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THE-PEER TUTOR PROGRAM

vl

Whitaker School. Noting that each year the Optimist Club designates a Respect for
Law Week, Whitaker Schoo! was selected for 1980 because of the crime prevention

activities of the Peer Tutor program.

Peer Tutors are seventh and eighth graders who visit fourth and‘ﬁfth grade

‘classrooms with property and personal safety talks, movies, and demonstrations. How

" did a program hke thxs get started” Can kids only 13 years old effectively

communicate sophxsucated cnme prevennon information to fourth fxfth graders?

'.,.Across th° natlon, programs are reportmg that they train older youth to train, educate
‘:_‘;ﬁ"or tutor younger youth One thmg we know. kids don't listen and learn very well from
. i':'adults. So 1t seems that kldS wdl hster to kids. The next questlon is: Can we train 13

year olds to effectzvely commumcate crime prevention mformanon and techmques?

The..‘ Peer ":Tut;or . program does not use the professional language, or
"sophiatieated" phrasing.. It teaches, kids the eoncepts behind the phrases, and those
kids then encourage the 'younger students to consider crime problems and come up with
their owa unique, individual answers to prevent the problem. The Peér Tutors are
trained using Portlanel Police Bureau materials designed to train adult volunteers. The
Police Bureau's Crime Prevention Division coordinates the initial three week training.

Training has two objectives: first to give the student crime prevention information

and techniques, then to teach them the skills of a trainer or presenter - how to manage,

a classroom of young kids! Using lecture, demonstration, role playing and audio-visual
‘;:- e

aids, the older peers then show the younger the risks of being victimized, their options

P

for reducing the risk, and the responsibilities to protc%’f themselves aoRo hers by
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, "~ At noon on May 20, 1980 the Lloyd Center Optimist Ciub honored the students at
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reporting all cnmes. Specific topics include personal safety considerations in

w;

* o babysitting, assauit and sexual confrontatlon and property protection by responsible

!

* management versus personal convenience and ease of access("Lock it or lose it"l).

As a measure .Of the effect of the program, the Peer Tutors have been the
subject of newspaper articles and tel_evision programs. During the summer of 1980 the
Portland Parks Bureau paid the Peer Tutors to perform their program in city parks, in
hopes of reducing vand‘alism and personal confrontations. As mentioned, the Optimist
Club awarded tnelr Respect for Law plaque to the sch001 because of fhe worth of the

program. Fmally, the Peer Tutors were invited to the State Juvemie Officers

f:Assomatlorx annual trammg at the pohce academy on June 4, 1930 to demonstrate the
V-A‘:"prog"am to the 28 ofﬁcers attendmg Nine officers requested an information packet
' -.:wabout the program, so t-nat the,' mlght 1mt1ate a sxmﬂar project in their own schools.
?,:In Portl:md m the 1980—81 sc:hool year, tho Peer TLtO[’ project will be operatmg out of

e three schools and reachma more and more into the lives of young children.

*
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Logistics:

Scﬁool: : )

Grading:

Teachers:

?

» -
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be going into? Within what time frame do you want to do those
presentations? (Give yourself at least four calander weeks to train the
teams.) How many teams will you have? How many Pextras"?

Be sure to have 10% more sets of handouts than there are in the

classrooms' (for interested beople, and PR. Always give media a full set

: '._of the matenals thny see you giving a class). If ordering materials, do it

before the trammg ever starts so the teams can train with the materjals

o '._th°y wﬂl use in the classroom.

- iHave you cuocuss'>d the trammo materials with the Curnculm Department
~or superwsor, to ensure complementanty with school courses, materials?

.(That person may also help you add to the post—program teachmg

matenals you Ieave w1th the teacher.

With school staff, establish a written policy about: grading for the peer

tutors, to ensure creadibility and responsibility.

1. Are all teachers aware of the coming project?

2. Especially important: the Peer Tutors should not be punished for

participating. Some teachers may feel the students are not "earning" a,
. R .

grade in social studies because they don't do class work. Ensuring that

RS

those teachers know all of the scope of the project will help ensure its

total success, with an appropriate grade for the peer tutors.

-~
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Exactly how many schools and how many classrooms will your Peer Tutors ) ‘

Tt

eae

Scheduling:

- Materials:.

Strokes: -

Schools:

_ conflicting event scheduled during that week. -

3. Other teachers (besides grade 4 and 5) may be interested in having the
Peer ' tutors come to their class, or in having speakers into their
classroom. Use the students from the Peer Tutor teams as creatively as

possible ~‘the whole community will benefit.

Be sure io schedule the Crime Prevention Week for each classroom over a

“full calender week, Monday through Friday. Coming at the same time

each day'is best. And jog the teacher's memory to be sure there is no

et e .
[L TP

| vlf your budc'et (and the schools) does not allow for purchasing materials,
".“"go to your servxce clubs‘ Start wzth the Chamber of Commerce, and ask
for thelr mvolvement and assxstawce.
Inceptiﬁés; Th=- mcentwes, .t'n'é v‘-extrag"l a.z"e.{w'flat makes the program work. They
| _ ;woffer» leswsomethmg to 'get excited about, and teach valuable lessons |
:because the kldS will remembcr thp tips on the Blazer cards, will see the

T—thrt transfers and want one the 'nself.

Ave lists being compiled as people get involved?

1. Does the head school official understand the project and fully support

it?

2. Do your schoo! counterparts understand their role, and are they o

interested in seeing it succeed?
s
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Media:

PR:

ou contacted media about coming in to watch a day of the ! .
Have y . & : PEER TUTORS
program? Suggestion: inviting them to a training day, and later into a . ! ' :
classroom, will get twice the coverage. TIP: some days are poor, some T. How many schools?
are rich for "news". Call folks ahead of time, and ask which day is best L )
. S 2. How many classrooms?
for them. .
3. How long do you want this to run?
- Use your le{:terh cad whén possible. Others need to know_ that your agency . ' :
4 . _ . 4., How many teams needed achieve #3, given #l and #2?
is involved in a meaningful program like this. | .
- "5.¥ Training room énd times? = ... . : . '
6. ‘Combine training with Col./Mnit? EXPLORE.
: 7. 'Traiﬁjﬁgfaqd materials fprnishgd by PPB - CPD.
8. f‘Threé‘wéeké“ﬁkgﬁnfﬁégfqhé weék'gt présentationé; 3 days of next week to
9. ) Mritten grading pohc_y, gnd';cardines's at preceeding or followingclasses.
k};' ) . . . .. . :‘ .‘t‘;‘:»;';';j_ ‘< .."'-A‘. c . .:‘_,“; ‘.. . i .‘,"::’4 :'
- . {Don't punish for participating)
" 10. . How notify prospective trainees?
’ . . 'l ' ’ : @ ?
-Memo to teachers; note to Jig'Betsy :
_Me talk to each class for 10 minutes; note to
O |
. ~Jim Lambert explain it; note to
B &
P e
' .
iE
g
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1 COMPONENTS OF A SUCCESSFUL PROGRAM IMpIESMENTET WIth Tnintmal tnvolvement by fhe school is the program tnat wii pe
« A. + Police Committment . | i . . welcome. Specifcally for this program, that means being aware of all the options

+ contained in this information package, having determined where to obtain all

r

The local police agency needs to be committed to supporting rhis program.

This pilot project was jointly sponsored by the Portland Police Bureau, Crime training materials necessary, how transportation might be provided if the peer

Prevention D1v1510n* and the Portland Schoo! District, staff at Whitaker School. tutors will be transported from their school to any other location, what printed

Unless an area has a highly developed, -professional caliber ' citizen crime . ' materials.and printing may be required, and how many personnel are being

prevention program, it is mandatory for the local police agency to be directly committed and for what amount of time by the police agency involved.

mvolved in the development of the proaram , and the training of the peer tutors - I.\dditionally, to insure that they school develops a feeling of part ownership of

both from the view pomt of expernse and from the commumty visability of an : : i the program, it Is necessary . t6 'liSt and resolve those areas where there are
| appmpnate agency. | o . | - | , several opnons, w1th the school bemg allowed an equal voice. For thlS program
B . : .to be more than a one nme success, 1t is mandatory that the school as well as

e School Commxttment L . . . . . the pohce agency feel ownersth of the program, . Otherw1se, it may not be
) "':.. contmued the next school year, espeelally in larger school dlstru:is where

3 The commlttment of the school to the project is perhdps even more . T

' lmportant than the comrmttment of th" local PO’ICP agency. From the chief : : :..-P" 1nc1pals are rotated oetween schools and the mcommg principal mlght not have

"admlmstratwe offlcnal of the school (*he pr1nc1pa1 of the school, or the t ) '.~_-.l_the backamund mformanon of desrre to support continuation of the Peer Tutor
» supermtendant of the school dxstrxct) must come the wilingness, perhaps desire is _ ‘ y . Program. ; o

~a better word to see the program succeed “There are innumerable. details which

can become an 1ssue, he scheduling o]': 2 classroom for the training of the peer Presentations must be In classrooms, not in an assembly. The key to a successful

;tutors; the provision of a teacher to be with the peer tutors when they are out of ) : "learning experience is the experience, not the lecture. There are three primary
their schedoled classes; previously scheduled field trips or other programs which , ‘ways to transmit information: verbally, as in a lecture; visually, as with training
require a major committment by the school and may conflict. When the support | i | .. aides such as the Trail Blazer fraining' cards; and kinesthetically., Researchers
i v
of the chief administrator is sin cete and évident, it is our exper};ence that all of o : £ ) point out over and over, and our seat of the pants experience substantiates their
e detatls aie overGome ! i i claims, that the lecture method by itself is not very effective. In classroom
' ' & ‘ ) ' : presentations, not only are lecture and visual presentation, but experiences ‘s.uch
C.  SOUND PRbGRKM CONCEPT r ' . . i H : as role playing, group.decision making, class interacti‘o'n with tne presentors, and ’
Our experience With ‘other crime prevention programs in the Portland ’ hands-on experience;: a-z:e allowed (such as working a deadboli, sliding windows,’
schools is that the program that is completely develope?" and ready to be ) e and pinned windows).
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" D. COMMILL LEU KID> T

There are two kinds of successful programs: one program which, in terms

of the number of presentations made, is highly efficient; the second kind s the

¢ .program, which regardless of the number of presentations, is effective. This

~or

peer tutor program evolved from a s‘earch of program options which allowed kids
to actually take responsiblity and have authority for what is usually reserved for
a very select portion of the general populace (police officers). What gets kids

excited - adults too, iIs being allowed access to inforrnation that they are

normally demed. "They are too young, they don't have the committment , they

,dont have the need to know, they don't have the background," or all of the

first, the claim that crime

above. In reahty, two dynamlcs are involved:

5prevent1on 1s Wtdo sophlstlrated" really means that the ability to clearly

_commmxcate the essental prmmpals of. crime preVentlon is lacking. Secondly, as”

RUNTES

. to the abxhty of youth to handle responSLbhty and authority: they do it very well

.

S when allowed the opportumty. In fact, they wﬂl study harder then they ever do

- for thelr reoular school lessons, they w111 meot mdependently outside of school to

work together on'a presentation, ‘and they wxll even choose to teach the crime

. prevention program at another school when that means missing out on a major

event at their own school.

Neeessary for a successful peer tutor proéram, then, are trainers who will
allow the peer tutors themselves to select their own options. Of oourse, this
entails more work for those trainers: they must identify areas for which more
than one teaching style is feasible, and provide several options as to content of a
particular day. They must allow the peer- tutors themselves to do the 'selection
within those options. This allox\ts for a program of pi‘ofessional caliber, because
the material is prese!e\c&ted, however, it also insures feelings of responsibility and

authority among the peer tutors, as they actually, selecting from the options,

design and build the program.

1

e

Hi.
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’L'be successful in that effort too. The two pnmary mformatxon and trammo .

. documents are:

: manuals gwe a general comprehenswe overview of crlmes, the frequency

,;trammo manuals developed by the author to train volunteers.

