clear? 

4. Was the law considered in the decision? 

o 

6. 

List the procedures used in settling this conflict. 

Can you think of any procedures that you feel would 
make the process more just? Students list these 
individually or use the brainstorming strategy. 

. As a result of the previous activity, students work together 
in committees of 5-7 to develop a system of "due process." 
These steps should be recorded on butcher paper and dis- 
played, discussed, and evaluated. They can also be used to 
stimulate students to examine the U. S. Constitution for the 
procedure it developed as "due process" in settling disputes. 

. The same type of activity could be done with younger students 
or non-readers by telling them stories from children's lit- 
erature that have their setting in other times and deal with 
disputes. (See bibliography in app. I). 

W * * * * * 

PURPOSE #3: TO STIMULATE STUDENTS TO EXAMINE THE CONSTITUTION 
IN ORDER TO IDENTIFY PROCESSES AND PROCEDURES DESIGNED 
TO ESTABLISH, PRESERVE, AND PROMOTE JUSTICE. 

Material: Copies of "due process" system developed by students. 
Copies of the Constitution. (Law in a New Land, 
Houghton Mifflin, is good for this grade level) or 
copies of the Bill of Rights (Scriptograph Booklet, 
About the Bill of Rights, good for this level) along 
with a simplified outline of the Constitution. Include 
in this outline: Art. I, Section 9, Clause 2 (.Habeas 
Corpus), Clause 3, (Bill of Attainer), (Ex Post Facto); 
Article I, Section 10, Clause i, (Ex Post Facto); Article 
III, Section 3, (no conviction for treason without test- 
imony). Materials for individual student booklets. 
Filmstrips: Basis of Liberty, The Law and the Courts 
from Law and Justice in the U.S. 

@ 

@ 

@ 
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Procedure: 

11 If this activity is being used to study the complete Consti- 
tution, begin by dividing the class into groups depending 
upon class size. Ten groups of three is recommended. Assign 
Group i, Article I; Group 2, Article II; Group 3, Article IIi; 
Group 4, Article IV; Group 5, Articles V, VI, and VII; Group 
6 Amendments i, 2, and 3; Group 7 Amendments 4 and 5; Group 
8, Amendments 6 and 7; Group 9, Amendments 8, 9, and i0; 
~endment 14 (although not part of the Bill of Rights is 
important to include when studying "due process"). 

. Each committee read, summarize and reword their assignment. 
These are shared with rest ofthe class. Each student pre- 
pares a booklet of these summaries to which they can later 
refer. 

3. Use filmstrips: The Basis of Liberty and Law and the Courts 
from Law and Justice in the U, S. 

. A collage or mural could be done with pictures o: symbols 
of the Amendments to enforce the above activity. Art work 
can also be used to decorate the booklets. 

. In their booklets, students identify those parts of the 
constitution that deal with "due process." They then 
compare these with the procedures that they have outlined 
prior to this activity as those they feel are necessary for 
justice. Ask them to see how many similarities they dis- 
cover as they make this comparison and list the similari- 
ties (again. this can be done as a written activity or using 
the brainstorming strategy). 

. Have students make a collage of words suggesting "due process" 
fzDmwords cut out of newspapers and magazines and arrange 
in the outline of a scale of justice. 

PURPOSE #4: TO PROVIDE AN OPPORTUNITY FOR STUDENTS TO APPLY 
THEIR UNDERSTANDING OF THE MEANING OF "DUE PROCESS" 
TO THEIR OWN EXPERIENCES. 

Material: "Due Process" Evaluation Chart, (app. II), films, 
filmstrips or simulations (if used), film, Bill of 
Rights in Action, filmstrip, Bill of Rights. 

Procedure: 

i. Distribute Evaluation Chart. Ask students to fill in on 
the chart the amendment or amendments that guarantee this 
"due process." 

II-25 
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. If individual evaluation is done, ask students to identify 
TV programs where they observed instances involving some 
stage of the justice system. As they view these programs 
they complete the evaluation chart indicating h~ these 
procedures were dealt with in the program or news report. 

. A field trip to court, the film, The Bill of Richts in 
Action, or a simulation of a trial w-i-ll provide an addi- 
t~-~ or alternate opportunity for students to use this 
chart. 

. Follow up by encouraging students to share the result of 
their evaluations and formulate a statement about what they 
have observed. 

@ 

PURPOSE #5: TO DEVELOP WITHIN THE STUDENT THE REALIZATION T}~T 
FACTORS OFTEN INTERFERE WITH THE ATTA~LMENT OF IDEAL 
JUSTICE ~ND TO ENCOURAGE THEIR RECOMMEh~ATIONS FOR 
SOLUTIONS TO THESE DILEM2~S. 

Material: Miranda Warning (app. III), filmstrip, ~t to do 
About Rules (First Things First Series), handout for 
continuum activity (pp. 11-34, 35). 

Procedure: 

i. Ask the students to respond to this statement: Justice will 
be achieved when the procedure that accused persons go through 
is exactly the same for everyone regardless of the circum- 
stances. 

® 

2. Show the filmstrip, What to do About Rules. Ask t/he following: 

a. Was Sam Wilson guilty of violating a law? 

. 

b. What is the punishment for this violation? 

c. Do you feel that he should receive this sentence? 
Explain your reasoning. 

d. You are the judge. Sentence th~s man. 

Distribute thefollowing handout and ask students to respond 
either on the continuum provided on the handout or on a 
similar continuum which you may put on the board or on the 
floor. 
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If the conti, uum is used, students should be instructed 
to identify the place on the line that most nearly represents 
the position the student wishes to take on the statement with 
which they are dealing. For example, on the first statement 
below, if the student feels very strongly that searches sho:/Id 
be conducted without a search warrant, the student should desig- 
nate his position to the extreme left of the continuum line. If, 
on the other hand, the student feels very strongly that the 
Amendment should be rigidly upheld, he should designate his position 
close to the extreme right of the continuum line. Those students 
who feel less extreme about either of these positons, would take 
a position somewhere in between these stronger positions. Regard- 
less of the position designated by a student for himself, he should 
be prepared to defend and give reasons why he has selected that 
position. Using this same method with the continuum, have stu- 
dents respond to the following statements: 

Continuum 

I believe that: 

Law enforcement would be easier The protection of this 
if search could be conducted Amendment right is more im- 
without a warrant, portant. 

7 

Continue this same pattern for the followi__qg: 

and order would be better 
~ved if the rights of the 

~:. ~d were not required to Same as above. 
b~ ~ad to them. 

The cost of providing an attorney 
for the accused should be elim- 
inated to direct taxpayers' 
money to more important things 

S~ne as above. 

Criminal trials would be more 
efficiently conducted if the ac- 
cused were forced to testify. 

Same as above. 

I strongly agree that "plea 
barganing" should continue to 
be accepted as part of our legal 
system. I strongly disagree that... 

* W * * W *  
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PURPOSE #6 : TO SIMULATE THE ROLE, RESPONSIBILITIES, AND PROB- 
LEM S EXPERIENCED BY THE JUDGE, ATTORNEYS, JURY, 
WITNESSES, DEFENDANT, PLAINTIFF, AND OTHERS IN THE 
COURT APPROPRIATE TO THIS GRADE LEVEL. 

Material: The Battle of Oo@ and Ugh (filmstrip), The Lemonade 
Stand (film), The Tr~a-l, The Jury, Courts and Trials, 
Rl---~-es, Mahe, West Publishing Company. 

Procedure: 

i. Instruct students to keep a daily journal of questions 
arising from the following activities. A summary of these 
questions should be provided to the resource attorney prior 
to his visit. (app. XII, Strategy No. 25). 

. If possible, arrange for someone who has had jury experience 
to be present for this activity. Show filmstrip, The Battle 
of Oo@ and U~h, from the series The Foundations 0f-Justice 
to frame 19, and ask: 

a. Why were advisors appointed? What do we call them today? 

b. Why were they necessary in the filmstrip? Why are they 
necessary today? 

Continue f~imstrip to frame 30 and ask: 

a. Why are :esses necessary? 

b. What is their role in the courtroom today? 

Continue filmstrip to frame 35 and ask: 

a. What is the role of the judge in the filmstrip? Today? 

Continue to frame 36 and ask: 

a. Why are juries important? 

b. How are they selected? At this time if you have someone 
present with jury experience ask them to briefly explain 
the steps in jury selection and answer questions that 
the students might have. Ask them also to share their 
feelings about this experience with the students. 

Continue to frame 37 and using a case brief form, review 
the case of Oog vs. Ugh asking students to give the facts 
and arguments of the case. Ask the students to consider 
these facts, weigh the arguments and reach a decision. 

Finish filmstrip. 

II-28 
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This strategy could be adapted to the film, The Lemonade 
Stand, a 14-minute color film, highly motivational, dis- 
t-~buted by Encyclopedia Britannica and available from the 
Law Focused Curriculum Project. 

6. Prepare for a mock trial: 

a. Arrange for an attorney to be present the day of the 
trial. He will be able to answer technical questions 
as well as critique the trial while it is in progress 
if necessary or upon its completion. 

b. If possible arrange for students to Visit a courtroom 
and observe court procedure if it is in session. 

c° If a field trip is not possible, the filmstrips, Th___ee 
Trial, The Jury, from The Machinery of Justice are 
helpful. 

d. Select a case for the trial. Depending upon grade 
level, suggestions might include: stories from children's 
literature, Goldilocks (could be civil or criminal), The 
Three Pigs, etc. classroom incidents or simulated inci- 
dents that might arise for student at this age (theft... 
shoplifting), actual current cases (avoid sensationalism 
at this level), or cases from history being studied at 
the time. 

e. 

f. 

Assign roles for mock trial. 

Copies of teacher prepared or student prepared script, 
depending upon the grade level and available time, 
distributed to participants in the trial, but not the 
jury. There is a sample script for a simplified trial 
in the app. VI. Additional suggestions: Law In a New 
Land, teacher edition, p. 28-36. 

7. Present Mock Trial: 

a. Opening of the Court 
b. Swearing in of Jury 
c. Opening statement of plaintiff's attorney 
d. Opening statement of defendant's attorney 
e. Direct examination of witnesses 
f. Cross-examination of witnesses 
g. Closing arguments of defendant's attorney and plaintiff's 
h. Instruction to jury, jury deliberation, verdict, sentencing. 

8. Evaluation: 

a. How well ~accurately) did each play his role? Include 
attorney in this evaluation. 

7 I-29 
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b. What was the dispute? 

@ 

Co 

d. 

Was a law broken? 

How serious was the offense? Under the law in your state, 
what are the minim~un and maximum punishments for this 
offense? (Attorney should be informedprior to his visit 
as to the subject of the trial). 

What arguments were presented by each side? e° 

f. Were there any facts that were not presented? 

g o 

h. 

i. 

Were the arguments well prepared and convincing? 

Do you agree with the decision? With the sentence? 

(Optional) Do you feel there are grounds for appeal? 
There is a form that can be used for a script in Courts 
and Trials, from the Law in Action Series by Riekes, Mahe 
West Publishing Co. 

PURPOSE #7: TO INTRODUCE STUDENTS TO THE FUNCTIONS AND JURISDIC- 
TIONS OF THE VARIOUS COURTS AT THE MUNICIPAL~ STATE 
AI~D FEDERAL LEVEL. 

@ 

Procedure: 

i. 

. 

. 

Distribute to students and project on an overhead the court 
system outline, Appendix XXIV. You will want to use some 
art work in preparing this handout for your students. 

Have students bring to class or locate in class a nLunber 
of court cases. From information in news stories, brief 
the cases or present to the class in the form of role play. 

Ask students to determine which court they think each of 
these cases will be heard in. Ask questions similar to 
the following to help students determine which court: 

a. Was a law violated? 

Do 

C° 

d. 

eo 

If so, was it a federal law, state law, or city ordin- 

ance? 

Was the offense a serious crime (felony)? 

Is it a civil case? 

If so, what is the amount of the suit? 

II-30 

@ 



i 

I 

. . . .  i . . . .  * ..... " . . . . . . . . . . . . . .  " ......... 

I, @ 

0 

.° 

r @ 

@ 

@ 
@ 

GRADES 4-6 JUSTICE 

f. Is this the first time this case has been heard? You 
will want to adapt these or add more depending on grade 
level. As students correctly determine the jurisdiction 
of these cases, fill the name of the case in on the out- 
line on the ovenheadand ask the students to do the same on 
individual outlines. 

4. In preparation for this activity, students might draw a city 
map indicating the location of courts within their city, or 
a state map locating the nearest district court and other 
state Courts. 

PURPOSE #8: TO PROVIDE AN OPPORTUNITY FOR STUDENTS TO EXAMINE 
BY MEANS OF CASE STUDY, EARLY COURT DECISIONS DEAL- 
ING WITH CONTEMPORARY ISSUES. 

Procedure: 

I. Prepare students for the account of Henry Piummer (1864) 
by showing films depicting the life on the frontier and 
discuss the problems of justice in this time and place. 
More advanced students research this period and report to 
the rest of the class using one of the following methods: 

a. "News interview: with residents of mining camps, and 
cattle towns in the west. The development of vigilante 
justice should be included in these interviews. 

b. Other ways of sharing necessary background information 
includes: role play, puppetry, storytelling using a mural, 
diaries. 
Sources of information include American History text- 
books, as well as Law in a New Land. 

@ 

i. Present the following account: 

In 1862, a man named Henry Plummer rode into the mining 
town of Bannack, Montana. Within a few months, Plummer 
had run the sheriff out of town and been elected to this 
office himself. Lawlessness was a serious problem. Hun- 
dreds of people in the area were held up by organized 
gangs. They seemed to know when a gold shipment was being 
made. People began to suspect Plummer. He often had given 
miners carrying large sums of money bright scarves to wear. 
Had they been signals for the outlaws? Eventually, one of the 
men robbed recognized Plummer among the bandits. An angry 
group of miners organized a vigilante committee, pledged 
themselves to secrecy and set out to establish law and order. 
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Two members of the robber gang were caPtured and hanged. 
Before one of the men died, he named Plummer as the leader 
of the gang and said that the deputies were also members. 
The vigilantes arrested Plummet and two of his men and hanged 
them without a trial. 

3. Using the case study method, ask the students to consider the 
following (appendix XII, Strategy No. 19): 

vs. Henry Plummer 

Facts: What was the accusation against Plummet? 

According to the law governing theterritories, was 
Plummet entitled to a fair trial? 

Was Plummer given the opportunity to face and respond 
to his accusers? 

What other "due process" procedures were denied 
Plummer? 

What were the law enforcement problems in this terri- 
tory at the time? 

With great increases in population and property in 
mining towns and cattle towns why was preservation 
of law and order necessary? 

Issue: In a time and place in history when for sometimes 
hundreds of miles there were no law enforcement 
officers or courts was it just for a westerner to 
make and enforce the laws in order to protect his 
property and sometimes his life? 

Argu- 
ments: List arguments from the students in defense of a 

vigilante justice and arguments in defense of pre- 
serving the rights involved in "due process" what- 
ever the conditions might be. List these arguments 
on each side of a "balance scale" as they come from 
the students and then ask them to weigh the arguments. 

4. Ask students after their careful "weighing" of the arguments 
presented to reply to the question raised under, Issues, 
and give reasons for their answer. This can be an oral or 
written activity. Students could be asked to write letters 
to the vigilante committee expressing their opinion or be 
interviewed in "man on the street" interviews for their 
opinions. .~ | 
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5. •use the case study method to evaluate the case of Pointer 
vs. Texas •(1965). 

As students list the facts for this case, be sure to call 
their attention to the times in history in which it took 
place as compared to that ~.f the Plummer case. 

More complete accounts of the case can be found in Law in a 
New Land (Houghton Mifflin.) 

Pointer vs. Texas 

Bob Pointer was accused of robbing Kenneth Phillips, manager 
of a food store. Before the trial, Phillips met with the 
judge and gave evidence against Pointer. This was recorded 
in an official record. Pointer had no lawyer at the time, 
so Phillips was not cross-examined. Before the trial, Phil- 
lips moved to California. He did not appear at the ~rial, 
but the written record of his statement was read. Basing 
its verdict on this statement, the jury found Pointer guilty. 
The Supreme Court reviewed this case. Following the case 
study method ask the class to determine how they think the 
Supreme Court ruled in this case. (They ruled in favor of 
Pointer. Pointer's Sixth Amendment right to be confronted 
with the witnesses against him were denied.) 

It would be helpful to have an attorney present to respond to 
questions concerning this case. 

. Relate this case to current rulings on•"due process" or 
ask students to look for cases in the news that deal with 
"due process." Questions should be posed encouraging stu- 
dents to make value decisions concerning the current problem 
of protection of rights of the accused vs. maintaining law 
and order or the rights of those against whom the offense 
is committed. This activity could be continued by study- 
ing cases dealing with First Amendment freedoms. Again, 
Law in a New Land would be a source for the actual cases 
and the historical background. 

@ 
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IV. PROPERTY (Purposes) 

GRADES 4-6 

4.1 To familiarize students with the basic types of 
property and forms of ownership. II-35 

4.2 

4.3 

To create an awareness in students of the attitudes 
of people in other societies and in their own 
toward individual and group ownership of property. 

! II-35 

To stimulate students to recognize the rights 
and responsibilities of individual and group 
ownership. II-36 

4.4 To enable students to identify and explain the 
role of the individual in the conservation of 
natural resources and the preservation of public 
property. II-38 

4.5 To enable students to develop an a%~areness of 
the role of government in the protection of public 
resources. II-39 

4.6 To enable students to develop an understanding of 
some of the limits of private and public ownership 
of property. II-40 
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PURPOSE #i : 

Material: 

Procedure: 

IV. PROPERTY 

TO FAMILIARIZE STUDENTS WITH THE BASIC TYPES OF 
PROPERTY AND FORMS OF OWNERSHIP 

Butcher paper, magazines, colored Chalk, felt tip 
pens and watercolors. 

i. 

. 

Use bzainstorming strategy to have students identify exam- 
Ples of tangible property (bike, homes, pencils, etc.) and 
intangible property (name~ ability to earn a living, such 
as vocational training; rights; use of public resources). 

Provide pictures of as many of these examples of property 
as you are ~ble to find. They may want to draw some of 
the intangible property with chalk or watercolor. 
Have students place pictures on butcher paper in the form 
of a mural or collage discussing with students the type of 
ownership of this property (individual, groups, or public) 
as they complete the mural or collage. Encourage students 
to discuss their rationale for placement. 

* * * * * * 

PURPOSE #2: TO CREATE AN AWARENESS IN STUDENTS OF THE ATTITUDES 
OF PEOPLE IN OTHER SOCIETIES AND IN THEIR OWN TOWARD 
INDIVIDUAL AND GROUP OWNERSHIP OF PROPERTY. 

Material: Student developed survey instrument, an example of 
a survey form, pamphlets or books describing ownership 
of land and means of production in societies to be 
studied, handouts of references to ownership of proper- 
ty included in this activity description. 

Procedure: 

i. 

. 

Divide class into three groups. One group will design ~ 
survey. A second group will compare property ownership in 
other societies, and prepare listening activities for the 
rest of the class from this information. A third group 
will read or have read to them material provided in Appen- 
dix XI and make a list of the attitudes to property that 
they find expressed in this material from l~terature. All 
three groups will conduct survey. 

To prepare group to design survey, discuss with them its 
purpose and show them examples of other surveys, in its 
design include attitudes of students, parents, and public 
officials. 

77 
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. Group Two will present its information to the class. Soci- 
eties suggested might include Israel, Soviet Union, China, 
India, Great Britain, North American Indian tribe, medieval 
societies in Europe and Japan. As a class, list attitudes 
of these societies toward ownership of property. This 
should be done on butcher paper or on the board to be used 
later. 

4. Upon completion of survey, on a separate sheet list atti- 
tudes expressed by the students. 

5. Using the following as points of comparison, discuss the 
attitudes listed: 

Our Society Other Society 

Free use of property 

Ownership of ideas or property, 
such as songs, inventions, etc. 

Justice (distribution of wealth> 

Power (role of authority) in 
ownership of property 

Self importance as related to 
property ownership 

Efficienty of individual/group 
ownership of property 

6. Ask students to complete this statement in one or two para- 
graphs: 

Current student attitudes toward property both 
private and public might be a result of 
I agree/disagree with the opinions expressed in the survey 
by parents/public officials for the following reasons 

PURPOSE #3: TO STIMULATE STUDENTS TO RECOGNIZE THE RIGHTS AND 
RESPONSIBILITIES OF INDIVIDUAL AND GROUP OWNERSHIP. 

Material: The Hideout (film), and Sunshine Valle Z (filmstrip) 

Procedure: 

i. Ask students if they have ever had a clubhouse or hideout 
and have them tell how important it was to them. 

@ 

@ 

@ 



GRADES 4-6 PROPERTY 

Show film, The Hideout, and ask questions similar to these: 

a. What examples of ownership did you see in this film? 

° 

r 

b. What rights did these owners have? 

c. What example of respect for ownership of property did 
you see in this film? 

d. What example of the violation of ownership rights did 
you see? 

e. Were there other ways in which the children could have 
obtained the materials they needed? 

f. Write an ending to this film showing what you think 
these children should do. 

g. TO share with the class, students could cartoon or 
role play their endings. 

2. Students view or discuss an example of damage to public 
property atschool or in their community. Ask: 

a. Who owns this property? 

b. Who has the responsibility to care for this property? 

c. What happens to you personally when this responsibility 
is neglected? 

d. What happens to other members of your community when 
this responsibility is neglected? 

3. Show the filmstrip, Sunshine Valley to frame ii: 

a. Who do you think owned the land? Describe the type of 
ownership. 

b~ Why did the settlers want to own the land? 

c. What might have solved this conflict? 

ill 

Continue to frame 20. 

d. Make a list of things whose ownership is shared by 
several people 

e. Make a list of things that you believe no one can own. 
Explain why you think no one can own them. 

7 !) 
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f. Did the people of Sunshine Valley have a right to sell 
their land? 

. 

g. Did they have a right to sell the air? Explain. 

hl. What could happen in your community that might compare 
to this story? 

i. What responsibilities do the people of your community 
have? 

PURPOSE #4: TO ENABLE STUDENTS TO IDENTIFY AND EXPLAIN THE ROLE 
OF THE INDIVIDUAL IN THE CONSERVATION OF NATURAL 
RESOURCES AND THE PRESERVATION OF PUBLICPROPERTY. 

Material: Pictures of rivers, streams, trees, etc. from maga- 
zines, on slides or student photographs, Boomsville 
(film). 

Procedure: 

I. Provide a field trip for students to examine a polluted area 
in your community. This might be done in cooperation with a 
science class. 

. Read the following poem to students and ask them to express 
this poem visually using their own photographs, magazine 
pictures, slides: (poem "Once There Was a Stream," app. I, 

p. IV-2) 

*Once there was a stream 
Fresh and clear 
Which flowed through field 
And woods. 
In this stream you could swim, 
Fish, 
Even drink the water. 
As time passed, the stream began to fill with plastic bags, 
Bottles and cans, 
Dirt, debris, and all sorts of waste. 
As the water became polluted, the fish slowly died out 
No longer can you swim, 
No longer can you fish. 
No longer can you drink the water. 
Yes, once there was a stream, fresh and clear. 

. Have students present their visual aids to the rest of the 
class. This could also be used for a PTA meeting or school 
assmebly. Follow with questions similar to these: 

*From "Once There Was A Stream" by Joel Rothman 
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a o 

b. 

C. 

d. 

. 

. 

. 

. 

How did you feelwhenyou looked at these pictures? 

Do you have a stream or lake near you that you enjoy? 

What should you do to be able to continue to enjoy it? 

Write a letter to the editor of your newspaper encour- 
aging others to recognize their responsibility. 

Establish different moods by using music such as Grieg's 
concerto. Music teacher might suggest other music for 
students to use. 

Ask students to write a different ending for the poem or 
to write another poem of a more positive nature. 

Show the film, Boomsville. (Teacher preview prior to 
showing and design discussion questions to relate to 
similar local problems). 

Have students design a plan lis£ing steps for the class to 
follow to help solve local pollution problems. Have stu- 
dents write laws, plan and enact an anti-pollution campaign. 

PURPOSE #5: 

Material: 

Procedure: 

i. 

TO ENABLE STUDENTS TO DEVELOP AN AWARENESS OF THE 
ROLE OF GOVERNMENT IN THE PROTECTION OF PUBLIC 

• RESOURCES. 

Filmstrip, Sunshine Valley~ from the Foundation of 
Justice Series, student slides or pictures of a 
national park or pictures prepared for the previous 
activity, filmstrip, Flowers, Hi@hways, and You. 

. 

In our previous activity we tried to find solutions to the 
pollut~n problems within the community. Ask students: 

a. What problems arose as we tried to solve these? 

b. ~en individuals fail to accept these responsibilities, 
what authority must some time take this responsibility 
of protecting public property? 

Show slides or pictures of a state or national park and 
ask what might happen if this property were privately owned. 
How could this affect the use of the land? Why is the 
conservation of our resources necessary? (Spaceship earth 
concept might be enlarged upon at this point if needed.) 
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GRADES 4-6 PROPERTY 

. Show filmstrip, Flowers, Highways, and You. Upon completion 
of frame 41 ask students to express their views in this range 
of positions activity: 

a. Place around the room on the board or on walls three 
position statements: 

(1) Urban development is vital to economic growth and 
should be allowed without restraint. 

(2) Urban developmen t is vital to economic growth, but 
but it must be controlled to preserve resources even 
though it may be costly to a city to do so. 

