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CHAPTER ONE: MANAGEMENT AND OVERVIEW 

Introduction and Summary 

Project New Pride is a community-based, comprehensive program J 

of integrated services for serious multiple delinquent of­

fenders. 

The project's specific target group is adjudicated youth from v 
14 to 17 years of age residing in jurisdictions with high 
levels of serious juvenile crime, under court supervision 

I 

for a serious offense, with records of at least two (2) 

.prior convictions for serious mi.sdemeanors and/ or felonies 
and who would otherwis'e be confined in correctional insti­

tutionsor placed on probation. These youngsters are gen­

erally regarded among the "hard core" intractable cases for 

which incarceration is the only practical answer. Project 
New Pride demonstrates a more humane and practical way . 

The project's major objectives are: J 

• Increased school achievement, remediation of 
learning disabilities, employment and impr(.)ved 
social functioning; 

. . 

• Reduction in the incarceration of youth adjudi­
cated for criminal offenses; 

• Reduction of arrests; and 

• Institutionalization of comprehensive and inte­
grated community-based treatment s~rvices for 

serious juvenile offenders through redirection 
of state and local resources into more cost ef­
fective community-based treatment services. 
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These objectives are accomplished through provision of a 

comprehensive, integrated, and individualized system of 

services. A central concept of the Project New Pride model 

is its wholistic approach to working with delinquent youth. 

Crime and delinquency literature confirms the conclusion 

that delinquency is the manifestation of a complex inter­

action of variables and that no single factor can be at­

tributed as its cause. In order to impact upon these 

problems, the needs of the "total" child must be addressed. 

Consideration must be given to the social and emotional 

needs of the youth as they relate to all the main institu­

tions impacting on his or her life, the family, peer group, 

school, work, and larger community. The acquisition of 

basic academic, 'work, and social skills are the vi tal steps 

toward establishing the basis of effective institutional 

relationships that work, 'pay-off for the youth rather than 

discourage and alienate him or her further. 'Overall, the 

wholistic approach necessitates that the interaction of 

all these variables be addressed in relation to the indi­

vidual needs and abilities of each youngster and in a mu­

tually supportive, integrated fashion. 

Project New Pride's major program components are: j 

~f , 

• Intensive Supervision: Project New Pride counselors 

are expected to have contact with clients on a daily 

basis. Caseloads do not exceed 20 clients and the 

entire family is to be considered to be part of the 

counselor's caseload. The counselor/case manager 

is also responsible for coordinating the delivery of 

the project's entire range of services to each of his 

or her clients. 
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• Diagnostic Assessment: Project New Pride uses an 

inter-disciplinary diagnostic team to individually 

evaluate each client. Test results are combined with 

comprehensive needs assessments to determine the 

appropriate treatm.ent Istrategies . Four levels of 

testing are utilized and are determined by the client's 

needs. The diagnostic batteries include basic aca­

demic and psychological screening, diagnosis of learn-

, ing disabilities, in-depth speech and language and 
psychological assessment. 

• Alternative Education: R~edial education is designed 

to decrease general educational lag. Special educa­

tion to youth with learning disabilities focuses on 

therapies that remediate or compensate for specific 

learning disabilities manifested by project 'clients. 

In addition, cultural educatio~ is designed to expose 

yo.uth to the total community and is integrated into 

both aspects of the alternative education component. 

• School Reintegration and Maintenance: Bridges the 

gap between the project1s alternative education com­

ponent and the larger commun,ity by facilitating and 

providing continued support 'to the clients' re-entry 
into the public school. 

• Employment (Job Preparation and Placement): Introduces 

clients to the world of work through providing meaning­

ful employment experiences where they can earn income 

for work actually performed. These placement options 

are used: direct placement, on the job training, 

and referral to publicly funded programs. Additionally, 
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pre-employment training and career counseling empha­

size the development of good work habits and market­

able skills. 

• Volunteer Support: The extensive use of volunteers 

in all aspects of the program has enabled Project 

New Pride to provide needed, individualized and spe­

cial services and facilitated the development of a 

wide base of community support. 

• Management Information System: Provides a compre­
hensive and detailed inventory of information that 

is used to maintain quality control, conduct inten­

sive, on-going programmatic and individualized moni­

toring of service delivery and facilitates program 

modifications and long-range planning. 

Critical to the success of Project New Pride is a precise 

synchronization of these main program elements. This is 

accomplished by emphasizing three primary integrating func­

tions. They inc,lucie: 

• Comprehensive Needs Assessment-Diagnostic Services: 

As described above, Project New Pride incorporates 

a comprehensive body of information as its first 

step in individual program planning. 

• Staffing: During a Placement Staffing, the Diagnos­
tic Team and counselors collectively review all in­

formation gathered on the client and a joint deci­

sion is made on the client's placement to the pro­

gram's components; later a Program Staffing pyovides 

the opportunity f.or the sharing of all information 
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generated during the intake phase with direct service 

workers in the program component in which the client 

is place,d. Routine subsequent staffings assure that 

all the expertise of the project is cont~nuously 
brought to bear on planning and delivering services 

to the client. 

• Individualized, Integrated Service Planning (lISP); 

A single document which incorporates all the Pro­
ject's counseling, education, employment and referral 

goals, measurable objectives, and service prescrip­

tions provides the basis for actually integrating 

services. Implementation of this plan is monitored 

closely by case managers through the Intensive Super­

vision Process and with key tracking capability pro­

vided by the Project New Pride MIS. 

Project New Pride provides six months of intensive services 

to each client and six months of follow-up services. The 

project operates on the basis of the premise 'that an indi­

vidual must learn to confront his or her own problems 

successfully in the community whe:re th,e "problems" are. 

Isolation of the individual from the community may solve one 

of the community's "problems" temporarily, but can accomplish 

virtually, nothing-to help the youngster. Thus, Project Ne.w 

Pride is oriented toward moving each client progressively 

back into the community "mainstream" with support and in­

creased co~petencies. 

Project New Pride embraces its title literally. Its efforts 

are aimed at creating a feeling of "new pride" within its 

clients; a pride long lost or never before discovered. AL­

though viewed as a "last chance" by some, all aspects of 
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Project New Pride are oriented to overcome the poor self­

concept and defeatist attitude characterizing its clients 

at entry, by helping to instill a new sense of pride and 

self-worth based upon a better understanding of themselves 

and others, and the realities of the world and society in 

which they live. 

The main philosophical orientation that guides Project New 

Pride's entire effort is the wholistic concept that f0cuses 

on the youth as a total person. His or her problems, 

strengths and the world around him or her must be dealt with 

simultaneously and in a coordinated fashion to make a differ­

ence. 

Project New Pride has created a series of services that are 

individualized to meet the specific and unique needs and in­

terests of every client. The focus is to integrate all of 

these services, providing comprehensive treatment to its 

clients. Staff believes that intensive individual services 

and attention are of paramount importance to maintain the 

client's involvement and interest. The Intensive Supervision 

Process is the key. It implements procedures assuring routine 

contact with each client and a thorough management process 

which implements effective planning and delivery of services. 

As illustrated in Figure One, Intensive Supervision is the 

cornerstone upon which all other program components are 

based. 
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Intensive Superv'is'ion 

The process of Intensive Supervision implemented by Project New 

Pride has evolved in response to the multi-faceted needs ex­
hibited by the project's clients. All clients receive "inten­

sive supervision" in the form of close and routine contact which 

assures that all significant areas of need are identified and 
systematically addressed through a comprehensive individualized 

plan of services. 

There are two main phases of the Intensive Supervision process: 
Client Intake, and the Counseling/Case Management Process. All 
referrals to Project New Pride who are accepted as clients after 

the eligibility screening are assigned an intake counselor who 
is responsible for conducting a needs assessment interview with 

the client and his 'or her family. This interview covers the 

following areas: 

• Family Environment and Relations; 

• School Status; 
• Employment Situation and History; 

• Peer Relationships; 

• Court Status; 
• Physical Health; 
• Material Needs; and 
• Attitudes Toward Authority. 

The int'lke counselor is also responsible for gathl?rl.ng informa­

tion from any community agencies, schools or courts with which 
the client has been involved. This information,' along with recom­

mendations for component placement and programming needs is pre­

sented at staffings with the Diagnostic Team and members of the 

Alternative Education and Counseling Components. 
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Upon placement in one of Project New Pride's direct service 

components, the client is assigned' a counselor/case manager 

thus marking the beg~hning of the Counseling/Case Management 
phase. The case manager is responsible for the coordination 

and integration of all project services throughout the cli­

ent's one year involvement with the project. The planning 
and monitoring of these services is performed utilizing the 

format of tqe Individualized Integrated Service Plan (lISP). 

It is the counselor/case manager's responsibility to pre­

pare, revise, and update each client's IISP, under the super­
vision of the Counseling/Case Manager Supervisor, with input 
and review from other project staff involvc.d with the client. 

In addition to these case management fun~tions, the counselors 

also provide direct .. counseling services to all clients. These 

services include individual and family counseling, liaison 
with community agencies, resource brokerage, court relations 

and support and advocacy in the community. The counselor/ 
case manager's involvement continues throughout each client's 
intensive and follow-up phases, with the expectation that 

during follow-up the client will demonstrate ,increasing res­

ponsibility and indePElndence in pursuit of his or her goals. 

Diagnostic Ser'vi'ces 

Project New Pride's diagnostic services are provided by a 

multi-disciplinary team utilizing a levels of testing ap­

proach. This approach not only serves to complete each 
client's diagnostic assessment expeditiously, but also makes 
efficient use of the diagnostician's time, as clients pro­

ceed from a screening level of assessment to more in-depth 

test batteries as needed. 
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The first three levels of testing present an integrated approach 

to assessing client functioning in the following areas: Acuity; 

Achievement; ~earning Processing; and Self-Report Data. Level 

I, a screening battery, is administered to all Project New 

Pride clients. The results provide basic information on client 

functioning in these areas and lead to preliminary diagnoses 

of learning disabilities. Level II testing is administered to 

confirm the tentative diagnosis of learning disabilities, and 

Level III specifies the nature of the learning disability. 

Level IV, Projective Psychological and In-Depth Speech and 
Language, contains optional batteries administered to clients 

who demonstrate possible emotional problems or language defic­

iencies. 

The diagnostic team is an integral part of the entire Project 

New Pride process. Their ass2ssments, which include observa­

tions of client functioning during testing as well as informa­

tion from outside agencies who have had contact with the client, 

are combined with .the intake counselor's reconrrnendations, and 

informal assessment results for those clients referred to the 

Alternative Education Component, to provide an integrated and 

detailed assessment of each client's needs. The diagnostic team 

routinely participate in formal staffing conferences held ini~ 

tially to assist in the preparation of integrated plans for ser­

vices to be delivered to each client in Project New Pride, and 

periodically after to monitor client's progress and revise 

plans as needed. Each of the diagnosticians is available to 

the staffs of the direct service components and to the court 

to provide additional testing or consultation as needed. 

Alternative Education (See next page) 
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Alternative Education 

The Alternative Education Component of Project New Pride pro­

vides three main services: 

• Remedial Education; 

• Special Education; and 

• Cultural Education. 

Remedial education is aimed at providing those clients of 

Project New Pride who have fallen far behind in the public 

schools, but demonstrate no specific learning problem, with 

an alternative education experien~e tailored more to their 

individual learning styles and. interests than the traditional 

classroom settings in which they have chronically been unable' 

to perform. 

Special education is provided to clients for whom specific 

learning disabilities are diagnosed. These services are par­

ticularly individualized and focus on development of more 

effective information processing skills. 

, Cultural education is provided through the use of conrrnunity 

vulunteers who bring to the alternat;ive school setting a 

wide array of specialized capabilities. They organize spe­

cial events, serve as instru~tors for special subjects, and 

assist the regular teaching staff ~o integrate special ma­

terials into the educational curriculum. 

Volunteer interns are also used exclusively in the Alternative 

School providing ~ne-on-one and small group tutoring. 

Individualized educational services are the hallmark of this 

component's services. A teacher to student ratio of one to 
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five is supplemented by use of the volunteer interns to main­

tain the capability for one-on-one education at all times. 

School Reintegration 

The School Reintegration and Maintenance Program is designed 

to facilitate and provide continuing support to the client as 

he or she leaves the Alternative Education Component or Pro­

ject New Pride and reenters the public school mainstream. When 

a client is referred to the School Reintegration and Mainten­

ance Program the Coordinator will 'Work closely with the youth, 

his or her counselor, and school officials in selecting an 

appropriate placement and closely monitoring the student's 

progress. 

The coordinator will first identify the stu.dent's home school 

and review his or her school history. A staff meeting is held 

with the youth's counselor in order to prioritize the youth's 

needs and identify special progr.am options which will be avail­

able. While the programs offered differ in each school, the 

main ones utilized are Alternative Education, Special Education, 

and Vocational Training. The Coordinator will then notify the 

school of the student's planned reentry and recommend a program 

placement. Project New Pride provides all of the diagnostic 

and intake information it has collected on the client to the 

school during school staffing conferences held to select an ap­

propriate program option. It is the Coordinator's responsibility 

to maintain a working relationship with the schools in the com­

munity and to be aware of all special programs, as the appropriate 

placement is crucial for successful reentry of students. 

Employment (See next page) 
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Employment 

The Employment Program is a supportive service of Project New 

Pride in which the clients are able to receive direct expo­

sure to the job marketplace while earning money, exploring 

various vocational fields, and learning particular work 

and job maintenance skills. The three options within the 

program - On the Job Training (OJT) , Direct Placement, and 

Referral to Out.side Employment/Training Programs - are' each 

carefully designed to make the job experience the nest pos­

sible for the client and the employer. 

If the program is appropriate, clients a~e referred by their 

counselor and assigned to a Job Placement Specialist. The 

Job Placement Specialist conducts an Assessment Interview 

with the client and reviews all information from the needs 

assessment to assist him or her in determining the employ­

ment option. 

It is determined, based on interests, level of skills, ma­

turity, etc., that some of the clients are ready for direct . , 

job placement. Others will benefit more from an On the Job 

Training position where the indivi·dual may enter a new voca­

tional area and advance at his or her own pace. 

The first phase of the Direct Placement and OJT programs 

is Job Readiness Training, in which activities are designed 

to assist the client in bettering his or her skills in all 

areas necessary to obtain and maintain employment. 

In order to assure optimum job retention and quality of ex­

perience, the client's needs and interests are matched to 

a particular job. Once a specific kind of job has been iden­

tified as appropriate, the Job Placement Specialist surveys 

the community for available jobs or for an opportunity to 

13 
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create a new job meeting the needs of the client. A Work,Place 

Ass'essment is conducted at all placement possibilities. The 

characteristics of ,the actual placement can be a contributing 

factor to the client's success or failure there. 

The Job Placement Specialist contacts prospective employers to 

make necessary arrangements prior to the client's interview. 

The Job Placement Specialist works with the employer and client 

to finalize all arrangement~ . and insure that all questions have 

been answered before the client begins work. Job site monitoring 

visits are conducted at least once per week but may be increa'sed 

depending upon the client's needs. The Job Placement Specialist 

works closely with employers to prevent or deal with any place­

ment problems. 

Outside Training ~rograms, an option seldom used, must meet the 

strict criteria established by Project New Pride in order for 

an eligible client to be referred. The Job Placement Specialist 

is responsible for determining if this option is appropriate and 

for monitoring 'any ,ciient who is referred to such a program very 

closely. 

The Project New Pride counselor is informed regularly of the 

client's successes or problems on the job. The counselor and 

Job Placement Specialist work as a team doing everything pos­

sible to assure that the client has a positive experience on 

the job. 

Volunteer Support 

Volunteers are regarded as an integral part of Project New 

Pride. They provide needed services to project clients and 

help the project build a wide base of community support. There 

are two general types of volunteers in Project New Pride: 
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Volunteer Interns and Community Volunteers. All volunte/:rs 

are regarded as extensions of the staff and are carefully 

recruited, screened and trained for specific tasks. All 

volunteer assignments are designed to meet both the needs 

of the clients and expectations of the volunteers. 

' Local colle!5"es and unl.·versl.·tl.·es th . are e prl.mary source of 
volunteer interns h . , w 0 are recrul.ted in correspondence to 
school semesters. Volunteer Interns are used almost exclu­

s~vely in the Alter~ative Education Component, assisting 

wl.th classroom instruction, either as small group facilita­

tors or as individual tutors. They are.responsible for and 

encouraged to make contributions to the overall lesson plan. 

They are not given actual caseloads, but use their skills 

to implement individual teaching and counseling objectives 

and activities while being closely supervised by the teach~ 
ing staffs and counseling staffs. Th . 

e l.nterns receive aca-
demic credl.·t fo'r th· I el.r vo unteer services. 

Voluntary organizations, Cl.Vl.C or reiigious organizations and 

businesses are the main sources of conrrnunity volunteers, who 

are recruited in accordance with client needs. The major 

role of community volunteers is to enhance existing staff 

capa~ilities to provide a richer, more diversified array of 

serVl.ces such as recreational activities or arts and crafts. 

Supervision'of community volunteers is performed on an in­
dividualized basis. 

Management Information System 

Project New Pride's Management Information System is designed 
to serve three purposes: 

• to provide rapid turn-around of information on service 
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delivery and client progress enabling the project over­

all and case managers to take appropriate 'corrective 

actions when adequate services are not being delivered 

or an individual client is not achieving progress in 

the program; 

• to provide routine feedback to the project's management 

on the' effectiveness of specific service modalities and 

program components relative to specified performance 

standards enabling a continuous reexamination and 
"fine tuning" of the project's design and operational 

procedures; and 

--.,- - - .-~- - - - - ------

• to establish a comprehensive data base enabling thorough 

overall evaluation of the project's,effectiveness in 
terms of impact on clients and on the juvenile justice 

system. 

Recently, it has been determined that automation of the system 
'through remote terminals is necessary to continue its operation 
at the required high performanc,e level. This strategy greatly 

increases the systems utility and decreases the clerical demand 
on direct service staff and supervisors created by manual opera-

tion of the system. 

The first priority of the Management Information System is to 
provide rapid feedback relating to the service delivery and 

individual client progress. The forms and procedures used to 
implement this feature of the, system have been carefully de­

signed to provide comprehen?ive information and still minimize 

paperwork. The three key forms are: 

• The Needs Assessment Checklist; 
• The Individualized, Integrated Service Plan; and 
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• The Service Delivery Record. 

Only the last of these, the Service Delivery Record, exists 
soley for the purposes of the MIS. Thus, the MIS requires' 

only one "extra" piece of pape}; to be generated peT .client 
per week . 

Overall, the Management Information System is integral to 
the design and operation of Project New Pride. The Inten­

sive Supervision Process is the Project's most critical 
element. It cannot be implemented effectively without the 
proper interface with the MIS through which service delivery 
and client progress monitorit].g is achieved . 

Management Of Project New Pride 

Project New Pride's stability and success is the result of 

a strategy of careful planning'and development. The project 

was implemented in 1973 and a 9ritical aspect of its success 
has been the attention given to a number of management is­
sues during that period. 

Board Development 

An advisory bo,ard performs several functions: provides 

input to the program on community perceptions, needs 
and concerns; assists in the review and evaluation of 
the program's effectiveness; and facilitates the develop ... 

ment of community support. Project New Pride's board 
consists of representatives from: 

• academic community; 

• legal professio~; 
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• community programs; 
• community based corrections; 

• the business community; 

• human service agencies; 

• private citizens; 
• public officials; and 

• youth. 

While their selection has been based in part on exper­

tise, knowledge and influence in the co:mmunity, commit­

ment to the program philosophy and intent has been a 

paramount consideration. 

It is essential that the board's role and responsibility 

be clearly defined and that an agreement of trust be 

established. 

Relationships With Juvenile Justice Agencies 

Arrangements and relationships developed with local juven­

ile courts and probation departments have been integral to 
the proj ectO, s success. They control the referral of eli­

gible clients. There are some common practices used which 

are as follows: 

~( I 

• Managers and staff need to meet frequently with 
court personnel during the program's design, im­

plementatio? and on-going phases; 

• Objective input should be honestly requested 

and openly received; and 

• Goals to achieve a supportive and mutually bene­
ficial relationship should be established, followed, 

and monitored. 
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Management's and Staff's Complex Role 

The l?roject Director serves a complex role in t.he man­

agement of a community based program. Management is 

responsible for maintaining the integrity of the 

proj ect design, and relationships with various agen·· 

cies of the criminal justice system. Both ta·sks are 

equally demanding and require extensive feedback. 

Consequently, a Management Information Syste~ (MIS) 

is essential for effective project ·.operation. Pro­

ject management, therefore, must be skilled in the 

use of a sophisticated MIS, but ~hould be equally 

skilled in working with outside agencies that have 

a direct bearing on daily ope~ations. 

'The target population served by Proj ect New Pride de­

mands that a highly skilled professional staff is em­

ployed. Additionally, the integrated service delivery 

system utilized by Project New Pride creates over­

lapping roles in many instances, and this in turn cre­

ates the need for a well coordinated team approach. 

The need for clear lines of comrrlunication and the del­

egation of speci.fic tasks cannot be over-emphasized. 

To implement these lines of connnunication effectively, 

the Project Director must meet on a regular basis with 

supervisory staff, and the c.ommunity board . 

Project management must also be sensitive to environ­

mental conditions and characteri.stics of the referral 

process. The community and the juvenile justice sys­

tem playa critical role in project implementation . 

The success or failure of the p1cogr81Il is determined 

by a number of outside events: community acceptance 

of the Project New Pride concept; fluctuations in the 

juvenile crime problem; existing resources which treat 
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eligible juvenile offenders; juvenile justice system 

acceptance of the Project New Pride concept; the organi­

zational ability of the juvenile justice system in 

making referrals; the number of eligible juvenile offen­

ders; changes in legislation which impact client eli­

gibility; and other factors. All of the factors listed 

above are external factors which can have negative im­

pact on -proj ect operation. Obvious.ly, since P~oj ect 

New Pride serves adjudicated delinquents, it must main­

tain excellent working relationships with the juvenile 

court and all of its officers, and it is also critical 

that relationships with prosecutors are well established 

and project personnel are respected for their ability to 

work with the target population. The community at large 

must also be involved, utilized and brought "on board" 

with the program to make it work most effectively. 

The Proj ect New Pride model is an origir~al concept. It 

uses a complex and rlighly integrated seryice delivery 

system to meet individual needs. Its wholistic approach 

requires the use of an experienced, professional staff 

whose expertise mus't be geared and coordinated to meet 

the individual needs of each client. This can be accom­

plished only through the extensive exchange of information 

between staff and between staff and management. However, 

the sheer magnitude of data collected on a single client 

further complicates this task. Therefore, it is essen­

tial that the MIS developed by Project New Pride be used 
to effectively mana'ge delivery of services to clients. 

This system provides critical information in an easily 
understandable format and is invaluable in the decision 

. making process. 

Project management must also actively pursue resources to 

institutionalize thE~ program after OJJDP' s seed money is 
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terminat~d. It is 
tiated ,from the 

essential that this process be ini­
verY,beginning of the project. Most 

courts are somewhat wary of federally funded efforts 

that raise expectations and disappear when funding 
terminates: These conc~rns can be alleviated if a 

~olid plan for institutionalization is developed. This 
lS also an area in which the involvement of the board 
can be invaluable. Management should define for the 

~oard its role in developing the necessary resources. 
.lhe board, assisted by management, should then develop 
a long range strategy to achieve this objective. 

Project New Pride's Success 

In the final analysis, the basis for Project New Pride's suc-
cess is directly attributable to tLle k f 

1 wor 0 its highly pro-
fessional staff. J b d . 

o escrlptions or procedural explanations 
a~e somew~at inadequate to describe how to work with the ty-

PlC~1 ProJect New Pride client. These youth have long his­

t~)rleS ~f failures, opportunities de.nied, under-achievement, 
~lsap~olntments, family problems, and difficulties with the 
Juvenlle justice system. Consequently, it is ess~ntial for 

the staff to be extremely committ.ed to wo~king with this 
target group. 

Proj ect New Pride's management recruits pe,rsonnel who have 

the pertional and social skills .that are ~ecessary to relate 

to both clients served and to other profeE,sionals. Al though 
the staff has the ability to relate to individual clients 
they do not overly identify with the youth, and are qUite' 

ca~able of maintaining the required professional distance . 
Thls characteristic is essential because the staff has to 

face disappointments, because every client cannot succeed. 
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Project New Pride has been fortunate to have.an extemely 

conscientious, organized and prof~ssional staff. 

dit for Project New Pride's exemplary achievement 

in large part to the staff for their efforts. 
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CHAPTER TWO·: INTENSIVE SUPERVISION 

Introduction 

Most clients of Project New Pride have multiple problems; 

social, personal, health, economic and academic at the time 

they are referred to the program. The process of Intensive· 

Supervision implemented by Project New Pride is responsive 

to this fact, providing an appropriate framework tha.t as­

sures mUltiple problems of each client are addressed in a 
highly individualized and integrated fashion. 

The Intensive Supervision Process 

"Intensive Supervision" as a concept refers not only to 

the close and routine contact with each client that 

Proj ect New Pride maintains, but jus.t as importantly, 

to the thorough management process through which the 

project implements effective delivery of services. As 

illustrated in Figure Two, the specific steps in the 

process are organized in a sequence of actions that 

assures all problems of the client bearing significantly 

on his or her future opportunities are identified and 

that a simple, comprehensive service plan addressing 

all these problems concurrently and systematically is 

developed, implemented, carefully monitored, and re­

vised whenever appropriate.. The two main phases of 
this process and their major steps are: 

• Client Intake: 

Referral Screening 

Needs Assessment 

Diagnostic Testing 

Placement Staffing; and 
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r-----l~"IAKE PHASE OF INTENSIVE SUI'ERVISION 

INTAKE PROCESS 
COHPLETED WITHIN 
'NO WEEKS AFTER 
REFERRAL IS 
RECEIVED 

40 EXPLANATION OF PROJECT"NEW PRIDE 

ALL REFERRALS SCREENED BY PROJECT 
DIRECTOR AND COUNSELING SUPERVISOR 
• Eligibility Criteria . 

-reside in geographic area 
-14 - 17 years old 
-adjudicated delinquent with 

2 or more offenses 
• Reasons Rejected 

-adjudicatcd on forcible rape 
-psychotic behavior reported 
-duplication of services 

COUNSELING SUPERVISOR ASSIGNS CASE TO 
A COUNSELOR FOR INTAKE . 

INITIAL CLIE~"I CONTACT 
• Contact family within 3 daya 
• Explain Projectls 'services 
• Arrange assessment interview 

time 

Initial Contact Form 

• How snd Why referral was made 
• Needs assessment and 

Dingnostic process 

Application for Tes"ing 
and Evalua tion :Q Needs Assessment Form NEEDS ASSESSHENT 

• !::i!!l:~~.!~:nment , Intake Observation Form 
• Range of services 
• Appolntr.ient for diagnostic. 

screening 
-t:I8.kc transportation 
arrangements if necessary 

REFER TO DTACNOSTIC TESTING 
• All students receive 

Level I tes ting 
- visunl/auditory aCUity 
- achievement 
- intellectual functioning 
- self report data 

• Additional levels of 
testing if deemed 
nel'essary by Counselor! 
r ~aff/Diagnostic1an 

DtAGNOSnC TEMl HINI-STAFF!NG 
• Present Summary of 4----l 

Test Results 
• Formulate Recommendations 

NOTIFICAtION OF PLACEMENT DECISION 
• Notify all relevant ponies 

-client 
-famUy 
-referral Bource 
-other agencies 

• Transmit roster of new 
clients to respective 
direct service component 
llupervisor 

• Court history 
• Employment situation 
• Peer relationships 
• Physical health 
• Material needs 
• Attitudes toward 

authority Permission to Release 
-parents Q Records Form 
-peers 
-teachers Securing Confidential 

.Schonl history •• ----. Information Form . 

CONTACT APPROPRIATE AGENCIES 
• Department of Social Services 
• Community Health Agencies 
• Community Mental Health Agencies 
• COtlUDlJ.'lJ.ty Based Diversion 

'i'rograms 
• Probation- receive Report on 

Social Investigation 

:1ill::~€~[:::"':-::-:-n-.----d N •• d. As •••• m.nt Ch.ckli.t 

FORMAL PUCEHENT STAFFING 
• Combines Counselingl 

Diagnostic recommendations 
• Reach final decision of 

Program Placement 
• If decision ia NOT reached­

case referred to Project 
Director- reevaluated and 
placed 

lISSICNHENT OF COUNSELOR/CASE IlANACER 
• Informal Case Manager/Cl1ellt liatching 
• Managing Counselor Caseloads 

-maximum of 10 intensive phase 
, 10 follow-up 

!: I G U RE T~JO: INTENSIVE SUPERVISION PROCESS 
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COU!~S£LINO/CASE HANAC£HENT PHASE OF INTENSIVE SUPERVISION 

If:TENSIVE PH.\SE 

INFOIUIAL ORIENTATION OF DIRECT SERVICE STAFF 
• Within three d"y" Ca.e Han.ger IUPPUU Itall vith 

all "'ped. A8.leaame'nt and Otagno.tic information 

INITIAL CONTACT 
• Introduce CUent and Family to Program 
~ Confirm CUent'. Beginntng Participation 

n&cRUITMENT INTERVIEW 
• Explain Gcrvic •• avdhb1e 
• Voluntary CUent and Parent Celmlitment 
• NetiUed o( fitlt day o( achool 
• CHenta who e:lect not to attend Alter­

native Educ.tion are placed in Coun­
.eHng Cenlponent 

PRELUIINARY PIUXjRAH STAFFING 
• At leut ona veek prior to Ichool 
• Dhcull Intake and Ohgno.tic tolult. 

with r •• chill;g Staff 
• Approximately ~ hour pel." client 
• EIIphllb on Personal/Soetal Dynamic. 

PREPARATION OF INITIAL nsP'S 

;aRHAL PROORAH STAFFING 
• 2 veekl into lIel:lllter 
• Intesrate relultl of Teaching Staff 

Iptormal AII .. I=ent and Oiasno.tic 
Formal AII'lImlnt 

• ,\pprodMtely 1 hour per client 

PRo('RAH STAFFINC 
• Infemsl procna conaiating primarily of 

CAle Manager and CounseHng Supervtaor 
coordinating development o( CUent,1 IISP'S 

• Cue ~lanager consult. \lith other rel.cvant 
atart aa needed 

• No delay in CHents beginning program 4.1 in 
Alternative EdUcation 

D~EDIATE RESPONSE TO URClENr NEEDS 11 
• IdentiUed during Intake Proca .. 

• 6 ~lonth,1 Intenaive Services 
•• Comparativel)' InOre emphub on 
~ client vtth necellary 
.kUla to achieve hlll or her soala 

PREPARATION OF lISplS 

Court ,.... __ ..,..., 
Report 
Format 

CJ . Integrated plan of services 
- Education earvices o. _ Counaeling servicea 
... Employment training and placement aervices 
- Cultural education 

• ~Ieasurable Objectivea 
• PreSCription of Services to be Provided 
• Aea1gnment of Service Responsibllities 

FINALIZATION OF IISP'S 
• Wtthin 2 weeka or Progrslll Staffing 
• Rev1e1l \ltth direct service staff 

and revise 
• Approved by all relevsnt direct 

service lupervisors 

PROVISION OF SERVICES 

• Court Relations • Reaource Brokerage 
.. liaison \11th Probation Officer ... refer clients to appropriate in-hoLise supportive 
- attend all court hearins. servicea including the Emplcyment Program 
.. IUbldt ... ritten court rororta doculllenting _ establish effective relationlhips with outside 

cUent progreu in achool, hOllle and a~nc1es auch as Soda! Servicos
, 

Health and 
COlmlunity Hental Health Centere 

• Oocument Activities ~ .. refer clienta to and follow-up on their 

: ~::~~~~~: service delivery ~:fr!~:y • In~~~~!~:~e:~d \I~!=i:~e~u~~!~!~: Bgencies 
Record 

19a :n~~~~O~~~!!~r~~~:~;: DeCisions MANAGEMENT INFOIUIATION COUNSELINC CLIENT SERVICES 19b 
.. identify ac.udent intereat aresa SYSTEM It Client contact once per 
- lnllure .tudent attendance weck tdnilllUlII 
- ded with probleml exhibited in cll"roolll II Advocate lor Clienl: in 

• Serve .. Teacher'. Aldell • ~~~~n~irent. to Alter-
• Deaign Rccreac.ion AcUvitiol once per month native tducation at 

END OF INTENSIVE PHASE 

FOLLOW-UP PllASE 
• 6 Hontha Support _nd Advocacy 

Service. ' 
.. comparativoly more liald-orhntod 

• Colilparattvoly more omphad. on 
IItaft .uppert at cliantl in 
pur.ute of their l0all 

appropriate Utles 

INFORMAL \lEEKLY STAFFINCS 
• C .. e Manager conlult. \11th Teachers 

and Counae!1ng Superviaor 
• Honitor cUent ptogte .. and make eppropriate 

revisiona in IISP 
• PUnnt Service Oeliverr Record 

l1!REE .ION11I INTERnl STAFFING 
• Approxlllllltely It day 
• Review proston and .tanding at all 

Project cUenta 
• Attando\! by All Staff Involved With Client 
• Initial identlIication of cUent. Who w111 

Ukely be returning to public acho01l ________ • ~~:~~~:r:~~~N AND 

FOLLOU .. UP STAFFINC 
• ,\ttended by Cau Hanager, Ohano.tic Team, and Staff 

• :fl D:~:~~ ~~~:I~:c~:~~~:~~o!~ ~~;c~oit!:~~p Participated 

FOLLOW-Up IISP 
• Baled on Recommendationl made at Follow .. Up Stalfing 
• Completed IlII!lediataly Atter Follow-Up Staffinl 
• Same Forlllat sa nsp for Intenlive Phase 

FOLLOW'..UP Ih'VOLVEHENT 
• Frequent Contactl In Peraon and by Phone 
• Attend Relevant: Court Huringl 
• EncouraGe CUent Independenco and Incrc .. ed 

Reapon.ibiUty For Hta or Her Actionl 

FIGURE TWO: (CONTINUED) 
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• The Counseling/Case Management Program: 

_ Response to urgent needs 

Initial observation period 

Program staffing 
_ Iptegrated service planning 
_ Service provision and monitoring 

- Follow-up. 

Client Intake 

Client intake begins with a referral from an agency of the 

juvenile justice system and ends with a decision by Project 

New Pride on appropriate program placement. 

Referral Screening 

Clients are referred to Project New Pride from one of 

two sources: the District Attorney's Screening Com-

mittee (Police, District Attorney and Ihvestigative 

Probation Supervisor) and the Denver Juvenile Court 

(Field Probation and Bench Referrals). Figure Three 
illustrates the re.ferral form Project New Pride receives. 

All referrals are initially screened by the Project Di­

rector and Counseling Supervisor to determine if all 
of the following eligibility criteria ar.e met. If they 

are not, the referral source is contacted and reasons 

for rejection are 'explained. 

Eligibility Criteria 

. 
The eligibility criteria for the program are that 
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UON;onRELLE A. WEEKS 
P/~Jldmg Judg~ 

HON. JON t. L.l\~ :"'lSON 
JUtlgl!' • \ 

fION. MORAIS E.COLE 
Jud!Je 

HON.WILLIAM H. WARO. JR. 
R~(c'e~ 

HON. FREOERIC B. ROOGERS 
Refer.r 

~elt\ler W Ulll!n He oroud 
CITY AND COUNTY UUILD'NC 

OENve;R. COLORADO IOlCll 
lOl I zn-zu, 

DATE: 

. ROBERT M. 'MACH 
Dlfector 01 Court Sertllcet 
C/~/" 01 the COllI' 

DENVER JUVENILE COURT 
REFERRAL FORM FOLIO:":"': --------

TO:_jl-;;-;;;;;::;:-n::::::':!"7::~~ __ -""-__ _ 
Agency, Project or Program Name 

CLIENT REFERRED: 
NPJ.IE::-: ____________ DOB: ------------ SEX: _______ _ 

LIVING WITH: RELATIONSHIP: ----- PHONE: ____ _ 

NAME OF PARENT(S): ADDRESS AND PHONE: 

SCHOOL:, -,-;;;::-,-;;-;~=::-;-:=-:-;--rr--- GRADE: (or last school attended) ------;{r.::o-:"r'l":"":as=:i:t,-:g::::r:":"'ad:r:e-a::"":t-:-t-en--:d-ed"""}---

CURRENT OFFENSES: . DATE: ACTION T K A EN: DATE: 

OTHER AGENCIES INVOLVED AT THE PRESENT TIl1E:_ 

o Petition Filed 

o Lectured & Released 

o Infonnal Adjustment 

DProbation 

---------.--------------~ 
SPEC! FIC SERVICES REQUESTED FOR YOUTH REFERRED:_RF._.C;;...()...;..I~;;..;;. f;;,:.;r:~c.:.:n'---t-_-NI~e-I0rri-g-t,a4'n4-' J,c;ce-n_t_c_r __ _ 

BRIEF DESCRIPTIO~ OF THE PROBLEM: 
. r.onstruction Program 

Printin cr Program 
I), P. s. Program 
Employment Program 

PROBATION OFFICER: 
------------~Sl~·g=na~t~u~re~-------------

PHONE:' ___ ",--_ 

Within 15 days from receipt of referral return this portion to: Placement Unit 
770 Grant. Suite #5 

Folio Denver. CO 80203 

Name: ________________ -..:.. __ DOB: _______ _ Sex: ______ _ 

Worker: Action Taken by: 
-,N~am;;;;e;-;:;<of.A;;;g;-;::e::-:nc:;;y~. nP:=ro::-:;j'::"ec~t~o::"-r-;;-P r-o-g r-a-m -- -----------------

Initial Contact Made 
----'D~at~e-------

o Client Accepted 

c=J Client Rejected 

D Service refused by client 

Initial Contact Not made 0 

FIGURE THREE: REFERRAL FOR~l 
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the youngster: 

• Reside in the geographic service area spe­

cified as the program's target; 

• Be no younger than 14 and no older than 
17 years of age at the time of refe-rral; -

and 

• Be an adjudicated, multiple misdemeanor 

or felony offender (at least three or 

more offenses) at the time of referral. 

Certain types of youth are not acceptable for re­

ferral: 

• Youth charged with, or adjudicated on, 

forcible rape; 

• Youth whose psychotic behavior has been 
specifically noted in psychological re­

ports; and 

• Youth concurrently referred to other com­
munity based programs appropriate to their 

needs (duplication of services) 

Needs Assessment Process 

The Counseling Supervisor is responsible to initiate the 

needs assessment process for all referrals deemed appro­

priate by the Screening Committee for Project New Pride. 

He or she assigns each case to a counselor for intake to 

contact the client, his or her fanlily, Probation Officer, 
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school, and any community agencies already involved 

with the client, to gather needs assessment data. 

Figure Four illustrates the Intake Assignment and Track­

ing Sheet. 

Initial Client Contact 

After receiving assignment of a case for in-

take, Project New Pride's counselors phone the 

client's family within one to three days to in­

form the client and his or her parents that the 

project has received the referral from the Dis­

trict Attorney or the Court, briefly explain the 

project's services, and arrange an appointment to 

conduct a horne visitation and needs assessment in­

terview with the client and his or her parents. 