TRAINING THE PEER TUTORS

ASSEMBLING THE TRAINING AIDS AND MATERIALS

The pilot program used a variety of materials, enough to insure that
the peer tu s would have much more information then they would ever be
called upon to use in a class with fourth and fifth graders. There are
several reasons tor this: fit'st,and probably the most important, the kids
themselves feel like they knoxx} all the answers to the questions that the

kids rmght ask. Second all human Leings -including kids - are curious, and

- we wanted to prowde enough mformatmn to satlsfy thelir curiousity in any

ngen area. Thn'd the klds have to prove themselves to adults at many

srages 1n the program, and we wanted them to have enough information to

'

B "Chlldren as chtxms", YChildren as Offenders" two

These

of specxhc cnmes to which youth may either become a victim, or be an
offender; crime preven'non tips for each of the crimes mentioned; an
ovetvie\tr of the juvenile justice system; a glossary of common crime
prevention terms$; and a section containing the statutes which delimit
The rest of the

crimes, or authorize or mandate agency intervention.

training aids and materials will be grouped under the individual day:

- N
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DAY 1 - HOME SECURITY AND PROPERTY SAFETY - FOR

: DEMONSTRATION PURPOSES

Teaching script for day one’
Window - sliding aluminum:
\Vindow - wood frame

Passage sets and deadbolts mounted on 2" x 6" stands

Trall Blazer tradmg c:n'ds T
Jumor Cr1me F1ghter Ch°ck LlStS

Home Secunty Property Saf.ety Terms (2 pages of definitions)

e e

T vaks SR ’

AN AT 2 v

- meprie oy

(DHEW Pubhcatmn Number - (ADM) 79420 Printed 1979)

. Teaching script for day. two - Drugs

Drug demonstration board
Tee-Shirt 'Transfers

Trail Blazer Trading Cards
Drug Checklist

‘"This Side Up; Making Decisions About Drugs" (informational booklet,

available from Natior;al Institute on Drug Abuse, Office of

.Commumcatlons and Pubhc Affa1rs, 5600 Fishers I:azzc; Rockville,
Maryland 20857) |

N US govemment Prmtmg Ofﬂce. 1979 0-297-2738

I One of th°se booklets should be prowd=~d for each one of the peer tutors.

p G S S —
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+ " Teaching script for day three - School Problems
Trail Blazer Trading Cards

Tee-Shirt Transfers

4 -
. o
° 13
=
o ENa
-

Day 4 - "WHO DO YOU TELL"
Teaching script for day four - "Who Do You Tell”
: Film: "Who Do You Tell"
! : L
Tee-Shirt Transfers
' ’ Emergency Telephone Stickers .
’ , Trail Blazer Trading Cards
{ "Smart Kids Guide to Self-Protection" (reprint from Family Circle)
‘ ; . E R
»
1 .
i , . - - -
|
{ P
.
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'3 .
! 5
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) " Film: "VANDALISM" (there are several available from which one should be

choosen - "Clubhouse" and "Greenhouse" are recommended.) ’

Trail Blazer Trading Cards

"Describe the suspect” placard

" Tee-Shirt Transfers

Teaching Script for Day Five - Vandalism
1 : , .
) : :

.‘\ ‘4 .
. &
D _&‘3":3‘-
- 6

B et

¥

, Teaching Script for day five - Shoplifting

Film: “Shoplifting" (several films are available; “So I Took It" is

recommended for grades 4-6)
Trail Blazer Cards

Tee-Shirt Transfers'.

Flyer describing civil liability as well as criminal responsibility




"'the begmmncx of. the trammo

EAPERIENCING THE PRESEN LA 1IUND

The trainers should arrange for the peer tutors to be the audience for each
of the six presentations, for their first experience. Crime Prevention
staff, community mental health professionals, and school staff were all
used in making these presentations for the pilot project training of the peer
tutors. The day immediately following the presentation, whether it be day
1, day 2, or which one, the trainers and the peer tutors debrief the previous
days presentations focusing on . content, delivery, style, and individua!. ’

assessments by the peer tutors of the meaningfulness of the matenal

- presented

:' STUDYING THE WRITTEN MATERIALS

In the pxlot pro]ect the peer tutors were gwen the training manuaIs prior to

I'bey were assigned to read parts that

‘ "specn&cally related to the six areas m Wthh they would be trained. They .

were encouraged to read the rest of materxals, but it was not a manuate= N

her rnatenal was mtroduced on the day of the specmc presentation; for
enample, the booklet "This Slde Up" was given to the peer tutors after the

drug presentatton was made. -

. DETERMINING COMMITTMENT

Committment by the peer tutors is one of the - if not the most ~ important
needs of a successful program. In the pilot program, seventh and eighth
graders were informed of the program and asked if they wished to

participate. One of the agreements between the school and the police

Fe e

bureau: was that scholastic achievement or behavior was not to be a

determinate in the program; if the student desired to participate in the

%

B T
.

&3
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Before the training started, there was a meeting at which a general

' overview of the project was given, and the students were informed that as

- long as they wanted to stay in the program, and demonstrated it by their

behavior, they would remain a member of peer tutor teams. During the
first two weeks of training, our only real concern about committment to
the program was whether or. not the student showed up every day for the

training period - one class period long. From then on, additional criteria

: for remaznmg in the program was added* knowledge of the material,

w1l[mgness to verbally partlcxpate in the dxscussmns, and once the actual

presentatlons to the fourth and fifth aladers began, active participation in

the presentatxons - 1nc1udmg bemo the team leader for one of the five

-3

presentatlons durmg the Cr1me Preventzon \/eeku Of the fourteen students

.__.who stated some lnterest in the program in the very begmmng, thlrteen

showed up for the orlentatlon. One student quit commg before the training

ne student moved out of town, and one student stoppud after

the presentatxons 1n the schoo!s beaan. No student was removed from the

peer tutor pro;ect other than by their own action (or non-action: not

, commg anymore.) ,

. E. . USING THE TRAINING AIDS

" Human beings take in information (learn) in three distinct ways:

Through the eyes (sight); through the ears (hearing); and through feeling

(kinesthetically). While it is true that we absorb approximately 70% of .

that information visually, it is important to remember that not everyone is
a good visual 1€arier.  Some of us have to hear something before we fully

understand it, and some of us can see it and hear it and still won't

S T e o T T o P i bt 5 4
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B the phrase "trammg axd"

to be used m place of a tram._r. :

o BT T EEET IO

b Bt
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a key in a dead bolt Jock and turning it, hearing the noise it makes and

| watchmg the dead bolt slide in and out wheén we turn the key. It is very

important in the selecnon of. training aids that all three separate learmng
systems are all allowed to take in information. It is also 1mport'\nt to vary
the way we present information because human beings also have a tendancy
to load up or -burn out any one of those three information processing
systems 1f we use only that system for more than ten or ilfteen mmutes.
Look back at A of this section on Training Peer Tutors and Jook at the |
du’:ferent klnds of tramtng alds that were used m this pilot pro;ect. The

larger the varlety of tralmno alds, the better the kids have more opt;ons.

The ones hsted are what 1s conSLdered to be the minimum necessary J.OI‘ a

i .‘

really successf.ul prouram. It is also tmportant to notice the second word of

These are 1ntended as an aid to the tr amers, not

F. SELECTING THE PEER TUTOR TEAM MEMBERS

pllot pro;ect all seventh and eighth graders at \Vh1ttaker o

For the
School were notiiied oi' the program and asked if they wished to
fi The program was intended to transmit crime prevention
information to fourth and fifth graders; also to develop leadership qualities

in the seventh and eighth graders, while making them crime prevention

resources to their peers. Additionally, educators and psychologists have

pointed out how labelling of youth as slow learners, troublemakers,

delinquent or any of a number of similar names has a tendancy to be self-

fulfilling. At the pohce bureau's request, the school was asked to pass on

any request by a student to participate in the program, without making a

10

judgement or attaching a label to that request. The reason for that policy
, s that some students may not be challenged by the school curiculumn, and it
may be a project such as the peer tutor program which wilt be the catalyst
. for that student to be seen as industrious, sincere, and "redirected". The

1

experience with this pilot project justified this selection criteria and the
underlying philosophy.
As every manager knows, it always necessary to plan for illness and‘

unexpected confhcts. It is suggested that )0% more students be trained, or

o a»

allowed to enter the trammﬂ process, than will be needed to form the Peer
Tutor teams. Th1s w1ll ensure always havmg a replacement when one m1ght

be needed because of 1llness or other confhcts. Add1t1onally, it allows for

motwa‘c;on of the stud nts becau5° of th eir feeling the need to compete for

the slots on the teams. It is suagested that, unless enough students drop
out SO that there are only enoug‘x to torm five member teams, that team

.v‘t

: » membEf;S be l'Otated so that all who have completed the tramma and are
quahfzed to be a Peer Tutor are allowed the expenence.

Formmg of the Peer Tutor teams should be directed by the tramers,
but with as much of that responsmmty shifted to the students as is
possﬂ)le. If fact, this is ]USt another example of the underlying philosophy
of'the Peer Tutor Program: Kids can be responsible, take responsibility,
act responsibly, and quite capably handle delegated authority. One
technique to use in allowing them to form their own teams is to facllitate a

discussion by them of what makes up the best team. The adult trainer can

initiate the topic, suggest that the students consider what is needed within

each of the ‘jce_am*s' (assuming that more than one team will be formed) and

list those features on the board. For example, our students listed sex, age,

and topic interest as being three considerations for forming each of the

~

11
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two teams i e PUOE PLOJCU L. 1TIEE, St it Y W s s/ m e e
two teams were to be formed, the students were directed to write up a hst
with their name at top, listing six other students with whom they would
like to be on a team. They were reminded as they began this task of the
cr'rteria which they had already determined would be beneficial in
formation of the teams. Since they were listing one more person for their
.chosen team than .would be needed (they listed six in addition to
themselves), the pilot program trainers were then able to form two teams
of “five, with ‘a substitute for each team, and still satisfy all of .ﬂje
students. A : | T . |
Once the teams had been forrned they were physically grouped into

teams and gwen the task of determmmg whxch students would be the ones

respon31bl° :Eor leadma or d1re<:'func the presentation on the five separate

- -'_davs. Our expenence was that three of six students were. quite clear as to

S Wthh day they mshed to lead-ﬂ One lmed home securlity, one hked school

: problems, and one hked vandahsm. The adult tramers with ‘each team
.facmtated the remammo students selecuoa oi a day which .they would
lead As soon as that task was f1ms‘ned the teams were immediately given
| ano*her task, of begmmna tne specific structuring of. Day One. The team
person responSbee for that day was encouraged to take charge of outhmng
a sample presentation, and the other members of the team were
encouraged to support the team leader for that day by volunteering to
assist at specific places. This ensu.res that no student feels responsible for
making an entire forty minute presentation on any given day, and also tha'r

all-team members have some responsibility for ‘every presentation during

the crime prevéation week.

12

'tﬁe black board as they say them.

After the reports are done, have the whole group discuss the criteria they have selected.

BRI e

€3

e

"BUILDING A TEAM" TRAINING EXERCISE

-

Have group count off, so that you can move them into groups of twos. Then have each ~

develop a list of "What is a Peer Tutor Team". Givée them.eight minutes to do that task
, . ' ’

reminaing them of the time at two minute intervals.

After eight minutes, stop the development process and have one person from each group

report to the whole group what criteria they deveolpsd. You should list those items on

’

' Keep focusmo thexr attennon toward group dynamlcs- How can the Peer Tutor teams

,functxon most eﬁectwely" What can you do-if me or two people don‘t support the team
| _llL.e you thmk they should'? Would havmo a weekly, iacthtated debriefing of the eam
: help them'7' Wnat can each team member contrxbute to the team’? What is the role of the

- team members on days they aren't leadmg the presentlo'x'?

13
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Scheduling the presentations: The pilot project made all of the Peer Tutor

. ¥ . .
presentations to classes in schools other than where the Peer Tutors attended.

L

Teachers responsible for the Peer Tutor proje'ct at Whittaker School contacted
teachers of fourth and fifth grades at the six elementary schools in the area,
determining who was interested in having the Peer Tutor presentation done with
their students. In K-8 schools, where the Peer Tutor teams make the
presentations within’ tne schoo! that they attend, either the chief school
administrator or the school staff coordinating the Peer Tutor project could do

that scheduhnc'

Informanon to teachers- When scheduling the presentations, the teachers

’ should be presented thh a wr1tten overwew of the Peer Tutor program, possibly

entrtled "Cr1me Preventxon Week"

s e

spec1f1cs of the proara m~ It is one class period long for each of five days for one

R calendar week- That a 51xteen mllhmeter pro;ector and screen will be needed on

: 'day & and day 5 and that thelr teacher is requested to sit or stand at the back of

bthe classroom, so as not to inter fere V1su3.lly with the Peer Tutor's structuring of

each days presentatron (see the wCrime Prevention Week" information sheet in

the attached package).

What the teacher can do when you're gone: One of the concerns of crime.

prevention staff is: Once the Crime Prevention Week has ended and the Peer
Tutors are not coming into the classroom daily, the younger students' interest is
still high. Crime prevention, like any other subject- matter, cannot be learned in
one week, and should be an ongoing educational process. To encourage this, you

will find attached a package entitled "After the Peer Tutors...."  This

DX Na.

information packet of acthties the teacher can involve the students in after .

Crime Prevention Week should be left with the teacher on the last day of Crime

Thxs mformatmnal flier should outhne the -

oA s A

o m————

'.?:_, -

Prevention Week. NOTE: It is suggested that you assemoie o st us pusu..s
?

listing their agency and their telephone numbers, and gi\'ing the area or subject
matter to which they could speak upon if mvxted into the classroom. Most
teachers do not have an awareness of all the programs in their area, upon which
they can call for a classroom speaker. We suggest you list not only crime
prevention and police resources, but also juvenile justice system experts, fire
prevention speakers, youth service agencies, and in general, any area that has
information to give to kids to help the kids grow up more safely and pleasantly.
,'lisﬁmmf :

Fmd someone thh a "Badge—maker" machme and make name badges for

the Peer Tutors. Th rooms they go to W1ll need to be able to identify the Peer

.-,'Tutor by name, badves make it easy and Iun, too.