(3) Preservation of =esources must at all times come 
before development no matter what the economic 
needs of the city might be. 

b. Ask students to go to the position that they are in 
agreement with and give reasons for taking that position. 
This can be done orally or in writing. 

c. Finish the filmstrip. Ask students if any have changed 
their position. • If they have, ask them to go to the 
position they are now in agreement with and give their 
reasons for changing. 

d. Sunshine Valley can also be used for this activity. You 
will want to change the wording of the positionto fit the 
situation in the filmstrip. 

e. Invite city officials to explain what is being done in 
city planning in your community. Ask about zoning and 
building code as well as other regulations regarding how 
land will be used. This could also be done at the state 
level. 

PURPOSE #6: TO ENABLE STUDENTS TO DEVELOP AN UNDERSTANDING OF 
SOME OF THE LIMITS OF PRIVATE AND PUBLIC OWNERSHIP 
OF PROPERTY. 

Material: Handout of the Bufano case, clay or other sculpting 
material, pictures from magazines of Bufano's work. 
You may want to substitute a local eminant domain 
case. If so prepare a summary of the facts. Case 
study form (app. IX). Arrange to have an attorney 
present to explain the legal issues and supply him 
with a copy of the case in advance of the activity, 
(app. XII, Strategy #19). 
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Procedure: 

1. Tell students about Bufano's work: 

Benny Bufano is today San Francisco's beloved artist- 
in-residence whose captivating toy!ike sculptures grace 
the playgrounds, parks, parking lots, and plazas of the 
city. In the courtyard of Golden Gate Park, you can watch 
children stand in line to clamor onto his inviting anim~is. 
Much of his work consists of various sizes of animals done 
with an absence of fine detail and a strong empahsis on 
smooth, rounded lines. The simplicity and warmth of his 
work makes him a fascinating artist to study, particularly 
for young children. They are enamored of his work, which 
incidentally lends itself beautifully to art projects for 
their grade level. 

An example of his popularity with children is the story 
of how earlier in his career educators felt his style to 
be a poor example for children and avoided displaying it. 
The desire of elementary school students in a school in 
California for a Bufano piece prompted them to hold a 
money raising project and purchase one on their own. 

2. This style lends itself well as a model for elementary 
students to reproduce. Have students create own sculpture 
inclay. Sculpting their own pieces prior to the use of 
this case will add a dimension to study of this case. 

. 

. 

Distribute copies of the Bufano vs. City and County of San 
Francisco case. Have students brief the case using pro- 
cedure described in other section of this guide. (Justice)• 

If there is an attorney present ask him to explain the 
meaning of adverse possession and its application in this 
case. Have students reach a decision• Read the actual 
decision to the students. 

. For younger students you may want to use a case of eminant 
domain. Choose a local case or simulate and role play a 
case and use method described above. 

Bufano vs. The City and Count~ of San Francisco 

Beniamino Bufano, an artist of world-wide reputation crea- 
ted two pieces of sculpture, one a silver-gray granite 
female torso weighing about a ton (which we will call 
"Torso") and the other aneight and one half ton black 
California granite bear (which we will call "bear"). 
Bufano had completed both Torso and Bear by the early 
1930's. By 1965, the statues each were valued at $30,000. - 
$45,000. 
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From 1937 to 1941, Bufano worked as a sculptor and super- 
vising instructor in a studio in San Francisco with a 
federal project known as the Works Progress Administration 
(%~A). By 1941, Bufano and his co-workers had completed 
13 works for the project; these works were placed in 
various public locations throughout San Francisco. 
During this period, Bufano and other members of the project 
were also using the studio, with WPA permission, for private 
pursuits. Torso and Bear were stored in this studio. 
For various reasons, Bufano left the San Francisco studio 
in 1941 and worked elsewhere for a while. In 1942, the 
WPA was disbanded. At this time, it turned over all of 
the items contained in the studio to the city of San 
Francisco, including Torso and Bear. Until 1961, the city 
exercised control over the two sculptures, exhibiting them 
from time to time and when not exhibiting them, keeping 
them at one of the city's storage yards. At various times, 
they were moved from the yard to another. Presumably, 
Bufano knew of at least some of these actions as he was a 
member of the City's Art Commission during part of the 
period 1941-61. When Torso was exhibited at the San Fran- 
cisco Civic Center in 1944, there was a sign at the exhibit 
which read "These granite sculptures are the property of 
the City and County of San Francisco..°" 

According to Bufano, it was not until 1961 that he first 
realized that the city was claiming ownership of Torso and 
Bear. He claimed that the pieces were simply on loan to 
the city, noting that it is not uncommon for works of art to 
be placed on loan for fifty years or more. 

When the city refused to release the sculptures to Bufano, 
he brought suit. 

Decision: 

At the trial level, Bufano won the jury's verdict and was 
awarded $50,000. The judge entered a judgment for the City 
and County of San Francisco. It was appealed and the Court 
of Appeals reversed the judge's verdict and upheld that of 
the jury. 

The city argued adverse possession, but the Court of Appeals 
said that there was no£ enough evidence that all the elements 
of a case of adverse possession were present. 

(Summary of case reprinted by permission of Law 
in a Free Society) 
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V. LIBERTY (Purposes) 

PAG_____EE 

5.1 

5.2 

5.3 

To provide an 0pportunity for students to exper- 
ience the delicate balance between freedom and 
responsibility. Ii-44 

To encourage students to develop respect for the 
rights of others as they exercise their own rights. 

II-45 

To help students develop an understanding that in 
a democratic society, laws of a group reflect the 
values of the group members and result from the 
need to protect the rights of the individuals in 
that society. II-47 

5.4 To provide an opportunity for the students to 
study the Declaration of Independence in its 
historical context as they examine how the values 
expressed in this document became the basis of the 
resulting new form of government. II-49 

5.5 To familiarize students with the freedoms guaran- 
teed by the Constitution and the Bill of Rights. II-50 

5.6 To familiarize students with Supreme Court decisions 
dealing with freedoms guaranteed by the Bill of 
Rights. I1-51 

5.7 To promote an understanding of how the Constitu- 
tion has grown as our nation has grown through its 
interpretation by the Supreme Court. I1-53 

5.8 To provide a learning experience in which students 
deal with the problems of rights in conflict be- 
tween the individual and society as they consider 
the scope and limits of freedom. II -53 
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PURPOSE #i: TO PROVIDE AN OPPORTUNITY FOR STUDENTS TO EXPERIENCE 
THE DELICATE BALANCE BETWEEN FREEDOM AND RESPONSIBIL- 
ITY. 

Material: Freedom - What's It All About, "Freedom and Responsi- 
bility" (filmstrip). Handout for role play, freedom 
and responsibility chart, and poetry patterns. 

Procedure: 

i. Show filmstrip, Freedom and Responsibility, to frame 30. 
Ask students tothink about what "taking care" of their 
freedom means. 

. Using a similar chart, ask students to list freedoms they 
have at home, at school, and in their community that might 
have the same fate as the "pink bird" if not "cared for." 

Freedom or Right Responsibility Accompanying 
Each Freedom 

. 

to attend school 
freedom of speech 
owning a bicycle... 

Divide class into groups and ask them to role play these 
scenes showing how peGple deal with responsibility; 

Mother: 

Jennifer: 

You have the freedom to spend your allowance as you 
choose but when it is spent do not ask for more money 
until it is time for your next allowance payment. 

I really want to buy this shirt with our school 
name on it but I did not save enough of my allowance. 

Teacher: 

Tom: 

During this period you are free to choose your own 
activity and work independently or with another 
student. 

Mary, you are talking so loudly with your partner 
that I cannot concentrate on my activity. 

Mother: You may budget your time as you like this weekend, 
as long as you finish your homework and clean your 
room. 

II-44 
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Catherine: I have a chance to go to a movie I have been wanting 
to see, but I have not finished my room. If I go, 
there will not be time to get all my work finished. 

@ 

m 

7 

Additional scenes can be developea from the following: 

a. a fight on the playground 
b. observing someone destroying ~roperty 
c. witnessing someone stealing 

4. Debrief the role play activity •with the following open 
ended questions: 

a. What kind of freedom was involved in each scene? • 

b. What conflict developed in each scene? 

c. What might happen if the person in these scenes does 
not decide to act in a responsible way? 

d. ~nat might be some rewards if the person choses to act 
in a responsible way? 

e. How might responsible action in each of these scenes 
protect the particular freedom involved? 

. To stimulate students to creatively express their feelings 
about freedom and responsiblity, introduce them to the 
cinquain and have them compose as a class or individually. 

Line 1 - one word (the title) 
Line 2 - two words fdescribing) 
Line 3 - three words (actions) 
Line 4 - four words (feelings) 
Line 5 - one word (refer back to title or rename) 

(For example see app. XIV) 

PURPOSE #2: TO ENCOURAGE STUDENTS TO DEVELOP RESPECT FOR THE 
RIGHTS OF OTHERS AS THEY EXERCISE THEIR OWN RIGHTS. 

Material: Noisy Nancy Norris, a filmstrip, Handout for continuum 
and other activities accompanying this filmstrip. 

Procedure: 

i. Identify the extremes of exercising the freedom of speech 
using the continuum strategy. 
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X 

Silent Sara Noisy Nancy 

A child who doesn't A child who screams, runs, 
iplay, sing, talk, or pounds, sings loudly and 
make noise of any kind can't stop making noise 

Students place themselves somewhere on the line between these 
two extremes, as to what kind of person they are. Then as to 
what ~ kind of person they would like to have in the classroom. 
This can be done on paper as shown here or a line made on the 
floor with masking tape or chalk. 

Students should explain why they placed themselves at that 
particular point on the line. 

. After telling the Aesop fable, The Boy Who Cried Wolf, have 
the students discuss the following questions: 

a. Does the Boy have the right to do this under the right 
of freedom of speech? Why or why not? 

b. Can you think of a current day situation in your home, 
school or community when a similar situation has or 
could occur? 

c. Write a "fable" paralleling The Boy ~o Called Wolf 
from one of these current day situations. 

3. Show filmstrip, Noisy Nancy Norris, suggested stops and 
questions: 

After frame 14 - What are Nancy's rights? Why does Nancy 
do what she does? Do you think this noise bothers Nancy's 
friends? 

Aftez frame 32 - What are Mrs. Muffle's rights? (placed 
on a "scale of justice" weighed against Nancy's rights). 

After frame 52 - Do you think this is fair for Nancy? Why? 
or Why not? 

Finish filmstrip - Has Nancy abused her right to free 
speech? What are her limits? 

. Ask the students to use their imaginations and respond in 
writing to the following: What if there were no limits to 
our freedom of speech? 

Continue this activity by using other freedoms as time permits. 
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PURPOSE #3: TO HELP STUDENTS DEVELOP AN UNDERSTANDING THAT IN 
A DEMOCRATIC SOCIETY, LAWS OF A GROUP REFLECT THE 
VALUES OF THE GROUP MEMBERS AND RESULT FROM THE 
NEED TO PROTECT THE RIGHTS OF THE INDIVIDUALS IN 
TI~T SOCIETY. 

® 

Material: Why We Have Laws (film, Learning Corporation of 
America), handout of lesson plan for the use of this 
film, newsprint or butcher paper, felt tip pens. 

Procedure: 

i. Begin film, Wh[ We Have Laws, and show two rules made by 
the king. Ask: 

a. What kind of laws or rules did the king make? 

b. Who wanted these laws? 

. 

c. Whose rights were protected? 

d. How do you think the people who lived in the kingdom 
felt about his laws? 

e. What do you think you would do if you lived there? Why? 

f. Does this kingdom have a democratic society? How do 
you know? 

Continue film until Shiver, Gobble and snore decide they 
need some laws. Ask: 

a. What did Shiver like to do? 
b. What did Gobble like to do? 
c. What did Snore like to do? 

Divide class into three groups by numbering. Give each group 
an instruction sheet and a large piece of newsprint or butcher 
paper. Allow each group 10-15 minutes to make up a list of 
laws they will want in the new society. Bring groups back 
together and discuss the laws of each group. 

@ 

Ask students: 

a. Did you find any one set cf laws that you wish to adopt 
as they are? 

b. How could a set of laws be designed that would be satis- 
factory for a]] thre~ groups. 

c. Write a composite set of laws allowing each group one 
vote in the final adoption of the laws. 

@ 
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Instruction Sheets 

Group I - You are Snore. You, Shiver, and Gobble have decided 
you need laws for your society. In a few minutes you will have 
a meeting to decide on the laws which will govern your group• 
Your job is to make a list of laws which you want to protect 
your rights in this society. 

Group II - You are Shiver. You, Snore, and Gobble have decided 
you need some laws for your society. •In a few minutes you will 
have a meeting to decide on the laws which will govern your 
group. Your job is to make a listof the laws you want to 
protect your rights in this society. 

Group III- You are Gobble. You, Snore and Shiver have decided 
you need some laws for your society• In a few minutes you will 
have a meeting to decide on the laws that will govern your 
group. Your job is to make a list of the laws you want to 
protect your rights in this society. 

3. Complete the films. Ask: 

a. Do youthink Shiver, Gobble and Snore needed laws? 
Why? 

b. Was the society you created a democratic one? How do 
you know? 

c. Do we need laws? Why? 

d. Are the laws in our society good for most of the people 
or just a few? Give examples. 

e. Is ours a democratic society? Explain. 

. Use the continuum to help students identify the kind of 
classroom atmosphere that is most desirable for a success- 
ful learning experience. 

X 

O 

rigid, arbitrarily 
made rules 

no rules at all 

Ask students to take and explain a position• As they do 
so remind them of their experiences in the new society 
of Snore, Shiver and Gobble. 

. Have students brainstorm rights they want to see protected 
by the classroom rules which they develop. Encourage 
first thought statements and discourage criticism of the 
statements at this time. 

ii-48 ,90 
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. Follow a procedure similar to that used with the film as 
students list, discuss and vote on a set of classroom rules. 
These might be displayed in the classroom. 

The maturity level of the class mightwarrant a discussion 
Of the limitations of this "lawmaking body." 

PURPOSE #4: TO PROVIDE AN OPPORTUNITY FOR THE STUDENTS TO STUDY 
THE DECLARATION OF INDEPENDENCE IN ITS HISTORICAL 
CONTEXT AS THEY EXAMINE HOW THE VALUES EXPRESSED IN 
THIS DOCUMENT BECAME THE BASIS OF THE RESULTING NEW 
FORM OF GOVERNMENT. 

Material: Law in a New Land (Houghton Mifflin) or a copy of the 
Declaration of Independence, and a large sheet of news- 
print or butcher paper. 

Procedure: 

i. Use hhis form to emphasize that values influence laws. 

A value that I think is important is 

I, am writing a law that says 

A value our government thinks is important is 

They have written a law that states 

. 

A value that my family think~ is important is 

We have a rule that states 

Use the following to simulate a classroom situation which 
is similar to that of the colonies. 

a. 

b. 

c. 

Do not allow criticism of a classroom rule. 

Indiscriminately change classroom rules without consulting 
the lawmaking body. 

A tax of one portion of everything students bring to 
class must be paid to the teacher. 

91 
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GRADES 4-6 LIBERTY 

Enlist student suggestions on enlarging on this simulation 
as they study the events that led to the Declaration of 
Independence. 

. Discuss with the students what could be doneto change 
this situation as you lead them to the writing of a list 
of grievances. Ignore the list of grievances. 

Have students participate in various kinds of writing 
activities in which they express their feelings about 
these grievances being ignored (le£ters to relatives, diaries, 
news stories or headlines). 

4. Discuss the following relative to the simulation: 

a. What is tyranny? 

b. What frustrations did you feel? 

c. If the simulation were a real situation, •what might 
have happened? 

d. What d~d happen when e similar situation existed in 
the colonies? 

e. Divide the class into five groups and ask them to 
restate what the Declaration of Independence states 
about the following: 

(I) What the colonists believed about men's rights, 

. 

(2) What they believed about government, 

(3) What they believed about changing their government, 

(4) The wrongs done to the colonists by the king, 

(5) The decision of the colonists •to form a new govern- 
ment. 

Students compare the values expressed in the Declaration of 
Independence with those expressed in their own simulation. 

PURPOSE #5: TO FAMILIARIZE STUDENFSWITH THE FREEDOMS GUARANTEED 
BY THE CONSTITUTION AND THE BILL OF RIGHTS. 

Material: Law in a New Land (Houghton Mifflin), Law and Justice 
in the U.S., The basis of Liberty (fihnstrip), About 
the Bill of R~ht~s (Scriptogriphic Booklet or a copy 
of the Constitutlon). 

II-50 
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Procedure: 

1. Discuss the following, relative to the previous simulation: 

a. ~nat might people be concerned about as they give power 
to a new government? 

b. For what freedoms do you think they might want a guaran- 
tee that they would not lose? 

c. Make a list of these guarantees. 

2. Show filmstrip The Basis of Libert~ from the Law and Justice 
in the U.S. series. 

. Have students form i0 committees. Assign each committee 
one of the Bill of Rights to read, summarize and reword. 
These should be listed on a large piece of butcher paper 
or on the board as each committee finishes. Students 
then compile+individual booklets of these summaries. 

. As an art activity, students contribute to a collage which 
shows these freedoms, or draw cartoons or symbols depict- 
ing each of these amendments in their booklets. 

. Play a game similar to Jeopardy, designed by the students 
in which a numbered game board is used and students draw 
and identify the corresponding symbols or descriptions of 
amendments. 

W * * * * * 

PURPOSE #6: TO FAMILIARIZE STUDENTS WITH SUPREME COURT DECISIONS 
DEALING WITH FREEDOMS GUARANTEED BY THE BILL OF 
RIGHTS. 

Material: Case brief handout (app. IX), Summary of the facts of 
the case of West Virginia vs. Barnette and Kovacs vs+u 
Cooper, (Law in a New Land), or copies of Law in a New 
Land. Suggested additional preparation would be to 
• ~n-~te an attorney to act as a resource person as the 
students brief these cases. 

Procedure: 

I. Present the case of West Virginia vs. Barnette to the class. 
Discuss this case using the Case Study Method: 

!) j 
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Case Brief 

vs 

. 

. 

. 

. 

. 

. 

. 

Facts 

Issue 

Arguments 

Decision 

Ask students to list the significant facts of the case 
This can be done at first as a group. As you use this 
method in other activities you will want students to 
consider these points on their own. 

What legal issue or issues are involved in this case? If 
possible, have an attorney available to answer legal ques- 
tions or offer explanations as students grapple with the 

issues of a case. 

Have students present arguments for each side involved in 
the conflict. A large scale of justice used to "weigh" 
these arguments as they are presented is a useful visual. 

Ask students to carefully weigh the arguments presented 
and reach a decision. When a decision has been reached 
as a group, have students present a majority opinion 
(.reasons for the decision of the majority) and a minority 
opinion (reasons for the other opinions). 

Present to the students the actual decision of the Supreme 
Court. Ask the students to compare this with the decision 

reached by the class. 

Follow this same procedure for the case of Kovacs vs. 

Cooper. 

As the students consider the Supreme Court decisions in 
these two cases ask the following: 

a. Why do you think the Court ruled in favor of the 
religious group's first amendment freedom? 

b. Why do you think the Court ruled against Xovacs' 
freedom to speak on the street corner? 

c. What do you think about each of these decisions? 

II-52 9 J 
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PURPOSE #7 : 

. . ' . 

Material: 

Procedure: 

i. 

. 

. 

TO PROMOTE AN UNDERSTANDING OF HOW THE CONSTITUTION 
HAS GROWN AS OUR NATION HAS GROWN THROUGH ITS INTER'I 
PRETATION BY THE SUPREME COURT. " , -  ~ . -  ~" . .  

Case Brief handout, Law in a New Land or a copy of the 
facts of the case of P--~nter vs. Texas. ' 

• . • . . . .  . - 

Present background for this case by encouraging studehts 
to research vigilante justice in the wild west. . ' 

Present the case of Pointer vs. Texas using the case study 
method. 

Initiate discussion of the importance of this case by asking 
how the decision of the court in this case "enlarged" the 
rights of the accused beyond the actual wording of the sixth 
amendment. (The right not only to confront witnesses but 
also the right to cross-examine). 

. To illustrate how this process continues today, use an 
example of a recent or current case. Again, the help of an 
attorney as this case is being studied would be desirable. @ 

PURPOSE #8: 

.Material: 

Procedure: 

I. 

TO PROVIDE A LEARNING EXPERIENCE IN WHICH STUDENTS 
DEAL WITH THE PROBLEMS OF RIGHTS IN CONFLICT BETWEEN 
THE INDIVIDUAL AND SOCIETY AS THEY CONSIDER THE SCOPE 
AND LIMITS OF FREEDOM. 

. . . .: 

• : .. . 

Twice the Price (Foundations of Justice, a filmstrip), 
copy of the facts of the Kovacs vs Cooper case, (Law 
in a New Land) Case brief handout,: (app. IX) ..... 

! ! ii ii i 
Show the filmstrip, Twice the Price,: stop':at:framei6 and ask. - " - - -  ' - -  " 

• :: - . .  ;:- " " ; - i C  " " : ;  " - i  .:. " i - : .  ; . . . .  . • . . . . .  ! 

a. What could the students have done ~ab0ut" the increase ' " . . "  

in milk prices? . . . . . .  ' .:-.i.,i. : . i : . i  j / i : i ; : : : : : i . . : ' . "  . " " 

b. W h a t  w o u l d  y o u  h a v e d o n e ?  ~ ' : : : i  i " .  :i; " ; i - . - :  ' : i " i : " : i  ' . . . .  " • 
• . .  . . 

Continue through frame 12 and ask: i-~, : ~  ~ ~  " -:, " 
• -'. . " - . - ~ , 

a. What was meant by boycott? . . . . . .  

b. Do you think this is an effective way to protest? @ 
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c. What might have happened if the students had boycotted 
the cafeteria? 

Continue through frame 17 and ask: 

a. What would happen if people were allo':ed to break rules 
they thought were unfair? 

Continue through fzame 19 and ask: 

a. Why do you think there was a rule about the printing 
and passing out of fliers? 

b. Why did Tommy and Paul break the rule? 
i 

c. Why do you think Paul refused to pass out the fliers? 

d. What is meant by freedom of expression? 

e. Do you think anyone else's freedoms are also involved 
in this conflict? 

Continue through frame 33 and ask: 

a. What would happen if people broke rules any time they 
felt they were unfair? 

b. What do you thin~ about the prosecuting attorney's 
argument? 

c. How does it compare with your own argument for this 
side of the conflict? 

d. Is order in a classroom a valid reason for having a 
rule? 

e. k~at rights are in conflict here? 

~ontinue through frame 38 and ask: 

a. What do you think of the defense attorney's argument? 

b. How did it compare with your own argument for this 
side of the case? 

c. Suppose the rule about fliers is found to be unfair, 
should the boys be punished for breaking it? Suppose it 

is found to be fair, should they be punished? Explain 

your reasoning. 

Finish the filmstrip and ask the students to consider and reach 
a decision. Ask them to explain the reasons they decided the 
~ay they did. 

; , ~ / .. 
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Section III 

SECTION 7-8 

OVERVIEW 

I. EQUALITY 

Students view film and filmstrips, participate in brainstorming 
and other discussion strategies, conduct researc h , use case 
study method, art activities, community resources, administer 
a survey, and examine their own attitudes to reach a deeper 
understanding of the worth and dignity of the individual and 
the need to ensure equal opportunity for all. 

II. POWER 

Students make use of community resources, research discussion 
strategies, role play, case study, opinion polls, cartooning 
and other art acitvities, and law making activities in this 
unit to better understand sources and responsibilities of 
authority. 

III. JUSTICE 

In this unit students experience real or simulated situations, 
use the case study method, brainstorming and open-ended 
questioning strategies and research to develop a better under- 
standing of the justice system. 

IV. PROPERTY 

In this unit students research, role play, debate, and use case 
study methods to better understand concepts dealing with owner- 
ship and use of property. 

V. LIBERTY 

Case study, brainstorming, role play, art and writing activi- 
ties, films,filmstrips, media, gaming, research activities, 
the continuum, and resource people are utilized in this unit 
to develop a deeper appreciation for the constitutional freedoms 
and the responsibilities accompanying these freedoms. 

These concepts jointly evaluated and reviewed 
by the following persons: 

Dorothy Terry 
Jane Benson 
Geneva Hudson 
Rita Geiger 

07 
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I. EQUALITY (Purposes) 

GRADES 7-8 PAG____~E 

1.1 To enable students to recognize that an individual 
has worth and dignity and should be insured equal 
opportunity to life, liberty and happiness. III-2 

1.2 TO encourage students to examine the values of 
their community with respect for the rights of 
all citizens and identify forms of discrimination 
within the community and the nation and discuss 
ways to end them. I I I - ~  

@ 

1.3 TO stimulate students to examine the struggle with- 
in our nation to guarantee freedom, equal rights 
and equal opportunities to minority groupz through 
the study of constitutional amendments, interpre- 
tations by the Supreme Court and more recent 
legislation. III-4 
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GRADES 7-8 

PURPOSE #i: 

Material: 

I. EQUALITY 

TO ENABLE STUDENTS TO RECOGNIZE THAT AN INDIVIDUAL 
HAS WORTH AND DIGNITY AND SHOULD BE INSURED EQUAL 
OPPORTUNITY TO LIFE, LIBERTY AND HAPPINESS. 

Bill of Rights, Newspaper, Feiner vs. New York (film) 
New York vs. Sullivan~ West Virginia vs. B~rn~tte, 
Rochin vs. ca£1=ornla. 

Procedure: 

I. Brainstorm the chaxacteristics that all human beings share 
in common, e.g., the need for love. 

2. Classify under Dependency/Responsibility. List those items 
which we must depend on others to provide for us as well as 
our responsibility to others. 

3. Vocabulary: 

~mpathy 
egocentrism 
ethnocentrism 
stereotyping 

individual worth 
dignity 
equal opportunity 
pursue 

4. Study Bill of Rights 

a. Make a list of the protected rights. 

b. Rank them in the order of importance on a scale from I-i0. 

c. Discuss the benefits derived from each. 

