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OVERVIEW

Two evaluation-interview teams of three members each visited the
nine Pennsylvania State Adult Correctional Institutions throughout May
and June, 1980. The institutions, descriptions of which are ip Appendix
D, include SCI-Camp Hill, SCI—Dallas, SCI—Graterford, SRF—Greensburg,
SCI—Huntingdon, SRF-Mercer, SCI—Muncy, SCI—Pittsburgh, and SCI-Rockview.

Actual evaluative information was collected through interviews,
materials and documents Prepared by the institution education departments
and examination of Procedures used in the education departments. Tt is
important to note that thig report is not ap evaluation in the traditional
sense, but rather gz descriptive summary of the state of correction
education Programs in the nine state correction institutions. General

3
needs assessment staff, program development staff, instructional staff

and students. TIp many cases, one staff Person was interviewed for

several categories. Although instructional staff was randomly chosen

for interviews, the relatively small number of staff in some institutions
enabled the interview teanm to meet with al] instructors in these situationg.

Although the initial intent was also to randomly select and interview
nts who had entered educational programs from October 1979 through
March 1980, institutional Security issues, such as work assignments or
restrictive placement, interfered, Therefore, the evaluators interviewed
students who were in class during the teams' visits,

Interview results and examination of school Procedures and publications
provided information in the areas of:

~ Administrative Issues/Program Goals and Objectives
= Client Needsg Assessment
=~ Program Development, Effectiveness and Efficiency

Administrative Issues/Pro ram Goals and Objectives

A Goal Statement (Appendix F), developed in 1977 between the Bureau
of Correction (BOC) and the Correction Education Division of the
Pennsylvania Department of Education (PDE) , bresents three major goal
areas for educational Programming in the aduylt correctional institutions:

— Screening
- Basic Education
= Vocational Job Placement

Guidelines ag pPresented in this Goal Statement will 5erve as points of
reference throughout thig report,

The first goal, Screening, endorses the policy of prescriptive
Programming for inmates as the initial step to assure quality education.




The general Basic Education goal recognizes education as critical to the

rehabilitation process and presents guidelines for developing sound
programs and providing certified staff. The Vocational Job Placement
goal presents that success of educational programming within adult
correctional institutions is determined by the ability to place inmates
in jobs upon release.

Until July 1980 (following the interviews for this report), PDE
contracted with Indiana University of Pennsylvania (IUP) to administer
educational programs in the nine state correctional institutions. In
general, the educational administrative structure for the institutions
includes a Field Liaison Coordinator (FLC) and a Director of Education
(DOE). The FLC, an IUP/PDE employee, has as major duties preparing and

monitoring fiscal matters as well as the various program funding sources.

The Director of Education, a BOC employee, supervises and evaluates both

IUP/PDE and BOC educational staff and coordinates institutional regulations
with the education program. These administrative staff members responded
to interview items such as characterizing their primary responsibilities,

explaining various program components, describing educational staff
evaluation process and overall program effectiveness.

Client Needs Assessment

The Goal Statement presents the screening/assessment process as

essential in providing every inmate with a prescribed educational program.

It further presents the assessment process as a cooperative effort
between PDE and BOC in that BOC is to perform an initial assessment (in
three regional assessment units) including a minimum of an IQ test, an
achievement test, a vocational assessment package and a personality
inventory. PDE is to be responsible for ildentifying specific reasons
for learning deficiencies in order to permit development of accurate and
meaningful prescriptions.

Interviews of staff responsible for needs assessment responded to
questions in areas of instruments and methods used, training they have
had in using instruments, time schedule of testing and relationship
between assessment results and program development.

Program Development, Effectiveness and Efficiency

The Goal Statement endorses prescriptive programming, with progran
areas in all institutions including:

~ Basic Education

~ Sccondary Education

- Post Secondary Education

—~ Vocational Education

- Supportive Services (ie. - Library, Counseling, Job Placement,
CETA)

Written materials in th
obtained through PDE or
objectives for all of th
thoughout the intervieyw

e f?rm 9f Planned Education Programs (PEP)
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A number of cducational administrators presented inadequatce funding
As a major concern. Some administrators presented the absence of comprehensive
planning and development of integrated programming, along with diverse
gources of "soft-funding,'" as the major obstacles in being able to
obtain long~term funding.

PROGRAM ADMINISTRATION, GOALS AND OBJECTIVES

Administrative Structure

The Correction Bducation Division of the Bureau of Curriculum
Services, Department of Education, 1s responsible for providing the
educational programs in the nine Pennsylvania State Prisons. At the
time of this evaluation, and until July, 1980, the Correction Education ;
Division did not provide services directly, but subcontracted with % )
Indiana University of Peunnsylvania, as well as with numerous private and ‘
public vocational schools and colleges or universities.

One Director of Education expressed his opinion that the Correction
Education Division should be able to consistently find new funding
sources, while several other administrators suggested that a Correction
Education Division staff member should be employed to specifically
research and write grant proposals. These administrators felt that such
a position in the Correction Education Division would free program Field
Liaison Coordinators for other program regponsibilities. At one institution
the Director of Education and Field Liaison Coordinator presented contrasting
opinions about funding. The Director of Education felt that the Correction
Education Division was ineffective in that it did not provide adequate
funds; and, in fact, redirected allocations from existing programs to
help less effective programs at other institutions. The Field Liaison
, Coordinator, however, expressed that funding was adequate in order to
! realistically do the job that had to be doume,

In cooperation with the Bureau of Correction the Correction Education
Division established basic program objectives as put forth in the Goal ;
Statement. Following the establishment of these objectives, the Correction i
Education Division served as the central planning, monitoring and evaluation ‘
agency.

Each institution prepared a Planned Education Program (PEP) document,
a complete program description and fiscal projection for the forthcoming
year. Copies of these PEP documents were made available for evaluation
team use. Goals and objectives are included for each program area. The
Correction Education Division reviews these PEPs to insure compliance
with established goals in the following areas:

On-Site Education Program Administration

Fach prison education program is jointly administered by a Field
Liaison Coordinator (Indiana University Employee) and a Director of
Education (Bureau of Correction employee). SRF-Mercer, however, has
only a Field Liaison Coordinator who is supervised by the Deputy for
Treatment. SRF-Greensburgh has a part-time Field Liaison Coordinator.

-~ providing inmates with the opportunity to upgrade basic skills
to the eighth grade level.

- providing inmates with the opportunity to prepare for the
General Education Development Test.

- providing inmates with the opportunity to participate in
vocational assessment and training.

- providing inmates with the opportunity to utilize job place-
ment services.

- providing inmates with the opportunity to enroll in postsecondary
programs.

The responsibilities of the Directors of Education include:

- Supervision/evaluation of educational staff
- Coordination of institutional regulations within the education
programs
| - General coordination of all education program aspects
! - Assignment from Superintendents and/or Deputy Superintendents
! for treatment
Funding j . . e . .
G } The responsibilities of the Field Liaison Coordinators include:
Once approved, the PEPs are translated into contracts and grants

for appropriate funding sources: - Assurance of efficient utilization of Local Education Agency

(LEA) funds through Indiana University of Pennsylvania.

. . ' - rdination 1tralized and uniform procedures for contract
State appropriation 16 (Education Budget) ; Coordination of central v p

i D ; . writing, bidding, materials/equipment requisitions, hiring of

i Eicailinfl LdzcgEiggdAﬁenggigztzﬁnlizi (ESEA) Title I . : staff, out-service attendance, payroll and inventory control.

~ AaeTtnBilyca;ducztiona Y | - Assurance of contract compliance with fiscal and programmatic
. e | . guidelines.

General Fducation Development . 5 ~ Liaison development with local employers, colleges and other

v support groups. -
| ~ Initiation of proposals and contracts in coordination with
institution policies.

When appropriate, additional funds from CETA are used to expand vocational
programs, while veterans' benefits and Basic Education Opportunity
Grants (BEOG) are used to expand or support postsecondary programming. :

=4~ i




Despite the responsibility descriptions as listed above, Field
Liaison Coordinator and Dircctor of Education responses to the interviews
present a number of coucerns. These concerns include a general need for
further role clarification between the two positions as well as increased
communication between these administrators. Apparently vague supervisory
structure Lnvolving a nced for a clearer definition of curriculum development
leadership and instructor evaluation/guidance was presented as a major
area of concern in most education programs.

Administrator and instructional staff interviews throughout the
prison education programs strongly indicate a need for increased role
clarification between the Directors of Education and the Field Liaison
Coordinators. Several coordinators felt that Directors are too often
away from the education departments because of institutional assignments
or responsibilities. This possibility became evident to the evaluation

team during one visitation when the Director of Education was substituting {

for a Deputy Superintendent. Direct program responsibility and supervision
was with the Field Liaison Coordinator during this time pericd. ’

An outstanding exception to this apparent role conflict was at SCI-
Muncy where the Field Liaison Coordinator and Director of Education
appear to have established a mutually compatable and effective division
of responsibilities. Throughout the interview, held jointly at their
request, these administrators appeared to be equally knowledgeable and
supportive of all education program components. Other educational staff
interviews provided support for this interview team observation.

The absence of clearly defined supervisory structures or processes
was presented as a concern in most education programs. Generally both
the Field Liaison Coordinators and Directors of Education claimed supervisory
duties, although most did indicate that regardless of personal qualifications
to supervise, this responsibility ultimately lies with the Director of
Fducation.

An "open door" policy in relation to availability to teachers
appeared to be consistent throughout the programs. While most teachers
seemed to appreciate this policy because of the informality of interactions,
many expressed concern over the infrequency or absence of scheduled or
formal staff meetings. Their concern stemmed from lack of clear direction
in curriculum planning, uncertainty about policies and regulations, as

well as a lack of "community feeling." Instructional staff also expressed
confusion as to which administrator they should go to for different
concerns.

Even in programs where meetings were held regularly, staff consistently .
requested more direction and leadership. At SCI~Graterford, staff
expressed satisfaction with the scheduling of weekly meetings, but felt ;
that some of the meeting time should be devoted to directed program/curriculum .
review and development. SCI-Huntingdon teachers agreed that some staff
meetings were held, but that they were more for operational information
from the Director of Education than for program/curriculum issues. At
this institution also, the Coordinator teunded to hold separate meetings
with TUP/PD; staff while the Director of Education held joint meetings
willy BOC and TUP/PDE staff.

I
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Instruciional staff throughout the education programs voiced concern
over cvaluation procedures. Many felt that evaluations lacked meaning
haecause they had not been preceeded by observations, Other concerns in
this area included non-relevancy of evaluation forms and certification
and qualifications of the evaluators.

While the Directors of LEducation are responsible for evaluations,
there was no consistency in the evaluation process throughout the institutions.
The major uniformity appeared to be the feeling that it was not necessary
to observe teachers, The administrators generally felt that they could
assess a teacher's effectiveness just through passing the classroom.
While this technique may be an indication of a teacher's control or
discipline ability, it is not likely indicative of a teacher's instructional
abilities. In several programs the administrators used supplementary
information sheets or wrote joint evaluations. Some SCI-Huntingdon
staff indicated that they had not received evaluations for the preceeding
year. The Director agreed that he had not completed the evaluations at
the time of the visitation.




PROGRAM NEEDS. ASSESSMENT PROCESSES

The Goal Statement endorses screening as essential in providing all
inmates with appropriately prescribed academic and vocational programs.
As a first step in assessing inmate abilities, the Bureau of Correction
has established centralized diagnostic units at SCI-Camp Hill, SCI~
Muncy, SCT-Graterford and SCI-Pittsburgh. According to Goal Statement
Guidelines, this initial assessment is to include a minimum of an intelligence
test, achievement tests in reading and math, a vocational assessment and
a personality inventory. Further vocational assessment is to be done at
each institution's vocational education assessment unit.

Perhaps one of the most outstaunding discrepancies between Goal
Statemert Guidelines and practice is in the kinds of needs assessment
reachir 3 the educational programs. Following Goal Statement Guidelines,
1Q tert (Beta-R) and achievement test (WRAT) scores are consistently
provided to individual programs. Vocational and personality inventory
results are rarely provided. Test of Adult Basic Education (TABE)
results are occasionally provided. In addition to so few results being
forwarded, needs assessment staff generally expressed frustration over
not receiving test protocol. They felt that test scores without accompanying
protocols were of questionable value.

Educational needs assessment staff felt that the main value of
information received from the institutional diagno~tic centers was in
determining a beginning point for their own evaluations. Many of these
staff questioned the effectiveness of having any educational assessments
administered in regional centers.

While general guidelines for needs assessment do exist as presented
in the Goal Statement, evaluation teams found great variation from
institution to institution, as well as within institutions themselves,
as to how these guidelines are implemented. PEP documents present
fairly uniform procedures, however evaluation team results indicate
widely varied procedures in the following areas:

- Who administers assessment batteries

- What methods and instruments are included in assessment
batteries

-~ What is done with needs assessment results in terms of how
they are communicated to educational staff and how they are
shared with students.

Following a ten day quarantine/assessment period, and after men
have been assigned to SCI-Camp Hill, inmates appear before a classification
committee where job assignment, quarters and school placement are recommended.
An Education Department representative, present at this classification
meeting, recommends a level of school placement based on WRAT scores and
prior sthool records. Any inmate not having a high school diploma is
automatically referred for school programming. Inmates who follow
through on this school recommendation meet with the education counselor
for an interview including the Botel Word Opposites Test to determine
specific class placement. In addition to assisting students in developing
educational goals, the counselor schedules testing in the Vocational
Education Center if men are indifferent or undecided in terms of future
employment goals.

Soon after arriving at SCI-Dallas an inmate is scheduled for a
counseling session with the Educational Counselor. In addition to an
interview, the inmate is given the opportunity to take the TABE, a
prercquisite for entry into educational programs. This test, along with
the interview and information forwarded from the regional assessment
units, serves as the beginning of a prescriptive process.

New and transfer inmates at SCI-Huntingdon are scheduled for the
TABE and meet with the Vocational Guidance Coordinator for a seminar
orientation to the Education department and its programs. Results from
the WRAT, BETA and TABE form the basis for educational programming. For
assessment in the Vocational area, the Vocational Guidance Coordinator
decides which psychometric instruments to administer. All information
is recorded on a Vocational/Educational Profile.

A Bureau assessment teacher conducts educational interviews with
inmates in the assessment/quarantine block at SCI-Graterford. Those
inmates then assigned to Graterford, and who request the school program,
meet with the Guidance Counselor, a Social Restoration Specialist, who
conducts interviews and administers an assessment battery. This battery
may include the Wide Range Achievement Test (WRAT), Self-Directed Search,
Purdue Pegboard, Bennett Test of Mechanical Comprehension and Revised
Minnesota Paper Form Board. Informal inventories and measures may also
be included. The Guidance Counselor recommends specific school placement
based .on prior school records, standardized test results, interview
results and inmate interest and potential for successful course completion.
Upon student entry into programs, teachers generally administer formal
or informal pre—tests.

Every three weeks, names of new inmates at SCI-Pittsburgh are sent
to the school from the institution Vocational Placement Officer. These
men 2re then called to the Education Department for an orientation which
includes a brochure describing school programs. Inmates who wish to
enroll following this orientation are referred by the institution counselor
to the Basic Education Counselor, Vocational Counselor or Post Secondary
Counselor.

Inmates are assigned to educational programs on the basis of interest
in furthering education, test results, prior education, and work experience
and time remaining on sentence. To be admitted to vocational programs,
an inmate cannot have less than nine months nor more than thirty-six
months remaining on his sentence. Staff indicated that ten percent of
vocational program slots are available to men serving long terms.

During his first two weeks at SRF-Greensburg, an inmate is assessed
by the BETA-R Intelligence Test, WRAT, Minnesota Multiphasic Personality
Inventory (MMPI), Bender Visual Motor Gestalt and House Tree Person
Test. The correctional counselor is responsible for gathering data for
the Assessment Committee, comprised of the Classification Supervisor,
Caseworker Supervisor, Educational Director, Corrections Officer and
Inmate Officer. Because SRF-Greensburg is a community oriented, minimum




security facility, all inmates are screened for their security status.
Those inmates eligible for Educational programs meet with a counselor

for interviews, testing and planning. To assist in identifying vocational
and life goals, the following tests can be administered: TABE, Kuder,
Self-Directed-Search, Revised Minnesota Paper Form Board, Purdue Pegboard
Dexterity Test, Bennett Test of Mechanical Comprehension and Maitland
Grave Art Design Inventory.