First Horne Visitation 

The first horne visitation by the. counselor is 

completed within one week after receiving assign­

ment of each case. Both clients and their par­

ents receive a thorough explanation of Project 

New Pride including how and why the referral 

was made, the needs assessment and diagnostic 

process, the fact that a single counselor/case 

manager will be assigned to each client as his 

or her principle contact person with the pro­

ject throughout the six month period of inten­

sive service and six mon1~h Follow-Up Phase, and 

the range of services the project provides di­

rectly and indirectly. 
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INTAKE ASSIGNMENT AND TRACKING SHEET 

~~~K STATlJl:l DATE ~~~~'D ~0!'lTAt:T ~~~iL I NAME PO REC'D. COUN. DATE F.T. STAFFING PLACEMENT 

. 

. 

FIGURE FOUR: INTAKE ASSIGNNENT AND TRACKING SHEET 
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An appointment for initial testing by Project 

New Pride's Diagnostic Team is also made or 

verified at this time (often this appointment 

is arranged during the initial contact and is 

confirmed during the home visitation). The 

youth and his or her parents must sign an Appli­

cation for Testing and Evaluation illustrated 

in Figure Five. If the client needs this assis­

tance, the counselor is also responsible tO,make 

arrangements either to provide or assure trans­

portation enabling the client. to keep the test­

ing appointment. 

The Needs Assessment Interview 

The form illustrated in Figure Six (presented 

at the end of this chapter) provides a struc­

ture for the counselor's performance of a Needs 

Assessment Interview during the initial home 

visitation. This interview covers a wide array 

of potential need and problem areas including: 

• Family Environment and Relations; 

• School Status; 
• Employment Situation; 

• Peer Relationships; 

• Physical Health; 
e Material Needs; and 

• Attitudes toward Authority: 
- parents 

- peers 

- teachers. 
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I, 

APPLICATION FOR TESTING AND EVALUATION 

AND RELEASE OF INFORMATION 

___________________ and I ______________________________________ _ 

the parent.(s) /guardians of the above .minor child; hereby voluntarily 

make application for Project New Pride and any agency or person des­

ignated by Project New Pride to perform those physical, psychiatric, 

or psychological and/or educational tests and/or e'V'a1uations upon 

said minor child, without cost to me, which Project New Pride finds 

appropriate for the minor child, 

I hereby authorize the release of infor-mation to and by Project New 

Pride and/o>: their designees, concerning the minor child, of any and 

a11.testing or evaluation results and procedures. This information 

is authorized to be released to Project New Pride, and by Project New 

Pride to the Denver Juvenile Court at the discretion of Project New 

Pride. 

In consideration for the performance of said testing, eva1ua1=·ion, and/or 

release of information, I hereby release Project New Pride, its agents, 

and designees of any and all liability of any kind arising as a direct 

or indirect result of said testing, evaluation, or release of information. 

I understand the above application and release, voluntarily to both. 

DATED : ____________ ---

(Interviewer) 

______________ (Child) 

_________________________ (Parent) 

_____________________ (Parent) 

FIGURE FIVE: APPLICATION FOR TESTING AND EVALUATION 
AND RELEASE OF INFOm~ATION 
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Social History 

Most clients of Project New Pride are either school 
drop-outs or habitual truants. This makes it neces­
sary to obtain a complete school history as part 
of the needs assessment. These records are "obtained 
through cooperation of the Denver Public School's 
Office of Social Work ~ervices. A release of in­
formation must be signed by the client and his or 
her parents, as illustrated in Figure Seven. 

History of Court Contact 

In each case, the Probation Officer assigned to 
the case is contacted to obtain a complete his­
tory of the client's contact with the juvenile 
justice system and a definition of his or her 
present status with the court. The Probation 
Officer also provides a report on their social 
investigation of the base. 

Other Necessary Agency Contacts 

Several additional agencies need to be contacted 
for information depending on the circumstances 
of individual cases. Any or all of the following 
may be appropriate: 

• The Department of Social Services; 
• Community Health Agencies; 
• Community Menta~ Health Agencies; and 
• Other Community-Based Diversion Programs 

that have provided services to the clients 
in the past. 
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DENVER PUBLIC SCHOOLS 
OFFICE OF SOCIAL 1I0RK SERVICES 

Permission to Release Pupil Records 

I, ______________ '*give permission to the Denver Public 

Schools to release the following records of,_--..,...,~-------~ 
(Name which appears on records) 

(Birthdate) (School) 

incident reports, social work sununary I 

pS!lcholoqical evaluation, cumulative records (I.O. 

and other testing), health, attendance 

TO:. _________ ~------~----~~~~~~ ~----__ ---------
(Person or Agency to Receive Records) 

*NOTE: If the person for whom records are requested is under 18 years 
of age, the release must be approved by the parent or guardian. 
If the person is 18 years of age or over, the release must be 
approved by that individual. 

These records are to be released for the following reason (s) : 

Evaluation of school func-

tioninq of the student for 

diagnostic evaluation 

Date ,, _______ _ 

(Signature - See Note Above) 

Address: 

Note to Agency requesting records: 

A. It is agreed tha t upon receipt of these records your agency will not 
release the record(s) or any information therein to any other person 
or agency without prior written consent of the parent c\" student if 
over 18 years of age. 

B. The parent or guardian of the aforementioned pupil~ or the pupil if 
18 years of age or over, may obtain a copy of these records. If a 
copy is desired, notify the custodian of the record, as appropriate. 

DENVER PUBLIC SCHOOLS 
OFFICE OF SOCIAL 1I0RK SERVICES 

Permission to Secure Confidential Information 

I,, _______________ ,*give permission to the Denver .'Public 

Schools to secure the following records or information on 

(Name which appears on Records) (Birthda tel (School) 

From: __ ~~-~~-~~-~~~~~~~~~~~ 
(Person or Agency who is custodian of records) (Clinic No.) 

Records requested are:; ________ ..!D~i!!a!tgn!!!o~s!.!t=i,~c_t~e::s!.!t=s.L,_'p~s~Y~c~h'!!ol"'o"'g"i"'c"'a=-l_ 

evaluations; pre and post academic 

tests; counselinq summaries. 

*Note: If the person for whom records are requested is under 18 years of 
age, the release must be approved by the parent or guardian. If 
the person is 18 years of age or over, the release must be approved 
by that individual. 

These records are to be released for the following reason(s): 

Date, ______________ _ 

(Signature - See Note Above) 

Address: 

Note to Agency requesting records: 

A. Upon receipt of the records requested by the Denver Public Schools, such 
records become a part of the pupil's school record and may be subject to 
release to the parent or pupil under conditions of the Family Rights and 
Privacy Ac t. 

B. The parent or guardian of the aforementioned pupil, or the pupil if 18 
years of age or over, may obtain a copy of these records. If a copy is 
desired, notify the custodian of the record, as appropriate. 

Please forward requested records to: Denver Public Schools 
Office of Social Work Services 
900 Gratat Street 
Denver, Colorado 80203 

FIGURE SEVEN: SCHOOL RELEASE OF INFORMATION FORM 
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All the information collected from these agencies 

is used to confirm and collaborate the report re-, 

ceived during the needs assessment from the client 

and his or her family. 

Screening Levels of Diagnostic Testing 

The process of diagnostic testing implemented by Pro­

ject New Pride is based on a system.of Levels of Test­

ing that assures no client is tested more than is neces­

sary to make informed decisions about his or her needs. 

All clients receive the first level of diagnostic test­

ing. This level not only includes administration of a 

battery of tests: the Wide"Range Achievement Test, to 

assess potential academic performance; the Wechsler 

Intelligence Scale for Children-Revised or the Wechsler 

Adult Intelligence Scale used to assess intelligence; 
, . 

and auditory and vision screening tests; but also in-

cludes an interview process in which each client's self­

report data is collected in the areas of school history, 

learning problems and attitudes, drug/alcohol informa­

tion and general psychological funC'tioning. The pur­

pose of this first level is to provide basic diagnos­

tic information on each client and identify those who 

may have problems that require further testing. 

After completing the first level of testing, it is the 

decision of the diagnosticians whether a second level 

of testing is necessary. This decision is based upon 

the client's performance on the academic achievement 

test and the intelligence scal~. If the client is 

functioning below the 25th percentile on the WRAT 

reading or 10th percentile on the WRAT arithmetic 
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and demonstrates average intellectual functioning, he or 

she is administered Level II testing which is precisely 

designed to determine the presence of some learning dis­

ability. This level of tests consists of an Informal 

Learning Disabilities Screening Battery, the B'ender 

Visual Motor-Gestalt Test, and the'Woo~cock Reading Mas­

tery Test. If a client is assessed as functioning within 

the "average" range of intelligence and there is a signi­

ficant discrepancy between achievement and potential in 

combination with a pattern of learning process dysfunctions, 

the client is diagnosed as learning disabled. 

Two additional levels of testing are used by the diagnos-

tic unit to epecify learning disabilities and psychological 

disturbances more precisely. These are reserved only for 

those clients for whom the presence of a learning disability 

and/o'r a particularly strong 'Suggestion of some other serious 

psychological problem is confirmed by the screening diagnos­

tic testing and the needs assessment. The decision to apply 

these additional tests is a joint decision made by the diag­

nosticians, the counselors and the staff of the program com­

ponent in which the client is eventually placed. 7~ 

The Two Week Deadline 

The counselor assigned to each case for intake is respon­

sible to arrange that all of the needs assessment and 

screening diagnostic testing are completed within two weeks 

*NOTE: A more complete description and explanat~on of ~evels?f , 
diagnostic testing is foJnd in Chapter Three: Dlagnostlc Servlces. 
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after he or she receives assignment of the case. Pro­

ject New Pride strives to hold this deadline. However, 

there are, of course, contingencies that arise making 

this schedule impospible to keep in every case. If 

such contingencies are encountered, the counselors are 

required to provide their supervisor immediately with 

documentation of the problem and inform him or her of 

the earliest date for task completion. 

Placement Staffing 

After all of the needs assessment and screening diagnos­

tic testing has been completed, aU. the information must 

be shared: first, within the Counseling Component and 

Diagnostic Team separately in preliminary "mini-staffings' 

and then between the counselor and diagnosticians in a 

formal placement staffing. 

The Needs Assessment Checklist and Diagnostic 

Summary 

In preparation of the Counseling Component's mini­

staffing, the counselor managing the intake is res­

ponsible to complete the Needs Assessment Summary 

illustrated in Figure Eight. This document summar­

izes all the needs assessment information and facili­

tates sharing the information. The counselor also 

prepares a narrative report thoroughly recording all 

the needs assessment information. The outline for 

this narrative is illustrated in Figure Nine. 

The diagnostician who is primarily responsible for 

client's testing also prepares a Diagnostic Summary 

in preparation for his or her team's mini-staffing. 

A sample of this form is illustrated in Figure Ten. 
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NEEDS ASSESSMENT SUMMARY FORM 

SUMMARY OF NEEDS ASSESSMENT 

Estimate the Client's Present Adjustment (before services) in each of 
the following areas: Record any element or comments or recommendations 
under each category heading. 

(1) The Family Unit 

Very Good Good Fair Poor ____ Very Poor __ __ 

(2) Physical Environment (food, clothing, shelter) 

Very Good Good Fair Poor ___ Very Poor __ __ 

(3) School (~ducation, academic skills): 

Very Good Good Fair Poor ___ Very Poor __ _ 

(4) Emotional: 

Very Good Good Fair __ Poor_--Very Poor __ __ 

(5) Social (peer relationships) 

Very Good Good Fair Poor ___ Very Poor __ _ 

(6) Work (employment, vocational) 
Very Good __ Good ___ Fair ___ Poor ___ Very Poor __ _ 

(7) Physical Health: 

Very Good Good __ Fair __ Poor __ Very Poor __ _ 

(8) Family Dynamics and Impressions: 

Very Good Good Fair ___ Poor ___ Very Poor __ _ 

DATE: _____________ ---:INTAI<E WORKER SIGNATURE~ ________ _ 

FIGURE EIGHT: NEEDS ASSESSMENT SUMMARY FORM 

NEEDS ASSESSMENT SUMMARY OUTLINE 

CASE NUMBER: ___ NAME: __________ ...!AGE:_,--_ 

DATE OF BIRTH: ___ ......:ADDRESS: _____________ .-.:.. __ 

COIJRT: ____ -==-___ _ 
(PO) (STATUS) (HEARINGS) 

HOME: (environment, parent(s), siblings, parent employment, living in 
projects, receiving public assistance, supervision, family dy­
namics) 

SCHOOL: (status., attendance, grades, special programs, pertinent school 
history) 

EMPLOYMENT/VOCATIONAL: (work history, employment, vocational goals) 

HEALl~: _____________________________________ __ 

DRUGS/ALCOHOL: (usage by youth or family members) ---------------

PEERS/SOCIAL: _________________________________ _ 

GOALS: (goals set by youth and/or family) ---------------------
SUMMARY STATEMENT: (problem statement of above areas/attitude towards 

program involvement, intake) ____ . 

RECOMMENDATIONS: ________________________ _ 

FIGURE NINE: NEEDS ASSESSMENT SU~1MARY OUTLI NE 
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Na~ ______________________ ___ Age ___ _ Bi rt~ Date __________ _ 

Client 10 No. Exami ner* ~_--.::-___:_---_.:_--_:_-_:_:_:_.,...,____,:__­
*1f more than one Examiner, please note additional 

names on back of form; 

DIAGNOSTIC TEST RESULT SUMMARY 
LEVEL I 

. ACUITY TESTS 

Visual Acuity 
1 = Not Significant 
2 = Significant 

WESCHLER INTELLIGENCE SCALES 

WISC-R 
(Under 16 years) 

Verbal Tests Sca 1 ed Score 
Information 
Similarities 
Arithmetic 
Vocabulary 
Comprehension 
Digit Span 

Performance Tests 
Picture Completion 
Picture Arrangement 
Block Design 
Object Assembly 
Coding 
Mazes 

Scaled Score 
. Verba 1 Score 
Performance Score 
Full Scale Score 

) 

ill 
--

.. 

Date Administered 

Auditory Acuity 
1 = Not Significant 
2 = Significant 

Date Administered 

WA1S 
(16 years & above) 

Verbal Tests Scaled Score 
Information 
Comprehension 
Arithmetic 
Similarities 
Digit Span 
Vocabulary 

Performance Tests 
Digit Symbol 
Picture Completion 
Block Design 
Picture Arrangement 
Object Assembly 

Sca 1 ed Score 
Ver:ba 1 Score 
Performance Score 
Full Scale Score 

Despite F~1Q of below 85, there is clinical indication of average 
There were behavioral/motivational differences __ 
There were cultural differences. 

1Q for the following reasons: 

There were learning disabilities 

Reading 
Spelling 
Arithmetic 

WIDE RANGE ACHIEVEMENT TESTS 

Raw 
Score 

Comments for Level I Battery: 

Grade 
Rating 

.. , 

Oa te Admi ni stered 

Standard 
Score Percenti le 

FIGURE TEN: LEVEL I SUMMARY SH~ET 
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Prelimin~ry Staffing 

The Diagnostic Team and the Counseling Component 
meet i~dependently to discuss. the information 
they have compiled on each new ,client .. These 
"mini-staffings" are the first step in the deci­
sion making process for placement within Project 
New Pride. All variables which affect this deci­
sion are considered. The major areas addressed 
during the counselors' mini-staffing are: 

• School 
- history (grades, problems) 
- special program placement (special ed.? 

drop out?) 
- goals and interests (academic vs. voca­

tional); 

• Employment 
- history 
- goals (immediate and long term) 
- current employment; 

• Family 
- basic statistics 
- living arrange~ents 
- parental information (job, etc.) 
- siblings; 

• O~her Agency Involvement 
" . 

social services 
mental health; 
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• Court History 

I 

- status 
- record 
- probation officer perceptions 
- out of home' placement; and 

• Health 
- medical history 
- identified problems 
- medical services utilized by family. 

The major areas addressed during the Diagnosti­
cian's mini-staffing include: 

• Academic and Intellectual Functioning; 
• Acuity Medical Needsj 
• Social/Psychological Needsj arid 
• Detection of Learning Disabilities. 

During each of thE}se conferences, the information 
on each client is presented by the counselor(s) 
and diagnostician(s) who carries out the needs 
assessment and testing on the client. The out­
comes of these mini-staffings are independent 
recommendations from the Diagnostic Team and 
Counseling Component for client placement within 
Project New Pride. 

Formal Placement Staffing 

Usually held once a week, the formal placement 
staffing combines the independent recommendations 
of the Counseling Component and Diagnostic Team 
and a joint final decision is reached about program 
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placement within Project New Pride. Each client is 

assigned to either the Alternative Education Compon­

ent for remedial education services or for special 

education services for youth with learning disabili­
ties or to the Counseling Component. ,', 

The independent recommendations of the counselors 

and diagnosticians are examined in the light of all 
the information available about each client. For 

instance, a client may have a need for learning dis­
ability services, but the needs assessment investiga­
tion has unearthed the fact that the child is doing 

well in an appropriate public school program. ~~en 

all the known facts are balanced off against each 
other, the client would probably be considered more 
appropriate for counseling and Project New Pride's 

School Maintenance services rather than the Alter­
native Education Program. 

If the counselor and diagnosticians are unable to 
arrive at a consensus and staunchly continue sup­

port of differing recommendations, all the factors 

are reevaluated by Project New Pride's Director who 
makes the final determination. All clients accepted 

into the project are placed into the most appropriate 

direct service component at this time. ~here are 
two exceptions. 

'kNOTE: The distinction between the "Counseling/Case Management 
Program" which will be described in the next section of this 
manual and the "Counseling Component" needs to be explained. 
All clients of Project New Pride, including those placed in the 
Alternative Education Component are involved in the former. Each 
receives supportive counseling and all the services provided.to 
them are coordinated by the counselor/case manager. Some cllents 
who do not need alternative education services from Project New 
Pride are placed in the Counseling Component in which counseling 
is the primary service provided. 
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• The Counseling Component accepts referrals 
for placement continuously, however, the 
Alternative Education Component only ac­
cepts referrals for placement within the 

first two to three weeks maximum of each 
semester. 

During the periods when the Alternative 

Education Component is not accepting new 

referrals, clients aligible for education 
services may be ·.placed in the counseling 

component temporarily. When a new intake 

period for the Alternative Education Com­

ponent begins these clients can be restaffed 
and re-referred, if education is still the 
most appropriate placement. 

• It sometimes happens that a client's status 
changes during this initial intake period. 

He or she may be incarcerated for a new of­
fense, placed outside the city, or the 

family may move. When such changes in sta­
tus occur, the cli~nt may be returned to 

the original referral source with only needs 

assessment ~nd diagnostic services rendered. 
In these cases, the entire body of information 

Project New Pride has gathered about the cli­

ent and the project's recommendations regard­
ing appropriate services are provided to the 
referring agency. 

Assignment of a Counselor/Case Manager 

Within one to three days after the placement staffing, 
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a counselor/case manager is assigned to each new client 

being placed within a direct service component. This 

is a dual role. The counselor/caGe manager is ~espon­

sible both to deliver required direct counseling ser­

vices to the client and to manage the delivery of all 

other services provided to the client as well. 

The counselor who was responsible for the intake process 

mayor may not receive this assignment. With all of the 

needs assessment and diagnostic information CI.t hand, the' 

counseling supervisor determines these assignments taking 

two considerations into account: Case'manager/client 

matching and counselor caseloads. 

Informal Case Manager/Client Matching 

Project New Pride's orientation to counseling does 

not promote development of different areas of coun­

seling specialization. Every counselor must be a 

"generalist", and able to work with all clients. 

Actual "matching" between clients and counselors 

only occurs when special client problems arise. 

In such cases, a specific counselor whose back­

ground or known working record with clients with 

similar problems or needs is identified, and as­

signed to a case. 

Managing Counselor's Cas'eloads 

The practical limits existing for case manager/ 

client matching derive from the fact that the 

Counseling Supervisor must also manage case manager 

assignments to distribute caseloads appropriately 

44 

--~---~---- -----

n 
I I 
j i 

II 
I I 

II 
·1

1 
~ d 

jl 
r
l 

, I 
I 

I 
I 

t·, i 
r 1 

11 
I! 
t i 
I I 

'I' I 
! 

t ! 
j i 
t, D; 

l \ 
I I 
i ~I 
! I 
I ! 

j ! 
:l i 
I 1 
j I I ' , I 
t j 
i j 
I. I t' ) 
1 ! 
t I 
h 
t I 
f ! ! I 

t j 
" I , I 
i I ,} I 
LJ 

among the counseling staff. A maximum of ten 

clients who are in the intensive phase of 

Project New Pride and ten who are in the follow­

up phase is the limit on the ca~eload for each 

counselor. This enables him or her to work 

closely with each individual client. Ten 

clients involved in the Intensive Phase may 

be a mix of both those participating in the 

Alternative Education p+=,ogram and the Counsel­

ing program. 

Notifications of the Placement Decision 

If he or she does not rec~ive the case manager assign­

ment, the counselor who managed the client1s intake is 

responsible to facilitate and expedite this transfer 

of responsibility by providing the counf.ilelor/case 

manager with all the information available about the 

client. Also, within two to three days after the 

Placement Staffing, the counselqr assigned to the 

case during intake is responsible to notify all other 

relevant parties, client, family', referral source, 

and other agencies of the placement decision and to 

transmit a roster of new clients to each respective 

,direct service component supervisor. If the counselor 

assigned as the case manager is not the counselor man­

aging intake, the client and family are introduced to 

the case manager during the notification call and are 

to:'d they will be contacted by hi1cTI or her within a day. 

If the counselor managing intake maintains case manager 

responsibility for the case, he or she informs the cli­

ent and family of that decision. 
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Completion of Intake; A Rigorous Schedule 

Completion of the Intensive Supervision intake phase for Project 

New Pride, within the two week period specified, demands a very 

rigorous effort from all parties involved. The process is pre­

cisely defined and the time frame strictly limited to facoilitate 

moving each client into an actual service delivery component as 

quickly as possible with maximum assurance that the most appro­

priate placement is achieved in ey~ry case. 

The Counseling/Case Management Program 

The second'phase of the Intensive Supervision Process, th~ 

Counseling/Case Management Program, begins when a placement 

decision has been reached and a counselor/case manager has 

peen assigned. This program is further broken down into two 

stages of services distinguished by their relative intensity 

and objectives of service. 

Intensive Phase 

The Intensive Phase lasts for six months in each of the 

project's main components. During this period, a highly 

structured and intense direct service delivery system is 

brought to bear on the problems of each client. The over­

all goal of this phase is to provide ea~ client with the 

skills and supportive services required to prepare him or 

her to return to the "mainstream" of the community's 

youth serving institutions as quickly and capably as pos­

sible. The period of six months has been chosen for two 

reasons: 1) the first six months after the occasion of 

a juvenile justice contact is the time of greatest risk 

(re'cidivism normally is highest) j and 2) the six month 
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limit "puts on pressure" to. identify key objectives 

for each client and move them rapidly back into the 

mainstream of the community rather than isolating 

them from the community for lo~g-term services. 

Follow-Up Phase 

The second six month period of client participation 
in Project New Pride is referred to as the Follow­

Up Phase. During this time clients still receive 

counseling, support, and advoca~y services directly 

from the project staff, but the focus is shifted 

from intensive direct' service provision to "main­

streaming" the client into conrrnunity, educational, 

vocational, and other support services. It is 'ex­

pected that cliepts will begin to apply the skills 

they have acquired during the intensive phase to 

pursue their individua~ goals. °Throughout their 

one year participation in the project, clients are 

encouraged. to increasingly display responsibility 

and accountability for their decisions and actions. 

Informal Orientation of the Direct Service Staff 

After the Placement Staffing, case managers are 

given two to three days to become thoroughly fami­

liar with all aspects of each case to which they are 

assigned. A roster of all new clients has been pro­

vided to all direct service staff in each program 

component. The case manager is then responsible to 

make,all the needs assessment and diagnostic informa­
tion available individually to the direct service 

stafof for their informal review duri~g the first 
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three week pertod of the placement while they conduct their 

own orientation and informal observations of the client. 

Init·ial Contact 

The case manager contacts the client and his or her family 
within a day to introduce them to the program in which it 

is recommended that the client will be placed, and to con­

firm the client's beginning participation in the program. 

If the case manager responsibility is assigned to the coun­

selor managing the client's intake, these steps are included 
in his or her initial notification call to the client and 
family. The beginning date may be flexible in the instance 

of an assignment to the Counseling Component, but is not 

usually flexible for the Alternative Education Component. 
These services are organized on a schedule approximating 

school semesters and attendance on the "first day of school" 
is required except under extraordinary circumstances. 

Immediate Responses to Urgent Needs 

The case manager begins immediately to respond to urgent 
needs of the client identified during the intake process. 
If the client's'circumstances present a chronic transporta­

tion problem complicating his or ~er participation in the ' 
program assigned, the case manager must find a long-term rem­

edy; arranging for th~ client regularly to share a ride with 

the clients in the same program for example. Various exami­
nations that are warranted and medical or dental related , , 

needs are addressed promptly. 

Most needs( of the clients do not demand these immediate ac­

tions and Project New Pride's response awaits preparation 
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of a comprehensive plan'of service, but all of those 
I 

needs that will become more serious if not addressed 

quickly or that seriously hamper the client!s partici­

pation in the program in which he or she is placed re­
ceive the earliest possible attention. 

'Following this initial response to the client needs, the 

clients in the Alternative Education Component and those in 

the Counseling Component follow slightly different tracks in 
the case management process. 

Alternative Education ,Recruitment Interview 

Within two or three days after the counselor/case mana­
ger receives assignment of a case, he or she is respon­
sible to contact the client to inform him or her of the 
placement decision. A home visit with the client and 

his or her parents is scheduled for all clients assigned 
a different counselor/c~se manager from the counselor 
they had during intake. A recruitment, interview is con­
ducted in the case of clients referred for placement in 

the Alternative Education Component, in which partici­

pation is voluntary. The purpose of the interview is to 
explain the services available and to obtain a sincere 

commitement from the client and his or her parents for 

the client's participation. If this commitment is made, 

the parents and the client sign a participation agree­
ment (this agreement is illustrated in Figure Eleven). 
If the client chooses not to participate in the Alter­
native Education Component, he or she is p'laced in the 
Counseling Component. 
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2. 

3. 

4. 

- ~~~----- -. -----

AGREEMENT FOR PRIDE SCHOOL 

I, 
School, from 
program. 

(date) 
will attend Project New Prid~ 
to participate in the academlc 

. w4thout an excuse, I will have If I am late three tlmes ~ 1 
h h to make up th~ time. 'C ass a conference with t e teac ers 

will start at (9:00) (1:00). 

I lize that to get credit I may not have. unexcused ab-
se~~:s. An excused absence is illness, famlly or personal 
problems. I will explain all absences to my group leader 
or to the teacher. 

I agree to complete 23 hours of work each week in the following 
areas: 