5. Study selected court cases that redefined the Bill of Rights. 
Listed in materials. 

6. Collages - make collages using male, female, youth, adult, 
aged, different ethnic groups etc. to show the similarity 
of their needs. 

7. Draw conclusions: use newspaper articles to identify instances 
of denying/insuring individual worth and dignity. 

PURPOSE #2: TO ENCOURAGE STUDENTS TO E~J4INE THE VALUES OF 
THEIR COMMUNITY WITH RESPECT FO~HE RIGHTS OF ALL 
CITIZENS AND IDENTIFY FORMS OF DISCRIMINATION WITH- 
IN THE COS~UNITY AND THE NATION AND DISCUSS WAYS TO 
END THEM. 

Material: Community resources, newspapers, Black History in 
Oklahoma by Ray M. TealL 

III-2 D:) 
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Procedure: 

i. 

. 

. 

% 

I 

Brainstorm "different" individuals: sex, age, ethnic, 
religion, etc. 

Vocabulary: 

segregation ostracize 
discrimination biased 
ethnic group integration 
liberal 

Examine personal attitudes by responding to the following 
questions: 

a. Have you ever had a guest of another race or ethnic 
group 

(i) to dinner? 

(2) spend the night? 

(3) attend your church? 

(4) as a friend? 

b. Are you comfortable with 

(i) old people? 

(23 other races or ethnic groups? 

(3) the opposite sex? 

c. Would you rather that your teacher was 

(i) young? (4) female? 

(2) old? (5) your own race? 

(3) male? (6) another race? 

d. Have yo,i ever been discriminated against because of 

e. 

(I) race or ethnic group? 

(2) age? 

HOW did you feel 

(i) Happy ? i , /0 
(2) Sad ? 

III-3 

(3) sex? 

(4) religion? 

(3) Unworthy? 

(4) Angry? 
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4. Guest Speakers 

a. Human Relations Council 
b. Civic Clubs 
c. Bar Ass3ciation 
d. Church officials 

Address: 

(1) Past situations that have been overcome -- such as 
housing, employment, justice, etc. 

(2) Discuss policy, criteria and other factors that 
affect the equal rights for all citizens. 

(3) Identify areas of discrimination that require 
correction and what is being done presently to 
resolve the situation. 

5. Interview: 

a. City officials 
b. School adm/nistrators 
c. Teachers 
d. Law enforcement personnel 
e. Select members of the affected domain: aged, ethnics, etc. 

. Panel: Identify discrimination in school policy, organiza- 
tions. Discuss problems and those who are affected or 
responsible. 

7. Formulate policy for addressing the problems. 

PURPOSE #3: TO STIMULATE STUDENTS TO EXAMINE THE STRUGGLE WITHIN 
OUR NATION TO GUARANTEE FREEDOM, EQUAL RIGHTS AND 
EQUAL OPPORTUNITIES TO MINORITY GROUPS THROUGH T}LE 
STUDY OF CONSTITUTIONAL AMENDMENTS, INTERPRETATIONS 
BY THE SUPREME COURT AND MORE RECENT LEGISLATION. 

Material: Newspapers, TV, Radio, Constitutional Amendments 13, 
14, 15, Supreme Court decisions: Supreme Court and 
Contemporary Issues, Starr. Heart o~ Atlanta Mot-el 
vs. unlted States "{1964), Shelly vs. Kraemer (1948)~ 
Lombard vs. Louisiana (1963), De Feinis vs. Odegaard, 
Weeks vs. Southern Bell Telephon~, Lau vs. Nichols 
~1974) 

Films - (i) History of the American Negro in America, 
Part III: Freedom Movement 1877 - Today 

! l III-4 
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5. (2) The Color of Justice, (3) Se_~_arate But Equal; 
(4) Equality Under Law: The Cal--l~ornia Fair-Housin~ 
Case, Our Llving Bill of Rights Series, (5) DeFacto 
Segregation, The Biil of Rights in Action Series, 
~6) Equality: A Question of Discrimination, Law-Focused 
Audio-Visual Series, Law ~ in American society Foundation. 

Procedure: 

I. Students conduct constitutional research of Amendments 13, 
14, 15 and Civil Rights Act 1964. 

2. Use case study method (app. XII) to weigh and evaluate 
the facts of the above cow:t cases. Students reach own 
decisions, give reasons a d compare. 

3. Ask students to keep a journal of discrimination observed 
in news reports and TV programs. 

4. Students conduct a survey of own community for comparison 
of employment available and pay scale for men and women Of 

comparable skill/education. (Could also include race, ethnic 
background and age.) 

5. Films listed above (not available from Law Focused Center) 
may be substituted with activities focusing students' 

attention on instances of discrimination. Case studies are 
given in Civil Liberties. Or, supply hypothetical cases of job 
discrimination because of age, sex, race, religion, or ethnic 
background: 

-in housing because of age, number of children, race, or 
ethnic background 

-to equal education because of sex, religion, race, or 
ethnic background 

In preparing these hypothetical cases, date them before and 
after the Civil Rights Act of 1964. 

. 

Example of cases: 

a. Students may use the Universit~ of California vs. 
Allan Bakke. 

b. Bohanon vs. Oklahoma City Public School System 
(Judge Luther Bohanon) reference to Cluster Plan 
and Finger Plan. 

Invite resource people to give the pro's and con's of the 
Equal Rights Amendment. Present as a debate, panel 
discussion. 
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7. Interviews/Guest Speakers (app. XII, Strategy No. 25) 

a. Housings;Authority, Director : 
b. Emp&~ymen~---(U~8. )i, Director ' 

c. SchoOl S~peri~£~d~nt/Board Members 
d. i HEW/ph~iC~ ~e~a£iOn:s person in your are~ 

e.: HOD public relations person in your area. 

The_emphasis of question should be on what is being done in 
each of these areas to ensure implementation of Supreme.Court 
decisions and Congressional mandates. 
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II. POWER, (Purposes) 

7-B. 

2.1 To enable students to .distinguish the exercise of 
power without authority and the exercise of power 
with authority. III-8 

2 .  2 To stimulate the recognition and understanding, of 
the source of police power in a democratic society.• 

I I I - 9  

2.3 To create an atmosphere in which students assume 
the roles of. people in authority and struggle with 
problems that arise for peopie in these positions, 

emphasizing in-parhfcular, the legitimate useof 
authority by lawenforcement officers. III-10 

2.4 To simulate a situation in which students propose 
laws that might help solve local or national 
problems dealing with authority issues. .Iii-11 

2.5 To provide a stimulus for students to describe 
ways in which other societies or nations make 
changes in their governments as compared to our 
process. III-ll 
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GRADES 7-8 II. POWER 

PURPOSE #I: TO. ENABLE STUDENTS TO DISTINGUISH. THE EXERCISE . 
OF POWER WITHOUT AUTHORITY AND THE EXERCISE OF 
POWER WITH AUTHORITY. 

Material: Newspapers, TV newscasts, library (school or local) 
local court house if at all possible, police 
officer, resource person. 

Procedure . .  ~ 

! 

I. Divide class into two grouPs (one group shows authority 
with power, the other illustrates authority with0ut power) • 

2. Students should watch newscasts • (TV)and use •the • newspaper 
and bring news articles that demonstrate "police Power 
with auth0rity." 

a. Students in group one make up their own news broad- 
casts showing "police power with authority" and 

• - • • . 

present it to class• 

b. Have group two do research in the library (or bring 
information to class) on organized crime. 

Suggested topics: 
(i) A1 Capone 
(2) St. Valentine's Day Massacre 
(3) Syndicates 
(4) Chicago in the 20's 

Group two in its presentation to the class might also want to 
mention (in their portrayal of authority without powe r ) the 
movies West Side Story--when the Jets and Sharks take the law 
into their own hands, and The Godfather. 

3, Each group may choose the manner they desire in present- 
ing their ~/~ormation to the class. 

• . •:.-- " - 

4. Have a police-office-r ~§ent and participate in the 
evaluation of these activ!ti_ es. " _ 

5. Students-role play ~he ~foliowing situation: -Confrontation 
between two students. One tells the other tO leave the 

hall-and"uses force (group 2). The principal tells the stu- 
dent~-to~-leave - the -hall (group l) . In your discussion after the 
role play: • 

a. Show how-the above/ac£ivities have• shown power with 
vs. power without authority. 

b. Have the students offer solutions to the power with i 
out authorlty, and measures to insure power wlthauthority 

i i I - a  
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C. Give suggestions Of ways to recognize true vs. 
" false authority. : , 

6. If possible, take your class to the local court house so 
they can observe power with authority aS present in the 
courts. 

PURPOSE #2: TO STIMULATE THE RECOGNITION AND UNDERSTANDING OF 
THE SOURCE OF POLXCE POWER IN A DEMOCRATIC SOCIETY • 

Material: 

Procedure: 

Police Department, Under Arrest(film), You're 
Under Arrest (police training film), Police Manual, 
Buckle Game (app. XVII). 

i. Come into class, sit, then walk around room not saying a 
word, or play Buckle Game (app. XVII); Debrief by discussing: 

a. Why we need laws in class. 
b. Why we need to have directions and limits. 
c. Why we look to someone in authority like a teacher 

or police ;o enforce rules or laws. 

2. View films. "JP~ question guide accompanying film. 

3. Have police guestspeaker stay and answer questions-, 
and discuss his role as a policeman in society and the 
source of his au£hority. 

4. Have students go through police manual and find and dis ~" 
cuss the source of their authority. 

5. Use the police department as a field experience for your 
class and talk with different types of Police officers 

(example: detectives,.undercover agents, traffic patrol) and 
observe the different roles of different types of officers. 

6 Discuss why we need police. List different reasons on the 
board. Each student should then i~llustrate to the class 

what reason is most important to him. They may i11ustrate 
:,why we need police" and present-it to the class through a 
collage, cartoon, picture, or roleplay. 

;~)(; 
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GRADES 7-8 POWER 

TO C~REATE AN ATMOSPHERE IN WHICHSTUDENTS ASSUME 
THE ROLES OF PEOPLE'INAUTHORITY AND STRUGGLE 
WITH PROBLEMS THAT ARISE FOR PEOPLE• IN THESE PO- 
IsITIONS, EMPHASIZING: IN PARTICULAR, THE LEGITIMATE 

• . USE OF AUTHORITY BY LAW ENFORCEMENT OFFICERS. 

Material•: 

i. Your Rights and Responsibilities as An American Citizen, 
by Charles Quigley 

2. Great Cases of the Supreme:Court. • 
3. •Supreme Court Cases• 
4. Localpolice manual. 
5. A judge as a guest speaker. 
6. •Attitude Survey•Toward Police (app. XXIII). 
7. Police Patrol, a simulation • game. 

eURPOSE #3 : 

Procedures: . . . .  

I .  Conduct A t t i t u d e  Survey (app. X X I I I ) .  
2. Have one group of;students present positive information 

about different roles of policemen•in your own community. 
It would bebest to portray this through: 

a. •Visual cartoon strip 
b. P~gula r visual original pictures. 
c. Collage. 
d. Role play. 

Then have them share information with the class. 

3. Play Police Patrol (see bibliography) or prepare situa- 
tions in which students assume therole of policemen and 

citizens in instances involving such things as: family dis- 
putes, curfew violations, traffic violations, public nuisance, 
etc. Invite a police officer to be present during simulation 
and debriefing ~ : 

4. •Have one group lillustrate the case studies involving no- 
knock entry, and police•authority found in Your Rights 

and Responsibilities book (see material listgd above). Let 
the studehts select pertinent cases and role play them. 

5. Have one-gr0up c=nduct a panei~discussionor use•inner • 
=:outer~ci~cle (App. XII) as the supreme Court cases regard a 

Ing search add • seizure from the 1761 "Writs of Assistance Case, 
to the 1968 case of Terr~ vs. Ohio, (These are found in the 
Gre~£ ~s~sof theSupreme Court bo0k (see above material). 

6..= If~p0ssib~e, have.a: judge•come and speak to the class in 
:regard to feelings today of law enforceme,t and authority 
glven:to officers by the court. (app. XII, Strategy No. 25) 

I z I - l o  i,)7..•• 



[. 

O 

~ °  

O 

. i i 

• .¢. . . . . . . . . .  ... 

GRADES 7-8 

PUnPOSE #4:  

Material : 

Procedure : 

1. 

2. 

. 

. 

POWER. 

TO SIMULATE A SITUATION IN WHICH STUDENTS PROPOSE 
LAWS THAT MIGHT HELP SOLVE LOCAL OR NATIONAL 
PROBLEMS DEALING WITH AUTHORITY ISSUES. 

School rules, local city ordinances, "No Vehicles 
in the Park" game, (app. XVIII). 

flay "No Vehicles in the Park" game (see app. XVIII). 

Ho1~ a mo~M sessioh o:f~Congress=so that students may; see~ 
the difficulty in passing legislation. 

Have students.research ~ity ordinances and if possible 
interview thecity councilmen and discuss how and why 
ordinances are passed. 

Have students make some new rules or change old rules for 
the school, giving reasons for each rule. 

PURPOSE #5: TO PROVIDE A STIMULUS FOR sTUDENTS TO DESCRIBE 
WAYS IN WHICH OTHERSOCIETIES OR NATIONS MAKE 
CHANGES iN THEIR GOVERNMENTS AS COMPARED TO OUR 
PROCESS. 

Material: Library, city and school, current magazines, TV 
news, newspapers, opinion po!l (app. XXII). 

Procedure: 

I. Brainstorm - have students list on the board what they 
think of when they hear thewords communism, socialism, 
andrepublic. 

2. Have students research Communism; Socialism, and~Repubiic. 

a. Have them compare and contrast these forms of government. 
b. Have themdiscuss.whatour dai!Y life wo~id be like 

under these for~_sQf ~Q~e~_nment~ . .  . 

c .  H~9~-s~7~d~n~ b~ng~ind~vid ual,n0t~s~ to discuss the 
aspects of each of these Systems- 

3. Study governments of Chile, Cuba, Uganda. 

a. CoMpare these-after researchls completed. 

b. Pick similari£ies of overthrows of government. 

llj  
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Have students bring reports of government overthrows 
a n d  d i s c u s s  e a c h  o n e .  

d. Role play people from each of ~ese countries--do 
news interviewingeachtype of person. 

e. Students conduct panel discussioncontrasting re- 
actions of the government of the country they repre- 

sent. Contrast also with how a change of governmen t is 
accomplished in the U. S. 

Conduct Opinion Poll (app. XXII)or a student designed 
poll seeking student attitudes toward authority. 

IiI-12 
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l I I i .  l JUSTICE(Purposes) 

GRADES 7-8 PAGE• 

3,1 To p;ov!de anl opportunity for students to discuss 
both l~<;rengthsand weaknesBesof the. court system 1 
in prcviding~equal justice for all and to identify 
facto'c~ that causethese weaknesses and recommend ' 
solu'tJ;ons, l " ~ 1 

3 . 2  TO e n a b ~ e s ~ u d e n t s  I t o  i d e n t i f y . ~ " d u e  p r o c e s s "  as  
a constitu~iona! right; Students will demon -• 
strate an understanding of ,duelprocess";as a 
result of case study. 

l. 

3.3 TO d¢~elop within •students the abil~ty to distin- 
guish between civil and criminal cases. 

i I I - 1 4  

I I I - 1 5  

III-15 

3.4 To provide an opportunity for students to demon ~ 
strate aknowledge of legal terms as well as, an 
understanding of the legal system as a result of 
field experience in court and a mock trial. III-16 l 

III-13 

Iio 

• 1 

1 .  
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@ GRADES 7"8 III. JUSTICE 

PURPOSE #i: 

Material: 

. 

TO PROVIDE /~N.-OPDORTUNITYFOR,STUDENTS TO DISCUSS 
B O T H ~ S ~ N G T H S ~ . A N D ~ . ~ E S S ~ s  .. OF THE COURT-SYSTEM 
IN PROVIDING EQUAL JUSTICE, FORALL AND TO IDENTIFY 
FACTORS-THAT CAUSE THESE WEAKNESSES AND RECOMMEND 
SOLUTIONS. 

Attitudinal Survey (app. XXI) 

2. Picture of the Supreme Court Building emphasizing motto 
"EQUAL JUSTICE FOR ALL." 

. Picture of symbol of justice (blindfolded woman holding 
balance sca le): ~An excellent Picture of symbol canbe 
found on the cover of You and theLaw. 

4. United States Constitution. 

5. State Constitution. 

® 
6. Guest speakers (attorney, judge). 

7. Library • • 

Procedure: 

I. Students take attitudinal survey (app. xxI). 

. Brainstorm "Equal Justice for All" motto on Supreme Court 
Building. Studentswrite their opinions of what the motto 
means. 
a. Show picture of symbol of justice. 
b. Ask: What is the meaning of the symbol? 
c. Why is the woman blindfolded? 
d. What does the scale stand for? 

3. •.Constitution se~arc~ -~- Pofnt ~out ,~,s£abl~ish justice " as 
..... purpQse~outlined~in~prgamb!e. Have students /search the 

ConstitutiOn tO find ways this purpose is ~ carried out. (Use 
only the 7 Articles to the Constitution.) 

4. Guest: Invite a local trial court • judge tO discuss the 
• 0rganization of the court system; After;the visit, stu- 
den£~C6Hs£ruCt a 9iag;a~ ~~ 6f~the appiicable federal and state 
c--6~t~fo--f- t~eir~ jurisdic_tion- ~ (Mgd_e!_o_f/d!agr ~am~ on P. IV-69 • 
D-ebrief: -bc~s~the flow char-t indicate an effort to provide 
~ justice? ~ i qAs~ for SuggesUions £o improve ~ the system. 

@ 
......... 5. Guest: TM Invite an attorney to visit. Raise questions 

about appeal,~ time involved in judication, fairness of 
the syste m . 
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GRADES 7-8 JUSTICE 

PURPOSE #2: TO ENABLE STUDENTS TO IDENTIFY "DUE PROCESS"•AS A 
CONSTITUTIONAL RIGHT. STUDENTS WILL DEMONSTRATE 
AN UNDERSTANDING OF "DUE PROCESS!' AS A RESULT OF 
CASE STUDY. 

Material: 

P r o c e d u r e :  

(1) U. S. Constitution (including Bill of Rights 
and Amendments), (2) The [Sheppard Case, film, 
(3) The Gideon Case, ~ilm, The Supreme Court and 
Contemporary Issues, Starr. 

I. Constitution Search: Identify the meaning of ~ueProces~ 
(speedy trial, right to lawyer, jury trial, ~etc.) 

2. Show films relating to fair trial: Sheppard, Gideon. 
Debrief film: 

a. What was the Constitutional question? 
bo How did ,due process" affect the case? 
c. What do you think? 
d. How would you have ruled on the "Due Process" issue? 

Why? 

3. Assign additional cases for library research: 

a. Gault 
b. Miranda 
c. Witherspoon 
d, Slochower 
e. Ullmann 
f. Estes 

(~ummaries of these cases 
as reported in The Supreme 
Court and Contemporary Issues) 

4. Debrief case study: Be surelstudents relate each situa- 
tion to-Due Process and•relate Due Process to justic e • 

5. •Have students use time line format to do a flow chart of 
the steps involved from arrest throug h the court procedure. 

Asieach "due process, is studied,~ have students insert the name 
of the caseat the appropriate PO sitiOn on the flow chart. 

PURPOSE #3: TQ DEVELOP WITHIN STUDENTS THE ABILITY TO DIS- 
TINGUISH BETWEEN CIVIL AND CRIMINAL CASES. 

Material: 

I. •Transparency defining civil law and criminal law. 
.... 2. Handout of h}~othetical cases. 

3. N~wspapers. 
4. Reso~rcepersons: Jurors, attorneys, judges. 

• iii-l  2 
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Procedure: 

i. Using student contributions make transparency defining 
civil and criminal law. 

2. List some examples under each. Be sure studentsunderstand 
\the differences. 

3. Hypothetical cases: Make up or copy from resources avail- 
able examples of civil cases and criminal cases. Students 

determine the category of nhe case and the determining factors. 
Continue to project transparency as students determine case 
category. 

4. Newspaper research: Secure copie~ for each student of a 
current newspaperl Students search the newspaper and cate- 

gorize items under criminal or civil. M~ke a master chart on 
butCher paper, students point out determining factors~ 

* * * * * W 

PURPOSE #4: TO PROVIDE AN OPPORTUNITY FORSTUDENTS TO DEMON- 
STRATE A KNOWLEDGE OF LEGAL TERMS AS WELL AS AN 
UNDERSTANDING~OF THE LEGAL SYSTEM AS A RESULT OF 
FIELD EXPERIENCE IN COURT AND A MOCK TRIAL. 

Material: (I) Street Law (teacher's manual) West, p. 30-35, 
(2) Glossary of legal terms (app. XX), (3) field 

trip, (4) Mock trial: Courts and Trials: Riekes-Mahe, 
(5) Vital Issues of the Constitution, Houghton Mifflin, 
(6 =) Mac~±h~ery-~f~Jus£i~ filmstrip'series, Walt Disney 
(the jury; judge; attorney) 

Procedure: 

i. Prepare a vocabula~ list (app. XX) using overhead trans- 
parency oT butcher paper. Students, using glossaries from 
law studi~s books; define terms. 

. 

versation using one of the terms and calls on a student 
to continu~-by usinqanother term, etc. 

3.  Fi~trip viewing: Debriefing: Students Should be able 
t0 ~de~nti~y_therjle -Of each court officer. 

4. Arrange field trip to court. Debrief: 

a. What was happening? 
b. Students discuss observation. 
c. Point out specifics. 

6ebrief~- Comvers~tf0n using terms. Teacher starts a con- 

I I I - 1 6  
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d. Students evaluate "due process," "justice." 
e. Insist on students using legal termin01ogy in discussion. 

Hand out copies of hypothetical case from Street Law or 
• teacher designed hypothetical criminal case. 

a. robbery 
b. theft 
c. forgery 
d. unauthorized use of motor vehicle • 
e. receiving stolen property 

Students cho6se position of prosgqution*or defense (this can 
be as~signed by tSe teacher). Each student writes a script 
designed to question witnesses~f6r the position he has taken. 
Role play a few as time permits. Have an attorney available 
if possible, (app. X~I, Strategy~No.• 25). 

6. Conduct a mock trfal~sing Rfekes' book for a guide or 
Vital Issues of the Constitution. Format alsc in 
Appendix XII, Strategy No. 20. 
Debrief trial: 
a. Identify strengths and weaknesses 
b. Discuss frustrations 
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IV. PROPERTY (Purposes) 

GRADES 7-8 

4.1 To enable students to name and give examples of 
the basic forms of property and types of owner- 
ship. 

4.2 TO provide a stimulus for students to trace 
American attitudes toward individual and group 
ownership of property and identify economic. 
political and Social factors that influenced 
these attitudes. 

PAGE 

III-19 

III-20 

o 
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4.3 

4.4 

To provide an opportunity for students to 
recognize and explain the responsibilities of 
individuals as owners of group property. 

TO stimulate students to take and defend, a 
position on such issues as public vs. 
private ownership of property or othercon- 
temporary issues 

III-21 

III-22 
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GRADES 7- 8 IV. PROPERTY 

PURPOSE #i: TO ENABLE STUDENTS TO N~/4E AND GIVE! EXAMPLES OF THE 
. . . . . . .  ~ BASIC[FORMS OF ~PROPERTY AND •TYPES OF OWNERSHIP. 

Material: Guest Spea~ers, ~pS, enc{;cfoped~i~,~ dictionaries ,: 
........ • City ordinances (obtain from Planning commission), 

Currlculum on Property from Law in a Free Society 
by Criminal Justice Council of California, charles 

~Quigley, Direct0r•, William Alred's case (app. XIX), 
TWto- show how much influence-it has on public 
opinion. 

Procedure:i _ 

i. Teacher use brainstorming orother method to develop the 
full meaning of the word property. 

2. Have students do,research on NorthwestOrdinances. 

3. Have students become aware of what townships areby mak- 
ing a township plat, numbering theseCtions andidentifYing 
the school land. 

. Invite a city official (mayor, councilman or a member of 
city planning commission) to speak on "Why We Have Zoning Laws 
and Buildfng P~ ~its. " 

0 , ~  ~" 

5. Student oral reports on: 

a. Supreme Court cases involvingproperty. Suggested cases 
available in Law in a Free Society Curriculum on 
Property: 

(i) William Alred's Case (1610) 
(2) Gombo vs. Martise (1964) 
(3) ~ ~Remedco~Carp vs..BrynMawr Hotel (1965) 
(4) ROd~erS~vs. Reirmann (1961) 
(5)~ Habisonvs. city of Buffalo (i958) 
(6) Reynolds Metal Company vs.~Yturbide (1958) 

U{~ ~ c~s~y~-~h~dS~as ~Students ~ p~sent the facts of 
these cases. Debriefwithquest~onsregarding students 
9ttf£ud4s toward proper_tM and h0w policies have changed 

to today. and~developed from1610 

6. Have, students role play a ca~e of - Emin&~t Domain. The fol- 
lowing is a hypothetical case invo!ving the T.V.A- 

~ a. An ~Iderly woman whose home would have been destroyed .... 
.... ~ ~f .... as £heT;V~A. deveioped. • Her de£erminati0n to remain 

on her property at the risk of life indicates the emotional 
aspect of eminent domain cases. 

} . , • 
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GRADES 7-8 PROPERTY • 

Add facts to this case or develop one relating to a pos- 
sible local • case. • 

7. Debate: Students or city/state officials •and private ~ 
citizens from the community. 

a~ Individual vs. private need. • 
b. Ownership rights. " 
c. Eminent domain. 

8. Prepare a TVviewing chart with which students observe and 
record different ideas and opinions portrayed by TV pro- 
grams toward property. 