Within three weeks of arriving at SRF-Mercer, inmates meet with an
Assessment Committee whose members include a Corrections Officer, Deputy
Superintendent for Treatment, an Inmate Counselor, the Activity Director
and the Field Liaison Coordinator. This team prescribes appropriate
programming using information from the diagnostic centers. All inmates
are assigned to complete 24 hours in the Career Awareness Center, during
which time they explore career options as well as career integration
with other life dimensions. Educational assessment is available for any
inmate interested in enrolling in school programs. Competency Based
Instruction involving Individual Education Program Contracts are developed
using the above information as well as information from a variety of
tests. These tests may include the TABE, Self-Directed Search, Minnesota
Paper Torm Board, Purdue Peghboard Dexterity Test and Bennett Test of
Mechanical Comprehension.

Within 48 hours of arriving at SCI-Rockview, inmates are involved
in an initial staffing where job assignments are determined, housing is
assigned, an Individual Inmate Support team is formed and a Behavioral
Agreement is developed. This Behavioral Agreement contract lists an
inmate's deficiencies as well as remediation programs. Assessments are
then given to supplement those from the diagnostic centers. These
assessments may include the TABE, ALP and/or Carnegie Unit Tests for
Post Secondary programming. The Educational Counselor recommends specific
programs for students based on inmate interest, assessment results and
evaluation of potential for successful course completion.

Needs assessment at SCI-Muncy, is a cooperative process between
institution and education staff. WNew ilnmates are assigned to a diagnostic
cottage where they receive assessments and orientatiomns. The dinstitution
psychologist administers the WRAT, Beta-R and MMPI. Educational staff
administer the GATB and TABE. After permanent housing is assigned,
educational counselors may administer the GEPI, Self-Directed Search,
Purdue Pegboard, Bennett Test of Mechanical Aptitude, Minnesnta Multi
Form Board or Strong-Campbell Inventory. While in the diagnostic cottage
inmates meet with either or both the Field Liaison Coordinator and the
Director of Education for an orientation to Education Department. They
also receive a booklet, "Education Programs at SCI-Muncy'. A Career
Exploration Seminar, held twice monthly, introduces inmates to vocational
programs at SCL-Muncy. TFollowing a Treatment Planning Conference at
which all parts of an inmate's program are decided, inmates wishing to
enroll in the school program meet with the Vocational Intake Counselor.
Difficulty is frequently encountered after the Treatment Planning Conference
when institutional job assignments interfere with education program

attendance.
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Student interviews in gencral tend to i.dicate that those education
programs having well developed assessment and orientation processes have
a high instance of student enrollment soon after incarceration. Students
also indicated a high degree of choice in areas of program enrollment.

Instructional staff and evaluation teams expressed concern over
adequacy of procedures and criteria for student enrollment in appropriate
academic and vocational programs. This concern involves two issues -

the use made of assessment results and the criteria for program entry.

Staff frequently appeared unclear as to how assessment information
was made available to them. Some teachers indicated that information
was available in main files while others said they had to search for it.
Most educational staff interviewed indicated a need for training in
making instructional applications from assessment information.

Evidence of documented placement criteria was sketchy at best.
Some educational staff feel that program availability and numbers in

classes determined whether or not an inmate could enroll., Time remaining

on sentences was often listed as a determinant in program enrollment. A
number of teachers throughout all of the programs felt counselor or
education director "whim" determined inmate program area.

~12-

PROGRAM DEVELOPMENT, EFFECTIVENESS AND EFFLICIENCY

Each of the nine correction education programs has developed a
delivery style unique to the characteristics of the institution in which
it is located. GCeneral areas for program delivery, however, include:

*Basic Education

~ Adult Basic Education (ABE) with emphasis on basic literacy

and computational skills to the eighth grade level.

~ Elementary and Secondary Education Act-Title I (ESEA) with

emphasis on remedial reading, math, GED preparation and edu-
cational counseling for those inmates under 21 years old.

*Secondary Education

~ General Education Development (GED) with emphasis on enabling

inmates functioning at secondary level of achievement to
prepare for and take the high school equivalency examination
(GED diploma) held at the institutions.

*Post Secondary - with emphasis on providing inmates already having

GED or high school diploma the opportunity to earn academic
college credit., Courses are made available as part of a
cooperative effort between the institutions and nearby two
and/or four year colleges. These courses serve as an intro-
duction to college level programming; and, in some cases,
enable inmates to earn an associate or bachelor degree without
even leaving prison. Fiscal restraints are necessitating
curtailment of many of these programs. Although goal emphasis
in Correction Education is on Basic Education, considerations
for alternative provisions of Post Secondary Education should
be made.

*Vocational - with emphasis on providing inmates with the opportunity

to develop job-related skills through a combination of on-the-
job training and classroom expérience. Some programs enable
inmates to acquire a trade or technical certification. The
primary goal of these programs is for inmates to obtain gainful
employment upon release. Correction Education Vocational

programs are moving toward implementation of V-TECH, a competency

based instruction program.

*Supportive Services - programs and services to facilitate academic

L

and vocational programs. (Library, counseling, job placement.)

The following information describing program components for each
institution was obtained through PEP documents, descriptive literature
provided the evaluation teams at the institutions, interview results and
evaluation team observations.

-13-



SCI-CAMP HILL EDUCATION PROGRAM

The SCI - Camp Hill school providé% programming for a young adult
population of approximately 1,200 men. An orientation brochure distributed
to inmates lists available programs as the Academic School, College
Program and Vocational School. New Values, a therapeutic drug and
alcohol community, serves specially screened men who have committed
drug and alcohol related crimes. Education, treatment and work assignments
are required components of this separate program.

Full and part-time, day and evening classes are offered. Students
enroll for 15 week~long semesters and receive report cards at five week
intervals. Instructional staff indicated daily and weekly informal, as
well as scheduled, individual conferences with students to discuss
progress and needs. These informal progress conferences appear to be
indicative of the general school climate of concern for student needs.
Instructors further discussed individualizing courses on the basis of
needs assessments done in classrooms as well as at intake. Student

interviews indicate awareness of, and appreciation for, such individualization.

Students consistently mentioned small class sizes and availability of
instructors to help them work through problems.

Instructors spoke of working cooperatively with administrators and
support staff to provide flexible scheduling and programming to meet
student needs. The general staff attitude was that the school continually
tries to make improvements. Few staff or students noted conflicts with
institutional security aspects.

The Staff consistently spoke of cooperative efforts to provide
flexible scheduling and programming to meet student needs. The general
attitude of all staff was that the school 1s always trying to make
improvements. Few staff or students mentioned conflicts with secu;ity
aspects of the institution, although some instructors seemed to feel
that Tradesmen Instructors tended to control direction for vocational
programs.

A full-time day counselor and a part-time evening counselor provide
counseling and guidance services for the educational program. The full-
time counselor has total responsibility for coordinating academic and
vocational guidance services, while the evening counselor serves the
evening vocational program. The day counselor administers some intake
assessments and appraises new students of program availability. Teachers
administer most assessments for intake diagnostic purposes. Interview
results indicate good communication between counseling and instructional
staff.

The SCI -~ Camp Hill school is unique in the adult prison education
system in that there is a Principal in addition to the Director of
Education and Field Liaison Coordinator. Despite separate, specific job
descriptions, all three men seem to work cooperatively to assure quality
programs which meet student needs. All administrators stressed that
much time and effort had been invested in reaching the present working
relationship. Most instructional staff felt that administrators consider
their input in relation to total program development.

14—

Basic Education

The goals of the SCI - Camp Hill Education Program are to assist
students in improving reading skills in order to take advantage of more
advanced programs, improve personal communication, increase labor market
bargaining power and progress toward achieving a GED certificate.
Interviews indicate instructional staff awareness of these goals in that
staff generally said the purpose of their basic education classes was to

advance students from beginning reading levels to ability levels enabling
them to pass the GED test.

A 1979 review of inmate records indicates that 72 percent of the
institutional population of 799 men demonstrate skill performance below
an eighth grade level. Approximately 275 men are enrolled at any one
time in the Basic Education program. This number comprises two thirds
of the academic program. The Test of Adult Basic Education is used as
the pre-test measure for instructional purposes. As with all other
program components, educational staff were able to provide the evaluation
team with documentation for these statistics.

Neither administrative nor instructional staff noted any special
efforts being made to recruit men with skill levels below an eighth

grade. Apparently, the initial institution orientation serves as the
recruiting mechanism.

Teachers indicated outstanding areas of student needs as Reading
and Math, followed by Social Studies, Science and Business Education.
Daily English classes assist students in improving communication skills,
with the ultimate goal of passing the GED test.

A Reading Lab, developed for students with low academic abilities,
incorporates Prescription Learning Corporation criterion-referenced
assessments and educational prescriptions. These prescriptions are
implemented with pre-programmed curriculum materials. The instructor
supplements this commercial program with informal reading assessments
and other curriculum materials. Twelve students are enrolled in each
six month session. A Math Lab, also developed with Prescription Learning
Corporation material, provides students with remedial Math instruction.
Both Labs are equipped with 'a variety of hardware and software which
provides a structured multi-media learning center approach. Fifty to
sixty men work daily with a Reading and Math Specialist. As these
students achieve appropriate levels, they advance to the GED Curriculum.

A Business Math and English program is also offered as a component
of the Basic Education Program. Students are selected for the program
on the basis of needs and grade level attainment. Classes held for 20
hours weekly instruct students in basic business theory, as well as
basic business applications.

Elementary Education-Basic Skills Classes are another major component

of the Basic Education program. Self-contained classes in this area
assist students in improving reading, communication and math competencies.
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Sccondary liducation

SCI - Camp Hil1l's PEP document states the objective of the Secondiry
Education program as being to advance students at }east one grade leve
cach term in order Lo prepare for the GED examination. Coursgs offered
in Secondary Education include Math, English Literature, English Grammar,
Science and Social Studies. The courses were chosen because they are
required areas for the GED examination. '

Approximately 90 inmates are enrolled in seconqary programming at
any one time. Staff and students indicated that this ngmber may ?e ﬁo
smhll because some men cannot afford to go to schgol while many others
may not have an interest in school. Another possible rgason for this
lo@ enrollment may be the absence of a structured recruitment program.

Although between 225 and 270 inmates take the GED test each tiTe it
is offered, tnly a small percentage pass. In 1979, 27 percent of F;el.
470 men who took the test passed it. Staff seemed'to feel that gui et}nes
or a screening process should be developed for taklng the GEP ezam%gg ion,
even though counseling services are available to assist men in decldlng
if they are prepared for the test..

Post Secondary Education

§CT - Camp Hill Post Secondary Education objectiYes includebprou251on
of college credit courses which will enable enrolleq %nmatesTﬁo eiz:es
more adept at making responsible career-related.dec1s1ons. ! g Eore 2 ements
should help enrolled immates gain an understanding of general jo q
as well as acquire specific job-related skills.

SCI - Camp Hill subcontracts with the Harrisburg Aria Commuz;zy
College (HAGC) to provide these college-level gourses.. n prarare -
effort has been made to provide general edgcatlon credits w11cb1e inﬁates
of many academic disciplines. This emphasis was cho§en.t9 enabl i
to transfer credits to other colleges oOr vocational Lralr}lnglprognselor
upon release. A representative from HACC angthEtigﬁcztzzzainggzated i
i i e services for the program. Lau o
Szzziietgu;iZEZ increased emphasis on post high school courses as prerequisites

to college course enrollment.

The general Post Secondary Program goal has apparentlg beeg t? mzke
available a minimum of nine credits to as manY men as possible in hop
that they will continue with college programming upon release.

Vocational Education

The major emphasis of the SCI - Camp Hill vocatiqngl progzam %Sbgzh
providing flexible programming capable of mzetlng ;ralgzziigieti grOViding
: 3 i 1 student. na
‘he entry-level and advanced vocationa ldit :
igzcificycareer training skills, the program attempts to acquaint students
with a variety of career options.
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Both full and part-time vocational courses are offercd. All courses
of study with specific objectives were available to the interview Leam
in the education building office., Full-time programs include Barbering,
Carpet Installation, Printing, Electronics, Machine Shop, Small Gas
Engine Repair and Construction Cluster. This Construction Cluster

includes training in carpentry, electrical wiring, plumbing and painting/plastering.

Part time programming includes Auto Mechanics, Bricklaying, Welding,
Carpet installation, Drafting, Truck Driving, Typing and Office Practice,
Small Gas Engine Repairs, TV Repair, and Printing. Other part-time
programming for the fiscal year 1979-80 includes a certifiable post secondary
course in Food Services Management offered through HACC. Courses in Job

Seeking Skills and Techniques in Career Decision Making support the
entire vocational program.

An MTA subcontracted course provides qualified students the opportunity
to earn a State Truck Driver's License along with a diploma recognizing
successful MTA course completion. Approximately 15 students participate
in this program each year. Another MTA program enables two men each
year to enroll in a Diesel Mechanics course.

An institutional vocational evaluator assesses approximately 200
men a year who have not clearly defined their vocational interests.
Results of these assessments are fowarded to the Vocational Counselor
and Job Supervisors who in turn meet with the men, administer further
assessments 1f relevant and recommend appropriate placements. Staff in

general expressed positive interactions between institutional and educational
vocational areas.

Instructional staff frequently expressed concern over what they
viewed as a consistent decrease in the number of trade courses available
at SCI - Camp Hill, This decrease has apparently beer a direct result
of the demand for more full-time classes. Most vocational instructors
felt a need for an increased emphasis on introductory-level vocational
courses and job-readiness programs. These instructors suggested that
more effective guidelines be developed in terms of competencies and
skill levels as prerequisites for vocational program entry. Instructors
did, however, stress cooperation between academic and vocational courses
in terms of providing academic remedial assistance for enrolled students.

As in other prison vocational education programs, both staff and
students consistently expressed concern over the need for additional
certificated programs. Some instructors felt that although vocational
programs at SCL -~ Camp Hill are providing quality training, persons
having potential responsibility or ability to certificate programs do
not inspect or evaluate the SCIL - Camp Hill vocational program. These
instructors seemed to view the evaluation team's visitation as a step
toward consistent program evaluation.

Tnterviews with men in both full and part-time classes indicate
that most students hear of vocational training at orientation. Students
feel that the vocational programs enable them to review their abilities
in relation to a variety of career options. A number of students expressed
appreciation for being helped to develop skills with which to obtain
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SCI-DALLAS EDUCATION PROGRAM

The SCI-Dalias school provides Obportunities for the institution's
900~950 inmates to enroll in day and evening courses in academic angd
vocational Programming. The main school facility ig a well-kept, modern
building with both academic classroomg and vocational shops. Welding
and Automotive Vocational Programs are located outside of the institution
fence and require Security clearance for inmate enrolliment,

The program's physical characteristics and relationships between
staff and students lend themselves to a positive educational environment .,
Instructional, clerical and Security staff indicated frequent, informal
communicationg among themselves ag well as with Students.

Openness and concern, many felt that most men enroll in school pPrograms
only for possible parole considerations, These students mentioned that
institution work assignments make school attendance difficule. Other
students felt that the lack of valid oertifications, other than the GED
diploma, discourages inmates from making efforts to attend school pPrograms.

Although al1 New inmates are informed of educational pPrograms
during an orientation, a number of students stated that they had heard
of partiecular classes only from other inmates. The school has developed
and distributeg brochures which briefly describe the school Programs, ag
well as contact persons for interviews and enrollment.,

Staff in general spoke favorably of the school climate with its
informal yet productive atmosphere, Concerns, however, were expressed
about the absence of consistent, direct leadership resulting inp unclear
directions and scarcity of information about relevant institutional
policies. Unavailability of consumable educational supplies was another
frequently bPresented concern,

A spacious library, housed in the main education building, dppeared
to be well used and condusive to independent reading and study. Staff
and students say ga need for additional materials in the areas of low
readability and technieal materials., The librarian felt that because a
large number of books are logt each year, a more efficient materials~
circulation system is needed. Although he éxpressed concern over this
materials loss, he also expressed Satisfaction that books are being
used.

Two full time tounselors provide services. for any interested inmates,
The academic ang vocational counselors expressed good rapport between
themselves ang institutional counseclors. They felt these good relationships
facilitate inmate involvement in educational Programming. The academic
counselor deals with all aspects of Basic, Secondary and Post-Secondary
Educaticn, while the vocational counselor handles al] aspects of the
Vocational Education Program,
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Busic Lducation

Day and evening Basic Education programs provide inmates with the
uopportunity to work toward developing academic skills to an eighth grade

level. According to a 1979 survey of inmate records, 1% of the institutional

population are nou-readers, 20% read at the Ffirst to third grade levels,
31% read at the fourth to sixth grade levels and 32% have seventh to
ninth grade skill levels. Approximately 240 inmates with skills below
s eighth grade level are enrolled in Basic Education programs at any
one time. FRducational administrators felt that lack of incentives for

attendance as well as limited classroom space discourage many men from
enrolling.