Also, you may fmd the Peer Tutors wearing them around their own school

Co That advernses tb° Peer 'I'utors, the program, and police-school communluanon -

‘at little cost to you‘ : C :_n:

o



V. » Community Awareness
| No program, no matter how good or effective, can expect to survi.\re in a
vacuum. = Programs need community support, and the community needs the
awareness of these programs. Once your training is over and your Peer Tutor

~* teams are into the fourth and fifth grades, let the Jocal media know what the}
program is, where it will be on a particular day, and the exact time that they

l‘ mlght come by to take plctures -and sit in-and hopefully write a story on it.
Another means of mformmg the communlty is built into the program, and js
con51dered one of the more 1mportant facets of the program: The Junior
Cnmeﬁghter Checkhst from day 1, d.l’ld the Home Drug Checklist frorn day 2 (in

‘ attached packet) The effect on.a fourth or fifth graders' parents when kids aslf
the parent to go -around‘ tne house \Vlth tnem when they check the doors and
wmdows ;Eor securlty cannot be overestimated! Imagine your own son or
dau°hter tellmv you thac the spr1n¢7 latch on the back door is madaquate, and

| telhng you exactly wh_y 1t 15, and you can appreczate the value of the take-home
' matenals. . .
Addltlonally, although not a part of the pilot project, it is suggested that

you arrange for the pr.os;')ective Peer Tutors; as a part of their training, to go on
a ride along with a police'oﬁicer. This allows not only for the student to gain

" valuable insight into the daily routine of a police officer, but it also structures a
setting where a police officer can gain valuable insight into the "other™ kids, the
ones they are not arresting. Further, the participating police officers will also

gain firsthand information about the Peer Tutor program-information that is

difficult to com'n{lir:l‘c'ate even during roll call or through department

memorandum.

e o o i s
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» L“ can be safer. Wlll someone tell us what "bemg a victim" means? Yes, it

HOME SECURITY AND PROPERTY CRIMES

. . Script

Introduction for whole week

Hi: We're here today and will be for this one period every day this week.

We want to tell what we have learned about not being a victim of a crime, so

)

| means havmv sornethmg happen to you, like getting your coat stolen or getung

: does the burglarles.

' _ run over by a car. Wlll someone tell us what Yecrime" means? Yes, it means

'.',somethmg that is agamst the law. . Today we'll talk about the house you live in

' and how not to get npped off, and how not to lose your bike or coat or
- transxstor radlo. i

Flrst, gettmg your home rlpped off bur°larlzed You need to Lnow WHO

Ivlost are done by kld.. ages 12-18, or sixth - grad
throueh hlgh school How come" Because they don't understand how serious
burglary is. ' | |

We should also defme bur glary. Who can tell us what it is?

Yes, you're correct. Burglary is when you go into a building (when you

don't hav= the right) or, the staying in a bmldmcr after it nor rnally closes, so you

o g B L

' can take/steal somethmg. If you go in "just to look around"/1 that 1s still against

the law - that's called "criminal trespass."” Looking around is less serious than
burglary - but if while you're looking around you do take something, then you're
guilty of burglary. Now - how do you keep your.'own house from getting
burglarized? Who ca_,rgfell us? Yes, always lock your doors. (Over 40% of the

8,000 burglaries in Portland were because of unlocked doors or windows.) Yes,

always Jeave a light or a radio on while you're away.

w




“a

L

. and windows. We have examples here today -

The next thing you can do is make sure you have good locks on your daoors
let's Jook at them.

« Every door shouM at least have a lock you can't “slip" if the deor is
closed. This is called a "dead-latch™ because the catch won't release when the
door is tlosed unless you turn the knob. No one can use a knife or anything to
"slip" the catch. Also - don't worry about anyone. Ypicking” your lock.  That's
very old skeleton key !cck:; or one of these

only géing to happen ii you have a

z (show shacklelkey lod\) which is very cheap.

If you have any glass in your door, you should have a "dead-bolt" which

. takes a key to open from the 1ns1de, too. When you're inside, you leave the key

1n the Iock in case of fxre. This is one here take a look at it.

REVIE.W :

Okay - we talked about lots of naw. thmcrs today. Let's see “/hat we

remember. Who do es most of th\, burglanes" Kids, yes. And, yes, they could

_be classmates. '

How come so‘many houses get Iburgled? Yes, because they leave doors and

windows unlocked. And,-yes, because they don't have good locks. You will have

a chance to make your house safer, today, because we'll give you a Junior

Crime - Fighter checklist to take home. Everyone who brings back a completed

bRIz2.

Now - how do you keep your bikes from bemg stolen? Yes - lock it or lose

Py~

list, tomorrow, will get a SEESEHSASRES

it. How about bringing your stuff to school - how do you keep it from being

ripped off? (don't flash it; keep it with you all the time; don't bring ith

- P % - -
£5¥: time for us to go, so let's hand out the Junior Crime

)..-

Fighter checklist. (team does this.) Now: you take these home with you, and the

blue sheet you got with it. Do all the things it says to do-and answer the

i P . £ s I
T B e U
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questions.

- One more thing:

) Are these rules sens:Lble'>

' Does anyone NOT agree w1th them?

Get your'folks to help you, after dinner
maybe; and bring the questionnaire back tomorrow. If
you complete them, and have your.parents dign them,
and bring it back tomorrow, we'll give you a prize.

who knows what these are? (Hold up

O.K., I'll pass i

‘Blazer cards) Anyone want some?

g ,_them out — but flrst, some rules:

n-;) Don t trade them in class B ' .
"?,iéi. I'll hand out two each off the top of my |
7stack - you can trade later if you don't
ﬁa{get what you want | . ’ |
JﬂT d§“.he aren't done yet, sd stay focussed on me.
CWwill you agree to them°

I just won't give

“cards to -anyone not wanting to follow the rules.

Now, look on the back of the card. Who has a crime-

preventioh tip about what we talked about today?

{student reads it) O.K.

Please stand and read it.

thank you. Does anyone else have a card which tells

about some thing we talked about today?

R R R SUR S

bty

Peer Tutors: you are responsible for knowing which

cards of the 16 relate to which day. of the week, which

crime pre‘}ention tips go with which day's topic.

%
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o LUl e - o S | ] ” DEAD BOLT - a Yock WhiCh must be manually tu'rned (it is not spring-loaded)

HUME SELUKLLY JEKMD = URLEIL §neviind sun . ; . !
. . . ) " T° he most EffeCtTVG, it must be at least one inch long, measured from
" PINNING WINDOWS - pinning consists of drilling a hole through the inside , the edge of the door frame A deadbolt which uses a key from the outside
topjpartvof a sash window and halfway through. the outside bottom part | and has a thumb-turn on the inside is called a single-cylinder deadbolt.
of the cérresponding sash, at a s]ighf downslope. Pins or heavy nails . : f ) If the Tock can only be operated with a key, inside or outside, it is
are then placed into the holes so the windows cannot be opened. (Win- cal]ed a double~cylinder deadbolt (because what the key slides into is
“dow locks are easily forced‘open.) If resfdents wish to open the called a cylinder), Double cylinder deadbolts are best, because then
window, holes spaced two inches apart can also be drilled through the b a burg]ar chnot break the g]ass and reach inside and turn the deadbolt;
2inside sash so the inner sash can be raised and the pins placed through ) ine1ther can they ga1n entry to the house another way, and open the door
those holes and into the One‘in the outer sash. This allows a window. from outside. and cart your belongings out your door.
to ée left slightly open, for ventilation, but still much more secure | ¥ ' | o ;' R ‘
than it would usually be. ‘ ' sv o | 3( . DEAD LATCH - a door ]atch (spr1ng loaded) which has a sliding part
. . “ L _.@ Eﬂélglgﬂ,to the sprIng ]atch and which (when the door ‘is closed)
PINNING DOORS - pinning a door héans driving a nail into the door or ' preven;s the’ spr1ngf]qtqh from be1ng jimmied.
door frame near th° fop and néar the bottom. Close the door until the o ; ‘  @‘% e o i;:ﬁ | ;“ : 5v | ; | . | : L
" nail makes a mark on the opposite p1ece of wood, and then drill a R DOUBLE HUNG SASH-NINDOQ._ the type of windo where coih the top 4t
“hole so the nail can slide into the hole, allowing the door to close. o P ~ bottom Part s]ide.upléhd down, in tracks. Usually secured with an
This keeps a locked door from being removed by pulling the hinge pins | Tnexpensive thumb-Tatch which is easily forced.
and sliding the door out of the frame, and bypassing a lock. g | -
| | HINGE PINS - the metal rod which holds the two leaves (parts) of a
| STRIKE PLATE - the metal plate on a door frame which the door latch ; _ door hinge together. Most older hinges may be 1ifted out and the
strikes, when the door closes. The strike plate keeps the latch from o door lifted out of the frame (even if locked). Many newer hinges
wearing through the wodden door.frame. More importantly, the strike . i‘ have non-removable hingé pins.'
plate is an important part of door security. When anchored with long ‘u
screws which reach into the studs behind the dooyr moulding, the re- - | ' A DOOR VIEWER - also ca1]ed "peep holes," these viewers let you Took
sistance to the d&o; E;1ng forced open is increased. Brass screws . : through a solid door and see who is outside.
from 2% to 4 inches long are usually used to secure the strike plate. ~ 
ﬂ & SOLID CORE DOOR /- HOLLOW CORE DOOR - an outside door must be solid, for
f strength and secuffty. Many inside doors are not solid, and are used
b because they are cheaper and Yighter.
G | . R :
:




" . DRUGS

Script

Good Morning! Today we're going to talk about drugs. Have you all heard

the word, "drug"? Okay. Let's list here on the blackboard the things we think

are drugs. Okay - call them out to me. (Write until class participation slows,

or after 3 minutes - whichever comes first).
Okay - tha{’s a good start. Now, let's put'up a definition for "drug. Do

you all know what a "defmmon" is? How shall we define "drug"? (Something

we take 1nto _our body, somethmg a doctor or nurse 1njects 1nto our body,

' anythmg whxch makes, us we11~ somethmg which changes our body or mind. )

- (WRITE ON BeARD

¥

l
!

Okay - let's take all those 1deas, and put them into one smgle deﬁmtlon.

how our mind or body \vork53.') ;

‘Okay - does,}that say what we have said?: Is anything left_out? (If asked,
‘point out how the 'de.ﬁnition includes all things mentioned (1), includes
swallowing, inhaling and ihjeetion (2)}and all changes to or actions on the body

* or mind (3).)

Let's look at our list of drugs. We can separate them into three groups: 1}
prescription drugs, ones that only a doctor can prescribe; 2) OTC (over-the-
counter) drugs that anyone can buy (cigarettes and some cough syrups are an
age—limited exception); and 3) illegal drugs, ones that cannot be purchased
legally. Lets put a one, a two, or'a three beside the ones you've named ~ here
on the board. Re‘émer'hth\ekf, "one" stands for dr'ugs your doctor prescribes, "two"
means anything else you buy in a store or from a stand, and "three" means the

drugs which are against the law to buy or to have or to use. (Write on board:

et ke S R LA e L i L

"Anythmgl \f/hl_(:h, when taken xnt02~ our body,,changes .

B -

B et s o e g

P U

]

s
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T e

1. Prescription
w 2. Over-the-counter)
" 3. lllegal |

(Now go down the list on the ‘board and have the class give you a number. If
they don't all agree, have them vote. Keep it quick. When you finish the Iist,
add any of this list which the class didn't thing of and mark where they fall.)

See attached list.

(Erase board. ;I'eacher has a copy, so it's okay)

¢

Let's have a qu1ck rev1ew. Who can tell me wapt a drug is? (Choose

. someone) Okay - thank you. (To all the class) Is that right? Is it complete'>
(If not, and no one spots the error, you should add the missing part and say, "We
o need to add thlS' who can, teli me why')" _I_\gg_e__gge they understand what a drug

' does that s the most 1mportant thmar in thxs dax's lesson )

Next quesnon- what are the three grox.ps we put drugs in? How do we

’classnfy druas7 Rxght - prescnpnon dmgs is one, ov er-—the~counter or "anyone .

“can buy itina store" is two, and illegal drugs is three.

Now let's come up and look~af avhat the prescription and illegal drugs look
like, in case you see something and wonder what it is. (Open drug display, let
them crowd around, answer any questions) Oh - what would you do if a friend
gave you a pili to take, and said it was okay because he or she took one

yesterday’? (Get class reaction - 3 or 4 answers. Keep it short no "stories",)

e e wibls

Let me ask you this: What do you use a drug for? (lt changes the way -

your mind or body works) What do you want to be careful about? (That the

drug won't hurt you.) How can you know whether it will or will not? (Know

believe your friends - or even an adult - always knows what kind of drug a pill

has in it, an/éd what it will usually do to you? - S /77:”", . j.r/& Yo

went oAb .// . jw//\é f/wa,-

Ertagrlh ﬁ/:f/ﬁ/{/

,[uf’w’/r gt el “y she Dot ALonn

o/ i ;
ﬂ:’/';l-(‘ ﬂwff& .,.’f'/ﬂﬂ_..... J‘/ / % '/a"/.n.. - 7{‘4. f.-l/[b.fa/

e S 78 i et s
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the drug is and look it Up to see waht it usually does to a person.) Do you

e a,zzé?