9. Vocabulary: 

plat 
survey 
appraisal 
zoning 
commercial 
residentiai 

easement 
public domain 
confiscation 
tenant ~ 
lease 
landlord 

•lessor 
lessee 
property 
trespass 
condemnation 
mortgage• 

For added emphasis and reference use onbutcher paper in 
front of the class and pull these words out and show ~ .... 
specific emphasis as they go through their study. 

, * * e * * 

PURPOSE #2: 

Material: 

Procedure: 

TO PROVIDE A STIMULUS FOR STUDENTS TOTRACE 
AMERICAN ATTITUDES TOWARD INDIVIDUAL AND GROUP 
OWNERSHIP OF •PROPERTY AND IDENTIFY ECONOMIC, 
POLICICAL AND SOCIAL FACTORS THAT INFLUENCED 
THESE ATTITUDES. 

• \ 

Newspapers, encyclopedia, library, textbooks. 

I. Research reports: 

a. Indentured servants 
b. Slave labor's effect 
c. Pilgrim heritage 
d. ~ Indian removal 

e. Mormonmovementl 
f. Economic development 
g. Western expansion ~ 
h. Cotton 

l 

lJ 
i 

t 

Study the history of land assignment: 

a. Land runs 
b. Allotments | ~ ? 

r 
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c. Check with publications: 

CKLAHOMANS AND THE LAW: 

OKI2%HOMANS AND THE LAW: 

A SOURCE BOOK FOR TEACHERS 

LAW RELATED, ACTIVITIESFOR 
OKLAHOMA:HISTORY 

(available on request fromLaw-Focused•Project office) 

Do r e s e a r c h  i n t o .  t h e " . f o l l o w i n g  S u p r e m e . C o u r t  C a s e s  
showing attitudes toward property rights: 

a. Dred Scott vs. Sandford (1857) . •  

b. i Reynolds vs. United States (1879) 
c. - H e a r t  o f  A t l a n t a  M o t e l - v s .  U n i t e d  S t a t e s  ( 1 9 6 4 )  

4. Vocabulary: 

plantation 

PURPOSE #3: 

Material: 

~state allotment 

, , . • , . 

TO PROVIDE AN OPPORTUNITY FOR STUDENTS TO RECOG- 
NIZE AND EXPLAIN THE RESPONSIBILITIES OF INDIVIDUALS 
AS OWNERS OF GROUP PROPERTY. 

Guest speakers, newspapers, library, In Search of 
Justice, filmstrip Landlord/Tenant; Justice in 
Urban America, Landlord and Tenant by Houghton 
Mifflin 

Procedure: 

i. Have : _udents research the responsibilities of the individ- 
ual ~ithin group ownership using the following cases: 

a. Thomas vs. Housin9 Authority (1967) 
b. Geesin@ vs, Pender@rass (1966) 
c. Mullinaxvs Cook (!967) 
(found on pages 50-53 of Landlord and Tenant, Justice in 
Urban America Series) : ' ' " 

2. ShowfilmstripLandlord/Tenant and debrief bydiscussing 
rights and responsibilities using open ended questioning 
strategy. ' 

3. •Research types ofownership-and discuss who owns each of 
the following: 

a, Hospital 
b. Library 
c. School 
d~ Main street •of town 

e. National Parks 
f. Churches • 
g. Country club 
h. Naturalresources ~ 
i. Mineralrights 

f 
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.l 

4. Guest speakers: 

a. Apartment-manager 
b. Co.unity Actions Program personnel : 
c. HUD or OEO ~Office of Economic Opportunity) officials 
Have speakers•~discuss importance of individual responsibil- 
ities. 

5. Voc~2aulary: 

public nuisance building codes 
joint-tenancy survivorship deed 
deed deposit 
interest 

® 

! • 
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PURPOSE #4: TO STIMULATE STUDENTS TO TAKE AND DEFEND A POSI- 
TION ON SUCH ISSUES AS PUBLIC VS. PRIVATE OWNER- 
SHIP OF PROPERTY OR OTHER CONTEMPORARY ISSUES. 

Material: Newspapers, TV news, magazine articles, local 
conservation corps 

Procedure: 

i. Have teacher present articles concerning conservation and 
environmental protection (newspaper or magazine articles). 

Students will discuss role of the individual in these areas. 
(Include any current legislation.) 

2. Research and report on natural resources that are 
threatened--in groups according to their individual interests. 

Debrief by leading into the debate (no. 3). 

3. Deba~e: Government national • energy control of resources such as 
oil, natural gas, and coal. 
Resolved: That all energy resources should be government 

controlled. 
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V. LIBERTY (purposes) 

PAGE 

5.1 To give students an historical background for the 
interpretation of first amendment freedoms. III~24 

5.2 

5.3 

5.4 

5.5 

5.6 

To allow students to examine the values basic to 
the American people both at the time of the 
Constitution and help them to learn the relation- 
ship of these values to the laws that have been 
made in our society. III-25 

To help students analyze the historical signifi- 
cance.of the second Amendment and to present 
arguments for and against limiting this freedom 
in the present day context. III-25 

To simulate a situation in which students evaluate 
the rights Of the individual conflict with the 
good of societY. III-26 

To provide an opportunity for students to examine 
the rights and responsibilities of citizenship 
in other countries with those in the•United 
States. . . . .  III-26 

TO enable students to contrast the rights of 
juveniles with those of adults regarding •treat- 
ment. III-2 7 

1 2O 
I I I - 2 3  
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GRADES 7-8 

PURPOSE #I: 

Material: 

V. LIBERTY 

TO GIVE STUDENTS AN HISTORICAL BACKGROUND FOR THE 
INTERPRETATION OF FIRST AMENDMENT FREEDOMS.• 

Great Cases of the Supreme Court, Vital Issues of 
the Constitution, Law in a New Land, The Bill of 
Rights (~i!m). • 

Procedure: 

i. Read First Amendment and list rights and freedoms. 
2. Brainstorm and databank rights and freedoms. 

Databank: 
a. Have students brainstorm and list on board or 

overhead, then have each pick a subject and re- 
search information from the list.• 

b. Teacher before activity in class will ask the 
students to find•as much informationas they can 

on the subjects of Liberty. Bring back and have a 
brainstorming activity. 

Suggestions•for use of Databank.• (Please let students 
be creative). 

a. Collage - present and analyze 
b. Role play - present and analyze/ 
c. Drawings - present and analyze 
d. Case study - present and analyze 
e. Debate - present and analyze 

. Retrieve and categorize information from the databank. 

4. Vocabulary: 

o 

6. 

freedom Supreme Court 
rights Amendment 
responsibilities 

Case Study 

Roles.play ~situations that emphasize the h~storical back- 
ground for certain rights. 

a. Roger Williams 
b. Peter Zenger 
c. Anne Hutchinson 

12i 
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PURPOSE #2: TO ALLOW STUDENTS TO EXAMINETHE VALUES BASIC TO 
THE AMERICAN PEOPLE BOTH AT THE TIME OF THE CON- 
STITUTION AND HELP THEM TO LEARN THE RELATIONSHIP 
OF THESE VALUES TO THE LAWS THAT HAVE BEEN MADE 

! IN OUR SOCIETY. 

Material: Great Cases of the Supreme Court, The Supreme Court, 
The Feiner Case (f~Im), Saw in a N~ L~-nd, Justice 
and the Law (filmstrip). 

Procedure: i 

1. Brainstorm and databank thingsthey value. 
i 

2, Rank items On a scale from 1 - 10. 

3. Assign reading from Feiner Case and Law in a New*Land. 

4. Case study. Use Supreme Court. Use filmstrip on Freedom 
of Expression from Justice and Law Series. 

5. Prepare a chart that compares/contrasts colonial and con- 
temporary values based on information from the reading 

and present day media information sources such as newspapers, 
magazines, TV, and radio (criminal and civil court actions 
may suggest values). 

@ 

o 

J 

PURPOSE #3: 

Material 

Procedure: 

I. 

. 

. 

TO HELP STUDENTS ANALYZE THE HISTORICAL SIGNIFI- 
CANCE OF THE SECOND AMENDMENT AND TO PRESENT 
ARGUMENTSFOR AND AGAINST LIMITING THIS FREEDOM 
IN THE PRESENT DAY CONTEXT. 

Newspapers, magazines, radio, TV, The Bill of 
(film), Crime and Criminals, history text- 

that cover the American Revolution and the 
Civil War. 

Read from a U. S. history text those sections that deal 
with the citizen and militia rights to bear arms during 
the American Revolution and the Civil War. 

Use a continuum to emphaslze different opinions about 
individual possession of arms. 

View film, The Bill of Rights, and discuss the issue of 
individuai ~ vs.i military possession of arms. 

III-25 
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4. Use ne~rspaper articles as backgro1~nd for debates, inter- 
~iews about thepresent availability of fire arms and 
whether there should be strict gun control laws; 

5. Debate on pro's and con's. Resolved : I t is necessary 
for the U. S. Government to control fire arms. 

* * • * • * 

PURPOSE #4: SIMULATE A SITUATION IN WHICH STUDENTS EVALUATE 
THE RIGHTS OF THE INDIVIDUAL CONFLICT WITH THE 
GOOD OF SOCIETY. 

Materials: ~o Vehicles in the Park" game, and"Bomb Shelte~ game, 
discussion, debriefing exercise, brainstorming 
exercises. 

Procedure: 

@ 

. Brainstorm with students how they feel about rights of the 
whole society infringing on theirlndividual rights. Put 
the topics of discussion on the board. 

2. Then explain the No Vehicles in the Park game.  (app. XVIII) 
or the Bomb Shelter game. 

3. Proceed with the above mentioned game and after the exer- 
cise have the students write on paper the reasons for 

choosing the responses they gave. These exercises should show 
them how at times the rights of the individual sometimes con- 
flict with the good of society. 

PURPOSE #5: TO PROVIDE AN OPPORTUNITY FOR STUDENTS TO COMPARE 
THE RIGHTS AND RESPONSIBILITIES OFCITIZENSHIP IN 
OTHER COUNTRIESWITH THOSE IN THE UNITED STATES. 

Material: Explorin~ Re~i0ns Of Latin America (text), The Story 
. of Latin America (text), Your'Rights and Responsi- 

- bilities ~ a-n~merican Citizen (booklet), brain- 
storming~activity or discussion, research papers, 
co~lage,:newspaperand magazine search. 

P r o c e d u r e :  

i. Pri0r_to startlng this unit have the=students Start bring- 
-ing magazine articles pertaining to pol~tical activity in 

Mexfco and any newspaperarticles on similar topics. They 
should be able toget articles pertaining to U. S. citizens 
in Mexlcoand their treatment. These should spur discussion 
on h~w the treatment:of offenders in Mexico differ from the 

: : ~  ,_~ '  . . . . . . . .  -~ . .  
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treatment in the U. S~ This would show them some very dis- 
tin~ct~differences2 Thev should also read in theExploring 
Re@ions of Latin America, pp. 113-139, and in the other text 
the following pages: 168-169, 294,295 and 352. These pages 
will give them additional background information about the 
development of the Mexican government. ' 

2. Divide the class into two groups andhave each group take 
a different topic. Group I - rights and responsibilities 

of citizenship in U. S., and Group II - rights and responsi - ' 
billtiesof• citizenshfp in Mexico. 

3. Have the group members work on research papers in the 
library and put together a report about their topics. 

4. As a final exercise, after sharing these•reports with the 
class, they should make a word collage on the differences 
that exist between the U. S. and Mexican citizens. 

5. Final present and analyze. 
(Group I - background information frombookletYour Rights 
and Responsibilities as anAmerican Citizen). 

PURPOSE #6: TO ENABLE STUDENTS TO CONTRASTTHE RIGHTS OF JUVE- 
NILES WITH THOSE OF ADULTS REGARDING TREATMENT•. • 

Material: -Juvenilc Problems and the Law (booklet), Teenagers 
an--~-~he Law, field trip to juvenile cOurt in 

• session, field trip to district court in session, 
interview adults in field of juvenile justice. 

Procedure: ~ 

i. Work with the Riekes' booklet and Teenagers and the • Law to 
give the students a working background of juvenile problems 
and hQw they are dealt with. 

2. Take the class on a field trip to court and have students 
document what they see. 

3. Have~tud~ntswri\~e ~n class an opinion paper~s to what 
they fglt like in the court setting, ~ Then have the students 

visit an adult trial and likewise write how they felt about this 
setting. They should ~ then ' be able to make comparisons about the 
difference in treatment and procedure in the courts regarding 
juveniles and •adults. 

4. As additional or supplementary information, have thestudents 
interview different people who deal • with juvenile offenders 

and make their reports available to the class for questions and 
d~scuss~on¥ ..... Should the field trips not be available, the inter- 
viewing eMerclses should•b~,@ble:to point out the above differ- 
e.cea_~!te s u f : i c i e n t l y .  J~ 4 
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• ......... .SELECTED READING LIST FOR. LAW RELATED THEMES 
• ' IN CHILDREN'S LITERATUREK-3 . .  

-. . L I B E R T Y •  . .  

• Freedom and Responsibility ~ 
t 

• . Arbuthnot, May Hill. The Arbuthnot Antholog~ of Children's 
. : .  - 

/" Literature. Scott Foresman and Co., 1976. 
/ "Buduline~ 

"TheLittle Red Hen" 

• " Bulba, Clyde Robert. The Poppy Seeds. Thomas Crowell, 1955. 

• Short, Mayo. Andy a n d  Wild Wood Ducks, Bowmar. 

Steig, William. The Real Thief. Farrar, Straus andGiroux, 1973. 

J U S T I C E  . 

Arbuthnot, May Hill. The Arbuthnot Antholo~ of Children's 
" 0 Literature. Scotts Foresman and'Co., 1976. . . 

• ' "Bandalee" 
" T h e  C l e v e r .  J u d g e "  

" "Pinocchio" " "~T ' 
" T o m ,  T o m ,  T h e  P i I : ~ r , s  s o n "  

• "The Tyrant Who Became a Just Ruler" 

. Vogel, Ilse,Margret. Little Pia~s for Little People. Parent's 
" • Magazine Press, 1965. 

"Rabbit and the Wolf" 

• • * * e * 

Friskey, Margaret. Racket~: That Very .Specia ! Rabbit. 
" Children's Press, 1975. " . .  

Lionni, Leo. Tico and the Golden Wings. Pantheon, 1964. 
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~ ::+ ~;Kaerman, Syivla. • Little Play s for Little Pla~ers. Plays 
-:i+ :!::+~i: ' : -  Inc., 1972. . .  : . " . 

. -  + . .  , . .  + . . + , 

McDermott, Gerald. The Stonecutter. Viking Press, •1975. 
,. . . . . . . . .  . . 

• , , + . .' . • • 

" ":~+ R e s s n e r , + P h i l l i p .  J e r o m e .  P a r e n t ' s  M a g a z i n e  P r e s s ,  1 9 6 7 .  

Suess, Dr. The Cat in the Hat. Random House, 1957. •' 
t 

+ 

PROPERTY 

Law Focused Education, Inc., Dallas. Handbook of Strategies. 

R o t l ' ~ , .  J o e l , .  Once T h e r e  Was a S t r e w .  S c r 0 1 1 P r e s s ,  1 9 7 3 .  

Schlein, Miriam. My House,. Albert Whitman+'andCo.,. 1971. 
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APPENDIX II 

"DUE PROCESS" EVALUatION CHART. 

~Amend- 
Freedom: tment NO. 

Right to Counsel 
Was suspect informed of 
this right? 

Was counsel appointed?., 

Right to Remain Silent 
Was a confession ob- 

tained? i 

Was the Miranda Warninc 
read? I 

Right to Privacy 
Was a search conducted?, 

Was it legal? , 

Was evidence obtained 
legally? . 

Was a vehicle searched?, 

Was there reasonable 
suspicion? 

Was a person searched? 

Had hebeenlawfully 
arrested? 

Had a warrantbeen 
issued? I 

Right to Fair Trial 
Was the accused con- 

fronted by wit- 
nesses? . 

Na~,e of I Evaluation of How. Ac- 
Program lcurately Program Dealt 
. . . .  . I W i t h - . - T h i s - F r e e d o m  

[ 

! 
! 
i | 

i, 

I .:... 

I 

Was he confronted with 
the charges against 
him? 

W a e  t ~ e  t r i a l  h e l d  . i n  
reasonable amount 
of time? ! 

IV-3 
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. - A P P E N D I X  If! . 

• WARNING TO BE GIVEN BEFORE TAKING 
ANY ORAL OR WRITTEN CONFESSION 

i. You have the right to remain •Silent. 
• ' "Z. 

2~:~ything •you say can:be used against you i n court• 

_3. Xouhha~e:the right~ to talk to-a lawyer before you are 
- [ asked-any questions, ~ and to have him present at the time 
you are being questioned• 

4. If :you Want a lawyer and cannot afford to pay him, one will 
be provided for you free of charge. 

5: I f~yg~;;d~gide to anawe~q_uestions _w_i~th0ut your lawyer present, 
" .y6~-~a~e~:the r~-ght-~t0 ~stop•answer~ng "~ at any t~me, and ask 

at that_time to tal~k witha :lawyer. " __ ~. ; . ~; ~' 

Th6~accused may, if d6ne knoMi~glYw 'in£elllgently, . and voiun- 
~ri--l~-,~:waive his right to counsel and his right to remain 
silent. .Failure of the officer to [comply, will void a con- 
fession. 

SUGGESTIONS CONCERNING WARNING 

i. The warning is not necessary where the person has not been 
arres£ed,-L"i-s free to--leaveat will,- is-not"a suspect, and 

fully uh-derstands he is. free to leave any time. 

2. Oral conf-e-ssi6ns lead-i-n-g--£b £he ~frhi~ts':of ~the ~ crime will 
only be admissible where, the warning .has first been given. 

However, -a-res-gestae statement made immediately upon arrest 
will be admissible regardless. 

3. In that-the state must prove .beyond a reasonabIe doubt that 
:: -£-h~--~6~ed-w~iQed:hfS right- tO counsel and right to remain 
s_i~!-eD:t~,.~ygu~m~ugt~accura~tely~.reco.rd.:=_~ _(i) -the:_ time and place of 
:the-arrest.and g!v~ing, of the warning,. (2) the words spoken by 
• the accused in waix~ing his rights, (3) names of all witnesses 
and:_~ff~Icers...in"-the- presenceof _the accused from the time of . 
a=~S~t-_~U~-~the.~at~t~-is-~i~-¢-en,-i(~4-) ~ t~eT ~emeanor, education- 
al--~l-evel-and-o:ther_fac.£ors wh~-~'h bear Upon the aCcused's abil- 
~ t ~ n ~ d - ~ r ~ s - £ a n - d . ~ : a n d ~ n t e o l - l i g e n t ~ l y  Waive hisi_~rights. 

4-.---Any ~tLnne?cessa_~~~i-n~ ta-king ~ an acCused:bef0re a magis- 
~ tra  ii-V:6  L ? Co-n  s s ? H~6we Ve r ~, whe re th e r e . i S no ~ 
~~rate ava-il-a-b~, a w-rft-teh~.%-'£a£ement may be taken from an 
accused-who has been ~ properly .warned. 
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• . .  APPENDIX IV . ~ " 

PREPARATION F O R  R E S O U R C E  P E R S O N - ( C H E C K L I S T )  

In preparation for the visitation of a resource person t 9 my 
cla~TI (name of teacher) have done the following : : " ¢ : : = . .  

I. Checkedmy school's policies and procedures 
regarding the use of resource persons {here- 
after referred to as RP). 

2. Carefully thought through the contribu- 
tions desired from the RP. 

3. Checked with the loCal Bar Association=! 
president or other key person for recom- 
mendations regarding RP to make the con- 
tribution(s) desired. 

4 .  Provided the prospective RP with the fol- 
lowing information: 

a. Exact time,and place of presentations- 
name of school, street, room number,. 
location of building, my name ~ 

b. Subject I teach 
c. Where RP may park car 
d. Amount of time for presentation 
e. The presentation format -- formal, 

informal, etc. 
f. Age of Students 
g. Number of students 
h. Classroom arrangement 
i. Unusual student situations 
j. Exactly what I want the RP to talk 

about 
k. Background students now have on 

topic to be covered 
l l._Probablestudent-questi0ns on the 

topic : ...... 
. . . . . .  m _  S~ecif~C {h--terest students •have in 

- ~  the-toPic - - -  - . . . . . . . .  

n. Audio Visual materials available 
6. Sugges-£edapproaches RP~may effec- 

ti~ely~gse 
p. Materials R/' may need to effec- 

tive!y~make presentation 
q. Ways I or students may assist with 

the piesen%atign 

YES 

I 

n 

I 

| 

I 
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r, sourqgs~whereRPmay get information 
s, Followed=up the inftial C0mmunica- 

tion with further communication 
t, Checked with RP one or two days be- 

forevisit to class 

5, Prepared ~ my students for the coming of 
the RP by: 

a, Telllngthem something about RP 
b, Why RP was invited to visit class 
c, InformationRP may be expected to 

bring 
d, Questlons students may wish to ask 

RP 
e, Sacrifice RP is making to visit 

class• 
f, Format that will be used 
g, Courtesy arrangements 

6, I followed up the RP visitby~ 

a, Evaluating the experience 
b. Relating information brought by 

RP to. unit of study 
c. Reviewing major points with students 
d, Sending RP note of thanks 

YES NO• 

_ • , '_ ., 

.I 

@ 

/ 

o 

j~ 

IV-6 

@ 



. . . . 

.~ -! 

DIAGRAMFOR COURTROOM AS A THEATER 

JUDGE 

~WITNESS ~ • 

S~ILIFF 

@ 

RK 

ATTORNEY ] 

pLAINTIFF 

@ Idea for Courtroomas Theater 
Suggested by Dr. Isidore Start 
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APPENDIX VI 

MOCK TRIAL 

GREAT BIG BEAR vs..GOLDI LOCKS 

-REASONFOR THE TRIAL: ~ Breaking and Entering 
- ! 

CHARACTERS: Judge 
Great Big Bear, Plaintiff • 

Goldi Locks, Defendant 
2 lawyers for the plaintiff 

lawyers for the defendant 
~iddle Sized Bear, ist witness for tne~plaintiff 

Loia~Locks,~ witness for t~edefendant 
Ka~d~-K~n~,~;Wi~£~eSs"asa~chiracter witness 

for the defendant " • 

12 jury members 
Clerk (optional) 
Reporter{optional) 

THE ~ACTS: 

On September 30, 19 , Great Big Bear, Middle Sized Bear, 
and-Little Wee-~Bear, re~rn ed tO their home to find the front 
door open. The latch had been broken. 

After they entered their home, they found their porridge had 
been disturbed. Next they noticeds0meone had tampered with • 
their chairs. One chair had been c0mpiete~y-lbroken% On ~enter- 
ing their:bedchamber they-found a little~girl ~ith golden/locks 
in one of their beds. On seeing the three bears the girl ran 
fromthe house. 

TESTIMONY OF PLAINTIFF, GREAT BIG BEAR: 

On~ September 30, 19 , I returned to my home to find the 
10c~on~Dth~r-0n~tq~oor~ ~-~d_-beeh ~orh ;of f and the door was open. 
wh~en.i' entered the house someqne had eaten some of our por- 
~~dg~ ?~a~-~i~j6-dg~i65~i~, . -~nd~lept -~ in our beds, where• •we 
eventually-saw~a girl with-~ol-den-locks. ~ - 

TESTIMONY OF-MI-D~DLE ~~SIZED-~BEARr " IST WITNESS FOR "THE PLAINTIFF: 

My:~usband,-~childandmyself went for a walk because the 
porridge I-hadcooked for us was too hot to eat. When we 
returned to ea!t dinner, our house had been broken into and 
entered. We found a young lady in our house. 

iv-8 ! 3 2 
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TESTIMONYJOF~L~TTLEIWEE -~BEAR r 2ND WITNESS FOR THE PLAINTIFF: 

~b;~M~f~th-~, my moth6f and ~return~d from a walk in the 
forest ~&~:found~a~my ~p0rridg~ ' Was~all eaten, my chair was 
broken,~and there was a gir!s!eeping in my bed. 

TESTIMONY~OFGOLDI LOCKS r DEFENDANT: 

~-~O~S~£~~3~§~ ~/~y~m~the~ ~ sent!i;me on an errand 

lots?bf~funV ~After completing my~errand ~I return ~ home. 

TEST IMONY OF LOLA~ LOCKS ~J IST WI-TNESS ~FOR ~ THE ° DEFENDANT 
c 

On Septmeber 30, 19 , I;sent Goldi on'an errand- - I told 
her to be back at 5 p.m,~nd she returnedon time. Goldiis 
very dependable . . . . .  ~ i 

T~s~iM~Y_~oF~KANDY KANE6~2ND WITNESSES A CHARACTER WITNESS 
FOR THE DEFENDANT: " . ~ -  

Goldi and I have been friendsa long time. She has al- 
ways been honest and lots of fun to be with. I was with her 
most o~ the day in question playing and having loads of fun. 

After testimony is over the Jury will try to reach a 
decision of guilty or not guilty ofbreakingand entering. 

TO THE TEACHER: 

Before beginning the tria~Iterms used should be discusseds 
mock trlal; plaintiff; defendantl breaking andentering; testi- 
mony~ Jury~ witness; clerk~ reporter; and others you might 
feel necessary. 

You may select characters or whatever fits you best. You 
may improvize thls in any way that best fits yourparticu- 
larsituation. 

HAPPY TRIAL I 

, J  
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• APPENDIX VII 

By: Viole t Salazar ~ 

PiCtures .By, "-HarXow.aockwe1.1~i- 

i, --.~-(iOse~construct:ion~pa~r/s-_quares~-~-~AS~sorted:!c6~ors -for the 
- '-first poster. Red " 0 nl y for ~ e ~ 6~ e r 1: ~ 8-t e r s). " • : (Put on 
Poster Paper approx. 14" by 22"). . 