An ESEA Title I program is available to men under 21 years of age.
After notification from the institution clinie, school personnel meet
with and especially encourage this population to enroll in classes.
Alony with having a wide variety of instructional materials, the program's
location next teo the library expands available rescurces.

During the evaluation team's visit the Title 1 instructor was
substituting in a course where the teacher had resigned. Although this
substitution undoubtedly benefitted the entire school program, the team
questioned whether or not Title I students were experiencing too much
disruption by accompanying their instructor to another classroom. This

situation apparently is not unique to SCI-Dallas. The need for a substitute

policy consistently arovse throughout thig prison cducation program
evaluation as well as in most others.

The Special Education classes, desipgned to work with non-readers,
appeared to be well subscribed. Although IPI methods and materials are
used, both the instructor and students stressed the need for additional
instructional resources. In addition to being limited in number and
scope, the materials in this program appeared to be outdated and unsuited
to an adult male population. That the instructor has established gr
rapport and trust with his students was evidenced throughout studenc
interviews. Students in this program, perhaps more than in any other
area, expressed strong trust and belief in the instructor's concern for
their welfare and growth.

Day and evening Adult Basic Education (ABE) are offured to students
who demonstrate skill levels below an eighth grade level. Torachers felt
that although instructional resources were adequate, consumables were
scarce. Students supported this instructor observation but expressed
satisfaction with the progress they had made.

Scecondary Lducation

The general Secondary Education program goal is to provide men with
the opportunity to develop skills to a twelfth grade level in order to
obtain a GED diploma. Throughout the year, approximately 627% of the 300
inmates with skill levels below 12th grade participate in scecondary
education programming in the arcas of English, Science, Social Studies,
Math and Spanish. Seccondary program instructors consistently expressed
a need for more curriculum development.
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Although categorized as a Sccondary Education program, the Bilingual
program alse serves the needs of inmates with skills below an cighth
prade level. The ingtructor also lacilitates a Labtin Amorien Study
Group in which lnmates communicate in Spanish, while cxploring Spanish
Literature, art and music. This group has translated Burcau of Correction
directives into Spanigh for the benefit of Spanish speaking inmates.

Post Secondary Education

The Post Secondary Education program goal as stated in the PEP
document is to provide inmates having a high school or GED diploma with
the opportunity to pursue an Associate Degree. SCI-Dallas subcontracts
with Luzerne County Community College to provide courses, Counseling
services are provided by the academic counselor, the college course
instructors and Luzerne County Community College counselors on request.

As with other correction education post secondary programs, the SCI-
Dallas program is faced with budget restraint requiring program reduction.

Vocational Education

Five full-time and six part-time vocational programs serve approximately

300 of the 950 SCI-Dallas inmates.

Full-time programs include Auto Body, Barbering, Carpet Installation,
Welding and Office Practice. Staff felt that the Barbering and Carpet
Installation courses are the most popular. Part-time programs include
Air Conditioning, Graphic Arts, Electricity, Electronics, Sheet Metal
and Plumbing. A contract with Penn State University enables qualified
students to enroll in part-time Drafting and Surveying Courses.

Most vocational instructors felt that much of the machinery and
technical equipment is outdated. The auto body instructor indicated a
need for additional sets of hand tools. Many instructors expressed
uncertainty about ordering and recquisitioning procedures.

The SCI-Dallas vocational education program, although recognized by
the Veterans Administration, is in need of valid certificated programs.
Throughout the interviews, students stressed that although they were
acquiring skills, future employers would probably not recognize their
achievements. Many students felt that vocational courses are geared
toward high achievers, and that even then men must be on lengthy waiting
lists in order to enroll.

After meeting with men reguesting vocational programming, the
vocational counselor refers men to appropriate courses. Staff and
students questioned placement policy, indicating a need for guideline
clarification.
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Job Placement

SCI-Dallas is to share a Job Placement Specialist with SCI-Graterford.
Because this arrangement has not been effective, the vocational guidance
counselor assumes the respousibilities at least as far as making referrals.

Both the Academic and Vocational Counselors expressed frustration
over this lack of a job placement counselor. As with all prison education
programs, proof of program effectiveness lies in men being able to
obtain gainful employment at release. The absence of a Job Placement
Specialist hinders post-release employment planning.

-~272~
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SCI-GRATERFORD EDUCATION PROGRAM

The educational Program at SCI -~ Graterford provides services for
approximately 400 of the institution's population of 1800 men. According
to the PEP document, the primary focus of the education program is to
prepare men for gainful employment upon release from the institution.
General goals listed in the PEP document describe the program's intent
to assist students in enrolling in school, developing fundamental skills,
improving self-image and developing vocational skills.

Courses are offered on a semester basis, with registration each
March and September. With the exception of Basic Reading and Math
classes which have an open enrollment policy, students may only enroll
in classes at the beginning of each semester. Some staff and most
students felt that all bprogram areas should have an open entollment
policy. Academic classes are offered in both the day and evening programs,
while vocational programs are offered only in the day program. Strong

consideration and planning is needed for providing evening vocational
programming.

Although providing inmates with the opportunity to enroll in school
is presented as a goal for the entire education program, interview
results indicated that inmates experience varying degrees of difficulty
in doing so. At least three students indicated that the enrollment
procedure involves too many complicated forms which discourage men
having poor reading ability. Other students said they had heard about
educational programs only from other inmates ("through the grapevine") .
Staff and student interviews indicated that poor communication between
education and institution staff tends to delay inmate meetings with
education staff.

An informal education program not observed by the evaluation team
but run by the Muslim community operates daily Basic Education classes
for members of the Muslim faith. Daily classroom attendance averages 40
men. Parateachers, originally trained in the education program, apparently
serve as the main instructors. '

Samples of enrollment forms were made available to the interview
team by the Guidance Counselor. These forms included, among others, a
School Request Slip, an Application Form, Rules for School Attendance
and an Education Worksheet or summary sheet. Instruction staff interviews
revealed that most teachers are aware of and have access to these
completed forms. Especially noteworthy in this assortment of forms is
the availability, in Spanish, of forms requiring inmate completion prior
to enrollment. Staff indicated that inmates receive any assistance
necessary in completing the forms.
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The Guidance Counselor, a certified Social Restoration Specialist,
apparently provides important coordinating services for the education
program. In addition to enrolling inmates, he sees that intake/diagnostic
information is available for teachers and schedules inmates for interviews
to discuss education program enrollment if classification center results
show WRAT scores below a fourth grade level. Greater rapport needs to .
be developed between institution and education counseling personnel in
order to facilitate programming for men in need of Basic Education. The
counselor also facilitates discussion on student progress and needs at
scheduled weekly staff meetings. He expressed a need for in-service in
the areas of grantsmanship and instructional methods and materials
appropriate to SCI-Graterford's student population. ‘

The education program is located in a wing off the main prison
corridor. Staff comments concerning small academic classrooms were
accentuated for the evaluation team by apparent crowded conditions in
one classroom with six students. Usually, however, only three or four
students attend each class session. Poor acoustical conditions compound
the crowded conditions. Staff and students consistently noted that
noise from the hallway and adjacent classrooms frequently interferes
with classes. Several teachers commented that they are uncomfortable
using audio-visual instructional supports because of disturbing influences
on other classrooms. TFurther confusion appeared evident to the evaluation
team from men moving through and holding conversations in the hallways
throughout the day. This movement appeared to be on an unscheduled
unsupervised basis. Several teachers expressed concern about this
movement, as well as about men congregating around the guard's desk and
arriving at the entrance on time but not being admitted promptly.
Additional concerns noted in the physical environment include inadequate
ventilation, drab appearance of the education wing and inadequate
wiring in the electrical shop.

In relation to the rest of the education program, the library is ‘
housed in an especially large room with the legal library being divided :
from the regular library by stacks. The absence of a librarian at the
time of the evaluation appeared to contribute to library under use and
disorganization. Several staff commented that a large number of books
has been lost as a direct result of having no librarian. Staff and
students reported that the library is in need of additional low level,
advanced level and technical materials. Although an inter-library loan
policy has been established, students seemed unaware of it, and several
staff members confirmed that it was not being used.

One outstanding interview result is the obvious positive rapport
between instructional staff and students. One student was adamant in
expressing his belief that despite security staff interference, students
remain in the educational program because of the teachers. Many students
desceribed teachers as being dedicated, expending much effort against
great odds, and having genuine concern for student achievement.
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Instructional staff expressed a feeling of closeness, which was
noted by the evaluation team. Nevertheless, many staff members spoke of
what they felt to be extreme stress in the areas of communications
between institutional and educational staff, and in need of more direct
educational leadership. Staff expressing communication concerns felt
that this lack caused unnecessary job-related stress and interfered with
students enrolling in and attending classes. Staff requesting more
direct leadership indicated needs in the areas of curriculum development
and accountability as well as more direct supervision of their teaching.
The staff expressed frustration, confusion and sometimes anger at being
consistently left on their own. Instructional and administrative staff
consistently noted a need for additional in-service programs.

Basic Education

Instructors indicated that approximately one half of the 400 men
enrolled in education programs demonstrate skills below an eighth grade
level. Accordingly, the primary focus of the Basic Education Program is
to provide these men with instruction in basic skills and consumer
education. Title I, Adult Basic Education and ESEA Life Skills classes
form the core of the Basic Education Program, which offers both day and
evening classes. ‘

Basic reading and math classes in the ESEA Title I program have an
open enrollment policy. One student, who indicated he had enrolled
initially because he had nothing else to do, expressed surprise and
appreciation of teacher effort in having helped him finally learn to
read.

The major goal of the English as a Second Language (ESL) program is
to enable students to reach an English competency level which will
permit them to enter any other education program. This program's out-
standing needs were for appropriate instructional materials and admin-
istrative/resource support. Students and the teacher supported this
evaluation team observation.

Life Skills Adult Education Workshops offer courses in occupations
information, health, community resources, law and government. Students
from all program areas are encouraged to enroll in these workshops.

Adult Basic Education (ABE) classes are geared toward meeting
individual student needs as they relate to daily living. Instructors
felt that student motivation determines length of time men stay in ABE
classes. Staff in this program area, as in others, were concerned about
the lack of general program direction and leadership.

Secondary Education

General Secondary BEducation program goals are to help men prepare
for the GED examination and develop vocational competencies. Day and
evening classes are available to men wishing to prepare for the GED and




to those already having a high school diploma, but who wish to review
skills for higher level course work. The majority of students inter-
viewed in this area held favorable opinions of teachers and course '
content. Inglish and Algebra students felt the program to be especially
helpful because study units are broken into small components and t
eachers' expectations are realistic.

Post Secondary Lducation

SCI-Graterford's Post Secondary Education Program provides men the
opportunity to enroll in college courses leading to a two—yea¥ Associate
Degree or a four-year Libera. Arts Degree. A major emphasls is on
helping men continue with plans for post secondary education after
release from the institution. Cheyney State College and Montgomery
County Community College have been providing these in-house courses;
however, budgetary restraints will limit services for the 1980-8l year
to those from Montgomery County Community College.

While most students felt enrollment in the program to be an honor,
some felt the program lacked coordination. Others felt they should be
able to carry more credit hours per semester. Students in the program
4s well as from other education areas consistently questioned the
evaluation tecam about the college program status. Explanations were
needed from educational administrators concerning the futgre of c?llege
programs at SCI-Graterford., One student who had earned h%s GED diploma
at SCI-Graterford credited the dedication of Basic Education and Secondary
Education teachers with his ability to enrol] in college classes. He
further commented that men having a sincere will to succeed andiwﬁo are
able to make financial sacrifices (little if any fiscal compensation for
attending college class) had the opportunity to prepare for a sound
future.
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Vocational program goals as described in the PEP document.a?e to
assist men in developing skills and abilities relevant tq obtaining _
gainful employment and in working cooperatively. Full-time day programming
is offered in Air Conditioning and Refrigeration, Home Renovations, ;
Small Engine Repair and Dental Technology. Part-tlmg classes arefszere
in Typing and Electronics. Montgomery County Commun1t¥ College offers
courses in Business Administration and Consumer Economics.

An apparently disproportionate number of vocational programs exists
in relation to the institutional population. Staff‘and stuéenté fe%t a
need for evening programs to enable men with full-time Qay 1n§t1tut10nal
work assignments to enroll in programming. .Stro?g con51d§r?t10n ne:isff
to be given to planning for evening use of vocational fac1%1ties. ' al
and students also stressed the need for developmenF o? valid vocat%ona
certification programs as well as the need for reviewing and updating

vocational training equipment.
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Vocaltional instructors consistently expressed a need for a vocat:ional
supervigsor or coordinator. The evaluation team further supported this
concern by observing the absence of a coordinated vocational cducation
philosophy throughout the interviews. The PEP document appeared to

present vocational organizational information not reinforced by staff
interview results,

The PEP document describes the Home Renovations course as including
carpentry, masonry and electrical wiring components. Inappropriate
wiring, however, renders the electrical compoment inoperable. Education
administrators and staff told the evaluation team the institution has
consistently promised to install the proper wiring. The instructor
demonstrated his awareness of PEP document objectives in stating that
his ultimate program goal is to move students to an employment entry

level at which they can begin as an apprentice with an electrician,
carpenter or mason.

This instructor expressed frustration with the inappropriate wiring,
inadequate building materials and his inability to operate each of the
three program components as full-time areas. He further presented a
need for valid certification for the Home Renovations course,

Students consistently praised the Home Renovations instructor as
being dedicated and having sound teaching methods. At least three
students said that they did not know how the instructor did such a good
job with so little equipment., They felt that although they do learn the

basics of the trade, they could not get good jobs because the program is
not certified.

The Air Conditioning and Refrigeration instructor described having
developed all program instructional and needs assessment components.
The Small Engine Repalr instructor summarized his course purpose as
training students to become mechanics' helpers or to center advanced
level training programs upon release. Students in both programs felt
that despite inadequate equipment and supplies the instructors had been
able to individudlly meet student needs.

The Electronics program is designed to prepare men for entry level
positions as 'trouble shooters" in the electronics field. The instructor
felt that lack of practical electronic equipment reduces the possibility
of learning challenges for students. The second part-time program,
Business Typing, is designed to prepare men for positions as clerk
typists. A lumisonic learning system facilitates audio visual teaching
of typing skills.

Through the two year training and work experience Dental Technology
program, inmates learn to make metal castings for dentures, polish and
finish dentures, and make appliances to correct dental deformities. The
instructor and students expressed anger and confusion throughout the
interviews because they had bgen told the program was to be moved out of
SCI-Graterford. Because the program had been financially stable, they
saw no logical reason for its removal. Since these interviews took
place, however, the decision has been made to maintain the Dental Technology
program SCI-Graterford. Contacts have been made with Temple University
to plan for certification through the American Dental Association.
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Exploration of and planning for the use of Veteran; g?mlziztratl
Benefitg is necessary. Opproximately 35% of SCIl-Graterford's
Veterans and could qualify for assistance.

Job Placement Program
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v
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bontacre with potential employers is extremely e on ﬁiids to be
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and better salary.
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! i indi loyment.
His role is to assist men nearing release dates in finding employ

SRE-GREENSBURG. EDUCATTON PROGRAN

An orientation shect distributed to all new inmates lists program

components including Vocational training, ABE, GED, Learning Center,
correspondence courses, school and work release. Supportive services
are listed ag including individual or group therapy and/or personal

adjustment classes, library, drug counseling and educational ang vocational
counseling.

» and that enrollment is
largely of their own choosing. Students felt that some men choose not

to enroll because of disinterest. No inmates interviewed Presented
institutional work assignments as interfering with a man's desire to
attend school Programs. Thig apparent inmate choice of educational
enrollment at SRF—Greensburg may contribute to the fact that the majority
of men interviewed indicated future employment desires in fields closely
related to their courses of study or training. Employment possibilities
mentioned included such diverse areas ag computer system analysis, con-
Struction, mechanics, college studies, carpentry, building maintenance,
general labor and food service. Inmates interview responses at SRF-
Greensburg tend to further indicate choice in educati
n for improving them-
selves and in becoming involved in gainfuy: “mployment. The personal
adjustment pPrograms may, to some extent, have helped men become able to
verbalize these feelings. Some students saigd they had developed an
understanding of the meaning of responsibility. Other menp said they had
finally experienced a sense of accomplishment.

that responsibility for program development and review at SRF - Greensburg
is a cooperative effort. The Field Liaison Coordinator, Vocational
Director and Education Director all work closely with instructional

staff to assure that determined objectives are effectively met for the
institution's relatively young, minimum Security, short term students.