/‘/f'c&, el totona, Yo n s 77/5"?‘7"
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e . eed 1o see whodid the 7 R t ' :
Okay - it's near the end of our time, nc}t\ve nee A “ = Although people have been using various drugs for hundreds, perhaps thousands
mplete, and signed by ’ = of -years, general understanding about chemical substances.and their effects
Junior Crime Fighter Home checklist. Who has tﬁ all compiets, .- upon the human organism is minimal. Not only do scientists disagree about
" ] to the kids seats, checks the list for o drugs and their effects but whal is believed about drugs by many people is
one of their parents? (Entire team goes ) based on half-truths and myths that have been passed along through time. <
. iron- fers. Those not o Therefore, it is difficult to separate myths from the facts.
. d hands out iron-on trans ‘ !
signature and completeness, an . L, .
completed or signed: as you are about to leave, say:) Wv} ‘ Listed below are some of the more common myths.
co : ; .
. - "1 let you ) R A. PROPERTIES OF DRUGS
. Okay ~ for you who forgot to do them or bring them, we y /\ Lo |
' _ tomorrow - let's see how many wear | g MYTH: Alcohol is not a drug.
any day for the rest of the week. And . * _ FACT: Alcohol is a drug and in fact is our number one drug problem. About
;o oo . 500,000 Americans are addicted 'fo herom, but over 10,000,000 "are
their decal to schooll o . . .; : ,addlcfed to alcohol.
- * M : . i") B .
: * MYTH: Drugs are bad o )
FACT: Drugs are neither good nor bad. The real issué is how they are used,
how much is used and the results of their use.
' - . o ‘ , . MYTH: H's okay +o combine druas.
e : ’ - ' - N ¥ . FACT: Using more than one drug at a time can be extremely hazardous. The
TR ; T , _ - _ .~ . effects may be additive (2 + 4 = 6), multiplicative (2 x 4 = 8) or
R A , ., . .. .. they may interact in unknown ways. Many of the drug overdoses and
S . . ' PR Co dea‘l’hs are related 'i'o combining different drugs, lnc!qding alcohol.
g ‘ . MYTH: Asplrm is a safe drug. :
’ B ) FACT: .Even commonly used over-theé-counter drugs, like aspxmn can be
3 “hazardous, to your health. Any drug, if used improperly or by the
8 wrong person, can be dangerous.’
f MYTH: Coffee is not a drug.
B . FACT: Wrong. Coffee, tea and cola drinks
' . * all contain the drug caffeine, whxch
is a stimulant.
MYTH: Tobacco is not a drug.
. FACT: Tobacco contains nicotine and is a
s b2 - . drug which can cause dependence. |t
‘ increases the heart bzat, constricts
the blood vessels, reduces the appetite
» and changes many normal body functions. /
) P& : MYTH: Most drugs that are abused are .
& : , . llleqally manufactured and of poor
ot . quality.-
. B _ FACT: Many of our most commonly abuse drugs are manufactured legally in this
RERESS A . ' ' country, and their quality is very high. They include barbiturates,
: -~ sleeping pills, tranquilizers, amphetamines, and narcotics. Drugs
B that are sfrlcﬂy manufactured illegally are most of the hallucinogens
mari juana and heroin.
L
ki B} . ,
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111, MYTHS ABOUT DRUGS é . ?Xé?f If a liffle.bif of a drug is good, then a lot is better.
- . ; ¢ Drugs are like many other things. Sometimes a little bit can b
) i i for hundreds, perhaps thousands ? ‘ good, but increasing the dosage can lead %o undesirable and © €?
- Although people have been using various dr?gsl Ost:gnges ;n%vfheir effects 3 severe effects. Directions on the container or from the
© of-years, general un?ersfandlng about chemica dS . T's%s disagree about ] physician should always be followed precisely for proper drug
upon the human organism is minimal. Not only o scienti J 3 use.
drugs and their effects but what is believed about drugs byf:any ﬁeigle is i ) _ | ‘ -
i ; +h - = me. i )
baszd on half-truths and myths that have Peenfpassig a;zzgs rough Tt % MYTH: An_adult dosage of @ drug applies to persons_eighteen vears of age
Therefore, it is difficulT +o'separa+e myths From e . | or_older. f 3
. . h : FACT:. Most drug-dosages are intended for people, usually males, in thelr
Listed below are some of the more common myins. — late teens through their thirties. The adult dosage will be in-
. ! ) correct for children as well as senior citizens.
A. PROPERTIES OF DRUGS E ‘
g “’S;Y\CT:'“T' ;‘eipzul drugs are legal, while harmful drugs are illegal.
MYTH: Alcohol is not 8 drud- . : : . : Any drug cesn be abused. Vhile the federal government regulates °
? FACT: Alcohol is a drug and in fact 13 ouf anbe; $ne g;u?opgggiggé_aﬁgouf | .+ . use of drugs, being labeled legal does not mean they aregsa::‘)eis g?ﬁ s
"7 500,000 Americans are addicted fo heroin, BY ov. T . with the most potential for abuse are controlled more strictly °
. addicted to alcohol. T ) e e T .
‘ I ' gxg¥= $§Tblvinngspirin and Coca Cola will cause intoxication.
- MYTH: Drugs are bad. ' : ‘ . s - FACT: This is an-example of & placebo, in that the users expect to
FACT: Drugs are neither good nor bad. The re§! {ssue is how they are used, S high and think they do. Combining Aspirin and Coca Cgla s agef
: how much is used and the resulis of their use. N dangerous practice due to an overdose potential.
THe it's : ine - : _ MYTH:- Drugs have no effect '

MYTH: 11's okay to combine druas. . _ ] , .Drug o effect on a pregnancy.

FACT: Using more than one drug at a tTime can be.exfreTtly ?Zziriozsé) Zhe - FACT: ATl drggs may have a pofentially dangerous effect on a Pregnanby

o effects may be additive (2 + 4 = 6), mutfiplicarive ) g - - including alcohol, cigareites, barbiturates, and many common cver -

" they may interact in unknown ways. Many of the dfug overcoses an ff?e—counfer medications. The most crucial time seems to be the -
“demths are related to combining di tferent drugs, including alcohol. first 60 days of the pregnancy. : R €:
: : B i ‘ . D B e e ' L
 MYTH: Aspirin is a safe drug. o . s e i ‘
FACT: Evgn commonly used over-the—counter drugs, like aspirin, can be : SR .
. .hazardous to your health. Any drug, if uséd- improperly or by the B. DRUG DEPENDENCE
' : be dangerous.’ j e o . |
| wrong person, <€an gerd - T N , MYTH: Once an addict, always an addict.
MYTH: Coffee is not a drug. 5“6T‘ONE}%§ B FACT: Many people can and have recovered from dependence on drugs, while
FACT: Wrong. Goffee, tea and cola drinks (AP o GeT j others have been unable to break the cycle of drug dependence.
" all contain the drug caffeine, which ’ - Recovery is not an easy process for most people and recovery rates
* is a stimulant. : ' i are not very high. ) -
.o - ; : A :

MYTH: Tobacco is not a drug. = MYTH: Drug dependence is a state of mind. '

FACT: Tobacco contains nicotine and is a § 5 FACT: There are two kinds of dependence--physical and psychological. They -
drug which can cause dependence. It L © may occur separately or together. However they happen, drug dependence
increases the heart beat, constricts % Is a complex problem that is difficull to overcome.
the blood vessels, reduces +he appetite ! v .
and changes many ;orma! body functions. o _ MYTH: You're not an addict unless you are shooting druas. .

! » FACT: People ingest drugs in a variety of ways. They can be shot, snorted,

MYTH: Most drugs that are abused are L eaten, §wa!lowed, and smoked. Depéndence can develop by any of thess
illqgalli,manufacfured and of poor ] - routes-of+ingestion. _ )
quality:” R ; | | :

FACT: M::ylof our most commonly abuse drugs are panuf§c+ured lega!ly in fhl§‘ ! MYTH: 1 don't know any drug abusers. ..

) country, and their qualily is very high. They include barbiturates, i FACT: AlmosT everyone knows someonz who is a drug abuser. Millions of
sleepiné pi lis, TranquHizeFS, amphe't‘am.IHBS, and narcotics. Drl:vgs i ) Ametficans abuse drugs; It is a very commnon prob}em:
that are strictly manufactured illegally are most of the hallucinogens ‘ _ T
mari juana and heroin. | MYTH: The best way to handle a drug addict is to throw him/her in jail. .
: FACT: Drug addiction is a medical problem. People who are sick need help,
‘ medical attention, counseling, education, and therapy that jail can't
X N provide. : .

N ' 3
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DRUG USE PATTERNS

‘MYTH:* Marijuana use leads to the use of heroin and other "hérd drugs."

FACT: The use of marijuana does not necessarily lead to the use of hard
drugs. ~ Many marijuana users never go on to harder drugs, and many
users of hard drugs did not use mari juana.

MYTH: Usually only young people héve drug problems.

FACT: Drug abuse does not respect age, sex, race, economic or social status.
It is found among all types and dress of people.

MYTH: THC is easily accessible on the streets.

FACT: Although many substances are sold as THC, litTle or none Is actually
sold on the streets. :

MYTH: Drug abuse Is mainly a problem found among men in our society.”

FACT: JMomen have problems with drug abuse just as men do. In fact, certain .
drugs are abused more often by women than They are by men (and vice

_ versa). - , .

MYTH: fhe number one drug of ébuse in the U.S. is heroin.

FACT: Other drugs are more wudely abused in our society lncIudzng alcohol,

: caffelne, cxgareffes, minor Tranqu1llzers, and marijuana.
ATTITUDES ABOUT DRUGS S < e
MYTH: Pébple have more fun~when they are high. ) .

FACT: Sometimes they do, but sometimes they become more violent, more
sleepy, more forgetful and more likely to take risks that hurt
themselves and others.

MYTH: Drugs solve problems.

FACT: People have problems, and their use of drugs might compound existing
problems or create new ones. Drugs do nof sclve problems.

MYTH: Peéple who abuse druas only hurt themselves.

FACT: Sometimss They do. Also, they can hurt their families and frsends
their employers, stangers on the highway and you.

MYTH: ‘Anyone can handle alcoho! and other drugs.

FACT: They may think they can, but if They ever Try to qu:f they may

' fearn they are dependent upon +he drug.

MYTH: 14's none of your business if a friend has a drug -problem.

FACT: Maybe if we weren't so polite", we wouldn't have so many friends
with drug®problems. 1f they are really your friend, can you stand
by and watch while they are hurting themselves and others.

MYTH: Drugs are the best way ro help vou unwind. .

FACT: Drugs can certainly create di fferent moods.  However, there are a

number of non-chemical ways of creating different moods that in the
long run are probably hesalthier for people.

e o .
Cay —

a

MYTH:

‘FACT:

-

1f a friend +akes a druq and says its okay, tThen it musf be safe for

me.
1+ may or it may no+ be. Your reaction to a drug is very personal. '€j
1t depends upon many factors, including your general health, body

size, age, tolerance, method of administering the drug, and even

your mental outlook.

DRUGS AND PERFORMANCE

MYTH:
FACT:

MYTH:
FACT:

| drive more carefully when | am high.

People might think they drive more carefully when they are high, but
really they are driving worse. Mood modifying drugs affect one's
muscular response time as well as judgement. In fact, many prescrip---.
tion drugs warn the user not fo drive or ‘o operate machinery-due 16’

.fhe drowsnness +ha+ may occur.

| am more creaflve when | use drugs.

- creative.

Drugs can alter one's perception and cause The user to feel more
Studies of artists, some usihg marijuana and others not,

"lndlcafe that creaf:vnfy is not improved by the use-of drugs.

MYTH:

- FACT:

Alcohol is an aphrodnsxac.

Some amounts of drugs, such as alcohol, will lower xnhlbvflons buif-
are not conducive to sexual performance.




Prescriptlion

Penlcillin

Codeine (cough syrup)

Tranquillizers (e.g. Vallum)

Ritalin (children's hyperactivity drug)
Sleeping Pills '
Insulin (fér diabetes)

Diet Pills

Tetracycline Pills

Polio Vaccination

Novocaine

Flu “Shots!