6 English and Reading 
-S-Mathematic s 
-4--Social Studies 
--3--Science-Health 
--2--Practical Arts 
3-Recrea tion 

I will follow the house rules to the best of my ability and 
will cooperate with all Project New Pride people the most d 
I can. I agree to maintain proper standards of conduct an 
language. 

~~~~-r~~~~~)~-------- (Parent/Guardian Signature) (Student Signature 

FIGURE ELEVEN: AGREEMENT FOR PRIDE SCHOOL 
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Alternative Education Preliminary Program Staffing 

After the teaching staff of the Alternative Education 

Component have had an opportunity to review each new 

student's needs assessment and diagnostic testing re­

sults, a brief preliminary staffing is held to share 

basic information and the principle recommendations 
regarding each client's needs and priorities for both 

educational and supportive services. This staffing is 

attended by the teaching staff, ,the counselor/case mana­
gers, and the Diagnostic Team, and is held at least one 

week before the beginning of the semester. Approximately 
,,' 

one half hour is spent discussing each client with the em-
phasis on personal/social dynamics relating to each client 
that must be taken into account from rrday one" in inter­

acting with him oJ:' her. Clients' specific educational 

or learning problems are briefly discussed so teachers 
'can begin preliminary selection or development of gen­

eral curriculum materials for the semester, but they 
will be more thoroughly examined later during a more 

comprehensive Program Staffing held two weeks after the 

begin~ing of the semester. 

The functions of the counselor/case manager in this 
Preliminary Pr0gram Staffing:are to coordinate input 
from all staff who have had contact with a particular 
client and to present 'relevant results of the'intake 

assessment. 

Formal Program Staffing 

The Formal Program Staffing process applies to both al­
ternative education and couneling clients. 
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Alternative Education Program Staffing 

Two weeks into the school semester a for.mal program 

staffing is held to integrate the information ga­

thered in the Educatiod Component's ,informal assess­

ment-J~ and the results of the Diagnostic Team's for­

mal assessment. Approximately one hour is devoted 

to discussing each client at this s·taffing which is 

attended by teachers, counselor/case managers and the 

Diagnostic Team. All these persons collaborate to de­

fine service goals and objectives for each student to 

assist the counselor/case managers in the formulation 

of each student's service plan .. The staff also has 

the purpose in the case of the clients referred for 

learning disabilities programming, to finally confir.m 

and specify the diagnosis of learning disabilities. 

Counseling Program Staffing 

The 

mal 

Program Staffing is usually managed on a less for­

basis in the Counseling Component ~han it is in 

the Alternative Education Component. In this case, all 

the actors who will be involved in providing services 

to a client frequently have already participated in the 

Placement Staffing process. Often, the same counselor 

who conducted a client's intake assessment is as~igned 

In such cases, there is not as as the case manager. 

grea~ a need to convene another conference bringing 

all the actors together again. It is necesssary in the 

Alternative Education Component because the teachers 

*NOTE: This process occurs during ~he first two 
ternative Education Component. It ~s thoroughly 
Chapter Four: Alternative Education. 
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weeks in the Al­
explai:led in 

have nO.t normally been involved in the Placement 

Staffing, but it often would be a redundant exer­
cise in the Counseling Component. 

In this component;' other staff who will be provi­

ding services to each client, besides the counselor/ 

case manager, are consulted individually or in small 
groups by the counselor/case manager to gain their 

input into the service planning process. The diag­

nosticians and the intake counselor (if the case 

management responsibility is switched) are also of­

ten consulted for additional input. In every case, 

the counselor/case manager consults with the Coun-
'seling Supervisor during this planning proceds. 

The Needs Assessment Checklist 

Following the Program Staffing, the counselor/case 
manager is responsible immediately to prepare a 

complete summary of all the clients' needs and to 

prioritize them based on all the input available. 

This task sets the stage for developing individual 

service plans and is completed using a Needs Assess­
ment Checklist illustrated in Figure Twelve at the 
end of this chapter. 

Preparing Individualized Integrated Service Plans (lISP) 

The Program Staffing process leads to the preparation 

of an Individualized Integrated Service Plan (lISP) for 

each client of Project New Pride. This single document 

incorporates all of the project's objectives and prescrip­

tions for both direct and referral services, counseling, 
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education, employment, etc., for the client. This docu­

ment is the corr:.erstone of the Case Management and the 

entire Intensive Supervision process. All of the ser­

vices Project New Pride provides to its clients are in­

tegrated through these plans. It establishes the basis 

for appropriate coordination, monitoring, and quality con­

trol of all services. The three main elements of the lISPs 

are: 

r I 

• Statements of measurable objectives; 

• Prescriptions of the services to be provided; and 

• Assignment of service responsibilities. 

Measurable Objectives 

For each client need that has b~en determined to be 

a high priority during the preceding steps in the 

service planning process, one or more specific mea­

surable obj ectives. for ·the client's progress is in­

cluded in the II~P. The measurable objectives may 

relate to educational needs, social persona.l coun­

seling needs, employment nee,ds, etc., whichever are 

high priorities for the client. 

With respect to any single need, there may be more 

than one simultaneous measurable objective included 

in the IISP or there may be a sequence of progres­

sive objectives defining an interrelated series of 

accomplishments. There are five rules governing how 

these objectives are written: 

• They must specify the observable criteria by 

which accomplishment of the obj ective. is de­

fined; 
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• For each need addressed in the IISP, at 

least one objective must be included with 

a completion date no later than mid-term 

of the service phase (this assures progress 
is monitorable prior to termination); 

• Each objective must be realistic (in con­
sideration of the severity of the client's 

need and his or her capabilities and of the 

service provider's resources and abilities , 
objectives should be reasonable); 

• Each objective must' reflect a reasonable de­

gree of progress (extremely "modest" objec­

tives that do not clearly reflect client ,pro­

gress or such a small degree of progress that 

they represent no meaningful accomplishment 
are not acceptable); and 

• Objectives cannot be written in the form of 

services to be provided (objectives such as 

"the client will receive five counseling ses­

sions on the subject of ... " provide no basis 
for accountability of services). 

All measurable objectives written in an IISP are 

carefully reviewed by the supervisor of the related 
service components of Project New Pride to assure 
these rules are met uniformly. 

Service Prescription 

The IISP also requires that the specific kind(s) of 
services, individual counseling, pre-employment 
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training, etc., to be delivered to the client, in 

the effort to help him or her accomplish each mea­

surable objective, must be prescribed. A schedule 

of "how many units" of each general category of ser­

vice are required is also prescribed in the IISP. 

The descriptions included in the IISP of the kind(s) 
of services to be provided are required to be as spe­
cific as possible. "Counseling" or "education" are 

not acceptable specifications. "Individual counseling" 

or "one on one or small group tutoring" are specific 

enough. Since many objectives require a. range of dif­
ferent but related services to be provided, the des­
criptions in the IISP's cannot always identify each 

singularly, but must summarize them. Overall, the 

general principle regulating specification of the 
prescribed services is that it must distinguish the 
unique plan of services for the client from the gen­

eral areas of service provided by the main project and 

supportive services. 

The "number of units" of each general category of 

service is also difficult to standardize exactly, 

but general definitions have proven workable. The 

main general categories of service include: 

• Health Services and Referrals; 
• Court Services and Referrals; 
• Social/Personal Services and Referrals 

individual counseling 

- family counseling 
group counseling; 

• Education Services and Referrals 
individual .remediation 

- small group work 
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- traditional classroom activities 
- cultural excursions 

vocational excursions 

recreational excursions; 

• School Reintegration and Maintenance 
- advocacy for special education 

advocacy for remedial education 

- advocacy for vocational education; and 

• Employment Services and Referrals 
I 

- pre-employment training 
- direct job placement 

on the job training 

- referral to other employment programs. 

Each time one of the preceding services will be pro­
vided to a client, it is regarded as a, "unit" of 
service. During anyone "seBsion" with a client, 

a staff person may provide more than one kind of 
service, thereby! delivering more than one "unit" 

of service. More deta.iled specification of "unitd" 
in terms of minutes or hours, for example, is not 

practical. This kind of detailed prescription of 
services can seldom be achieved in the human ser­
vices. 

In the IISP, estimates are made of the number of 
units of each type of service to be provided and 
of the schedule for their provision. For exam­
ple, one individual counseling session per week 

or daily one on one remediation services for a 
reading problem. 
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Service Responsibilities 

The IISP also identifies the staff person respon­

sible for providing each of the specified services 

to the client (or to coordinate delivery of services 

involving more than one service provider). These 

assignments do not diminish the counselor/case mana­

ger's overall responsibilities with respect to the 
case. 

Additional IISP Elements 

In addition to the preceding main elements, the IISP 
includes: 

• Summary of Background EJucational Infor­
mation; 

• Summary of Diagnostic and Assessment Pro­
cedures Completed; and 

• Parental Approval of the Plan. 

Figure Thirteen illust~ates the form used by Project 

New Pride for preparing the Individualized Integrated 

Service Plans*. The example objectives shown in the 

figure illustrate the integrated nature of the plan. 

""'NOTE: The IISP format corresponds closely to the format for 
Individual Education Plans required in the public schools for 
special education students. The reasons for this are fully ex­
plained in Chapter Four: Alternative Education. 
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INDIVIDUAL INTEGRATED SERVICE PLAN 

CASE fI ___ DATE PREPARED' ___ -,PREPARED BY, _______ ....:INTENSIVE PHASE_FOLLOW-UP PHASE __ PAGE _OF __ 

SECTION A: EDUCATIONAL BACKGROUND INFORMATION 

Student C.A. B.D. Sex Grade __ Date of MeetillR ... ~ ___ ....;Staffing Team members present:' ____ ....,-___________ _ 
Present Levels. of l,:"lucational Performance:-aeading:, ______________ _ 
Spelling: Math: Ot.her:, ___________________ _ 
Annual Goals. _____________________________________ ___ 

Assessment Data Complete: Yes No Checked by:, ________ _ 
Regular Classroom participatioD!Extent:: _____________ ___ 

Placement RecOlllDendation:' ____________ -'-______ _ 

-===========~.'============================ =='~== 
SECTION B: MEASURABLE RESULTS FOR THE CLI~cr'S PROGRESS PLANNED COMPLETION 

OBJECTIVE 
NUMBER ~ ~~~~~~..@ Serv!ce(s) 

% 
of 

Time -

" 

,-
I-

,-

, 

-- - --IF HORE ROOM IS REQUIRED FOR ADDITIONAL OBJECTIVES, USE ADDITIONAL PLAN S"~PLEMENTAL SHEETS. 
SECTION C~ ASSESSMENTS 
Vision/Hearing Screening 
Vision Assessment --
Hearing Assessment 
Medical Assessment 

Speech/Language Assessment 
Psychological Assessment (Intellectual) --­
Psychological Assessment (Proj~ctive) --­
Adaptive Behavior 

SECTION D: SERVICES PLANNED TO BE DELIVERED TO THE CLIENT (SEE REVERSE) 

Educational Assessment 
Developmental History 
Health History and Current 
Health Status 

NOn:: SEE REVERSE FOR INSTRUCTIONS 

Person 
Responsible Beginning 

(Include Service 
Title) Date 

PARENTAL APPROVAL: 

Projected 
Ending 
Date 

Signature'--_________ _ 

I 

Date 
Objectives 

Het 

Date, ____ _ 

FIGURE THIRTEEN: INDIVIDUAL INTEGRATED SERVICE PLAN 
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SECTION B: INSTRUCTIONS: With reference to the client's identified needs, 
write measurable objectives for the progress desired for the client. Each 
objective should be numbered with reference to the general and specific 
area of need to which it relates on the Cltent Needs Assessment Checklist. 
For example: 

1.1 would be an objective relating to the vision improvement area; 

2.4 would be an objective relating to assisting the client to pay 
restituion. 

All objectives should be written on this form in the order of their 
relative priority for the client. A third digit should be added to 
the code indicating the order of priority. For example, if "restitution" 
is the highest priority need: 

2.4.1 is the first objective relating to restitution - perhaps 
four counseling to help the client understand his or her respon­
sibility; and 

2.4.2 is the second objective relating to restitution - perhaps 
to help the client find a job. 

For each objective you should check the appropriate column indicating 
whether this objective will be met through direct provision of services 
or through referrals to another agency. 

For each objective, you should also place a check in the columns to the 
right to indicate in wilat month of the intensive or follow-up phase of 
service you anticipate the client to have achieved the objective. 

IMPORTANT: Plans to refer the clients to other !lgencies should be list:,?d 
as objectives. 

SECTION D INSTRUCTIONS: For each of the general areas of needs shown in 
Section D, indicate, by month of the intensive phase, the number of ser­
vices you plan to provide to the client to assist him or her to accomplish 
the objective(s) you have specified in that general need area in Section B. 
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INDIVIDUALIZED INTEGHA'lCED SERVICE PLAN 

SUPPLEMENTAL SHEET 

SEE PRIMARY FORM FOR INSTRUCTIONS. 

SECTION A: MEASURABLE OBJECTIVES 

OBJECTIVE; 
NUMBER 

CASE NUMBER __ _ 

PLANNED Ca.'1PL£TrON 

% 
of 

Time' 

INTENSIVE PHASE_ FOLLOW-UP PHASE_ 

PAGE_OF 

l'ouon 
Responsible ~cginn1nn 

(Include Serv:.f.ee 
ti tl~) _ Date 

Projected 
Ending 

Date 

Dlltn 
Objectives 

Hct 

11lNoR£ ROml IS RlmUIRED FOR'ADDITrowNAL OBJECTiVEs, USE ADDITIONAL PLA"l SUPPLEMENTAL SnEETS. PARI::I:rAL APpnOVAr_~ S1cn.:1turc Dnte 

SECTION B: SEE REVERSE. 

SECTION B: SERVICES PLANNED TO BE 
DELIVERED TO THE CLIENT 

AR£A OF NEED/SERVICES: 
DIRECT SERVICES 

Health Services 

vices 

COMI1EHTS 

SAMPLE OBJECTIVES 

1. Client will develop a 
written plan to ful­
fill his responsibility 
to pay restitution. 

2. Client wil~ identify 
three realistic job 
opportunities in an 
area of his interest. 

3. Client will formulate a statement of alternative 
methods of managing angry and aggressive feelings. 

4. Student will increase his spelling skills by eight 
months as measured by the WRAT. 

FIGURE THIRTEEN: CONTINUED 
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During the two week period allowed for informal as­

sessment of clients placed in the Alternative Educa­

tion Component, the counselor/case managers begin 

development of an Individualized Integrated Service 

Plan (lISP) for each client. The counselor/case 

managers draw on recommendations from the Diagnostic 

Team's formal assessment, the Intake Needs Assess­

ment and their own initial contacts with the client 

to prioritize client needs in a preliminary draft 

of the IISP. This draft is slnrumarized by the coun­

selor/case manager during the Program Staffing con­

ference(s) and input on service objectiyes and pre­

scriptions is received from all staff members who 

participate in that process. 

Finalizing lISPs 

The counselor/case manager is responsible to complete 

the final IISP for every client within two weeks af­

ter the program staffing process is completed. At' 

that time, the IISP is reviewed in conference with 

the Counseling Supervisor. Upon receipt of his or 

her approval, 'the plan is finalized and is then im­
plemented. 

Counseling/ Case Managememt Services 

The role of the counselor/case manager within Project New 

Pride is the key to the effectiveness of the Intensive 

Supervision process. For each client, his or her case 

manager is the locus for coordination of all services 

provided by the various direct service programs. The 

role of the counselor/case manager is divided into case 
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management and coordination service8 provided ,to all cli-

ents regardless of program placement, and specific coun­

seling services which address the particular needs of 

clients within the t'\vO main direct service components; 

Alternative Education and Counseling. 

Direct Counseling Services 

The main responsibility of counselors is, of course, 

to counsel. Project New Pride has two criteria de­

fining the appropriate couns,eling approach to be 

used: 

• It is "field/situational" (the counseling 

is mainly provided in the field, not "behind 

a desk in the office", and it is responsive 

to the events happening "right now" for the 

client - it is not long~term intense thera­

peutic counseling); and 

• It is a "Counseling by Objectives Approach" 

(the counseling effort is always directed 

specifically toward the objectives speci­

fied in each client's IISP). 

Court Relations 

It is the responsibility of the counselor/case mana­

ger to maintain cooperative working relationships 

with each client's probation officer. The counse­

lors attend all court hearings ~ith the clients 

and submit written reports to the court on the 

client's progress in school, at ~ome and in the 
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community. Other Project New Pride staff involved 
·with the .client submit reports on his or her pro­

gress in their particular program to the counselors 
to be included in their report. ,It is ilnportant 

that the counselor receive and incorporate this in­
put from other staff, as different perspectives and 
relationships with the client will often produce 

'vary'ing insights. The format used in preparation of 
court reports is illustrated in Figure Fourteen. 

Resource Brokerage 

In their roles of coordinators of client services, 

the counselor/case managers respond to identified 
client needs first by referring clients to appro­
priate supportive service programs within Project 

N~w Pride, such as the EmploYment and Training Ser­
vices Program. Secondly, the counselor/case mana­

gers are responsible for establishing effective re­
lationships with outside corrrrnunity agencies such as 

Social Services and Health and Mental Health Centers. 
Some project clients may already be involved with 
these agencies, and others may display needs such 

as substance abuse, health or mental health prob­
lems, 'which would require referral to thse outside 

agencies. It is the responsibility of the counselor/ 
case manager to make referrals to outside agencies 

and to follow-up on their clients' involvement with 
the agency. 

Casenotes 

Counselor/case managers are required to keep casenotes 
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FORMAT FOR ALL COURT REPORTS 

TO: DATE OF HEARING: 
FROM: CASE NUMBER: 

RE: last name, first name, middle name. DIVISION: 
DOB: . 

DATE OF REPORT 

Date client entered Project New Pride/official termination 
from Project New Pride; why client was referred to Project 
New Pride; range of services being offered client (a sample 
listing - not a description). 

SCHOOL REPORT (use this heading) 

Include description of academic program; outline adjustment; 
attendance rate; point record; credit record; specify diffi­
culties (academic or behavioral); pertinent corrrrnents from 
teachers a.nd volunteers; " future plans if appropriate. 

COUNSELING REPORT (use this heading) 

Without violating any confidentialities, specify the focus 
of your counseling; the approach; techniques you use and 
why; detail progress/impact of counseling; level of client's 
acceptance or resistance; include impact on family whenever . 
appropriate. 

EMPLOYMENT REPORT (use this heading) 
I 

Trace employment '. istory, .with evaluation of job performance; 
specify any particular difficulties/considerations (such as 
age, health, etc.); comment on future plans if a.ppropriate .. 
Caution: do not make promises to the court. 

HOME AND COMMUNITY ADJUSTMENT (use this heading) 

Outline your involvement with the total family-difficulties/ 
progress/impact; comment on interpersonal relationships with­
in family; situations that affect client's behavior; customs 
regarding discipline; include medical, emotional, or finan­
cial problems. 

SUMMARY 
" 

Referring to the previous sections, identify. client strengths 
and how Project New Pride could have an impact. Indicate what 

FIGURE FOURTEEN: FORMAT FOR ALL COURT REPORTS 
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SUMMARY (continued) 

Project Ne~ Pride has done/can do to help Lhe client and his 
or her.famlly reduce t~e problems identified;. Identify any 
communlty resources WhlCh have been or will be utilized. 
You may stat~ your pr~fessional opinion (labeled as such) 
as to what mlght or mlght not be an appropriate treatment 
plan, but do not identify this as a recommendation to the 
court. 

Respectfully submitted, 

(name and position) 

(read and approved) 
(name and position) 

A copy of this report has been submitted to, (anyone such as 
District Attorney, Public Defender, child welfare 'worker pri-
vate attorney). ' 

NOTE: .AII court reports must be submitted to the counseling 
supervlsor five days in advan~e of scheduled court appearances. 

FIGURE FOURTEEN: CONTINUED 
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for every client contact, attempted and/or com­

pleted. The close charting of counselor and cli­

ent activity provides information nefid:ed to moni­

tor provision of services and may modify goals 

and objectives, as well as information that ma:y 

be presented in court. Recording of contacts 

(or attempted contacts) with other agencies is 

also noted. 

Role of Co'unselor / Case Manager in the EducB:.tion 

Program - An Integrative Approach 

Most decisions concerning youth in the Alternative 

Education Program are joint counseling-teaching 

team decisions. Utilizing the format provided by 

the Individualized Integrated Service Plan, the 

staffs vV'Ork together on identified problem areas 

of a client. The teacher m~y address certain is­

sues in the classroom setting which the counselor 

may be dealing with on an individualized basis. 

The objectives and methods are prepared together 

to avoid duplication and to provide the most in­

tegrated approach possible. 

An equally important aspect is identification and 

utilization of a client's positive or strong in­

terest areas. The sharing of information between 

teaching and counseling staffs enables each team 

to recognize and emphasize those strengths in 

selecting the method through which the counseling 

and teaching objectives can be realized. 

For the majority of youth, the counselor's prior­

ity during the first month is to insure that the 
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youth gets to sChocl. Indivi,dual and family coun-. 

seling sessions are geared towards developing good 

attendance habits. Throughout the semester, the 

counselors and teachers combine their efforts to do 

everything possible to insure student success in the 
classroom. 

The following are working eX,amples of the combined 
team approach: 

• When a student is absent from school 't' , 1 1S 

the responsibility of the counselor to con-

tact the student and family, determine if the 

absence is excused or unexcused, and to relay 

this and other information pertinent to the 

absence to the teaching staff; 

• If a student is exhibiting problems in the 

classroo~ that the teaching staff ascertain 

could be alleviated through a counseling ses­

sion, the student can be sent to his/her coun­

selor to deal with the issue at hand and then 
be returned to class; and 

• When a studE:.tt is suspended from school, it 

is th~ counselor's responsibility to contact 

the parent(s) and student to set up a time 

to meet with the teachers, probation officer 

and counselor. The purpose of this meeting is 
to discuss the reason for suspension, to re­
view expectations of the student and to ob­

tain a commitment for improved behavior in 

the classroom. This .. me e t1ng serves to pro­

vide clarification and support for the student 
and family. 
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Decisions to refer a student for employment is an­

other area where total staff are involved. Teachers' 

provide job-readir',,~:~U; training to students (uring 

class time and individual attitudinal and behavioral 

work issues are addressed in individual counseling 

sessions. 

Counselors serve as teacher's aides on an as-needed 

basis and as guest speakers or presenters in their 

particular area of interest and skill. They are 

also responsible to plan and supervise one recrea­

tion day per month. 

Role of Counselor/Case Manager in Counseling Program 

Clients participating,in th~ counseling program re­

ceive the same wide range of services as clients 

in the Alternative Education Component. The basic 

difference is that counseling program clients are 

directly supervised only by counselor/case managers 

(as opposed to j oint teacher/counselor supervision). 

During the Intensive Phase, most of the activities, 

counseling sessions and general orientation, focus 

around counselor initiated program involvement. 

Counselor/client interaction occurs at a minimum 

of once a week, on a face to face basis. 

The main purpose of counseling sessions is to work 

towards accomplishing the objectives specified in 

the lISPs. These objectives are reviewed on a regu­

lar basis, once a week, with the Counseling Super-

visor. ~ 
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Counselors may, at appropriate program times, refer 

clients to the Project New Pride Alternative Education 

Component, who have, through previous staffings, been 

identified appropriate for either remedial programming 
or learning 'disabilities progranrrnirlg. 

The counselor reconrrnends, supports, and advises the 

client and maintains an advocacy role during the en­
tire year of his or her participation in Project New 

Pride. The trust re+ationship that develops with the 
counselor encourages the youth to experiment ~vith be­

havioral and attitudinal alternatives and to rec~ive 

positive feedback from a trusted person outside peers 

and family. 

Routine Weekly Staffings 

Throughout the course of Project New Pride's Intensive 

Phase, brief weekly informal staffings are held on 

each client wi~hin each direct service component. The 

counselor/case manager co~sults with the teacher or 
, ' 

Counselor Supervisor (concerning alternative education 
or counseling clients respectively) to monitor client 

progress and make appropriate revisions in each client's 

IISP. 

Recording Service Delivery 

Each week, in preparation for a weekly staffing, the 

counselor/case managers complete a Service Delivery 
Record for each client. This record summarizes the 

services that,have been provided to the client and 
the progress he or she has made toward .the objectives 
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specified in his or her IISP. This form is illus­

trated in Figure Fifteen. Every two weeks, these 

Service Delivery Records are submitted to Project 

New. Pride's Management Information System which, 

after processing, provides regular client progress 

summaries back to the counse~or/case managers and 

their supervisors.* 

Three Month Interim Staffing 

Midway 'through the Intensive Phase, a hrief half­

day staffing is conducted to review the progress 

and standing of/all Project New Pride clients. 

This half-day meeting is attended by all staff 

involved with the clients including diagnosticians, 

counselor/case managers, and in the Alternative 

Education Component staffing, by teachers and the 

School Maintenance Coordinator. 

Follow-Up Phase 

The role of the counselor during follow-up is 

more of an advocate or support person, also pro­

viding direct services as the need arises. It 

is expected that clients will demonstrate increas­

ing responsibility and initiative in pursuing 

their individual goals. Accordingly, the amount 

of client/counselor contact varies on a case by 

case basis. Monthly contact is the program 

minimum requirement. In general, it is the 

counselor's responsibility during follow-up to 

*NOTE: The Management Information System is thoroughly ex­
plained in Chapter Eight: Management Information System. 
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SERVICE DELIVERY AND CLIENT PROGRESS DELIVERY RECORD 

PROJECT NEW PRIDE FORM NO. NP/03 

CASE D:, ______ ...;DATE PREPARED, _______ PREPARED BY, __________ -'REPORTING PERIOD ___ TO 

SECTION A: SUMMARY OF SERVICES AND PROGRESS 
INSTRUCTIONS ON REVERSE s. t$~ -@ 0 ,C,j If) & ~ & ~ f&f ~ If) 

~ '" #' ~ ~ # ~ * ~ ... g,-$J f,,~~"'~~ ~~ 6J. ~ ~ '" 1 ~ .§>~ .... "'1 ",,,, $~ ~~ ~ :1 ~ $ ~~ , &c,~ .;-\~~ J:t. .... ~~ $' 'Q~ ~ 
,§ *'" ,&c,' ~ e?!)~q~~",~~# ~,! <l,' ~:~;':JJ@ ~c?~r§- ~~~<;) ~'Q4,I ~~ 4' ~ .... 1 

DI 

I~ 1 ~ $ #'~ .f ~~~&:f~&~O ~"'~ 'Q~ $.~4'~~ #1$l4'- .... ~t:J~ & & # .. 0 .; f!7 "'.... c'> '>C<:J~ V'" * ~~'S -'Y:of fI;-~ 4' ~~ QJ~t-I J.f I DIRECT SERVICES r:; ij # ~ q,<l,' ~ q,<f' ~ 4T ,)'5 ,,0 & 'I- ~ ~ q,~ 0 # ~ "rI J.I Cl. 0 .. 
~~m~"O " OJ 

1- Health Services - 1"0 " " e ~ > 
OJ 

2. Court Services e 0 OJ OJ <= " 4-I..d tlo"rl 

3. Individual Counselin~ -g.2~~g~ <= 

4. Family CounseliIll!: 
.,.-,J.l0 0 

0 

1 OJ.c.c.c u·· "0 
5. Groul> Counseline a p. Vl ""' .&J co s:: OJ 

6. 
.a~oo~"S=ag ::s 

One on One Education <= Olf-l.&J4J ell .... 
7. Small Groul> Education 

." .&J.&.JJlGJ .... 
~ C1J QJ CJ U 0 J..t <= 

8. Classroom Education 
s::CUJ.f .................. 0 
O.&J ::J :S.-tf'""f'~ k U 

9. Pre Em~lo~nt Services 
tdr-fI"""f4-i4-l"rlQJ 

"t:Is:;: ........... ddQ).c 

10. Job Placement Services 
cu ..... cu cd 000,,", 

11. Job Monitori~ Services 
~e4ol'WUUp.o 

r-i It' •••••• 

12. Recreational Services 
p."E-tCU.DU"t:lG.llf.4 .. 

13. Cultural Enrichment .... <-1 

14. Other Direct Services SECTION C: CHANGES IN 
15. Su~ervisoEI Contacts 

~ -X ~ ">c:' ">c:: >< C8 ~. .:>c 
16. Total Estimated Contact Tim)! ~ X IX ..,..,. ....., c:><:: ./' 
17. Atteml>ted Contacts >< >< -X rsc: ex: IX ::> 
18. Casenotes/Planni~ X >< >c ~ :>< ~ >c 
19. Staffiiii X ,:x >C >c :>< [X C>< 

REFERRAL SERVICES 

1- .Health Services 
2. Court Services 
3. DruK/Alcohol Services 
4. Other Mental Health Services -
5. Vocational Traini~ and Placement 
6. Social/Personal. Services _. 

SECTION B: 1. C~leted term c. refused participation. 3. 
2. Early termination d. other ---

(cont.) of progress 
client: 1 2 3 

(minimal 
progress) 

CLIENT TERMI­
NATION FROM PNP a. reassigned by c.;,;rt 

b. IMlved from city _ - 3. Overall, estimate degree 

\ 

>< >< .::>< 
./C ... >< 
Dc >0 >< 
.>C ;>c X 
1.>C >c :x 

with 
4 5 
(excellent 
progress) 

l.X 
>< 
:x 
":>C 
:x 

FIGURE FIFTEEN: SERVICE DELIVERY RECORD 

">c:: >0 X 
IX >0 X 
IX ;>c >< 
:>e; ;>c X 
~ >c :x 

4. For each objecitve in the 
client's IISP that was 
not acco.plished before 
ter.tnation, estt.ate % of 
progress achieved: 

CLIENT'S EDUCATIONAL 
AND EMPLOYMENT STATUS 

.11·1 I I I I I I 
II I I I I III 
f-< 
2: 
r.l 

~ rell II II II 
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PLANNED C~~LETION 
Section C (continued) 

3. Enrolled in school 
a. regular classroom_ 4 Terminated from school ~~ . 
b. alternative education a. graduated _ - $' r:;.. \) ~t"".:,.~ ..... Person - b. disciplinary termination _ ~ ~ ~~~4,04."'r} c. special education_ % . Responsible Beginning Projected Date 
d. vocational education c. to go to work ~v fV t&r$'f,.~t$'t& S ifi of (Include Se'rvice Ending Obj ectjves ~ ~ ~ ~ ~!:)!:) ~ pec. c 

SECTION D: REVISIONS DELETIONS NEW OBJECTIVES ~ ~~#~~~ Scrvice(s)···· Time' Title) Date Date llet .' . ---
-

IF MORE ROOM IS>~EQUIRED FOR ADDITIONAL OBJECTIVES, USE ADDITIO~~ PLAN SI~PLEMENTAL SHEETS. PARENTAL APPROVAL: Signature Date 

SECTION D: SERVICES PLANNED TO BE 
DELIVERED TO T!:IE CLIENT 

AREA OF NEED/SERVICES' 
DIRECT SERVICES 

I. Health Services 
'2. Court Services 
3. Individual Counseling 
4. Familv Counseling 
5. Group Counseling 
~. One on One Education 
7. Small Group Education 
8. Classroom Education 
9. Pre Employment Services 

10. Job Placement Services 
II. Job Monitoring Services 
12. Recreational Activities 
13. Cultural Enrichment 
14. Other Direct Services 

-REFERRAL SERVICES 

I. Health Services 
2. Court Services 
3. Drug/Alcohol Services 
4. Other Mental Health Sel,¥1c~s 
5. Vocational Training Plac~~ent 
6. Social/Personal Services 

INTENSIVE FOLLOW-UP 
INSTRUCTIONS 

/:~~.~. .' . ,fy/. .' -
$·R·{f'{~ j;; '$$ R $~\~$"SECTION A: SUMMARY OF SERVICES 
~ p;.f~f~/~~· §.~ ~.~~!:;;4 N .. mber of Services: For each of the types of service listed indicate th" number of 
~ *Y:~/'§%r§' r§' rf ;;;;.'$j-$j sessions provided to the clients in the office, the number provided to the client 

.-.;." ~ .. .... ~ .fl.~ ~'.fj ~ ~ ~ .0 -SJ ./fii/~ outside the office, and show in hours the estimated amount of time spent \lith the 

I 
! 

" 

i i 

I 
client \lith reference to items 1 through 10. Items 11 and 12 should show time 
spent working on the case, but not necessarily \lith the client. 

Client Progress on Objectives: Within each general category in which services were 
provided during this.period, enter the priority of each objective, e.g., for 2.4.1 
enter I, on which you worked \lith the client during these sessions. Enter each ob­
jective number in the appropriate box indicating the progress that has been achieved. 
IMPORTANT: Several objecti'1e numbers can be listed in one box if that is approp­
riate. 

Reasons Services Not Given: For all services that were planned to be delivered to 
the client, but were not, check the appropriate column indicating why they were 
not provided. 

Reasons Satisfactory Client Progress on Objectives Not Achieved: For each objective 
in the client's IISP for which satisfactory progress has not beeh achieved, indicate 
the reason by entering the relevant objective number in the appropriate column. 

Changes in Objectives: Within each general category in which services were provided 
or case management activitiRs were addressed during this period, enter the priority 
of each objective that was r~sed (content revised or completion date changed), 
deleted f;om the plan, or is a new objective added to the client's plan during this 
period. IMPORTANT: Several objective numbers can be listed in one box if that is 
appropriate. 

SECTIONS D, C, AND D: These are self-explanatory. 

FIGURE FIFTEEN: CONTINUED 
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provide whatever support, counseling, or assistance 

of any form that a client needs to continue progress 
towards accomplishing his or her goals. 

Follow-Up Staffing 

Upon completion of the six month Intensive Phase, a 

follow-up staffing ts held for all Project New Pride 

clients. This one day conference is attended by the 
client's counselor/case manager, the Diagnostic Team, 
and the staff of the particular direct service com­
ponent in which the client has participatBd. All 

these persons make recommendations, based on the 
information he or she has gathered on the client 

throughout the Intensive Phase concerning the needs 
of the clients which should be addressed in his or 
her follow-up plan. 

Follow-Up IISP 

Immediately after the follow-up staffing, the coun­
selor/case manager is responsible for preparing a' 

follow-up IISP for each client on his or her case­

load. The goals and objectives specified in these 

IISPs are based upon the recommendations of all in­

volved staff members and include information concern­
ing interests demonstrated by the student, academic 
progress and abilities, and progress in counseling 

objectives such as support from family, social skills 
and self-esteem. The follow-up IISP covers the same 
areas of client need as the IISP for the client's 
Intensive Phase. 

74 

I 
I r 
! 

Counselor/Case Manager Involvement During Follow-Up 

The main responsibility for client supervision and 
support during follow-up is delegated to the coun­
selors. They make frequent contacts with the cli­

ent and parents, both by phone and in person, at­

tend all court hearings relevant to follow-up cli­
ents, and generally lend support to them in pur­

suing their particular educational, voca,tional, 

and personal goals. Teachers assist in providing 
support to former Alternative Education Component 

clients by maintaining contact with these clients 
through phone calls Gr visits, depending on the 

needs of the individual client. 

Approximately 70% of the students who complete the 

semester in the Project New Pride Alternative Edu­
cation Component return to some type of educational 

program, whether it be wit;:hin the public school'sys­

tem or other alternatives, such as vocational train­

ing. Those returning to the public schools receive 
additional follow-up services from Project New 
Pride's School Reintegration Program. 
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INTAKE Page 2 

INITIAL CONTACT FORM - HOME VISIT SCHOOL HISTORY 

Date: ________ _ Present: __________ ..,.- STATUS: Enrolled_ Drop-Out__ Date Regist(..:ed-Not 

Interviewer: 
Attendin~ Expelled__ Suspended__ Date __ _ 

Present/Last School Attended :, ______ , ___________ _ 

( 1) Name: __________ _ Grade Level : _______ _ ) Attendance: 

(2) a/k/a'--________ _ (3) ID: ________ _ 
COI~ent: ____________________ ~ _______ _ 

( 4) Residence Address: _____________ (5) Phone: __ --' ___ _ 

( 6) Date of Birth: ___ (7) Age: __ (8) Sex: __ (9) Ethnicity: ___ _ 
Expulsions or Suspensions : ___________________ _ 

(10) With whom does youth reside? ___________________ , 
Dates and reasons: _______________________ _ 

(lOa) Relationship to client: 
(lOb) Total n of persons resi:-:d:-;i-n-g-i""n--,t~h-e-:-h-om·-e-:------------

Is youth in any special school program? Yes __ No_ 

(11) Marital Status of Parents:, _____________ Date:, _____ _ 
PRIOR SCHOOLS 

(12) Father's Name:, _________________________ _ 
NAME LOCATION GRADE LEVELS GRADES 

(12a) Father's Address (1.: different from youth), __________ _ 

(12b) Father's Phone (if different from youth) ___________ _ 
(12c) Father's occupation: 
(12d) Address of father's -e-m-p="lo-yme--n"'t-:----------------

(13) Mother's Name: _________________________ _ 

(13a) Mother's address (if different) 
(l3b) Mother's phone (" ") ----------------

Areas of interest in school:, ___________________ _ 

(13c) Mother's occupation: 
(13d) Mother.' s employment -a-:d-:dr-e-s-s-:-----------------

(14) Siblings & Significant Relatives: 
Educational Goals: _______________________ __ 

NAME RELATIONSHIP AGE OCCUPATION RESIDENCE 

EMPLOYMENT 

STATUS: Full-time_ Part-time_ Unemployed_ DPS Employment_ 

Present/Last Job: Name of Company ________________ _ 

Position: __________ _ Sa1ary: ___ Date: From __ to~ ___ _ 

Reason for Leaving: ________________________ _ 

(15) Housing: Rent, ___ _ Own, ___ _ Projects, ___ _ Attendance Record: Good__ Average__ Poor __ 

(15a) How long at current address? ________________ _ Job History 

(16) Public Assistance: No __ Yes Specify: _________ _ Company Dates Description Salary Reason for Leaving 

(17) Agencies currently working with family Contact Person 

Vocational Goals:, __________________________ ~ ___ _ 

COmffiNTS: _____________________________________ ___ 

FIGURE SIX: INITIAL CPNTACT FOR~1 FIGURE SIX: CONTINUED 
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Page 03 

COURT HISTORY 

Name of Probation Officar: __________________________ ___ 

Has Probation Officer (field PO) met with youth and family to date: Yes_No_ 

When are you scheduled to meet with your PP?·~. ______________________________ _ 

Court Status:, ____________________ _ 

Restitution/Fines - Due dates and amounts 

Attorney:. ____________________________ ~Phone: __________________ _ 

Dynamics of Offense(s) - Past and Present: ________________________________ _ 

Out of Home Placement History - dates and placements:, ______________________ ___ 

Does youth have any problems w;(th: Hearing; _________________________ _ 

Eyesighto _________________ _ 

Physical Disabil1ty, _________ _ 

Is youth currently on prescribed medication? '(es_ No_ If so " ____ _ 

(Name of Doctor or Clinic): __________________ ~Address: ______________________ __ 

Has youth ever been hospitalized? Yes_ No_ If so, dates and locations: __ _ 

Is anyone is the family being treated for alcoholism or drug abuse? Yes_No __ __ 

COMMENTS: ____________________________ _ 

Do you feel that you have control over your child's behavior? Yes_ No_ 

Special family/youth concerns:, ______________________________________________ _ 

FIGURE SIX: 
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INTAKE OBSERVATION FORM 

SCHOOL CONTACT 

School Name: Phone :, _____________ _ 

Contact Person: Title: ________________ _ 

Date of Contact: Summary: 

) Is a school staffing necessary: Yes_ No_ If yes, purpose of 

stafftng:' _____________________________________ _ 

) Staffing Report: Date:, _____ _ Present:' _________________ _ 

SUMMA!RY: ___________ , ___________ -'-__ _ 

COURT HISTORY/PROBATION CONTACT 

Scheduled Hearings and Case No., _____________________________ __ 

Special Conditions and Terms of Probation: _________________ _ 

~ PO Perception of Problem(s) :, _________________ _ 

DRUG/ALCOHOL: 

Is there a noticeable dru.g/alcohol abuse present in the home? Yes_ 

No Comment: _____________________________________________ _ 

Has youth or family members participated in a drug/alcohol treatment 

program? Yes_ No_ UnknoWD___ Agency name and date(s) __________ _ 

Youth/Family Attitude: Toward;' interview: ___________________ _ 

Towards Juvenile Court' ________________________________ __ 

Towards Program Participation:, __________________________ _ 

Towards Employrnent:' ___________________________ _ 

Towards Education: ___________________________________ _ 

Towards Peers: ___________ ~ _______________________ __ 

FIGURE SIX: CONTINUED 
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CLIENT NEEDS ASSESSMENT INTERVIEW CHECKLIST 

DATE PREPARED: PREPAhED BY: CASE 11: __ _ ----------- ----------------
INSTRUCTIONS': For each of the following general and specific areas of 
cl:lent's needs, check the appropriate column indicating the severity of 
neled and whether a referral to another agency is needed. If there is 
not an apparent need, leave the related c.olumns blank. 

SECTION 1: NEEDS FOR HEALTH SERVICES AND REFERRALS 

"-r--
1,.1 Vision Examination ....... 
1.2 Auditory Examination ~ 
1.3 Phlsical Examination t'-
1.4 Dental Evaluation and Treatment b., 
1.5 DermatoloSl ~ 
1.6 Drug/Alcohol Assessment C"-
1.7 ContraceEtion/Abort:ton ~ 
1.8 Pre-Post Natal Care' ~ 
1.9 Other f"'--. 

SECTION 2: NEEDS FOR COURT SERVICES AND REFERRALS 

2.1 Needs interpretation of court directives. r-::: 
Goal: Will have knowledge about court t:: directives. r--.. 

2.2 Needs adjustment to probation responsibility. ..:::: 
Goal: Will understand responsibility to :::: probation. " 2.3 Needs support for scheduled court appearaaces. ~ 
Date: Typei ~ Goal: Will aEEear in court when scheduled. ~ 

2.4 Needs support to make restitution payments. r::: 
Date: Amt. t::: Goal: Will make restitution payments. ~"-

SECTION 3: NEEDS FOR PERSONAL/SOCIAL COUNSELING AND RELATED REFERRALS 

SEE NEXT PAGE 

FIGURE TWELVE: CLIENT NEEDS ASSESSM'ENT INTERVla~ CHECKLIST 
.r 
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SECTION THREE: ',p 
NEEDS FOR PERSO~AL/SOCIAL COUNSELING AND RELATED J> b ~ 
REFERRALS (lJJ> ~rzi (lJrzi ~!JJ 

~ -v(lJ ~ :; 

~ ~'b' ,f~~ ~.v 
... ~ .... (lJ A'lP {,(lJ 

'':1 .107 (lJ ::v 
~.T ~ C:) ~ 

3.1 PSlcholoSical Assessment , -
3.2 Mental Health -

a. Individual .t::: 
'" b. Famill I""--

c. Group .1"'-d. One. Parent ...... 
3.3 Has unkept personal hygiene . t'- . 

Goal: . Will take care of personal needs ;:::: . 
3.4 Has needs relating to use and/or care of 

~ glasses and other physical aids. 
s::: Goal: Will understand the importance of 
~ use and/or care of Ehx,sical aids. 
~ 3.5 Has inaccurate or insufficient knowledge 
~: related to physiology of sex, birth con-
t::: trol! or V.D. 
~ 3.6 Is not fully aware of the ramifications s:: of marriage and/or cohabitation. 

Goal: Will become aware of the respon- ;:: 
sibilities of marriage/and or cohabita- ,;:: 
tion ;-; 

3.7 Does not understand how to manage £1- .. "" 
nances. . 8: a. Bank account '~ 
b. Budgeting 

~ c •. ShoEEins C"-
Goal: Will have knowledge of managing :t"'-- . finances. C"-

~ 3.8 Lacks basic survivaJ skills. .:---, 
a. Public trans~ortation .t'-

b b. TeleEho~e directorl : ~ c. Maps .:" 
Goal: Will learn basic survival skills. .:----

3.9 Has difficulty interacting with: 
F::: ' a. Peers 

b. Family r---. c. Authority 
~ Goal: Will have knowledge of positive vs. 
F::: . negative interactions • t"-... .10 Lacks effective socializing skills. 
~ Goal: Will learn socializing skills. r---

81 



SECTION 3: (continued) 

3.11 Does not read verbal cues and non- ~ verbal cues. ~ Goal: Will learn. verbal cues and 
(! non-verbal cues. ~ 

3.12 Has an unrealistic view of self. t-...: 
Goal: Will become aware of realis-

~ ., tic self. 
3.l3 Is afraid of trying in: 

~ a. School 
b. Job ::--.. 
c. Social situations t' 
Goal: Will learn to attempt tasks t.::: 

with possible failure. ~ 
3.14 Has difficulty accepting compl,iments ~. 

and/or criticism. 
Goal: Will have knowledge about 

t' 
comEliments and/or criticism. ~ 

3.15 Is unaware of own emotions. ~ Goal: Will become aware of his/her t::: emotions. t' 
3.16 Is afraid to express feelings. :-:=: 

Goal: Will learn to eXEress feelings. :=...: 
3.17 Appears anxious. ;: Goal: Will become aware of anxious 

appearance. ? 
3.18 Shows excessive attachment to others. 

Goal: Will become aware of his/her ~ 
behavior. ~ 

3.19 Demands excessive amount of attention. ~ Goal: Will become aware of his/her 8 attention getting behavior. 
3.20 Is shy, withdrawn, fearful or depressed. ~ Goal: Will learn about feelings. '" 3.21 Exhibits bizarre, unrealistic, delusional t:: behavior. r--, 

Goal: Will become aware of behavior. ~ 
3.22 Behaves inappropriately in various settings. ~ Goal: Will become aware of appropriate ;: behavior. r-...: 
3.23 Rejects responsibility; does not initiate ac- :-:: tivities or follow through. ~ Goal: Will have knowledge about responsibi-