Instructional staff felt that more in-service ig needed in order to

. increase educational Program strength and to continue to provide appropriate

programs. They specifically Tequested in-service in the areas of current
trends in life skills and basic skills education.

Staff consistently felt that although the programs in general are
good, there is always room for improvement. Mosgt staff interviewed
indicated that despite relatively short incarceration times, men's
educational needs are being met, One administrator indicated that 70
percent of programs meet inmate needs. Staff felt that the exploratory
nature of vocational courses opened new vistas to men for future employment.
Academic instructors felt that the Individually Prescribed Instruction
approach adequately meetsg inmate needs. The entire educational program

has a well-developed functional student tracking and recordkeeping
system.
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Basic Education

. . . 4
SCI-Greensburg's Basic Education goal is to provide remedial instruction

to inmates with less than an eighth grade level in reading and math. _
Approximately 160 men a year are involved in Basic Bducation programming.

The Learning Center serves inmates in both Basic and Secondary
Education. Instruction is provided in all basic skills areas such as
reading, math, spelling, English and literature.

The Remedlal Reading program provides daily two-hour instnuction Fo
students with marginal reading ability. Individual and gpoup lnstﬁuction
ig provided as appropriate in assisting men to ?each an eighth gr? E
level or prepare for the GED Examination. The instructor uses intake
assessment information and a variety of informal assessment procedures
to determine students' attention spans, learning styles and special
needs,

The Title I program provides individualized instruction eo mez .
under 21 years of age. ABE/CED courses are also offered to students in
the Title 1 program. Monthly staffings are held to assess student
progress and to formulate new educational goal plans.

Secondary Education

Approximately 80 men enroll in secondary programming4?ach yeaz.
Educational administration indicated that 55 pereent: op ) ?en arOVides
expected to pass the GED examination. 'The Learnin_ ,anLerEz sotpgn
Secondary Program services., Courses w1tn1n Fhe Secendary t.uiato reparing
program are designed Lo provide instructlon 1n_areas essentia ngar
for the GED examination. Title I programming is extended to seco mzn
students under the age of 21. As in other.education progran ariaiéaining
involved in Secondary Education are often 1nvolveinzzlggczszogie praining

experience. The part-time evening counse
2?dé3§czzign pgovide counseling services for seconqary students, making
referrals to the vocational counselor when appropriate.

Post Secondary Education

SCI-Greensburg subcontracts with Westmoreland County Community
College to provide Post Sccondary programming in vocational areas.

Vocational Education

SRI'-Greensburg Vocational Education Progrem.provigez mz;o:1;2r§2§—
ity to e - lous career opportunities an ev et-
opportunity to explore various care . b . . ‘
agge skillz. Job Placement and Counscling Services assist men in finding

post-release employment,

Men involved in vocational programming at the institstlog'ggzlalso
frequently involved in other educational proggam iriis.i ngiution
ing i i inside and outside of the ins .
programming is provided both in51. :

étugent in%erviews indicate that inmates feel programs have benefitted
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them, and that they have acquired marketable skills.
Prison vocational education programs, however,

consistently expressed a need for cert
programs,

As with other
both staff and students
ifiable pPrograms and/or apprenticeship

SRF~Creensburg subcontracts with Vale Technical Institute to
provide the ingide vocational training Program. Arecas included in this
training are Auto Mechanics, Carpentry or Building Construction Trades,

Plumbing and Commercial or Media arts., The pPlumbing instructor is an
IUP/PDE employee.

Although the art program had especially well-
activities, the instructor felt that short incarce
total program effectiveness. He felt that his pro
explorative in nature.
time determining course scope appears to be repres
instructors' opinions. The Plumbing and Auto Mech

Outside vocational training, offered evenings through Central
Westmoreland Area Vocational Technical School, provides instruction for
up to 20 men at any one time. Possible course areas include Welding,
Masonry, Appliance Repair, Basic Electronics, Carpentry, Resident Wiring,
Industrial Math, Machine Shop, Landscaping, Small Gas Engine Maintenance
and Repair, Industrial Wiring, Engineering, Drawing Analysis, Auto
Mechanics, Cabinet Making, Gardening, Math for Industry, Mechanical
Drawing, Heating and Air Conditioning, Building Maintenance ang Repair.

Several staff commented that at one time Westmoreland County Community
College offered programming in Conservation, Environmental Technology,
Data Processing, Diesel Technology, Electronics Technology, Engineering,
Graphics Technology, Drafting, Fashion and Merchandising and Food Service
Management, Thege staff felt that fiscal restraints are placing more
and more strain on vocational program effectiveness.

Student vocational Progress is monitored through regular informal
discussions between instructors and students, daily attendance records
and quarterly reports. Most instructors mentioned that in addition to
maintaining the above records, they had responsibility for individual
program developments and revisions,

Operation Out Reach (OOR) program involves qualified inmates from
inside vocational training in repairing and weatherizing elderly Westmoreland
County residentsg' homes. CETA, LEAA and Vocational Education funds
support this program which ig well received by the community.

Job Placement

A full-time Job Placement Specialist provides services for all men
who have been involved in vocational training. Using local, private and
State agencies such as BVR, VA, Goodwill and Apprenticeship Information
Center, the Job Placement Specialist makes contacts with potential
employers for inmates. A number of student interviews indicate that
this staff person is actively involved in vocational counseling,
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SCI - HUNTINGDON EDQE@EION PRQQE&@,

i is to assist
SCI - Huntingdon's general education program ggal iiiézcate e
inmates in developing skills necessary to earn a GED ce
bossibly pursue postsecondary education training.

i i hout
Physically, the education program 18 1ocated_1n ireaidigzzuioordinator
C ison complex. The administrators and vocational gulds o O ey
e Tece od at the ends of cell blocks. Academlic classes gnd 1e " :
are izcitiqr?o second floor area off the main corridor;1 whléiuZZiignona
oro o are locat i i ngs throughout the grounds. -
caff i terviigzagiiiQthgliiiiid opiniins about this houﬁlnglirr?ngement.
o QEfo felt that program visability is enhanced ast?ateigis anttered
programs being located in various aregs; Ot?ersaiziiability. oo
houéing hinders communication and adm1n¢§trator .as HEy i and that
£f explained that contact with other instructors wa A fore
iﬁz ténged to see program administrators only by maklngoipiimates for
to zisit the administration officgs. Constant e??os:iidents T s
jnstitutional personnel to educat¥on program s?a bility, £ and ot
areas does obviously increase en§1re program §1i§e LY. ion tea
lled in educational programming approache . o e any
Throus the visit to question the reason for their prese e
th;;Zizzgtth;i they were planning to 1ook into enrollment, and tha y
co

knew SCI - Huntingdon had a good program.

programs are

Many

i a, i i rou
The education program orientation prociduzc,tzzzzlziﬁiti awzreness
i i apparently ros Awar
oL L e pret e pbpilost inmates jinterviewed indicated
11 in school

time enrolled

seminars
of and interest in school programs. s e to enco
that they had learned what was available a

after arriving at §CI - Huntingdon. .In most casc;st,:ime P
?00“ i srams closely coincided with length o ' the 1 at
in uncaﬁlon PZ?& mber of men indicated that they had participa ? z
inStltft10n~ sezuor classes. School administrator§ expresszd t%eil—
1@a§L LW? ioﬁZving both a vocational guidance coordinator gn 2332
b?llef ade ‘o counselor for the 1980-81 year will.futhér 1ncz e iment
- ros acad?mlg‘l'tf and enrollment. The program visability and e one
progizma;;ZZrlt: %e indicative of a high degree of rapport betwee
rec

institution and the education department.
staff and dedication to effective and innovative

:S
ts is evidenced through team teaching arrangewent
: Teachers credited peers as being

Cooperation among
programming for studen

i X S, .
ide variety of program area oS B eing
ZZjiiaZ;d and competent, while students referred to teache

: . r believes
incere and effective. One student commen;ed ;hatAEzihgiaztiate relt
5 . dult leved. T
. fa g snts and interacts on an a : asp course
o hlf‘btgiZtructor "hends over backward" helping studintz ?istzuctors'
- ;tz students also viewed Awards dinners as prool ©
concepts.

concern for student success.
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Staff consistently expressed a need for increcased communication and
more direct leadership. Even staff who voiced appreciation of the
creativity and flexibility afforded them felt that they needed more
leadership, especially in the arca of curriculum development. One
teacher commented that only because of individual staff member competence
was the program as good as it 1s. He further stated that he saw no
cohesive educational team, but rather small groups of staff forming
alliances, or individuals "doing their own thing'. Staff further commented
that while educational recerds are available in the education administration
office, they rely heavily on their own diagnostic pre and post testing.

Interview results did not indicate that staff shared these results with
each other.

The education program year is comprised of four thirteen-week
semesters. Actual time in program, however, is rarely more than 12
weeks per semester because of registration. Day and evening academic
and vocational classes are offered, although not every class is offered
every semester. The wide variety of courses, instructor availability
and student needs determine course offerings. Brochures describing
course offerings are placed in every cell two weeks before the start of
a new semester., Concern exists over whether or not this timing provides
men with adequate advance notice of course offerings.

Basic Education

SCI Huntingdon's Basic Education goals are to provide men with
opportunities to improve their math and reading skills to at least an

eighth grade level and to integrate these skills with outside life
survival skills.

An SCI - Huntingdon review of 467 inmate records indicates that 68%
of the institutional population functions below an eighth grade level in
average achievement. The education department estimates that 25 percent,
or 120 men, are involved in educational programming at any given time.

The PEP document, supported by education staff interview results,
presents several reasons why more men do not become involved. After the
initial group orientation, some men are overlooked because of shyness,
fear of school or general disinterest in school. An education administrator
suggested that the addition of a full-time academic counselor will
facilitate seeking out and encouraging these men to attend. Another
major reason given by the Director of Education for possible low attendance
was that men functioning on low skill levels require much individualized
attention, necessarily placing limits on enrollment. A third reason is
that inmate needs for an income overshadow their need for an education.

A number of program components make up SCI - Huntingdon's Basic
Education program. The General Studies component, open to both Basic
and Secondary education students, affords students the opportunity to
enroll in interest area courses. This program area is open not only to
men having high school or GED diplomas, but to men for whom vocational
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or postsecondary secondary programming is not appropriate. Courses vary
every semester because offerings are based on student interest as well

as need.  Courses such as Metrics and the Math of Motor Cycle Repair

have been planned and instructed by educational staff having the interest
and appropriate expertise. Instructors for these courses appreciated

the freedom afforded but expressed need for General Studies program
coordination,

New inmates under 21 years of age are referred to the ESEA Title I
instructor for interviews and possible enrollment. Individual and smgll
group instruction is offered in remedial and developmental reading and
math, GED preparation and values clarification. The instructor provided
the interview team with a package of materials containing information
such as program scope, sequence and objectives, instructional materials
available, instructional strategies and a description with examples of a
comprehensive record keeping system. A wide variety of instructional
and audio visual materials was being used by students during the visitation.
The teacher stressed his use of student survey results in his on-going
planning and evaluation of course content and teaching methods. Especially
good instructor-student rapport was evidenced throughout classroom .
observations and student interviews. One student commented that while
he originally enrolled "just to have something to do", he now comes to '
class because he 1s learning to read. Another man credited the instructor's
belief in students as Lhe reason they learn. :

The Self-Contained program uses a team teaching and Individually ;

Prescribed Instruction (IPIL) approach to provide remedial instruction to
men demonstrating less than a fourth grade achievement level. Tw?

groups of students, each having two teachers, form thg Self-Contained
Program in which Basic Reading, Math and English receive primary emphasis.

The Adult Learning Center provides a variety of programmed and
other self-instructional materials for students of all ability groups
from pre-primer through at least fifth grade skill levels. The emphasis
of this program is as an alternative to the tradional group approach Fo
learning. Inmates are invelved in an uninterrupted learning process in
reaching individually determined goals.

A March, 1980 proposal presents guidelines for an expansion of a
Cell-Study Program which is to provide educational programm?ng for .
inmates in administrative custody. Developmental and Remedlal‘programmlng
through postsecondary and/or continuing education programming is to be
provided.

While not a separate program, an ESL component is taught by one of
the Self-Contained Program teachers. This program assists Spanish
speaking students in developing necessary communica?io? skills fo? '
participating in regular education programming. Thl? instructor indicated
that he meets with Spanish speaking students three times a week, ?ut
that a need exists for a certified ESL teaclier. Because the Spanish
speaking inmate population is increasing, plans must be made for more

appropriate programming.

-

Secondary Education

Courses offered through the Secondary Education program are developed
from results of questiounaires pl=ced in cell blocks. Because of the
wide variety of offerings, not every course is offered every semester.
General program objectives as identified in the PEP document are to
provide the opportunity for men with competency levels above the eighth
grade to continue with an education and to earn a GED certificate. At
the time of enrollment men are requested to sign registration contracts

indicating that they have been told of course content requirements and
attendance policies.

Building Trades, Decorating, Office Skills, Printing,
Typewriter Repair, Welding and Vocational Survival Skills

While written procedures are available for enrollment in vocational
programs, staff and student interviews did not substantiate the use of
such prucedures. The interviews indicated need for more clearly defined

enrollment procedures as well as a need for additional vocational programming
to meet inmate demand.

Following inmate request for enrollment, the Vocational Guidance
Coordinator is to evaluate the request in terms of an inmate's prior
experience (including vocational program at SCI-Huntingdon), aptitudes
and interests, as well as through the use of various psychometric instruments.
Although numerous assessment instruments are readily available, few are
routinely used. Staff concerns about the validity of assessment results
and numerous other demands on the Vocational Guidance Coordinator's time
appear to limit the formal assessment process,

The Vocational Guidance Coordinator indicated varied job roles
including initial group orientation of men to the educational program,
subsequent orientation follow~-up with individual orientations and interviews,
vocational assessment, job seeking skills instruction, apprenticeship
program chairmanship and V-TECS coordinator. Responsibilities also
include total vocational program coordination (trouble shooting and
scheduling) and serving as initiator for job placement referrals.
Students generally indicated well-yun classes enabling them to move
closer toward GED certificate attainment. Consideration should be given
to reviewing the Vocational Guidance Coordinator's responsibilities.
Some duties, such as Apprenticeship Chairman, may be more appropriately
assigned to other existing staff members.

Post-Secondary Education

Evaluation team members had limited contact with post secondary
students, probably because students were interviewed from classes in
session rather than from random selection from the enrollment lists.
Those students interviewed, however, consistently questioned the college
program status for cthe 1980-81 school year. Penn State University and
Juniata College have been providing courses, but fiscal limitations will
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reduce their services. The goals of this program avea are to provide
college level programming for those men who were involved in college
prior to incarceration or for those men having or earning a high school
diploma while incarcerated.

Vocational Education

The general goal of SCIL -~ Huntingdon's Vocational Education program
is to aid in providing inmates a positive approach to work through the
development of acceptable work habits and saleable vocational skills.
Full and part-time vocational programs provide training for 200 to 250
inmates at any onc time., Courses are offered in the areas of Auto
Mechanics, Basic Electricity, Blueprint Reading/Drafting, Clerical
Business Practice, Masonry, Painting and Decorating, Plumbing, Printing,
Typewriter Repair, Upholstery, Welding and Carpentry.

Certificates of Completion are awarded to all men completing
vocational programs. The majority of students acknowledged these awards
as proof of staff concern for student success; however, they felt that
at least some of the programs should enable them to earn valid certificates
and/or licenses. These studerts felt that most existing programs train
only on a surface level and do not adequately prepare them for the
working world. Plans have been developed for establishing Apprenticeship
programs in Auto Mechanics, Printing, Upholstery and Masonry. Upon
completion of an apprenticeship program, a student would receive valid
certification recognized by appropriate trades.

An additional concern presented by several students was the need
for a clearly defined policy for discipline "write-ups'". These students
explained that discipline write-ups they received from institutional
personnel had resulted in dismissal from vocational education programs.
Students further expressed need for additional vocational programs to
accomodate inmate interest. Some men felt that being placed on long
waitiny lists discourages many inmates from enrolling.

The instructors for the Barbering, Auto Mechanics and Printing
programs expressed satisfaction with quality and quantity of equipment
for their programs, although the printing teacher did express a problem
with consumable supplies being inadequate and late in arriving. Instructors
for both the full-time Auto Mechanics and full-time Printing programs
expressed a need for larger class space. Vocational instructors in
general appeared satisfied with cooperation between Correctional Industries
and the Education Department.

Most vocational instructnrs, as did academic instructors, stressed
a need for unified curriculum development. Most vocational instructors
felt they had complete freedom and responsibility for developing and .
evaluating their programs. Some student comments suggesting that vocational
instructors were skilled artisans rather than teachers may indicate a
need for inservice in instyuctional strategies and techniques.