2 . Here~are_ the Squares. .... :They~ive~ all by -the m~eives in: Square 
- T-0~.-~.~(P~-a~g~e_ ~I~-!_2J (Squa-res are approximately; 2, square and 

made of r e - d  i ~ O ~ ~ ~ ~ a # - e r  ~ X u e . ~ - . 6 n - - : t O  f o r m  a~ squa-re. ) 

3,_ _Here_~re the:~_Cir.c~leS..<They livelall by the-mseives in 
Ci-rcle__Town. _(Circles_~are _approximately~ .... in diameter and 

a r e  ~ t u e d - o n  ..to fo~m~-a=ci-rcle.]:--~--~:-'=~t-~-~----i -.;•.. ---, ° 
........ _•-~-_--~ _L t=,--~-_~iL - ;..-.~.---~-~_-,- --:- ~~-~. 

4,*: Here are Vthe-T-r~angles $ -Th-ey.-lave all- by £h~mselves "i~ 
Trl-a~gle ~Town._-~(Tr~ia--ngles;-are appr6ximately i 3/4, on bot- 

ibm. The Large TKiangle formed is approximately ~3" across 
the bottom. ) '~ " 

5.-Here are the Rectangles. They-live all by-.themselves in ..- ' 
Rectangle Town. (Rectangles are approximately. . . i~" x .2" each..) 

6. The Squares do not like the. Circles. The Circles do not like 
the Triangles. The.Triangles do not like the Rectangles~ 

The Rectang~-es. do not--like-the Squares-. They do not like any- 
one but themselves. They think the-others are stupid, and 
lazy, and mean, and bad! Bad! Bad! 

7. [Squares) ~ 
The Squares say this: "If ~ you want to be smart, and;beauti- 

ful, :and good, you must have four sides exactly the same. I:f 
you do nk'~ have: four-sides exactly the- same-, .then yeu are stupid, 
and ugly, and bad! Bad! Badl 

(Circles) . . . . . . . . . .  
i~Th-e~CiT_c l~es ~T-saythis:; ",I f:you want toe±b e sin_art, ~: and heauti fu I~ : 

-and:. a r e .  not 

Bad I . _ .  

(Triangles) _ _ - _ - " " " 
Th-e Tr•i-angles~say this: "If-ybuwant !0-be S~t/~nd-beautlful, 
~h-d--g~d, ° you:must haVe three ~-~sides. If. Yo u ~O not .have •three 
sides, th-en you are stupid and ugly and bad! Bad! Bad! 

• . z v - l o  
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tt 

• o 
t "  

I ,?:; 



O 

r'. 

5 

t 

?• 

(Rectangles) • 
The Rectangles say this "If you want to be smart and beauti- 
ful, and good, you must have two short sides exactly the same, 
and y0u must have two long sides exactly the same. Ifyou do 
not have two short sides and two long sides, thenyou are 
stupid, and ugly, and bad! Bad! Badl 

8. One beautiful summer day the little squares, and the lit- 
tle Circles, and the little Triangles, and the little 

Rectangles went out to play. But no__~t together. • 

9. While they were playing, a terrible thing happened; the ~ 
little Circles•were playing on top of the hill. Some of 

them slipped andwent rolling down the hill. Faster and 
faster, they rolled to the very bottom of the hill where the 
little Rectangles were playing. 

@ 

i0. The Rectangles were very angry, They thought the~C~rcles 
were very bad to roll into the Rectangles~ very ownplay- 

ground, They called the Circles bad names, a~nd threw rocMs 
at them. The Circles were frightened. The Squares and 
Traingles heard the yelling and crying. They ran as fast as 
they could to see what was happening, and they started yelling 
and throwing stones. There was more and more yelling and 
more and more crying. It was Terriblell! 

ll. At last one of the Rectangles became so angry that he 
leaped into the air and came down right on top ~f the 

Cirlces. Oh, Wonder of Wondersl!! Everyone was absolutely 
Quiet.• No one said a wordlZ! They just looked, and looked, 
and looked. 

® 

12. The Rectangles and the Circles had made a wagon! A lovely 
beautiful wagon! 

o 

o 

1 

13. (Train) 
And then everyone became excited.• They all wantedto make 
somethfng. The Squares and Circles made a train. A Rec- 

tangle made the smokestack. Some Circles madesmoke, 
(Trees) 
The Triangles and Rectangles made Trees. 

14. They all worked together and madeLa lovely house. They 
made things that were pretty. (Sun...Boat~..Jack-in-the- 

Box...Houses and Flowers). ~ They made things that were fun. 
Everyone had a wonderful, marvelous, beautiful time. 

15. When it was tlme to go home, they all sang a little song! 
,We are glad, glad, glad!l!!! .... 
Belng different i~n't bad!" 

and they sang it over and over, all the way home. 

IB. The End. ~ ® 
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APPENDIX VIII 

PLESSY qS~ PERGUSON~-.(.1896) 

HomerPlessy was a proud man. But.i~he had no reason in 
1892 to suspect that he would soon.bec0me a. key figure in 
American history. 

_---Homer~Plessywas.,par.t-white and~.part-black. Out ofeight 
great-grandparents, only One had been black. ,The other seven 

w ~ w ~ - ! ~  -"B~= ~ew=as . . ~ ~  a s  black~-under -- the -Jim. crow,. 
or segregation, ~awS~.of-Louisiana. This meant.that hehad to be 
careful~ in- ~ublic places. -~ He had to stayTin-areas marked ." for 
colored only,-~thatis~,.fo~ black people~ He was expected, to 
stay away fr0m areas marked ~ f-or.whi~es~only ~. " " To ..do otherwise 
would-break the law,. 

Homer. Plessy In-June of 1892-Went to the railroad station- 
!,~New~O~!~n~ -: H~h~%:d~d~f6rq-c~ih~~-, :~ouisiana... This 
w.a_s~i:the-far northern side-of.~Lake Pontchartrain by New 
Orleans,: TheEastjlLouis~anaRailWay made the trip-from New 
-Orleans around the. ~ake to Covington.: So'Mr. Plessy bought a- 
first-cia,s-ticket and walked ~toward the.waiting, train, sign~ 
were-on the railroadcars. Some Said "for c01oreds only." 
Others said "for whites.only." PlessYboarded~a.~ar marked 
"for whites only" and took an empty seat ...... .t " . - 

When the conductor arrived, he asked Homer plessy to leave. 
He-~aid .that Mr.--Plessy would-have ~ to sit-in the car meant.'for 
blacks. But Mr. Plessy refused to move.~ Finally, a police- 
man w~s found. AndMr. Plessy was removed from the "whites 
o:~ly" car by force. 

Homer Plessywasarrested and jailed. :He was accused of 
breaking a segregation law. This.Louisiana-.law of.,1890 ordered 
railway companies toset up "equal-but.separate" areas for 
~wh-ite_.::and. colQrgd_._rapgs.~__[_No_Personszwereallowed.to sit-in 
seats o~ cars .marked-for those-of, another race. 

--~ ..... -~n-.~coUrtTMr. P!ess~-attaCked-,this law. He said that" this 
... law_denied him-hf~Tfi~h~:d~de~ the,Thirteenth andFourteenth 
-- Amen-dmenEs.~ It-especfally.:d~nied him-"equal protection.0f 

the laws." . . . . . . . . . .  

" BUt thhe courts of L0uisiana. did~not"agree with Piessy. 
-~9 ~£e~ ~t~t ~6~slana ~aim dro~ law 0f ; ~sg0 was Con- 
:stitutional. -But::H0mer~_Ple-ssy~h~ad °ahothe r hope left. He 
- askedc-the Supreme:Cout~ Of ~th-e UDited: States to look into 
his case. 

. ~ \t 
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DECISION~: 

The Supreme Court ruled against Plessy by a vote of 7-1. 
Justice Brownin the majority opini0n Said, "The Louisiana 
statute Of 1890 providing separate but equal railway coaches 
~was hot a violation of the 13th and 14th amendments. These 
Amen~nts Were me ant to guarantee politicai, not social 
equ~!ity. TheLodisian a law required equal treatment before 
~t~qi~'f0r:~i~ack~and ~ whites, Bro~ said, so the constitu- 
tional requirements were met." 

(reprint permission granted by Houghton-MifflinC0.) 
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J l ._  P .NDIX x 

l • BROWN ~s. BOARD OF .EDUCATION (19 5 4) 

-On.school mornings, :Linda Brown wouldWake up early. 
She- h-ad-t~ get-up e-ari-ier than m0st ,of the. kids' in her neigh- 
borhood. ..... She was- >black,~; ,and - she l~ived in -Topeka; Kansas. A 
K~SaS .law •allowed Segregated•schoolS. •" This law allowed the 

--rn-en~wH0~ran #opeka~'s sOhools to have separate schools for: 

There .was ,a grade school just five: blocks ,from Llnda' s 
I house.-- But that school, was for white ch[~.:~%'en only. Linda 

.had to.~take,a-bus that would-carry her ~21 :blocks to the •school 
• for black•kids. So she had to get .Up earlY. 

[ 

Linda-' s" paren ts~ were- angry- abOUt: :t~is~ si tuation. They 
took their case £O a~,f~-der:ai >court in~Topeka. ,They said that 
Linda's b]ack school~was-n0t as good as the white school in 
their nei~ghborho0d, i Th@~black school's buildingwas old. 
The classr0oms-~we=e, cr0wded. :And-~there weren't enough 
teachers. . 

Mr.: and M~rs. Brown said that Linda had been denied the 
"Equal .protection of the laws" promised by the Fourteenth 
Amendment. 

B.ut, Mr. and Mrs.- Brown claimed even .mOre. They said that 
L±nda'Ls'-school~could nev.er.-b e equal aS long as it was separate. 
They:•argued that segregated ÷sc~obls.were-ha'rmful to black 
chi-ldren,: Such_. sch0o!s,::they argued, seemed to say that blacks 
weren't good • enough-to' go to school with whites. The only way 
to prevent this harmwas to put an end to all segregated 
schools • . 

i The federal court in Topeka ruled against the. Browns. 
This court said that:~the black school and the white •school 

. were just about equal. 

• -~ Bu£~Linda's parents were sure that they were right•; So 
~ -£hey:@s~e d t~e United~ States-SuPreme Court , to look into their 

case. . --.. . : 

" ....... D-EdfS-IbN':I The~Su~fe~e court; r,,iedin -favor of the Browns. In 
a unanimous opinion, warren overruled Plessy vs. Ferguson. 

-- He-saidthat-the separate but equal doctrine •. had no place in 
-:L -~;-. :~ ~ ..... p-C~61~i~s~hools,~-~-"s~ara£e • ed~'citiionai Ta~ciifties are in- 
- . ~ herently unequal," . They deprive .minority students of equal 

G 

(rePrint permissi0n,granted by Houghton-Mifflin CO. ) 
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APPENDIX XI - 

~ ~T~q~DES TOWARD PROPERTY THROUGH HISTORY AND LITERATURE 

z ,z H .w 19.; 16-24 

::. ~ ,  . . . . .  . T~,e:y0ung . m a n  ' saith_ U n t o - _ h i m ,  ~_ "All: ~these things have 
~-kept-from-youth up: what lack I yet • 

• Jesus said unto him,. "if thou:Q'llt be: Perfect,.g0 and 
sell thatwhich thou hast, and ~give tO the poor, and thou 
shalt:have treasure inheaven: and come and follow me."~ 

But when the young man heard that saying,: he went away 
sorrowful; for -he h a~ great possession. 

~en ~ Jesus: said un:to his disciples, "Verily I say unto 
you thatla i rich man-shall~hardly enter into the kingdom of 
hea~eh-. . And-again I s ay_.unt0_ you:, it_is easier :for a camel 
to--go • throu~gh-.the -eye :of a needle,, than for a rich man to 
enter into the kingdom of God." 

ARISTOTLE, POLIT.IC 

"Property should be in a certain sense common, but, as a 
• general rule, private; for, when everyone has~a distinct inter- 

~; ~n_~f!l not complai_h of one ano ther, and they will make 
mQ_re~prQgress, because everyone will be attending to his own 
business. Andyetby reason of goodness, and in respect of 
use,_ .'Friends,~ as theproverb says, 'will have all things in 
cDmmon.!. E~en now there-are_traces of such a principle, showing 
£ha£ -i~-;ish-0~impractic&ibut, in well ordered states, 
exists already to a certain extent and m@y~be carried further. 
FOr,~althoughTeYgry man h~sh-i~own~property, somethingshe will 
place at ithe:disposai of hisVfriend&~,~-whi le,O~°Ot~rs he shares 
the use with::them. .... • It is c!egr:ly•:bett er that propertyshould 
b~p~i~ih-eq~6ut~-~he use ~ of it~:cQmmoD; andthe special business 
of~ ~iegfsia-t0r~iis ~ to crea~e in men :this •benevolent disposi- 
tion._ Again, how immeasurab!y greater~is the pleasure, when . 

~an-feels a thing tolbe his own... And ifurther, there Is tne 
greatest pleasure-in doing a kindness or service to friends 
or guests or companlons, which can only be rendered when man 
has private property. These advantages are 10st by excessive 
unification-of-the state." 

PLATO, THE REPUBLIC 

~ ::~An-d~.~they~wif~have-a common ih£erest in/the same thing 
Whlc5 the#-~fll~a[f~e call 'my owh,' and having this common 

~ i : 7  ~i~t-~fe-s~-£~ri=h-~e~b~-M~O~h~-fee[ing of ~pleasure and pain. 
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...And this unity of feeling we admitted to-be the greatest 
good..othe guardians were not to have houses or land or •any 
other~property; - their pay was to be their food, which they were 
to~reCeive~from_theother_C~iZens, and they~were to have no 
• private:expensei,. And as~they have nOthing:buttheir per a 
sQn_which_th~y can cal!~their own, suits and complaints will 
h~~Ri~h~e~amongthem; . they will be delivered from 
thosequarrels fo~whichmoney...are ~the occasion, And •from 

~al~these~ev~sthey wi~bedeiivered, and their:life,will be 
blessed_as!~helife°of~lympic ~ictors anti.yet more blessed." 

!,THOMAS AQUINAS,•TREAT-ISE ON'LAW 

~ ~_ ~"Pr-Operty~is natural~and good.~ Prop6rty is legitimate 
_~nd~ne;~ssa_~b~cag~eme, are more careful to procure things 
fo~themSel~es~hananytSing which would belong to all; 
because human• affairs will b4betterordered if each man has 
hiM~o%~n~par£icula£ job in procuring " things ;; and because human 
lifewill be morepeacefu!, S!~celcommq~nownership produces 
quarrels." 

Additional Sources: 

Martin Luther 
Alvin Toffler, Future Shock 
:RobertArdrey, Territorial Imperative 
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..~ ~- ::.~-APPENDIXXII 

HANDBOOK OF STRATEGIES "" 

;~The:purpose of this section is ~oProvide the teacher with 
a-~-~~e-~£6~tra£egies~£hat~canbe used to stimulate dis- 
cus~i~6n~a~in4olvement on the pazt of students. Though the 
a ~ ~ i ~ ~ - ~ g ~ t ~ d  ~t--~i~f'f~po~n£s/in. the. teacher' s 

:- ~V~=t~h~3~:-~ 2 :•us~e .. the strategy ' at any. 
point which is appropriate. - . . . . . . . . . . . . .  

\ • 

The~eacher~'S use of~gu~stions plays a vital part in the 
use df::%hes~ -~£~tegies-. - A~~~::~t~g : ~the~s£~ag ~ . for the.activ- 
~t~,:~teache~hquldthenaskprobingquestions to help .the 
students determine £hefactslid46tify important issues, explore • 
alt6r,at~v~s ;_and i~e~ ~iudgm@ntSibased upon iPr!0r investigation. 

The kinds of:'qUes~tions~£ha£_~_~m~-~Se=u~-~lude--thefollow- 
ing-. 

TYPES 

Questions of fact 

Questions of explanation 

Questions exploring cause 
and effect 

EXAMPLES - - -  

What  happened? what did you 
see? What•did yoUhear? 

What do you~mean by .... 2 can yo u 
say that in your own words? 

Why did tha.thappen? What will 
result? 

Questions exploring alterna- 
tives 

Can you suggest another solu- 
tion? Is there anything else 
that can be done? 

° 

• ° 

Q 

@ 

Questions challenging a Why do you believe...? What 
position are some advantages/dlsadvantages 

of your position? . . . . .  

Last and perhaps most importan£, is the classroom at- 
mosphere.:~ Both students and teachers must feel free to ex- 
press themselves if a productive exchange of ideas is to occur. 
If students are'not accustomed to an open classroom atmosphere 

and to being active participants~in the learning process, it 
~m~_Y~take a~ewigxpe!ie~ces for them to become comfortable with 
:this type of aqt!vity. ~If. at first it doesn't work--don.'t 

Law-in a~Changing Society, Inc.; Dallas, Texas.), 
STRATEGY NO~ 1 -- THE CONTINUUM 

14 4 
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WHY? 

. . The continuum opens up a-range of-responses on a given 
issue. It allows all students to express an opinion and 
publicly defend that position. 

HOW? 

-_ An-issue is defined by the teacher or~students.:.i The:~ 
IS~s~&~m~y~%bg/prepared ahead of time by the teacher or it may 
b-~an?o~tqrowth ofqciass~discussion.-~Th~--tea cher draws a 
lOhg line on thelbackboard, Ateither end of.:the line create 
COmpiete -e-xtremes of the[ issue~7~Be~shr ~:~ ~vieWs represent 
pol~r pos~tioDsl Have the- s£u~e-n£s pl&ce £heir ~ i,~tiais on 
£h~ [i-6eft~r~presen£ their ~s£1fi61 • -Do rotallow :anyone to take 
A 7~£adi~ ~p6s'i~i0n.~" Afte£ eh~ ~scussio", Provide an oppor- 
td~it~-~£~en£S t0. change~their_positi0n as aresult of 
new information. - 

The activity Can be[variedby using, masMing tape to make 
a line• on the floor. Students can actually stand on the.. 
line at the position they choose. They should.then discuss 
th-eirreas-onS for Seie6ting that positiO~ With students stand- 
ing-near them. NeXt allow each, studenh or a representative 
oz~e~eh-basfe posi£ion~ to juS~ify~the stand. Again students 
should be permitted to change their positions as a resultof 
the discussion. 

Each,~student~can make an individual continuum by taking a 
sheet of paper[,:drawing=a line on the paper, andplacing an 
X at the appropriate point. Next ask the students to cir- 
culateand discuss their position with students whose po- 
sitions are similar and different from their own. 

Another variation wouldbe to use the corners of the 
room to represent four specific positions on an issue. Pro- 
vide the opportunities for. discussion andschanging positions. 

0 

@ 

STRATEGY NO. 2 -- ROLE PLAYING 

WHY? 

ROle play offers students an opportunity to engage in 
~piay-acting ..... M0S~t[ ~sEt~d~n~tsj~fi~nd• g~reat ple.asu~re in assuming 
a:-role ~ and[ t-eachers :find it a ~way to stimulate students and 
to va~-clasSroom-activ~tfes. 7_7-- " ....... - . 

1.1j 
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HOW? 

Role play is,a useful classroom tool and wi!l be most 
successful when a sequence of steps is followed. 

I, Selection~of the roleplay situation should~be consistent 

the students.. 

2. A ~ preliminary_activity.where studen£s-engage .in simpieand 
fa~i?liarro1~piaying~can;help to re!axail[studentsand 
give.~hem_practice and confidence in public_performance and 
expression. ,k% 

3.. The: teacher: should next explain the general situation to 
.... =the ~group~,an~expiain the ~u~po~s of~ the: drama. 

4. T~e tegcher s~ouId-then~eXplain the speci flc roles to be 
~R!ayed~by students~ and--t~e ro~e requiremen£s for the 

audience. . . . . . .  . .... 

• 5.. The dramatic action should follow with the teacher Inter- 
vening when necessary with questionsdesigned to keep the 

a c t i ~ n - - - ~ v i - n g ~ a n d : - ~ h ~ e  : p ~ a y e r ~ : n  ; 6 h a r a c ~ e r : ,  ~ q ~;:~ . -  " " " " 

6. After the dramatic action .the teacher should:lead a debrief, 
ing:'session to helpethe class review the action, analyze 

causal relationships and speculate on alternative behaviorand 
consequences. 

STRATEGY NO. 3-- BRAINSTORMING 

Brainstorming is a problem-solving t001. It encourages 
imagination and creativity and helps elicit a;number of ideas 
on a subject. It can be used by itself or in conjunction:with 
one of the other suggested activities. 

HOW? 

..... :~-Theteacher-~or a,studentstat@s~ a:pr0b!em which needs~a 
solUt~o~;T~ciass~ugg~tS as many ~Iternative solutions 
as possible using the following rules: - ~ ...... ~ 

1. Noeva~uationor-discussiOn of ideas is allowed in the 
--~i~r~ngse6§ioh-.-Judging ~ndevaluating ideas tend 

to limit contributions. . ,~ ~.- 

2. Encqurage any idea no matter how wild it maylseem, lit is 
easier~totame down a wild idea than to pep up. a bland one. 

3. Encourage participants to think up as many ideasas possible. 

. . }  . IV'22-  1 4 O '  . . . .  
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When ideas are coming fast, •.people tend to give their imagi- 
nations a wide range and good ideas result. 

4. Encourage-participants to build and modify contributions of 
others. Often combining or modifying leads to superior 

solutions. " • - -  

0 • • 

@ 

STRATEGY NO. 4 -- • RANKING 

WHY? 

Ranking gives students practice in choosing am0n~g possible 
alternatives and in openly supporting and defending Or explain- 
ing their choices. It. st~mu~lates L more critical•.consideraltion 
of an issue that might otherwise occur. 

HOW? 

After the class hag.particlpated in an activity where 
several ideas have emerged;~-~:he teacher asks the students to 
rmlk these choices according to their own ~preferences. The 
rar~ing can be conducted in a larg~g~fodp by CaIl:£ng on dif ~ 
ferent class members or it may be done in smaller groups. 
After the ranking a class discussion may follow with students 
stating the reasons for their choices. 

STRATEGY NO. 5 -- LISTING AND CODING 

WHY? 

This activity encourages students to look at atopic 
from different viewpoints. Thestudents may do the llsting 
and coding assuming a role or as~themselves. As they go 
through the activity they will be forced to look at a ques- 
tion from all sldes~ consequently, real insight should 
develop. 

HOW? 

The teacher asks the students~to take arPi ece 0f paper 
and list i0 to 20 things in response to a question. ~ ~.g. List 
i0 to 20 responsibilities of citizenship in the American 
democracy,) After the listing is completed, the Students are 
instructed to draw lines making Columns out to the side of the 
list. ~n the columns, the students code their lists according 
to the instructions of the teacher. (i.e. Put a Checkby 

i •t 7 
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the responsibilities which you have assumed In,the last year. 
Put a check if you willingly accept the responsibility, etc.) 