::::: lity, initiating activities and 
follow-through on tasks. :::: 
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SECTION 3: (con tinued) 

3.24 Exhibits manipulative behavior. 

I ~ Goal: Will b~come aware of mani- r--..:' £ulative behavior. r--... 
3.25 Cannot foresee consequences of par-

~ ticular behaviors. 
Goal: Will become aware of cause and ~ 

effect. ~ 
3.26 Deliberately gives inaccurate infor- ~ 

mation. 
" 

t::: Goal: Will have knowledge of accurate .t::: vs. inaccurate information. 
3.27 Needs adjustment to major changes. ~, 

a. Death of relative or friend t-...: 
b. Divorce "'-
c. Separation ,t"'- ' 
d. Moving ,~ 
e. Out of home placement ."'-
f. Other r--... 
Goal: Wi~l have knowledge about adjus~- ~ ments to maior changes. 

3.28 Is excessively angry, aggressive, and b:: destructive toward: ~ a. People 
b. Property r--. 
c. Others '~ 

- Goal: Will have knowledge of alte~native ~ 
ways to express feelirtgs. ' • t----

3.29 Displays self-destructive behavior., t----
a. Bodilv iniurv t-...: 
b. Attem£ted suicide :1' 
c. Setting self UP to fail r--..: 
Goal: Will become aware of behavior. ...... 

3.30 Other t'--
3.31 Summary of Need for Individual/Social/ ~ Personal Counseling 
3.32 Summary of Need for Family Counseling .' f' 
3.33 Summary of Need for Group Counseling ~. 

SECTION FOUR: NEEDS FOR EDUCATIONAL SERVICES AND REFERRALS 

SEE NEXT PAGE 

83 

, 
, . 



--~---- ~--------------~------~--

SECTION FOUR: NEEDS FOR EDUCATIONAL SERVICES AND REFERRALS 

4.1 School program is not appropriate. 
Goal: Will have knowledge of approp-

riate school proBram. 
4.2 Is not aware of school history. 

a. Credits 
b. PAR Tests 
c. School transfers 
d. Attendance 
Goal: Will have knowledge of school history. 

4.3 Has behavioral problems in the academic 
setting. 
Goal: Will become aware of behavior. 

4.4 Does not understand class schedule. 
Goal: Will understand class schedule. 

4.5 Has unrealistic expectations. 
Goal: Will become aware of realistic 

vs. unrealistic expectations. 
4.6 Has difficulty coping with academic failure. 

Goal: Will become aware of contributing 
factors to academic failure. 

4.7 Is not aware of teacher expectations. 
Goal: Will have knowledge about expec-

tations. 
4.8 Is not aware of and/or understands academi~ 

deficiencies. 
Goal: Will have knowledge about academic 

deficiencies. 
4.9 Is not aware of strengths. 

Goal: Will become aware of strengths. 
4 .10 Cannot deal with ridicule, if encountered. 

Goal: Will have knowledge about coping 
with ridicule. 

4 .11 Interacts inappropriately with school personnel. 
Goal: Will have knowledge of appropriate vs. 

ina2~ro~riate interactions 
SPECIFIC ACADEMIC NEEDS 

4 
4 
4 
4 
4 
4 
4 
4 

.12 

.13 

.14 

.15 

.16 

.17 

.18 

.19 

Attention 
Discrimination 
Figure Ground 
Closure 
Perception 
Visualization 
Memory 
Cognition 
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SECTION FOUR: (continued) 

-4.20 Reading ......... 
4.21 Spelling ......... 

4.22 Math r-.... 
4.23 Language ~ 
4.24 Adaptive Physical Education ......... 

4.25 Social Studies ...... 
4.26 Science , 

;: 
SECTION 5: NEEDS FOR EMPLOYMENT SERVICES AND REFERRALS 

;: 
, ~ 

~ 
~. 
r-....... . 
.~ 5.1 Needs a job. 

Goal: Will become employed. , 
5.2 Is motivated to get a job, but not- . ...... 

acting on it • ~ 
Goal: Will become aware of behavior .~ 

in relation tc, motivation. t-
5.3 Does not have the skills to get a job. t:::: Goal: Will learn pr~vDcational skills. r-....... 
5.4 Does not have ability to keep a job. ~ 

Goal: Will learn job retention skills. r-....... 

5.5 Needs to explore career interests. .r-....... 

Goal: Will lea~n to explore career ~ 
interests. t'---

5.6 Needs career planning. ~ Goal: Will learu to explore career planning. t-... 

5.7 Needs referral to vocational training and/or ~ 
employment program. .~. 
Goal: Ttli1l be referred to ap12ropriate program. 

5.8 Other i"-- --

f 
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CHAPTER THREE: DIAGNOSTIC SERVICES 

Introduction 

Project New Pride's diagnostic services are provided by a 

multi-disciplinary team. A Psychologist, a M.S.W., a Speech 

and Language Pathologist, and a Learning Disabilities Spe­

cialist all work together, e:a,ch bringing his or her parti­

cular expertise to bear upon the assessment of Project New 

Pride clients. Often it is necessary for the diagnostic 

team to seek outside assistance from other community ex­

perts, such as medical doctors, audiologi.sts, and other con­

sultants, to complement the diagnostic team's own expertise. 

The team coordinates the inputs of these professionals. The 

actual diqgnostic testing responsibilities are not distri­

buted among team members strictly on the basis of profes­

sional specialties but each member is trained by the 

others to conduct diagnostic tests across the range of diag­

nostic areas. The team, is, therefore, not just a group of 
" 

separate professionals sharing their specialized knowledge 

about individual clients, :but a process through which the 

combined knowledge of the members is applied in an inte­

grated approach. Their diagnostic assessment~ are c6~bined 

with all other needs assessment products developed during 

the intake phase for Project New Pride to assist the project's 

staff to determine appropriate program placement for each 

client and to prepare individualized, integrated plans for 
services. ;~ 

The diagnostic services are more than just testing. Obser­

vations of the client's task performance, client's self­

report data, information provided from outside sources in 

'\-NOTE: The entire needs assessment process of PX'oj ect New 
Prtde is thoroughly explained in Chapter Two: Intensive 
Supervision. 
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the community, and formal tests are all combined in formu­

lating a diagnostic assessment. 

It is necessary to complete each client's diagnostic assess­
ment expeditiously to move him or her forward as quickly as 
possible to an actual service delivery component of the 
project. To make the most efficient use of the diagnos­
tician's time, and to not disrupt the client's ,life with 
mare testing than is necessary to arrive at an informed diag­
nostic assessment, the diagnostic process has been organized 
in a sequence of four levels of testing. Within this format, 
clients proceed from a screening level of assessment to more 
in-depth test batteries only as needed. 

Bri.efly, the purpose of each of the four levels of testing 
is: 

• Level I: Screening Battery to Provide Basic Infor­
mation on Every Client and Make Preliminary Diagnosis 
of Learning Disabilities and/or,Psychological Pro­
blems and Determine Intellectual Functioning; 

• Level II:, Optional Battery to Confirm Diagnosis of 
Learning Disabilities and/or Determine Functioning 
Level Academically; 

• Level III: Optional Battery to Specify Nature of 
Diagnosed Learning Disabilities; 

• Level IV: Optional Battery to Confirm and Specify 
Psychological Problems and for In-Depth Diagnosis 
of Speech and Language Problems. 
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Development of the Diagnostic Batteries 

Two important concerns relating to testing Project New 
Pride clients have been taken into account in develop­

-ing each of the fo~r levels of testing: 

The Te-s'ting Setting: 'Creating Uniformity in 
Tes'ting 

Creating uniformity in testing procedures has been 
necessary to insure comparability of test results. 
When diag!1Qstl.c assessment is conducted within a 
community based setting such as Project New P~ide, 

it is desirable to draw as much information as pos­
sible, especially in the form of observations of 

client behaviors, from the testing situation. Be­
cause the observations of different diagnosticians 
,will tend to vary according to their individual 
backgrounds, the following documents are used to 
standardize the assessment process: 

.,Testing Observations and Procedures Manual; 
and 

• Approach to Testing Checklist. 

'The Te's'ting· Ohservations and Procedures Manual helps 
systematize the observational process. It provides 
directions for administration of each test and for 
making and,r.ecording relevant obDervations which in­

dicate patte~~s of perceptual or cognitive dysfun­
tion (e.g., repeated requests for repetition sug­
gesting a possible ,auditory problem). In addition, 
directions for the a~alysis of each test by means 
of "task analysis" are also provided to help determine 
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what aspect of the task can be pinpointed as the 

problem area. A sample from this manual is illus­

trated in Figure Sixteen. 

The Approach to Testing Checklist, illustrated in 

Figure Seventeen, lists important client benaviors 

and characteristics which the diagnostician should 

be aware of and make note of in the testing setting. 

These characteristics are grouped according to the 

following categories: 

• Affect; 
• Appearance; 
• Examiner/Examinee Rapport; 

• Response Style; and 

• Task Approach. 

Testing Culturally Different Populations: Case by Case 

Approach 

Procedures for assessing intellectual functioning are 

necessarily limited by the population under examina­

tion, the psychometric tools employed, and test-setting 
variables affecting performance. The client popula­

tion served by Project New Pride is culturally dive::se. 

ThC? shortcomings and hazards of u$ing standardized in­

telligence tests with minority children have been well 

documented. While these objections to the Ude of stan­

dardized intelligence tests with minority group chil­

dren cannot be over-looked when using psychometric 

data to make program placement and service planning 

decisions, standardized intelligence tests are valu­

able for use with culturally different populations to 

the extent that cultural differences are taken into 
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WRAT 

PROCEDURE: 
1. Use instru?tions given in WRAT manual. 

2. Administer all pre-tests. On front of WRAT, have student print his name 
in the space at the top of the page and then wri.te his name in the space 
given below t~e pre-test. 

3. Note length of time spent on the arithmetic test. If student appears to 
give up easily, encourage him to try everything he can (even if he is 
not certain his answer is correct). Note his response to prodding. 

4. On the read'ing test, reproduce phonetically all mispronounced words so 
that errors may be analyzed later. 

OBSERVATIONS: 
1. Note whether student uses his finger or pencil to guide reading, if he 

loses his place, backtracks or skips lines. 

2. Note difficulty with blending accents, syllables in reading. 

3. Note if student refuses to guess at unfamiliar words. 

4. Note if eyes are close to page. 

S. Note if student a,aks' for repetition or repeats items in spelling or 
the oral arithmetic problems. 

6. Note if student counts on finger.s to compute or counts to get multi­
plication facts. 

7. Note a~ersion to any portion of test (reading, spelling, math). 

8. Note inability to visually recognize numbers. 

NOTATIONS FOR CHECKLIST: 
Reversals, transpositions in reading, spelling 

Omissions, addition of letters,~syllables in reading, spelling 

Misreads similar words 

Telescopes in reading 

Leaves off endings of words 

Guesses words based upon a few letters 

Substitutes freely 

Inconsistent knowledge of consonant, vowel sounds in reading, spelling 

Does not understand concept of silent letters (reading) 

Neographisms 

Incorrect recall of visual image 

Does not spell phonetically 

Spelling reflects inaccurate pronunciation 

Phonetic spelling of nonphonetic words or parts 

Insertion, omission of silent letters in spelling 

Difficulty with addition, multiplication facts not automatic 

Knowledge of addition, multiplication facts not automatic 

Difficulty with fractions, decimals 

Does not understand borrowing and carrying 

Inattention to process signs 

Does not understand place value of numbers 

Inability to follow the sequence of steps in operations 

FIGURE SIXTEEN: TESTING r·1ANUAL SAr~PLE 
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1. AFFECT 

FLAT 

ANXIOUS 

CALM 

lUTHDRAWN 

DEPRESSED 

SHY 

QUIET_ 

HOSTILE 

FRIENDLY 

EXPANSIVE 

OTHER (SPECIFY)_ 

APPROACH TO TESTING CHECKLIST 

II. APPEARANCE 

ENERGETIC 

FATIGUED 

TALL 

III. RESPONSE STYLE 

SLOW 

SHORT 

THIN 

OBESE 

WELL GROOMED 

UNKEMP"T 

OTHER (SPECIFY)_ 

IV. EXAMINER-EXAMINEE RAPPORT 

QUICK_ 

METHODICAL 

CARELESS 

EFFICIENT 

VERBAL/NOT VERBAL_ 

IMPULSIVE 

, REFLECTIVE 

OTHER (SPECIFY)_ 

RAPPORT EASILY/NOT EASILY ESTABLISHEl)_ 

COOPERATIVE 

RESISTANT TO TESTING 

HIGHLY MANIPULATIVE 

DEPENDENT OF EXAMINER APPROVAL 

SELF-DEPRECATING 

CHATTY 

ABRASIVE OTHER (SPECIFY)_ 

V. TASK APPROACH 

MOTIVATED/NOT MOTIVATED/ERRATIC_ 

PERSISTENT 

AVOIDS DIFFICULT TASKS_ 

HESITANT TO GUESS 

GOOD/NOT GOOD FRUSTRATION TOLERANCE_ 

PRESSURED BY TIMED TASKS 

GOOD/NOT GOOD REALITY TESTING_ 

HYPERACTIVE 

HYPOACTIVE 

DISTRACTABLE 

GOOD CONCENTRATION 

GIVES' UP EASILY 

SUBVOCALIZES 

TIRES WITHIN/BETWEEN TASKS ____ 

REPEATS INSTRUCTIONS ALOUD 

ASKS FOR REPETITION 

DIFFICULTY UNDERSTANDING/, 
FOLLOWING INSTRUCTIONS 

OTHER (SPECIFY)_ 

FIGURE SEVENTEEN: APPROACH TO TESTING CHECKLIST 
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account in their interpretation. 

The measures used to assess intelligence by Project 

New Pride's diagnostic team, the Wechsler Intelli­

gence Scales, are interpreted in both a quantita­

tive and qualitative manner. Numerical parameters 

provide the basis for functional descriptions, how­

ever, the diagnosticians also are sensitive to 

issues pertaining to the assessment o~ minority 

populations in making qualitative evaluations. 

Inter-disciplinary decision-making employing a 

multi-dimensional approach characterizes the assess­

ment philosophy and practice of Project New Pride's 

d.iagnostic team. Problems. encountered in testing 

cul,turally different populations, the limitations 

of existing tools, and the lack of age-appropriate 

norms for using new multi-dimensional approaches, 

such as Mercer's SOMPA bystem, underscore the need 

for a case-by-case approach to the assessment of 

adolescent intelligence. In making a diagnostic 

assessment the diagnostic team considers each youth 

individually, and a certain amount of flexibility 

is allowed in considering cultural factors in test­

ting situations and their possible affect on the 

intelligence test results. 

The Project New Pride Diagnostic Proc9ss 

Figure Eighteen illustrates Project New Pride's diagnos­

tic process as it is defined mainly by the four levels 

of testing and the associated decision-making criteria. 

It also includes illustration of how diagnostic infor­

mation and consultation is incorporated in the overall 

programming of the project. 
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ALL PROJECT NEW PRIDE CLIENTS 
RECEIVE DIAGNOSTIC ASSESSftENT 

PROJECT NEW PRIDE DIAGNOSTIC TEAM 

: ;;~~h!!~~~~!~:t > r~~i~;lJ~!.Ci~i~~\~~~A~~IL1ZINC 
• Crl.'lIting UnJ(undty In Tl.'Mling 
• Tcstinll Culturally IH((tmml PUl'ulations Testing Obltervation" and 

Procedures Manual 
Approsch To Testing Ch~'ckl1tft 

LIAlSO" WInt COHtIUHITY SERVICES 
• }Icdlcal llol"turH 

LEVEL I SCRt:ESINC 

_ AudJoloGlst" 
• Opthol'OlOloglsty: 

r--~r-----------DIACNOSTJC TEAN mNt~nAFF1NC 
• Rl'cord Test Ret>ult'D.t!ta 

MI!U-STAFFU\(: FOK.'I.'i 
• Chronoh.glt·al l .. tlJj, 

• Alphaht·tlcal Flit· (:Ord 

• Prell'l.'nt Te~tJng Sw=ary Sh"t,'t 
_ Hah' I'JaCt'1:lL'nt ReL·llll:llll.'ndatlnnH 
_ Nakt.' Pre I Jllllnary l'rllgrnGmllnK 

• Ht'Hcarl'll Cudln~ nhlll't Rl.'t·utllllt'ndatjunM 
• Audltury/\'jfllon/Kedlcal 

t'ullllw-up Shtsct 
_ H""'urdtng Slwl.'t for 
~ Pllllt-Tt'at U.:Jtn 
_ 5"hOlII Rccord" .'0"" 
• Sturring IWcUfIIIlIcnda­

tion t'urlll 

Itt"AKE HIIU-S~AFFINC~ FOIUIAL Pt..\CtJIF .. '" STAFFING 
~ • lHagnolllIc and Intako Coun.llcling 

TealllS Offer lndcpendent PJaC'e­
IIIt'nt Rccollllllendatiunil 

COl'Xli~:',I~I; (il).lpoNtllo'T 
(It;nIH~L\I.) 
• Ilhl~ml~t Ia' TL'l!IfI 

.:X.pltllnlll\lfttt'tltlIIIL·nt 
H\'Hultti .\nd ~lalwil 
l'ru,;rnIJllllJn,; 
R~'1.·'IImII.'ndaltllnll 

S('11001. Kr;Itt'TEr.RATIO~ .... "n 
~L\I!frf.&\"~CE PROC:JWI 
• 1l11l~n(}stll"lan.ll avallabl" 

For (!(lnMul Latlon As GI.'l'ded 
• IHnJ;llIllltldana Attl'nd 

public Schuol Stllfrtn~ 

• Julnt Plat·clIII.'nt Iledlilun 
- P.G.P, CoUnSCUJlK Progrlllll 
- P.N.P. AIt~rnatlvc Education 

L,Il. ProgramminG 
1I. ... Illt.odln] Prol!,rammlng 

- Cl h'nt dCl'llIt!d Inappropriate 
fllf P.N.P, and rl.'tum~ to 

·r ... rerraJ IIUUCl'" 

EOl'CATION CO~IPONo.'T 
PRtl.HUNAHY STAFFINC 
• Ulagnostlc Tt'BIII IHt!cu.II.IIe.ll 

,\Htlt.'lIIItI\(·nt RP.SUltH In Relation 
To CUen,s' Per~onaJ!SudaJ 
O)'nQldt's 

~·ORWr.I STAFFING .-------i 
• T"achlng Start Pres.'nt ReHulls 

or Inrur'CIIIl AssCIIIslllent 
• IHar,nllllt Ie TI!I1M HakeH Pro­

grallll:llnR Ret'oml.'ndat JonH 
• ConClI'II! and SPl.'clry DL~no.ll"H 

or LearJling f1hahUltles 
• PrcHcnt L.II. SllIfIIMry CheckliHt 

1 NFO~II\L \lEEKI.\' STAFFums 
• lUagnllHtl('lans Partlt'lpatl. 

Uplln RequeHt 

nlREF. HOtt'TH um:JUM STAFFING 
• KevIN ProgCl·.IIS or All cli ... nts 
• DlasntlHtlc1ans Contribute 

All Necul'd 
_ InltJal Identification Of TImlle 

Studt'nls \rlhu \lltl Ih.· Likely To 
Ht· Retllrning To TIiL' PubU,· SdmulM 

POST-TESTS 

W '·"AT _ L.D. 8attery (L.D. Studt'nu) 
I - DTLA 
I - Woodcuck 

.......... -J : ~~ ~~~~ePth lanRulIKe tl'Jlt 
given alll a pre-test 

.. Any test Jndicated UII " 
behavioral tlClIl&ure o( nn 
liSP ubJectIve 

11 fl;i.t.ow-UP ST.\FFU:C 
• Prelent POlt-Ten Relulta 
D Make RecolfllllendatJonlil For 

FolloI.I·Up nSp 

U 'A,""Y 
- Sndlcn Vlllilin Chart 

I - Audh'lIIctrit' SI'reenin~ Inlltrulllunt 

l I • Achluv'-'!IIcnt -....... J .. !.'HAT 
. ....-. IntcllJ~~'nt'e 

- \.l'\!s/Wlsc-a 
_ Client Sci r-Repurt Datn 

- DIugnulitic Qucsti(lnnairo 

~R~!~~~ ~~T~~glDF. Nf-Ell _______ .../ 

CRITERIA: 
_ Client Dct:IIlnlitrates Pllsdblc £lIIutJunal 

Prublellls nmt Cuuld Kltt !Ie lIandlt·d In A 
NIIIt-Therllpetltically Oriented COllllllun1ty­
Btllled Pru~ram 

• Scnec Below 2Sth I.ile on "'RAT In RClldln" 
and/lIr 8th ;;Jtc in Arlthlllctle 

• DClllonlltrlltu Aycrll~e IQ (In \MJS/WISC-R 

SUSPECTED L. D. CLl£.\'TS PROCEEII TO NE;\'T 
LEVEL OF OmoNAL TESTJiU: 

LEVEl. J 1 ASSESSHtNT 

- Wuudl'oek Reudlng tl:tstery Tllst 
t • Lt'lIrnln~ PcoceflsinB W 
. Achievement 

I - InforMl L.D. Scr+:cning Bat~cry 

LEVEL I OOHPL&TED 
FORHS AND REPORTS 
_ V1.!Iunl Acuity Fllrlll 
• Auu1tur}' Acuity f'llrnt 
• \.'RAT SCIlre SIt!;' ... t 
_ t.'AIS/Ir.'JSC-R SCllr,-' She"t 
_ Level 1 SUmlmlr}, Shl'!;'t 

I'ROJtCT'\'1-: TESrl~r. 
REqcl:ST roru. 

.......... I - Bender VJHullI~Hntor Cestnlt 
... __ .... ~ LEVEL IT COHPLETED 

FORMS ANI) REPORTS 
I • ll(l\ldt'II~'k R~'IlPlIOIil' Furlll 

SCORE TESTS ANI) DECIDE NEED L I • blunk ShCL'tli rur Bcnd"r 
FOR FURnlER TESTJ~G -........... J • L.D. ScrccninJ; SlI=lr~' ""rm 
CRITERIA: - • Levci II SUmru.:lry Siwet 

• ~l~~~;~J~~l~: ~~~'Z-'-1'-'-,"-"-"'-'d-"U-'k-------+2" PROCESS OF DEFINING J,EARHINt; OISABII.ITlJ:.t; 

- ExhibIt leurnln~ prll('l'ssInJ; deficits ,In - Definltiun 
\lAlS/trllSC~R. Bender, Eo lnrllrllllil L.n • .5l'rol'nlng • VLlrlnblc.ll in the D",·jHI\ln~"'lkin~ l'rl'n'~11 

- DelllllnHtnltcd aYerage IQ un trlAIS/WISC~R - [m,ltlonal Problemll 
,- Ncedll LI.'Ycl III fur prugrlllllllllnll. purpuseY - TC.IIt 8t:llllvlur 

• Clas.ified lIS Poasible L.D. • Averufle IntelJectUOIl PoJtcntiul 
- Exhibit algn1CIt'ant reading problema - ~tt'rlllining SJ};nlrJ~'lInt b""'·r~Y,'lnd~·.II 
- ~ E.2£ exhIbit cleAr-cut proeeHJIlng 

problel:Lll 
- nClDOnstrate aVeral:,(I l.Q. tin trlAIS!\lISC-R 
- Need.ll LeVel III ror verifJcatlun o( 

processing probl'-'IlI all wL'l1 as (or 
programming purpo&t!1I 

10-----+-. Cla,;IIIUed As IlavJng Learning Probll.'lII~ 
Dile Tn LJrdted Inleilectuill Potent!"l In 
ComhlnatJon With Prl.lct'.II81ng lJcC1c!ty 
- ExhJblt reading and pruceHslng prllhlelllll 
- DclllOnstrtltL! bulow AVeragt' J.Q. on \lAIS/WISC-R 

• Client D''IlIonlitratcs PlltlSiblc &.otlonal 
Probll.'lIIs 'li'tal CoUld ~ut Be ltalldlcu In ,\ 
Non-Tberllpcutically Oricnted ColfCunity-

• ~~~~~t~~!~:l-<a-:'-"-:-Lo-w-:r:-u"-'-:tl:-""-:'-".-:-l"---.../ 
.spec:IC1c Arciis of Specch and Languag~_· ________________ ..:...-.I 

SUSPECJEU AND DIAGNOSED L.D. CLlo,'TS P!WCEEo'TO 
NEXT LEVEL OF OPTIONAL TESTING 

LEVEL II I ASSESSMENT 

- Key Hath W 
.- Ath!l!'voment . 

I - I.cllrning Proccssing 
I - DTU, LEVEL III COMPLETED 

&.-...... I - UC (OPTIOI\AL~ fORMS A.-m REPORTS 
~ ... _J : ~I m!~~~~~?w.) I • Key }I.nh DIllgnustlc Rl'(""ord 
PI. DTLA Rt·cord Bunkll't 

_.... i_LAC RN'ord Shl.'ct 
SCORE TESTS AND PREPARE Sl'l-~I.\R't .... _..J • \J!;'prMlI Score' Sht· ... " 
• CUent DelllOnstrates Possible EmotionaL • L.n. SUllImary Che,'kllilt 

PrnblCl:la That Could Hot Be lIandled In A " LeVl'! III Sur.nary Shel'l 
NlJn~Thl.'rapC!utJcally Oriented COl!nunlty_ 

• ~i~~~/~!~::tratca Low Functioning In :~is~l~/U;ESTIKC ___ -->I 
Spet'1I1c ArC!4R of Speech llnd Languago 

~------~~S w:!~~~~r~cr~~T~~~~O~;EtN~tO;£~~~~~'1 AND LANGUAGE .:0-_____ --' 

LEVEL IV IN-DEPTlI ASSESSl-IF.NT 
• Projective Psychological Telting 

- TAT 
- Boaton Colll'gc "Cuesa Why" 
- Senten.::c Comph:tlon 
- FJgure tlraw!na 
- R"rschach (OPTIONAl.) 

• Speech And Languago 
- CELF 
- PPVT 
- DTLA aubtL'lIlll 
- Boatun DluJ.;n"-,tll' '\Jlll/tilin 

Exalllinatf"\1 (tl1'J 'n~,\l.) 
- an (OPTIU~,\I.) 
- Speedl f'11I.11i~· Il,lth'r 'OPTIONAL) 
- Informal ,','In' !l.1t I. r 'lIl'TlONAL) 
- Oral P,'rll'hl'r,tJ hilt, .• ··t!U&\L) 
- Hunt S~'nh"h'I' C:.·n:hlol· ... t (OPTIONAL) 
- Rel!dhl~ ~'I"" ... · In\,.,"' (UPTIONAL) 

LEVEL IV ~MPL£TED 
FOR.~ ARb REPORTS 
• Recording SIlt'et (or' TAT 
• Sentenee COlllpletion Fol'lll 
• RecordIng Form (ur Rorschach 
• PPVT Record 
a CELF TeU Booklet 
• Ballton Diagnostic: Aphids 

800klet 

'-------<4' SOORE TESTS AND !'k£J>,\JU ·.fl/U(,\Tt MEPoRT 
• RtT Scarln; Form 
• NarratiYe Reporu 

FIGURE EIGHTEEN: DIAGNOSTIC PROCESS 
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_S_c_h_e_d_u_l_l_' n-,-,g_D_i,_a-"g,,-n_o_s_t~i~ Screening 

All youth referred to Project New Pride who are accepted 

clients at the end of the 

ferred to the diagnostic 

When the intake counselor 

home visit, or initial 

for testing and schedules 

eligibility screening are re-

team 

for 

she 

an 

for diagnostic assessment. 

Project New Pride makes the 

obtains parental permission 

with the client 

testing. A sign-u.p sheet is 

appointment 

used by the diagnostic team 

as 

for 

for 

notification by intake counselors of the testing appointments 

they have arranged. 

Levels of Testing in the Diagnostic Process 

The first three levels of 

often administered by the 

assessment 

diagnostic 

Level II 

are the 

team. 

all 

batteries most 

Level I is ad-

ministered to every client; to those suspected 

disability; and by the diagnostic team to have some learning 

Level disabili­III to all those confirmed to have learning 

Psychological and In-depth ties. Level 

Language) 

IV (Projective Speech 

and 

the Project 

is administered only to approximately 

The philosophy of 
5% of 

"levels 

of testing" 

testing of 

New Pride population. 

is designed not only 

clients but follows a 

to eliminate unnecessary 

logical sequence from screen-

ing to in-depth assessment. 

Level I: Screening 

The 

all 

tion 

as a 

ther 

first level of assessment which is administered to 

Project New Pride clients provides basic infor.ma­

for needs assessment on all clients and serves 

screening 

testing. 

device to identify the 

It includes diagnostic 

need for fur-

assessment 
procedures in the following areas 
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• Acuity; 
II Achievement; 

• Intellectual Functioning; 
• Learning Processing; and 

• Self-Report Data. 

Acuity 

To assess acuity, two instruments are used: 

• Visual Acuity - Snellen Vision Chart; and 
• Auditory Acuity - Audiometric Screening 

Instrument. 

Cltents with problems identified in either area are 

referred for further assessment ~y the appropriate 
personnel of the health and hospital system. 

Achievement 

The Wide Range Achievement Test (WRAT) is used to 
assess achievement because it provides a quick, re­
liable mea~ure of reading, spelling and arithmetic. 

It is useful to identify needs for in-depth assessment 
in these areas. 

Intellectual Funct'i'oning 

Either the Wechsler' 'Intelligence Scale for Children­

Revised. (WISC-R) or the' We.chsler Adult Intelligence 
Scale (WAIS) is used to assess intelligence. The 

WISC-R is used for clients under 16 .years of age and 
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the WAIS for those 16 and over. The WISC-R and the WAIS 

are widely recognized measures providing Verbal and Per­

formance I.Q. scores as well as a subtest profile which 

can be applied descriptively to diagnose specific prob­
lems. This test design allows for qualitative as well 

as quantitative interpretation which is particularly 

heneficial when attempting to assess culturally differ­
€mt, populations where verbal scores may be depressed 

and performance scores more reflective of intellectual 
potential. 

Learning Processing 

The WISC-R and the WArS serve not only as measures of 
I.Q., but the subtest profiles can also be used as des­

criptive tools for learning process evaluation. 

Client Self-Report Data 

The final element of the Level I Screening Battery is 

an interview using the Diagnostic Questionnaire Form. 
This interview covers the following areas: 

• School History; 
• Learning Problems and Attitudes; 
• Drug and Alcohol Information; and 
• General Psychological Functioning. 

Follow-Up 

An important aspect of the diagnostic process is to 
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establish a system for follow-up on the need for in­

depth assessment of visiop, hearing, or general 

health problems often identified by the diagnostician 

in the screening level of diagnostic assessment. The 

diagnosticians coordinate with the counselors in es­

tablishing these linkages with the community. 

Level II 

The second level of testing is admin.istered to' clients 

who score below the 25th percentile on the WRAT reading 

or 10th percentile on the WRAT arithmetic and demonstrate 

average intellectual functioning. Its purpose is to con­

firm a hypothesis of the presence of learning disabilities 

and to assess academic functioning at a more in-depth level. 
The following areas are covered: 

• Achievement; and 
• Learning Processing. 

Achievement 

The Woodcock ReadiEg Mastery Test is llsed to assess 

in-depth reading ability. The Key Math Diagnostic 

Arithmetic Test, usually administered at Level III, 
• 

may be administered at Level II if arithmetic is 

identified as the disabled skill area (below the 10th 

percentile on the WRAT). Both the Woodcock and the 

Key Math fulfill four important functions in the diag­
nostic and prescriptive process: 

• These measures are norm referenced tests encom­
passing a large sampling of behavior; 
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• Both instruments are criterion referenced 
tests diagnosing the hierarchy of skills 

involved in the mastery 'of reading and 

math; 

• The tests are recognized and used by the 
local school district, thereby facili­

tating prescription and placement within 

a public school setting; and 

• There is virtually no subjectivity built 
into the administration of these tests 

allowing for uniformity in administration. 

Learning Processing 

Achievement testing is concerned with the content 

of "what" is learned while the assessment of the 

learning process is concerned with "how" i'c is 

learned. Project New Pride has devised an Infor-

mal Learning Disahilities SCT.eening Battery by 

drawing upon several. published tests. This pro­

cedure focuses on identification of breakdowns in 

the process of learning. This is one of the main 

components of the definition of a learning disability 

and is defined as a significant impairment in one 

or more of the following areas: reception; discri­

mination; association; organization/integration; 
retention; or application. 

The screening battery contains an informal measure 

of auditory, visual, motor and language processing 

skills. Although it is not normed, significant 

poor client scores lead diagnosticians to form a 
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hypothesis for a processing deficit. The Bender 

Visual-Motor Gestalt Test serves as a further re­

finement in diagnosing a visual-motor integr~tion 
problem. The norms used for evaluating this test 
are presented in the Watkins Bender Gestalt Scoring 
System. 

The diagnostician's observations of test behavior 

and approach to academic tasks in combination with 

the informal learning processing testing is gener­
ally enough to determine if '[here is a learning pro­
cessing deficit. However, in same cases further 
assessment is necessary to aid,in the definition of 

a learning disability, and in such cases, the client 
is recommended for Level III testing. Following is 

a discussion of the process and criteria for defining 

a child as learning disabled. 

Process of Defining Learning Disabilities 

A majority of Project New Pride clients have "learning 
problems" that is, they are not achieving at an age or 

grade appropriate level. These learning problems may be 
due to one or more of the following reasons: 

• Non-involvement in the educational process due 
to lack of attendance, disrupt~ve behavior or 
emotional disturbances; 

• Cultural differences that impede the educational 
process, such as language differences; 

• Sensory or physical handicaps such as i:mpairments 
in vision, hearing, etc.; 
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• Limited in~ellectual pot~ntial; and 

• Perceptual or communicative disorders, i.e., 

learning disabilities. 

Definition 

The purpose of Level II diagnostic te·sting is to 

identify those clients who meet the qualifications 
outlined in the following concepolal and opera­

tional definitions of learning disabilities. The 
conceptual definition adopted by Project New Pride's 

diagnostic team is the definition currently accepted 

by the National Advisory Committee on Handicapped 

Children: 

"Children with specific learning disabilities means 
those children who have a disorder in one or more of 
the basic psychological processes involved in under­
standing or in u$ing language, spoken or written, 
which disorder may manifest itself in an imperfect 
abili ty to listen, think, speak, read, w:1.'i te, spe1.l, 
or do mathematical calculations. Such disorders in­
clude such conditions as perceptual handicaps, brain 
injury, minimal brain dysfunction, dyslexia, and de­
velopmental aphasia. Such term doe~> not include 
children who have learning'probl~s which are pri­
marily the result of visual, hearing, or motor handi­
caps, of mental retardation, or emotional disturbance, 
or of environmental ' disadvantage' • " 

For operational purposes, the team uses the follow­
ing definitions based on the recomnended guidelines 

of the Colorado State Department of Education: 

• Average I. Q. 

The client must have an average I.Q. as deter­
mined by the diagnostician'8 interpretation of 
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the client's performance on an appropriate 

evaluation instrument. An I.Q. of 85 or above 

on the WISC-R o'r WAIS is normally considered 
,to be within, the normal range. The diagnostic 
team, however, defines I.Q.s below 8S'as rep­

resenting an average potential when an analysis 
of patterns of performance indicate that cul­
tural differences, lack of education or a learn­

ing disability has affected the overall· score' , 

• Significant Discrepancy in Academic Achievement 

The client demonstrates a significant discrepancy 
between intellectual functioning and academic 

achievement. It is considered to be a signifi­
cant discrepancy when the I.Q. is determined 

to be within the average range and the client 
scores below the 25th percentile on the WRAT 

reading and/or the 10th percentile on the WRAT 

arithmetic and scores below the 8th percentile 
on the Woodcock Reading Test. When arithmetic 

is identified a~ the only disabled skills area, 
then a score four years below age appropriate 
grade placement will be considered' a signifi-
cant discrepancy. 

• Significant Pattern of Processing Deficits 

The client exhibits perceptual or communicative 
disorders in the processing of information. 

The informal Learning Disabilities, Screening 
Battery is administered at the second level 

of testing to confirm a "hypothesis" of learning 
d~sabilities that remains to be clarified and/or 

supported at the third level of testing with the 

102 

I; 
jl 

11 
I! 

Ii 
1'1 
! I 

1 ! 
I: 
11 

I i 
i I 
I . 
'1 ! I 

1\1 
1 
V 

additional standardized me.asures of proces­

sing functioning. A performance of two or 

more years below ~ge level on the Detroit 
-

or Vl>1I and/or significant patterns of dis-
:ab'ilities on the WISC-R/WAIS, Bender, LAC, 

anq YJepman are necessary to substantiate 

the original hypothesis of processing defi­
cits. 

Variables in the Decision Making Process 

There are additional variables taken into account 
before diagnosing learning disabilities: 

Emotional Problems: 

Clients who are suspected of having significant 
emotional problems are tested at a fourth level 
of testing (projective testing) to determine if 

an emotional disturbance is the primary cause of 
a learning problem rather than a learning dis­
ability. 

Test Behavior: 

In a limited number of cases a diagnostician may 
feel a subjective analysis (f the client's be-

'havior indicates that his or her performance may 

or may not be a good representation of true abi­
lities. In these cases strict adherence to the 

above numerical criteria is not demanded, rather 

a combination of test results and subjective eval­
uation of pattern of behaviors is relied upon. 
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Average Intellectual Potential 

In measuring intellectual functioning the diagnostic 
team does not view a test score as an evaluation, rather 
tests are seen as "tools" that aid the diagnostician in 
the evaluation process. 'This philosophy is based upon 
information generated in recent years concerning the 
cultural biases of intelligence tests and the inade­
quacy of relying soley upon test scores. 

Given this philosophy, the diagnostic team accepts 
LQ. s that fall below 85 on the'WISC-R/WAIS I.Q. tests 
as representative of average pot"ential'when certain 
"pa~terns" exist. An example could be seen in the cases 
of two clients. 

• DIAGNOSED: LEARNING DISABLED 

Client exhibits academic and processing deficiencies. Full 
Scale I.Q. falls b~lo",: 85, however, .a significant discrepancy 
between subtests w~th~n a scale (i.e., 3 points) or between 
the Verbal and Performance Sca1e~ (i.e., 12 points or more) 
exist which suggest that the Full Scale I.Q. may not be an 
accurate indicator of the client's intellectual potential 
In addition, an analysis of patterns of performan~e indic~te 
that cultural differences, lack of education or a learning 
disability has affected the overall score. ' 

• DIAGNOSED: NOT LEARNING DISABLED 

Client exhibits academic and performance deficiencies. Full 
Scale I.Q. falls below 85 with a depressed or "f1at profile" 
across the subtests of the Verbal and Performance scale ex­
hibiting no relative strengths in any area of intellectual 
function~n~. C~ient is diagnosed as having "learningprob1ems" 
due .to l~m~ted ~nte11ectua1 potential in combination with pro­
cessing deficits. 
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Determining Significant Discrepancies 

The process of defining a client as learning dis­
abled occurs as the resu~t of meeting certain cri­
teria (e.g., average intelligence with signifi-
cant discrepancies in academic achievement and sig­
nificant patterns of proceSSing deficits). Sel­
ection of the specific'parameters for the proceeding 
criteria carne after a review of literature and lo­
cal and federal guidelines related to the education 
of the handicapped. The modification of the tra­
ditional numerical consideration in determining an 
average I.Q. was mainly due to factors related to 
testing culturally different and learning disabled 
populations. 

Aside from the assessment of an average intellectual 
functioning level, the definition of learning dis­
abilities requires the determination of a "significant 
discrepancy" between achievement and intellectual po­
tential. Historically, the concept of significant 
discrepancy levels was evaluated by the use of differ­
ent formulas such as the mental grade method, years­
in-school method, the learning quotient methods, or 
yet another formula that had been adopted by the U.S. 
Department· of Education. The form~la (CA ~§O + .17)-2.5) 
provided the use of age of I.Q. in an attempt to mathe­
matically demonstrate the level at which 'a child would 
be considered to be functioning at 50 percent of his/her 
potential. 

Locally, the Colorado State Department of Education 
has prop.osed the guidelines that "Significant Educa­
tion Deficit" shou'ld be defined as achievement at the 
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10th percentile on a nationally normed test of in­

dividua+ achievement in conjunction with average 

intellectual potential." Project New Pride uses 
the 8th percentile as the guideline since the de­

sign of the Woodcock reading test identifies a score 

at or below that level as a moderate or ~everely re­

tarded reader. 

The diagnostic team's approach to measurement of 

"signifi,cant discrepancy" is based on Project New 
Pri'de's concept of an inter-disciplinary team making 

I 

case-by-case decisions. The federal guidelines are 
'- , 

not being used. becaus.e of its reliance upon 1. Q. num-

bers which has been proven to be an unfair assessment 

of intellectual functioning of culturally different 

populations. The numerical parameters specified in 
the state guidelines are generally followed in Pro­
ject New Pride 3 decision making process, but when 

extenuating circumstances exist, they are not adhered 
to strictly. 

Support for the diagnostic team's stand on case-by­
case decision making comes from HEW's Office of Edu­

cation. The Federal Register (Vol. 42, No. 250 

- Thursday, December, 29, 1977) printed procedures 
for evaluating specific learning disabilities that 

became part of the Education of the Handicapped 
Act (August 23, 1977).. In those procedures, the 
decision was made to drop the formula and the fol­
lowing criteria for determining the existence of a 

learning disability were presented based on: 

• Whether a child does not achieve commensurate with 

his or her age and ability when provided with approp­

riate educational experiences; and 
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• Whether a child has a severe discrepancy between 

achievement and intellectual ability in one or 

more of seven areas relating to communication 

skills and mathematical abilities. 

These concepts are interpreted on a case-by-case 

basis by the diagnostic team members. The team 
must decide that the discrepancy is not primarily 

the result of visual, hearing, or motor handicaps; 

mental retardation; emotional disturbances; or 
environmental, cultural, or economic disadvantage. 

Giving numerical definition to the criteria of 

demonstrating "s:!-gnificant patterns of processing 
deficit" was taken from local guidelines again. 

The Colorado State Department of Education sug­

gests that "a performance which is two years below age 

norm as determined by standardized instruments and informal 

assessments should be the basis for concluding that signi­

ficant processing deficits exist. II Given this as a gen­
eral guideline, a rating of moderate (2-4 years be­

low in P!ocessing skills) or severe (4 or more yea~s 
below in processing skills) would be warranted when 

such age discrepant performances exist. 

Level III 

The third level of testing is administered to aid in the 
definition and specification of a learning disability or 
'whe~ placement is recommended for learning disabilities 

remediation. This level includes the following elements: 

• Achievement; and 

• Learning Processing. 

107 



- ~~--.---.-~ ----..,..--~-------,........-.......---------

Achievement 

The Key Math Diagnos"t'i'c Ari'thmetic Test provides an in-, 

depth assessment of a youth's math functi?ning. (Fur­
ther discussion of the utility of this test appears 

under Level II Testing). 

Learning Processing 

There are a myriad of tests to measure the various 

aspects of the learning process and a few that at­

tempt to span a range of proces'sing skills. Unfor­
tunately, there is a paucity of tests having norms 

appropriate to the adolescent age level. The Detroit 
Tests of Learning Aptitude is used as the main bat-. 

tery because it covers a range of processing skills 
and has norms appropriate to the Project New Pride 
population. 

Additional optional measures which tap auditory and 

visual-motor functioning- are also used. The Beery 
Developmental Test of Visual-Motor Integration is 

normed through the 15-9 year level, but can be used 

qualitatively with older clients. The other tests, 

the Lindamood Auditory Conceptualization Test and the 
l-lepman Aud:i:-tory Discrim:ination Test are not normed on 
this population but are· used to qualitatively indicate 

whether or not there is a significant dysfunction in 

the areas which they measure. It is left to the diag­

nos'tician's judgment whether these tests need to be 
administered. 

Level IV: Optional Testing (See next page) 
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Level IV: Optional Testing 

Clients are referred for Level IV optional testing only 

when possible emotional problems or deficiencies in 

specific areas of speech and language are exhibited. 

Tests utilized in the Projective Psychological Testing 

are basically subjective in nature, depending to a 

greater degree upon the theoretical framework of the 

psychologist. A client's intrapsychic functioning 

is interpreted within the developmental framework 
through respons'es to the 'Thematic Apperception Test, 
the Boston College "Guess Why" Questionnaire, a sen­
tence completion form and his or her figure drawings. 

11 

The Rorschach may be administered if the examiner has 

found indications from the previously mentioned tests 
that the client may be exhibiting more serious prob­

lems. Because of its even less structured nature, it 

tends to reflect disturbed processes to a greater de-

gree. 

The major device used for in-depth Speec,h and Language 
Assessment is the Comprehensive Evaluation of Language 

(CELF), a thirteen subtest battery which will be avail­
able for distribution in January of 1980. Project New 

Pride has had access to this battery prior to public 

distribution by permission of its author, Dr. Elisabeth 

Wiig. The CELF is a relatively culture-free, systematic 
and comprehensive assessment of auditory processing, 

oral speech production, convergent language (receptive 
language), and divergent language (expressive language) 

skills. 

The Peabody Picture Vocabulary Test (is used to assess 
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receptive vocabulary recognition. Two subtests (Free 

Association and Social Adjustment B) of the Detroit 

Tests of Learning Aptitude are administered to assess 

a subject's organization and abstraction skills. 

Optional tests are administered based on the client's 

performance and the need to assess certain parameters 

more carefully. The Boston Diagnostic Aphasia Examina­

tion, a non-standardized compilation of complex idea­

tional materials may be used to qualitatively analyze 

receptive or expressive language skills. The Revised 

Token Test (RTT) may be used to systematically assess 

a student's ability to comprehend increasingly complex 

statements using color, shape, size and location voca­
bulary only. A Speech Fluency Battery may be used to 

provide baseline data relative to the occurence and 

frequency of dysfluency. An Informal Voice Evaluation 

may be used in conjunction with medical evaluations 

when a student exhibits chronically deviant voice quali­

ty or volume. The Oral Peripheral Exam mus~ be used 

whenever a student is given the CELF articulation sub­

test or whenever the Voice Evaluation is administered. 

Diadochokinetic rating is included to indicate the pre­

sence of apraxic or dysarthic disorders. The Hunt 

Sentence Combining Test may be used to assess written 

language skills. The Reading Miscue Inventory may be 

used to assess the influence of language skill depres­

sion on reading skills informally. 

Information Managemeht: Report Writing 

The traditional writing of lengthy narrative reports for every 

client seen by the diagnostic team does not make effective use 

of the diagnostician's time. As an alternate system of informa­

tion dissemination, the diagnostic team writes a summary sheet 
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for every level of testing administered to a c~ient and el­

aborates on this information through a formal or informal 

staffing process. Detailed notes are taken on test proto­

cols and forms so that written narrative reports can easily 

be written from the summary information at a future date if 

needed for a school or court report. 

There are three exceptions to the writing of summary state­

ments as a means of written presentation of diagnostic 

information: 

• Clients who receive the fourth level of assessment; 

• Special requests for written reports from the public 

school or court system. and 

• Learning disabled clients referred to the Education 
• 

Component. 

Narrative Reports ~ 

Detailed written narrative reports are prepared for any 

client who receives the four.th level of assessmen't7 or 

when a special request for summation of any level of 

test.results is made by the public school or court 

systems. The philosophy of the diagnostic team. in 

the preparation of any written narrative is expressed 

in the following guidelines: 

• ·Utilize a style which communicates effectively 

to the particular audience (e.g., school per­

sonnel vs. court pe"sonnel); 

• Use concrete examples of inferences to the 
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theoretical framework of the dia~nostician; 

• Descr:i.be the client in terms of his/her placement 

within a developmental framework rather than 

merely labeling behavior; and 

• Describe the client in terms of both strengths 

and weaknesses. 

Learning Disabilities Checklist 

A different format called the Learning Disabilities Sum­
mary Checklist, illustrated in Figure Nineteen, is used 
for more in-depth written presentations when a learning 

disabled client is referred to the Education Component. 

The checklist is utilized to communicate to Project New . 
Pride teachers and counselors as mllchinformation as pos-' 

sible without the time consuming effort involved in a nar­

rative summary. Separated into three main categories; 
~cademic performance, processing skills, and behaviors 
during testing, the checklist contains items taken from 

the analysis of individual tests and observations by the 
examiner. The Academics section consIsts of skill areas 
of reading, spelling, aritlnnetic, a:'ld writing. Processing 

skills are categorized as visual, auditory, motor, lan­
guage, and conceptualization. Figure Nineteen appears at 

the end of this chapter. 

Behavioral comments are also compiled from the Approach to 

Te~ting Checklist completed at e~ch testing session and 

subsequently noted on the eummary form. 

The examiner then evaluates the formal test scores in coor­