ANSWER SHEET

Non=Prescriptlion

Beer
Wine
Clgarettes
Coffee
Tea
Coca Cola
Vitamln Pl1ls
Gin
Vodka -
Whiskey- i
Decaffelnated Coffee
Hot Chocolate
Asplirin

" Mouthwash
Palnt Thinner
Chewing Tobaceo
Cough Drops & Syrup
Cold Capsules (such as Contact)
Eye Drops (such as Vislne)
Nose Drops -
Rubbling Alcohol
Sleeping PIlls
Diet Alds -
Aspergum

[1legal i
Mar!juana (pot) *
LSD
Heroln
Cocaine
Morphine
PCP (Angel Dust)
Mescaline
Peyote
Maglc Mushrooms

}
[
[
{
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i
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DRUGS 1 HAVE AT Hoe Ml 227 ”, 1et ,,
) ) S2.6¢ _ ' L
Aspergum ___Paint Thinner Dz
___Aspirin ~ Pepsi-cola : of~l-5.
—_Penicillin
Beer : ___Polio vaccination ,
Chewing Tobacco ___Ritalin A[f
~Chocolate {candy or drink) —__Rubbing alcohol -
—_Cigarettes : .
—_Coca Cola “__§1eeping_pills o
Codeine g
" Coffee Tea :
~,Cold capsules (Contact) Tetracyc11ne pills (for ‘I,
. colds) %
Compazine (tranqu1]1zer) : . - *
Cough Syrups , ___Valium (tranqu11zen) L
. — vitamin pills P
Diet Aids (candy) ~Vodka |
T Diet pills . o
Dr. Pepper __Wnhiskey =
L ___HWine :
‘Eye drops ' . . .
Equan1] (tranqu:11zer) _OTHER:
_~_f]u shots ' IR
- _Gin
_;_}nsu1§n ‘
___Librium (tranquilizer)
__ Miltown (tranquilizer) ‘
houth:a,h
M. Pipp
AT
___Novocaine . |
—__Nose drops )
,;5
PARENTS: :
§
Your child is be1ng encouraged to explore many of the items in your house &
this week, as we focus on personal safety and'cr1me prevention. Today ve :
are explor1ng a1l .thesikems which are classified as_drugs - especially those s
we usually don't think of as drugs. Ve hopé you will join them on this exploration, E
and discuss all the drugs with them. This 1ist is not to be brought back g
to school. It is on]y to be uséd to help your child examine all the items ;
i a b sch are-actually a drug. : .
ve all use daily, whic Y Thank You j
&
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'the classroom kids know you are really pushing each other.

DAY 3: SCHOOL PROBLEMS

This day is different from the others. Today, the team will
demonstrate six kinds of touching behavior immediately upon entering
the classroom, before they even say “"Hello" to the kids. .The teacher
must be told the day before to expect an unusual beginning, so s/he
will not try to quiet the class or organize the experience for the
class. Nhen the team comes in the teacher should 1mmed1ate7y go to

the back of the c]assroom, and stay out of the experience.

The team shou]d enter the classroom and without speaking, begin

- “to touch one another 1n these ways-

]) An exaggerated touch1ng, standing as far away from the other

person as you can and touch1ng them w1th one finger of one hand. This

1s a]most a poke, a tap; it is a short touch. When a person has touched
one person they shou]d touch another the same way or be touched by-

another of the team Team members do not have to be touched and touch
gjl_the other members of the team. This should be done in mime.

| 2) A1l members of the team gather in a circle, puttino arms
out to the side and over the shoulders of the persons on each side.
It will Took 1ike a football team huddle. This must be done silently.
This touching does not have to last long - ten seconds is enough. )
3) For this kind of touching, two people will wrestle with
one another. Choose ahead of time who will wrestle with whom, and

how Tong it is to last. Do not throw each other around or down on

IR

the floor,, but get sericus enough about the contest of strength that

4.

Don't talk.
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. all have seen around school or on television.

~Z- T e - T
-~ 4) This next touching is the "hand slap"” or "gimme 5" -that you
Again, DO NOT TALK or
make noises. This set of six'exercises is most effective vihen you
act out but do not speak. Again, this exercise should show five or
Six hand'slapsubut everyone does not have te "gimme 5% to everyone
else. R

5) Only two of the team participate in this exercise: One

person grabs someth1ng (a hat, a penci], a book) from another and . .
runs to the other s1de of the room. “This exercise 1s si]ent, too.
The person from whom the art1c1e is taken should.follow thevqther,A

trying to grab 1t back or get the other to give it back. Remember,

NO ALKING Act 1t out. (Do not turn this into a wrestling contest.

:It shou]d show what many k]ds ca]l "teas1ng,' but is really stea11ng )

6) Th1s f1na‘ m1me requxres the team to do some very qgood act1ng.

The team shou]d chcose one person to be caughu, and the other team

 members should surround~that one person, holdvhg each others' arms

. so that the caught person can't get out. The caught person wants

‘to try to get out (silently) without Fighting, but by struggling and

letting the fear of being trapped show very clearly on his/her face.

After each of the six mimes, mi1l around for fifteen or twenty
seconds (or check your script to help your memory) before going

to the next one. The classroom kids must see each of the six as

a separate s1tuat1on
IR

" After the six mimes are Finished, the team leader for this day

speaks the First words of the day: uygu've just watched us do six

RPN

D PN

PN i ore e e

‘kinds of touching. ‘We‘]] do~each‘one again, and we want you to name
each as wve do it."- '
"First:" (Team‘members do two exampies of the tap of poke.)

0K - what shall we.call this one?" (Get at least three names for
this kind of touching from the class before going to the second one,
and write the names on one side of the blackboard.) If you get more
than one name, ask the c]ass, "0K, we've got three names for th1s,
and we. need to vote to f1nd out which name the class wants to call

_th1s f1rst k1nd of touch1ng Who votes for this one...and this one...

and th1s one ..."; When you have a "winner," erase the others.

L Now go to the second k1nd of touching, again demonstrating it

JUSt a. few t1mes 1) they renember it and then ask them to put a name

-on that k1nd of touchlng REMEMBER: NHAT YOU WOULD CALL IT DOESN'T

MATTER THE CLASSROOM KIDS ARE THE ONES WHO NEED TO ARRIVE AT THEIR
0N NAME FOR fi

Cont1nue unt1] you have one name for each of the six k1nds of
touching, and have one of the team members writing them one below
anether oh the h]ackboard off en one side, as you are going through
the seiectien exercise. DO NOT HURRY THEM. This is an important
part of the exercise that the& must work through. Don't worry about
finfshing, just do each part well. |

“

DL

NEXT PART: Making a continuum

. . _F-,'. N, - . . . .
Team leadér for the day now says, "OK, we now have names for

these kinds of touching. Now 1et's‘put them in order with the nicest

one on the left and the nastiest one on the right." Team leader




¢ .

&

check to see 1f someone has an alternate choice.

ijThat is good

.'Tﬁcho1ce 15 and fee] OK about it.

, draws a Tine about three feet long on the board, horizontally, IefL i

“to right. "Let's see: which one do you think is the nicest?" LeL

the class have tinm

(¢}

enough to answer; after one answer, be sure to
ask, "Does anyone else have another kind of touching they think is
the nicest?" If you get more than one, have a vote. After the vote,
vrite in the chosen one on the far left side of your line (continuum).

The team ]eader continues, "OK, now let's pick the second nicest,

'-hh1ch one 15 1t7". Same as before, make the class answer you, and then

Usua]ly, people do
not p1ck the same ones and so you'll have to hold a vote severa? t1mes

Be sure to ]et then see that they can say wvhat their
And that voting just means that

i:more peop]e fee] one way than another - there is no right or wrong

in the voting (It should NOT turn into a popularity contest )

Now the team ]eader asks, "OK, now let's see what you th1nP the
nast1est'k1nd of touch1ng is - the one you 11ke lease of a]1 those .
you‘saw'us do. Before you tell us your choice, close your eyes and
think of the six kinds ef touching. Feel which one you would 1ike
the LEAST. Now open your eyes, and let's see what it is."” Go
through the naming and the voting, if voting is necessary.

Now the team leader continues the process until all six of the
touching behaviors are listed on the continuum on the board. Then:
the team leader (or another of the team) says, "There are no "right"
names and no "yrepg" names for what we showed you, and there are no

"right" or "wrong" places on the continuum for those kinds of touching.®

" “People give them different names and different places in their lives ”

.
TR,
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= and that's all right.

. three days

| a play? O.K.

."You probably notice that I talk and act differently than R

We're all 0K, just different-in some ways."

(Here, have the team discuss who should say this. It should NOT be

the team-leader, but another of the team who today has not been saying

- much.. And this person should mention the name of another of the

team members who is most different in speaking style, dress style,'
movement, or something obv1ous to the group after seeing you all for

It 1s 1mporuant to keep this POSITIVE, and point out

'that be1ng d1fferent is not be]ng WEIRD.)

NEXT PART: Grounding the experience

".Team ]eader now says, "OK - let me ask you a question: how much

'ls six- and f1ve? Eleven - r1ght' Who knows how much 265 and 312 is?

It's ok to dise a penc1] and paper to add it up. Vho has the answer?

' Uhat - q77? R]ght'

"We've JUSt named six behaviors and put them in an order. We
talked about how there'are different names possible. In ariihmetic,
there is oniy one right answer to 'what is six and five' - but in
other mhings there are manx_might answers. When it comes to how we

think and act, then all answers can be 0.K."

“So, let's make up a play. How many of you would like to be in

The first thing we have to do is make a list of all .

the school prob]ems we can think of, so we can pick one to build a

“NaL

play around.- For example, one of the behaviors we acted out for you

is 0.K. for recess and gym class, but (wrestling, or whatever name




B

«they picked for that or another behavior) is not something we want

.Then have the class ieltopticns.

-y~ ,

Y

to do in the schoolvoom or the halls between classes. fet's make

a Tist, put all the behaviors we can think of that aren't heTpful

during school, up here on the board. {See appended list for some

“hints of behaviors to help get them started.)

NEXT PART: Role play

“0 K°3 now LhaL we have a good Tist, let's pick four behav1ors
ve uant to make a play about. Which ones do you want to choose?"

(Have them p1cL four, voting if they have fo.}

‘(Now se?ect two or thrbe students to be the actors. )

(Instruct the students in thE]f szmpTe roles. Roie plays sﬁou1d

' be r]ear, show th“ prob]em happenlng and developing into a-problem,

and them the Peer:Tutor in charge should STOP it before it resolves.

1]

fow how they would solve the problem,

<.‘

30 it didn‘t.disrupt the class or the‘traffic in the hall or whatever
the problem might be. Keep asking them to be specifi;, and assist
them in resolving fhe problems.

KEY: 7The solutions we want the studenfs to come up with are those
vhere THEY.are the ones doing the solving. Telling the teacher or the
Principal is not an acceptable sb]utiqn, hecause you and they know that
it doesn't solve the problem. Focus them so they begin to see and
tell solutions §h0ﬂ1ng them as a student taklng some action, Uhether
it is te ]]1n§.so;0 other student to knock it off, or refus1ng to bp

drawn into a problem - refusing to participate.)

(See one suggested role play - appended to this.)

®

£
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Lo teasing

SCHOOL PROBLEMS

These school problems were 1isted by one class of fifth graders:

tripping

interrupting
leaving séat‘
““talking back fp teacher

:;pqshing

' threaten1ng _-5,1‘-."

cuss1ng

. smok1ra

‘f1ght1ng

ganging up

stealing

arguing
ruining things
rumors
passing notes
rudeness

breaking windows

“tardy

édting candy, gqum -
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: . , DAY 3 HOMEHORK ASSIGNMENT

ROLE PLAY

he students who volunteer to be in the play. You o
: From i | ‘
the time the Peer Tutors leave the classroom until they come

. LEADER: Pick the s
need one to be the teacher, and two to be the students.
choosing the three, take them aside - separataly = and explain their

You will need to have - before you go into this
)

board.

roles to them.
Fold it in half. On the top

classroom - selected three of the Peer Tutor team, who will each
Take out a sheet of notebook paper.

bt 4

instruct one of the three students in their role. The information
you will give to the students is: g | A I | O
hARR . ) oo C ha]f, ur1te
| L C e h or draw the sch001 problem you noticed. On the bottom
. ] : ‘ B a1f wr1te or draw
TEACHER- is s1tt1ng at his/her desk grading papers, and doesn t ; the SO]Ut1on you think is the best way to deal
. : w1th that prob]em. h
After the maction" has gotten near the ? Co L E
E S g e L .
. ring the baper to class tomorrow, and turn it in to the Peer Tutors

- see the start of the problem.
start of a f]ght the teacher ‘Jooks up, sees’ the two students in a %
| X

hass1e and caHc them to h1s/her desk.

'FIRST STUDENT: is reading a book, when SECOND STUDENT takes
his/her pencil off the desk and runs zacross the room The first

student looks up, sees the other student moving away with the pencil
Neither student

and motions for the second student to give it back

speaks, because they don't wan't to alert the teacher.

SECOND STUDENT: sneaks up on FIRST STUDENT and grabs a pencil
of the first student's desk, then quickly moves across the classroom.

When the first student motions to ine the pencil back,
pr1sed as if the pencil belonged to him/her and not

the second

student acts sur
Neither student speaks, because they don'  want

see them a

[
L -4

the first student.
to alert the teacher, who is grading papers and doesn't

first.
ser calls them to the desk.

LEADER: Stop the role play after the teacl
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Time

5 min

5 min

- is no correct" answer.