Support for the vocational programs is available in the form of

small group classes in job survival skills, institutional work assignments
(0JT) and academic basic and secondary cducation courses components.
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Job Placement Propram

The vocational placement area,

accordi co s
developmental stages. SCI - Hunt ng to the PEP, is in early

: ingdon does not have a desi nated Job
Placement Specialist. The Vocational Guidance Coordinator mikes congacts

with . peciali i i
o ; Job Placemént Specialists in other Institutions and with public/private
plovment services and serves as a referral initiator. The emphasis

- peclalist a need exists for a
career resource center. Most ESEA students felt that special programming

and special career awareness training was needed for their age population
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SRF-MERCER EDUCATLON PROGRAM

SRF-Mercer, opened in 1978, is a minimum securitz fgc1lé§zhzlzg oo
nate { - six m
rOXi i tes serving average sentences o
approximately 200 inma : oo 5 OF six months to tv
identified as presenting high security . .
Torred to othes n i ituti Ed tion Program philosophy,
titutions. The uca :
ferred to other more secure ins ' Fhe prese
according to orientation brochures, is to provide i.ztrgigiiz fo;nmatzs B
‘ i : learning necessary life . :
each person find the means for - . ates
consigtently stressed the thoroughness of the orientation procedure
making them aware of educational programs.

SRF-Mercer appears to have a wide varlety ?f ligersFuriijzzllagiis
for inspection which describes program comgonean and o i:cto St;ess
literature, much of which is available to 1n@ates, apieaL o e ease
Fron th e aSCprerequisigzzegoingiizitioimﬁcg¥?ewas presented
from the institutiom. ompetency : ion . Presente

st i f assuring that the curriculum is designe :
?;dztidzziOZczgziicOan Vocatgonal needs with réspect to developing
integrated skills in pursuing career development.

Educational administrators and staff'i? geﬁeral grezegﬁ:irﬁ:izrs’
selves as being sensitized to the needs o% 1nma%es.. o$o ImeEIUetOr ) ore
however, felt lengths of sentences determined %1me 3n ptign State peroone
pecitionlly identificd the need for mutusl imssrvice iraining for ail

ccifically identified the nee 12 vice all
igzzitutionwand education personnel. This §ugge§t;ogezziiuzgzzgiients
through many interview comments suggesting that jo
interfere with education program attendance.

Interview team results suggest a si?cere and dedtgiiedrszizzgigg?l
State porern COOPeratiV31¥ totiii?oindhz$zizze siziatieirpinability to

§ expresse rus s s '
SZiiffiizeﬁzilZf asailable resources. Reasons‘presented fog Egisin—
m’ i include the need for additional staff and the nee L ives
81tu?tlon l?cﬂssmenté record keeping, developing instructional o JGE
SerV}Ce§ gzbs;iéing).’ Such in-services could possibly help staff ma i
anielZizzziZit use of the variety of available materials and equipment.
mo C

The Career Awareness Center, described as v1tai.gz Eiiliztiiiegration.

educational program, proposes to foster career and 1li ety of contenline

. rogram Guidance Counselor emp%oys a YaFle y o e
g ?dUC&th? pal methods to assist inmates in acquiring pro ‘em ‘
e 1nStruCt30;;fe Easks skills., Through this program egch ngdint is
knowlédge anl rn basic inquiry and resource identiflcatloq skills. e
GXPQCL%d CO' eZsult of this program or through the life sk111§ comenEEd
Whethel as a zd vocational courses, the majority of stydgn?s 1§terv1eziring
ox ac?ée?lc N ern for exploring career options and motlvaFlon for fchElves.
:§§§§:s$hiiﬁn§ould enable them to make a good or better life for them
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Basic Education

SRF-Mercer's Bagic Education Program goals include providing the
assistance to help students prepare for more useful citizenship, improve
academic skills and develop career-related skills. The PEP document
specifies that alg (100%) men with skill levels belo

i cation Programming. Title I, However,

indicate that only about 50% of the inmates with skills below an eighth
grade level are involved in Programming,

The ESEA Title T program,

reading program, ig available to men under 2] years of age who do not
have a high school or GED diploma. The instructor for this pProgram
develops and maintains personal profile charts for each student.
Periodic individual conferences review student prog
this chart. This teacher characterized the majorit

program as needing to develop a sense of responsibili
impulse control.

Driver Education is another Basic Education
apparently well received by students.
mentioned that along with other courses
training classes.

Program component
A number of students interviewed
they had been enrolled in driver

Upon successful completion of ABE (Adult Basic Education) classes
at SRF-Mercer, students are automatically enrolled in the GED pProgram.

Educational program personnel stregs this practice as positive reinforcement
of a student's self-worth.

Secondary Education
—— 27 Lducation

students in successfully Preparing for the GED examination., As explained
above, all men who complete the ABE program are enrolled in the GED
program. The PEP document states that 90 percent of the men participating
in this program will pass the GED test the first time. GED classes are
offered in Math, Reading, Science, Social Studies, Literature and English,

As with other SRF-Mercer program areas, the evaluation noted a
wealth of descriptive literature but very little in the way of doc-
umentation of statisticsg,

Post Secondary Education
—— ey tducation

Year round in-house college courses are subcontracted through
Indiana University. CETA funds facilitate this program.
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SRF-Mercer's vocational program expects participation of approximately
100 men a year, 80%Z of whom will either successfully complete the program
or be released prior to completion, but having specific skill competencies.
The PEP document specifies two component phases of the vocational program:
assessment and instructional.

The three full-time in-house programs subcontracted through Mercer .
County Area Vo-Tech School, include Automotive, Electrical Occupations
and Business Practice. The Business Practice Course is a multi-competency
program covering basics in filing, accounting, bookkeeping, typing,
business machines, business math and basic microcomputers. Students
must demonstrate a minimum eighth grade competency level in order to
enroll din this course. The Vo-tech program, contracted for and paid
with CETA funds, also offers a 48 hour program in Restauraunt Trades
available to men assigned to the kitchen detail.

All full-time programs are developed to provide men with marketable
skills for re-entry. The Automotive Instructor felt that course design,
probably because of short sentence lengths, does not allow for in-depth
training. All three instructors spoke of having complete responsibility
for course development, program evaluations and revisions. In-house,
on-the-job training programs approved through the Veteran's Administration,
include position slots for nine men in Carpentry, Electrical Maintenance,
Food Services, Landscape Gardening, Plumbing, Automotive, Business
Practice and Electrical Occupations.

Voational instructors demonstrated the same dedication and concern
for student growth as did other educational staff. These instructors
indicated that they placed much emphasis on the development of student
confidence as well as academic growth.

SRF-Mercer has made extensive use of federal CETA programs. The
entire education program has benefitted from a Job Placement Postion
including an automobile and travel expenses. The above mentioned Restaurant
Trades Program has been a practical and well received program area. A
computer has also been made available through CETA funds. CETA program
plans for 1980-1981 include a Wind Generated Energy Program and experiments
with an electric automobile.

Staff consistently expressed concern over the need for additional
vocational courses. They felt programs offered to be worthwhile and of
good quality, but indicated that few program options are available.

Job Placement Program

Descriptive literature presents the Job Placement program as the
evaluative criteria for determination of success of all education program
components, in that if all the department goals and objectives hold
true, the Job Placement Specialist will experience little difficulty in
assisting inmates find post-release employment.
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. The education program at SCI-Muncy serves an institutional population
of approximately 230 women and 20 men. The average age is in the mid-
twenties, with an average sentence-length of two years. Approximately

20 full and part-time educational staff members provide academic and
vocational programming for the inmates. The PEP document presents the
educational program as being especially designed to meet unique needs of
female offenders - ranging from diagnostic evaluations and prescriptive
programming through efforts for job placement for inmates upon release.

SCIL-MUNCY LDUCATTON PROGRAM \

The previously mentioned rapport between the Director of Education
and Field Liaison Coordinator was also apparent among all educational
staff. Instructional staff expressed appreciation for the accepting and
informal climate leading itself to fostering educational and social/emotional
growth within the students. A number of teachers also felt that the
education administrators promoted personal and professional growth in
staff members by encouraging participation in a wide variety of in-
service and out-service programs.

Many students perceived SCI-Muncy education staff as being dedicated
and able to meet individual student needs. Students indicated awards
assemblies and certificates of accomplishment as one example of staff
concern for inmate success.

The education program is housed in several areas, with the major
academic areas and a few vocational areas being located in the main
education building. Several vocational programs are housed in one
cottage, while cosmetology and auto mechanics are each housed separately.
The main education building was in the midst of major renovations during
the evaluation team's visit. The purpose of the renovation was explained
as an effort to consolidate the educational program. Staff, however,
expressed concern that work seems to have slowed, and that the conditions
(noise, partially constructed classrooms and general confusion) are not
condusive to an educational environment.

The spaciousness of the building will, once renovatious are completed,
lend itself to an appropriate educational facility. Educational administrative
staff stressed that the completion of renovations will improve the
quality of educational offerings through consolidation of programming
and staff. They also felt that costs could be reduced by eliminating
the need for maintenance of two buildings and duplication of educational
records.

The library is housed in this main education building. While it is
a spacious area in-'a good location, its use is limited because of the
absence of a librarian. The stated function of the library, according
to the PDE, is to provide educational resources to all instructors and
inmates. The library is well supplied with materials for many levels;
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however, an inmate with little or no library training served as the
human resource during the evaluation. With the existing material the
library has potential as a media center. Present conditions, however,
make it appropriate mainly for leisure reading. Staff have written a
proposal for funding for this purpose, but are unable to qualify without
a librarian. Several instructional staff suggested that all educational
materials be catalogued and centralized in the library media center.
These staff felt that while they knew more than adequate materials
exist, they were often unable to locate exactly what they needed.

Basic Education

A Remedial/Tutorial Learning Center functions as the core of SCI-
Muncy's Basic Education Program. Using intake assessments and precourse
tests or measures, the instructor develops an individually prescribed
proagram for each student. Student progress in specific long and short
lerm goals is monitored through a comprehensive tracking system deve%oped
and implemented by the instructor. The instructor indicated his belief
that if a student is motivated he will succeed. A flexible 40 hour week
permits students to attend the Learning Center regardless of institgtion
work assignments. Although course cmphasis is for those students with
basic skills below the sixth grade level, instruction is provided on a
supplementary support basis for students in secondary.and vocational.
programs. In addition to having available a wide varlegy of c?mmerc1al
materials, the instructor designs many of his own materials which he
described as being more appropriate for student needs. Several students
expressed their appreciation for the relaxed, supportive atmosphere
within the Learning Center, while others felt that the program'a?d
instructor were helping them come closer to their goal of obtaining a

GED certificate.

A Driver Education program is designed to provide qualifi?d sFudents
with sufficient classroom and road experience to obtain driver's licenses

prior to release. Staff felt inmate interest exceeds available space

for this program.

Education offered to inmates housed in the secure area, or Behgvioral.
Adjustment Unit, is limited. FEducational administrative sFaff a?trlbuted
this limited programming to reduced funding. One teacher is assigned on
a part—-time basis for a portion of the year.

Secondary Education

The major objective of the secondary program at SCI-Muncy is to. .
provide students with instruction enabling them to pass the GED ex§m1natlon.
Two instructors use continuous pre-pcst testing (TABE, GEDI, Cambridge,
teacher made worksheets) as indicators of student read%ne§s'to take the
GED examination. Instruction is provided on a group, 1nd1v%dual.anq
tutorial basis. If assessment results and teacher observatl?ns indicate
a need, students are referred for tutorial help in the Learning Center.
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GED program enrollment is open, enabling students to attend day or
evening classes without constraints of waiting for a new semester.
Students already having a high school or GED diploma are also able to
attend these classes if they wish to review or re-learn basic skills as
a preface or supplement to vocational and college courses. Secondary
instructors appear familiar with a wide variety of formal and informal
assessment procedures which they administer when needed. Information
from these assessments, along with daily attendance information and
teacher observations, forms the basis for monthly conferences with
students. During these conferences, students and teachers review progress
and develop appropriate goals for the coming month.

Mini-Courses

‘ Education staff describes mini-courses as having been developed to
enlarge students' scope of learning in various areas of secondary and
basic education, while maintaining high subject interest. Courses such
as sex education, mythology, poetry and music have been developed by
interested staff on the basis of student surveys. Students expressed
having found these courses helpful as well as interesting. This concept
seems to have great potential for student growth, especially if students
are able and encouraged to enroll in more than one course,

Post Secondary Education

Bloomsburg State College has offered a minimum of four freshman and
sophomore college level courses in the prison each year. Inmates are
also able to enroll in correspondence courses. Basic Education Opportunity
Grants (BEOG), Veterans Benefits and other financial aid sources have
been used by inmates to fund courses. Counseling staff expressed concern
that students have not been able to obtain Pennsylvania Higher Education
Assistance Agency (PHEAA) loans. Following these interviews, PDE Correction
Education staff has met with PHEAA and state government personnel to
investigate and advance inmate eligibility for these funds.

Instructional staff stressed that post secondary programs have had
major value in providing inmates with opportunities to increase self-
esteem and develop a feeling of accomplishment. They also felt that
college courses serve as an incentive for students to get their GED
diploma.

Student reactions to college programs varied. Some expressed
satisfaction with their accomplishments, but felt a need for higher
level, more in-depth programming. A number of students indicated a goal
of continuing with post secondary education after release.

Vocational Education

Approximately 120 inmates a year are involved in SCI-Muncy's vocational
education programs. Seven full-time programs including Business Education,
IBM Key Punch, Electronics, Homemaker Services, Media Arts, Upholstery
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and Cosmetology provide entry through advanced level training. An Auto
Mechanics course is offered two evenings a week.

Within three months of enrolling in vocational courses, students
are required to successfully complete a ten~hour career education course.
This course is designed to provide students with information in the
areas of job opportunities and prerequisites, appropriate interview
conduct and laws pertaining to employment. Although both staff and
students mentioned program entxy requirements, these eligibility criteria
wore not made apparent to the evaluation team.

Students and instructotrs consistently expressed a need for recognized
cortification through vocational courses. The cosmetology program,
which serves as a full day work detall for enrolled students, enables
students to prepare for and take the State Boards. This is the only
vocational program capable of providing students with certification.
Staff expressed a need to move toward apprenticeship programs in all

vocational training areas.

According to the PEP document the Auto Mechanics course was chosen

a nontraditional program with high employment potential

The one inmate interviewed who participated

in this course expressed her desire to work as a mechanic for a nationally
known catalog company upon release. She expressed concern that having

the course only two cvenings a week would not adequately prepare her for

such a job, aud that although many programs are presented at the orientation,
very few had openings. Additional support and resources are necessary

to make use of this potentially valuable program area. Electronics,

another nontradit z

because it is
for inmates upon release.

ional program with high marketability, provides &
service function for the institution.

The Homemaker Services program provides students with a variety of
mini-courses ranging from design and garment construction to basic food
preparation, othnic foods and cake decorating. Although the PEP document
gtresses employability possibilities as a result of this program, the
instructor indicated that the program helps women to become successful
homemakers. The instructor also indicated that women in all the vocational
programs need help in developing vocational skills which will help them
seek, locate and maintain legitimate post-release employment.

The Upholstery—lnterior Design course, which also provides a service
for the institution, appears to be a realistic program for students with
low-level reading skills. While students spoke favorably of skills
acquired in the program, the instructor felt strongly that this program

should be eligible for recognized certification.

The Media Arts/Drafting program ig flexible in that it is based on
individual talents displayed by the students. Small sequential performance
goals velating to use of tools and equipment are developed for each

student.
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SCL - PITTSBURGH EDUCATION PROGRAM

SCL - Pittsburgh's educational program serves an institution population
of approximately 1000 men of all security classifications. At the time
of the evaluation team visitation, seven full-time and one part-time
stalf provided educational services in three program phases: ABE/GED,

Vocalional and Post Secondary. Only one full-time position is for an
academic instructor.

The Director of Education, Vocational Counselor and Field Liaison
Coordinator perform administrative and supervisory roles. Instructional
staff include a Special Education Instructor, Plumbing Instructor,

Welding Instructor, Radio and TV Instructor and a part-time ABE Instructor.
The complete instructional staff complement included position vacancies
for the Auto and Electronics programs at the time of the evaluation.

Following the evaluation team visitation, the Education Director
prepared an Education Department Program Evaluation and Projection
Report (August 1980) which includes additional staff positions for the
1980-81 vear to include an Automotive Instructor, Electrical Wiring
Instructor, Job Placement Specialist, Clerk and Part-time Vocational
Counselor.