STRATEGY NO. 6 -- INTERRUPTED FILM 

=~ ~TSis actlvlty allows the teacher to focus t~e student's 
attenti0n=on~specific points in~ a film or films~zipso that 
t~ey~ gain ~e understandings and insights desired. Audio-visual 
{m~terials are one of t/~e mos~tvaluable £oois~n teaching. By 

--~gaging~th4-eye--and-ear, more impacti s usual!yLmade. However, 
:~£h~&s~:often~:somu~htoseein a~film or filmstrip~thatthe 
~~~i/~s£hepdr~0se~theteacher had. i~usingthe ~ 
ma£eriai en£ireiy, - .... ~--c--=----=~ ...... ~--- ...... 

H O W ?  ~ " " ! : " 

~f at all~possible, preview the film to detezmine where 
y~u will stop the film and what questions you~ill ask to get 
s~hdentst~=focus:on: the specific ~heme. Be Sure all~questions 
relate to the purpose in selecting the film or°fiimstrip. Cas- 
settesor records can be used the same waY. ~f timed0es not 
permit-previewing, stop the film or other material~ whenever an 
important ideaemerges. 

Q 

,, . 

STRATEGY NO. 7 -- OPEN INTERVIEWING 

! 

WHY? 

This activity gives the student center stage in the class- 
room and a chance to explain his position or feelings on an 
issue. He may be interviewed as himself or In an assumed 
role. 

HOW? - -  . . . , - , :  • 
[ 

~:?~ ~This activity is sug:gested ~. for use in two ways :~e~~-a ~~:~'~- 
~d~scussion or situation arises which the teacher or students 

. = :~wishi-£4~examlne:.~more:~c%6sely~,~_the_~teacher = a s k ~ .  fo r-vOlunteers 
WhO:W~-i°d I~fk~e-£o ~ -beqnter~iewed about the tOpac. The teacher 

• asks: £~e student questions -abOUt ~his: beliefs :and feelings. I f 
the- s~tudent answ-ers, he must answer- honestly but-he may dec!ine 
to answer. The teacher may be interviewed, too. 

~ Another.--way tO u se:~the :'public interview is to set up a 
role-play situation. Following the r01e-play, interview the 

Iv 24 
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participants, having them relate their reactions as to what 
nappeneu. . .~  

STRATEGY NO• 8 -- ESTABLISHING PRIORITIES 

WHY? 
W 

This strategy helps students identify prioriti e s within 
their own value systems. 

HOW? 

Teacher gives the students dittoed sheets with the follow- 
ing instructions: 

Below is a list of items arranged in alphabetical order• 
Your task is to arrange them in order of their impor- 
tance to you. 

Study the list carefully. Then p!ace a 1 next to the 
item which is most important for you; place a 2 next to 
the one second most important to you, and so on. If 
you change your mind, feel free to change your answers• 

Follow with a class discussion allowing students to give 
the reasons for their choices. Strategies i0 and 12 
may also be used asia follow-up. 

O 

@ 

.-. -. 

.% 
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STRATEGY NO. 9 -- RANGE OF POSITIONS 

W H Y ?  

This activity, along with the Continuum, helps students 
to see ~,e wide range of possible positions on any given issue. 

HOW? 

The teacher breaks the group into small groups of five or 
six and gives then am issue which has four to six possible 
positions. The teacher may wish to identify the positions 
ahead of time or let the students identify them. Each stu- 
dent takes one of the positions, not necessarily his own, 
and writes a paragraphdefending it. After the paragraphs have 
been shared, each group member reveals his own position and 
discusses the issue. If all groups were working on the same 
issue, each group's continuum is displayed for all to see and 

i 1 

IV-25 

@ 



"~'~"_ "-~"-:':z~;~"~'~ ~":.:-" 1.. ? ." : - . , .' .-£ ,~'~ -:;~o., --: ." . . . . . .  . . . . . .  

- 

a class discussion follows. 

Another variation is to have the ranges of position posted 
around the room on the walls. The class members can walk a- 
round and select the position that comes closest to their own. 
They may then state aloud to the whole class or to others in 
their group their reasoning on the issue. 

STRATEGY NO. 10 -- CHOOSING AND ACTING 

"] 

WHY? 

This activity is designed to provide students with practice 
in searching for alternatives when considerlnq a solution to 

a problem. 

,.., " 

., o. 

, ..• 

HOW? 

The teacher begins by discussing the reasons for choices 
which we m~ke. Often we act out of habit rather than consider- 
ing alternative ways of acting. The teacher then suggests a 
problem, It may be an outgrowth of a previous study or dis- 
cussion or it may be suggested by the teacher to introduce a 

new topic of study. 

Next, ask the class to brainstorm (Strategy No. 3) as many 
alternatives to the problem as they can think of in the time 
allotted -- generally from three to five minutes -- depending 
on how long it takes to exhaust suggestions. 

: The students are then formed into groups of three to four. 
They are to develop, as a team, a list of alternative solutions 
by combining their individual listsand by adding solutions 
suggested in thisgroup setting. When the group has exhausted 
all of the alternatives they can think of in the time allotted 
-- usually about 10 minutes -- they are to choose the thrce 
alternatives they like best and rank these (Strategy No. 4). 

The groups then report their results to the class as a 
whole. Discussion may follow. If you wish to encourage action 
on the part of students, you may ask if they would consider 
using any of the alternatives suggested. They may even write 
self contracts to implement the suggestion. 

STRATEGY NO. 11 -- UNFINISHEDSTORY ALTERNATIVES 
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This strategy enables students to consider alternatives 
for action in various specific situations. 

WHY? 

. ~ -  The,teacher presents~a sPecific, situation which calls for 
~some proposed action. ,Or the students may recall some situa- 

- -t-i~h~£h~y were fa~d~i-t~q~ -~h6ice ~ o-f aCtions. The sit- 
~- -ua~on~m&~j~b:eS~ei~t~dl by %h~t~e~ch%r~or, role played -by the - 

then asked, "What Would you do? ~ Each student individually is 
• .t0~wrihe out~brieflywhat h4woUlddo~in~ the given~situa£ion. 
T-h~n-~-~.£h-i-sth~s-:b~ak ~p;dinto gr~0ups of three or .f0urto 
discuss their Pr0Posals and try t6~d~c!de which:of their so- 
lutions:would_be .t~e~most~desirable.-~~They s~ould select one. 
and~role,playit for the.rest of-the~class. They may also relate 
it-.to the class if the teacher wishes. Foll0w~ng-the role- 
play, the wholeclass-should disCuss~ eachpossible solution. 
Strategy No. I~ ~ may be.used in-conjunction with this strategy. 

STRATEGY NO. 12 -- PREDICTING :CONSEQUENCES 

WHY? 

This strategy gives students.practice in considering the 
• c o n s e q u e n c e s  o f  a c h o s e n  a l t e r n a t i v e .  

HOW? 

This activity should be used whenstudents have had an 
opportunity to select a variety of possible solutions or 
courses of-action. (The alternatives, could be generated by 
Brainstorming, Strategy No. 3, or the.activity could.be used in 
conjunction with Strategy:No. i0 or Strategy No. Ii.) .Either 
individually or in groups, ask the. students to selectthe 
three most appropriate alte.rnatives.i~.t~Listjeach-aiternative 
andvunder itlisttas.many .cPnsequencesas.thestudents can 
suggest. Students should, realize that there is always an 
al~ernative~to any.given course of a~tion? if~the students 
suggest Only one alternative, then have them consider the 

:.-consequences of followingor not following that course of 
action.. 

STRATEGY NO. 13 "-- CARTOONS 
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WHy? 

Cartoons are a useful tool for stimulating thinMing or for 
allowingstudents to translate conceptsland knowledge using a 
creative~and entertaining media. The~teaFher may w!sh to use 
this activity as an, evaluation instrument. It enablesher to 
seeif:the•desiredlearnihg has taken ~ place but d0es.not pose ~ 
the .threat of the standard pencil and paper test ........ ~ - , • . " 

. : . ," ? . •: .> 

H O W ?  ~ , : ~ , ,  - " 

. . . . . .  Foliowinga study Of a topic which~has several inherent 
Issu~s,~ the teaCher-Shgges-ts~-~h~at~each:student select One of 
the~issue s,and i llustrat~sit !~[c~;~O~ form.. It may be ' 
necessary to Study :~i~i~i-cal car~o0ns~,~rom the newspaper or 
other sources if the studentS, are not familiar with this form 
of expres si0n. i The~ ~art~s~c~an ~e ~P.l~6e~ on the: bulletin 
board, for the Class-to examine or the•teacher may, select some 
or all and~have~the Students respOndlto the cartoon by telling 
what~tmeans and how:itOep_icts onelof:theissues &n':'the 
completed.study. - . -  -- 

T h e  teacher may,also wish. to select~.a cartoon that is 
relevant to an:issue which has been the topic of a classroom 
studY. ThestUdents may then discuss,the:~rtist's viewpoint 
and respond to it. 

@ 
STRATEGY NO. 14 . - C O L L A G E  

m 

[ 

• " k  

WHY? 

The collage is a visual representation of an idea. It 
allows students to use their imagination as they select visual 
symbols which depict events, feelings, and attitu des on a 
givensubject. 

HOW? ~ 

Divide~the class up into. small grQups and glve them a 
topic. They will need to.discuss the topic and dec!de on 

: symbolswhichmight.be used to! represent the idea. Provide 
- -pictires, words, andletters,, either ayailable in magazines, 
.:nqeWs~apefs/~etc~;: 0r already ~ut Out, poster board, paste, • 
-s~\sD~S?. Watch the progress of, the project but do notgive 

...... shg~g~s~tions,~Make/theMicome u~ with ltheir own ideas. After ~ 
theL~collages~-are completed~:let each groupshow its work. Do 
not/let~ thetgr0up showing the coliagetalk about its wor k , but 
ask -for=responses,from the rest of the group. "What •feelings 
d~esthec611age~give .you?"Write the responses or summaries 
of the responses on the blackboard. Ask thestudents who. 
made the collage if~these con~ents~agree with what they 
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intend and if theywish to make additional responses or com- 
ments. Continue until all groups have shown their work and 
a full discussion has transpired. 

STRATEGY NO. 15 -- SIMULATION 

WHY? 

. - ~  Simulation involvesstudents inrea~.~,situations through 
a symbolic model of an actual or hypothetical process. -It 
allows the participants to learn add practice new behavior, 
andr toanalyze problems and make decisions~£hroughthe use-~of • 
role-play. 

HOW? 

The teacher-may~selectsimulat!onswhich are already pre- 
pared-, either commercially~or by.someone else. In this case, 
he~willneed to fOI!Qw ~hedirecti0ns=and play thegame 
accordingly% In other cases, he maywish to al'ter.the game 
to achieve • additional or other purposes. 

After participating~in simulations, the teacher and stu- 
dents may wish to construct models on their own. Select a 
situation and use only those elements of .reality relevant to 
the purpose of desired outcomes. You will~need to define 
boundaries,:set up rulesi and place restrictions on those who 
-participate. The most important part'~ofa simuiation-ac£ivity 
is ithe-debriefing Sessigh~he£e~thestudents ask.labout the 
model~iabou£ ~thereal w0rld.~-&nal6g6us to events andfac£ors 
in-thesimui[ation..~/Gear~6~r questions-to focus on the ways 
the simulation experiences-.reflect the--kind•of experiences 
peoplehave in the realW0r~d situation you portrayed. 

In using the technique of simulation, the leader should 
always.keep in mind that-the focus is~£he:relafionship between 
the simulated model and the real thing.. 

STRATEGY NO. 16 -- THE SOCIODRAMA 

WHY? _ _ ~ • ' - 

i ~- ~J/-.~T.h~-~6c~0d~rama is: -a[form of r01e-Play: or dramatic improvl- 
: s~ion.-~-e -:-a-6£ig-~y t_61 ace ~'~_s_~<~e~t__S]~infa ~new ident ity ! h. a-..-i~ 

• _tem~rary_ and protected: situation, thus allow~£ng real, .feelings • 
and" thinking to- emerge, ft provides ~ an opportunity to present 

! 

IV-29 ' - • 

O 

@ 



I p 

°° 

e 

@ both sides of an issue and requires participants and observers 
to consider alternative Views. 

HOW? 

Any kind of potential or real conflict situation is useful 
for this type of role-piay. Begin with carefully structured 
actiVities:and clearly defined roles that each participant is 
to play~-iBegin with the mos~ secure students as. actors. Stop 

the role play when it is apparent tha% the fruitful outcomes 
are exhMusted. One~way to liven things up is to add characters 
-While theplay is in progress, permit actors to add characters 
as: they see the need for it, or change roles in the middle of 
the play. 

Following a role playing situation, a discussion in large, 
or small groups is valuable. These questions are suggested: 

I. How did you as actors feel? 

2. How would observers have done things differently? 

3. Would things work out that way in real life? 

4. What might we learn from this incident or situation? 

@ 

STRATEGY NO. 17 -- THE INNER-OUTER CIRCLE 

WHY? 

To teach facility at group discussion by focusing on process 
as well as content. 

H O W ? .  . . . :. .. 

Begin by asking the group what makes a good discussion. 
The following points should be brought out, but use the 
materialprovided by thegroup to establish "rules." If they 
do n0t cover all these points it may be worthwhile to proceed 
with the technique and see if new rules are added. 

1. Listen to each other 

2. Participate 

3. Don'tlinterrupt 

4. Build on-what other pe0ple say 

@ 
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5. Be relevant -- stick to the point 

Divide the group inhalf~ (arbitrarily). Form two circles; 
focuses on process, the inner circle on con, 

tent. Discusslon/begins with a question. It may be posed by 
the group or instructor. Either way it should be one over whichl 
there is some disagreement. • 

Phase I Inner Circle discusses : ; 
Outer circle observesprocess 5-7 min. 

Phase II Outerc~rcle gives feed back on • 

i process only 
Did the group adhere to "what : • 

i makes a good discussion? '~ 3 ~ rain. , 

Phase III Switch circles -- new inner • 

. . . .  ~ circle discusses content 5-7 min. 

Phase IV Outer circlegives feedback 
/ on process 3 min. 

Phase W Evaluation -- Anyone maycomment 
on any aspect at this time 3 min. 

The technique has been most successful when the instructor 
does not interfere except as a timekeeper, It should be used 
on a regular basis if the group is to learn from it. For 
younger students, twenty or thirty minute periods twice a week " 
are more valuable •than extended periods once a week. 

STRATEGY NO. 18 -- OPEN-ENDED STATEMENTS 

WHY? • • 
- 

This strategy may be useful as an introductory activity 
or asan evaluation tool. 

HOW? 

The teacher provides a stem phrase and asks students to 
complete~it with any and all endings which Come to mind. As 
an introductory activity this strategy focuse s on the topic to 

ibe~St~di~dand/pr0videsan~assessment of students'knowledge 
and a~t~tudes on a given subject, The same stems can be used 
at the conclusion of the study to measure gains in knowledge 
and change in attitude, 

@ 
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STRATEGY NO. i9 -- THE CASE METHOD APPROACH 

WHY? 
.= 

The case studyallows students to grapple with real issues, 
t0_re@ch and support a decision, and to weigh the:consequences 
-of~that decision~ inapproaching a problemthrough a case study, 
the studentwill~gainpractice in all levels of thinMing from 
simple recall to evaluation. 

HOW?- 

Provide students with thefacts, only, of the case. Use 
questions and role playing, (Strategy No. 2) to identify the 
issues),:develop arguments, and reach a decision. Next, pro- 
vide skude~£s with the court decisfon. Use questions and dis- 
cussion to compare and contrast their decision with that of the 
court and to consider the impiications of the court's decision. 

SAMPLE CASE STUDY - GIDEON V. WAINWRIGHT 

FACTS 

Who was Gideon? 
What crime was he accused of committing? 
Why did Gideon not have a lawyer? Why did Gideon want a 
lawyer? 

ISSUES 

Why did Gideon think that he had a right to a lawyer? 
Do you think the 6thAmendment means that a State .must 
pay for a lawyer for a poor defendant? 

. State the Constitutional question £hat the Supreme 
Court must answer. 

ARGUMENTS 

What are the arguments favoring Gideon's position? 
What are the arguments favoring the;iState of Florida's 
position? 

DECISION 

Shouid. the Supreme Court review the case? Why? 
Howwould you decide Gideon's case? 

EVALUATION 

Whatwas the Court's decision? 
What reasons did the Court give for its decision? 
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DO you agree w~£h the Court? ~ 
What effect do you think the decisionwillhave upon 

.... the rights of individuals? On the efficiency 
...... of~the courts? -~ On • the powers of the States? ~ 
Should States be re~u_ir@d ~9 provide free legal Counsel 

for indigents accused of minOr crimes? Traffic 
violations? Should the state be required to provide 
poor people With money to pay private investigators, 
expert witnesses, etc.? • 

Since the case study is the heart of a law studies pro- 
gram, variations on this strategy should be usedto insure 
its continued effectiveness• S~mesugges£edvariations are: 

ROLE PLAY CASE STUDY: The fact situations in manycaSes can 
easily be role played following the procedure outlined in 
Strategy No. 2. This variation is effective when several 
similar cases are to be studied and time is sh0rt. ~ Follow 
the role play with a discussion comparing the fact situations wi th 
the issues, possible arguments, and decisions involved in each 
case• " 

COLLAGE CASE STUDY: Use Strategy No. 14 with the following • 
al-£eration. Divide the class into three groups, one for 
facts, one for issues, one for the decision. Provideeach 
group with the necessary collage materials and a summary of 
the case, excluding the decision. Give each group a Copy of 
the instructions below. After the wholeclasshas had time 
to respond and react to the collages, pass •out copies of the 
supreme Court's decision and evaluate the Court's reasoning 
and its implications. Compare the Court'sdecision to the one 
reached by ~he decision group. 

Instructions for the Fact Group: 

I. Read the facts about a real court case. 
2. Make a collage that will depict the facts of this 

case so that anyone seeing the collage will know 
what this case is about. 

3. Caution: Be sure the collage tel•is only the facts 
and not your feelings about the facts. 

Instructions for the Issue Group: 

i. Read the information about a real court case. 
2. If applicable,~read the Amendments•to the Constitu i 

tion and decide which Amendment(s) and which right(s) 
are involved in this case. • • 

3, Make-a collage that will depict the issue •of this 
Caseso that anyone seeing the collage will know what 
the Constitutional question is. • 
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4. Caution: Do not let the collage give away your own 
feelings about how the case s~ould be decided. 

Instzuct~0ns for the Decision Group: 

I. Read the information about a real Court case. 
~?If--a~p-plic-~bl~,read the Amendments to the Constitution 

and decide which Amendment(s) and which right(s) are 
involved in ~hiscase~ 

3. Make a~bollage that shows how you would decide the case 
so that anyone seeing the collage will understand two 
£h--i~s~ ~ ~I/wh~£-~0u~ decision fs and (2) why you 

4. I~you9 d~ci~ion fS not uninimous, reserve a section 
Of your colXage for diSsenting opinions. 

GROUP DISCUSSION CASE STUDY: 

i. Break the class into small discussion groups with five or 
six students in e~chgr6up-. 

2. Have each group select a judge anda secretary. 

3. The judges form a group at the front of the room. 

4. Present the facts of the case to the class as a whole. 

5. Allow ten minutes for the group to arrive at a decision 
which Will be written down by the secretary -- giving the 

rationale. 

6. Each group states its decision and rationale as the others 
listen. 

7. The judges thendecide which solution they like best and 
give reasons for their preference. 

8. The decision of the majority of the judges would decide the 
case. 

9. If the case was a real Case, compare the decision of the 
judges with the historical decision. 

LEARNING STATIONS CASE STUDY: See Strategy No. 27 

CON T~O~ARY CASES:/ Newspapers and magazines are a rich 
sou:rceof additon~l mat~ri~l ~ppropriate for the case study 
method. Periodicals can be used to illustrate and update 
leg~l co~ce~ts. The discussion of a contemporary issue often 
r e ~  s ~h~m~st~criti~al thinking since the topic is timely 
and truly open ended, The same general questioning pattern 
may be used. 
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STRATEGY NO. 20 '-- THE MOCK TRIAL 

WHY? 

A mock trial allDwslstudents to gain first-hand experience 
in trial procedure. Students assume roles, apply information 
already learned, and solveproblems in the court setting. It 
also may serve as an evaluation too. 

HOW? 

The information below outlines the procedure for conduct- 
ing a mock trial for either a civil or criminal case. Mock 
trials are most successful if introduced after students have 
gained some understanding of iegal procedure. The time needed 
for a mock trial will vary according to the teacher's purposes. 
Adequate time must always be reserved for preparation and de- 
briefing, if maximum results are to be obtained. 

Diagrams of a civil courtroom, a criminal cour~troom, and 
a juvenile courtroom ~re~ inciuded. These may be useful in 
setting up a classroom Cgurtrgom_ and in discussing and 
comparing the participants and procedures in each type of 
trial. 

~ b  

CRIMINAL COURTROOM 
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PROCEDURES FOR CONDUCTING A MOCK TRIAL 

MOCk Trial Participants 

1. The Judge, ho be elected by the class. This position is 
the most difficult and bears the mcst responsibi!ity of 

any in the class. The Judge must be 9ble to evaluate both 
sides in a debate over procedures or poiht~ in testimony and 
be able to decide quickly and firmly on points of conflict. 
He must be respected, in order to keep the court in its proper 
decorum, and he must be able to keep out of the ensuing court 
battle except in cases in which he is called upon to decide. 
Finally, after the attorneys make their closing arguments, 
he must be able to instruct the jury on principles of laws and 
their application to the facts which they have to decide. 
If the class decides to p~iblish a class newspaper, the judge 
must also be familiar with the laws involving press coverage. 

2. Prosecuting• attorney, to be elected bythe class. The 
prosecuting attorney must build a case which shows the 

defendant is "guilty beyond a reasonable doubt" in a criminal 
case; or in a civil case, he must prove the case by a ,pre- 
ponderance of the evidence." This means the greater weight 
of the evidence, 

• ) 

• ::. 

i 

) 

3. Defendant's attorney, to be elected by the class. The 
defendant's attorney must "shoot holes" in the prosecuting 

attorney's witnesses by showing them to be unreliable, illogi- 
cal, or contradictory to other witnesses' testimonies. If he 
can create reasonable doubt in a criminal case in the minds 
of the jurors, his client will not be found guilty. In a 
civil case, he must show the plain~ff does not have the 
greater weight of the evidence supporting him. His case, also, 
must be built around the questioning of witnesses (direct and 
cross examination). He may not assert or accept opinion ex- 
cept in his closing argument. 

4. Attorneys' assistants, chosen by each attorney. The 
assistants confer with their attorneys, their witnesses, and 
provide legal aid (and moral support) during the trial. They 
may not discuss the case with anyone other than their attorney. 
The number of assistants depends upon the size of the class. 

5. The Recorder and the Clerk (the same person), eiected by 
the •class. As Clerk, he opens court and swears in witnesses. 

• AS Recorder, he operates the tape recorder and keeps a record 
of the •numbers of the tape when each witness begins and ends 
testimony~ The job is important because attorneys • and Judges 

• may reques t testimony previously given in a disagreement over 
conflicting statements, 
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6. The jurors, selected by the attorneys from the rest of the 
students. Those not chosen may be usedas witnesses. If 

fourteen are questioned, each attorney has ~four peremptory 
challenges (fer six-person Jury). The jurors cannot take 
notes,~ ask questions, react excessively, ordiscuss the trial 
with anyone for the duration of the trial. It is most impor- 
tant that the last requirement be followed. AlSoi the jurors 
must follow the Judge's instructions (charge)at the conclusion 
of thcl presentation of the cases. During the deliberation 
session, the jurors are not to relate personal experiences or 
personal knowledge to the class. They are not supp 0sed to 
think in terms of the product of their decision (the penalties 
involved); instead, the jurors are to evaluate the facts 
placed before them by the attorneys and decide based on those 
facts. At the beginning of the deliberation, the'jurors are 
to elect a foreman who will conduct the voting Of the jurors, 
and report the verdict to the Judge. 

7. The defendant, the victim-complainant (if-thecase calls 
for one), and other witnesses to be decided after the facts 

of the case are decided. The defendant and the victim- 
complainant function as witnesses; all witnesses must adhere 
to the facts of the case. They cannot contradict the facts. 

Optional Participants - Classroom Newspaper Coverage of Trial 

I. Students who wish to publish a newspaper should be selected 
prior to the trial so they may study the legal issues and 

be familiar with the problems in covering a trial. 

2. The newspaper editors should meet with the judge and lawyers 
to explain the type of coverage they are planning and to 

hear the limitations the judge may place on the press. 

3. Reporters should interview the lawyers, police, etc. prior 
to the trial and write stories. 

4. A paper may be published (mimeographed or any form) for each 
day the trial is in session. 

5. Use imagination. Reporters may write other stories related 
to classroom procedures or make up stories comparable to 

those found in a daily paper. Make sure, however, that fact 
is distinguishable from fiction. 

Ground Rules 

i. Each witness must be sworn in before taking the stand. 

2. Questions for examination Of witnesses must be carefully 

planned. 

I (j ~ 
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3. Grounds fo r objections are~ 

a ,  W i t n e s s  i s  i n c o m p e t e n t  : 
b. Question is irrelevant 
c. Attorney is badgering theT witnessl 
d. Attorney is leading the witness 

Judge must rule on the objection by sustaining it or deny- 
ing it, 

4. The cross-examlnation: the attorney tries to discredit the 
witness' testimony, but questions must be confined to the 

testimony introduced by the preceding attorney. The cross- 
examiner may "lead" a hostile witness, if he knows the witness 
is hostile (Judge must decide). 

5. After the attorneys make the statement, "Your Honor, I rest 
my case," they may not call other witnesses. In civil case, 

plaintiff closes, defendant closes. 

6. Time demands that redirect and recross be limited to one 
time onlY ~ 

7. OPPOSING ATTORNEYS MAY NOT SPEAK DIRECTLY TO ONE ANOTHER DURING 
THE TRIAL (Such as arguing).. 

8. All remarks must be addressed to "Your Honor." If a dis- 
agreement arises, the Judge should ask the attorneys to 

"approach the bench." After hearing the objections of each 
attorney, the Judge makes a decision which must be accepted 
bythe attorneys without further comment. 

9. Each attorney will inform the other attorney of the wit- 