dination with informal observations and information from 
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the diagnostic interview to arrive ata rating of the 

severity of the problem as none, mild, moderate, or 

severe. A checklist of behaviors that would be consi­
dered a problem in the learning process is listed 

separately, however, no rating of level of severity 
is made. 

This combining of formal and informal modes of assess·· 

ment in a f~ystematic manner allows for a more compre­
hensive reporting of the evaluation process without 

the use of the narrative reports necessary for report­
ing to the local school and court systems. 

Post-Treatment Testing 

The diagnostic team is responsible not only for diagnoses 

and recommendations in the initial assessment of clients , 
but also for the evaluation of success in their program­

ming. All clients receive the Wide Range Achievement Test 
as a post-test. In additioni the learning disabled stu­
dents receive the following post-test battery: 

• Detroit Test of Learning Aptitude; 

• Woodcock Reading Mastery Tes~; 
• Key Math Diagnostic Arithmetic Test; 

• Any in-depth language test a client was given in 
the assessment; and 

• Any test which is indicated as the behavioral mea­
.sure'of an Individual Integrated Service Plan ob­
jective. 

Schedule of Diagnostic Testirig (See next page) 
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Schedule of Diagnostic Services 

The services rendered by the diagnostic team of Project New 

Pride are not only an integral part of the intake/assessment 

but of the total program of services offered to clients 

throughout their one. year involvement with the project. The 
following schedule of diagnostic services highlights the role 
of the diagnostic team in each phase of assessment and service 

delivery which comprise the total Project New Pride system. 

Completion of Levels of Testing 

Within two weeks from the time a client is assigned to 

a Project New Pride counselor for intake assessment, 
the diagnostic team completes the diagnostic batteries, 

Level I and Level II if needed. From the ti~e at which 

the need for further assessment is.ide~tified, each sub­
sequent level of testing is completed within one week. 
During.the intake phase, either the counselor or diag­
nostician may decide that furt~er testing is necessary 

to aid in ,the decision of program placement. Level IV 

(Projective Psychological) testing may be requested to 
help determine if the client has emotional problems that 

could not be handled in'a non-therapeutic oriented/com­
munity based program. Once the placement decision has 
been made, the staff of the particular direct service 

component to which the client is referred may request 
additional 'diagnostic assessment to assist them in iden­

tifying his or her specifi.c progrc:\IIIl1ling needs. . 

Diagnostic Team Mini-Staffing 

When the diagnostic team has completed their diagnostic 

114 

1 f 

""1 
, I . I 

! 
t 

I 
I 

I 
t 
1 

J 
f 

! 
I 

i ' 
I i 
I .j 
1 I 
".j 

assessment of a client, the team holds'a mini-staffing 

in which the team members share whatever pertinent in­

formation each has gathered on the client. The diag­
nostic sunrrnary sheets completed after each level of 

testing are presented at this staffing. Placement and 
preliminary progrannning recommendations are lnade and 

test result information is recorded for data collection 
purposes. The main purpose of this mini-staffing is 

for the team t9 prepare for their participation with 
the counselors in a joint Placement Staffing. 

Formal Placement Staffing 

The next step in the decision-making process is the 

Formal Placement Staffing. The diagnostic team and 
the counselors responsible for managing intake meet 

jointly in this conference during which each offer 
independent ~ecommendations for placement of each .,. 

client which are examined in the light of all the in­

formation available from each about each client. A 
joint decision about program placement is made from one 

of the following options: 

• Project New Pride Counseling Component; 
• Project New Pride Alternative Education Component 

-remedial 

-learning 

• Client is 

New Pride 
source. 

progrannning 

disabilities progranuning; or 
found to be inappropriate for Project 

and is re-referred to original referral 

If the counselor and diagnosticians are' unable to arrive 

at a consensus and staunchly continue support of differ­
ing recommendations, all the factors are re-evaluated 
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by Project New Pride's Director who makes a final deter­

mination. Most clients accepted into the project are 
placed into the most appropriate direct service component 

at this time. There are two exceptions: 

• The Counseling Component accepts referrals for 
piacement continously, however, the Alternative 

Education Component only accepts referrals for 

placement within the first two to three weeks 
maximum of each semester. During the period~ 
when the Alt~rnative Education Component is not 

accepting new referrals, clients eligible for 
education services may be pl~ced in the Counseling 

Component. When a new in~ake period for the Al­

ternative Education Component begins, these cli­

ents can be re-staffed and re-referred if educa­
tion is still the most appropriate placement; and 

• It sometimes happens that a client's status changes ...... 
during this initial intake period. He or she may 
be incarcerated for a new offense, placed outside 

of the city, or the family may move. When such 

changes in status occur, the client may be re­
turned to the original referral source with only 
needs assessment and diagnostic services rendered. 

In these cases, the entire body of information 
: ., 

gathered about the client and the project s recom-

mendations regarding appropriate services mqy be 

provided to the referring agency. 

Program Staffing (See next page) 
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Program Staffing 

Within one to three days after the placement staffing, 
a counselor/case manager is assigned to each new client 
being placed within a direct service component. The 
case manager is responsible for immediately r~vi~wing 
and making available to the direct service program 

staff all the needs assessment and diagnostic informa­
tion. Once dissemination of this information occurs . ' 
a program staffing is held within each component which 
is attended by the counselor/case managers and teachers 
in the Education Component staffing. 

Counseling Component Progr'am Staffing 

The role of the diagnostician in staffing clients 

placed in the Counseling Component is to explain 
the results of their testing as it pertains to 
the specific counseling needs of the individual 

clients. In many cases, the same counselor as­
signed to manage a client's intake will remain as 
his or her case manager following completion of 

the intake/assessment phase, and will therefore 
have been familiarized with the diagnostic team's 
assessment and recommendations during the Place·­

ment Staffing. Because of this fact, the Program 
Staffing in the Counseling Component is addressed 
on an informal basis for many clients, with the 

diagnostician being available for consultation 
and contribution later to the development of 
clients' Individualized Integrated Service Plans* 
as requested by the couns~lor/case managers. 

*NOTE: The proc~ss of development and use of Individualized Inte­
grated Service Plans in Project New Pride is explained thoroughly 
in Chapter Two: Intensive Supervision. 
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Alternative Educatien Pregram Staffing 

At least ene week prier to' the beginning ef scheel, 
a brief preliminary pregram staffing is held fer 

all clients placed ,in the Alternative Educatien Cem­
penent. The main rele ef the diagnestician in 

these staffings is to' discuss their findings in re­
latien to' the personal/secial dynamics ef the 

client and to' effer any infermatien which will help 

the teachers "get eff to' a geed start" with their 
students. 

~~. twO' weeks intO' the scheel semester, the scheel 

staff have completed their informal assessment of 

students and a formal staffing is held. Based on 
the findings ef the informal assessment, the 

teaching staff may at this, time, request that the 
diagnestic team administer additional tests to par­

ticular clients. The infermatien gathered in the 

compenent's informal assessment conducted by teachers 
during the first twO' weeks ef scheel is cembined with 

the results ef the diagnestic team's formal assessment 

to assist the counseler/case managers in the fermula­
tien of the students' Individual'ized Integrated Ser­
vice Plans and in the case of the clients referred , , 

fer learning disab'ilities pregranming, to finally 

cenfirm and specify the diagneses of learning dis­
abilities. 

Reutine Weekly Staffings 

Threugheut the ceurse O'f Preject New Pride's intensive 
phase, brief weekly infermal staffings are held on each 
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client within each direct service compenent. The diag­

nesticians participate in these staffings upen request 
ef the particular pregram staff. 

Three-Menth Interim Staffing 

Mid-way threugh the Intensive Phase, a brief staf­

fing is cenducted to' review the pregress and stan­

ding ef all Preject New Pride clients. This half­

day meeting is attended by all staff invelved with 
the clients, including diagnesticians, ceunseler/ 
case managers, teachers, and the scheel maintenance 
ceerdinater. These students whO' are likely to be 

returning to' the public scheels at the end ef the 

semester are identified and breught to' the atten­
tien ef the scheel maintenance ceerdinater. 

Pest-Testing and Fellew-Up Staffing 

Upen completi'On ef the six mei'~th Intensive Phase, 
the diagnestic te~,administers a series of pest­
tests to' all Preject New Pride clients, as des­

cribed previously in this chapter. The post~test 
results are presented at a follow-up staffing, 
also attended by the client's case manager and 

the staff ef the particular direct service compen­
ent in which he er she has participated. The 
diagnostician makes recemmendatiens, based on all 
the infermation he er she has gathered'en the 
client threugheut the semester, concerning the 

needs ef the client which should be addressed 
in his er her follew-up plan. 
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LEARNING DISABILITIES SUMMARY CHECKLIST 
CHILD'S CODE: AGE: VISUAL ACUITY ___ REcotI1ENDATIONS: 

BIRTIIDATE: AUDITORY ACUITY __ 
NAME: SPEECH LANGUAGE EVALUATION __ 

EXAMINATION DATES/EXAKINER LATERALITY PROBLEKS_ 
PSYCHOLOGICAL PROJECTIVE 

ADDRESS: Ll!VEL I 
OOKINANCE: EYE HAND EVALUATION LEVEL II FOOT EAR ---

PHONE: LEVEL III 
MEDICAL EXAMINATION ---

ACADEKIC FUNCTIONLiG INTELLECTUAL FUNCTIONING PROCESSING 

WIDE RANGE ACHIEVEHENT TEST: WECHSLER INTELLIGENCE SCALE FOR LEARNING DIS/.BILITY SCREENING: DE'l."ROIT TESTS OF' LEARNING APTITUDE: 
Readilll!i Percentile __ CHILDRFJI-REVISED/WECHSLER ADULT Visllal Median Mental Age Spellilll!i INTELLIGENCE SCALE: --Arithaetic __ -- Auditory '-.-- V~rbal Opposites ___ Verbal I.Q. ___ Perforaance I.Q._ Motor 
liOODCOCI: READING MASTERY TEST: Full Scale I.Q. Motor Speed 

TOTAL PERCENTILE 
Auditory Atten/Unrelsted __ Letterro- --- VERBAL 

Word ID --- ---riiforlllBtion Visual Atten/Objects --- ---Word Attack --- S1a1.larities --- He.ory/Designs Word eo.p. Arithaetic --- ---Pasaage eo_p. --- Vocabulary --- Aud. Atten/Related 
Ca.prehenaion <. 

Visual Atten/Letters ___ KEY HAm: Digit Span --- LINDAMOOD AUDITORY CONCEPTUALIZATION 
TEST: Disarranged Pictures ___ 

TOTAL PERFORMANCE 
Picture Completion __ Oral Directions -- Likenesses/Differences __ Picture Arrangement -- WEPHAN AUDITORY DISCRIMINATION TEST: 
Block Design --Object Assembly -- --Coding -- BEERY VISUAL HaTOR INTEGRATION TEST: 

SELF-CONCEPT BENDER VISUAL-HaTOR GESTALT TEST: 

MISKnul~S SELF-GOAL-DTHERS DISCREPANCY 
SCALE: 

GRT_l_2_' _3_4_5_6_7_ 

. 

I 
Carol Heschmeyer, 1977@ 

Central Denver Youth Diversion 

Preceding page blank FIGURE NINETEEN: LEARNING DISABILITIES SUMMARY CHECKLIST 



~ 
N 
N 

______ ~_~ __ ~ __ -,-----______________________________ !L 

READING 

Functional Level: W.R.A.T. 
Woodcock 

_____ Sight reading skills below general 
ability 
Word attack skills below general 

--ability 
. Comprehension skills below normal 

--ability 
_____ Limited knowledge of vocabulary 
_____ Reversals/transpositions in reading 

Misreads similar words 
, Ommissions/additions in reading 

Telescopes in reading 
Leaves off endings of words 

_____ Guesses words based upon a few 
lette?s 

_____ Substitutes freely 
_____ Uses finger/pencil to guide reading 

Loses place, backtracks, skips lines 
Difficulty reading cursive writing 

ACADEMIC PERFORMANCE 

_____ Eyes close to page 
Eyes tire when reading 

-----Moves lips during silent reading 
Monotone voice in reading 

_____ Poor phrasing in reading 
Word-by-word reading 

-----Slow, laborious reader 
-----Reads past mistakes, poor use of 
----context clues 

Difficulty blending words 
Word calls without comprehension 

. Cannot determine accent 
-----Inconsistent knowledge of conson-
-----ant/vowel sounds 
_____ Does not understand concept of 

silent letters 
Refuses to guess at unfamiliar 

-----words 

CO~S: ____________________________________________________________ _ 

NONE'--__ --'MILD. _____ ...:MODERATE'--___ ,SEVERE'--___ _ 

FIGURE NINETEEN: CONTINUED 

SPELLING 

Functional Level: W.R.A.T. ____ _ 

_____ Reversals/transpositions of letters in 
spelling 

_____ Reversals/transpositions of syllables in 
spelling 
Addition of unneeded letters, syllables 

-----Ommission of letters, syllables 
-----Incorrect spelling in creative writing 
-----Neographisms-letters in word bear no 
-----relationship to word dictated 

Incorrect recall of visual image 
-----Does not spell phonetically 

Spelling reflects inaccurate pronu.nciation 
_____ Phonetic spelling of nonphonetic words or 

parts 
Insertion/ommission of silent letters 

-----Inconsistent knowledge of consonant/vowel 
-----sou.nds 

2 

CO~NTS:, ____________________________________ _ 

NONE'--__ ...:MILD ______ MODJiRATE _____ SEVERE:...-____ _ 
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ARITHMETIC 

Functional Level: W.R.A.T. __ _ 

Key Hath __ 

Difficulty with addition/subtraction 
---Difficulty with multiplication/division 
---Difficulty with fractions/decimals 
--Knowledge of time/measurement/money 
---concepts below general ability 

Knowledge of addition/multiplication 
---facts not automatic 

Does not understand borrowing and carrying 
---Counts on fingers to corupute 
---Counts to get multiplication facts 
---Inability to visually r~,cognize numerals 

~------- -----

ACADEMIC PERFORMANCE 

Difficulty in decidi"l: which process 
---to use in problem solving 

Ioability to follow the sequence of 
----steps in operations 

Difficulty with concepts of quanti­
----tativ~ comparisons 

Difficulty with estimating space/weight 
----Dif,ficulty with placement in series 
----Difficulty with counting change 

---Inattention to process s';;gns 
---Inability to recognize part-whole relationships 
---Cannot do math without writing 

Does not understand place value of numbers 

CO~s, _____________________________________ ~ 

NONE _________ MILD, ________ -"MODERATE. ________ --SEVERE'-----------

FIGURE, NINETEEN: CONTINUEn 

3 

Poor use of space on page 
---Poor control/position of paper when writing 
---Awkward pencil grasp 
---Uneven/disconnected handwriting 
---Uneven or heavy pressure 
---Many erasures 
---Handwriting deteroriates under pressure 
---Unable to recall correct letter formation 
---Unable/aVOids use of cursive 
---Avoids writing 
---Limited production when required to write 
---Incorrect form of writing, no indentations, 
---not within lines, margins 

Inadequate punctuatio~'capitalization 
_ Writes in incomplete sentences 

___ Disorganized in c~ntent of paragraph 
COMMENTS, ___________________________ _ 

NONE. _____ --'MILD _______ MODERATE ____ SEVERE _ 

, 
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PROCESS SKILLS 

VISUAL AUDITORY 

Revex-sals/transposition ·.of letters Poor auditory discrimination 
--in reading/writing __ ;oor sequential memory 

Omissions/addition of letters and words Poor short term memory 
Reversals/transposition of syllables in Difficulty remembering sequence of sounds 
readinc/writing .Poor sound-symbol association 

Leaves off endings ·in reading/writing Difficulty comprehending directions 
}lisreads signs in arithmetic __ Shows confusion during conversational 
-Excessive guessing at words speech 

Eyes close to page when reading ___ Needs constant repetition . 
Eyes tire easily when reading ___ Easily distracted.by auditory stimuli 

-Poor tracking skills "Overloaded" by lengthy auditory input 
-Rechecks often when copying Watches lips to aid listening 

Visual memory problem in copying Difficu~ty with phonics rules in reading/ 
Difficulty interpreting Visual information --spelling 
Difficulty noting detail in visual information --poes not distinguish separate phoniC 
Frustrated when tested for speed in visual tasks elements in words 
Slow to finish visual-motor tasks _Difficulty determining accent 

_Poor spacing of writing . _Difficulty detecting syllables 
Rotation of figures or paper in drawings Unable to recall common words 
Closure, difficulty joining parts of figure Garbled pronunciation of common words 
in drawing Uses small words incorrectly 
Superimposing in dralfings --Responds in one word sentences 
Collision of figures in drawings _Unable to communicate information in 

__ Erasing and redrawing proper sequence 
__ Fragmentation in drawings --P1fficulty blending words 
__ Complete,1I drawing by successive approxi- COHHEHTS:, ___________________ _ 

mation 
Expanded/constricted forms in drawings 

--Distortions in drawings . 
--Simplification in drawings 
--Difficulty vith angulation in drawings 
eo:.ll-lU'TS: ---------------------------

4 

LANGUAGE 

Poor articulation . Communicates in in-
--Inaudible speech --complete sentences 
--VOice quality exhibits ' Difficulty relating 
-abnormally high/ln~' --ideas in logical 

Voice quality abnormally sequence 
-hoarse _Difficulty in getting 

Stuttering-repeats syllables/ to the point, tangen-
--prolonged sounds tial in resPonses 

. "Cluttering" in s~ech __ Poor quality of 
-Poor rhythm in speech, frag- content 
~mented and disorganized in __ Avoids interacting 

speech verbally 
Absence of non-verbal mode of" Difficulty with time 

--communication (facial, body, ~concepts in words. 
language) (future, pas~ 
Abnormally long hesitations Difficulty with 

-in expressions '. -"quantity" concept.s 
__ Reauditorization,: repeats in words 

command to self to understand __ SlOW to process verbal 
Verbalizes during non-verbal information 

--activities __ Limited vocabulary 
Difficulty retrieving words __ Limited in general 
Mispronounces worda . . information 
Exhibits non-standard dialect 

--in speech . 
__Speaks and ansvers in one or two 

word sentences 
English usage an~ structure of 

-language poor . . 
~Probl~ drawing inferences 
___ Difficulty formulating ideas 
___ Difficulty identifying relationships 
___ Difficulty with comprehension of 

abstract concepts 
C~S: ____________ ~ ______________________ __ 

NONE ___ KILD ____ KODERATE __ SEVERE __ __ 

FIGURE NINETEEN: CONTINUED 
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PROCESS SKILLS 5 

MOTOR 

Poor fine motor (pencil grasp and movements) 
--Poor gross motor (awkward movements) 
--Motor tremor 
--Slow at visual-motor tasks 
--Poor spacing of writing 
--Uneven/disconnected handwriting 
--Cramped/sprawled writing 
--Unable to recall correct letter formation 
--Handwriting deteriorates under pressure 
--Uneven or heavy pressure in writing 
---Uneconomical motor movements 
--Lack of left to right progression 
---Difficulty crossing the midline 
---Perseveration in movements 
--Constricted/expanded forms 
--Fragmentations in drawings 
--Distortions/Simplifications in drawings 
--Problems with angulation in drawings 
--Hooking/closure problems in drawings 
--Superimposing/collision of figures in 
---drawings 

Rotation of figures or paper 
Nany erasures in writing, drawing 

COMMENTS:, _____________ __ 

NONE ___ MILD ___ MODERATE __ SEVERE __ 

CONCEPTUALIZATION 

Difficulty w/time concepts 
--Difficulty w/spatial concepts 
--Difficulty w/measurement concepts 
--Problems w/part-whole concepts 
-Laterality problems 
-Directionality problems 
-Problems drawing inferences from 
--visual information 

Problems drawing inferences from 
language. informa tion 

Difficulty formulating ideas 
-Difficulty identifying relationships 
-Difficulty wHh comprehension of 
--abstract conr.cpts 

Problems w/cause-eff~ct relation~hips 
--Lacks common sensc in social situations 
DOll8 not understand .aerial concepts 
--Poor ability to solve problems mentally 
--Poor numerical reasoning 
--Problems with comprehension of instruc-
--tions 

Slow to process information 
--Organizational problems 
--Difficulty with sequential concepts 
--Problems in understanding symbolic 
--representation 

Difficulty in deciding which process 
--to use in problem solving 

COMMENTS: __________ ~-----------__ 

I--:lat affect 
I--~nxious 
I--~ithdrawn 
I--?epressed 
I--~hy 
I--~uiet 
I--~ostile 
I--~istrustful 
J-"Uncooperative 
I--~nipulative 

BEHAVIOR 

Self-deprecatiug 
--Chatty 
:=~motionallY \labile 
I--Inconsistent contact 

l~/reality 
I--~.nappropria te soc,ial 

behavior 
I--Poor adaptation to new 

situations 
I--~ndeci;;ive 
I--:erseverates 
__ ~yperactive 
~ypoactive 
__ Distractible 
-,-Di-sinhibited 

___ Impulsive 
Short attention span 

---Disorganized-Poor con-
---centration 

Careless 
Overly methodical 
Works slowly 

---Poor frustration tolerance 
---Pressured by time tasks 
---Avoids difficult tasks 
---Hesitant to guess 
---Gives up easily 
---Subvocalizes 
---Asks for repetitions 
---Dif ficul ty unders tanding/ f"llow-
---ing instructions 

Tires easily within/between tasks 
Inadequate follow through on tasks 

pOMMENTS: ______________________________ __ 

NONE ___ MILD ___ MODERATE __ • ""~-------------------------'----------~----------

fIGURE NINETEEN: CONTINUED 
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CHAPTER FOUR: ALTERNATIVE EDUCATION 

Introduction 

Many clients of Project New Pride have dropped out of the 

public schools before being referred to the project. Of 

those who have not, including the clients under sixteen to 
whom mandatory attendance legislation applies, most have 

long recorded histories of poor school adjustment and aca­

demic failure within traditional classroom settings in the 
public schools. In effect, through years of negative feed­
back, these youngsters have been literally conditioned to 
fear and avoid "educational" activities, and/or to act out 

their frustrations with "education'~ through aggressive, 

disruptive, and sometimes violent behavior. 

In-depth needs assessments and diagnostic tests are admini-
-

stered to every client of Project New Pride. They demon-
strate that most of these clients' past educational prob-
lems are mainly the results of the inappropriateness of the 
"traditional" education system to meet their special needs. 

Their needs are not adequately addressed within the main­
stream of educational programming for college bound youth, 

in which teachers lecture, assign homework, administer 

tests, and grade on a normal curve with a five point sca.le 

and students sit quietly, listen attentively, study their 
assignments, cram for tests, and generally compete for grades. 

These students need an alternative, more flexible educational 
experience that adapts to their individual learning styles 

and capabilities and is more salient to their particular 
educational and vocational goals. They need to experience 

success in an educational setting to enable them to develop 

more positive learning attitudes and motivations. Finally, 

because they have "fallen behind", they need remedial edu­
cational services that assist them to develop more effective 
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learning and general academic skills. Some of Project New 

Pride's clients are diagnosed as having specific learning 

disabilities.* Remarkably, these problems have often gone 
unnoticed for years. These clients need special educational 
services that'remediate and assist them to accommodate for 

their learning disabilities. 

Virtually all Project New Pride clients also have numerous 

other social and personal problems that impact negatively on 

their educational achievement. They need an integrated pro­

gram of educational and supportive s~rvices. 

Although earnest attempts are made to respond to the educa­

tional needs of these stu4ents, limited school budgets and 
inadequate coordination amor.g human service agencies con­

strain the capabilities of the public schools to be fully 
responsive. Therefore, whe.n these special needs of clients 

are identified, and when it is found that the public schools 

have been unable to respond adequately, Project New Pride 
provides the option for placement in its alternative educa­

tion component which includes the following key elements: 

• Award of Academic Credit; 
• Preliminary Program Staffing; 

• Pre-Semestel: Staff Planning; 

• Student Orientation; 

• Informal Assessment; 

• Program Staffings; 
• Individualized Integrated Service Planning; 
• Comprehensive Curriculum Development; 

• A Flexible Teaching Approach; and 

• Follow-Up. 

"(NOTE: The diagnostic process involved and the definition 
of learning disabilities used for diagnostic purposes is fully 
explained in Chapter Three: Diagnostic Services. 
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The Alternative Education Process 

The elements of Project New Pride's Alternative Educa­

tion Component are inter-connected ';,:hrough the process 

illustrated in Figure Twenty. This process is designed 
to assure that each student receives an integrated pro­

gram of educational and supportive services that is 

most appropriate to his or her individual needs. It 
provides a structure to 'the program that maximizes ra­
ther than limits the program ',s flexibility. 

Award of Academic Credit 

For the work done in Project New Pride's Alternative Education 

Component, Denver Public Sch?ol's Department of Secondary Ed­
ucation awards credit. A student can earn 23 c~edits for 

satisfactory completion of a semester's course work. An ad­

ditional two credits can be granted as Cooperative Work Ex­
perience if the student, is employed for a month or more 

during the school semeste~., Therefore, students can earn 
25 credits corresponding with an average semester's credit 
in a Denver public junior or senior high school. 

To achieve this certification, the Alternative Education 
Component has had to meet specific requirements: 

• Teachers must be accredited; 

• Teachers Aides must have at least two years of 
college; and 

• The curriculum must address specific academic 
areas. 
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PLACEMENT STAFFING • Needs Assessment Checklist 
" Diagnustic Summary Sllccr. 

Alternative Education Component Only 
Accepts Referrals During Approximately 
A One Month period At The Beginning 

----r:Jf 
INTAKE NEEDS ASSESSMENT 

COUNSELOR/CASE MANAGER ASSIGNED 
Of Each Semester. 

COUNSELING COMPONENT" 
• Clients Performing Well 

And Desiring To Remain 
In Public Schools 

• Clients With More Urgent 
Social/Personal Needs 

• CHents Interested In 
Other Educationall 
Vocational Coals 

• C.Uents Appropriate For 
AlterOlltive Education 
But Who Entered Project 
After Beginning Of 
Semester 
_ Hay be re-staffed and 

enter Education Com­
ponent ~ semester. 
if still appropriate 

RECRUITMENT INTERVIEW C] PARTICIPANT 
• Voluntary Client And. Pannt COlmlitment ----
• Notified Of First Day Of School . AGREEMENT 
• Clients Who Elect Not To Attend Alternative 

School Are Placed In Counseling Component 

ALTERNATIVE EDUCATION COMPONENT +------+-- ~~~:~~~~L~~ ~~g~~~RY EDUCATION 
- One Semester Program _ Awards Academic Credit 
II Students Need More Flexible Educational Experience _ Teachers must be accredited 
- Need To Experience Success In Educational Setting _ Teachers aides must have 2 years college 

: ~:~~ ~~::~!:!d E!~C~:!~:i~:r~~~:~led - Curriculum must address certain academic 
subject areas 

PRE-SEMESTER STAFF PLANNING 
_ At Least Two Weeks Prior To School 
• Counselor Provides Results Of Diagnostic 

And Intake Needs Assessments To Teaching Staff 
• Counselor Begins Developing llSP 

rRELlHINARY PROGRAM STAFFING 
• At Least One Week Prior To School 
_ Emphasis On Client Personal/Social Dynamics 
• Begin General Curriculum Development 
_ Prepare For "Gooti Start" with Students 

COUNSELOR/CASE MANAGER PREPARES 
CLIENT FOR FIRST DAY OF SCHOOL 
• Transportation Arrangements 

.-_______________________ -,-___ SCHOOL BEGINS 

CJ 
LESSON PLAN FOR m.:.:tJ:~ STUDENTS 
• Comparatively Hore Group And 

Traditional Classrot.VI Activities 
• Comparatively More Uniform Across 

All Remedial Students 

G 
LESsuN PLAN FOR L.D. STUDENTS 

• _ Campal'atively More One On One 
Classroom Instruction 

• Comparatively More Varied Across 
L.D. Students 

SUPPORTIVE SERVICES 
• Individual and Family 

Counseling 
_ Drug And Alcohol 

Intervention 
_ Advocacy' And Support 

In All Judical Hatters 
• Employment Training And 

Placement Services 
• Cultural And Recrea­

tional Activities 

.-____ TIlO SIMULTANEOUS PHASES -----, 

STUDE.~T ORIENTATION(2 DAYS) 
• Focus On Teacher/Student Relationship 
• Discuns P.N.P. Philosophy 

- Teamwork 
_ Informal Process 
_ Students Are Responsible Adults 
_ St',1,Jent "Ownership" Of School 
- Comtaitment 

- Student Involvement FORMAL RULE 
- Student Council CONTRACT 
- Student Newspaper 

o Rule. ~ - Staff Support of Rules 
- Student Agreement 

8 t PREPARATION OF ~EEKLY LESSON PLANs+-----«,. 1 !. Da11y Objectives 

9 !N~~ ~~~~~~t:~A~~!:~;ss And 
Discuss Problems 

_ Teachers And Counselors Attend 
_ Diagnosticians Attend upon Request 

mREE HONnt INTERlH STAFFING 
_ RevieW Students I Progress 
~ All Staff Involved With StUdent Attend 

INFORlIAL ASSESSflENT (2 WEEKS) 
_ Basic Math And Reading Abilities 
_ Identify Semester Goals 
• Success Is Built In 
• Additional Assessment of L.D. Students 

~ 
• Teachers tbnual On Informal Assessment 

Screening Procedures and Instruction 
• , _ Informal Assessment And Screening Battery 

_ Summary Sheet 

FORl-tAL PROGRAM STAFFING 
• Confirm And Specify Learning Disabilities 
• Review And Revise IISP 
_ Request Additional Diagnostic Teating As Needed 

COUNSELOR FINALIZES IISP 
• Contains All Project Objectives And Prescriptions 

For Service Delivery 

• ~n~~~c!~~o~:ri:~j:~t~!!s S;:!~e~~~k~;Re~~~~t~!~e~~pervisor· 
_ Written Format Corresponding To lEP Facilitates Sharing 

With Public School Upon Reintegration ---------; 

COHPREHENSIVE CURRICULUM DEVELOPtlENT ----------' 
_ Comprehensive Curriculum Guide 

_ Detailed instruction for use of educatlonal t:loterials 
- Establishes quality standards 

_ Daily Curriculum 
- Gl'OUl1 activities 
- Individual activities 

_ Teaching Approoch 
- Sneak up on education 
- Make education relevant 
- Integrating services 
- Sequential structure 
- Build success in 
- Teaching by objectives 

~ Doily Evall.lotion 

~ Daily Progr ••• Log 

• Initial Identification Of Students 
Returning To Public Schools, 

" ~ END OF SDiESTER __________ :...,.:-, ___ -+ .. ~ DIAGNOSTIC POST-TESTING ..... ", 0 : ~~ Students Receive Additional Testing 
FOLLOW-UP STAFFING '..... I· 
• An Staff Involved With Students Attend '1 -........... _ 1 
_ Present Follow-Up Recommendations I -

COUNSELORS DEVELOP FOLLOW-UP IlSPS I 
I 

______ ~ ~ • SCHOOL REINTEGRATION AND 

:O~~~;~~o;7~~;~~:~6 I~~~~~!ent ~ MAINTENANCE PROGRAM 
- Frequent contacts 
- Support in pursuinp: goals 
_ Attend relevant court hearings 

FIGURE T~~ENTY: ALTERNATIVE 'EDUCATION PROCESS 
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Component Intake 

The intake process 
Praject New Pride 

for the Alternative Education Component 

is periodic rather than continuous. 

The Semester Schedule 

of 

The Alternative 
ester schedule 

Education Component 

approximating that in 

operates on 

the public 

a sem­
schools 

Placement 
early in 

referrals are accepted 

and in the 
is that a 

only 

fall. 

at specified times 

the new year 

operating standard 
dents should be 

complete 

The component's 

roster of new stu-

two weeks before 
tions 

the teaching staff 

of each semester. 

available to 

the beginning 
placement 

at least 

Excep­
refer-

rals 
of 

to 

will 

this rule are 

be accepted 

infrequent, but 

during the first two or three weeks 

a. semester under .unusual circ'tmstances; if the compo~­

~xample. ent is not utilizing 
after that However, 

the next 

its full capacity, for 
period, enrollment is closed 
Thi~ rule has been dictated 

until 

by semester. 
New Pride's commitment to prov.iding a Project 

semester of 
maintaining 

intensive 

prescribed 
service to every 
student/teacher 

student 

ratios. 

complete 

and to 

Temporary Placement and Restaffing 

Since Project New Pride's 

continuous, during periods 

overall intake process is 
when enrollment is closed to 

to the Alternative 
~ 

identified to have 

education services, 

Education Component, some clients 
high priority needs for alternative 

as a result of the review of the 
needs assessment and diagnostic 
the Placement Staffings for all 

testing performed during 

clients o~ Project New 
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Pride, may be placed in the Counseling Component. They 
, 

would have been referred immediately for education ser-
vices if that component's enrollment were in progress. 

At the beginning of the next semester, these cases are 

restaffed and those needs for alternative education ser­

vices which are still high priorities are then referred 

for placement in the Alternative Education Component. 

l?lacementCriteria 

These placement decisions are not always easy. A combin­
ation of factors are taken into account in determining 

whether the education component is the most appropriate 

placement. 

• The age of the client (those under 16 must at­
tend public or certified private school; those 

16 and over do so voluntarily); 

• The client's educational and vocational interests 
and goals; 

• Whether the client has been diagnosed to have 
learning disabilities; and 

• The relative urgency and priority of the client's 
.educational needs versus ether major social or 

personal needs (for example, a client with an ex­

treme drug problem will probably benefit little 
from this component's services until the problem 
is under control). 
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Voluntary Particj.pation 

Placement in the Alternative Education Component is 
voluntary. The counselor/case manager as'signed to each 
client after the Placement Staffing is responsible to 

schedule and conduct a recruitment interview with the 

client and his or her parents. This occurs within two 
or three days after the counselor/case manager receives 

assignment of the case. The purpose of the interview 
is to explain the services available and to obtain a 

sincere commitment to the client's participation from 
the client and 1.is or her parents. If this commitment 
is made, the parents and the client sign a participa­

tion agreement which is illustrated in Chapter Two. 

Pre-Semester Staff Planning 

The counselor/case managers are responsible for provi­
ding the teaching staff with a complete roster of the 

clients that will be placed in the Alternative Educa­
tion Component at least two weeks before the beginning 

of each semester. He or she is responsible to make 
all of the results of the intake needs assessment and 
diagnostic testing for each client available to the 

teaching staff at this time. 

Preliminary Program Staffing 

After th~ teaching staff of the Alternative Education 
Component have had an opportunity to review each new 

student's needs assessment and diagnostic testing're­

sult.s, a brief preliminary staffing is held to share 

basic information and the principle re~ommendations 
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regarding each client's needs and priorities for both 

educational and supportive services. This preliminary 

staffing usually takes about half a day, includes ·the 
teach.ing staff, the cOJ,lnselor/case managers, and Project 

New Pride's diagnostic .team, and is held at least one 
week before the beginning of the semester ,\ 

During this preliminary Program Staffing, the emphasis 

is more on.personal/social dynamics relating to each 
client that must be taken into account from "day one" 

in interaction with him or her. Clie~ts' specific edu­

cational or learning probl.ems are briefly discussed ,but 

they will be more thoroughly eXB.."T!lined later during a more 
comprehensive Program Staffing held two weeks after the 
beginning of the semester .. 

The purposes of this preliminary Program Staffing are: 

• To enable. the teachers to begin preliminary selec­

tion or development of general curriculum mat2~ials 
for the semester (these advance preparations Go not 

restrict subsequent flexibility in the Alternative 

Education Program, but provide the much needed op­

portunity for continuing development and refinement 

of the component's resources and capabilities); and 

• To prepare the teaching staff "to get off to a good 
. start" with each client when the semester begins. 

Student Orientation 

First impressions are paramount. The impact of the students' 
initial orientation to the Alternative Education Program is 

critical to the eventual benefits students receive from the pro­

gram. Virtually all the students bring ver.y negative attitudes 
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toward "education" with them when they arrive. Unless these 

attitudes are dealt with quickly and effectively, the clients' 

"failure syndrome" will only be perpetuated. The first. two 
days of school are mainly spent providing orientation that 

overcomes these obstacles. 

Teacher/Student Relationships 

Most of these students are resentful.of "traditional" 

authoritarian teacher/student relationships. Immedi­
ately, a more informal and relaxed atmosphere is cre­

ated by introducing teachers and students on a first 
name basis when they first meet and continuing this 

process throughout the semester. 

Informal Process 

The orientation process itself is managed relatively 

informally; delivered partly on an individual and 
partly on a group basis as the situation and events 

seem tq dictate. When students are g~thered for 

group presentation, they select thei~ own seating 
and teachers mix in with them. In general, this 

process is handled more similarly to a group meeting 

of peers than a traditional classroom setting. 

"Ownership" of the School 

Throughout the. orientation, the idea is stressed that 
the school exists for the growth and benefit of the 
students. They are encouraged to feel and accept 

"ownership" of the school; to develop a sense of 
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belonging and having responsibility for what happens 

while they are there. 

Student Involvement: A Connnunity, Not Just a School 

It ;i.s the policy of the Alternative Education Component 
to involve students as much as possible in the planning 

and decision-making process of the school. This process 
is 'explained to the students during orientation. 

Student Council 

Student input is encouraged. not only on an infor­

mal daily basis in their communication with teachers 

and counselors, but also in the form of a student 
council. The main responsibility of .the council is 
to help plan fund rais'ing, recreational and cultural 

actiyities, and be an active voice of the students' 

interests and ne.eds. 

Each semester four or six students 'are selected in 

a formal election process to participate in the 
council. Prior to the election, the "nominees" ac­
tively campaign. Once elected, the representatives 
meet together, usually twice per month, depending on 

interest and need. Once a month, they attend the 

school staff meeting, to involve them more directly 
with the planning process. 

Often the students who seek out and are selected for 

these positions are the 

the ones who might tend 

classroom. By having a 
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"natural" leaders of the group, 

to stir up problems in the . 
student council, these students 

• 

are allowed to have a voice in the running of the 
school, anB" it helps channel their'leadership capa­

bilities in a positive direction, which may often 

be a new opportunity for them . 

School Newspaper 

Another form of student involvement in the Alterna-
tivelEducation Component, a school newspaper, is 

writtetl by the students. This gives them an op-

portunity to express their opinions as well as to 

utilize their imagination and creativity in writing 
,and illustrating. 

In general, these means of student participation are in­
tended to provide the student with a "connection", a 

sense of participation, from which they have mostly 
been excluded systematically in their previous s'chool 
experiences. 

Responsible Adults 

The students are treated as responsible adults. They 

are encouraged to express their opinions and they are 
listened to. They are also made to understand clearly 

that they are responsible for their own behavior and 

participation while in the school program. 

Teamwork 

During the orientation, the need for students and . 
teachers working together cooperatively is emphasized. 
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The educatienal precess will preceed mest effectively 

when the student and teachers ferm a partnership to. ac­

cemplish mutual geals. 

Why We are All Here 

Up to. this peint, mest clients ef Preject New Pride knew 
why they are here; they have been referred because they 

get in treuble. .They de net knew everyene else is here 
fer the same reasen. To. clear the air and dispense with 

the matter ence and fer all, the fact that all the students 
have been referred to. the preject by 'the juvenile justice 

system is explained. Then, they are reminded that their 
I 

participatien in this particular pregram has been a velun- . 
tary decisie~> They are here because they have chesen to. 

be. They have cemmitted themselves to. this activity. The 
enly real reasen to. be here is to. take advantage ef the 

eppertunity to. help themselves. 

·Rules are Necessary 

Many New Pride students have had histeries ef behavier 
pro.blems which have impeded adjustment to. the classreem 

setting.' This may be semewhat alleviated by a mere par­
ticipatery and relaxed classreem atmesphere. Hewever, 

many students are easily frustrated with new learning 
situatiens and have net learned alternate ways ef ceping 

and expressing frustratien and ether emetiens. Fer stu­

dents with behavier preblems, the petential fer indivi­

dual er greup disruptien is always there and beth tea­
chers and ceunselers must be aware ef each individual's 
affective behavier, and include .. ebjecti.ves related to. 

ceping skills, frustratien management, etc., as paJ;t ef 
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the individual's educatienal pregram. A censistemt 

effert by the "team" is essential in modifying some of 
these negative behaviers. The initial heme visit is 
criticial in establishing the willingness ef the parent(s) 

,to. participate in the menitering ef yeuth IS behavier. 
Majer behavier preblems invelve.cenferences which in­

clude parent(s), if willing. 

Even theugh Preject New Pride is more flexible than the 

traditienal classreem, there are certain rules which 
all students are required to. fellew. The necessity ef 
hav.ing these rules is explained and a thereugh discus­

sien ef all scheel rules is held to. insure all students 
knew them well and have a geed understanding ef the cen­

sequences if they are vielated. The key r.ules are: 

• Geed Attenaance is Required (it is impessible 
to. receiv'e credit fer the semester with a 

peer attendance recerd); 

• No. Fighting, Dangereus Behavior er Threats (in­
jury to. ether persens cannet be telerated - de­
pending en the serieusness ef the situatien, 

students may have to. be remeved frem interacting 
with ether peeple at the scheel until there is 

·reasenable as~urance that it is safe fer them to. 

return); 

• No. Disruptien ef the Classreem (extreme unruli­
ness and/er neisiness makes learning impessible 
fer everyene in the classreem - students who. dis-

~ . 
rupt the classreom may have to.. be remeved until 

their pre~ence will no. lenger be disruptive); 

• No. Drugs er Alcehei Befere er Durin~ Sch0el 
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(while "under the influence" students cannot mean ... 

ingfu11y participate ~n'the school program - they 
cannot be counted "in' attendance" when their abi­

lities to participate are impaired); and 

• No Stealing or Destruction of the Schoo1's,~ 

Staff's, or Other Student '.s Property (injuries 

of this kind ar~ regarded in the same fashion 

and responded to the same as incidents involving 
physical injury). 

On occasion, suspension from school is used" but only if 
these rules have been broken. Youth are not routinely 
suspended for negative acting out behaviors since suspen­

sion is often seen as a ilpositive" reinforcement by the 
student who is having learning problems. The school set­

ting often becomes a very practical setting for developing 

behavior self-management ski,lls and typically frustrating 
situations can be changed to experiences in self-awareness 
and coping. 

Staff Support 

The staff do everything reasonably possible to encourage 
and assist students to keep the rules. For example, with 

respect to attendance, daily sign-in/sign out procedures 
are used, bus tokens are handed out at the end of each day, 

and any absence is responded to immediately by either a 

phone call or a home visit by the student's counselor. In 
brief, students in Project New Pride are not allowed to 

"drop through the cracks" as many of these same youth have 
. in previous educational settings. 
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Formal Student Contract 

Following the discussion of rules and policies each stu­

dent signs a formal contract, as illustrated in Figure 

Twenty One, committing himself/herself to adhere to the 

rules and to participate in the program actively. 

The Critical Balance: Participatory Education Vs. 

Who's Responsible 

Among the most difficult challenges, and the most impor­

tant considerations, in the education program, and dur­
ing the orientation when the proper school c1iulCite rnust 
be established, is the need to strike an effective bal­

ance between the participatory educational model and the 

necessity that teachers and administrators maintain fi­

nal responsibility for the conduct of the educational 

program. During the orientation, and throughout the 

semester, clear distinctions must be explained and main­
tained between the informal, non-authoritarian, and col­

laborative attitudes of the staff and their final respon­

sibilities as teachers and administrators. 

Informal Assessment 

Beginning during the orient,ation period, and continuing until 

two vleeks into the semester, the teaching staff perform in­
formal assessments with each student to help them gain a bet­
ter understanding of his or her particular educational needs. 

Basic l-fa"th and Reading Abilities 

Informal assessment of each student's math and reading 
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PROJECT NEW PRIDE HOUSE RULES 