Throughout the interview process, the evaluation team noted the
absence of formal documentation of school policies, student needs assessment
results and program summaries, lHowever, staff did stress that until
1979 very little programming was occurring. Staff suggested that the
absence of deumentation and files was a direct result of the need for
propgram structuring. All staff appeared to be optimistic about future
educational organization at SCIL-Pittsburgh. The predominating character
of the program was one of restructuring and organizing to provide an
educational program capable of meeting inmate needs.

The primary focus of the educational program appeared to be for men
with shortest remaining sentence lengths. Several staff members indicated
that this focus could be attributed to inadequate physical space and too
few instructors. Educational programming is not provided for men in the
Behavioral Adjustment Unit. One educational staff felt that inadequate
space and too few personnel explained the lack of programming in this
area. Staff also felt that additional equipment and supplies were
needed to improve educational programming, and that even more effort was
needed in efforts to recruit students.

Little positive interaction appearcd to exist betwcen thereducation
and institutional staff. Educational staff felt that although the
vocational counselor participates in orientation, institutional and
educational assessments were Lwo separate entities. Student interview
comments indicating difficulty in enrolling in school programs also
suggest lack of communication and cooperation between educational and
instructional personnel. Several educational staff stressed security
conflicts as deterrents to effective educational programming. They

_[’6...

presented as needs additional instructors, greater communication of
assessment data and the development of pre-release programs geared

toward helping men adjust on the outside. These staff felt that institution
encouragement for men to enroll in educational programming was used as
parole threats.

In terms of programming in relationship to student needs, most
staff felt that limited program options forced students to "fit into
programs.” No fixed time schedule was evident for assessing student
needs and staff in general felt that educational programming was not
able to meet student needs. One staff member stated that they were only

beginning in terms of program development in relation to student needs.

Specific educational programs will be presented in terms of the
above identified program phases: ABE/GED, vocational and post secondary.

ABE/GED Program

Although the PEP document presents specific objectives for both
Basic and Secondary Programming, actual programming structure does not
differentiate in terms of delivery. The instructor indicated complete
responsibility for program development and student needs assessments,
for program areas of basic remedial education, GED preparation and
survival skills courses. Only men enrolled in the ABE/GED program are
permitted to. take the GED test.

This instructor told the interview team that most men in the program
demonstrate reading competency levels between the f£ifth and eighth grade
levels, and that the ABE/GED program was limited in its ability to meet
students' needs because of security personnel interference with school
attendance. An educational administrator supported this instructor's
views and expressed a need for ABE/GED program expansion.

An academic staff with only one full-time instructor and three
part-time instructors cannot adequately meet the needs of the institution's
population. According to the PEP document, 70% or 770 men function
below an eighth grade level. BEven at full capacity it would seem that
only 50 men could be enrolled in the program throughout the year.

Post Secondary Education

The SCI-Pittsburgh PEP document states the post secondary program
is career-oriented in recognition of the need for gainful employment in
order for men to make successful readjustments to society. The University
of Pittsburgh provides coursework leading to a Baccalaureate Degree in
Psychology, English, Public Administration or Speech. The Community
College of Allegheny County provides programming leading to an Associate
Degree in Accounting, Business Management oY Drafting.
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Staff indicated several post secondary program concerns. One
voncern expressed specifically by an education administrator questions
the need for two post secondary institutions to provide programming. In
his report (August 1980Q) the Education Director indicates the need to
review both programs and maintain the one offering the best program in
terms of [uture inmate employability.

Both cducational administration and instructional staff felt a need
for improved program coordination and counseling services for students.
Staff also felt that too much emphasis may be placed on Post Secondary
programming at SCI-Pittsburgh., They questioned the existing practice of
stressing college enrollment, as well as the reality of this programming
for a large number of students., These staff indicated a need for a
close review of post secondary programming as well as the need for
additional emphasis on improving SCI-Pittsburgh's vocational programs.

Vocational Hducation

The ultimate goal of SCI-Pittsburgh's Vocational Program is to
assist men in successfully completing vocational training and to assist
them in obtaining gainful employment upon release. At the time of this
evaluation, The Career Resource Center, an institutional job placement
service, was not formally coordinated with the school program.

The vocational programs available at the time of the evaluation
included Welding, Plumbing and Radio and TV Repair. These programs
enrolled approximately 45 men. Vacant positions existed in the Automotive
and Electronics programs.

The Plumbing program is designed to equip students with entry level
skills. The instructor felt that students are the best recruiters for
new enrollers, although he indicated a need for increased cooperation
between education and institution personnel in order to further recruit
students.

The Welding program, certified by the Pittsburgh Testing Laboratory,
has as its goal to prepare men for the job market. The instructor
indicated that training provided is sufficient so that men do not require
further training in this field on the outside.

The Radio & TV Repair program instructor indicated, as did other
vocational staff, complete responsibility for his program development.
He also attributed institutional security conflicts as major obstacles
in efforts to provide effective vocational programming. ‘

Although expressing satisfaction with training and good rapport
with instructors, most vocational students interviewed expressed concerns
with the program in general. Most complaints focused on poor cooperation
between the school and the institution in terms of enrollment difficulties
and then in class attendance. One vocational instructor indicated that
students enrolled in his program attend only 50-60 percent of the assigned
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time, StuqenFs consistently stressed a need for additional vocational
programs, indicating that long walting lists discouraged many men from

enrolling in programs. These student
. nts felt that t ' ist
to meet student in*erest. °0 few prograns extst
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whether or not vocational programming meets student nceds qtrcqch that
staff wa§ sensitized to inmate needs., This staff member ’ih adakﬁion i
supervising the vocational programs, serves as director éf the educati ;
program during the Director's absences. Other educational staff cr;d;ggd

this counselor with the newl i
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and student accountability. Frog T stresses teacher
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SCI-ROCKVIEW EDUCATION PROGRAM

The education program at SCI-Rockview provides inmates the oppor-
tunity to enroll in day and evening academic and vocational courses.
Programs are housed in a modern education building and in several
portable vocational units. The education building conference room is
routinely used for treatment planning Initial Inmate Support Team
meetings. Both institution and wducation staff attend these meetings
with the inmates.

Staff and students spoke consistently of a relaxed, supportive
educational atmosphere with high morale and good relationships. While
staff generally felt dinstructional materials readily available, some
expressed a need for additional vocational funding. The majority of
instructors expressed complete autonomy in curriculum development, and
felt a need for information exchange sessions with other Pennsylvania
state correction education teachers. Many instructors also requested
Tuition Reimbursement poliey clarification.

Total program coordination seems to be enhanced by the presence of
supervisors/coordinators in the areas of Vocational Education, Basic
Education and PostSecondary Education. These staff work with the
Director of Education and Field Liaison Coordinator to facilitate program
delivery. Guidance counseling staff serve as an additional program
resource. Volunteers from the Centre County Adult Literacy Council
provide weekly one to one instruction for students with lower competency
levels, :

Students consistently expressed a need for additional updated
materials in the library. Non-fiction, technical, ethnic studies and
low level high interest materials were specifically requested. Staff
and students questioned the absence of newspaper subscriptions. Many
students felt that consideration should be given to expanding winter
evening hours. Administrative staff indicatzd that security concerns
may be at issue in such expansion; however, scudents explained that
fewer summer evening hours were needed because of the greater availability
of evening activities in the warmer months.

Although an education orientation is part of an inmate's total
orientation to SCI-Rockview, many students explained that they had heard
about specific course areas only from other inmates. Other students
suggested that many inmates become discouraged by long waiting lists and
chooge not to enroll. Inadequate financial compensation was also given
as a reason for inmates choosing not to enroll. Students in general
seemed to feel that the institution was not education-oriented. All
inmates must work at SCI-Rockview, and education seems to be a secondary
priority. Many staff and students felt a concentrated effort should be
made to recruit men for school programs. :

Basic Education

As in other program areas, Basic Education instructors attempt to
design individual programs for students each 10 week term. The Basic
Education general objective is to provide inmates with opportunities to
develop skills to an eighth grade level. The supervisor for this program
area also has responsibilities in the secondary areas.
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Soon after cducation program orientation, inmates demonstrating
competencies below an eighth grade level are offered the opportunity to
enroll in Ninety-Day Skills Program, an individualized remedial program.
Inmates are cenrolled in this program as a half-day work detail, and are
assigned to an institution work detail for the remaining half-day.
Following this three month program, post-test results are used to refer
students to other Basic Education programs. Both academic and vocational
students who had had involvement with this program expressed appreciation
for the instructors in having helped them make improvements in various
skill areas.

The Learning Center provides individualized instruction in basic
and special interest areas to inmates under 21 who do not have a high
school or GED diploma. A variety of audio visual hardware and software
is used to provide for self-paced, self-directed learning. Inmates
already having a diploma but who are in need of refresher courses are
also eligible for this program.

The Study Center program also provides individualized instruction
in basic skills, primarily for inmates not having a high school or GED
diploma. Using a mcre traditional approach than the Learning Center,
this program uses textbooks, workbooks and practice work.

The Adult Basic Education program serves inmates who demcnstrate
skills between the fifth and eighth grade levels. Primary emphasis is

in the areas of math, reading, spelling and science.

Secondary Education

The Learning Center and Study Center described in Basic Education
also provide support for Secondary Education students. Secondary
education instructors provide students with Individual Study Program
Sheets which list standards for behavioral and academic performance.
Following a conference with instructors, students sign the sheets
indicating acceptance and understanding of program expectations.

The General Education Development (GED) program assists students
with skills from the eighth to twelfth grade levels in preparing for the
GED examination. Specific instruction is provided in the areas of
Social Studies, Natural Sciences, Literature, Mathematics and English.
Students expressed appreciation of instructors' sensitivity and dedication;
however,. they felt that men wanting vocational training were often
pressured into taking academic classes. These students felt that men
enrolled in academic classes merely to have something to occupy their
time or to enhance parole comnsiderations. Several students stated their
purpose for taking secondary classes as being to obtain a GED and enroll
in college classes.

Post Secondagj

Selected inmates may take courses toward an Associate Degree in
letters, arts and science, or a Baccalaureate Degree from Penn State
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University. All Associate Degree courses are held within the prison,
while New View, or Baccalaureate Degree courses, are held both inside
the prison and at the Pennsylvania State University. Some students
involved in the New View program may live in a half-way house on prison
grounds. While most college students interviewed expressed feelings of
accomplishment as a result of their involvement in these courses, some
felt that courses offered inside the prison were not of the same calibre
as those on the Penn State campus. As in other postsecondary prison
education programs, budget restrictions have necessitated program cut-

backs.

Vocational Education

According to the PEP document, the purpose of SCI-Rockview's
Vocational Education program is to provide inmates with opportunities to

develop skills in specific occupations.

Staff and student interviews indicate varied opinions concerning
vocational program delivery and effectiveness. The availability of a
variety of short term courses was viewed as positive in that many men
can benefit from training. One school supervisor told the interview
team one third of the institutional population goes through vocational
programming. Many inmates, however, felt that short-term courses have
little real value upon release. They felt that only surface level
skills could be learned and that prospective employers would not recognize
certificates of achievement awarded upon course completion.

Several instructors suggested that expanding the use of the portable
vocational units would afford more in-depth vocational instruction and
training. Most staff and students interviewed felt chat vocational
programming at SCI-Rockview should move in the direction of Apprenticeship

programs.,

Vocational assessment and placement procedures raised questions
throughout the evaluation. A number of staff expressed confusion over
these processes, and in some cases felt that placement in their vocational
courses was based only on subjective decisions. Inmates also expressed
confusion over the placement process. Some inmates indicated that long
program waiting lists discouraged men from making application, while
others felt that their personal interests and goals were not considered
in placement decisions. The vocational supervisor, however, indicated
that Support Team development of individual objectives combined with
practical work experience answers need for relevant programming.

Vocational programming is offered in the areas of Shoe Repair,
Masonry, Drafting and Barbering. Part-time programming is offered in
the areas of Painting, Carpentry, Auto Mechanics, Machine Shop, Radio
and TV Repair, Small Engine Repair, Welding, Surveying, Truck Driving and
Road Repair (heavy equipment operation). This Road Repair program
involves 10 men in one year of study and training in operational and
practical aspects’ of road maintenaunce and repair.
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CONCLUSIONS AND RECOMMENDATIONS

The Goal Statement is in need of review and probable revision to
assure that all components are appropriate to facilitate total
Correction Education program consistency and effectiveness. The
Burcau of Correction and Pennsylvania Department of Education,
Correction Education Division, should work cooperatively on this

review and subsequent revision.

A definite need exists for further role clarification between the
Program Directors of Education and Field Liaison Coordinators. In
addition to the Directors and Coordinators themselves expressing
several role uncertainties, teachers frequently expressed concern
over who they are responsible to and the need for greater direction
from immediate supervisors, especially in terms of curriculum
development and program operational procedures. Some staff were

concerned about the evaluation process in terms of the qualifications

of the evaluator and how the evaluation itself is done.

A Corxrection Education Operations Manual is needed to foster program
The Bureau of Correction, Correction

effectiveness and efficiency.
Education Division, and representatives from the field should

cooperatively develop this manual.

Decreasing funds for education programs necessitate more efficient

use of existing resources.

— Physical and Equipment Resources

An annual inventory should be made of all audiovisual
material (hardware and software) and made a part of the
PEP document. Along with this inventory, consideration
could be given to centralizing AV materials.

a.

Use and condition of education program physical space
needs to be evaluated. Specifically, renovations of the
education building at SCI-Muncy should be completed, SCI-
Pittsburgh could consider renovating and using the ground
floor of the school building for educational purposes,

and wiring needs to be installed at SCI-Grateford to make

use of existing welding equipment.

A number of interviews indicated inefficiency in supply
This process should be reviewed

and equipment delivery.
Revisions should be made were

by PDE and the field.
necessary.

- Human and Personnel Resources

a.
in order to enable all interested inmates to attend

without work assignment conflict,
programs should be offered both in the day and evening

hours.
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~ Individual program policy development may result in a need for
the development of a total standardized Correction Education
Program policy for admitting students to academic and vocational

programs.

An effort should be made to more directly involve dinstructional staff
in the P.E.P, document process. Courses in various program areas

scem to be separate entities lacking specificity. Teachers were
often unable to produce or verbalize specific course objectives
although the P.E.P document specifically listed such information.
Each course offered should have an instructor—developed and/or
recognized curriculum including the anticipated time-frame. In
general, more accountability is needed in relation to instructional
objectives and program offering. Such accountability would enable
greater teacher-student communication, increased self-direction on

the part of the learner and more effective use of curriculum materials

and instructional methods.

Regularly scheduled consistent, structured internal program evaluations
are needed. The evaluations could be conducted twice a year and
coordinated by the Directors of Education and Field Liaison Coordinators.

The entire Correction Education Needs Assessment Process is in need
of review and standardization. This process should be reviewed and
standardized cooperatively by the Bureau of Correction, Correction
Education Division and the field as an expansion of the existing

Goal Statement.

-~ Interview results indicate that assessment done at the regional
Diagnostic Classification Centers is rarely appropriate for
educational planning needs. Regardless of whether this in-
appropriateness is a result of inadequate information transfer
or non-relevant testing, it appears that testing for educational
purposes should not be done at these centers. Rather, assessment
for educational purposes should be carried out at each institution

by appropriate personnel.

In general, composite data is not availabie for Needs Assessment
processes. The following recommendations would aide in either
gathering such data or making better use of existing information:

Systematize the recording and transfer of needs assessment

a.
information to appropriate personnel.

b. Perform an indepth examination of available needs assessment
information in each institution education program.

C. Initial assessment results should be used to encourage

inmates to participate in educational programs based on
identified needs. TIs this use being made of assessment
information or does increased emphasis need to be placed

on using assessment information as program entry guidelines.
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10.

11.

12.

13.

d. In-service programming should he provided to bettoer
enable instructional and administrative staff to make use
of assessment results. 7 \

c. ] , .
Assessment information should be made part of an inmate's
?ermano?t rgcord (i.e., attendance data, educational
counseling information and education summative data)

n=Sery i e
i; SCEZLCG Fralnlgg should become a Bureau of Correction and Correc—
on ucation priority, especially in the following areas:

- g;;rlculgmfieveéopment, instructional techniques, individual-
ng and flexible scheduling s ecific :
tonel metiiont g sp ally related to correc-

~ Innovative programming in correctional settings.
- Administering and using needs assessments batteries.

- ;mpr9v1ng communication and cooperation between education and
institution program areas.