nesses that he intends to call. 

i0. All testimony must be in accord with "the facts" set up 
for the Mock Trial. However, use your imagination. Addi- 

tional testimony may be introduced as long as it does not 
contradict ,the facts." 

ii. The Defense Attorney may not put a witness on the stand 
whose testimony directly contradicts that which has already 

been given under "oath." 

12. The Prosecution must skillfully weave a web of circum- 
stantial evidence. He may not put a witness on the stand 

to,say: "I saw him kill (or whatever) the victim." 

13. Because of time limitation, presentation of each side's 
case should be limited to a day and a half (1% class periods). 

I G3 
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PROCEDURES [CHECK WiTH COUNTY) 

I. After a classroom unlton the Judicial system , invite a 
speaker to lecture on the specifics of conducting a trial, 

such as choosing a jury, peremptory challenges, how to get an 
exhibit introduced into evidence, what the basis for objection 
can be, the admissibility of lie detectors, Psych•logical tests, 
etc. 

2. The class votes on two attorneys, a judge, and a recorder- 
clerk. The attorneys choose their assistants who will help 

them build their cases, prepare witnesses, etc. 

3. A committee of volunteers meets to draw up the facts of the 
case which will be tried. ~ 

4. The instructor meets with the judge, attorneys, and their 
assistants, The case is read (changes agreed on by both 

attorneys may be made). It is decided which attorney will be 
the Prosecutor and which will be the Defense and procedures 
will be discussed. 

5. One day is devoted to choosing a jury. Each student who is 
not already involved is questioned as a prospective juror. 

Those not chosen may be used as witnesses. Each attorney 
has some peremptDry chal!enges. 

FORMAT: The District Court of the State of 
Texas is now in session. The "Honorable Judge 
presiding. Will everyone please rise. 
Judge enters, taps gavel, and says, "Be seated." Judge explains 
to the prospective jurors that they may or may not be selected 
in the case. Also, he makes a brief statement of the facts 
involved, so the prospective jurors are acquainted with the 
case in order that they may intelligently answer questions put 
to them by the attorneys. The Judge instructs the Clerk to 
call the first prospective juror. Each prospective juror 
(and witnesses later in the case) is administered the Oath by 
the Clerk: 

Raise your right hand (left hand is placed on the "book"). 
Do you swear that the testimony you are about to give is the 
truth, the whole truth, and nothing but the truth? 
(Answer: I do) ~. Be seated please. 

Prospective juror is questioned first by the Prosecuting 
Attorney andthen by the Defense Attorney. 

Sample questions: 
Stateyour name, age, and occupation. 
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Are you • acquainted with the defendant Or his attorney? ' 
Do you know the facts related to this case? 
Have you formed an opinion in this case?~ •~ 

Either attorney may challenge a prospective jur0r for Cause, 
such as: . . . .  

• YOUr Honor, I challenge this juror bec-ause h~ is clearly 
prejudiced against the defendant. SQmei~jurors (numbe r.to be ~ 
decided before voir dire) may be excused on the basis of 
peremptory challenges (no reason givenby .ettorney) 

6. After the Jury of (6) (12). persons.;iS.chosen the trial • 
begins. In-a criminal•trial, the. judge calls for the read- 

ing of the indictment by the prosecuting attorney before ask- 
ing for the opening statement. 

INDICTMENT (CRIMINAL) 

In the name. and. by authority of the State • of Texas, the Grand 
Jurors, duly selected, organized, sworn and impaneled as such 
for the County of , State of Texas, .in the ~ 
(year) term, of the district court of sai~ :couhty', upon their 
oaths present in and to said court •that on or about the 
day of , AD 19 , in the county and state aforesaid, 
and anterior to the presentment of this indictment, one 
did then and. there voluntarily and with malice- aforethought 

against the peace and dignitj~of the State. 
signed: .... 

Name of Foreman of Grand Jury 
There is no indictment in a civil case. The trial begins•with 
the opening statement by .the plaintiff's attorney. 

7. Opening statements, which • are confined to the facts .the 
attorney intends to elicit in Obtaining evidence, .are made 

by each attorney to the jury. Prosecutor is first. 

8. After the opening statements: 

Judge: Is the Plaintiff's Attorney-(in civil case) or 
Prosecuting Attorney (state in criminal case) ready? 

Attorney: I • am, Your Honor. 

Judge: Is the Defense Attorney ready? 

Attorney: I am, Your Honor. 

Judge:-Will the Prosecuting (Plaintiff's) Attorney 
call his •first witness? 

. . . . .  -i -i.v- 411.. 
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Each witness is sworn in before taking the stand. 

9.• Examination of witnesses~.by P_~aintiff's. £civil) or state ! s 
(criminal-) attorney, must be carefully planned (each 

question)". -The_ _witn~ss_@s_ must-~itestffy t0~matters .of fact, those 
things-whlch -they. actdally-saw, ~heard ,~-~touched,. or smelled. He 
cannot-g~ive opin-i0n or-r-eiate-hearsay, which,-is what a third 
p a-rty~-ha-s - -=told :him[ ab0ut.-the ~ part, as--in t~he. action. The attor- 
~n_ey=-c_.a~_ _nn-6_t'~ask~ le%a~i-n-g::-q~-es-£~ion~s-_ of~• hi-~6w~ wltness. Authori- 
~-i~- -W~are"-~-S-~c~i~i9 quaiified ~to state opinion may do so. 

i0. Cross-examination of witnesses by Defendant"s lawyer must 
tqry:=tb-di-~r~idi-£.~£he - _gi£~ess-' testimony introduced by the 

.preceding-_attorney.. The cross-examining, attorney 'may-ask 
l-eading ques£i0.ns for the purPOse of 6btaining:• information the 
witness m_!.ght_ have .o,therwise tried to ignore. Also, the .. - 
atto~h~y-may -t~y--t~-~f-n~g_ 6u~£~ pr~ejludice ," bias, or contradiction 
:in .the: testimony by the Witness i. Piaintiff' S (.State' s) attorney 
may. object .Q~/the' basis:~ t~hat ._qu~sti0ns ~.d0 not ° deal with, facts 
touched upon in direct-eXami-nation as. Weii.-as. previously.- 
mentioned basis of objection.. . . . . . . .  - . 

11. Redirect -(,only .one allowed because, of..time) :, covers new 
matters brought out by the cross-examination and tries to 

rehabilitate the validity of the witness" testimony. ~ 

12. Re-Cross-(only one allowed • because of time)-attempts to 
clarify or reiterate essential points of testimony if 

necessary. 

13. After all witnesses:for the Prosecution: (Plaintiff) are 
called, the Prosecution says, "Your Honor, I- rest my case." 

14. Defense calls his first witness. After the same• procedure 
which is stated above, is followed with the defense wit- 

nesses, Defense rests. 

15. Eachattorney.. presents his .summation speech to~ the jury 
| (Defense :first; P rQsecutor or Plaintiff s attorney -last. ) 

16. J~_d~g-e._g_f~es__Char.geSt~o~-th~_~jurY. The charge states the 
~iss=ues.~in - the ca°se, - t~[~S~the jury/-what-it must decide as 

-to -the issues..Also, ~£he~. Judge .expl-ains- what the jury is to .do 
~W-h-eh- ~the~-.~]eave~,_ .They °mus t __firs ti~e l~e~ct a f0r.eman and then 
reach a decision based upon-the judgment • of each individual 
-jUror.. -_.- :_.- .... ~_-'~_~--- ~[-~_~ ~[---:?}~ : i- -: " "~ • i~ . 

J retires: to deliberate_i_  iieJury_ is!.re ching a 
, ...... V~Ydict-,--cl~ss m-embers-could write an. evaluation. Jury 

....... : returns a- verdict- i~£ten form t6-1 tH~:'JUdge,i who •reads 
the verdict. 

, I .  
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STRATEGY NO. 21 -- DIALOGUE• DEBATE 

~ WHY? 

.... The dialogue_debateprovides a-structure discussion of 
• a controversial topic. MOre than a regulardebate, the 

• dialogue debate enc0urages~stUdents:t6, examine~many argu ~ 
ments from each point of view. 

.ow~ . . . .  

" The teacher should, select~four students or four teams for 
each debate. ~ After. the students havehad~ enough preparation 
time, the debaters should cQnduct their dgba~ebe fore the 
other members of-theclass who will'~have[opportunities to 
questi0n the debater§~after £5e-bb~p[etion-0~i~tWO of more 
roundS. RoundI ~ isbegUn wit~ a spokesperson from.0ne side 
dave !QPing~ ode: arg~9~Q-...~ The ~te@~h~r~-ishquldl ]:i sten an d ; •when 
one p0int has clearlybeen mad~the-[~acheg-sHouldstopthe 
speaker~A£-th&£ t-ime-isp0~esperson~fromthe 0therside. must ~" 
pick Up t~e firs tpoih~-presen£ed, refute it to lthe best. 0f- 
his ability and continue %odevelop a new~.p0int~in' favor of " 
~isside:'s:~x)sitfon~_ Once:aga-in:_the .teacher should stop this 
second speaker as soon as the speakerlhaS devel6Ped:: ~a new 
idea. The first side then must respond and develop a third . 
idea. The same pattern should be followed with each round 
consisting of statements fromeach student or team. DePend- 
ing upon the-complexity of the topic~and, the amount~of prepar a-- 
tion, only two or more rounds may be needed; At the end of' 
the last round the audience shoul~ be encouraged to ask ques- 
tions and offer additional points. The debaters may ask for 
a vote from the audience to determine the winning side. 

STRATEGY NO. 22 STRUCTURED DISCUSSION 

WHY? 

These techniques facilitate discussion by focusing atten- 
tion on spec~fi~questi~,ns or issues-and:involving more students 
in a blanced examination of a topic or c0ncept. 

~0w~ 

Several variations of directeddiscussionmay b e used, 
including the following: • 

-SERIAL STORY:-Select•a~narratiVe~involving one ormore 
legai isSues.~reak t~ s ~  i~seqm-en~-s'--Each;segment 
should-raise a legalpoint to:be discussed or a decision to be 
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made ~. Consider only . one segment at a time. Conclude with an 
: exe~,lination of- the final, conclusions in ligh t of the dis- 

cussion which preceded. " .  :.-~ ~ 

-7 f~:ROT__ATIQN DISCUSS!ON: To insure maximum participation in 
-a idi~cu.~is'i'Qn, codequesti0ns to t be discussed. For example, 

• num5~o~ l-ett~r~eac~qu~es£~ion ~ and~ assigh c0rresponding~ letters 
o]r_-n-~e~rs~to-[Slt~udentS. The students who-are~:asslgned a Darticu- 

-iar ]ietter~or~nu-mber~wi171- b-e the first h0:respond when their 
~-~h-i-÷S_~ais~d. This te]chni_que works well]with the serial 
story. 

iJ~-~: DIS_~CUSSION-SHEETS;_QRLCARDS: Introduc e a. topic or ~ problem. 
T~e-~sourc~'_miy be a story, a ~ fi~m, a tape, etc. Divide the 
clas-q'i-in£b~gr0uDs~:of 3~or• 4. - ~Hand each grohp a card or sheet 
with:spe6-ifi~6 questi0ns to be discussed. Thequestions may be 
the same, or each:grot~p me# be given questions dealing with one 
aspect of the problem or Slt•uation. The groups should work 
to@afd Consensus/. Conclude with a report from each group. Allow 
time~fo-@-minority dissents to be discussed.>. Try to reach a 
class consensus . - -  

P R O G R E S S I V E  LISTENING: This; activity :is designated to 
enhance discussion.and improve listening skills. The group 
leader makes or presents a "devil's advocate'; statement to the 
group and asks for a response. The speaker is free to agree 
Or-.disagree so Iong as he gives a reason for his position. The 
discussion-continues with a response by another group member, 

buSzbefo~re-thespeaker can r.espond he must summarize whatthe 
f--~rmer tspeaker said to the former speaker's •~s~atisfactiOn. 
_The~i§cu-_s§i0n._c0ntinues-in_thi]s way. _ speakers m~y volunteer 
or•:each:~persQn may be ~asked _£o respond •(though anyone should 

--~eT-f--~--~6-~pass.Li~-f ~e-~cho0ses) ~.~ ~- The class may be divided into 
groups for the activity if-the group is large. 

SPOTLIGHT-: This strategy is a usefui discussi:on tool as 
well a-s:-a - listening skill builder. ,It a!iows[eachl stu'dent to 
have the: u-ndiTvided distention of his pa_r]tners, to: serve as a 
listener and 'clarifier-, and to 5e an obser.ver of the dis- 
cussion process. 

• ] ~Di~vide.\the class into grou~ s of three:. : ~ Have the students 
i ar~g]e.~t~i_r chairs in a circle. Assign each member, of the 
~trio-a .-rol-e ~ as-the responder' theclarifi~er], or the summarizer. 

.... :-Tell eachstu~dent 'that- _duringeach round, he will play a role. 
- De-s~f~-e~ead~=~rol~e-as]fOl~ows: . . . . .  = - - -  = . ? "  

• = - - _  - .  . . . -  ._ = _ . .  _- - _ ~ _ . : ~  _ 7  A :  - -  ~ . . : . .  - . .  ~ .  _ _ : . -  _ ,  . . L . . . . .  _ -  . . . "  

....i ~.--_ ~-~Re~{a~r-.~=~,-i~s~e~s~-;~o-a - s£atemen=t by the" teacher' .and . 
. - - - ] . . -__-  . . . .  ~ . . . . .  = "  - _ _- ../' h a s  t w 6 "  m i n u t e s - f i o r  w h a t e g e r  ~'time i s  appro- 

~ -- ~ .......... ..... -] ~ -priate) to respond without interruption. 
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TheClarifier: 

.- • . . 

After listening to the responder, ask 
ciari'fying questions (approximately two 
m i n u t e s ) .  -The c l a r i f i e r  c a n n o t  i n t e r j e c t  
his own thoughts at this time. 

2z 

The Summarizer:, Listens to both of his partners and at the 
concldsion ~of their •discussion, gives feed- 
back onLthe~procesS'~inv0iged by indicating 
whether:~they :fulfilled their roles and by 
giving examples. - 

STRATEGY NO. 23 -- QUICK suRvEY 

WHY? 

This strategy allows the teacher and all class members to 
observe the range-of attitudes within ~he class. 

); 

HOW? 

Prearrange a distinct ~isual signal f0r-each of five 
positions: .strongly agree, agree, no opinion, disagree, 
strongly disagree. The,teacher then makes a Statement Which 
requires an expression of opinion. The students are instructed 
to think-about their answer and at a given signal to vote. 

This strategy should be followed with open interviewing, 
Strategy No. 7, to allow students to elaborate on their posi- 
tions. 
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STRATEGY NO. 24 -- FIELD TRIP 

WHY? 

TO provide first-hand learning experiences which help 
students relate the~classroom study to actual C~ommunity models. 

L 

HOW? 

.: Bef0re~planning•~anyfield experiences/'the teacher 
shouid rcleariyluhderstand the locai echo01 or district's 
rule~-and~regu~ations~ regarding field trips. The building 
pg-in-cipal usuaily~•wil~ have this information or can direct 
teachers to the proper source. 

~-~he-f~Id trip,-should be planned as an intergral part ~ of 
the-unit~-ofstudy ~ and~maybe-suctessfully usedat different 
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times depending upon the teacher's purpose. FOr example, a 
field trip may be used to introduce a topic thereby stimulat M 
!ng~inte[~+stin~the proposed_course of~st~dy+.++It may be used 
during ~the course Of.:s£h~+--t6 provide addit~onal/informatio n 
6~:6x~er~i~nces ~n6t: available through other sources. It" can = 
>alsoi:se~e asia+ ffnal act~vit9 [enabl!D~g s%uden£s +~to"compare the 
cia~roTD--m ex~perfedce~£~O ~he_~ r@91!%~9~ +p99pl@ and_ institutions 
7inaction~ :Asuccessful field trip requires.very careful plan- 
n~£{g?qi-~h-~iteiCh+ershouid :discuss'with t h e  stddents the+ purpose 
of the field :trip,. the+ expected results, and what may+ be ; + 

.observed,: In. addition, the[s~de,tsShoul~"uDderstand the 
mechanics of the field trip aswelias=~@propr!ate dress and 
behavior. 

Following the field trip, the teacher should plan ques- 
tions and activities which relate the fieldexperiences to the 
unit of study. _ . 

+ . 

STRATEGY NO. 25 -- RESOURCE SPEAKER + 

W H Y ?  

To give students opportunities for face to face contact 
with people who can give first-hand information-about the.sub- 
ject under study. 

HOW? 

-Before in~iting any guest speakers, the teacher should 
fully understand the local _school or district'spolicies re- 
garding guest speakers. The bUilding-principalwill usually 
have this information or can direct teachers to the proper 
source. 

Ordinarily a guest speaker will be making.some special 
efforts to come to-the classroom; ~herefore, the.guest :speaker 
should be extendedspecial courtesy. F0rexample::-.arrange- 
merits should be. made for parking, someone to+meet the speaker, 
guide the speaker to +the room, and see that t~e+speaker is 
escorted out of thebuilding. . . 

-_ _~The~use/of~ the:_resop~ce~ sp+eaker_ is most successfu~ if the 
teacher~makes carefn1~Plans _for_ the~!sit.. Prio r tO the.visit 
the +-R~+!spn s hpu, l~d ~e contacted add +briefed. Briefing might~ 
inCcldd6- an ex~la~at~i~n-5~th-~oS~ectives -+ for the Visit, - 
C~aC£e~tic-s~-0~f--the ~£udents.~_ and how .{-he topic/has ~been 
treated thus far in the course of .the study. 

The teacher should discusswith the class the reasons for 
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inviting the speaker, the kinds of information the speaker 
may be e x p e c t e d  t o . b r i n g ,  a n d  t h e  k i n d s  o f  q u e s t i o n s  t h e  
students.maywish to ask. . ' 

• "- Following.the visit.the teacher should plan questions and 
aC£1vftfes, which relate the information brought bythespeaker 
to the unit of.study. 

STRATEGY NO. 26 --MUSIC, POETRY, AND THE.LAW 

To encourage students to synthesize learning regarding a 
legal concept such as Separation of Powers. 

HOW? 

i. Divide the class into groups of 3-5. Give each group a 
sheet of paper, marking pgns, an~ 9~9 fgl!0w!ng instruc- 
tions: ' -- 

--Youwill be given a sh@et of p@per withlO words on it. 
You are to use these .i0 words in composing two poems, 
One ab6ut the unity of government and t~e otherlabout 
the divisions found in government. 

--There is an additional instruction on your sheet that 
is to be incorporated in your poems~ ; (Either topraise, 
tomourn, to satirize, to pray for, or to pe£ition). 

/ 

/ 

Q. 

/ 

" ~ .'~ " - 

@ 

--Write poems on the big sheets. 

--Be prepared to give poems to group either in song, 
choral readings, or solo reading with."background." 

2. Samplewords: 

Mr. President 
jurisdiction 
equitable 
The Honorable, Mr. 

Chief Justice 
the White House 
justice 

legislature lesser, courts. 
unconstitutional power 
absolute check ~ 
illegal -;~ reasonable 
NineOld Men- appoint, ' 
CaPitol Hill elect 
balance Burger 

3. Encourage students to write original musicai c0mDositions 
-- --or Originaol-lyrics. for a familiar tune.: :I.~ they choose to 
wri~e.a RQem; suggest backgroundmusic ,or sohnd to add drama 
t0- the-lpr-eS%n£at ~o:n-. . ~T-he~ ictivi£y wili bemoSt success ful 
if the teacher can set th~e~stage for a full scale productio n • 
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4. Have each group present its original composition for the class 
and follow with a group discussion, The following types of 

questions are suggested: 

a. What was the song or poem about? 
b. What did~the group have to say, about the topic? 
c. What klnds:of feelings were c~eated? How was this 

accomplished? 
d. How did these impressions agree wlthwha£ you,. the 

creators, intended to .convey? . 
e. Do you agree or. disagree with what thegr0u p had to 

say about its •topic? Why? 

STRATEGY NO. 27 -- LEARNING STATIONS 

WHY? ~ 

i TO provide antopportuDity for"students to participate in 
direct-stud# in a%£ruc£u~ed~i~r~f~g e~v-ironment."-This type 
of activity has the added• adv~n£age.0f allowingstudents to 
move about the room freelywEile-~£ill pf6vidinga sense of 
direction. Learning Stations can.be used to gather information 
during a unit of, study or to synthesize learning at the con- 
clusion of a unit of study• The activity may also be:used as 
a test. 

® 

Q 

HOW? 

i• Develop a series of specific tasks related to the. topic 
being studied. Each task should be an independent activity 

so that the students may proceed through the stations at random. 

2. Have each student select a partner (groups of:three may be 
used also)• 

3. Set up stations around the room with one task at each sta- 
tion. 

4. Instruct each team to go to a vacant' station and complete 
the specified activity. 

5. :After the complelt!ono 0f the . ~ctivity, the teamshould move 
/o~n-~ ~Q _anot~r/-stat~ion, If -~ ai-I S-ta~t-ibns af4~filled, the 

team members could use the time to reevaluate~ .their.. Solutions 
to the Completed tasks. ..... ,-~~ L~_ ~ - ~ ~. - ~[ : ~ • i ~ 

6. ~Ae~th~c~i~0nL--6f ~£~C~!Vi~;-t~e<ci~as~s shodld discuss 
~c-h~a~£i~ ~ ~l~i~d e~c~h ~' ~-i~ ~£0 report on its decision 
or sol~ution.~ Thei_types of questions tO be asked .will depend 
upon the nature of the learning experience. 

(reprint permission for Handbook of Strategies received from 
Law in a Changing Society, Dallas, _Texas) : 
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APPENDIX XIII 

FACT SHEET - • 

In the year 2000, the world ran out of oil and gasoline° 
All cars, trucks, trains, and planes could not move°. All 
factories had to close down. Suddenly, millions of people all 
over the world were without work° With no work, they earned 
no money. Soon there were millions of hungrypeopleo They 
began fighting for every scrap of food° Civil wars broke out 

in every nation. 

The U.So decided to get a group of students together and 
take them out of the country by ship° The UoS. wanted to-save 

their lives° 

For a while, the ship carrying the students sailed smooth- 
ly. But a few weeks later, a storm came up° The ship hit a 
large sandbar° It started to sink° The students got into 
lifeboats° They swam to an island° 

~'~en they got to the island, the students listened ~o 
their transistor radios° They learned that their homes had 

been destroyed° 

They learned that hunger and disease were spreading all 
over the world° They decided to spend the next 10 to 15 years 
on the island° They named the island Terra. 

The students are the only people on Terra° The island 
is very beautiful. There are plenty of coconuts, bananas, and 
other fresh fruits to eat° There are fish in the waters to 
catch. There is fresh water to drink in the hills° The 
average temperature is 80 degrees. 

CAN YOU LIVE ON TERRA? 

Suppose that the students in your class are the young 
people on Terra° You have escaped the hunger, disease, and 
violence of the world But you have a lot of work to do if 
you want to survive on Terra° 

Every day brings a new problem° So this game is divided 
into days. You may want to divide your class into groups. 
Then each group can work on a different problem. Or you may 
want to choose people to act out the parts of the young peo- 
ple on Terra. Then your entire class can listen and decide 

how to solve the problem° 
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Remember, there are no right or wrong answers° Only you 
can decide the rules you will live by on Terra° 

DAY 1 

LARRY: Now that we are all together, we must choose a leader° 
We need someone to make decisions. We need someone to 
tell us what to do so that we don't all die here° 

SARAH : But, Larry, we know what we have to do. We know we all 
have to work together to build homes, find food, and 
everything° We don°t need a leader to tell us that° 

SAM: We need a leader who can tell each one of us what our 
job will be. We wonOt get anything done without a 
leader° 

ALICE: 

SARAH: 

We are all the same here on Terra° We donWt want some 
people to be leaders and some people to be followers° 
Why donOt we choose a new leader every day, or every 
week? That way, one person wonWt get more powerful 
than everyone else. 

I still say we donUt need a leader at all. Why don°t 
we just choose someone to be in charge of building 
homes. And someone else to be in charge of building a 
fire° And someone else to be in charge of getting food° 

LARRY: That's no good. I want to be leader° Anyone who wants 
me to be the leader, follow me! 

This is a serious problem° Do you need a leader or not? 
You must decide° Make two lists° On one list, write down 
all the reasons you can think of for having a leader° On the 
other list, write down all the reasons for not having a leader° 
If your class decides you need a leader, then you must decide 
how to choose one° Your class must solve this problem as 
quickly as they can! 

DAY 2 

ALICE: Someone has been leaving banana peels by the main 
camp fire. We need a law against people who litter° 

BOB: ThatOs right. We don't want pollution on Terra° 
We need a law against littering° 

SARAH : Are you crazy? We donOt want any laws like that° 
We don't want any laws at all. Once you start making 
laws, you can't stop. First thing you know, every- 
thing is against the law. 

@ 

@ 

@ 
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ALICE : ~e have to have laws0 But the problem is w how will we 
enforce the law. Maybe we need to assign some peo- 
ple to be police° 

BENNY: No0 we dontt need police, Not on Terra. If we draw 
up a list of laws, we will all obey them, Those who 
don°t obey the laws will be punished by all of us. 

SARAH Maybe we just need laws about important crimes -- like 
murder or stealing° Maybe we should just have a few 
laws against big crimes like those. 

Now you must solve this problem° Do you need laws or not? 
If so0 what laws? Who will make the laws? How will you enforce 
the laws? You must decide. Afte£ you decide, act out what 
happens next to the littererso 

DAY 3 

There is much work to do to keep your group together -- 
and to stay alive° For example, some sort of shelter must be 
built° What other Jobs must be done during your first few 
months on Terra? Make a list of all the jobs you can think of° 

DAY 4 

SAM: I am mar]=ing off this part of the beach. This is my 
land. 

LARRY: If youWre taking part of the beach, I want that hill 
over there° I claim it. It's mine° 

ALICE: 

SAM : 

SARAH: 

Wait a minute! Stop! We all own this whole island 
together. Let's not divide it up. There isn°t 
enough good land to give everyone an equal share. So 
some.people won't get any land at all. That will 
only lead to fights and trouble! 

No. I want my own property. I may have kids some 
day° I want something that I will be able to pass 
down to them. I want something I can call mine° 
Something I can be proud of! 

But the whole island is yours. Letes all enjoy it 
together. 

You must decide what to do about property. Should every- 
one own the entire island together? Should you divide it up? 
If you do divide it up, some people will not get good land. 
Where will they live? Will they have to work someone else's 

I 7;) 
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land in exchange for living on it? Will they have to pay rent 
for land they use? You must decide how to solve this problem. 

DAY 5 - 

SARAH : Mmm, those oranges you picked look great, Larry° 
Can I have one? 

LARRY: 

SARAH : 

I°ll trade you an orange for one of those coconuts 
you pulled down. 

Are you kidding? One coconut is worth at least four 
oranges! 

LARRY: 

BOB: 

I"ll give you two oranges for one -- no more° 

Does anyone want this rope I made? Igll take 10 coco- 
nuts for it° 

SARAH : 

BOB: 

Ten coconuts? How about five coconuts and these bowls 
I made? 

Bowls? I don't want bowls° I want coconuts° 

LARRY = You know what we need? We need money. It's too hard 
to trade stuff all the time. 

Ohw no! I'm glad we don't have to worry about money 
on Terra° 

BOB: 

SARAH : 

LARRY: 

We have to have money, Sarah. If I make a rope, I 
should be paid for it° Then I'd have the money to 
buy your bowls. 

NOo We all work for the fun of it and because v;e have 
to° We don't need money as a reward. We will share 
everything. 

I don°t agree. Money isn't a reward. It's a way to 
help us trade the things we grow and make. The per- 
son who works the hardest should get the most money. 
It's only fair. If we shaze everything, some people 
won't work at all° 

S;LM: Money only leads to stealing. We don°t want rich 
people and poor people on Terra. We all want to be 
the same. 

BENNY : That's stupid, Sam. If we don't have money, people 