I, , agree to obey.the 
following rules while I am a student a.t Project New Pride: 

THERE SHALL BE: 

NO FIGHTING OR DANGEROUS BEHAVIOR 
NO DRUGS 
NO FOUL LANGUAGE 
NO DESTRUCTION OF PROPERTY OR THEFT 
NO USE OF TELEPHONE WITHOUT PERMISSION FROM A STAFF PERSON 
NO GAMBLING 

I WILL: 

BE ALLLOWED TO SMOKE IN THE CLASSROOM DURING BREAK 
BE ALLOWED TO BRING FOOD AND BEVERAGES TO SCHOOL FOR BREAK 
NOT LEAVE THE CLASSROOM OR THE FRONT .YARD OR BACK YARD WITHOUT 

THE PERMISSION OF A STAFF MEMBER 
TRY TO COOPERATE WITH ALL STUDENTS AND STAFF 
DURING CLASS TINE I WILL BE ALLOWED TO GO UPSTAIRS ONLY WITH 

THE SPECIAL PERMISSION OF A STAFF PERSON 

From this point on, any student who is diprespectful to 
each other or any staff person (in language or action) 
will have an (1) immedi~te. conference with an appropriate 
staff person, (2) will then be sent home and (3) will not 
be invited back until the ~ssigned counselor has a parenti 
guardian conference. 

Any student suspected of stealing, leaving the building 
during class, or smoking dope: (1) will have an immed­
iate conference with an appropriate staff person, (2) 
will then be sent home and (3) will not be invited back 
until the assigned counselor has a parent/guardian con­
ference and a conference with the probation officer. 

I understand that this school is' a place to learn and grow. 

(Student Signature) (Parent/Guardian Signature) 

FIGURE TWENTY ONE: PROJECT NEW PRIDE HOUSE RULES 
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abilities helps verify the information gathered by. the 
diagnostic unit, and also heips the tea'ching staff 
identify more subtle areas of strength or weakness. 
Expressed preferences regarding the materials used 
also helps identify each student's personal interests. 

Students Id,e,gtify Their Semester Goals 

Each student is also requested to identify and discuss 

his or her semester goals. Figure Twen~y Two illus­
trates the form used. This gives the teachers a better 
understanding of the students' concerns and interests. 
It also helps to encourage each ,student to view their 
semester in Project New Pride's A1Eernative EdUcation 

Component as a preparation for their futures. 

Additional As~essment of Learning Disabled Students 

The informal assessment procedures are more intensive 
for students diagnosed to have learning disabilities 
than those need~ng remedial education services. They 
are designed to determine the specific behavioral mani­
festations of these students' le~rning disorders. They 
focus on examination of how the youngster is processing 
information and the in~egration of information between 
the sense8. The main cognitive areas covered by these 
informal procedures inciude: 

• Sensory Processing 
Visual 

- Auditory 

- MotoY:. 
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SEMESTER GOALS 

"IF YOU DON'T KNOW WHERE YOU.'RE GOING, 
YOU MIGHT END UP SOMEWHERE ELSE." 

My name is, ____ ~ _____ --:._...,.__ Please call me. ______ _ 

I am years old. My birthday is, ____ , __ _ 

19 My horoscope sign is. This semester I want to 

'do better in 1 _____________________________________________ _ 

My worst' subject is _______ ~------------------------------
I do/don't plan to get a job this semester (circle one) . . 
I would enjoy a job tllat. _______ ------------------------------
I would hate a job t'hat, ____________________ --.,. __ _ 

This year I plan to. ____ , ________ ....--____________________ __ 

I feel best when,_-,-___________________________________ _ 

The best way to 'stay out of trouble is 'to ________________ _ 

My friends think I am~ _________________________________ _ 

Next semester I plan to, __________ -'-______________ _ 

A good teacher always. _________________________________ __ 

A good teacher never, _____________________________________ ___ 

I never ______________________________________________ _ 

I'd like to use twentY7five (25) words to say that when I am finally on 
my own, I will, _____________________________________ _ 

THIS SAME QUESTION SHEET WILL BE GIVEN AT THE END OF THE SEMESTER SO YOl,;' 

CAN SEE IF ANYTHING HAS CHANGED. 

FIGURE TVIENTY TvJO: SEMESTER GOALS 
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• Reading 

Letter Identification 
- Letter Sounds 

- Informal Reading Inventory; 

• Spelling; 

• Math Operations 
- Addition 

- Subtraction 
- Multiplication 

Division 
- Fractions 
- Decimals 
~ PE~rcents 

- Measurement; and 

• Language 

- Silent Reading 

Problem Solving Expressive/Graphic 
- Auditory Receptive (semantics). 

" 

The speci.fic procedur"es for' administration of these in­
formal assessments have been broken down into specific 
functional sub-categories and standardized in a 'Teachers 
Manual on Informal Assessment: Screening Procedures and 
Instruction and a :t'elated Informal Assessment and Scr~­
ing Battery. These materials are illustrated in Figure 
Twenty Three. 

All the results of the informal ,assessments are summar­
ized on a Summary Sheet as illustrated in Figure Twenty 
Four. 
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~ Reading 

Section '1 - Letter Identification 

A. 26 Letters in print. 
B. 26 Letters in cursive. 
C. 26 Lower case letters in print and cursive. 
D. 26 Upper case letters in print and cursive. 

Instructions: Write the alphabet in lower case print, upper case 
print, lower case cursive, and upper case cursive. 

Section II - Letter Sounds 

A. Long vowel sounds 

B. 

C. 

Instructions: S,ay the words silently. Draw a circle around 
only those words that have the long vowel sound. 

1. Rut 6. Stop 
2. Tie 7. Mule 
3. Meet 8. Let 
4. Hope 9. Sand 
5. If 10. Cake 

Short vowel sounds. 

Instructions: Say the words silently. Draw a circle around 
each word w~th a short vowel sound. 

1. Fine 6. Cup 
2. Let 7. Rim 
3. Not 8. Beat 
4. Train 9. Sat 
5. Tune 10. Book 

Letter Combinations 

Instructions: Read the first word silently in each row, listen 
for the vowel sound in the word. Choose tha one word from the 
two words in the same row that has the same vowel sound as the 
first word and circle that word. 

1. Great Pat Ate 6. Tr'ay' Ma't· Name 

2; Weisht Late Sit 7. Flis:ht Rid . Time 

3. Few Team Use 8. Shrewd' Blue Meal 

4. Front Sun Coat 9. Poise Goes Toys 

5. Brief Seem Met 10. Bliff Mlist Cute 

Name, ______ ~----____________ ~Date, ________________________ _ 

Part B Readin 

Section J: - l.~tter Identification 
A. Letters in print 

B. Letters in cursive 
C. Lower case letters/cursive 

print 
D. Upper case letters/cursive 

print 

Section II - Letter Sounds 

A. 'Lon vowel sounds 
B" Short vowel sounds 
C. Letter combinations 

Section III - Word Identification 
A Co t tio n rac ns 

.. 

B. Compound words 

C. Syllables 

D. Root words 
E. Prefixes and suffixes 

F. Initial consonant sounds 
G. Blends and di2raohs 

and 

anc 

Score 

0 

0 

0 

0 

30 

70 

5 

4 

7 

"'~ 
10 

10 

10 

Section IV - Informal Reading Inventory 100 

A Main idea 20 

B. Facts 20 

C. Sequence 20 

D. Inference 20 

E. Critical thinkin2 20 

Comments 
Q-Q; 

Revised b & d in 1 ower 
print 

Interchanged lower & 
upper case in prin 
cursive. Did not 
terchange print & 

t & 
in­
cursive 

23-77t 

56-BOt 

100-100t 

FIGURE TWENTY THREE:' TEACHER'S MANUAL ON INFORMAL ASSESSMENT 
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SUMMARY SHEET 

Name~ __________________________ ~ Age. _______________ .I.Q. ____________ ~ 

Area of Observai:ions & Comments Pre-Test Date: 
Assessment 

~l-functional better /I Sign. Not 
than processing skills-low Correct Sign. 
vis. attn.-suppresses eye Informal Vis. motor Part A VMI. Poor-receptio1l prob-

Sensory lems. Auditory-conceptuali Aud. 73% f2!ud. moderate 

Processing zation & memory severe .•• 

sight reading stronger thaT. WRAT 2.6 
Part B we 3.9 X 
Reading word attack - poor s.s. Informal 

~ssociation - problem with 
100% iPhonics .•. 

~ttempts to spell phonet- WRAT 2.6 

Part C ~cally - many errors- CPS Level 

Spelling IProblems with vowel sounds 4 X 
teach to write symbols and 
~ounds 

Basic addition & subtrac- WRAT 4,4 

Part D 
tion ok - multiplication KM 5.0 X 

Math by breakdown iJrdd. 97% 
!sub. 88% 

Problems short term audi- Temporal-
Part E tory memory - only seriou~ 70% -----Language problem is related to Passive 

comprehension oral lan- 60% •• • ' X 
quaqe •.. 

. Interaction problems with 
Part F siblings - Basically, im-
Social matl!,!;'e X 
Perceptions 

Part G 
Vocational 
Skills X 

Infor-mal Assessment and Summary Sheet Evaluation Criteria 

Significance of errors is determirled by: 
1. The students age 
2. His/her motivational level 
3. Focal component of program 
4. Demonstrated attitudes and behaviors 
5. Intellectual functioning 
6. Post educational goals 
7 •. Number of errors 

Post-Test Date: 

/I Sign. 
Correct 

FIGURE TWENTY FOUR: SUMMARY SHEET 
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Success is Built In 

In accordance with the goal of "breaking the students 

out of the failure syndrome", during all thefe informal 

assessment activities, failure is eliminated. The 
teachers receive'the vital assessment information they 

need by observing each student's initial attempts to 
complete each task, As soon as his or her abilities 

to complete the task alone have been demonstrated, 
tea'chers provide all the help each student needs to 

succeed. The students are also given consistent posi-
I 

tive feedback on whatever successes they are able to 
accomplish. 

Formal P~ogram Staffings 

By two weeks into the schodl semester, the school staff have 

completed their informal assessment of students and a formal 
progr~m staffing is held. This meeting usually takes one full 
day, The information gathereld in the education component's 

informal assessment, conducted by teachers during the first 

two weeks of school, is combined with the results of the diag­
nostic team's formal assessment to assist the counselor/case 
managers and teachers in the formulation of the students' In­

dividualized Integrated Service Plans, and in the case of the 
client's referred for learning disabilities programming, to 
finally confirm and specify the diagnoses of learning'disabili­

ties. Based on the findings of the informal aSSeSSTIlfmt, the 

teaching staff may, at this time, request that the diagnostic. 
team administer additional tests to particulc9:r clients. 

Routine Weekly Staffings (See next page) 
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Routine Weekly Staffings 

Throughout the course of Project New Pride's Intensive 
Phase, brief weekly informal staffings are held on 

each client within each direct service component. The 
diagnosticians participate in these staffings within 
the Alternat.ive Educat~o C ~ n omponent upon request of 
the teachers. 

Three Month Interim Staffing 

. Mid-way through the Intensive Phase, a brief 'half-day 

staffing is conducted to review the progress and stand­

ing of all Project New Pride Glients, In the Alterna­
tive Education Component, this half-day meeting is at­

tended by all staff involved with the clients including 
the School Maintenance Coordinator. Those students who 

are likely to be returning to the public schools at the 

end of the semester, and will receive the assistance of 
Project New Pride's School Reintegration and Maintenance 
Program, are identified and brought to the attention of 
the School Maintenance Coordinator at this time. 

Post-Testing 

At the end of each semester" all students receive diag-
nostic post-testing administered by Project New Pride's 

diagnostic team. This information is compared wi.th pre­
test results to measure student progress and success in 

the program. It also provides information that can be 
utilized in preparing plans for follow-up services. 
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Follow-Up Staffing 

Upon completion of the six month Intensive Phase, a follow­

up staffing is ,held for all Project New Pride clients. 

This one day conference is attended by the client's coun­
selor/case manager, the diagnostic team, and the staff of 
the particular direct service component in which the client 

has participated. All these persons make recommendations, 

based on all information he or she has gathered on ,the client 

throughout the Intensive Phase, concerning the needs of the 
client which should be addressed in his or her follow-up plan. 

Th.e Alternative Education Component conducts such follow-up 
staffings at the end of each semester. 

lndividualized Integrated Service Plans (lISP) 

Each client's counselor/case manager in Project New Pride is 
responsible to prepare an Individualized ~ntegrated Service 

Plan for each client with input and review by ail other staff 

providing services to the client. This single document incor­
porates all of the project's objectives and prescriptions for 

both direct and referral services, counseling, education, em­
ployment, etc., for the client. The counselor/case managers 

often begin preparation for these plan~ very early after they 

receive case assignments. However, the deadline for completion 
of the plans is one week after the program staffing is held. 

Individual Education Plans (IEP) 

Public Law 94-142 requires that an Individual Education Plan 
(IEP) must be prepared for every student in special education 
programs in the public schools. Very similar specifications 
apply to these plans and the Individualized Integrated Service 
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Plans of Project New Pride. The project has made the accom­

modation to use a format for the lISPs closely corresponding 

to the prescribed IEP format. This accommodation serves the 
purpose of meeting the legislative requirement relating to 
special education students (the learning disabled clients 

are classified to be in special education and' public schools 

award credit) and using the IEP format facilitates eventually 
sharin~ the information with public school personnel who are 
already familiar with this format. Such transfer of infor­

mation to the public schools usually is related to Project 
New Pride's efforts to reintegrate its students into the • 
public schools during the follow-up phase and advocating 
in their behalf for an appropriate placement there. 

Figure Thirteen, which appea~s in Chapter Two, illustrates 

the format for the lISPs and provides examples of alterna­
tive education and supportive service objectives as they 
are included in the Alternative Education Component. 

Measurable Objectives 

All the lISPs are ~itten specifically 1::Q expr,ess mea­
surable objectives for educational and pther supportive 
services. These provide means for monitoring and ac­
countability of the delivery of services.* 

Weekly Lesson Plan'and Daily Objectives 

The Individualized Integrated Service Plans, while pro­

viding a framework that remains constant in most cases, 

*The Individualized Integrated Service Plans and related pro­
cedure~ ~re thoroughly explained in Chapter Two: I~tensive 
Superv~s~on. 
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is not a rigid prescription of services. Each week, each 

client's progress is reviewed by the teachers and a specific 
lesson plan with daily objectives for the next week is pre­
pared. These documents "tie back in" to the IISPs. This 

formal process of preparing the lesson plans normally takes 

place during a staff meeting held Friday afternoon. Figure 
Twenty Five illustrates a weekly lesson plan. 

Comprehensive Curriculum Development 

I) 

Although all of the alternative education services delivered 
directly by Project New Pride to its clients are highly indi­
vidualized, the faculty of the Alternative Education Component 

has developed a cotnprehensive Curriculum Guide that provides 

detailed instructions for use of the educational materials found 
to be most useful with the client population and teaching tech­

niques found most effective. Th~ development and use of this 

guide does not restrict the flexibility of the program of indi­
vidualized services. In fact, its availability to the fa~u1ty 
encourages use of a wider variety of materials and techniques 
by individual teachers. It also establishes quarity standards 

for the educational program. Figure Twenty-Six provides an il­
lustration from the Curriculum Guide. The Curriculum Guide is 
not a static document. Continuously, the use of new materials 

and techniques is being re-examined and refinements and additions 

are made to the guide regularly . 

. 
The Teaching Approach 

In the final analysis, the benefits to students of their exper­

iences in Project New Pride's Alternative Education Component 
are the resu.1ts of the actual teaching approach. This can be 

summarized in six key concepts: 
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LESSON PLAN 

Name of Student __________________ _ 

Week of ____________________ __ 

Area of ubJectl.ves Materl.alS TeacIung ::itrategJ.es Date General. t;val.uatl.on Tutor 
Instruction and Recommendation 

Spell,lllv and iStudent will be able CPS TUtor writes out the words - .1/19: Not easilg -
writing to spell correctly b LEVEL 4 one at a time - Show the word Difficulty in writing HJH 

~emembering how let- to st·udent. UP- is to sag the 
ters look, sound and HONDAY GROuP 1 letters as he writes with big 3/20: Completed group 2 - needs 
the movement pattern IIDtion in the ai.t' - He closes to be made aware of body 
pf the words. TUESDAY GROOP 2 his eyes and spel.ls words from movement - very distract- KH 

/Emory - present and entire ing - from memory got 70% 
fiEDNESDAY GROOP 3 list - Choose 10 ~ords for correct. 

:ior written dictatioll - Teach 
THURSDAY GROUP 4 & co~rect letter dictation - 3/21: Group 3 - npt distracted 
5 Teach correct letter formula: today. From memorg got HC 

tion - Use the primary paper. 90% correct: 

. 

I . 

I 

FIGURE TWENTY FIVE: STUDENT LESSON PLAN 
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Sources -- see bibliography 

Area of 
Instruction 

VISUAL SKILLS 
(Continued) 

Identification 
of five basic 
shapes (listed 
under Discrimina­
tion of Basic 
FI?rms) 

Figure-Ground 
Discrimination 

Leve 

NA 

NA 

------- -----

Basic Objective!; 

Student will name each 
shape as it is presen­
ted to him. 

Same as above. 

Student will point to 
a teacher-named item 
(on a tray of five to 
ten items) within 
three to five seconds. 

Same as above. 

Specific Materials 

Use same cards as 
Discrimination of 
Busic Forms. 

8~" x 11" sheet with 
a variety of the 
basic five shapes. 

Tray of five to ten 
! connnon items (Le., 

paper clip, pencil, 
eraser, book, cup, 
etc). 

I 

I
I 8~" x l1" sheet with 

pictures of five to 
ten connnon items. 

FIGURE TWENTY SIX: 

Teaching,Strategies 

1. Present .card. 
2. Name shape. 
3. Student finger traces shape 
and repeats name. 
4. Test identification. 
5. Repeat as needed. 

1. Present sheet and identify 
each shape. 
2. Ask student to point to 
each shape as you name it. 
3. As you point to each shape 
ask student to name it. 

1. Present a tray. of five to 
ten connnon items. 
2. Point to each and identify. 
3. Student-names each after 
teacher points to it. 
4. Ask student to point to 
each item as teacher names it. 

Use same procedure as above: 

CURRICULUM GUIDE 

L.D. Considerations 

See Discrimination of Basic Forms 
plus eliminate auditory distrac­
tions if they are a problem. 

See above. 

Encourage student to touch and 
manipulate each item as it is 
named. 

Do not hurry student at this 
point. 

Give verbal clues initially 
in each activity. 

i' 
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• Sneaking Up on Education; 
_ Tying Education In; 

• Integrated Services; 
• Everything is Connected; 

• Building Success In; and 

• Teaching by Objectives. 

Sneaking Up on Education 

To "get around" the clients' typically ve:ry negative at­

titudes toward education, emphasis is plac,e.d on main­
taining a relatively informal atmosphere compared to 

most formal educational settings and on using activi­

ties that are interesting for each client and insin­
uating learning experiences into them. 

Tying Education In 

Closely related to the first concept is the second, the 

process of making education relevant to each client's' 

goals. During the informal assessment period, at the 
beginning of each semester, clients are assisted to 

identify their main educational and vocational goals. 
Throughout the semester, their entire educational pro­

gram is constructed to relate ~s closely as possible to 
these goals and that relevance is continuously reinforced 
during teache.rs' and counselors' interaction with the· 
client. 

Integrating Services 

The educational program for each s.tudent is' also "tied 
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in" with the overall plan of $upportive services for him 

or her. Education, counseling, employment and other ser-. 
vices, are all focused on the same basic goals for the 

client. This integrated effort is a key element of Pro­

ject New Pride's entire orientation. 

Building Success In 

Each educational experience is designed to be challenging 

but oriented toward the studept's capabilities to assure 

that he or she will, with help, succeed. In keeping with 

this philosophy, students a::-e given immediate feedback on 

each activity and are praised for every positive effort and 

achievement. 

Everything is Connected 

Learning is easiest when guided. Unstructured instruc-

tion or an unstructuT,ed envir10nment presumes self-initiative 

and self~motivation which the records and experiences indi~ 

cate the lI·typical" Proj ect New Pride client lacks. The 

structure of each student's educational program is arranged 

sequentially so that each activity builds upon those pre­

ceding and supports those w.hich follow. This dictates a 

definite plan and purpose to accompany all assignments. 

Teaching by Objectives 

This final concept is supportive of the first five and pro­

vides the vehicle for their implementation. In accordance 

with the weekly lesson plans prepared for each student, the 

salience of each educational activity is related to specific 
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goals and objectives for the student and the learning 

process is closely monitored. This process keeps the 

educational program "on target". 

Daily Evaluation 

As stated previously, the Alternative Education Com­

ponent strives to build success into its daily ac­

tivities for each student. It also evaluates daily 

progress. Accordingly, the focus of evaluation is 

not merely on completion and correctness of assign­

ments! but rather on active participation, effort, 

and socially accepted behavior. 

It is also important that each student is aware of 

and understands the teacher's basis for his or her 

evaluation, and for the student to develop an aware­

ness of his or her own progress. 

Q:::'d.ly Progr~.;;s Log 

If it is found that a particular student is having 

difficulty completing basic daily requirements, 

i.e., being on time to school, willing to partici­

pate, etc., a daily progress log is utilized to 

assist the teachers and counselors to monitor this 

student's behavior. Figure Twenty Seven illus­

trates this log. 

For the first week a student is being monitored in 

this fashion, a daily conference is held between 

the student, teacher and counselor to discuss the 

day's progress. In the following weeks, c6nfer­

ences are held dependent on the progress of the 
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DAILY PROGRESS LOG 

NAME, ___________ CLASS. _______ ~DATE~ ____ ~REQUlRED TERM DATES ____ _ 

This daily log is designed to help you concentrate on accomplishing specific goals. 
Your teachers and counselor will be able to take a closer look at how well you are 
doing ~tnd to offer assistance as necessary. This log must be checked and signed ~ 
your teachers and counselor daily. If you are deficient in any area, your teachers 
and counselor may request a cc:mference to discuss ways you might further improve. 

YOUR DAILY OBJECTIVES (Your teacher must mark each section): 

To come to school ---Accomplished ___ Improved ____ Needs improvement __ _ 
Specific goal ~ ----------------------------------------To be on time to school: ' 
Accomplished ___ Improved ____ Needs improvement_'_ 
Specific goal~ ____________________________________ __ 

To return from break on time: 
Accomplished Improved Needs improvement __ _ 
Specific goa-l--- ----

To work toward or develop personal goals: 
Accomplished ____ Improved ___ Needs impr9vement 

," ---
Specific goal~--~~~~-----------------~-----­

To complete. assignmeRts neatly and willingly: 
Accomplished ____ Improved ___ Needs jJnprovement_. __ _ 
Specific goal~ ________ ~ _________________ ~ _______ __ 

To exhibit proper social behavior, i.e., maintaining respect for peers .and teachers: 
Accomplished Improved Needs 'improvement 
Specific goa-l--- ---- ----

To participate and to be willing to try, i.e., paying attention and cooperating during 
group activities: 

Accomplished ____ Improved ___ Needs improvement __ 
Specific goal~------__ --~ __ ---------~---------­

Other goals specified by yourself or your tE'!achers or counselor 
Accomplished ____ Improved ___ Needs improvement ___ CONFERENCE NEEDED 

TEACHER SIGNATURE COUNSELOR SIGNATU~E ----------------
FIGURE TWENTY SEVEN: DAILY PROGRESS LOG i 
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student, typically once per week. 

Implementing an individualized 'teaching approach in accor­

dance with these concepts requires special resources, human 

and material, and special organization of t4e educational 

process. 

Educational Staff 

The staff of the Alternative Education Component is 

composed of an Educational Supervisor, a Learning 

Disabilities Specialist, remedial teachers, a spe~ch 

and language clinician, and volunteers. Though the 

number of students per session may vary, a ratio of 

one teacher to five students is maintained and a one 

to one ratio of staff to students achieved through the 

use of volunteer staff. 

Volunteer Staff 

Volunteer interns provide vital assistance to the 

individualized teaching process mainly in the form 

of individual and small group tutoring. Other com­

munity volunteers are also used to teach special 

classes and to provide special educational events 

for the students.* 

The teachers, counselors, and volunteers all work to­

gether in the classroom as a team. Although each of 

the members of this team bring special expertis~ to 

*NOTE: The roles of volunteers in the Alternative Education 
Component is thoroughly explained in Chapter Seven: Volunteer 
Services. 
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the education program and have special responsibilities 

in the program, each also is required to participate ac­

tively in the entire program for each student. This means 
each may provide direc~ instruction, counseiing, or lead 

special activities. Also, though one person is identified 

af, responsible for each activity, several may participate. 

, The Daily Curriculum 

~f / 

Most of the teaching in the Alternative Education Compon­

ent is performed on an individual or small group basis. 
This not only serves the purpose of meeting specific needs 

of the different students, but also allows them to receive 
the one to one instruction and attention which many of them, 

particularly learning disabled students, require to work 
successfully in the classroom. Some lessons or activities 

are presented to the g~oup as a whole, but usually :nvolve 

individual assistance in completion of any written assign­
ments which may accompany the lesson. 

In accordance with the arrangements. for granting credit to 

students in the Alternative Education Component, basic areas 
are included in each student's plan of instruction: 

• Communication Skills and Reading; 

• Mathematics; 
• Cultural Education; 
• General Science and Health; 

• Recreation; 
Ii Shop; and 

• Employment. 

By in large, it is easier to arrange the daily activities 

for the remedial education students in a small group format 
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than it is for·the learning disabled students. A single 

day's schedule can be prepared in which most remedial 

students participate and which meets their individual 

needs appropriately. Instruction plans for the learn­

ing disabled students tend to be more unique, however. 

In both cases, a sufficient mixture of small group and 

individual work is used so that the difference for one 

group of students and the other are not so noticeable 

to become a problem. For illustration, Figure Tw~nty 

Eight displays a typical daily schedule for remedial 
education students and one for learning disabled stu­

dents. 

Supportive Services and Follow-Up 

T'he availability of a vast range of supportive services is es­
sential in keeping with Project New Pride's philosophy of 

. treating the "total child". These services include indivi­

dual and family counE!.eling; drug and alcohol intervention; 
advocacy and sllpport in all judi.cial matters; employment 

training, services and placement; cultural and recreational 

activities; and follow-up support beyond completion ~f the 
program. Many of these services are performed in-house by 
Project New Pride. Additional assistance is received from 

guest 'speakers, and through liaison and referral to other 
community agencies. The Alternative Education Component 

relies heavily on these supportive services to meet the stu­

dents' needs effectively during the Intensive Phase· and 

during follow-up. 

Follow-Up, Advocacy and Support 

The follow-up period for students is six months. Ap­
proximately 70% of the students 'who complete the semester 
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DAILY SCHEDULE - REMEDIAL EDUCATION 

T~~ following is a sample of the daily class activities at New Pride 

Alternative School for students needing remedial education. 

8:00 

8:30-9:00 

9:00 

10: 4.0-11 : 50 

11: 50-12: 00 

1:00-4:00 

Project New Pride opens 

Teachers and counselors are informally available 
to students. 

Students pick up work folders containing daily ass­
ignments and material. Students choose their own seat 
within the designated classroom, and often choose the 
order of assignments. Included in everyday's assign­
ments are: vocabulary words, writing in individual 
journals (on aspigned topic or choice of topics), read­
ing, arithmetic, extended silent reading period (Pro- , 
ject Read) and depending upon interest, need, ability, 
and goals, additional life skills, job skills, spelling, 
science, Gocial studies writing, and reading activities. 
This is often used for small group work with volunteer 
interns. Students are grouped together according to 
the level of abil:Lties, and individual interests and 
goals. Teacher and volunteers are present at all times 
to encourage, motivate, ~uide and individually instruct 
students. 

Group Activities: These vary in content and structure 
daily and include films, values clarification acti­
vities, theatre arts, resource and community speakers 
and visitors; job skills workshops; student council 
activities, art or science projects. 

Evaluation - Student and teacher and/or intern review 
and assess progress of the day in the areas noted on 
the daily assignment sheet. 

Repeat of the morning schedule. New Pride remains 
open until 5:00. Staff are available to students. 

FIGURE TWENTY EIGHT: TYPICAL DAILY SCHEDULE 
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DAILY SCHEDULE - LEARNING DISABILITIES 

The following is a sample schedule of the daily class activities for a 
learning disabled student. A brief description of the student and his 
diagnosed learning disability is given in' order to clarify the reasons 
for the scheduled activities. 

X is 16 years old and reading at the 3.5 grade level. He is easily frus­
trated in learning situations and reacts in a highly anxious manner 
to peers in a recreational setting. X exhibits severe visual and auditory 
processing problems, as well as an under developed conceptual language 
system. He does not appear to be oriented to time and space concepts. 
XIS lesson plan is structured so that the academic areas of deficit 
manifestations are the theraputic process by which the senses are trained, 
compensated and/or remediated. 

8:00 
8:30-9~00 
9:00 
9:00 

9:10-10:05 

10:05-11;05 

11: 05-11: 20 
11:20-11:40 

11:40-12:00 

1:00-4:00 

Project New Pride opens 
Teachers and counselors are informally available to students. 
Students are signed in 
Spatial - Cognitive Organization 
1. Student brings folder to designated work area. 
2. Student checks his lesson plan for titles of materials 

to be used. 
3. Student removes needed materials from his work folder 

and from book shelf. 
4. Student~' s in a task completion/learning posture. 
Visual Perceptual Training - Reading 
1. Visual attention 
2. Visual discrimination 
3. Labeling (identifies word and concept - association) 
4. Understanding 
5. Habit (able to respond consistently) 
Auditory Perceptual Training - Spelling 
1. Auditory attention 
2. Auditory discrimination 
3. Auditory sequence 
4. Auditory memory 
Break (relaxation) Game Room ! Individual Counseling 
Language Processing 
1. Receptive language 
2. Expressive language 
Time/Space Relationships - Math Computation 
1. Content 
2. Operations 
3. App'licaEions 
Repeat of the morning schedule. New Pride remains open 
until 5:00. Staff are available to students. 

FIGURE TWENTY EIGHT: CONTINUED 
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return to some type of educational program, whether it be 

within the public school system or other alternatives, such 
as vocational training.. Those returning to the public schools 

receive follow-up services from Project New Pride's School 
Reintegration Program, in addition to support from the teach­

ers and counselors. 

Teacher and Counselor Support 

The main responsibility fQr follow-up services, aside from 

the School Reintegration Program, is delegated to the coun­
selors. They make frequent contacts with the client and 

" 

parents, both by phone and in person, attend all court hear-

ings relevant to follow-up clients, and generally lend sup­

port to them in pursuing their particular educational, vo­
cational, and personal goals. Teachers assist in providing 

support by maintaining contact with the clients through 

phone calls or visits, depending on the needs of the indi­
vidual client. 

The main concern during follow-up is that each client receives 

whatever support, counseling or assistance of any form that 
is necessary for him or her to continue progress towards his 

or her goals. It also involves explaining applicable laws 
regarding educational services to clients' parents so they 

can advocate more effectively for their own children in the 

future. 
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CHAPTER FIVE: EHPLOYMENT 

The Employment Program of Project New Pride is a. supportive 

service to all direct service elements in the program. Ex­

posure to the job marketplace is an important Roal of the 
Project New Pride orientation. This exposure not only gives 
clients th~ opportunity to earn money (which is sometimes 

used to pay restitution), but to learn the important skills 
of seeking, securing and keeping employment. Project New 

Pride views the job experience as primarily educational in 
nature, enabling clients to expand their awareness of voca­
tional possibilities. 

Employment Program Options and Proc'ess 

The following three types of employment options are offered: 

• On the Job Training (OJT); 
• Direct Placement; and 

• Referral to Outside Employm.ent/Training Programs. 

The overall Emplovrnent Program incorporates these three op­
tions as illustrated in Figure Twenty Nine. 

On The Job Training 

. 
Through OJT the client is offered an opportunity. to en-

ter the job market in an area in which he or she TIlay , 
not have well developed skills but is interested and 

motivated to develop the necessary skills. The client 

can learn while receiving a paycheck and advance at his 

or her own pace. Employers are generally receptive to 
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ALt. PROJECT NEW F'RIDE CLIENTS ARE ELIGIBLE 

(Qualification: EI.ch CUent Is Allowed Only Two 
Referral. To The Emplo)'lDlnt Prosr .. Per Yllar) 

1 REFERRAL FOR JOB PL.lCEIIENT 

I PROJECT ~tw PRIDE JOB DEVELOPMENT SPECIALIST 

L-_________ --< 2 'ASSESSMENT INTERVIEW , 

• Review Work Hiatory 
• Obacrvll COlmliunicadon Skills 
• Indicators of Vocational Aptitudes 
• Dileu .. Positives end HegatiJIea of 

Prior Work Experience 
• Explore EmfJlo)'lllen~ PoasibiUtiea 
• Per.~ 1:1D Rea111tic Eelf .. Apprabal 

D!PLOYHENf AliD 
TRAINING SERVICES 
REFERRAL FORK 
• Work Experience 
• Vocational Interests 
• Results of Diagnostic: 

Testing 
• Financial Status: Key 

• EncoJrage Cl,tent 
PROORAH DESCRIPTIONS AND 

. ENROLUIENT SCHEDULES 

..... -------<; 3 ;E~!;rE~~!r~~C~~r~~;rON ..... --...... 

DIRECT 
PLACEMENT 
(Opportunity to 
develop en try 
level skills DB 

regular employee 
with aalary 
paid by Ilmployer­
preferrably in the 
private sector) 

... Does the program adequately meet 
the client' 8 needa . 

-Are income aud other eU8ibil~ty 
requirements met .. 

-ts the client intereated in 
the progr~m • ," 

• For Deciaion Between OJT and 
Direct Placement: 
-Age (younger cHents receive OJT) 
-Competencies/Maturity (ftIOre mature 
clients rece1ye direct.placemenu) 

-AvAilability of Direct Placements 
(scareity imposes more use of OJT) 

INCOME AND OTHER 
ELIGIBILITY GUIDELINES 

ON THE JOB 
TRAINING 

(Opportunity to 
enter job market 
\11th salary paid 

, REFERRAL TO OUTSIDE 
EMPLOYMENT AND TRAINING 

by Project Nev Prid,,) 

PROGRAMS 
(Opportunity to gain fncome 
and/or training salary paid 
by O.,vernment Program) 

IIIVENTORY 
AVAIL.lBLE 
D!PLOYHENT AND 
TRAINING 
PROORAHS 

JOB READINESS TRAINING 
• Transportation Information 

and Skills 

4b REFERRAL Sl'llVICES ..... --.(J.. N£GOTIA~E 
• .Guide Through FCtt'1lls FORMAL INTER-

JOB READINESS TRAINING 
DESIGNS AND HATERIALS 
(,\dapted for Individ­
udbed appHcations) 
• ~"ritten Materials 
• Audio/Visual Techniques 

JOB SEARCH 
• Pr,,:vious "Cood Employers 
• Yellow Pages 
• "Bel\ting the Bushes ll 

WORK PL.lCE ASSESSHENTS 
• Number of Employees 
• Type: and Quality of 

Supervidon 
• Opportunities for 

Growth 

JOB PL.lC!l1£NT ANn 
INFORMATION FORK 
• Employer 
• Address 
• Phone 
• Salary 
• Hours 
• Supervisor 
• Job Title 
• Duths 
• Type of 

Piscement 

CLIENT PERFORMANCE 
CHECKLIST 
• Attendance 
• Promptneaa 
• Worker Relations 

Attitude 
• Job Performance 
, Supervidon 

• Sources of Employment 
Information 

• Job Interviewing Skills 
• Preparing Job Applications 
• Badc Job Ratention Skills 

JOB HATCH 
• Client' a Nllds and CapAbilities 
ell Expruaed Vocational Goals 

JOB DEVELOPMENT 
(No Job Bank - Individualized 
Job Development) 

• Minimal Paperwork 
• Staff Cona1at.ently (Strong 

Available POints 
With 

Prospl'!:t1ve Employers) 

JOB PL.lCEliENT 
• Mediate Final Detail. 

-transportation • 
-attire 
-hours 
-accomodation to achool 

schedUle 
-pay days/sick days 

FOLLOI/UP AND HONlTORING 
• Weekly Job Site 

Monitoring Visits 
(Host Intensive for OJT. 
tess for Dir~ct Placements, 
Least for Out Referred 
Clients) 
-troubleat,oot potential 

problems 
-counsol cUenta 
-provide support to 

Q employer 
---------- • Financial ~n8G&::IIIent 

of OJT TIME SHEET 
!' HoUri! on the Job. 

• Arrange Interv.t.i!ws AGENCY REFERRAL 
• Transportat:lot"1 AND MONITORING 

AGREEMENTS 
(The procp~~ provided 
for tho:. cH""nt by the 
program to which he or 
she haa been referred 
should reflect similar 
scme.s to those 
provided by the OJT 
and Direct Placement 
options provided 
directly by Project 
Ncv Pride. However. 
it is uncommon that 
the same extent of 
individualization of 
services is accomplished 
in very large scale. 
emplo)'lllOnt and training 
programs.) 

5b~------------____ ~ 

FIGURE TWENTY NINE: EMPLOYMENT PROCESS 
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spend additiona~ 
the salary for 

this arrangement and are willing to 

training time with the youth because 

this option is paid by Project New Pride. 

Direct Placement 

option is for 

and some entry level work skills. 
clients with more defined inter-

The 

This 
ests 
able to receive further experience in the field 

client 

in 
is 

which he or she is interested. In this 
salary is paid directly by the private 

option, the 

sector employer. 

Referral To Outside Training Agencies 

Project New Pride. has less control and on-going direct 
involvement in this option and therefore, uses it less 
However, it is important to become aware of all the 

government funded employment/training programs avail­
able locally. The Department 

the 
of Labor must be con-

tacted during start-up period 
programs in 

In Denver, 
dealt with 

the local area 
to inventory all 

which might 'be a resource. 
the major program Project New Pride has 

is the Denver Employment and Training Ad-
ministration (DETA), the channel for federal, state 
and local CETA funds. 

Although programs differ, most government 

offer many options 
funded 

ing programs 
for participants. 

train­

These 
include direct placement assistance, OJT, 
and job readiness They should, 

work experience 
therefore, be 

in developing employ-

training. 
closely involved with the clients 
ment plans and helping 
as Project New 

each decide which option is best 
Pride employment counselors do in the 
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first two options. The Job Placement Specialist for 
Project New Pride, however, does not accept at face 
value the wri.tten prqgram outlines of these outside 
employment/training agencies. In reality, the actual 
services delivered by these programs can vary over time, 
depending upon adminstration and funding, or vary with-

.in the program itself, depending on the individual job 
counselor's conscientiousness and know-how. Before 

, , 

client referral, it is the Job Placement Specialist's 
responsibility to determine if appropriate services 
will in fact be a part of the employment plan developed 
by the outside agency for the client. 

Deciding Which Option 1Is Best For The Client 

The initial steps in the Project New Pride Employment Program 
provide information to help determine which of the three em­
ployment options is most suitable and beneficial for each 
client. 

Vocational Assessment, Referral and Assessment Interview are 
the first three steps. They assure the presence of the es­
sential element in successful program management; that each 
decision is tailored to meet individual client needs. 

~I I 

Vocational Assessment 

Vocational assessment and planning is an integral dimen­
sion of Project' New Pride's Emp.loyment PrQgram. By 
focusing on a systems approach, a process of vocational 
exploration and planning occurs at each stage of the 
client's involvement with the program. Although a 
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formalized int~rest inventory is not utilized, this 
aspect of vocational assessment is incorporated into 
the'intake, diagnostic and counseling activities. 

The vocational assessment process is initiated when 
each client. enters the program at intake. 'l'he intake 
counselor obtains a work'history and each client is 
interviewed regarding vocational goals and job inter­
ests in order to determine if employment and/or job 
training services are needed. 

The diagnostic testing each youth receives is also help­
ful in vocational assessment. A Didgnostic Questionnaire 
delves into the client's interests and hobbies as well 
as his or her p::t'evious work experience and attitudes 
towards working. The academic, psychological and learn­
ing disabilities testing that are administered also of­
fer vital information regarding the capabilities and 
potential of each clien~. 

The relationship each client deyelops with his ar her 
cou,nselor helps to enhance the vocational planning 

1 d ",,· f 1'" process. Each counse or con ucts an ~n orma ~nter-

est inventory to assess the client's vocational inter­
ests and goals. Many times a client is not aware of 
the various options which may be open to him or her. 
The counselor is instrumental in helping the client 
become aware of what is available. 

Referral 

All Project New Pride clients are eligible for referral 
to the Employment Program. Lack of previous job history, 
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age, and'court status does not affect the youth's eli­

gibility. 

All referrals to the Employment Program are initiated 

by the case counselor. The initial Intake Needs Assess­
ment information assembled by the counselor determines 

his/her decision regarding the need for employment for a 

particular client. When the counselor determines, with 
the client, that some employment service is appropriate, 
an Employment and, .Training Services Referral Form and 

Counselor Response Sheet, as illustrated in Figures 
Thirty and Thirty Onle, are completed 'and forwarded to 

the Job Placement Specialist. These forms identify 

the work experience, inter~sts, diagnostic testing 
results, and financial status of the client. Once this 
re,ferral is received, the Job Placement Specialist sets 

up an interview time to conduct an Assessment Interview 
with the client. 

Referrals can be made at any time ~ur~ng the intensive 

or follow-up phase of the program. Also, clients can be 
r'eferred two times during the course of the year. They 

II 

may be employed for a few months on one job, terminate 
and be re-referred for another. 

When evaluating the information on the referral form, 
the income of the family becomes a deciding factor as, 

to whether a client is eligible for an outside employ­

ment/training program. Most government employment and 

training programs have strict income, guidelines. If a 
client falls into the guideline category, these pro-

• 
g;rams are reserved as options for the client. If not, 
they are disregarded. 

1 

I 

I 
I 
I 

" 

I 
! 
j 

1 ! 
II 
II 
II 
t J 

/1 
f I 

l! 
f ! 

1 ! 
fo I 

U 

) EMPLOYMENT AND TRAINING SERVICES REFERRAL FORM 

PLEASE FILL IN AS COMPLETELY AS POSSIBLE. THANK YOU' 

I.D. # FOLLOW-UP _______ INTENSIVE, ______ __ 

NAME PHONE, SOC. SECURITY ,, _____ _ 

ADDRESS AGE DATE OF BIRTH, __________ _ '---------
SEX ETHNIC ORIGIN, ____________ MONTHLY FAMILY INCOME, _____ _ 

PUBLIC ASSISTANCE WELFARE NUMBER~ ___________ __ 

PRESENT OR LAST SCHOOL ATTENDED, _______________ ----:HOURS ____ _ 

GRADE:...-____ _ 

TRAINING RELATED TO EMPLOYMENT/TRAINING, _______________ __ 

WRAT: SCORE~ _________ _ 

COURT ORDERED EMPLOYMENT: YES_NO_ BY WHEN. ________________ _ 

RESTITUTION YES/NO AMOUNT, _____ ----'DATE DUE 

EMPLOYMENT EXPERIENCE: (Please indicate position title, employer, full 
or part-time, salary, and start and end dates). 

TYPE OF EMPLOYMENT/TRAINING CLIENT IS REQUESTING, ____________ _ 

GEOGRAPHICAL LOCATION OF EMPLOYMENT, __________________ _ 

TYPE OF TRANSPORTATION AVAILABLE TO CLIENT-'-___________ _ 

FULL OR PART TIME EMPLOYMENT ____________ _ 

DATE AVAILABLE FOR EMPLOYMENT/TRAINING _______ TIME AVAILABLE __ _ 

FOR INTERVIEW, _____________ ~REASON FOR REFERRAL, ___________ _ 

COUNSELOR~ ___________ DATE, _______________________ _ 

INITIAL APPT. DATE TlME, _______ ETS COUNSELOR ___ _ 

FIGURE THIRTY~ H1PLOYfl1ENT AND TRAINING 
SERVICES REFERRAL FORr·, 
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1. 

2. 

3. 

4. 

COUNSELOR RESPONSE SHEET 

Is this referral client voluntary? yes/no 

Is this a client, counselor, or court initiated re-

ferral? (circle) 

If this is a counselor or court initiated referral, 

has the client made a voluntary commitment to com­

plete an ETS program? yes/no 

Given the conditions of youth employment does the 