= Improved communication among all correction education programs.

a. Instructional staff visitati
S ions and/or programs i
centralized locations. Proe held in

b. §ossible development of Pennsylvania Correction Education
az:gl;:?er, cgordlnated by PDE and highlighting educational
lvities and noteworthy accomplishments in e i i i
. ac
education program. h dnstitution

- Existing resources (i.e., In-Service Council and Executive
Aca?emy).should be used whenever appropriate to develop and
deliver in-services. Release time should be made available
for staff to attend such programming, and a policy should be
gizelgped to provide guidelines for selection of staff to

end.

Previously negotiated educational staff salary schedules are not
commegsu?ate with similar positions outside of correctional settings
osp001§lly in metropolitan areas. This inequality places extreme o5
hnrdsh}ps on initial staffing and then on maintaining experienced
staff in correctional education programs. Salary schedules should
be renegotiated to ease thisg situation.

Affirmative Action procedures should be employed to encourage more

minority group professionals to work in correction education pro-
grams.

The.employment of inmates as teachers' aides should be carefull
reviewed and expanded. Additional monetary or privilege fewqrdg
could possibly be used as incentives for inmate involvement ;ﬁ a
teachers aide program. Inmates previously trained in the Para
Professional program should be encouraged to reapply.




4.

16.

17.

18.

19.

20.

Staf [ and student interview statements indicate a generally sincere
and dedicated staff. Students in general perceived staff as being
helpful and sincere and offering appropriate course work in terms
ol individual help and attention and in having realistic expecta-
tions. A number of students throughout the majority of the insti-
tutions, however, commented that they viewed vocational staff more
as skilled artisans than as teachers. This student assumption
should be examined further and plans made for in-service if the
perceptions are substantiated.

Concern was expressed by both stalf and students over program dis-
rupltion resulting from instructors' absences. Consideration should
be given to the development of a policy for classroom coverage when
instructors are absent. This policy development should be initiated
by the Directors of Education and Field Liaison Coordinators and
submitted to the Bureau of Correction and Correction Education
Division for review.

Students expressed definite preferences in learning styles including
listening to visilting consultants, observing instructor demonstrations,
participating in small group discussions, using a variety of audiovisual
hardward and software and reading supplemental materials in addition

to textbooks (i.e., newspapers, magazines, pamphlets). Strong
consideration should be given to using the above preferences in
educational programming as often as possible.

Statistics indicate that the Spanish speaking population is increasing
in correctional institutions, especially in metropolitan areas.  If
not already in place, bilingual programs should be developed and
implemented. Although SCI-Graterford has a bilingual program, it

is in need of additional material and administrative support. SCI-
Pittsburgh has no such program, while an instructor from another
subject area provides an informal program at SCI-Huntingdon.

Education programming should be made available to inmates in security
or Behavorial Adjustment Units. SCI-Huntingdon has developed and

is in the process of implementing a Cell Study program. SCIL-Muncy
has a part-time program in the Behavioral Adjustment Unit.

Library service delivery varies greatly throughout the correctional
institutions. Guidelines for library programs should be developed
in consultation with Pennsylvania Department of Education School
Library Media Division. In those institutions not already having a

- librarian, a plan should be developed for obtaining one.

Diminishing fundings is becoming a major threat to the continuation
of Post Secondary programs in Correction Education programs.

- A possibility for continued provision of Post Secondary Programs
with available funds is to designate two male institution
correction cducation programs and SCI-Muncy (for women) as
Post Secondary Education centers. SCI-Pittsburgh and SCI-
Rockview could possibly serve as the two centers because of
their proximity to large higher education centers and because
they already have well-developed Post Secondary programs.

Inmates desiring involvement and having appropriate qualifications
could be assigned or request transfer to these institutions.
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- Increa§ed emphasis should be placed on screcning students for
entry into Post Secondary programs. |

21. Vocational education - . .
skills. programs should provide inmates with marketable

~ Imployment data developed by the Burcau of Employment Security
should pe used as guidelines for adapting or eliminating pro-
grams with are not providing marketable skills.

- No new Programs should be approved or implemented unless they
do provide students with marketable skills.

22. gﬁnsideration for continued vocational programs should be given to
0se programs able to demonstrate an a o}
: : . ppropriate percen
inmate involvement. P ° wage of

23. Two of the largest correction institutions (SCI—Pittsburgh and SCI-
Qraterfo§d) have exceptionally small vocational education programs
in relation to the number of inmates. Consideration should be
glven to exploring possibilities and planning for additional or
expanded programs in these situations.

24, ¥ncreased.empha5}s on vocational programming which can provide
lnmates with valid, recognizable certification is needed.

- Each institution, in cooperation with the Bureau of Correction
and C?rrection Education Division, should move to have all
vocat%onal programs validated or certified through appropriate
agencies (i.e. American Welding Association, American Associa-
tion of Culinary Arts, Licensing Board of Barbers' Examiners).

Llcsnsing and certifying agencies exist for almost every
trade.

- Plans should be made for continued growth throughout Pennsylvania
Correction Education programs in the direction of approved '
App¥e?ticeship Programs. The Bureau of Apprenticeship and
Training, a Federal agency giving approval for certifiable

ipprenficeship programs, is the appropriate agency with which
o work.

SCI-Huntingdon has approved for 198]-82 apprenticeship programs in
Upholstery, Auto Mechanics, Printing and Masonry.

25. A nzmber of vocational education programs require resource improve-
ment.

= SCI-Grateford is in need of appropriate electrical wiring to
make use of existing electrical equipment in the Home Renovations
Course. Transformers to accept power load which would be
caused by existing welding equipment are also needed.
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26,

27.

28.

= SCI-Muncy's Auto Mechanics program needs materials and expansion.
If the Burcau of Correction and Correction Education Division
are sincere in wanting to provide non-traditional training for
Temale offenders, every effort should be made to make the Auto
Mechanics program a viable vocational training option,

- Better use of existing space is needed at SCI-Pittsburgh to
upgrade both the academic and vocational programs. The ground
floor storage area could possibly be renovated and made into
classroom space, thereby expanding the available upstairs
space [or vocational areas.

Ideally, each Correction Education Program should have a Job Placement
Specialists. This position should have flexibility (i.e. ready

dccess to inmates, consistent availability to telephones and scheduling
[lexibility). Such considerations are necessary in order to assist
inmates in finding post-release emp loyment.

The Job Placement Specialist, in cooperation with other Education
program staff, should coordinate a Job Placement Center that would:

— Coordinate counseling and education programming with students'
skills, interests and the job market.

= Develop reciprocal job placement services with other Correction
Education Job Placement Centers.

- Inform students of available public and private employment
agencies.

- Coordinate actual job placement efforts.

~ Assist in developing inmate post-release plans.

- Coordinate public relation efforts.
The Job Placement Centers Should include a Career Life Skills program.
Most education programs indicated having such components, however

some are more well developed than others. Information included in
this component could be:

- Awareness of career fields.

- Local, State and National job markets.

- Self-assessment skills.

- Work related forms (application, income tax),
- How to keep a job.

= Job ladder concept.

- Employee benefits.
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29.

30.

SRI'-Mercer, SCI-Huntingdon and SCl-CGraterford all have well-cquipped
but apparently underdeveloped Carcer Life Skills components. SCI-
Pittsburgh's is being used. 1In all institutions, efforts should be

given to coordinating this program component wi th institutional
aspects.

Job Placement data should be generated on a regular basis. This

data should specify kinds of placements made, remuneration and
whether or not job placement ig related to training while in the
institution. SRF-Greensburg has gathered and recorded appropriate
data. Their systenm should be used a a guide.

Increased use of V-TEC competency based instruction, is needed to
assure program accountability and appropriate instruction. Efforts
should be made to develop curriculums which meet V-~TECH standards
and to establish Crafts Committees within each institution.
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Component to
be Evaluated

State level
administration

Client needs
assessment

1.1

2.1

(3]
N

2.3

2.4

2.5

APPENDIX A

EVALUATION DESIGN

Acceptable Evidence

Evaluation Questions

Does the present administra~ 1.1l.1
tive structure provide effec-

tive communication of PDE

goals to the instructional

level?

Are the needs of all clients 2.1.1
being assessed?

Is the range of needs assess- 2.2.1
ment instruments adequate to
identify all client needs?

Do needs assessment instru- 2.3.1
ments assess the total back-

ground of the client or are

they confined to the educ-

tional objectives agreed up-

on by OCE and BOC?

Do clients feel that their 2.4.1
needs have been adequately
assessed?

Are client needs assessed 2.5.1
separately for individual

programs or by a blanket

procedure?

and Data Source

Interview with teaching
staff at institutions.

Lists of clients asses-
ed and list of institu-
tional population.

List of test instru-
ments and other assess-
ment tools used at a
given institution.

List of assessment
instruments and list of
agreed objectives.

Interviews with
clients.

List of uses of test
results prepared by
education director,
field liaison or
principal.

l.1.1.1

2.1.1.1

2.2.1.1

2.3.1.1

2.4.1.1

2.5.1.1

Projected
Data Analysis Timeline

Rate familiarity of
the teaching staff
with PDE goals.

Compare lists.

Compare list with PDE
propared list of
types of needs to be
assessed.

Comparison of areas
assessed by instru-
ments with areas
covered by objectives.

Comparison of inter-
view results with
institutional state-
ment of needs that
they assess.

Determine whether
specific results are
provided to each pro-
gram operating in the
institution.




APPENDIX C

ADULT CORRECTIONAL FACILITY INTERVIEW SCHEDULES

- Interview 1

Educational Needs Assessment Staff

!

1

h 1. What instruments/methods do you use most frequently? (Com-

; plete checklist) Explain why instruments checked are used.

; How are the reliability and relevancy of these instruments

| determined?

!

2, Are results from institutional program assessments made
available to you? If so, what kind and how are they made
available to you?

APPENDIX B ! :
: j 3. For numbers 1 and 2, what kind of training have you had in
EVALUATION TEAM MEMBERS : | using and interpreting those assessments?
'ii
; ; 4. What is the time schedule for educational needs assessments?
i Explain,

tastern Region Team |
Eas & 5. What is done with needs assessment results?

Ms. Lynda Cook ; )
Mr. Malcolm Amos i I - Do the results include or exclude clients from programs?
Mr. Edward Mann ;

What are the guidelines for assignment to programs?

- How are results shared with clients? What is told to
Western Region Team ! ' them?
Dr. Theodore W. Smith i - Are the results shared with anyone else? How?
Mr. Linus Czap
Mr. Robert Garrison : - What kind of compilation of test results occurs? Is

L there a set listing of needs that have been identified?
If so, may we see some?

- What is done with the listing of needs? Are these needs
broken down for specific programs?

6. What is the relationship between assessment results and
program development? Are clients assigned to programs or are
programs developed to fit clients needs? Explain.

; P 7. What are the most frequently expressed interests of the
student population?

- Are these expressed interests realistic in terms of
inmate ability?

- Are these expressed interests realistic in terms of
institution facility and resource capability?




Interview 2

Program Development Staff

1.

4

How are your educational programs developed?

Specifically for each funding source
-~ One general, integruted program

Combination

Other

To what extent are needs assessment results used in the
development of educational programs?

Are programs designed to meet individual needs, or do in-
dividuals fit into programs? Explain. How is programming
adapted to meet needs of changing clients?

Describe the variety and relevance of learning materials and
teaching methods used in educational program in terms of range
of student needs.

Is there an established process within the educational program
to measure individual needs and progress? If not, what types
of assessments/measures do individual teachers use?

What documentation, if any, is there of a client's attendance
and/or completion of programs?

In your opinion, to what extent is educational programming
meeting the educational needs of the population?

—-6 6-

Interview 3

Instructional Staff

L. Do general goals exist for your (this) correction educatignpal
program? If so, what are they?

2. What part have you had in the development of the program in
which you teach?

~ Identification of course objectives
~ Selection of instructional materials. Explain
-~ Development of course syllabus

- Development of/selection of course evaluation tools.
Explain

- Other

3. What kinds of information is available to you concerning your
students?

- Needs assessment results

~ Test scores
- Other !
4, How is student information made available to you?

Filed in main office

Copies in your student record file .

I

Through staffing

Othery

5. Are you familiar with the needs of your students, including
special learning style needs? Explain

6. Does the program in which you teach meet these needs? Explain

7. What is the average length of time students are enrolled in
the education program without interruption?

- (0-3 months) (4-6 months) (7-9 months) (10-12 months) (longer)

- Is this time length adequate to .meet educational goals?
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8. To what extent do the following factors influence

time in the program?

Student motivation

Conflicts with job assignment

Security Conflicts

Paersonality conflicts
- with other students
- with teacher

- with administrators

9. What, if anything, has been tried to lessen the influence of

any of the above factors?

length of

10. For what reasons can students withdraw from educational

programs?

11. What process is there for providing students with progress
feedback?

12. What in-servicing have you had? What in-service needs do you
see?

13. Do the programs at this insitution in general meet the needs

of the clients?
1f yes, explain

If not, explain

—-68-

Interview &4

Administrator (Principal, Field Liaison)

1. How would you characterize your principal duties in this
institution's educational program?

a. Strictly administrative
b. Supervisory
c. Program development

d. Needs assessment

e. Instructional
i Counseling
g. Evaluation
h. Other
2, If a, b, or g above was checked, does the educational program

effectively meet client needs? Explain.
3. Explain the various components of the total program.

~ Who does Needs Assessment? What is done with the results?

- Who does Program Development? How are needs assessment
results used in program development?

- Who does Program Evaluation? How are evaluation results
used? Are any evaluation results available now?

~ Who does Counseling? What focus does counseling take
(vocational, personal, etc.)? What evidence is there of
counseling effectiveness?
4, If (d) is checked above, turn to Interview 1.
5. 1f (ez is checked above, turn to Interview 3.
6. If (¢) is checked above, turn to Interview 2.
7. Describe the educational staff evaluation process.

- Who does evaluations?

- How often is educational staff evaluated?
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-~ What procedures exist for educational staff to make
effective use of evaluation feedback?

8. Describe availability and quality of in-service programs for
the educational staff,

- Describe any in-service programs which have been provided.
~ How are in-service programs selected?

- In terms of population needs, what would yocu like to see
provided as in-service for the education staff.

9. To what extent do you feel the educaticnal program is meeting
the needs of the population?
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Interview 5

Student Interview

7.

8.

9.

How long have you been in this institution?

How long have you been in the education progtram?

What, if any, do you feel are your greatest educational needs?
Were you told about the educational programs available in this
insititution? If so, who told you? When were you told relative
to entry?

In what educational program are you involved?

Why are you in this educational program?

only one available
~ my interest is in this program
- I have had previous experience in this area
- it is a course for my future plans
- it is something to do
- it was recommended by BOC personnel
- it is required for high school graduation
- it is required for a college degree
- other (explain)
How do you plan to earn a living when you are released?

Who is advising you in the arca of future employment?

- No one - Past employer
- Family — Bureau of Vocational Rehabilitation
~ Teacher - TFriend
- Counselor ~ Parole officer
- Bureau of Employment - Other
Security

Do you feel the program, in which you are involved, is helping
you develop the ability to earn a living? Explain.
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APPENDIX D
DESCRIPTION OF PENNSYLVANIA STATE CORRECTIONAL FACILITIES

STATE CORRECTIONAL INSTITUTION AT CAMP HILL (Cumberland Co., 6 miles
from Harrisburg) — houses young adults and serves as the reception
center for committing counties in Central Pennsylvania. Opened in 1941.

STATE CORRECTIONAL INSTITUTION AT DALLAS (Luzerne Co., 10 miles from
Wilkes-Barre) — houses adult males of all security classifications.

Opened in 1960.

STATE CORRECTIONAL INSTITUTION AT GRATERFORD (Montgomery Co., 30 miles
from Philadelphia) - houses adult males of all classifications and

serves as the reception center for committing counties in Eastern Pennsyl-

vania. Opened in 1929,

STATE CORRECTIONAL INSTTITUTION AT HUNTINGDON (Huntingdon Co., near
Huntingdon) - houses adult males of all classifications. Opened in

1289,

STATE CORRECTIONAL INSTITUTION AT MUNCY (Lycoming Co., 20 miles from
Williamsport) - houses female adults, a few trustee males for operation

of heavy farm equipment. Opened in 1920.

STATE CORRECTIONAL INSTITUTION AT PITTSBURGH (Allegheny Co.) - houses
adult males of all classifications and serves as the reception center
for committing counties in Western Pennsylvania. Formerly known as

Western Penitentiary. Opened in 1882,

STATE CORRECTIONAL INSTITUTION AT ROCKVIEW (Centre Co., 5 miles from
Bellefonte) - houses adult males, all classifications, but predominantly

minimum and medium security types. Opened in 1912.