DAY 4 “¥DUR COMMUNITY AS A RESOURCE

Discuss the homework from the previous day

Peer Tutor leader for this day will introduce the topic for
the day ("Your community as a resource") by having the class
define what a community is, and what a resource is. There

The group of qtudents is lead to .

'l‘def1r° Jhdt the1r own answer is, as they daméd ithe behav1ors

on Day 3 - and then bu11d their own continuum. The general

fdcus of a definition of community is: a group of peop]e

. "11v1ng W1th1n a ]arger soc1ety, having shared 1nterests So

""”~a c1assroom is a communxty, in that senses and a heighborhoad

T can be a commun1ty w1th the ]arger c1ty, and nOh

you come

| up u1th some meanings ovr 1deas that make sense of this for you.

The general idea of "resource" that you will want to communicate

is: “something you use to help you out." If you want a job

after school, your school counselor might be a resource for

that. The school counselor certainly is a resource if you want
help in dealing with problems you or another might be having in

Another resource is your fire department -

school, or at home.

they sure can help you out if the grease in the frying pan catches -

er handy. Police aré

fire and you don't have a fire eyt1ng

- another. resource (they don't just write speeding tickets and

arrest people. Most of a police officer's calls are to help

people who are lost or confused, who need help figuring out

how to keep from being burglarized, who have run out of gas.)

s g A

" ¢

o ar

EEABER will make sure all groups have the idea of vhat

to do, and then will give three minutes for them to come

~up with alternatives: what could you do in this situation?
-Next: 2) The groups then will be given two minutes to

pick the best alternative: what would you do?

Next: 3)-‘The leader from each gvoup (not the Peer Tutor) -
wi}] take turps standing, and theywwill READ THEIR PROBLE!,
read the SOLUTION, and TELL WHAT ELSE THEY CONSIDERED AND.

_why the one they chose was the best alternative.

11 min’

NOW SHOW THE FILM,;“hho Do You Tell"

AFTER SHOWING THE FILM, hand out the resource 1ists. Talk

about the main emergency numbers, and drill them on reporting

. a fire or a police emergency:

5-8 min

-ones have a tip you talked about today;

B e

1) Tell who you are
2) Tell where you are
‘ 3) Tell what happened
4) Stay on the telephone until the operator says you can

hand up

LAST, about 5-8 minutes before the end of your time, hénd outs

the-!Blazer trading cards and have the kids figure out which

have them stand and
read it. Hand out T-shirt transfers to any kids bringing their
Junior Crime Fighter checklist back - but be sure to check it

for completeness, first.
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Ask the police officer who is training you just what it is

he or she does each day. And see if you can,go on a Ride~

L.

b 4. A-LAM -~
i tin tnem on a

—ll

hift some day. These are what you

w)

i P
aiong w

‘lE)

want the students to explore today: people and places that

can be a help when neéded - "resources."”

LEADER: Have the class move so that they form Tour groups
of approximately equal size. Before you left - the trafning -

room, you and th° other Peer Tutors "walked through" this

’ exerc1se .and. dec1ded who will sit with each of the four

groups. Your ro]e is to direct the students in their task

fron the front of the room; the ro]e uf the other Peer

tTutoks is to s1t in the four groups with the students and

'he]p them do the tasks you will give them. Their iask is .

to Fe]p them remember what all the steps are, and ‘to do all

of them in the time you have. You will help the four Peer

Tutors by calling out the time.

S0: Break the class into four gmuoups, with a Peer Tutor
sitting with each group.. Them have them choose onevof
themselves (not the Peer Tutor) to write down what they
decide. The groups will each be given a situation (see the

appended sheet: DAY 4 - SITUATIONS) by the Peer Tutor in
,,3_'._

their group, written out, for the.groupsleader to read.

.’r.-‘—

The task for each group: 1)
think of to solve this problem.

List all of the options

or alternatives they can

a

e - v B LR

£

w ,

€3

S Do

DAY 4 - SITUATIONS  *. .+ ©  Gea -

I B : : : . ¢ .
. ot R
& person conps to’ srhool with a black eve and body bruis e ' -

"

v woon "‘u' -
. e

Sat

o

‘ Your older hlgh ochool brother iz starting to arlnk. On Saturday afternoon
~‘: . . ".‘... . t?. < Gy i

Vi vour brother comph home drunk.

r 3 o .
. . .

RN -

.;3: You have notlced the same man two days in a row trylnr to talk o 3rd graders

outolde of the school. +He is p1v1ng them candy.

-
.o 4y

S e S e

e A = = S
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-~ G{OPLIFTING PRESENTATION (grades /=32)

Speaker: “Hellow I'm from the (school/Police)
hare some shformation with you about

4

and 1 have been asked to's

I always like to start by defining what we're

shoplifting.
ta1k1ng ‘about. Let's define wshoplifting.” Who can.give me &

or a part of a definition, for vshoplift?”

definition,

from some place of business.

nras

(answer. shop11ft1ng 1s stea11ng,
n that the p1ace is open for

ed to be a customer.}

1t differs from burglary i business

and the shop11fter walks in and is presum

0 K., that's what shop11ft1ng is. Now, who does it?

Who are the peop1e xho go 1nto StO”eS ‘and vi

Speaker
p off?"

It can be anyone, any age, any SeX. any income Tevel.

(answer.
tle L1ds rip off; execut1ves

Little o]d 1ad1es rip of; and 1it

(men and women) vip off and poor pe0p1e rip off. )

Speaker: "All right, $F anyone might be ripping oFf, WHY do they

_do it? \hy do your friends rip off?

To be a part of a group;.on @ dare; to prove they are

e e1se has somoth1ng and they want one

‘(answvers:
not afraid; because someon

also. NOTE MONEY or ]acl of it,

s caught in portland, MOST of them can pay for

all the shop]ifter
ve on their person,

the article with money they ha or they have

s usua11y NOT the reason. OF

¥

-i-_equ1pment, steaks )

‘Speakér:h "You re r1ght.

- ‘ -

.cradit cards on them so they could pay for the item.

SECO? ' |
IDLY, people QOn't usually steal milk and bread. They don*t

~steal beca
use they are hungry. They steal because they want WMORE

than fhay have. Tt
e myth, "I was starving” just isn't true.)

Speaker: " ifti .
p Good. So, shoplifting is stealing. What kinds of

things dP you feel are stolen?"

(answer::

b

Now, let me ask you: how many of those ‘

‘.ltems a
you name d wouTJ keap a poor soul from starving to death?”

1]
You re r1ght Peop]e stea1 the "extras,” the Tuxuries they

LI AN JS J . At ’
WANT rauhcl than the things thDy IFED. And a survey we tool
. . 7€ CTOOK
showad '

. that 19 out of 20 people caught for shop1iftin§ had either
the cash to'pay Tor the article, or a credit card:"

"Now Tet's Took at a Tilm of a shoplifting.”

FILM: anught In A Ripoff"

S . W 3! : .
peaker: - "That s a true story. Now let me ask you again. Why

do people steal?"

answer: res; *
{answer: dares; peer pressure; want more than they have.)

ci éfet es. 7 .
gavettes, Jewelry, wine, beer, electronic toys, clothing



)

Speakef:

Speaker.

o ‘just for the exq1tement.

*"That's true. Peer pressure probably 1is avbig reason.”

“But let me aSk you. Do YOU feel it is a problem? Can you

an instance where you or another person vere feeling

remember
1ike you had to break the law Jjust to be accepted by a group?”
(answer: A couple other reasons for shoplifting would be either

depression or boredom. .

"Hoqu you say more about .that? \hy do you think that

boredom or depress1on would iead one to shoplift?"

4

(awswer. LOLS of i1d> have a ]OL of free t]me, and might steal

Someone whp is depressed might stea]

'just‘for.fhe "up," just to know they could get away with someth1ng.

‘Speaéer: “That's all true, so far as I know. In fact, we find

some thieves who steal th1ngs they can't even use. They will

Another

rts when they don't even have a car.

shoplift cdr pa
teal is that they don't get.

veason psychologists say pecple s

e s A

much attention from their parents, and figurelif they get caught

. stealing they will at least get talked to by their parents."”

I fEel ‘that many people's standards of 1iving are set

{answer:
ut they don't have enough

real high. If kids want something b

money to buy 1t they'1l steal it.
if they cantt buy it all, they

People in our society are

always striving for the best and

steal it. Like having three Teather jackets when they can only

| P
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afford to buy one.

Speaker: "Let's talk about what happens when you shoplift. Who

can tell'me vhat happens'to shoplifters?”

(épswer: If they don't get caught, they can go on to bigger
things like car theft and burglary. If they do get caught, there

are seVera¥ th1ngs which could happen: 1) If they are caught

_ by store personne] they m1ghu just make out a report, taking

the shop]1fter s name, address and telephone number, and tell
h1m or her never to cone back into the store or they wou]d be

arrested fbr tre pass:ng They JUSt bar them from the store.

2) The store personno1 cou]d arrest the shop11fter and call the

police, formally have the person taPen into custody. Po]xce
then (1n Port]and Oregon In other jurisdictions, call the
Paficé Departmeﬁ% foi
options; If ihe shop]iffer is an adult (over 18), they can

a) issue a citation, which is like a traffic citation in that
the shop]ifter does not have to go to jail imme d1dte1y but 1is
allowed to go free until his or her court date, vhich is on the
citation. A judge then hears the complaint, makes a finding,

and sentences the individual if s/he is found guilty. b) the
officer may take the person to a Youth Service Center if they
feel the shop11fter could benefit from the "d1Versvon" process,

but the age WTmft is 18; no one over 18 would in general practice

“be diverted, but would be issued a citation and appear in court.

A Sy o I e s e ey
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_neariy the same. One fact ©

- .. . . 5 R
c) The officer would take theqshop]ifter to the County. Courthouse

(again, this is'the procedure for Portland, Oregon and may differ
between citie; and counties across the state) for booking and
10dgnng. The shoplifter, after being booked, could bail out or
be bailed out; could be released on recognxzance (their promise

to return to court at the appointed time, dependent upon verifi-

.cat1on of thenr address and emp]oyment and stability in the

f.'communwty) or m1gnu have to s1t 1n Jall until their court hear1na

That court hearzng could be as far 1n the future as four days,

1f observed ho110ays and a wee&end came all in a row and the

-:f%person were arrested after the court had heard a1] cases for .

the day of the arrest.,.’

For e’jhveqife,'the process after a police officer is called is

£ law that must be remembered: In

Oreéoh, a"juven%]e in not legally responsible for his or her

actions - the parents or legal guardians are. There, a Juvenile

cannot be issued a Citation In Lieu of Arrest, because they cannot

be held responsible for appearing in court at the appointed time.
The officer, however, may release the juvenile as soon as they

’ While that rarely happens, it

In Portland,

have walked outside the store.

is one of the discretionary options the officer has.

what is much mare ofte

is taken to a Youth Service Center and turned over to the YSC

staff for handling; instead of having an arrest record for.the

n the case is that the juvenile shoplifter -

s

3

€3

£

4

 Tifter?”

first arrest for shoplifting, the juvenile is allowed to enter a

K program that may incTude counseling and job placement, and get

-his or her life in better order without getting an arrest record.
The other option for the police officer is to.take the juvenile
shoplifter to the Juvenile court. NOTE: the eiversion to the
Youth Service .Cénter is designed to keep first-time shoplifters
from getting a criminal record. For a juvenile shoplifter who

. has aTready been arrested for shop]1ft1ng, the Youth Service
Cenuer 1s not to be cons1dered an option. They have had their

chance. They are taken to the juvenile court and handled as a

-’HJuvenl]e offender, and acquire a police and court record.

% .

For the Juven1]e shop11fter who is arresfed for the f1rst t1me

- : but ta!en to the Juvenile court because the police officer does

not feel the Juven11e wou?d benefit from the Youth Service Center'

program, the quven1]e court wntake worker may decide that the-

" Youth Service Center diversion process is the best dption and

refer the Juvenile shoplifter to them - even though the police
officer had earlier determinad that the Juvenile would not be

a good risk for the program.

Speaker: "Now, who can tell me what else can happen to a shop-

i N

(answer: They can be sued and made to pay for the thing they

' Stole, and then pay a fine or penalty equal to the cost of the

article, and additionally fined not less than $100 nor movre than

$250. The total 1iability, or amount they could be made to pay,
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. ‘not to exceed $250 and for an additional pona]ty not Tess than

S $100 nor more than $250.

.Speaker' "And remember, even 1f the

"c1v1] pena]ty, and you or your parents pay - the stOre 0

is different for an aduit than for a juvenile. For an’ adult

(or emanc1pated juvenile), they can be made to pay for the

actua] damages, a penﬂlty equal to the actual damage but not to
exceed $500, and a penalty of not less than $100 nor more than $250.
For a juvenile, the parents foot the bill! They can be made to ‘

pay the actual damages, for a penalty equal to the damages but

How would your parents 1ike that? That

' _means that you - or your parents — might have to pay a total of

L ,$250 40 fbr'your stea11ng a 20¢ candy bar' '

.. -‘;

store owner demands the '

cou]d st111 f11e cr1m1na1 charges' In reality, they usua11y

ﬂo not.