will just steal the goods we grow and make. We need 
money° I won't work unless I get paid for it. 

I 7:.; 
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You must decide what to do about this problem° Should 
you have money or not? What problems would you have with 
money? What problems do youhave without money? If you 
decide to have money, who will get the money? Will everyone 
get the same amount each week? What will you use for money? 
You must decide° 

DAY 6 

Five members of your group disagree with the decision 
you made about money. Theysay they will not go along with 
your decision. You must decide what to do about them. 
Should they be put in prison? Should you just leave them 
alone? You must decide. 

DAY 7 

You have been on Terra for nearly a year° Everything 
has been going smoothly° Then one day, three boats appear° 
A group of 20 people have come to Terra° You greet them° 

"We are going to live on Terra," their leader says. "But 
we do not wish to live with your group. We want to stay by 
ourselves. We can live in peace. Just give us half of the 
island°" 

"NO," you say. "We don°t think there should be two 
groups on Terra. We welcome you. But you must live and 
work with us. We have worked hard here. We don't want to 
give away half of our island. Stay with us." 

"No," their leader says. "We don't want to be with you. 
If you do not give us half of Terra, we will fight you for 
it! 

You must solve this problem° Do you give them half of 
Terra? Do you try to talk them into staying with you? Do 
you have a summit meeting -- leader talking to their leader? 
Or do you go to war to keep them from taking half the island? 
You must decide. Then act out what happens next. 

177 

- o 

IV-53 



D I 

APPENDIX XIV 

The following examples of Diamante were written by 5th 
grade students of Diane Gray~ Sheddeck Elementary Schoolp 
Yukon, Oklahoma° 

SLAVERY Dayna Dunbar 
Tom Irvin 

Black 
slaves, segregated 

worked0 owned~ mistreated 
plantation, ku klux klan~ wealthier, free 

integrated, owning, educated 
freedom~ rights 

white 

@ 
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EQUALITY Cindy Davis 

Slavery 
cruel, harsh 

ruled, co~manded~ owned, 
Master boss, independence, free 

unowne~ io~d, happiness, 
happiness privileged 

Freedom 

SLAVERY April Brooks 

cruel, chained 
working, laboring, bossed 

plantation, master, free, independent 
liberated, nonrestrained, unleashed 

rights, privileged 
Freedom 

! 
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WOLF: 

RABBIT: 

WOLF : 

RABBIT: 

WOLF: 

RABBIT: 

WOLF: 

RABBIT: 

WOLF: 

DUCK: 

WOLF: 

RABBIT: 

DUCK: 

WOLF: 

DUCK: 

RABBIT: 

APPENDIX XV 

THE RABBIT AND THE WOLF 

Help! Help! 

(He looks around°) Someone needs help. But where 
is he? (He finds the wolf on the ground under a 
big stone°) 

Please take this stone off my back° 
hurt you° 

ItUs very heavy, but I will try° 
pulls° At last he pulls off the stone° 
jumps up and catches him°) 

I promise not to 

(He pulls and 
The wolf 

Now I am going to eat you! 

Please donut eat me. I helped you, and now you want 
to eat me. That°s not fair! 

But I am very hungry, and wolves eat rabbits when 
they are hungry° 

Please, let us ask the duck° He is fat and he is 
very wise° He will be a good judge° 

All right, but we must hurry° I am very hungry° 
(They find the duck and tell him their story°) 

But I don't understand° Can you show me just what 
happened? 

Yes, come along. But hurry, or I will eat you, too° 

The wolf was lying there, with the stone on his back° 

That big stone-- and you pulled it off? I can't 
believe it. Show me. (The wolf lies down. The 
rabbit pushes and pushes until the stone is one the 
wolf's back again°) 

I was just like this. Now, Rabbit, take it off again. 

Wait a minute° Let me think. Rabbit helped you, and 
then you were going to eat him? That's not fair! 

Shall I leave the stone-on his back? 

i 7:t 
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DUCK: Yes° We will see if anyone else helps him° And the 
next~time~ Mro Wolfw remember to be kind to those 
who help you° 

The duck and the rabbit walk away° 

I 
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APPENDIX XVI 

RACKETY 
THAT VERY SPECIAL RABBIT 

Hush and Shush were quiet as clover. 
made noises. 

RACKETY: 

But Rackety Rabbit 

Sometimes he thought about things. 

I am special. I have fur. 
coat. 

I have a soft, hairy 

HUSH: So do I. 

SHUSH: So do I. 

RACKETY: We are all special 

Rackety jumped in the air. He sent stones rolling. 

RACKETY: Bears have hair, and cats have hair. 
and bats have hair. 

He went slam-banging across the field. 

RACKETY: We are special, special, special! 

SQUIRREL: How so? 

RACKETY: We have soft hairy coats. 

SQUIRREL: Yes, we do. 

And he went with Rackety feeling very special. 
chipmunk. 

RACKETY: We are very special. 

CHIPMUNK: How so? 

RACKETY: We have soft, furry coats. 

CHIPMUNK: Yes, we do. 

Off he went with Rackety and squirrel. 
He btunped into a tree. 

CROW: Hi : 

RACKETY: 

Even dogs 

,They met a 

Rackety was thinking. 

Hi, we are fee!~ng very special. 

gSI 
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RACKETY: Hi, we are feeling very special. 

CROW: You must think you have feathers° 

He spread his wings and flew away. Rackety and his friends sat 
on a logo Birds sang in the trees° 

RACKETY: Feathers! 

A garter snake came by. 

SNAKE: 

RACKETY: 

SNAKE: 

That is something to think about° 

Hi! 

Hi! We are feeling very special. 

You must think you have scales° 

And he went under the logo 

RACKETY: Scales! That 5s something to think about° 

Racketys squirrel, and chipmunk went to the pond. They looked 
at themselves in the water° Yes° No doubt about ito They 
had soft, hairy coats° But they were beginning to wonder° A 
frog surprised them. He jumped out of the pond° 

RACK~TY: Do you think fur is special? 

FROG: Oh, my, no° I am in skin° 

And he dove back into the pond. Rackety went home° 

HUSH: Where have you been? 

RACKETY: I have been seeing things° 

SHUSH: Good° Now you have something to ~hink about° 

Rackety thought° Suddenly Rackety had a happy thought° Off 
he went to tell his friends° 

RACKETY: Fur or feathers, scales or skin. It doesn't mat- 
ter what you're in° YOU ARE SPECIAL! 

Rackety kicked an acorn over the fence, and went to see scme- 
thing more° And to think about it° 
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The Lincoln Filene Center for Citizenship and Public Affairs 
Tufts University- 

Medford, Massachusetts 02155 
Elementary Law Program 

American Bar Association Program - Atlanta, Georgia 
February, 1973 

25 January 1973 

THE BUCKLE. GAME 

Based on the Three Rules ~ Games Developed by Bob Portune in 
Cincinnati 

Game I Pass out the buckles to each of the participants° Tell 
them"to play. Watch the individuals as they try to figure out 
the purpose of the games to develop their own games, or to 
question what to do. Stop at this point and ask them what°s 
the matter° Discuss the idea that a game must have a purpose 
and certain rules and structure for everyone to follow° 

@ 

Game II Solicit rules for Game I from the groups taking as 
many as you cano.and list them on the backboard° Watch the 
participants as they see that the rules contradict each other 
and get more difficult to follow° After the rules are written, 
have them play the game now that they have rules° They will 
try to follow the rules but reach a frustration point° Then 
stop and discuss the problem that too many rules cause, and 
what kind of rules you need to play ~ game. 

Game III Ask the group to pass all the buckles to one chosen 
person zn the class° Then declare that person the winner° 
Question: Does this bother anyone? Discuss the arbitrary 
decision on the Dart of the teacher and how arbitrary rules 
are unfair, etCo 

® 

Game IV Divide the group into equal teams for a relay race° 
Tell them that they have been complaining about the rules of 
the other games, so that now you will give them a purpose and 
definite rule. Tell them to pass the buckle back over their 
shoulder all the way down the line and that the first team to 
reach the end wins the game° Start theme but as they reach 
the middle of the line stop them and tell them that you for- 
got one rule. Make up another rule and start them again° 
Repeat this procedure a couple of more times, until they reach 
a frustration point° Then ask them to discuss what is wrong 
with these kinds of rules° (You can get into a discussion of 
ex ~qst facto laws, if you desire°) 
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• Teacher discussion afterwards can also bring out the fact that 
we too must be aware of the kinds of rules we make in the 
classroom° That life has to have clear rules understood by 
all beforehand, and fair to all involved° 
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. APPENDIX XVIII 

NO VEHICLES IN THE PARK 

The town of Beautifica has established a lovely park in 
the city° The city council wished to preserve some elements 
of nature, undisturbed by city noise, traffic, pollution, and 
crowding° It is a place where citizens can go and find grass, 
trees0 flowers, and quiet. In addition, there are playgrounds 
and picnic areas° At all entrances to the park the following 
sign has been posted: 

NO VEHICLES IN THE PARK 

The law seems clear but some disputes have arisen over the 
interpretationLof the law° Interpret the law in the attached 
cases keeping in mind the letter of the law as well as the 
intent of the lawo 

lo John Smith lives on one side of the town and works on the 
other side. He will save i0 minutes if he drives through 

the park° 

2° There are many trash barrels in the park so that people may 
deposit all litter there, thereby keeping the park clean. 

The sanitation department wants to go in to collect the trash° 

3o Two police cars are chasing a suspected bank robber° If 
one cuts through the park, he can get in front of the sus- 

pect car and trap him between the patrol cars° 

4° An ambulance has a dying car accident victim in it and is 
racing to the hospital° The shortest route is through 

the park° 

5o Some of the children who visit the park want to ride their 
bicycles there° 

6o Mrs° Thomas wants to take her baby to the park in his baby 
buggy. 

7. A monument to the town's citizens who died in the Vietnam 
War is being constructed. A tank, donated by the govern- 

ment is to be placed beside the monument. 

8. Several of the town's citizens have made a living for 
several years bydriving people around scenic spots in the 

city in an old-fashioned horse and buggy. They want to drive 
people through the park° 
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WILLIAM ALDRED°S CASE (1610) 

William Aldred owned a house and the land it was on in 
Harleston in the county of Norfolk, England° His house was 
placed on his property so that his entrance hall and living 
room faced his neighbor'u property and was separated from it 
by a two foot strip of land. His neighbor, Thomas Benton, 
had an orchard on the land adjoining William Aldred's house° 
In the spring and summer of 1610~ Thomas Benton built a large 
wooden structure, facing AldredOs living room and separated 
from it only by the two feet of land owned by Aldredo Benton 
then used the building "as a hogstye for the pigs in his 
orchard° ~ Benton's pig pen blocked the light and view from 
Aldredgs living room and "the stench and unhealthy odors 
emanating from the pigs drifted on to Aldred°s land and 
premises°" Aldred, his family, and friends could not use 
the entrancehallway nor the living room without being annoyed 
by the smell created by the pigs living two feet away° 
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counsel 

civil case 

criminal case 

appellate 

jurisprudence 

defendant 

prosecution 

plaintiff 

bailiff 

certiorari 

jurisdiction 

evidence 

peremptory challenge 

challenge for cause 

verdict 

issue 

voir dire 

sequestering 

change of venue 

bail 

plea bargaining 

APPENDIX XX 

VOCABULARY 
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double jeopardy 

habeas corpus 

arraignment 

admissible 

appeal 

attorney 

client 

closing argument 

cross-examination 

damages 

deliberations 

direct examination 

felony 

instruct 

lawsuit 

misdemeanor 

mistrial 

oath 

parties 

public defender 

subpoena 

trial 
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" APPENDIX XXI 

INSTRUCTION: For each of the following/ 
statements, put a check(~) in 
the column which corresponds 
.most closely with your opinion. 

lo In a court of law, the defendant is 
always treated justly° 

2° Trial by jury should be abolished. 

3o A person is always considered 
innocent until proven guilty. 

! # ., 

I i ...,~I / 

!',,..~ I ."ti l ~ '  

o 

° 

The more money you have, the more 
likely you are to be proven innocent° 

Everyone should be required to serve 
on a jury at least once in his life. 

6o Courts are too lenient with criminals. 

@ 
o 

o 

. 

i0. 

iio 

12. 

13. 

14. 

O !5° 

People who have low IQ's should not 
be allowed to serve on juries. 

In the United States, every defendant 
who requests a jury trial is actually 
tried by his peers. 

All judges should be elected by the 
people they serve. 

People who do not agree with the out- 
come of their trial should only be al- 
lowed to appeal their case one time. 

The news media should be allowed to 
cover all trials without restriction 
because the Constitution guarantees 
the right of freedom of the press. 

Courts usually see that justice is servelo 

People charged with serious crimes shoull 
not be allowed out on bail. :i 

Most trials should take place with- 
out a judge since his role is only 
to umpire the proceedings. 

The judicial system in the United 
States is probably the best system 
which has ever been developed. 
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APPENDIX XXII 

OPINION POLL--JUSTICE AND THE BILL OF RIGHTS 

Answer the following -- "definitely yes," "yes," 
"sometimes," "no0" "definitely no" 

io Any type of group should be allowed to protest against the 
government if there is no danger of violence involved° 

2° A man should be tried until he is found guilty of a crime 
if new evidence appears after the trial is completed° 

g ~  

3o The judge in a trial always wants the jury to find the 
accused person guilty° 

4o There are too many laws. 

5o Laws are not fair. 

6o ~Weirdo°s" should not be allowed to give speeches in public° 

7° People who have low intelligence scores should not be 
allowed to vote° 

8o People who have and practice strange religions should not 
be allowed to practice or recruit people in our country° 

9o If a person is suspected of committing a serious crime, the 
police should be able to hold him until they have pro- 
vided enough evidence to convict him of the crime° 

I0o If a person accused of a crime is too poor to pay for a 
lawyer, the public should provide him with a state°s lawyer° 

Iio The majority of the laws are made to protect people° 

12o If a person obeyed all of the laws that are made, they 
could not do anything at all. 

13o Convicted criminals should not be given a jury trial for 
the second offense° 

14o If a person is a criminal, they are always a criminal° 

15o Police should never be allowed to search a home without a 
search warrant° 

16o If a person does not agree with a certain law, the person 
should still obey it. 
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17o If a person has served time in prison, and he is caught 
committing a crime, he should go right back to prison 

immediately° 

I@. The newspaper should print the names ',f all persons co~mit- 
ring a crime, no matter how old they are° 

19o If you want to sell your ,louse to a person of a minority 
group, you should be able to do so© 

20° Anyone should be able to give orders if they enjoy doing so° 
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APPENDIX XXIII 

Property is Usually defined in terms of ownership. It is 
• a thing owned or possessed and may be proper or peculiar to 
any one person° It Often means an exclusive right to use and 
enjoy a thing the way the owner wishes. Property can be fixed, 
such as real ~state, or it can be movable. It may be owned by 
a single individual, two or more individuals, a community, 
or a tribal group. It can be divided into corporeal and in- 
corporeal forms° Corporeal property refers to property that 
can be seen and handled, such as horses, weapons, household 
utensils, and tipis. These are objects that have an objective 
and material existence. Land is usually also regarded as an 
example of corporeal property° Incorporeal property, on 
the other hand, refers to things that do not have a material 
existence and cannot be perceived by these senseso 1 

Usually when a person thinks of property or ownership 
rights, he thinks in terms of corporeal objects and thus the 
idea of incorporeal rights is perhaps a more difficult concept 
to understand° However~ because such rights are very impor- 
tant for many Indian tribes, especially for nomadic peoples 
like the Cheyenne, Arapaho, and Apache used to be, this is an 
important idea to understand. Indian cultures provide many 
examples of incorporeal property rights. 

All groups of people have some ideas of property rights. 
However, they may differ from culture to culture, and those of 
the Indians differed considerably from those of the European 
colonists. Ideas about property, use and ownership of p1"op- 
ertye the value of property, and what could and could not be 
owned also varied greatly from one tribe to another. Concepts 
of property are fundamental and basic to a society and are 
very closely intermeshed with other aspects of a culture. An 
understanding of the differences in concepts of property in 
the Indian cultures from those of the white Anglo-American 
concepts of property will help provide a perspective not only 
for an understanding of the way the Indians felt about the 
loss of their land in the 1700's and 1800's, but also how 
they feel today. 

To the colonists of the New World, and later to the men 
and women who settled the west as the United States grew in 
size, land was one of the most important forms of property 
that a person could own. The importance of land then, and 
also now, is a heritage which came from England, where tra- 
ditionally a man's worth and status in his community depended 
almost entirely cn how much land he owned and how much he 
could pass on to his children, especially his eldest son. 
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Among the Indian tribes, land was thought of in a vezy dif- 
ferent wayo In general among the tribes that lived on the 
plains~ land was not thought of as something to be owned in- 
dividually and passed on to one°s children° It meant little 
to a man~s status or Jmportance in the tribe to own a large 
number of acres° Land was like the air and was something 
necessary to the life of the tribe and therefore could not be 
owned by any individual or group of people to the exclusion 
-of all others° Tribes thought mainly in terms of occupying 
the land and this was done through use of the land for hunting, 
fishing, or cultivation° Once a land was no longer used or 
occupied0 it was free to be taken up by another grouD. Land 
that was claimed by a tribe for its hunting and fishing needs 
often covered a wide ~rea and was held in common to all the 
~mbers of the tribe° 

From the brief discussion above, it becomes clear that 
most Indians did not think of land as something that could be 
bought, sold or traded away° The concept of exchanging their 
land for other benefits to be given them by the United States 
governmentr through the use of treaties, was an idea foreign 
to their way of thinking about land. This was an idea that 
was forced on the Indian because of his relations with the 
settlers and representatives of the United States government° 
Americans in general were not able to understand the Indian 
attitudes about property and ownership of lando They felt 
that the best policy was to make the Indians more like themse]ves, 
ioe. more "civilized°" The important aspects of such a policy 
were to make them literate, teach them to speak English, and 
above all, to make the Indians fa~ers on their own plots of 
lando The idea was to instill in the Indian the basic concepts 
of private property, which was very individualistic, and com-. 
petitive ways of dealing with ].and, ideas which, as men- 
tioned above are fundamentally different from the Indian concep- 
tions of the ways that land should be owned and used. 

. ~. • ....r 

iSee generally,Harold Eo Driver, Indians of North America, 
University of Chicago Press ~2n~ ed~ revised, 1969) 
ppo 269-28~o 

2~rederick Webb Hodge, Edo Hardbooks of American Indians North 
of Mexico. Pageant Books', Inc., New York, 1959. 2 vols, 

pp. 756-57° I !) '~ 
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APPENDIX XXIV 

COURTS IN OKLAHOMA 

State Courts Local Courts 

@ 

Adjudicate cases 
arising under the 
Constitution and 
acts of Congress 

Three Federal 
D~strict Courts: 

Western - Okla- 
homaCity 

Northern - Tulsa 
Eastern = Muskogee 

Federal District 
Courts hear all 
bankruptcy cases 

Adjudicate casesarising 
under the state's constitu- 
tion and lawso 

State Supreme Court 

Cto of 
Appeals 

Located in 
Oklahoma 
City and 
Tulsa° Hears 
civil cases 
referred to it 
by State Su- 
preme Court 

Cto of Crim- 
inal Appeals 

Located in 
Oklahoma 
City° Handles 
all criminal 
case appeals° 

District Courts - 25 in State 

Handles the following type 
cases: 
civil matters; criminal 
cases, probate proceedings; 
juvenile cases; family re- 
lations; small claims° 

Adjudicate cases 
arising out of the 
violation of ordi- 
nances and regula- 
tions of cities and 
towns° These courts 
are called Municipal 
Courts~ 

O 

! 

@ 

~Every Oklahoma town and city is empowered to create municipal 
courts not of record° Its decisions may be appealed - to the 
District Court (ll0oS. Section 948.1 and 956.141. In any 
Oklahoma city, whose population exceeds 125,000, a municipal crim- 
inal court of record exists (Oklahoma City and Tulsa). Its de- 
cisions may be appealed to the Court of Criminal Appeals (ll0.so 
Section 781, 782, and 808). A"Court of Record" is one whose 
official proceedings are recorded verbatim and preserved for 
future reference. 

See po IV-70 for schematic diagram of Oklahoma Courts 
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OKLAHOMA STATE COURTS 

@ 

~ S  court tare supreme 

i court of Appeals I 

Industrial Court 
Court of Bank Review 
Court of Tax Review 

/ 

District Court 

Municipal Court 
Not of Record 

L 

i 
Court of Criminal Appeals 

T 

Municipal Court ! 
of Record 

@ 

Note: For additional information on the Oklahoma Court System 
see Oklahomans and the Law: A Source Book for Teachers, 
Southwest Center for Human Relations Studies, University 
of Oklahoma 
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Io THE BILL OF RIGHTS (20 min.) 
Encyclopedia Britannica Ed° Corp. 
425 N° Michigan Ave. b/w 
Chicago, Ill. 60611 color 

o THE BILL OF RIGHTS IN ACTION: 
THE STORY OF A TRIAL (21 min°) 
BFA Educational Media 
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Po O. Box 1795 
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FEINER CASE-FREEDOM TO SPEAK(23 min 
Encyclopedia Britannica b/w 
425 N° Michigan Ave. color 
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THE SHEPPARD CASE b/w 
Encyclopedia Britannica color 
425 N. Michigan Ave. 
Chicago, Ill. 60611 

THE HIDEOUT, 
Churchill Films 
662 No Robertson Blvd° 
Los Angeles, Calif. 90406 

(15 min.) 
color 
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I'M JUST A BILL 
Churchill Films 
662 No Robertson BlVdo 
Los Angeles, Califo 

JUSTICE UNDER THE LAW: 
THE GIDEON CASE 
Encyclopedia Britannica 
425 No Michigan 
Chicago, Ill° 60611 

THE LEMONADE STAND 
Encyclopedia Britannica 
425 N. Michigan 
Chicago, Ill. 60611 
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i0, THE RIPOFF (15 min) 
Walt Disney Media Corpo color 
500 So Buena Vista St. 
Burbank, Calif. 91521 

llo UNDER ARREST (15 mino) 
Walt Disney Media Corpo color 
500 So Buena Vista St. 
Burbank, Calif. 91521 

12o WHY WE HAVE LAWS: (7 min) 
SHIVER, GOBBLE, AND SNORE color 
Learning Corpo of America 
1350 Avenue of the Americas 
New York0 N. Yo 10010 

13o WHY WE HAVE TAXES: THE (7 min) 
TOWN THAT HAD NO POLICEMEN color 

14o YES AND NO (7 min) 
XeroxEducation Center color 
Xerox Films 
1250 Fairwood Ave. 
Columbus, Ohio 43216 

15. WHAT°S YOUR AUTHORITY (ii min) 
Encyclopedia Britannica 
Educational Corp. 
425 No Michigan Ave. 
Chicago, Ill. 60611 
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BILL OF RIGHTS 
International Film Bureau, Inco 
332 S. Michigan 
Chicago~ Ill° 60604 

CITIZENSHIP ADVENTURES OF THE 
LOLLIPOP DRAGON (8-I0 min 
Singer Education Division, SVE 
1345 Diversey Parkway 
Chicago, Ill. 60614 

Civic Responsibility 

Make Mine Purple 
Rules are Important 
Changing Rules 
Choosing a Leader 
Majority Rules 

DEVELOPING BASIC VALUES 
Society of Visual Education 
1345 Diversey Parkway 
Chicago, Ill. 60614 

Acceptance of Differences 
Respect for Property 
Consideration of Others 
Recognition of Responsibility 

ETHNIC HERITAGE: A LIVING 
MOSAIC OF AMERICANS 
Jo Co Penny Company, Education 
and Consumer Relations Dept. 
1301 Avenue of the Americas 
New York, N. Y° 10019 

FIRST THINGS FIRST SERIES 
Guidance Associates 
757 Third Avenue 
New York, N.Y. 10017 

Trouble with Truth 
What do you do About Rules 
You Promised 
But it isn't Yours 

,,! 0 

30. 

95. 

42. 

26. 
26. 
26. 
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26. 
22.50 
25 

Justice 

Power 
Liberty 
Liberty 
Liberty 
Property 
Power 
Equality 

?roperty 
?roperty 
?roperty 
?roperty 
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lustice 
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That's No Fair 
Strategy for Teaching Values 
Noisy Nancy Norris 
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FREEDOM-WHAT'S IT ALL ABOUT 
Singer Education Division " 
1345 Diversey Parkway 
Chicago~ Ill. 60614 

Freedomand You 
Freedom and Others 
Freedom and Government 
Freedom and Responsibility 

FOUNDATIONS OF JUSTICE 
Charles Eo Merrill COo 
1300 Alum Creek Drive 
Columbus~ Ohio 43216 

Sunshine .Valley 

Battle of Oog & Ugh 

(8-10 min 

Twice the Price 
The Treehouse 

IN SEARCH OF JUSTICE 
Charles Eo Merrill Co. 
1300 Alum Creek Drive 
Columbus0 Ohio 43216 

Free Expression 
Landlord/Tenant 

JUSTICE AND THE LAW (12-15 min) 
Pathescope Edo Films, Inco 
71 Weyman Ave. 
New Rochelle, N° Yo 10802 

Freedom of the Press 
Equality Opportunity Under the La' 

LAW AND JUSTICE IN THE U.So 
New York Times Teaching Resource Film 
New York 

What are Laws? 
The Basis of Liberty 
Enforcing the Law 
The Laws and the Courts 
The Responsibilities of Freedom 
The Challenege of the Future 

MACHINERY OF JUSTICE 
Walt Disney Edo Materials 
500 So Buena Vista 
Burbank California 91521 

The Jury 
Judgement 
Attorney at Law 

Trial 
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12o PATCH THE PONY 

13° RULES WE LIVE BY (i0 min) 
Singer Education Division SVE 
1345 Diversey Parkway 
Chicago, Illo 60614 

Bees, Bees, You and Me 
Follow the Leader 
Flowers, Highways and You 

GAMES/ROLE PLAY ACTIVITIES 

Police Patrol 
Simile II 
Po O. Box 1023 
LaJolla, Califo 92037 

Note: Prices are subject to change 
without notice° 
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