STATE REGIONAL FACILITY AT GREENSBURG (Westmoreland Co.) - our first
regional facility houses minimum secarity offenders from 9 counties of
Southeastern Pennsylvania, serving sentences of 6 months to 2 years in

duration. Opened in 1969.

STALE, REGTONAL CORRECTTONAL FACILITY AT MERCER (Mercer Co.) - housces
minimum security offenders from 14 counties of Northwestern Pennsylvania
serving sentences of 6 months to 2 years in duration. Opened in 1978.
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This CGoal Statement, . :
entered into at Harrisburg, Pennsylvania, on the
1977, by and between the Of
Department of Education and

APPENDIX F
GOAL STATEMENT

i d
3 -ad in duplicate, has been made an
e : : First day of November 1,

fice of Correction Education, Pennsleanla
the Bureau of Correction, Pennsylvanila

Department of Justice.

The Office of Correction
agree to the following goals

Education and the Bureau of Correct%on
for educational programming 1in the eight

adult correctional institutions:

I.

We endorse the policy of prescriptive pro
the initial step to assure qu
tion Education endorses
regional assessment un
necessary information

A.

(¢
e

SCREENING

gramming for inmates as
ality education. The Off%ce of Correc-
the Bureau of Correction's policy to'creaie
its in three prisons, in order to provide the
ta enhance educational programs.

is essential since 1t provides educational staff

- + T L
St infe vide a prescribed educational program

with information to pro
for every inmate.

o + 50 Y o
inmate entering the adult system will b;.aiseizii icadcmic_
i 1 ~ational level and potentiad, £
determine his/her education Lev : 1, both e
rati The initial screening pr
ally and vocationally. ‘ : 3 : . ve
gtaidardized by the Bureau of (,orrec‘,t;gnc.1 A;se?itsn;nwiiiate
‘ : ag possible (15 to ays) a
completed as soon as poOSS 5 to 30 day r @
has entercd the Diagnostic and Classification Center

Every

The asscesment process wi%iu?ztioﬁOZﬁsriﬁivguiigzrgbeEZizztion.
- Fic * Correction hiduc - .
332 gi§t3310£3222232nc will include at a mlnlmuif igllgs;zzgéent
an achievement t68 ianiad%n%eitgrsath%hz gz;?cgoof C;rrection
¢ a personality in . ' 64
giiii%iéndgili Eé ;esponﬁibleﬂfor idzzziiiigin;hzoigiZ;ilzion)’
ziaitzeiozotgiriiii:;GZEZiiaé;.ZQ& geaningful prescription.

, i . in
Incentives will be provided to those inmates ?iit;CIstzigped
cati y : rinancial incentives wi e
cducational programs. Tinat . ped
around the concept of greater rewards for gzeztifreigﬁrzzrti_
‘ : ‘rional incentives may be provide L0 4
output. Additional incet . v e raed on the
i ational incentives wil e
fication. All educationd : e ity of
ifi i : - the inmate and the avalle
classification status of ' ‘ itiey.
o of incentives is a shared responsdio.
funds. Funding of incen : SR
2 ides minimum pay for a A
rently the Bureau provi : -0 e
gtiaidlezs of job status. By combinlng.thxs bas%‘rat%‘ziijngent
Tuids provided by the 0ffice of Correction Education ; neinee
Q on Budget Sceretary McIntosh's apprcval), aiﬁysgeT ?e Atc;ch-
cgql {ncentives for cdu:ation has been establishe se :

ment A).
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tvery inmate Functioning below the eighth grade level will be
given the opportunity to reach that level. When assessment
information indicates that an inmate is functioning below the
eighth grade level, a plan will be developed to meet the needs

of that inmate so that he/she might attain the minimum objectives.
This will be accomplished through the use of basic educatinn
programs now available in the prisons, such as basic language,
writing, mathematics, and the use of learning centers, ABE,
special tutors from the para-(inmate) teacher projpram or
volunteer tutors, the social restoration interns and regular
teaching staff. For inmates twenty (20) years of age or

younger, Title I programs will also be made part of the prescrip-
tion. After the initial assessment, those inmates idenfitied

as meeting the criteria of Special Education (see Attachment B)
should have individualized programs developed for them.

After the initial assessment if an inmate is determined as
functioning at the eighth grade level or above but does not
have a high school diploma, he/she will be directed toward a
program to enable him/her to obtain a high school equivalency
diploma. This will be accomplished through the use of ABE/GED
programs,

Inmates who have received their high school diplomas and
desire to continue their education will be encouraged to
participate in post secondary education programs.

All educational programs will be designed to offer the maximum
use of the benefits earned by veterans. This requires extension
of classroom hours and program content to comply with VA
regulations.

Each state correctional institution will have a Vocational
Education Assessment Unit in order to determine an inmate's
vocational education capabilities. The vocational assessment
will be made in light of an inmate's skills, capabilities, and
interests, and what is available at the instditution through
education and/or Correctional Industries; but most important,
vocational assessment must be completed toward future employa-
bility after leaving the puison system., We will not train for
jobs that are limited or have unrealistic post release placement
possibilities.

II. BASIC EDUCATION

A.

Parity of Education. The level of achievement, plus the kind
and quality of education comincted in prisons will be partially
determined by the educational atmosphere of the institution

and the commitment by institutional staff, as well as the
leadership and direction provided by the local superintendent.
Educational programming is critical to the rehabilitation
process, therefore, in order to develop a sound program the
following guidelines must be considered:
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1. Realizing that there are only a minimal number of hours
in an inmate's day, when education has been made part of
his/her prescription, an attempt will be made to remove
all conflicting activities that impede the educational
progress of an inmate.

2, The instructicnal classes offered at the institution
shall be scheduled in order to allow the greatesi amount
of flexibility for the inmate. The majority of all
educational pr.:rams will be conducted during the hours
of 1:00 p.m. t- 9:00 p.m. However, any institution that
has education programs scheduled during the morning hours
to accommodate the inmate population that has special
eduration needs will continue to conduct morning classes.
The education schedule of 1:00 p.m. to 9:00 p.m. and the
option to utilize the morning hours will provide each
institution with the opportunity to reach every inmate
who desires to advance his/her education. Presently the
majority of the teaching staff are scheduled in the
institution on an 8:30 a.m. to 5:00 p.m. basis. Thus th
1:00 p.m. to 9:00 p.m. schedule will require an adjustment
in the working schedule for some of the teaching staff.
Teaching staff should be scheduled in order to provide
the greatest amount of classroom coverage and flexibility.
This flexible schedule will depend upon available classroom
space, the number of teachers available and the special
needs of inmates. Each institution's class schedule will
be reviewed and monitored jointly by the Office of Correction
Education and the Bureau of Correction to determine if
the best possible use is being made of educational staff
time, classroom space, etc. before the program will be

funded.

Certification (full-time and part-time). All teachers, both
part-time and full-time, should be certified in their areas of
instruction. The Office of Correction Education will attempt
to develop educational programs to help instructors who have
not yet gained certification. This will be accomplished in
cooperation with the Bureau of Correction. If an instructor
does not receive certification within the three vear time
frame, the case will be reviewed to determine if further
educational time is needed or some other action is necessary.
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III.

VOCATIONAL JOB PLACEMENT

Success or failure in a rehabilitation program, cither educational
or "treatment" oriented, will ultimately be judged by the recidivism
rate of its participants. Thus, the prool of our success in educating
the ex-offender will not in the end be judged by improvement in
Reading and Math, nor by the number of hours of training received
but by the ability to place that person in a job for which he/she’
has been trained and for his/her ability to keep a job. To this
end, the Office of Correction Education and the Bureau of Correction
will work cooperatively to identify in-house Career Vocational
Counselors. Because of limited funds available for this activity
whe?ever possible, the present complement will be used to £ill this
position. Responsibilities include coordinating the activities of
the treatment and educational staffs in developing a profile on the
offender as he/she prepares to leave the institution. This profile
will be passed on to either a Job Placement Specialist who will be
responsible for placing the offender in a job upon release or the
job placement function will be fulfilled through a contractual
arrangement. In addition to the Job Placement Specialists, a
demonstration project is being conducted at the State Correctional
Institution at Muncy for placement services. A service vendor will
be paid a placement fee upon the assurance of a "successful placement"
of a female ex-offender on a job. The guidelines for a "successful
placement" will be outlined in the contract.

This Goal Statement shall take effect November 1, 1977.

IN WITNESS WHEREOF, the parties have hereunto set their hands and

seals the day and year first given above.

William B. Robinson, Commissioner
Bureau of Correction
Department of Justice

Frank S. Manchester, Commissicner
Office for Basic Education
Department of Education

November 17, 1977
Date
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APPENDIX G

Use of Most Frequently Used Assessments

in Correctional Facilities

Assessments

Always

Sometimes

Never

Psychological Assessments

WAIS (Wechsler Adult
Intelligence Scale

BETA IQ

Slosson Intelligence Test
Bender Gestaet Test

AT (Thermatic Application

Test)

Personality Inventories

MMPT (Minnesota Multiphasic
Personality Inventory)

Rorschach Ink Blot Test

Educational Assessments

WRAT (Wide Range
Achievement Test)

ABLE (Adult Basic
Learning Examination)

TABE (Test of Adult
Basic Education)

Vocational Assessments

GATB (General Aptitude
Test Battery)

Kuder Occupational
Preference Inventory

Purdue Pegboard
Dexterity Test

gelf-Directed Search
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APPLENDIX H

Inmate Time in Education Programs

in Relation to Time in Prison

Institution and Number
of Inmates Interviewed

SCI-Camp Hill
(15 Students)

SCI-Dallas
(27 Students)

SCI-Graterford
(26 Students)

SRF-Greensburg
(16 Students)

SCI-Huntingdon
(19 Students)

SRIF-Mercer
(19 Students)

SGI~-Muncy
(14 Students)

SCI-Pittsburgh
(13 Students) ;

: ]
SCI-Rockview l l
Ctockle !
[N SIPURPRURPIY DU ..._._Ir..-.~-..:_ SR IO TRU . :
MONTHS 0 5 10 15 20 25 30 35 40 45 50

Key: Months in Education Programs

.
[::::] Months in Prison




SCl-Dallas (Continued)
APPENDIX I

| Vocational (Continued) Post Secondary

EDUCATION PROGRAMS

in the ; Barbering Pennsylvania State University
NINE STATE CORRECTIONAL INSTITUTIONS b Carpet, Installation (Drafting/Surveying
: ~ Drafting Miseracordia College

SCI-Camp Hill

Vocational
Lltattonal

Food Service Management

(Harrisburg Area Community College)

Auto ‘Mechanicg*
Barber®.
Bookkeeping/Typing
Carpentry

Carpet Installation*
Construction Cluster*
Drafting

Electricity
Electronics*

Machine Shop*

Academic

English

General Education Development (GED)
History

Language Arts

Mathematics

Science

Self-Contained

Self-Study

Social Studies

Spanish

Electrical

" Graphic Arts

Office Practice

SCI-Graterford

Vocational
~Ztatlonal

Air Conditioning/Refrigerationt
Business Typing*

Dental Technology*

Electronics*

Home Renovations*

Support

Education Counseloy
Vocational Counselcr
ABE Counselor (Part-time)

Academic
academtc

American ilistory

Consumer Eoonomics

Eng¥ish

English as a Secend Language

General fducation Development Readiness

Office Practice Individual Tutoring

Painting and Decorating

Post Secondary

Small Fngine Repair*
(Harrisburg Area Community College)

Printing*

Radio and Television Repair®
Sheet Metal

Small Appliance Repair

Small Gas Engine¥

Trowel Trades

Truck Driving (Tractor-Trailer)

Math

English

History

Speech

Conversational Spanish

Welding* Literature and Writing

Post Secondary

Montgomery County Community College
Certificate 1 year
Associate Degree

Mathematics - Basic, Intermediate
and Metrics, Geometry
Reading - Basic and Intermediate

Support

Welding Support | 1

Vocational Evaluator f
Job Placement Specialist

Vocational Counselors :

General Education Development Counselor !

Business Administration 2 year Guidance Counselor

Job Placement Specialist
ABE/GED Counselor (Part-time)

SRF-Greensburg

o 3 ﬁ
Vocational Acadenic
Jocatlonal Ztadentc

SCI-Dallas

f Auto Mechanics*
Vocational Acadenic ; : Carpentry*

Commercial Art (Media Art)*

Reading (Elementary aud Secondary)
Mathematics (Elementary & Secondary)
General Education Development (GED)

Plumbing and Heating Science Plumbing/Heating#

Sheet Metal Mathematics Central Westmoreland

Surveying English ; Central Westmoreland Post Secondary
Welding* GED : County Vo-Tech School

Air Conditioning

Social Sciences ) : Courses Vary
Auto Body Repair

Westmoreland County Community College
Special Education

(Central Westmoreland County
Vo~Tech School)

Suggort

Vocational Testing Specialist
Job Placement Counselor
Guidance Counselor

*Fulltime Programs j
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SCI-Huntingdon

Vocational

Auto Mechanics#*
Basic Electricity
Blue Print Reading/Drafting
Clerical Business Practice
Boolkkeeping
Masonry
Painting, Decorating and
Furniture Refinishing
| Plumbing '
| Printing*
Shop Mathematics
Typewriter Repair
Typing
Upholstery
Vocational Survival Skills
Welding
Woodworking and Carpentry

Support

Vocational Guidance Counselor
ABE Counselor (Part-time)

)
i Basic Education Counselor
|
| GED Counselor (Part-time)
|

SRF-Mercer
Vocational

Mercer County AVTS
Auto Mechanics Cluster®
Business Practice¥®
Electronic Mechanics Cluster¥®
Construction Trades®
Driver Education
Restaurant Trade
Veterans Administration
On the Job Training Programs

Support

Guidance Counselor
(one part-time - one full-time)
- ABE Counselor (Part-time)

~82~

Academic

Adult Basic Education Classes

Consumer Education

English, Basic

Driver Education

General Educdiion Development Classes

Individual Remedial Instruction

Math - Basic, Related, Recreational,
Algebra, Geometry

Reading - Remedial and Developmental

Values

World Cultures

Post Secondary

Pennsylvania State University -
(Altoona Campus)

Academic

Adult Basic Education Classes
General Education Development
Industrial Instruction
Reading

Developmental

Remedial

Post Secondary

Indiana University of Pennsylvania
English
Mathematics
Psychology
Economics

T

SCI-Munc

Vocational
——————

Auto Mechanics
Career Education
Driver Education
Cosmetology*
Electronics®
El. Elect
El. I and II
Homemaker Services*
Fashion Illustration and
Pattern Making
Foods and Nutrition I § IT
Basic Sewing
Int. Sewing
Tailoring
Cake Decorating
Child Development
Media Arts*/Draftings
Layout and Design
Graphic Arts
Technical Photography
Secretarial Science
Business English
Shorthand
Advanced Typing
Bookkeeping
Filing
Office Practice
Upholstery/Interior Design*
Upholstery I and IT
Interior Design I and IT

SCI-Pit sburgh

Vocational

Auto Mechanics® (Vacant)
Electrical Wiring# (Vacant)
Plumbing*

Radio and Televisionw
Welding*

-83-~

Academic

English
Mathematics - Elementary and
Secondary Mini Course/as needed

Reading - Elementary and Secondary
Tutorial Program

Post Secondary

Bloomsburg State College
History
Language and Social Interaction
World Physical Geography
Theatre Arts

College Study Skills

Support

Vocational Intake Counselor
Job Placement Specialist

Academic

Adult Basic Education Classes

General Education Development Classes
Language Arts

Mathematics

Reading

Science

Survival Skills




SCI-Pittsburgh (Continued)

Post Secondary

University of Pittsburgh
Black Studies
English Composition
English Literature
History U.S.
Psychology
Speech

Allegheny Co'mty Community College
American English
Blue Print
Business Law
Accounting
Business Mathematics
English
Algebra
Physical Science

SCI-Rockview

Vocational

Auto Mechanics
Barbering*
Carpentry
Drafting*
Forestry* (subcontracted with PSU)
House Wiring
Machine Shop

Road Maintenance*
Printing

Radio and TV Repair
Shoe Repair#®

Small Engine Repair
Surveying*

Truck Driving#*
Welding

84—

Support

Vocational Placement Officer
Job Placement Specialist
Career Resuvurce Counselor
ABE Counselor (Part-time)
GED Counselor (Part-time)

Academic

ABL Classes

English

Hispanic English

GED Classes

Learning Center

Mathematics (Elementary and Secondary)
Reading (Elementary and Secondary)
Study Center

Post Secondary

Pennsylvania State University

Support

Academic Counselor
ESEA Counselor (Part-time)
ABE/CEP Counselor (Part-time)
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