Speaker: "0.K., what are some other’problems the shoplifter will

pfobably face after being arrested, after clearing up all this

legal stuff?

son's chances for

(answer: Sh0p11ft1ng also cuts down on a pev:

getting hired for many Jjobs, because few employers want to hire

a known thief. Someone who has a criminal record is considered

a risk to tﬁemzbmpany, in addition’to-the risk the company takes

-every time they hire a new employee.

could happen

Speaker: "Are there any other consequences that

v i o e T

wner ‘ © -

3

s

o

o

" feel really embarassed.

" or use of the fam11y car.

to a shoplifter?

(answer: What about the humiliation? If I were caught, I would
I'm sure my parents would be very un-
pleased with my actions. My parents would lose their trust in
me., I wou]d probably be groundsd from going to school functions

I would fee] ashamed if my friends

found out that I stole.” Everyone would think that I was a thief

'and chances are that. Tots of people wouldn't went me. for a Friend .

-

»

'ﬁpeaker.' "Today, 1n our soc1ety, reta11ers are pour1ng m11110ns

of do]]ars 1nto prevent1ng sh0p11ft1ng.. Can you tell me from

your exper1ences of shopp1ng in stores, what the retailers have

1mp]emented to reduce shop11ft1ng?

(answer: Hany retax]ers have increased the number oOF store

detectives. When I go into stores there are uniform security

officers who roam the aisles, as well as p1a1nc1othes deLectxves

in the store pos1ng as customers. I heard a friend tell me that

his father works in a store, and all store employees are being

trained in how to detect shoplifters, and how to apprehend them.

Speeker:’ 'Good do.jou feel this helps the store owners reduce

shop11ft1ng7

(answer: I believe 50- I sure wouldn't steal anything if I

knew there were peopie hired, looking to catch me.
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" Cae
. .Speaker: "Has anyone noticed the microdot sensors, the plastic . : T ) \ _ :
1 : Speaker: "Has any ot , P - LT (answer: 1 know of lots of stores that have tapes and cassettes
t are attached to clothing so they won't come off? b ' . .
tag§ tha . 9 Y and watches and cameras locked up in cabinets so you can't even
: . { P Took them over without getting a clerk.
{answer: I have. And there is a thing byﬁthe door so if you : 4
try to go outside with the tag on, it sets of an alarm. And 1 )
y 9 g Speaker: "True. Many merchants have found that the small, expensive
Fred Meyer uses them and has a sign on the cash register that ! .. )
o re hay em an s asig ) B items like watches and calculators and tapes are so easy to put
™ s te]]s ou to be sure not to Jeave the department without getting . ! N
; ‘z _ y P . . LI ina purse or pocket that they cut the1r Tosses by locking up .
: the tag taken ofF " those "high r1sk" items., '
’ : " t. T ose are the big plastic tags There are : L :
| Speaker R19“ h gp . ’ ' .-"0 K., we need o taTk about one more thing. Who ‘is it who gets
a . n smai]er sems. Some are S o '
- .newer, sma1ler ones out no:, for use 0 3 ‘ S ; L _hurt by shop]1ft1ng?
'fso sma]1 that they Took’ 11ke a prwce tag - or may be a part of 5 ’ ‘ .
L > e the clerk removes when you pay for the - - | e T '
.“ he P?ICE tag SOW Lﬁ‘“Q . . + 7 (answer: ‘The store; the store owners; the stockholders.-
. N . . : . w‘ﬁ: . - A ] e . M . . " .
R o i ‘ " Speaker: "Yes, the store owners really get hurt by the shop-
WAy ' or devices which you have seen? o A ‘
Are there any other devi d 1ifter. ' But they are not going to.go broke if they ¢an help it. .
_ » . ' - Kow do you think they protect themselves?
(answer: Yes, I've notices the use of two-way mirrors at stores, - ' '
‘ d that some stores have television monitors. Is that . - .
and'I hegr - (answer: they have insurance; they take it out of their provits
true? -
) 2 | |
. A ' : Speaker: “All stores probably have insurance, but you can't
' P " tores - and some school buildings - have
Speaker: "Yes, some SLOVe d X o . g get 1nsurance to protect you from shoplifting. They absorb the
he halls and even behind false mirrors ; |
television camgras1n the . o EE cost in another way. Who can tell me how?
on the walls. And they video-tape people they catch shoplifting » L f
g in court that the person was really stealing. | . : ) - o - .
so they can prove P ‘ : il (answer: They raise their prices; they absorb it in their profits
.
P
bl
- ;"i ’ )
= " T ;g : ’.f: -
““““ 7 TR T R S 1 i
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Speaker:
" shoplifters steal,
.prof%ts, but profits aren't high enough t
Their only option is to raise prices.

~ (answer:

' Speaker "R1ght
;money Ne al] get hurt

: e need to

' 'Hou mucn prof1b do yo

" figures from a store on it.

'"Right: ‘they jack up their prices to pay for what the

They will also absorb some of it in their
o allow for much.

And so who does the shop-

- Fifter hurt?

It hurts the customer - and the customer is me! -

We a1l suffer. Shoplifters take everybody's

'

ta1k about one other nyth - tbn profit a store makes.

u th1n? a: store makes? '

(énsweﬁ They make’ 40%; fﬁey make 50%; they make lots of p?dfit.

“I'm going 0 pass out a sheet of paper with the actual
IhiS is actually what @ bicyc

5t on that bicycle really is.

OWN EACH ITEM WITH

Speaker

cle costs,

vhat 1t s sold for, and what the prof
SPEAKER PASSES OUT THE COST SHEET, THEM GOES D
QUT EACH OF THE COSTS. WRITE EACH DOLLAR

THE CLASS, SPEAKING AB
THEN CIRCLE THE PROFIT

AHOU“T ON -THE BOARD AS YOU DISC
THEM SHOW HOW M

uss IT -
AuY BICYCLES HAVE TO BE

AMOUVT AT THE:BOTTOM.
ONE BEING STOLEN.

soLp,  IM ORDER. FOR THE PROFIT T0 MAKE UP FOR

jdea of how much profit a store

Speaker:~ "Now you have a better

AL

) e : ; ' . . . . : .
,.O,K.'= It's time for me to g0»

~12-
fea]]y makes. Remember, this is an example from a ‘real store,
and you can check it out be going te Fred Meyer or G.1. Joe's
and éskjng the store manager if that example is close to his cgsfg
NOW, I have another sheet for you -~ gagts and profit margins for |
other 1tem>' Let s look it over. |

SPEAKER PASSES OUT OTHER IkFOR”&TION SHEET, QUICKLY GOES DOUN
EACH OF THE ITEMS AND TALKS ABOUT THE REAL PROFIT MARGIN AND

. HOW MUCH HAS TO BE S0LD TO MAKE UP FOR SHOPLIFTING.

s e .A " | \
. p aker . O K 3, no~ that you see someth1ng of the store owner s
s
1de of TL, can you see hhy the 5uores are "doing evenyth1ng thay

':can to cut shop11ft1n97 B fi

Do you have any more que ti ons?

Thanks for inviting me i
hanks ;qr‘xnvxtIng me in. IF you want to talk to me more, you

can call me - .
all me at. . . VWRITE NAME AhD TELEPHOMNE

NUMBER ON THE BOARD.
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ungesLion-- The teacher or presentor shoul& readu,w
he NRMA'fact sheet included with, this meeting @ &

ide, ( et last section, } o Itewill give you a.,,
etter.idea of the scope of the ‘problem, relavant
Latistx;s, what ‘stores are doing about shop- . .1
1ifting, and other information which will be ‘,'4,
' usoxu’ in the discussion after. LhL &llm has beun
shown to the group. ‘ _ KL

‘ . . .".

2t Ty ey e e e
T et
1 u O-

Fr

e

UZfa'InLroductlon ' R
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yl Dy ! N .
i The scope of the problem PR v _
7 L}

..Ahat stores arc doing about shopliftxng o
.. Range of punishments with legal warnings-statesi
i1 and ccommunitics. differ in their regulations o)
'yi and attitudes{ (Consult local pol*ce or courts)

\

I D sl e e

a) Digcuss Wlth class why ;ccnagers :ho plife .
»{b) Discuss which teenagers shoplift '“v‘f'ﬁ
c)uExplore attitudes toward shopliftingiti !
JiiHand -out’ anonymous questlonnalrc‘(for,
‘s .z’1udlenccs only, not parents)i ik Ll

-. ..’
oot

Q.

) Uﬂstiono as‘

ain ﬁa\“*‘
O

: Thc qucsthnnﬁlTC would have Eive
"follow C

W
A AN et
'.:"L’v 4 1

i

L
1-Have you ever shoplzfted? AU
i

.~._.~:.‘_,~.

I Y T

e Y e atl s s T  a ai

sl T

el

112-Would you turn in a friend or strangcr you
Al saw shoplifting? RTINS "
i:3-Does shoplifting ‘hurt anyonc?-' By
% 8-What kind of stores would you shoplift. 4n? Why?»
P-Wnat happens it you get caught vbopl’fting?’- ,
; sk'students or meotlng pavtici dntsitg. fiLl out::
the questionnaire before they yiew. themf}lm..nTa{ 4
thefi, that it will be used as & oasisff'r.difcqukg_' '

4on aftcr they have seen thc_fllm.

v
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*bo lect‘the rcsponses nrd tally,ﬂp*ing sho
.i?f tthe f’ lm- . ' N } .
et Al :I 'f ' ' [}
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% 11 {6 hasential. that the tcachar dr mchf '
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g% 8 Lrefrain from:any form of moralizing aty this poi £
A '0rto ¢xpress shock ati the.vevelation-of: wrong-=
g5§ . d6ing they hear.in,the ‘classroompédthor before y
dyw 2 or after the £ilm is: fbown.qﬂln '6rdér:io get. i
Hyweahnt students-or group. garticipants id tsharé: thedr

hiff el feelings and exper ence,’théudtmbéphcre‘must.~
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CSHOW THE FILM ) CL

.GROUP DISCUSSION AFTER THE FILM HAS BEEN SHOWN: -Aj‘

j:;fiu 1 ~Did you believe the six myths before viewing
;33‘ if at all?

.

(a) Repeat the six myths° ‘” Y .
1 -Shoplifting doesn't hurt anyone.

*  2-No one gcts caught. i
3-1f you're caught, nothing'is going to nwppcn

§-No one gets arrested for. shopllftlng.
5«The arrest doesn't stay on your record
ﬁ Once it's over, it's for good, Gng ﬁéé@&akza

(b) The group leader should then ask the following
' ogquestions:!

the £ilm? Has the £ilm changed your bcl:c‘s,

+

- 2-1Is shoplifting a’symptom of o generel disregard
for the law in our country at thls t;nc? Defenc
. your point of view., . .

3-Are there clrcumstancas undcr which. shopiiftzng
Jiis uCuCptﬂDiC to "cu° Khnt are’ thv.ﬁlmxt
xplain? . SR :

4 What are the moat sign4flcan deterrents to
"+ shoplifting: : ST e

. -family veaction . - ..% LI BOF RN
., ~fines : AL
*=threat or & jail sentencc )
-criminal record o
«ridicule from your peers g' e
-thlnklng less of yourself C

-How do you think your, family would rcact if
you, %ero caught <hopllxt1ng?” R
; 3 -~-u

-To what extent is dhoplifting a result of '
Hitpecdr prbssure? Can it e avoidcd and how?
iy vmngzﬂ.'¢u‘h L :
{c) ‘Make any- relevdnt comments iZ¥om the rcsponses ﬁ?
‘to the questionnalre (sec 2, d,e, and £ above).,

. y u, -

LATEﬁ AET ViTiES 10 Thb v;nﬁ&NG OF, THE rILM o

i . -.--..:

Invito a’ repreacntative of "the pollce departe
* ment, 2 Judge, court clerk; or lcader of the
“local crlmc provontlon groun.v

Ph2e Other £ilms and pamphlets nrc available
..'% from Operations Division, National Retail Mers

e d
“ivY - éhants Assoc1at10n, 100 Yest Slst Street, New

< York, NY 10001, - ) . .

' 2 ) '
. -
. R L] .