client's work history indicate problems in any of 

these areas: job retention - job departure - employee/ 

supervisor relations - tasks accomplishment 

nal (circle) 

attitudi-

5. If such problems are indicated in the work history, does 

the client understand that ETS will prc)vide. support ser-

~, f 

vices, but the major responsibility to achieve success 

with the placement is contingent upon their actions? yes/ 

no 

6. Is this client in need of job readiness training? yes/no 

7. Briefly, what is th~ client's perception of work? 

8. In your professional opinion why is this an accurate r.'e­

ferral, and where would you rate this client's chance for 

success? ________________ ~----------------------------

FIGURE THIRTY ONE: COUNSELOR RESPONSE SHEET 
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. Assessment Interview 

Having only the information from the referral form, 

the Job Placement Specialist interviews the client. 

The interview not only gives the specialist an op­

portunity to observe the client's communication 
skills, but also gives the client the opportunity 
to practice "being interviewed". The client's 

work history is reviewed, but it is not uncommon 
for the clients of Project New Pride to have 

sketchy or non-existent job histories. In these 
instances, the specialist tries to identify other· 

kinds of experiences indicating vocational strengths 
and weaknesses. These might be school, home or peer 
related experiences and interactions. The client is 

encouraged to discuss negative and positive exper­
iences he or she has had when working, and the spe­

cialist suggests alternative method~ of dealing with 
negative situations to make the next placement a more 

positive experience., For instance ~ if a client lost 

his or her last jdb because of failu~e to call in 
sick, then the disqussion might revolve around employer 

expectations and needs relating to employee absences. 
The client is ·also encouraged to explore a variety of 
employment possibilities that are different from his 

or her previous work experiences to expand his or her 
work repertoire in areas possibly offering more career 
growth and development. The client needs to be encour­

aged to see his or her potential and to have confidence 

that, with training and experience, he or she can se­
cure "good" jobs. Frequently, clients' expectations 

are too low or unrealistically high. A realistic self­

appraisal is a key goal of the Assessment Interview. 

It is al~o important to reach an agreement on the kind 
of employment to be pursued, transportation issues, and 

hours. 
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Selecting the Appropriate 'Opt'ion 

At the end .of the Assessment Interview, the Job Placement Spe­

cialist makes a decision ,about which of the three employment 
options is most appropriate. This decision is discussed with 

the client. 

In most cases, one of Project New Pride's internal emplo~ent 

options will be selected as the most appropriate for the 
client. The Job Placement Specialist determines whether to 
utilize Project New Pride OJT funds or to,Aeek a direct place­

ment (employer paid) in the private sector. This determina­

tion is based on several factors: 

". AGE: If the client is 14 or 15 years old, then a 
direct placement, with the employer paying the 

salary, is unlikely. Thus, OJ! funds would pro­
~ably be utilized to develop a job; 

• COMPETENCY/MATURITY: Older clients with some job 
experience can usually be placed in direct place­
ments. However, immature and inexperienced workers 

will require more of the employer's tbme and effort. 
In these cases, OJT funds would pr,obably be used to 
cover the salary; and 

• HIRING CLIMATE: Naturally, the overall economy has 
a major impact on youth employment of any kind. When 
jobs are readily available, direct placements 'abound. 

Accordingly, when the market is slow, the need for 
OJT placements increases. 

The option of referral to an outside employment/training pro­
gram is infrequently used. It is unca.mmon for the same 
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extent of individualization of servi.ces to be foupo. avail-

('able within most large scale employment and training pro­

grams. For one of these programs to be considered a viable 

option for on~ of Project New Pride's clients, the program 
has to include the same elements offered in Project ,New 
Pride's OJT and direct placement options which are as fol-

lows: 

• Job Readiness Training; 

• Job Match; 
• Job Development; 
• Job Placement; and 
• Follow-up and Monitoring. 

If these elementB are included and the following criteria 

are met: 

• Are income and e~igibility requirements met? 

• Does the program effectively meet the client's 

individual needs?; and 
• Is the client interested in the program? 

the client will be referred. For these referrals, the Job 

Placement Specialist provides assistance with the initial 

contact to the program--where to go, forms to fill out, 

transportation, etc. 

Designing The Program For The Client 

Once it has been determined which of the three options is 

most suitable for the client, the counselor works closely 
with him or her through the subsequent steps of the chosen 

program to tailor the plan to the client's specific needs 
and capabilities. As the process proceeds and other perti­

nent information is discovered, the individual employment 
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plan is often changed. For exrumple, if it is found that a , 
client who is considering a direct p~acement appears to need 

ore individualized attention" and training than'originally ex-m , 
pected, he or she might be redirected into an OJT progrrum to 

,further develop work and related personal skills. 

• - ,,< ._---------_._' 

'f I 

Job Readiness Training 

Job Readiness Training involves assisting the client to 

become ready for the world of work in all ways. Accord­
ing to the individual, activities might include map read­

ing, transportation information, sources of employment in­

formation, job interviewing skills, and application pre­
paration and submission. 

Group Job Readiness Training 

Group Job Readiness Training is incorporated into 

the individual lesson plans in the New Pride Alter­
native Education Component utilizing pre-vocational 

and job .obtainment materials. Th,e Job Placement Spe­
cialist conducts structured workshops on the skills 

of employment in conjunction with the educational 
staff. This method is not alwaYs successful because 
many Project New Pride clients traditionally have 

had trouble achieving in a group setting. However, 

programs using videotape 'role playing techniques 

and practice interviews have been highly successful. 

Individual Job Readiness Training 

This approach'is generally 'the more productive and 
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beneficial. Since the Project New Pride clients 

vary greatly in age, maturity and experience an 

individualized program is developed to meet the dis­
tinct needs of each youth. It provides a less 

threatening situation by focusing on supportive in­
volvement of the instructor rather than group and 
peer dynamics. 

The exercises used vary considerably in accordan~e 
with the individualized approach. Figure Thirty 
Two provides two illustrations. 

Job Match 

All clients are matched to job positions based on their 

own ,needs and circumstances. If clients are placed on 
jobs which meet their individual needs and which they 

feel they selected, j~b retention and quality of exper­
ience are enhanced. ," The clients should. feel that they 

are committing tnemse1ves ,to a.job of their choosing. 
Because continued growtH and experience in interest 

areas also is important, clients are placed on j0b~ 
which are relevant to their expressed long range voca­
tional goals whenever possible. 

Job Development 

Once a specific kind of job has been identified as ap­
propriate by the client and Job Placement Specialist, 
the two begin work in the job development phase. It 

should be made clear that there is no job bank at Pro­

ject New Pride. Each job is developed individually for 
each client. 
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NAME:~ _____ _ 

EXERCISE I - "BITS AND PIECES" 

You run across a friend you haven't seen in 1~ weeks. Y~ur friend 
says that he heard they're hiring for Stock People at a Stortin& 
Goods store on 10th and Broadway. You friend can't remem er the 
name of the store just that it starts with a G. 

1. What pages do you look in first? 
2. Under what he~ding? 
3. What is the name of the store? 
4. What is the correct address and phone tf? 

5. What do you do next? 

Is Joliet East or West of Br9adway? 
How many blocks South of 1st Avenue i's Il1iff Avenue? 
Which way do the Avenues run? 
Which way do the Streets run? 
Describe ~vhere Chase Street can be found. 
Where is the Heart of the City? 
How many blocks and in which direction is Olive Street from 
Yosemite Street? 

NAME: ____ _ 

EXERCISE II - "HOW TO TELEPHONE" 
Once you know what business you are going to call you need to follow 
these steps: 

1. Have paper and pencil ready. 
2. Call and ask to speak with personnel department, manager, or 

person in charge of hiring. Write down names. 
3. Introduce yours elf - "Hello :.my name is Greg Chavez" 
4. Ask if there are open jobs now. If answer is yes, ask what 

jobs and write down. Also ask the following other questions: 

a. Age Requirements - WRITE DOWN 
b. Location of Job - WRITE DOWN 
c. Days and Hours - WRITE DOWN 
d. When to apply and who to contact ~WRITE DOWN 

5. Thank You!! 

ALWAYS SPEAK CLEARLY AND COURTEOUSLY! ! 

FIGURE THIRTY TWO: JOB. READINESS TRAINING MATERIALS 
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There are three key elements ;n th;s .... ..... process: 

• Job Search; 
• Work Place 

• Employment 

Job Search 

AssE.\ssment; and 
Negotiations .. 

The job search is literally that. With the specific 
expressed employment preferences of the client in 

hand, the Job Development Specialist surveys the com­
munity to find a job or create a new job that is 

appropriate.. Every available resource is' e~,:plored 
in the job search including: 

• Known Employers with whom the Job Placement 
Specialist has placed clients 'successfully 

in the past are contacted - if they are not 
able to respond with a job themselves, they 
are asked for suggestions; 

• The Yellow Pages are the most frequently used 
resource - a search is conducted under rele­
vant ~istings to identify a.ll organizations 
which might hire a person with the specific 
abilities and goals of the youth; 

• Want Ads in the newspapers are a useful re­
Source to help identify current jobs in the 

client's }~terest area(s) - all area news­
papers are thoroughly examined for relevant 
job .list;i.ngs; 

• Service Agency Bulletins which.also list 
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current jobs are puqlished periodically by 
government employment programs and agencies 

such as CETA, the State Employment Agency, 

and County Employment Agencies - arrange­
ments are made with all such agencies; and 

• Word of mouth, through previously developed 

contacts with other social service agencies, 

often leads to potential employers. 

The Job Placement Specialist frequently has to util­
ize several of these approaches, make many appoint­
ments, and visit' several "organizations to find or 

create an appropriate position for an individual 

client. It is not uncommon for him or her to even 

drive around the area of a client's home looking for 

help wanted signs or just far any businesses that 

"look" like they may be able to provide a job for 
the client. H~ or she has' to beat the bushes, so 

to speak, to find a suitabu.e job for every client. 

Work Place Assessment 

Once a job search has been conducted and work place op­

tions have been identified., the Job Placement Specialist 

will conduct a work place assessment of each option. 
This' is a very important step in designing an employment 

. h' h the cl~€.nt will succeed. not fail. progralU l,n Ttl!. ~C.J.. , 

Most' Pr'oj ect New Pride clients have a history of 

no't functioning well in large ,systems., They have 
usually tended to achieve more in smaller settings. 

Small employers (12 or less personnel per shift) have 
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proven most appropriate for Project New Pride clients. 
These employers arE~ better able to provide for the 

client's skill development, effective sup~rv~s~on, 
and management. The clients are able to comprehend 

the objectives of the organization more readily and 

relate them to their specific job tasks. In addition, 
the clients ~re afforded better opportunities to de­

velop growth oriented working relationships with their 
supervisors and co-workers. By contrast, larger em­

ployers (20 or more pe~ shift) with t~eir diversity 

of job tasks, high employer-employee expectations to 
achieve organizational goals, high superv'is.or to em­
ployee ratios, need for ~pecific Skills in employees, 
and a multitude of mini-~ystems within the organiza­
tion, all combine to make it difficult for the typi­

cal Project New Pride client to "fit in" at·a comfor­
table level. 

Private sector employers are preferred over public 

sector simply because of the diversity of jobs avail­
able and the perman,ency of the setting. "Real world" 
expectations, are, of course, available in both. 

Employer Negotiations - Direct Placement 

A client assumes much of the r.esponsibility for 
obtaining a job when direct placement is the op­

tion. Although the Job Placement Specialist does 
not arranee for the client to be hired, he does 
assist the client by identifying employers who 

would be likely to hire someone with his exper­

ience and interests. It is arranged., if possible, 
for the client to only go to those interviews for 
which there is a chance of being hired. The Job 
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Placement Specialist might call the,employer to in­
form him that he or she will be coming to apply for 
the job. This would give the Job ,Placement Special­

ist an opportunity to find out if the client would 
be consideied for the position. It is the responsi­

bility of the Job Placement Specialist to. "weed out" 

those employers who would. not be interested in the 

client. 

If, during the job search, an ideal placement is lo­
cated and there is no existing position available, 

the Job Placement Specialist will try and show the 
employer how his or her organi~ation would benefit 

,,' . 
by developing a new position and hiri~g the client. 

If ~he employer is interested, the youth will be re­

sponsible for setting up an interview time with the 

prospective employer in order to further elaborate 

on his or her qualifications. 

Sometimes employers, who have initially expressed 
an interest in developing a job for the. client, de­

cide they are not prepared to make the investment 

required to hire the client at this time. Also, 
employers with existing job openings, found through 
various means, are hesitant to hire a ,Project New 

Pride client. At this time the Job Placement Spe­

cialist and client may decide to utilize the OJT 

option. This option is' used as ~n incentive for 
prospective amployers who cannot be convinced to 

assume full responsibility for the salary. 

OJT Negoti-ations 

This option is for those clients previously deemed 
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inappropriate for direct placement and for those 

unable to obtain an appropriate direct placement. 

An OJT placement is beneficial for both the 'c1.ient 
and the employer as a "settling in period". The 

Job Placement 'Specialist makes all of th~ arrange­

ments with the employer prior to the employment 

interview with the client. He arrang~s a meeting 
with the prospective employer to discuss the mech­

anics of the placement. Three strong sel~ing 
points for utilizing our program are that paperwork 
is minimal (two time sheets per month), staff are 

consistently available to discuss any problems that 
may arise, and the salary will be initially paid by 

Project New Pride. Group placements are seldom 
made. For the most part, one client is placed. on 

one job site. If multiple placements were made, 
it would only be in highly supervised settings. 

Job Placement 

After all the discussion and planning, a Job Placement 

Information Form is completed by the Job Placement Spe­

cialist (see illustration in Figure T:h.irty Three), and 
finally comes the actual job placement itself. The 
youngster has been interviewed by the program counselor, 

the Job Placement Specialist, and the prospective em­
ployer. Applications have been filled out, Social 

Security Cards secured where necessary, and job readi­

ness training completed. Hopefully, the about-to-be 
employed client has a view of his new job as part of 
a longer range vocational plan for himself and hope­

fully" the employer has an understanding of the impor­
tance of his or her role in the process - as teacher, 
supervisor and role model. The Job Placement Specialist, 
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EMPLOYMENT AND TRAINING SERVICES 
JOB PLACEMENT INFORMATION FORM 

NAME ____________ ~ __________ ~----------

EMPLOYER. ____________ ---------------------

.. -'.---'-.- -- - - ~-~--.- --

ADDRESS __ ~ _______________________ _ PHONE..:.,... _____ _ 

START DATE _______ START SALARY ______ _ 

FULL-TIME __ _ PART-TIME ___ _ HOURS ______ _ 

DIRECT SUPERVISOR. _________ ~ ______ _ 

JOB TITLE _______ _ 'TYPE OF PLACEMENT _________ _ 

JOB DUTIESI ______________ ~ ________________________ _ 

ETS COUNSELOR 

FIGURE TH IRTY THREE: JOB PLACH1ENT INFORl'·1ATION FORN 
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in bringing the two together, continues to mediate 
the final details of the placement: transportation 
(bus schedules); appropriate attire; hours (OJT hours 
are always set to accommodate the client's school 
schedule or other pre-determined commitments); pay­
days; sick days; and the procedures of the work 
place. There are no loose ends on either side which 
might become misund~rstandings later. Every step is 
taken to assure success in the placement, not only 
for the client's sake, b~~ for the sake of community 
relations as well. Many employers are excited by the 
prospect of being part of.a "team" to work with delin­
quent youth, and it is important that they, too, have 
a sense of success in the venture. 

Follow-Up and Monitoring 

Once the client begins the new job, job site monitoring 
visits are conducted at least once a week by the Job 
Placement Specialist and the Client Performance Check-.. 
list is completed. Figure Thirty Four illustrates this 
form. The frequency o.f these monitoring visits may be 
increased depending on the follow-up needs of the client. 

Direct placement visits are conducted very discreetly. 
Project'New Pride' has little control over these work 
places - no "ownership", as we do with OJT placements _ 
and we do not want to interfere 'Nith the business. The 
primary function of these visits is to troubleshoot po­
tential problems and counsel the client through diffi­
cult periods on the job. The st,aff also are available 
as a resource for the employer if requested. Fortun­
ately, clients who are in direct placement jobs are 
more mature and job-wise than those in OJT placements, 
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~___ ~ ____ ~ __ ~ __ ~ __ ~ __ ~-----~ __ --------------------------__ ----------~~.a~~------

CLIENT PERFORMANCE CHEC~LIST ON WORK/TRAINING SITES 

CLIENT _____________________________ WEEK OF ____________ _ 

1. Attendance: excellent good poor 

2. Promptness: excelle.nt good poor 

3. Work relations: . excellent good poor 
Comments: ____ ,-__________________________________________ __ 

4. Attitude: _____ positive _____ i~different_· ____ negative 
Comments: _________________________________________________ __ 

5. Task performance: _____ excellent ____ ~good_' ____ poor 
Comments: ______________________________ ~ ________________ __ 

6. Supervision adjustment: _____ excellent _____ good _____ poor 
Comments: ______________________________________ ~~--------

Client response ______________________________________________ __ 

Employer/trainer response ________________ ~ __ -----------------

Ii t 

FIGURE THIRTY FOUR: CLIENT PERFORNANCE CHECKLIST ON 
~10RK TRAINING SITES . 
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so the problems are fewer. 

The ongoing follow-up on OJT placements is more compre­
hensive. In addition to Cl,ient Performance Checklists 
which are completed weekly, OJT, supervisors are required 
to maintain and provide OJT Time and Attendance Records 
for the Job Placement Speciali'st every two weeks. This 
form, which is illustrated in Figure Thirty Five, is 
simple but absolutely necessary. Because we are paying 
the salary, our involvement with the work place can be 
more direct. 4gain, it is based on troubleshooting and 
prevention of problems" and because the client is less 
experienced and less mature, more involvement with the 
employer is likely. 

Clients who are referred to other government funded em­
ployment programs receive two services: 

• Referral Services; and 
• Monitoring and Follow-Up. 

Referral To Government Employment and Training 
Programs 

It 'is the nature of most government programs that 
there is the inevitable mountain of red tape. 
Thus, the role of t;1e Job Placement Specialist 
is to see that the ted tape does not strangle 
the enthusiasm of the client for getting a job. 
The client is. carefully guided through the forms, 

~ . 
the interviews and all hurdles -- many of which 
would seem insurmountab~e to the most hardened 
job seeker. The complexity of information that 
the youngster must absorb (remembrar, Proj ect New 
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CENTRAL DENVER YOUTH DIVERSION 
355-1661 

1437 High Street 
Denver, Colorado 80210 

OJT . D TIME & ATTENDANCE RECOR 
EMPLOYEE NAME: PAYROLL PERIOD : __ ~ _____ _ 

------~--------

\DATE TIME IN TIME OUT HOURS WORKED COMMENTS 

1/16 
f-' 

2/17 

,3/18 
" 

4/19 

5/20 

6/21 
, 

7/22 . 
8/23 

9/24 

10/25 
~...,.....~ 

" ' , , 

11/26 

12/27 , 

l3/28 
, 

14/29 

15/30 

31 

TOTAL HOURS PER PAY PERIOD :, _________ ~ 
NET PAy: ___ ------

PREPARED BY _______________ _ 

FIGURE THIRTY FIVE: OJT - TIME AND ATTENDANCE RECORD 
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Pride clients are functioning below grade levt:l 

and may be learning disabled) is overwhelming to 
many. Thus, it is standard procedure to inter­

pret all informati'On'for the client, and to rein­
force the step-by-step procedures which are laid 
out. Proj ect N'ew Pride I s experience with the 

DETA system confirms that it is so complex that 

a client can get side-tracked at almost any junc­
ture, so it is necessary to monitor every phase 
of involvement. 

Strong inter-agency relationships are very impor­
tant and every effort should be made to secure high 
level cooperative agreements. This paves the way 

for ongoing-cooperation between the Job Placement 
Specialist and the government program staff;. and 
the client benefits. 

Follow-Up and Monitoring in Government Projects 

Once the client is certified as eligible, and is 

involved in the direct service portion of the govern­
ment program, the ongoing follow-up continues in 
full force. 

Usually, the Job Placement Specialist must monitor 

the progress of the client through the program it­

self -- long before the client is placed on a,job 
to be sure that he is not lost along the way, and 
that' he gets the services he needs. 

Once placed in ,a training program or on a job site, 

the monitoring is very similar to that which is done 
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for OJT or direct placement clients. It mainly in­

volves troubleshooting possible problems and con­

ducting preventive counseling. 

Working As A Team 

The Job'Placement Specialist keeps each project New 

Pride counselor informed on a regular basis of ~he 

status of the job, probl~s, successes, etc., for 

each client in the Employment Program, and the two 

work together as a team to make, the job experience 

a good one for both the cli~.p.t and the employer. 
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CHAPTER SIX: SCHOOL REINTEGRATION 

Introduction 

All too often, the interface between alternative programs and 

the co~unity is ignored. The School Reintegration and Main­
~enance Program, a contracted supportive service provided to 

Project New Pride by.Mile High Red Cros,s, is desirned to . 
bridge the gap between the project's Alternative Education 

'Component and the larger community by facilitating and. pro­

viding continuing support to the client's reentry into the 

public school ,"mainstream". 

Most clients of Project New Pride are not only involved with 

the juvenile justice system, but also are characterized by 

chronic.truan.cy, poor grades and motivation, and other school 
related failure. By utilizing the six step process for School 

Reintegration and Maintenance illustrated in Figure Thirty Six, 

two thirds of the project clients reentered in the public 
schools not only complete the semester, but also show increases 
in grade point average and attendance. 

Referral - In House Supportive Service 

The program operates as a supportive service during the follow­
up phase and receives all its referrals from Project New Pride 

counselors. All clients under sixteen are automatically re­

ferred back to public school to comply with mandatory atten­

danc~ laws. For those over sixteen, reenrolling in school 
is an option they may choose to exercise instead of full time 
employment. Naturally, counselors encourage clients to finish 
their education or to enroll in a GED or a vocational program 

offered through the public schools. Approximately 60% to 70% 
of the clients seek to reenroll in public school after each 

Intensive Phase (semester) is' completed. 

191 

! 
I 

! 
I 

I 
II 
! 
! 
I 

f 

I 
t 



ADVANCE 
'"'ENTItY 
SERVlCES 
• Completed 

Within One 
Henth After 
Referral 

The School Rein­
tegut!on , Kain­
tenance Sup.noher 
Handles All Con­
tinued Comunlcat!on 
With The Schools .. 
But If Problema 
Develop, The Coun­
ular Will Intervene 

NOiUlALLY WAS ACCOM­
PLISBFlI DURINCi tAP.L­
ItR AND ON-GOING 
lIOlI.lt WITH THE 
SCHOOLS TO ESTABLISH 
AND KA.tHTAIN PRO­
CIWi CAPA!lLliY 

END OF INtDlSlvt 
SUPERVISION PeASE, 
!EGINHlNG OF 
FOLLO\I-UP 

TRADITIONAL 
EDUCATION 
(PNP Clhan 
Hav. Hoatly 
railed Hera 
Once. A Sec .. 
ond Ttm. 
tt.lc.ea Little 
Senae) 

PROJECT NEW PRIDE. ALTERNATIVE 
EDUCATION SERVICt::S. INTENSIVE 
SUPERVISION PHASE 
• CHenu Characterized by: 

-bhtory of chronic truancy 
-poor aradllll 
-low aeadl!mlc motivation 
-other achool related hilurI! 

• Handatory Scha6l Attendance Law 
Requite. AutolMlt1e Referral of 
Cl1enu Under sixuel1 Back To 
School At The End ot The Inten­
dve Ph .. e 

• CUenti Sixteen And OYer May 
Elect To Return To School Aa 
AT. Ortion To [!nploymen.t . 

HIDTERM IN SIX HONTH SEMESTER 

PROJECT NEW' PRIDE CASE COUNSELORS 

• School Enuring 
a Laet DPS Attended 
a Prolr8111 Suggea tiona 

-Special Educ:ation 

VERIFICATION or HOME SCHOOL 
• Client Key Have. Hoved 

-Vocadonal 
-Sel! Contained Clue 
_Individual Lab CIa .. 
-Cooperative Work 

Experience 

• Vorily Special Programl 
Avanable In Home SC~OOI CLIENT NEEDS 

REVIEW SCHOOL HISTORY ASSESSMENT 
a Typea of Previous 

Educational Prograld 
a Succuus and Particular 

ST~~~~~~Tll COUNSELOR _------------.J 
• Prioritize Client's Needa 
a Detel'llline What Options 

That Are AyaUable In 
Ho=e School Are Holt AiI-
propri.au To Needs • 

• Review Disanoltic. Teat~ REI'ORTS OF 
Ruulta (Client Hay Be DIAGNOSTIC 
EUsible For Specisl TESTING 
Education Prolrallli or 
Certain Vocational Op-
tions Kay Be Inappropriate 
Because Client Ia L.D.) • 

" EatabUsh Pre1i1Dinary 
Recotn:llendationa 

a Conlult With Diagnostician 
If Special Ed PlaC8lllent 
Indicated 

ADVANCE NOTIFICATION OF 
HOHE SCHOOL 
a Telephone Contact To Adytae 

School Of Planned Reentry 
• Identify Contact Peraon 
• Hake Prdimlnsry Recollllllen-

dation For Pt'DBralll Placement 
IliFWENCING APPROPRIATE SCHOOL AND 
SPECIAL PROCIWI PLACDiENT 

'-~---L __ ORGANIZJ.TlOtw. 

• Anal/at. Of COl:Ipleto Ar:~~'Y===::r:S:::!~ 
• Lht Of Key !lenons Who ......-­

Kensge AvaU ,bIe Programs 
7' 'J1lAINING IN n,! SCHOOL REINTE­

GRATION AND HMNTElt'NCE PROGRA.'1 

CHART 

SCHOOL 
BUooEr 

SCHOOL 
DIRECTORY » Of PrOBt'81118 lovaUable 

• All Appropriate Administrative 
Staff 
-f,)e1al "'01 ken 
-l'aycholo,!~.t8 

SPECIAL mUCATION 
LEGISUTl,oN 

-Principal. 
-Special lducaUon ~upetvll0n 
-VocatiolVll Supetvi.ors 

ALTERNATIVE 
EDUCATION 
• Drop OUt Pn­

vention Proar,ms 
a Indh !Juslbr.d 

Instruction iab. 

• Rl:llledial 
Education 

• GEO Preplution 
• Team-T.uynt 

Contain_II 
Cla .. rocm 

• RII_ouree Rooma 
• Etc. 

SPECIAL 
EDUCATION 
arAFP'ING 
• Diagnostic 

T.ating 
• Social and 

School Hi.tor}° 
• Psychological 

Eva!.9aUon and 
ObtOlrv .. don 

o • PNP Diagnostic­
ians Attend/Ph'P 
Teats Presented 

VOCATIONAL 
TRAINING 
• Hollt Appropriate 

For Older CUenta 
I Somedmas Concurr­

ently £mployltd 
• SOlllcti1:l1d Provid.e 

Sdpen4 

ONGOING FOLLOW-UP AND SUppORT DUR1}.'O THE REElmI,Y SEMESTER 

: ~:~e s~~b~:~:~n~l~nVOlved In Advocacy For The CUent 

~ 
It A CUent Don NO. t Do \/011 

9 WSSESSM£NT OF PROORA.'f PLACD~ 
• ChanSI The Prolfbl 
• Chans' The Teaehbr 
• CbilnaCl The SehodUle 
• Transter To Anothar School 

• Initial Heetinl 
Between CUent 
,. Teacher{Coun­
aelor Attends 

e Reshtr_tion 
• Transportation 
• Ch .. Selection 
• Weekly Or Bi­

Honthly Visits 
To The School 

,. 

FIGURE THIRTY SIX: .THE SCHOOL REINTEGRATION PROCESS 
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Referral Schedule' 

Midway into the semester (about three months into the 

program), the counselors begin 

services 

to refer 
completing school reintegration 

Form shown in Figure 
basic background 

Thirty Seven, 

clients for 

the Referral 
which provides the 

information needed on each referral 

current educational plans. Upon including 

receipt of 

address and 

the School the form, 
Coordinator 

Reintegration and 

file on that student tenance starts a 

Main­
and 

fills out a 3 x 5 card for a master file which is main 

tained for reporting and control purposes. 

Advance Reentry Services 

There are four steps in this phase of service delivery: 

• Verification of Home School; 

• Review of School HistorYi 

• Staffing with Project New Pride Counselor; and 

• Advance Notification of 'Home School. 

Verification of Home Sc:hoo1 

Because Project New Pride's cYient population tends to 

be very mobile, each client's 
verified based on the current 

or may not 

correct home school is 

addresss of the legal 

be guardian. 
attended. 

It may 
In it is addition, 

have not been 

the same school last 

unconunon to· find not 

enrolled students who at all several 
years, and thus may 

as a 17 year old. 

enter 
There 

high school for 
for 

the first time 
are also youngsters who have been 
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DPS REFERRAL FORM 

STUDENT,___ DOB PHONE '--:--------
ADDRESS _________ ----:LAST DPS ATTENDED DATE '-----
SCHOOL ENTERING GRADE FOR (FALL/SPRING) ---
REFERRING PROG REFERRING COUNSELOR DATE '------
ACAD/VOC GOALS ----------------------------

Mark appropriate box(es) 

o RE~ENTRY & PROG. PLACEMENT 

o FOLLOW-UP (PROG. REPORTS) 
L.:l OTHER (specify) _______________ _ 

n REFERRAL TO MOTIVATION AIDE (student in reg. classes only) 

PROGRAM SUGGESTIONS 

SPECL'\L EDUCATION 
n LP.C.D. 
CJ S.L.LC. 
e S.LE.B.D. 
n EXT. CENTER 

JUNIOR HIGH 
CJ COOP. WORK EXPER. 
Cl HOLD YOUTH 

NO SPECIAL PLACEMENT NECESSARY 

METRO HIGH SCHOOL:o ZUNI 
Cl PECOS 

VOCATIONAL 
p CAREER ED. CENTER 
o SHOP CLASS 

, Cl OPP. SCH. 
D METRO/ST. ACAD. 

HIGH SCHOOL 
o SELF CONTAINED 
o INDI. LAB CLASSES 

3800 YORK (Street Acad) 
PRIVATE SCHOOL OR OTHER ALTERNATIVE SETTING 

FIGURE THIRTY SEVEN: DPS REFERRAL FORM 
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placed in group homes within the city and will be at­

tending a new school based on their placement address. 

It is important to verify the home school because not 

all special programs are offered in all schoo1st1;l.rough­
out the city, and special program placement' is an impor­

tant feature of the School Reintegration and Maintenance 

Program. 

Review of School History 

The school history secu~ed during intake is evaluated by 

the coordinator. It is an important source of informa­
tion on what type of program and success the client has 

exp.erienced in public school prior to involvement with 

Project New Pride. 
• 

Staffing with the New Pride Counselor 

After the home school is verified and school history re·­

viewed, a staffing is held with the counselor to accom'· 

p1ish two goals: 

• Prioritize the client's needs; and 

• Identify special program options in his or her 
home school which address the prioritized needs. 

Is the client a 17 year old with no high school credit 
who is showing 1i,ttle interest in further academic work? 

~ . 
Perhaps a vocational program is the best choice. Is he 
or she a ninth grader ~hose main problem has been atten­
dance? Perhaps a self-contained, drop-out prevention 
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program aimed at ninth graders' w01.1ld be appropriate. An 

employed 17 year old with 8th grade post test scores? A 

GED prep program offered at night would allow him to work 

during. the day but still get that important equivalency. 

It is also important that the diagnostic testing be "ex-, 
amined at this time (and diagnosticians consulted when 

appropriate) as those diagnosed as learning disabled, 

educable retarded, or emotionally disturbed, may be eli­
gible for special education programs. 

Overall, this staffing enables the counselor and the 

coordi~ator to look at the previous school history, cur­
rent diagnostic testing, and "goals the youngster has set 

for himself or herself, and to establish some preliminary 
recommendations for programs available through public 
school which would meet the individual's needs. 

Advance Notification of Home School 

Telephone notification is provided to the administrative 

staff of the home school to which the client is assigned 

that he or she will be reentering at the beginning of the 
next semester. A designated contact person, usually the 

Assistant Principal or Social Worker, can set the admini­

strative wheels in motion to facilitate appropriate school 
and special program placement. 

At this same time, a preliminary recommendation to the 
scho,o.l for program placement is made. If a special 

education program is being considered, or if the' client 
was in a special education program prior to attending 
Project New Pride, lead time is especially important 
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because federal guidelines establish rigorous proced­

ures for staffing. 

Appropriate School and Special Program Placement 

Placement in the appropriate school and/or. special program 
is crucial for the successful reentry of students. The 

coordinator must have substantial knowledge of, and referral 
links to, the full range of programs available in the school 

system. 

Utilizing a copy of the ann.ual school budget, as well as or­

ganizational chart, as a basic planning tool, the coordinator 
lists all important programs and the key individuals who 
manage them. Securing thei~ cooperation in the planning 

stage is critical to success. 

Training is the key to cooperation. After making initial 

contacts, the coordinator arranges to deliver an inservice 
presentation about Project New Pride including the six steps 

for dropout prevention. The in-service training is given to all 

appropriate administrative staff, including social workers, 

psychologists, princ~pals and special education and vocation-
al supervisors. When 'they fully understand what the coordin­

ator wants to do and what to expect, ongoing relationships 
are much sinoother and more effective. They learn that Project 
New Pride is an advocate for the school as well as tor the 

student, not an adversary. 

While the specifics vary from site to site, special schools 

and programs fall into three general categories: 

• Alternative Education; 
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• Special Education of Handicapped Persons: 

-learning disabled 

-retarded 

-emotionally disturbed 

-blind 
-physically disabled; and 

• Vocational Training. 

Alternative Education 

In most school systems there is ?,category of diversi-
fied programs which we 'are calling "Alternative Education". 

These pr6gr~ms include federally 'funded drop-out preven­
tion programs, individualized instructio~ labs, remedial 

programs, community-oriented GED prep" special interest 
classes, outdoor education, team-taught contained class­

rooms, resource rooms, peel.' and paraprofessional tutoring 

programs, and so forth, They provide a reservoir of al­
ternate educational settings to the traditional classroom 

in which our clients have shown so little success. 

Quite often, no two schools offer the same programs and 
the coordinator needs to became familiar with all pro­
grams available in a particular sch~ol system. The coor­

dinator should a.lso survey other c01IlIl1unity alternat:i,ves 
and priv~~,te schools as well. 

The great advantage of these programs is that the teach­
ers are usually specially trained and committed to having 
the "program" succeed. In turn, they are connnitted to 

seeing the individual student succeed. Many will take 
a st~onger personal interest in the individual than the 
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traditional "one-period" teacher can. 

Flexibility and individuality are built into many of 
these programs, rather than being geared to an abstract 

"average" student. They can recognize and,reward the 
small positive changes which might gd unnoticed in a 
regular classrooriI. This is especially significant be­

cause Project New Prid~ clients, even after making sig-
nificant changes in behavior and academic performance, 
rarely ~each the abstract "average" necessary to succeed 

in regular classes. Easily disGouraged, a small suppor­

tive atmosphere gives them the confidence to continue to 

try to succeed. 

Special Education 

This category of 'special programs, Special Education, 

is the most complex because enrollment is controlled 
by federal guidelines as well as local regulations. 

The coordinator must consult with the local Special 
Education Department or State Department of Education 
for comprehensive information on availability of these 

programs locally. 

There are three basic types of Special Education pro­

grams Project New Pride cOlIDllonly has used: 

• Learning Disabled (p,erceptual and cognitive 

disorders); 

• Educable Retarded (limited intellectual capacity); 

and 
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• Emotionally Dist~rbed (behavior interferes with 
learning). 

Special Education Staffings 

Because all students placed in these special education 
programs are labeled as "handicapped" under federal 
guidelines, students enrolled must be carefully evalu­
ated by, the public schools through diagnostic testing, 
social and school history, psychological evaluation, 
and observation. Project New Pride's diagnostic and 
counseling progrrun provides much of the information 
needed by school personnel for a special education 
staffing. It is, however, 'up to the local school'sys­
tem whether this diagnostic information can be utilized 
for these staffings. For this reason, it is necessary 
to have a diagnostic team whose credentials are accep­
table to the school system (i.e., I.Q. testing by a 
licensed psychologist, etc.). By securing all appropri­
ate special education legislation from the publ~c schools 
and reviewing them thoroughly, the coordinator is able 
to informatively address these issues in negotiations 
with the schools. 

Whenever a special education staffing is being considered, 
whether initiated by Project New Pride or by the public 
school, the Project New Pride Diagnostic Team is con­
sulted. They provide professional descriptive evalua­
tions of all the diagnostic work which has been done as 
well as recommendations for program placement. 

In addition, the primary .diagnosticians should attend the 
staffing along with the cooFdi.nator and the Project New 
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Pride counselor, to present the evaluation. This pro­
fessional team approach offers not only ongoing sup­
port to the client, but support to the school staff as 
well. 

Vocational Programs 

Older students, or those wh0 'are not interested in fur­
thering their academic education, benefit from place-
ment in pre-vocational or career exploration programs. 
Quite often, these programs are designed so that stu­
dents can be employed concurrently while enrolled, and 
some provide stipends. 

The diagnostic testing is utilized by the counselor and 
coordinator to help each client identify strengths and 
weaknesses affecting the choice of an appropriate voca­
tional program. This is especi.ally important if trH' 

client has been diagnosed as learning disabled, as 
specific learning disabilities might render certain 
occupations less desirable. 

Advocacy: Ongoing Follow-Up and Support During The Reentry 
Semester 

Working closely with the school administrative staff and 
classroom teachers, follow-up is carried out in three areas: 

• Grad~s; 
• Attendance; and 
• Behavior. 

The involvement of Project New Pride's staff and the School 
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Reintegration .and Maintenance Program does not end with place­

ment of the student in an appropriate special program. The . 
follow-up and support will continue during the entire reentry 

semester. It begins with the initial introductory meeting 

between the student and the new teachers, continues through 
registration (transportation and additional class selection 

assistance), and continues during the semester with weekly or 

bi-monthly visits to th~ school, and phone contacts more often, 
if necessary. 

The coordinator must know the school system and the program 
options, programs, entrance requirements, teachers and loop­

holes: ~s weIll or better than, the administrators with whom 
negotiations take place during the semester. This information 

is the most effective resource that can be used. to jog a slug­
gish and/or recalsitrant bureaucracy out of its natural state 
of complacency. 

The follow-up is conducted with one major aim: to prevent or 
ameliorate the' problems which might lead to an unsuccessfu.l 

semester and/or dropping out. Because the reentry process 

has focused attention on a particular youngster, the ombuds­
man role is continued for at least one semester, sometimes 

longer, in an attempt to get school personnel invested in 

that particular student's success. Developing this in-school 
support system is key to s~eing that the client will continue 
in school after Project New Pride's involvement ceases. 

Ongoing Feedback to Project New Pride Counselors 

During the course of the semester, Project New Pride's counselors 
receive regular reports on each client's progress in public 

school. These are illustrated in Figure Thirty Eight. If 
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WEEKLY SCHOOL. REPORT FORM 

NAME ______________________________ SCHOOL ____________ __ 

ASSISTANT PRINCIPAL _________________ SCHOOL COUNSELOR ________ __ 

WEEKLY ATlENDANCE WEEKLY GRADES 

PERIOD I 

PERIOD 2 

PERIOD 3 

PERIOD 4 

PERIOD 5 

PERIOD 6 

PERIOD 7 

PERIOD 8 

COMMENTS: 

FIGURE THIRTY EIGHT: HEEKL Y SCHOOL· REPORT FOFtI~ 
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problems develop, the counselOr. intervenes, 'providing outside 

(sometimes court-supported) co~nseling intervention for prob­

lem students. 

Over the course of the semester, the client should develop 'an 

independence from the Project New Pride counselor. .This "weaning 

awaY"'process is encouraged. One of the great benefits of'placing 

a student in a special program within the mainstream of public 
school is that the teacher will then pecome an advocate inside 

the school system, and will hopefully continue. the relationship 
of advocacy after involvement of Project New Pride has ceased. 
The client remains on the counselor's follow-up caseload for pri­
mary counseling. That is, the coordinator does not assume a di~ 

rect service caseload, but monitors all students from Project 

New Pride who are on follow-up. Often several students will be 
in one school but may have different Project New Pride counselors. 

Assignment of monitoring responsibility to the coordinator enables 
school personnel to utilize one person, rather than many, to 
channel information. 

Reassessment of Program Placement 

If a client does not do well - does not attend class, exhibits 

behavior problems, etc. -- then, the program placement is re­
evaluated. All necessary steps are taken to keep the student 

from dropping out, including changing the program, the teacher, 

the schedule -- sometimes even securing a transfer to another 
'I 

school. 
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CHAPTER SEVEN: VOLUNTEER SUPPORT 

Introduction 

The involvement of volunteers has been a contributing factor 

to the effectiveness of Project New Pride. Contributions 

in the form of volunteer time and donat.ions provide need,ed 
services to the project's clients and are also an important 

means to build a wide bCi.se of community support. Project 

New Pride's community-based approach is premised on an ef-

fective process to educate community groups about juvenile 
delinquency and what they can do to help remediate this pro­

blem. Volunteerism through Project New Pride addresses both 
these goals directly. 

The Volunteer Process 

The eeneral process describing operation of Project New Pride's 
volunteer support component and its relationship to\lthe overall 

Project New Pride operational process is illustrated in Figure 
Thirty Nine. 

Volunteer Roles: 'Supplementary Staff 

There are two main roles for volunteers in Project New Pride: 

• Volunteer Interns; and 

• Community Volunteers. 

Both serve as extensions of the staff. They are carefully 
recruited, screened, and trained to specific tasks, and a 
degree of professionalism is expected from them in return. 

205 



PROJECT NEW PRIDE VOLUNTEER COORDINATOR 

SELECTS TARGET 
ORGANIZATIONS 

PRESENTS PROGRAM 
• Description of PNP 

IDENTIFIES ALLIES 

• Organizations \lith 
Appropriate Expertise 

• Importance of Vol­
unteers to PNP 

• Explanation of 
Volunteer Rules 

• Persona in Poa! tion 
to recruit for you 

• Can Use Their 
Volunteer Netllorks 

• opportunities for 
Training & Credi ts 

• Those Most Active 
LDcal1y 

PRE SCREENING 
• Same Cri~r1a 

Used in 
HAKES REFE LS 
• Volunteer In­

terns (PNP 
desires 1 to 1 
rati" intorns 
to clients) 

• Recruitment Sche­
dules Correspond 
to School 
Semesters 

ARRANGES CONTACTS 
\l1111 OTHER AGENCIES 
AWARDS CREDIT 
• PNP Agrees· to Pro­

Vide Appropriate 
'Supervision and 
Planning of 
Activities 

• Faculty Monitors 
Hake Site Visits 

4 PRE SCREENING 
• Same Critjtria 

Uaed in ~ 
5 MAKES REFERRALS 

• ColIKDunity Vol­
unteers (PNP 
wants as many 
8S are useful) 

• Continuous 
Recruitment 

6 ARRANGES CON)'ACTS 
WITH OntER AGt.'NCIES 

PRE SCREENUIG 

• ~:: ~~i~ia 
HAKES REFERRALS 
• Community Vol­

unteers (PNP 
\lsnts as many 
as are useful) 

• Continuous 
Recruitment 

ARRANGES CONTACTS 
WITH OTHER AGENCIES 

PROJECT NEW?PRIDE VOLUtn'F.ER COORDINATOR • L.+--___________ -j_ EDUCATIoNAL SUPEit"VIsOR/CiiuNSELING SUPERVisoR-