. . .

to you. el
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? FACTS ON SHOPLITTING}: S
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e chnﬁECTS;prSti%thfmoro than 33% of all shoplifting
© .. apprehensions-followed by housewives, who account for,

‘ . W 4
. . it

about 28%. -

e
TS

The items most popularly stolen are pfimafily.cié R,
records, jewelry,and records or tapes; with weokdays. and v
evenings being the. heaviest shoplifting periods, :itherasis

teenagers and professional shoplifters usually operatcd%ﬁ*

=
30

A

<M

Ix.

in groups, housewives and college students acted -along il

B3

"Of the majority of shoplifters apprehended,’ 704 belicye
that retailers would not arrest and prosecuto them fopijith
. shoplifting, 40% of thesc.shoplifters are frightened
“~ when cgught  and probably.would not have shoplifted ‘ifl
« .+ they had known they'would be-.arrested and prosecuted!h
-+ Of all apprehended ‘shoplifters; 18% thought  they. wouls
+ just be asked to weturn .the.goeds or' pay for the’@bodsx
© 21% belicved they would be reprimanded and' then releas
and almost 28% knew they would be,arrestod and proses.

cuted if caught. 33% had no icea what would happen:t

'J_.l
Ko
thcmv".' '_ B R . oy ". X '-i'

) ‘. "-:' * ‘. '.\'. ':'.~--"' '... et ‘." t‘. . .. A e ' . e
%) The Washington, D.C: Retail:Burcau's Survey quoted,:
above also reveals that in almost every single casg'
a sheplifter, when caught, had the money or credit
cards to pay for the stolen goods. , o

. Lt g ) L . ' ’.;'-.‘
There was a general belief that the most effective’
anti-sheplifting education begins a2t home. Parents
should discuss with their children the consequencos o

thievery. Additionally, the survey reveals that thenfi.
" school systems should continue discussing the con-'
+ scquences of stealing throughout the entire school year.
‘REASONS OFTEN GIVEN FOR SHOPLIFTING: . . %y . v
-1 did it for kicks LT
-1 did it on & dare . -, .. -
-It was an impulse - .. - o L
. -It was an invitatlon .. . . .7

"In other words, we think shoplifting is fud, more of '
a spert, than a crime." .

. g ‘ N .
. v . '

Many tcenagers shoplift because
: - thinking asy - '

of such cd;élos$7

e o» [ .

R T P S ;
1-The store will never misz it, o
2-I1t's fun to see if I can get away with it.
.+ 3~1t's crazy to pay for-things you can get =
Y. ., 4-3'do it because “eyeryone does’. .. iy
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| 1. THEFT

_ (INCLUDING SHOPLIFTING)

‘One summer afternoon when there wasn't much to do, Kathy brought up the idea of shoplift-
‘ing. “I'll bet'you're alraid to try it,” Kathy challenged Sue.

“l am nol. I'm not alraid to try anything,” replied Sue, who liked to be a leader among the
girls. After a while they decided to try stealing some small things from a store just lo see
what it was like. They went to a big variety store and waited until they thought the clerks

‘'were not watching. Sue, slipped an expensive handkerchief into her pockel. Af another coun-

ter Kathy dropped a lipstick into her purse. They leflt the slore thinking they were brave andg
daring, but that feeling did not last long. A store detective who looked like an ordinary shop-
per stopped them. The sture rrianag;-:yr was angry and called the police. Sue and Kathy had

. comsnitted the crime of theft by shoplifting. Sue and Kathy could both be arrested il one qirl

stols an item while the other acted as a “fookout™ and did not take anything.

‘A new law that bassad the 1979 ngisla'»:ure declares that parents or guardians of children
who shoplift are “civilly liable™ for the actions of their children. This means that slore owners
can suye parents for the amount the stolen goods were worth, plus an additional amount ol

not less tha‘r\ $100 or more than $250.

It is aléb theft for a person o wrongfully keep or receive lost or stolen properly. If Sara sleals
a radio and gives it to Jack, Jack would bz committing 2 crime for having it if he knew il were

lost or stolen.

If Betty. found a coin purse in the hall at school and keeps it without trying to find the owner,
she would be committing the crime of theft. If she can't find the owner, or if she found

money with no clue as to whose it was, it is not theft to keep it

Most young people never get involved in theft. Those who do, however, are often involved in

shoplifting or auto theft.

34
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- 1. Why do people shoplift?

GOALS ‘
(See ORS 164.015 and 164.065 and Senate Bill 893)

1. Students will understand that stealing property is against the law.

- . 2. Students-will understand that shoplifting {even oftinexpensive items) is considered steal-

heavy losses to other citizens.

- ing; that it results in

3. Studenls‘wiil undérstand that finding and keeping another’s properly can be considered
stealing. ‘ '

' VOCABULARY < '
: 1. shoplifting — taking something from a store without paying forit. o *

2. thelt .'._.t\aki.ng withpufpern.'xi'ssion.anything that belongs to someone els'e; to'steal.

DISCUSSION _ -

2. Who pays the bill for all the items >S-h0plif!ed from stores every year?

ACTIVITIES .
1. Have the students make a Borrow-Theft Continuum using the following examples:

BORROW THEFT

| I | | | | R
I | l | l | | l

a. borrowing without permission
* b. borrowing when you think the person would give permission

c. finding a wallet and not trying to return it
d. accepting a gift from someone knowing it to be stolen

e. shoplifting
"{. taking a car for a ‘joy ride’ without the owiner's permissi

Add other exarrip’l.és;‘-tb the list. Share the results and put them on the blackboard.
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2. Invit.e the owner of a local retail business to t‘a.l'k to the class and have studenls dsk herlhim

A ar

the following queslions:

‘a. Is shoplifting a problem in your businass?

b. What is the value of the merchandise shoplifted each year?
c. How does this a2ffect business and its customers?
d. Develop additional questions with the class. for the guest. . )

students ask her/him the following questions:

Invite a !oé:al law enforcement bffi_ce( to discuss shopliiting in the communily and have the

a.What is ihe value of the merchandiée shoplifted each year?

d. Develop additional questions with the class

. RESOURCES

. Books .
Tony-and Me
WhHat's the Matter with Wakefield?

_b. Of those caught, what percentage are juveniles? .

. c. How does the merchandiser make up for this loss? .
i for the officer.

Films
Shoplilting (21 mins.)
Shoplifting is Stealing (17 mins.)
The Ripoff {15 mins.)

A-ENGROSSED
SENATE BiLL 893 (1979)

Summary . .
Parmits civil aclion by merchants .agalnsl shop-
lifters for retail value of merchand:s?, not .tg ex-
ceed $500, actual damages and certain additiona!l

.penzltities, Declares parents (or guardians) of

mincr shepliflers 1o be civilly liable for-actions of
their children. Exempls lasler home operalor; .fo.'
acls. of childien not relaled to them. Spec‘nl.les
tha!l conviclion for shoplilling is not condition
precedent for bringing civll action.

A BILL EQR AN ACT
Rl
Relating o shoplifting.

Be Il Enacled by the People of the Stale of
Oregon: } :

Section 1. As used in this Act:

‘(1) wMercanlile establishment™ means any place

where merchandisc is displayed, held or offered
for sale, either 2t retail or wholeszle.

(2) “Merchandise™ means all things movable and

capable of manual delivery.

(3) "Owner™ means any person who owns or opar-
ates a mercanliie gstablishment or the agents or

employees of that person.

Section 2. (1) An adult or an emancipated minor
who takes possession of any merchandise dis-
played or offered for sale by any mercanlile es-
tablishmeant without the coasenl of the owner
and with the intention of converling such mer-

- chandise to the individual's own use withoul

having paid the purchase price thereof, or who

L
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é‘a

alters the price indicia of such. merchandise,
shall be civilly liable 1o the owner for actual dam-
ages, for a penalty to the owner in the amount of
the relail value of the merchandise not to exceed
$500, plus an additionaj penalty to the owner of
not less than $100 nor more than $250.

(2) The parenls having custody of an un-

. emancipaled minor who takes possession of
". any merchandise displayed or oflered lor sale by

an mercantile.establishment without the consent
of the owner, and with the intenlion of converting

- stich merchandise to the minor's own use with-

ou! having paid the purchase price thereof, or
who alters the price indicia of such merchandise

“ shall be civilly liable o the cwner for actual dam-

ages, lor a penalty to the owner in the amoun! of
the retail value of the merchandise not to exceed
$250, plus an additional penalty to the owner of

"not less than $100 nor more than $250. Persons

operating a foster home cerlified under -ORS

| 418.625 to 418.645 are not liable under this sub-

section for the aclts of children not related to
them by blood or marriage and under their care.

(3) A conviction for theft under ORS 164.0.45 of

164.055 is not a condition precedent to the main-
tenance of a civil aclion under this section. .

(4} A civil liability under this section is not limited
by any other law that limiis liability of parenis of
minor children. ’

{5) An action for recovery of damages under this
section may be brought 'in any court o!
competent jurisdiction including the small claims
department of a district court if the total dam-
ages do nol exceed the jurisdictional {imitl of the
small claims department.

(6} The fact thal an ownsr or seller of merchan-
dise may bring ai aclion against an individual for
damages as provided in_this section shall noi
limit the right 6! the ownar tr-seller lo demand, in
writing, that a2 person who Is liable for damages
uhder this section remil said damages prior to
the commencement of any legal action.

(7) Judgements, but not claims, arising under this
seclion may be assigned.

Oregon Revised Statutes
THEFT AND RELATED OFFENSES

164.015 “Thefl” described. A person commils
thelft when, with inlent to deprive another of prop-
ertly or to appropriate properly to himself or to
third person, he: : =

{1) Takes, appropriales, obtains or withholds such
properly from an owner thereof; or

(2) Commits theft of property losl, mislzid or de-
livered by mistake as provided in ORS 164.065: or

{3) Commits thell by extortion as p;rovided in ORS

- 164.075.0r . - . . ..

{4) Commits thell by daception as provided in
ORS 164.085; or . :
(5) Commits thefl by receiving as provided in ORS
164.095.

11971 ¢.743 §123]

164.065 Thelt of lost, mislaid properly. A person
who comes inlo control of property of another
that he knows or has good reason to knovs to
have bzen losl, mislaid or delivered under 3 mis-
take as to the nalure or amount of the properly or
the idenlity of the recipientl, commits thelt if,
with intent to deprive the owner thereof, he fails
to take reasonable measures to restore the prop-
erly to the owner. .
{1971 ¢.743 §126)
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ANTI-VANDALISM

Script

Today we're going to show a film again. First, let's talk about what we
e ' ujaw” is? (it's a rule

have alr’eédy learned ‘this week. Who can tell me what a

e should act) Well, why do we have laws? (So we can all live

about how W
Let's talk about the most

* together without hurting one another.) Great.

common crlme. In fact 1t's so common that we don't even think of itas a
" for a minute or 1wo - and if they

crime. What is it? (Let them give "possxbles
quxt after )ust a few wrong answers, coax them or challenge.them to keep

'trymg Correct answer' vandahsm B .
Okay - what is vandahsm'? \Vho can nge me an exampl
. desks, walls - \Vlth pen, pencil, pamt, or knife; Lhrownc g

over the ground breakmg wmdows- other. List on board everything they say-
another c'assmate says "'\Io" list it anyway, saymo
" pow and talik them over Jater.")

Okay - let's look at the film now. (Show nClubhouse™) o2

; 5 at bos says:
(Team Leader for day puts screen up, stands up at board, says:)

Okay - anything in the film you saw that y
(wrecking something)

How many of you believe there is a law

- get them to decide, one way or another)

How many believe there is NOT a law called v

their hand either tim&?
There is no law called vandalism: What do you think of tha

. .
. therc. are about 8 different laws which operate on wiat

The main one (write on board: Criminal Misc

That means

e? (writing on
arbage (anything) all,
If.

"Let's put everything up for

g ree !v?aS&'.’)
rou want io add o our 1ist?
called "Vandalism?" (get hands -
andalism? Who didn't raise

1?7 Actually,
+ we call "vandalisin".

schief) is called criminal mischief.

it

AT

™

v

Y
€

. . .
that no one can mess with the property of another. (law reads: no one has the right

to tamper or interfere with the property of another).

| Okay - let‘é look at the list of what we put on the board. Does this one fit our
definition? (Go down entire list, noting which ones fall under the Criminal Mischief
statute. All the other, write beside if the general category of crime it falls under:
Arson, burglary, lit'tex‘ihg (throwing trash around.)

Okay - enough on the law. Let's talk about why people vandalize. Give me

; somereasons. (get class to give 3-4 reasons.) Okay ~if that is why they do it, what

is our responsibility? . What should we do when we see someone wrecking stuff?

Or should'we do'anything? (Get class to talk; let anyone who has an idea talk,

- as lo*xcr as they can speak clearly, during this dlscussmn, ask the class:) "Should

you report vandahsrr to the pohc:e? (Get more dxscussxon, but don't let 1t g0 too

long three or four mmutes. 1f they don‘t say that you should report vandalism - -

- -orany. cnme th°m ask them )

“MIf it isn't repor ted how can we‘as a co'nhumty do anything about it?"
"Is varidalism really sorﬁething each one of us can do anything about?"
Okay - yestérday we handed out Emergency telephone number stickers,
with Police and Fire numbers on them. That's the number to call for reporting
any crime, but wé need to know what to report - even if we don't call the Police
ourselves, but tell a teacher or parent or cther adult. we'll hand out a “helper"
for you. Look at it, and we'll answer any questions you have. {Team hands out
cards to students. Answer any questions, and cover the basm reportmg info:
I.  Your name, location, telephone number.
2 What you're reporting (vandalism, burglary, etc.)
3. VWhen thé:‘gsént happened.
b Whére the "suspect" is now.

5. Stay on the line! The police operator may need more information.
p 2 Y
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