.9 VOLUNTEER SCREENING 
(Staff Interview With Ed.uc­
ation and/or Counseling 
Supervisor and Volunteer 
Coordinator) 
• Hatch Volunteer and 

Client Needs 
• Establish Realistic and 

Appropriate Expectations 
• Explain Volunteer Roles 
• Explain Volunteer Policies 

and Procedures 
• Screening Is Done on 

a More Informal Basis 
for Conraunity Volunteers 

lOa ORIENTATION & TRAINING ~ ORIENTATION ----KltOh ~~iE~~~~~ i~~~~ 
FOR COHMUNITY VOLUNTEERS MATERIALS • Three Week Fomal 
• Individu~lized, Less • PNP Concepts Instruction and 

Fotf!U11 Training , • ;:ii~~!~nteer ObservatIon Period 

VOLUNTEER 
AGREEMENTS 

• CurriculUIII Materials , Sign Fortnal Contract 
snd Tutoring Approach 
(tnterns Only) 

CONTRACT 
(Interns Only) 

INFORMAL HATCltINC 
• No Fortll81 Procedures For Long-Term 

One On One Ha tcMng 
• Paired or Grouped Infonnally To 

He tch Personal Skills, Needs, or 
Personalities 

CONTINUING STAFF SUPERVISION 
• Staff Always Present In the 

Clsssrecm 
• Interns Receive Monitoring Site 

VIsits FrDn\ Faculty of Their 
College or University 

• Supervision of COlllfllunity Volunteers' 
Activities Outaide the ClRasroom 
Are Less Directly Supervised 

PRE SCREENING 
• Same Cr1~r1. 

Used in 
HAKES REFER LS 
• COlJllllunity Vol­

unteers (PUP 
\lants as many 
ss are useful) 

• Continuous 
Recruitment , 

ARRANGES COh'TACTS 
wtnt OTHER AGENCIES 
AWARDS TIME OFF 
WITH PAY 

13 VOLUNTEER INTERN SERVICES 14 COMMUNITY VOWNT£ER SERVICES 

• Increased Responsibilities 
Over the Semester 

• ServiceS Are Specified In 
Individual Service Plons 

• Tutoring Individuals and 
Groups 

• Limited and Particularly 
, Closely Supervised 

Counseling Support Services 

• Frequently Intenl!ittant & 
Short-TeI'lll 
-Workshops 
-Special Evente 

• Special Continuing' 'Services 
-Fine Arts Class 

L-_______ ~~\5 FINAL EVAUJATION 16 RECOGNITION OF \'vU!NTARY SERVICE 

FIGURE THIRTY NINE: VOLUNTEER PROCESS 
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Roles of Volunteer Interns 

Volunteer interns are used almost exclusively in the 

Alternative Education Component. Initially, their 

classroo~ instruc-main assignm~nt 
tion, either as 
dividual tutors. 
to follow that 

is to assist with 

small 
The 

group facilitator's, or as in­

interns are given lesson plans 
been prepared by the teaching 

staff. 
have 

Following completion of the lesson, 

teacher what 

the in-

the tern routinely reviews with 
accomplished. They are to been 

schedules of attendance at the 

two half days per week. 

has 
keep regular agreed 

approximate rate of 

Increasing Responsibility in the Classroom 

After four to six weeks, the interns are given 
more responsibility.and 

in setting daily client 

encouraged 

objectives 

to participate 

and to make 

contributions to the overall lesson plan. For ex­

ample, specific lessons and activities are designed 
around a particular intern's 

not only gives the intern an 
abilities, 

skills. This practice 
test opportunity to 

but also enriches the and develop 
Project New 

their 
Pride curricultnn. 

Responsibility for Counseling 

It is the 

volunteers 

policy 

actual 

of Project 

caseloads. 
New Pride not to give 

Interns with approp­
riate training and skills are used to support 

counseling effort by working with clients in 
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implementing individual counseling objectives and 

activities specified and closely supervised by 

counse19rs and may eyentually assist the counselors 
in establishing new client objectives. They do not 

implement any independent counseling. 

A One to One Intern/Client Ratio 

Project New Pride strives to maintain a one-to-one 

ratio of interns to clients in the educational pro­
gram. This does not mean interns' services are al­

ways delivered on a one-to-one basis. Interns may 
assist teachers with group activities or work inde­

pendently with small groups. It means the capabili~ 

ty for individualized service should always be avail~ 
able, if needed. 

Roles of Community Volunteers 

Community volunteers provide a wide range of services in­
cluding, for example,'fine arts, drama, crafts, recrea­
tional activities, and financial assistance. Typically, 

their contributions to the program tend to be more inter­
mittant than the services of student interns. A communi­

ty volunteer may conduct a short-term special craft work­
shop for clients or organize a special recreational event 

or be recruited to respond to a particular and unique 

client need that has arisen. Community volunteers are 
required to submit lessons or project plans for approval 

by the Teaching Supervisor. These plan~ specify the 

objectives and activities involved in the project, mat­

erials and space needed, location, and needs for staff 
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supervision. Generally speaking, the community volun­

teers are providing a learning experience for the stu­

dents in an area, or subject in which they have special­

ized skills, therefore, staff supervis~on primarily pro­
vides teaching assistance or support. The community 

volunteers aLe also expected to submit results of their 
classes for discussion and suggestions. 

In summary, the role of community volunteers is to aug­

ment the existing staff capabilities to enable the pro­

gram to offer a richer, more diversified array of ser­
vices. 

As Many as are Needed 

No specific volunteer/client ratio is recommended for 
community volunteers. The goal is to use as many who 

can contribute new, meaningful, and complimentary di­
mensions to the p:r:'ogram without distracting from the 
main curriculum. 

Volunteer Recruitment 

There are four main sources of volunteers for Project New 
Pride: 

., Local colleges and universities; 

.-Voluntaryorganizations; 

• qivic or religious organizations; and 
• Businesses. 
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Identifying Appropriate Organizations 

While the Project New Pride model prescribes that the 
entire community should become involved, it is neces­

sary to establish some priorities that will guide the 
volunteer recruitment effort efficiently. 

Sites to Recruit Volunteer Interns 

The main roles of volunteer interns in Project New 

Pride dictate that emphasis should be directed to­

ward college and university departme~ts of education, 

particularly special education programs. Depart­

ments of social work, human services, criminal jus­

tice and.corrections, psychology and sociology are 

secondary sources. 

Sites to Recruit Community Volunteers 

National and local voluntary organizations can be of 

assistance in two ways: 

• They can use their networks of volunteers 

to identify potential volunteers for your 
programs j and 

• They can provide you with training to improve 

the effectiveness of your overall recruitment 
efforts. 

Project New Pride has cooperated closely with and 
received invaluable support from the American Red 
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Cross for many years. The Red Cross has provided 

extensive volunteer services to the project in ad­

dition to providing technical assistance and finan-, 
cial support. Similar relationships can be estab­

lished with the Red Cross and other voluntary organ­
izations in each of the replication sites. 

Local civic groups and churches can be similarly 

helpful. However, those that are most active in 

the community will vary from place to place. Pro-
,ject New Pride encourges each replication project 

to identify those groups locally most able and dis­
posed to contribute voluntary support. 

The business community can also provide very key 
voluntary assi,stance through providing jobs :e-or 

project c'lients. Business men and women can also 

serve as employment skills training instructors. 

More generally, businesses are, in the final analy­
sis, the "world's largest depository" of human 

talent of all kinds. Effective relationships with 
the business community can create access to the 

widest possible range of connnunity volunteers. 

Access to these volunteer resources can be achieved 
through developing relationships with individual 

businesses or with business associations such as 

the Chamber of Commerce and Junior Chamber of Com­
merce and the National Alliance of Business Men 

and Women. Project New Pride has used both ap­
proaches successfully. The business associations 
provide centralized access to a major portion of 

the voluntary, support available from this' sector. 

Many individual businesses will allow, sometimes 
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even encourage, employees to volunteer a portion 

of their time to worthy community projects without 

forfeit of their salary for that time. These sources 

should be identified and the general practice encour­

aged through your contacts with business associations 

and individual enterprises. 

Gaining an Inside Ally 

After appropriate community orsanizations have been 
identified, the next step in volunteer recruitment is 

to establish contact with persons in these organizations 
who are in a position to per.mit, encourage, even reward 
other members of the organization to volunteer. This 

person may be a teacher or dean in a college,or univer­

sity, a key manager or administrator in a business or 

voluntary .organization, or it may be an office holder 

in a leadi~g civic group. Many organizations have their 

own vol~nteer coordinator. It may be that person. In 
each instance, the effectivene~s of the recruitment ef­
fort depends primarily on properly orienting appropriate 

potential volunteers in their organization and actively to 

recruit them for you. 

Establishing the base of your contacts across the range 
of community organizations initially requires getting 

out there and introducing yourself and the project to 
people. Contacting the "right" person in an organiza­

tion frequently requires several preliminary intervi.ews. 

The ~ffectiveness of the volunteer recruitment effort 
will always depend on the thoroughness with whicn this 
task is completed. If you are persevering about it at 
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the start, after awhile you will be able to use your 

"on board" insiders to help you ide.ntify and gain en­

try to other appropriate organizations. Once this 
process of referral is begun, it tends to be self-
perpetuating. 

Direct Contact with Potential Volunteers 

You can assist the key insider to explain the project 

more fully to potential volunteers and to provide more 
powerful motivation for volunteering by giving direct 

presentations to groups assembled for you by the insider. 

The main objective of these presentations is to invoke 

enthusiasm and interest f~om the audience. Points that 
should be covered in such presentations include: 

• Description of the program, its goals and 
objectives, the services it provides, the 

target group, and special needs of the cli­
ents; 

• The importance of volunteers in Project New 
Pride's community-based model; 

• Explana;tion of the volunteer roles, particu­
larly, ~he close professional staff support 
and the direct client contact; 

• The training opportunity represented by the 
volunteer roles in Project New Pride; and 

• For college students particularly, the pre­
employment experience the volunteers will gain, 
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and, if applicable, the opportunities to receive 

academic or practicum credits. 

Arranging for Award for Credit 

Project New Pride encourages that all volunteer interns 
receive academic or practicum credit for their volun­

teer service. To facilitate colleges and universit~es 

making these arrangements, agreements are presented at 
the outset to schools and Project New·Pride staff will 
directly supervise and evaluate the,interns and provide 

regular feedback to appropriate t,culty. It is also 
agreed that 'the interns w.ill perform specified tasks in 

accordance with plans developed by qualified teachers 
and counselors and that an attendance record will be 

maintained. In most cases, faculty f~om the college 
will regularly visit the Project New Pride School. 

Recruitment Schedules 

The recruitment schedules vary slightly for conrrnunity 

volunteers and volunteer interns. Community volunteers 
are recruited continuously or when a special need arises, 
Volunteer interns are recruited in :waves, in the early 

fall and late winter, phases corresponding to school sem­
esters, 

Volunteer Screening: Meeting Mutual Needs 

Project New Pride does not, of course, accept as a volunteer 

who l.'ndicates a desire to help. A careful screening any person 
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process is implemented to assure that each volunteer 

assignment in the program meets the needs of the clients 

and the needs and expectations of the volunteer. 

Screening Volunteer Interns 

The initial screening of volunteer interns actually 

takes place concurrently with the recruitment. The 
college instructors who assist in the recruitment 

also help screen out those individuals whose inter­
ests and abilities seem to them not to coincide with 
Project New Pride's approach, and only refer those 
whom they deem appropriate:. 

Interview 

The next step in the screening process is an inter­

view of the recruit by staff. This interview always 
includes the educational supervisor and usually at 
least one other staff member. The purpose of the 
interview is not only for the staff to "screen" 

the volunteer, but also for the volunteer to have 

the opportunity to learn more about the responsi­
bilities involved in being a New Pride volunteer 

and to see if his/her interests and skills fit 
the needs of the program. 

Intern Attributes 

The main attributes required in an intern are: a 

sincere interest in gaining teaching and counseling 
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experience, enthusiasm, and a sense of responsibil­
ity and conscientiousness. Though any prior exper­
ience in working with delinquent youth or within an 
alternative setting is considered helpful, Project 
New Pride does not rule out individuals because of 
a lack of experience. The most important considera­
tion is an openness to l~arning and contributing to 
Project New Pride clients. The Project New Pride 
teachers are committed to the training of interns 
to bring them to the skill level necessary to be 
effective in the alternative school setting. 

Responding to the Intern's Needs and Expectations 

Although there are certain 'set requirements for the 
interns, Project New Pride also emphasizes the im­
portance of allowing .for flexibility and responding 
to particular skills and interests of the interns. 
During the interview, the student is given the oppor­
tunity to express those interests, and if,selected 
will further be encouraged to uti+ize his/her parti­

cular expertise in the classroom. 

An important issue to be dealt with in the 'inter­
view is the volunteer's expectations of the -exper­
ience. He/she must have a realistic approach to 
de.aling with the type of delinquent offenders which 
are Project New Pride clients. They should not ex­
pect to establish immediate rapport with, or to make 
instant friends with the students. Instead, they 
should be aware of the potential resistance and man­
ipulations which they will be likely to face. 
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Reinforce Intern Roles and Responsibilities 

The role of the volunteer intern is stressed through­
out the screening process. They are also reminded 
of their importance to the furi.ctiQning of Project 
New Pride ai.'ld of th~.! supervision and assistance 
from the staff which they will have. 

Another important idea commuriicated to the volun­
teer interns during the interview is the active 
role which they are encouraged to take in the 
classroom, and the opportunity which Project 
New Pride provides for them to develop not only 
teaching skills, but also leadership and creat'ive 
qualities. The ultimate objective of the inter­
view is for both sides to learn what the other has 
to offer and requires, and to work towards a mu-

-tual satisfaction of needs and expectations. 

Screening Community Volunteers 

When they apply, community volunteers are interviewed 
to determine their suitability for the program. The 
interview process assesses the volunteer's skills in 
relating to students and progr~matic needs and re­
sources. If they are accepted for a position, it is 
required that they undergo an orientation period simi­
lar to that given the volunteer interns, but on a one­
to-one basis by their staff supervisor. 

Orientation and Training of Volunteers 

All volunteers are given orientations to assure they fully 
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understand and can operationalize Project New Pride's key 

concepts, rules, procedures and methods. Figure Forty illus­

trates orientation materials used typically. 

Intern Orientation and Training 

Due to the specialization in the learning disabilities 
progrannning, orientation and training may be more or 

less intensive, depending on volunteers' familiarity 

with l.d. In either case, the o~ientation of volunteer 
interns consists basically of a review' of the curriculum 

materials, presenting a profile of the students at the 

school, and further discussing the expectations of 
both the interns and staff. Once interns begin their 
work in the classroom, they receive·on-going training 

and supervision from the teaching staff. Once a week 

a meeting of volunteers and staff is held to review the 

activities of the volunteers. 

Observation Period 

The volunteer interns spend ,the first two to three 

weeks primarily observing and interacting with the 
staff, with limited involvement with the students. 
During this time the int~rns are presented with a 

general overview of the pLogram, and are given the 

chance to raise whatever questions may occur to 

them as they observe the classroom functions. For 
those interns working with 1. d. , students, there is 
also a discussion of l.d. theory, and the Project 

New Pride approach to working with these students. 
This observ&-tion period allows volunteer interns to 
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become familiar with .all the forms, mate;rials; and 

procedures utilized at Project New Pride, and gives 
both the interns and teaching staff the chance to 
see if they can work together effectively. 

PoliGies and Contracts 

All interns are supplied with a list of Project New 

Pride volunteer policies which must be met in their roles. 
These are discussed with the interns to provide a 

sound understanding of what is expected of them. The 

interns also sign a formal contract which outlines 
their responsibilities, job description and hours. 

These materials are illustrated in Figure Forty-One. 

Tutoring Approach 

In keeping with Project New Pride's individualized 
approach to instruction, there is no one set method 
tutoring vlhich is used., However, there are certain 

guidelines and fundamental tasks which ~re essential 

of 

to the on-going course of instruction. Interns must 
help to maintain a general atmosphere in the class­

room which is conducive to effective learning. The 

interns {,u:e expected to work relatively quietly, and 

to keep the students on task with whatever lesson or 
activity they are assigned. The delivery of immediate 

feedback to students on their lessons is very impor-
tant. Whether in Vhe form of positive strckes or cor-
rective criticism, the students should know immediately 
the progress they,are making on their lessons. It is 

also important for the intexns to be aware of, and 

learn to deal with the mani.pulations and games which 
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Project New Pride's clients range in age from fourteen to 
seventeen years. Each has two or more ,prior contacts with 
the Denver Juvenile Court system. Generally, the students 
are functioning between a third and sixth grade level in 
reading, math, and spelling. A few are higher in some areas 
and several are below third grade level. 

Many students have problems in using their eyes for close 
range work. It has been observed by a visual perception spe­
cialist that these students experience difficulty in focusing, 
therefore, they have an imbedded avoidance of any such work. 
This has inevitably resulted in a short attention span as well 
as specific disabilities in reading, math, and spelling. 
Glasses have been prescribed for those who have visual acuity 
problems, however, glasses mayor may not be the complete an­
swer .. 

l~ny of the students experience difficulty in understanding 
and remembering what they hear. This is due to an inability 
to accurately process auditory information rather than a 
hearing loss. 

He/she haa difficulty functioning adequately with deficits 
appearing in directionality and spatial awareness. He/she 
also has difficulty with continuous flow of movement in fine 
and gross motor activities. 

In conjunction with process deficit remediation, the tutoring 
program is geared to remediate his/her educational disaMlities_ 
to a level where he/she can find success in school as well. as 
the job world. A program which is based on educational diag­
nosis and is individualized according to the student's strengths 
and weaknesses will be given to the tutor to follow. The tu­
tor is encouraged to vary the approaches used in any creative 
manner which would benefit the student educationallY, voca­
tionally, or culturally. 

The tutor must be a person who is not necessarily skilled in 
the teaching profession, but will need to be able to follow 
educational guidelines. This must be a person sensitive to 
the needs of another -- someone who is empathetic rather than 
sympathetic. This relationship will need to command respect 

----.. ---------------~~~----

at all times, and when necessary represent a position of 
authority. Above all, the tutor must be able to convey to 
the kid, "I accept you not for what you have done or have 
not done, but for who you are. I know that you need help in 
certain areas and I am here to offer you what I can." 

These are some of the do's and don'ts to remember: 

DO: 
1. Be consistent: Don't lead the kid to believe one thing 

tnen change your mind. Be able to follow through with ' 
promises--or don't make them. Don't let him down. 

2. Be flexible: Change your session plans around if he 
needs spec~al help with a school project or needs some­
thing lighter to start with if he's uptight. 

3. 

4. 

Use Kraisel Point out his strengths -- "Hey, you really 
dOt s we 1." Have the kid lea;rn from mistakes but 
don't dwell on them or convey "that was a stupid thirig 
to do" attitude. 

Admit 30ur own mistakes: Let the kid see you are human 
too an you-can learn from your errors. 

DON'T: 
1. ~ to ,function as a counselor: You will be given 
~una 1UformationWh~ch is needed for tutoring only. 
If a student brings a~roblem to you for advice, be a 
good listener and try to help him figure out what pos­
sible solutions he may choose frOm. Refer to his group 
leader if a different situation arises. 

2. 

3. 

4. 

Patronize or talk down to these kids: They are entering 
the adult wor~rra-ana-need to-aeYelop self-respect. 

Don't ~: These kids have had and still have many 
problems~ut they don't need or want someone who feels 
sorry for them. Emphasize with their situation, but 
help them to realize that they must work from what is 
positive in their lives, and hopefUlly you are giving 
them positive learning experiences. 

Don't label !!!'. moralize !!!'. pallS judgement: 
posing your value'system on t em. 

Avoid im-

5. Don't be afraid to set limits when necessary: You can 
establISh rapport an<rcoumand respect at the same time. 

FIGURE FORTY: ORIENTATION MATERIALS 
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VOLUNTEER INTERN CONTRACT 

Name: -----------------
Starting Date: Termination Date: ------------- ------------
Total Hours: Hours/Week: ------------- ----------------
Goa.ls or Obj ectives : 

1. 

2. 

3. 

4. 

5. 

Learning Activities: 

1. 

2. 

3. 

4. 

5. 

Evaluation: 

1. 

2. 

3. 

Signatures 

Instructor/Professor Project New Pride Volunteer 
Supervisor Intern 

. FIGURE FORTY ONE: VOLUNTEER INTERN CONTRACT/AGREEMENT 
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VOLUNTEER AGREEMENT 

PROJECT NEW PRIDE AGREES TO: 

1. Provide a clear description of the job. 

2. Provide thoughtfully planned pre-service training that will 
enable the volunteer/intern to perform with confidence. 

3. Provide continuing education on the job as' a follow-qp to 
initial training and information about new developments. 

4. Provide guidance and direction by someone who is experienced 
and well informed. 

5. Provide information about the organization, its policies, 
its people, and its program. 

6. Provide on request a written evaluation of the volunteer's/ 
intern's performance on the job. 

7. Offer the opportunity to have a part in planning and to make 
suggestions, respecting honest opinions. 

8. Consider the volunteer/intern as a co-worker, not just as 
free help, nor as a prima dona. 

THE VOLUNTEER INTERN AGREES TO: 

1. Take the job seriously. 

2. Spend a m~n~mum of 
Pride staff and students. 

working with Project New 
~~--------------

3. Be on time and dependable about working specified hours. 

4. Notify the appropriate staff person if unable to work. 

5. Respect the procedures, methods and philosophy of the pro­
gram. 

6. Seek assistance or guidance before embarking on a new course 
of action or if uncertain about how to proceed concerning 
the, program. 

7. Exercise caution and confidentiality. 

FIGURE FORTY ONE: VOLUNTEER INTERfJ CONTRACT IAGREEf"1ENT 
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the students may tryout on them. This is an area 
which is dealt with in their initial training, a~d 

interns also receive support from the staff on a 
daily on-the-spot basis. 

Supervision 

All volunteer interns receive on-going supervision 

and training from the staff throughout their assign­
ment with Project New Pride. A staff member is al­

ways present in the classroom, available for assis­
tance, while interns are working with the students. 

In addition, many interns are visited by a field 

placement instructor from'their respective college 

or university., The teaching staff is often respon­

sible to the university for an evaluation of the in­
tern's work throughout the semester. 

Training and Supervision of Community Volunteers 

Because of the varied nature of service~ provided by com­
munity volunteers, training is performed on an individual­

ized basis, according to the particular needs of the vol­

unteer. Community volunteers receive direct supervision 
in the classroom, similar to that of the volunteer in-
,terns. 

Volunteer Matching 

Project New Pride does not implement any formal procedures for 
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long-term matching of volunteers on-to-one with clients. 

Though much of their experience is done on ~ one-to-one lev­
el, most interns work with 'a va,riety of different students. 
The informal matching which does take place is performed to 
serve a specific need of a student, pairing a need with a 
corresponding skill or strength in an intern. Another ba~ 
sis for matching may occasionally occur in the case where 
a pa,rticular student works better with a male or female in­
structor. However, on the whole, Project New Pride seeks 
to provide the interns with a realistic setting and exper­
ience and therefore gives the "intern exposure to all types 
of students. 

Matching community volunteers is even, more informal. When 
community volunteers are interviewed by the educational 
superv"isor and volunteer coordinator they are selected on 
the basis of the applicability of their particular skills 
to the needs of Project New Pride clients. For example, 
a 'volunteer to teach a specific craft such as pottery, may 
be sought because an interest has been expressed by clients 
of ther program. 

Training Staff to Work with Volunte'ers 

Staff understanding and respec't of the role 6f volunteers 
in Project New Pride lays the groundwork for the effective 
use of volunteers in the program. 

Staff must gain an appreciation of the need for volunteer 
support and realize that the ~nvolvelment of the community 
in the program is crucial to the project's conceptual basis. 
Staff must be trained in volunteer supervisory skills. It 
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is critical for them to recognize that although volunteers are 

to be regarded as staff, they are not subject to the same admini­
strative relationships and procedures. Their supervision should 
always be instructive in nature. 

Volunteer Recogniti£g 

It is a practice of Project New Pride to make recognition of 
the volunteers part of the daily patt'ern of interaction with 
the staff. Volunteers are treated as staff, given important 
responsibilities, and are expected to, contribute their skills 
and energy. in whatever way will mutually, serve both their 
needs and the needs of the clients. 

In addition, formal recognition at the completion of volun­
teer service is recommended. Whether it be a certification, 
a copy of their final evaluation, or a party; some type of 
special recognition helps to reinforce within the volunteer 
that he or she is appreciated and has made a contribution to 
be proud of. ~ 
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CHAPTER EIGHT: MANAGEMENT INFORMATION SYSTEM 

Introduction 

If, as we have suggested elsewhere, the process of Intensive 
Supervision is the cornerstone of Project New Pride, che Man­

agement Infor.mation System is the mortor that binds the com­

ponents of the prog.ram together. 

Given even the limited caseload required by the Project New 
Pride model (twenty cases per case manager), the demands up_· 

on case managers, their supervisor, a!).d overall project·man­

agement made by the comprehensive, integrated, and intensive 

individualized service delivery approach that is the reason 

for Project New Pride's effec.tiveness, severely strain indivi­

dual capability to keep fully abreast of the details. The 
Project New Pride Management Information System is primarily 
designed to provide each case manager, their supervisor t and 

overall project management with a complete, up-to-date record 

of service delivery and to provide. them with cues that help 
them address their attention to the most crucial service 
delivery situations at anyone time. Of vital but secondary 
importance is the system's capability to provide program man­

agers with information on the performance of individual pro­

gram components and staff to assure all relevant performance 
standards are being implemen.ted. Project New Pride's MIS 
design establishes the capability for performance monitoring 
to be conducted fairly, reliably, and predictably. This 
same system design also creates comprehensive data files 
providing a wealth of information that is pertinent to longer 

range program evaluation questions regarding the impact of 

the program, the types of services most effective with certain 
types of clients, and·so on. 

Preceding page b\an~ 
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Client Based Management Information System (MIS) 

Because of the importance of the New Pride MIS in meeting the 

information needs of several audiences--program staffs, project 

directors, referring agencies, evaluators, OJJDP--this system's 
objectives, rationale, and technical design are necessarily 
somewhat complex. 

The design objectives for the MIS are: 

• Provide a system for monitoring sE:rvice delivery 
activities on a client-specific basis throughout 
the treatment process; 

• Provide a system for m.easuring thE~ effectiveness of 
the program by tracking and analyzing client outcome 
data; 

• ProvioG a system for generating accurate and timely 
population accounting statistics for external reporting 
purposes to referring and funding agencies; 

• Provide a system to serve internal project management 
needs; and 

~ Provide data base to support special research studies. 

The MIS is a system for collection, storage and retrieval of 

hundreds of data elements captured on a client-specific basis 
at several points ion the client processing cycle. The complex 
nature of the project, the extensive number of research ques­
tions to be addressed', and the use of data to make decisions 

about client treatment, necessitate a data-intensive approach. 
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A MIS is defined as a repository of recorded information about 

the activities of a program w?ich is useful for decisjon-making 
purposes. The system is a true management information system 

since it is desigI].ed to assist in operational, ,planning, and 

evaluation decision-making. In the design of the MIS, local 

information needs for caseload monitoring and project manage­
ment are given equal priority with 'the evaluation and re­

search information needs . 

Historically, evaluations of juvenile offender projects have 

been plagued with problems in attempting to capture timely, 
uniform, and complete data sets. Because of the "batch" pro­

cessing and orientation of these systems, the computer analy­

sis and feedback stages of these systems typically occur Sl"':V­

~r~l weeks Qr months after data has been submitted by a pro­
ject. .A typical scenario would involve submission of data 
collection forms, keypunching of data, creation of the data 

base, pre-processing of data (i.e., cleaning and editing 

data), feedback to project of inaccurate and incomplete data, 
resubmission of data collection forms, and update of the data 
base. 'All these steps are pre~iminary to the actual computer 

analysis which generates management reports and conducts sta­

tistical analyses. Such an a,pproach to data base developme~t 

re.quires considerable delay in the feedback of information 
useful for decision-making purposes. 

The key necessity is to design a system that is data inten­

sive (i.e., collection of a series of data elements at sev­

eral client processing points) and has currency (i.e., re­

flects up-to-date client processtng data). To acco]llplish 
these, data entry occurs at the project site itself by way 

of what is,termed a "remote" terminal. Only a remote data 

en,try approach provides both project staff and the evalua­
tor with accur@.te, complete and timely information because 
it is fast, simple, and located where the project action is. 
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In addition to using remote data entry via teletype terminals, 

the MIS needs an interactive system (one which responds to 
the user in a conversational mode) that is cost-effective, has 

extensive software packages for statistical analysis, file 
maintenance and report generation, and is user-oriented (i.e., 
can be utilized by non-programmers). Through the use of exist­

ing telecommunication networks; several such systems are in ex­

istence. The Michigan Terminal Systems (MTS), for example, is 
currently being utilized by both the LEAA Training Division and 
LEAA SAC Centers. System performance has been more than ade­

quate in terms of both response time and system "up" time. 

Costs 1re quite reasonable at $10 to $20 per hour of connect 
time. This and other available systems have extensive software 

for analysis and report generation purposes as well as security 

systems to insure confidentiality of data se'ts. The Michigan 

Terminal System or its eq~ivalent, has a variety of statistical 

software packages (both interactive and batch) ~hat can be used, 
including SPSS, MIDAS, and OSIRIS. Additional software are 
available to support functions such as file creation and edit­

ing (EDITOR), report generation (FORMAT), graphical output 

(GIST), and common languages such as FORTRAN and COBOL. Even 
for distant projects data processing costs are consistent with 

other computing alternatives while providing more capability 
than most "local" alternatives. The total CC,'3t shQuld not nor­

mally exceed $4,000, which includes approximately $1,000 per 

year to lease a terminal (T1745 or equivalent). 

To summarize, the purpose of the MIS 'is to create and maintain 

a client-specific data base of client characteristics, service 
delivery, and outcome data in such a way that data can be re­
trieved in a timely and flexible manner for management reporting 

and evaluation purposes. Operational guidelines for this sys­

tem are outlined on the following page~ 
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(1) Data Capture 

(a) the number of steps from origin to data 

to input into system sh::nJlld be minimized 

,(b) data entry methods must be easy to use 

(c) responsibility for cleaning and editing 

data should be at the local project level. 

(2) File Maintenance 

(a) the project should accept responsibility 
for timely update'S and maintenance of client 
files 

(b) maintenance of files should be monitored 
by the evaluator 

(c) updates to active client records should be, 

at a minimum, on a weekly update cycle 

(d) programs to maintain client files should 
be provided by the evaluator. 

(3) Data Retrieval 

(a) data displays and inquiries by project staff 

should be limi~ed, through software, to clients 
for whom they are responsible as case managers 

(b) programs should be developed by the evalua­
tor to facilitate retrieval of selective re­
cords and data elements. 

(4) Report Generation 

(a) a series of management-oriented status and 
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statistical reports should be developed by 

the evaluator and made available to project 
staff 

(b) statistical, evaluation-oriente~ reports should 
be designed and programmed 'using the integrated 

data base. 

Over-riding design considerations are that the MIS should be 
well documented, and project staff should be trained in the 
operation of the system and assisted in implementing it. 

The-discussion thus far has ,centered upon the rationale, de­
sign considerations and system configuration ~or the client MIS. 
It is now appropriate to discuss the MIS in more detail and to 
oU,tline th~ relationship between the evaluation design, case 
processing information flows and data capt~re for the MIS. Fi­
gure Forty Two displays a system flowchart for the MIS. The 
figure illustrates the five key client processing points and 
examples of categories of data to be collected at each processing 
point. Each category represents a string of data elements. It 
should be clear that data originates at each sequential proces­

sing step for juveniles participating. in the program. Two of the 
five steps shown, service delivery and follow-up, actually rep­
resent a series of data base updates since these steps consist 
of lengthy time spans whereas the other steps are short duration 
activities. 

The linkage between the MIS and the research questions of the 
evaluation design is quit.e obvious. The MIS provides for c.ollec­
tion of variables and statistical software that can be utilized 
to test each hypothesis that relates specifically to clients. 
The MIS consists of hundreds of unique data elements, some of 
which are collected in several cycles (e.g., service delivery 
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CLIENT-BASED MIS 
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·Pamily/School 
-CJ Background 
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service 
-Caseworker Data 

.Post-testing 
-Termination status 

-Recidivism ' 
·Social Functioning 
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-Current CJ status 

'\/ 

MANAGEMENT 
STATISTICAL 
REPORTS 

.CLIENT SERVICE CLIENT 
INTAKE DELIVERY OUTf!OME ~ .. 
SUBSYSTEH SUBSYSTEM SUBSYSTEM 

~~ ______ ~ ____ ~~ __ J 
MANAGEl'mNT 
REPORTING 
SUBSYSTEM 

\/ 
CLIENT 
STATUS 
REPORTS 

CASELOAD 
MONITORING 
REPORTS 

. ~ 

L
CLIENT 

. PROFILE 
REPORTS 

FIGURE FORTY TWO: CLIENT BASED MIS 

.-----'_ ...... --..... 
EVALUATION/ 
RESEARCH 
SUBSYSTEM 

PROCESS 
EVALUATION 
REPORTS 

IMPACT 
ASSESSMENT 
imPORTS 

IJ 
" 

!t 
I' 
1/ I, 
If 
~ 

I 
I 
I 
I 



- ---.--- -r-.~------r-"~~-~--

variables). The data base is extensive and flexible enough to 

address evaluation issues related to program structure, pro­

cesses and outcomes. 

At the fundamental level, the MIS consists of a data base with 

several categories of data designed to measure the evaluation 
concepts outlined in the evaluation design. Project New Pride 

is currently preparing a data element dictionary for the MIS. 
This dictionary will include category, name, description, source, 

values (codes) and frequency of update for each data element. 

In summary, it should be noted that the MIS is designed to meet 

the information needs ·of a diverse audience in a cost-effective 
manner. It is felt that the system is innovative, yet relatively 
easy to implement using existing computer technology. The data 

base itself consists largely of datg elements that have proven 
to be feasible to collect and useful for management and evalua­

tion processes in Project New Pride. 

.' 

Data Collection Plan for MIS' 

Referral 

Purpose - To identify potential referrals and record various 
background characteristics. Data elements include informa­

tion on eligibility criteria, juvenile justice system in­

volvement, and demographic identifiers. 

Administration - The form is completed at the, time the re­

ferral is made to the project. The referral source completes 
the form. Project staff use the information on the form to 
determine eligibility. Data from the form are c'oded onto the 

intake information sheet. 

Referral Disposition (See next page) 
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Referral Disposition 

Purpose - To record the processing information on a 

referral. Data elements include the date the referral 

was made, reasons for acceptance or rejection of a re­

ferral, and the dates the referral is given over for 

needs assessment and diagnosis. 

Administration - The information is recorded by project 

staff when'various decisions are made concerning the re­
ferral. Data from the form are coded onto the intake 

information sheet. 

Needs Assessment 

Purpose - To record information gathered during the in­
take process on 'the: client's background, ,the client's -1 

needs and demographic charact~ristics. Da,ta elements 
focus on a profile of the client's involvement with 

'school, employment, fa.."1lily, and social relationships. 

The present status of the client as well as the client's 

.needs are of interest. 

Administration ~ Project staff complete the form as the 
information is gathered. Data from the form are coded 

onto the intake information sheet. 

Diagnostic Information 

Purpose - To record the test scores obtained from the 

battery of tests administered. Data elements include 

scores from achievement tests, learning disability 
tests, intelligence tests, and other psychological tests. 
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Administration - Diagnosticians complete the form as the 

tests are administered. Data from the' form are coded onto 
the intake information sheet. 

Staffing 

Purpose - To record the details of the treatment plan and 

accompanying justification. Data elements include the 

types of services to be given to the client relative to 

specific measurable service objectives, thp, frequency of 
service delivery and staff responsibilities for service 
delivery. Additionally, types of information more useful 

in the decision-making process are specified. 

Administration - Project staff complete the form after 

the staffing is completed. Data from the form are coded 
onto the intake information sheet. At this point the 
evaluation staff enters all data on the intake information 
sheet into the computer terminal. 

Service Delivery 

Purpose - To track the number of service contacts by type 

of activity, by service objectives, and the amount of time 

involved in each activity area. Changes in client status 
in school and employment are also recorded in order to main­

tain current records on the client's participation in these 
areas. 

Administration 
~ 

Th~ service deliverers record each client 
contact and the amount of time spent in the contact. On a 

weekly basis the 'total number of contacts in each activity 

areas along with the total amount of time s,pent with, the 

236 

, .

•.. : ... 
" \ 

,'!I, 
I" _, 

,i',., 

I 
I 
1 
IJ 

fl.' t 
of ; 

.~ I 

I 

I 
'j 

~ 1 
I 

"j 

client are forwarded', to the evaluation staff. On a month­

ly basis the evaluation staff summarize the weekly re­
ports and enters the data in the computer terminal. 

Termination 

Purpose - To record the status and profile of the client 
at the time of termination from the intensive phase of 
the treatment plan. Data 'elements include the degree of 
success in treatment plan completion, perceptions of 

I 

proj ect staff on degree of success, school status, em-, 
ployment status, and thE identification of follow-up 
needs. 

Administration - Project staff complete the form at 

termination. Data from the form are coded into the 
terminal. 

Termination Diagnosis 

Purpos'e' - To record the test scores obtained from the 
battery of tests administered at termination. Data 

elements include scores from achievement tests, learning 
disability tests, and other psychological tests. 

Administration - Diagnosticians complete the form as 

the tests are administered. Data from the form are 

coded onto the termination information sheet. When the 

termination information sheet is complete, the data are 
entered into the computer terminal. 

Follow-Up (See next page) 
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Follow-up 

Purpose - To track the number of. service contacts by type 

of activity and the amount of time involved in each activi­
ty area during the follow-up phase. Changes in client sta­

tus in school and employment are also recorded on the form 

in order to maintain current records on the client's par­

ticipat'ion in these areas. Client status includes school 

attendance rates and grades, employment stability and sal­

ary, and indicators of social functioning. 

Administration - On a periodic basis, project staff contact 

designated people in the school, employment and social areas 
to determine client status. This information is recorded on 

the form. When staff deliver services to the client, the 

number and types of services are recorded by activity area. 
On a monthly basis the information is forwarded to the eval­
uation staff. The 'monthly reports are summarized and the 

evaluation staff enters the data into the computer termi­

nal. 

Recidivism Reco~ 

Of I 

Purpose - To record the number, type and dates of any rear­
rest that involves project clients. The extent of penetration 
in the juvenile justice system resulting from the rearrests 

is also recorded. 

Administratio~ - The law enforcement agency(ies) in the pro­
ject jurisdiction will notify the project of any rearrests 
of project clients. The project staff uses court,records 

to track th~ results of rearrests. Rearrest data are en­
tered into the computer terminal at the time of notification 

and when resulting juvenile justice status becomes known. 
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MIS Forms 

The design of Project New Pride's MIS has been premised on 
the rule of parsimony, that the best system is the one with 

the fewest forms and that is the most self-explanatory. To 

provide. input of all the necessary information required for 
serlrice monitoring, Project New Pride has attempted to ach­

ieve a minimization of the forms settling with three: 

• The Needs Assessment Checklist· , 
• The Individualized Integrated Service Plan; and 

• The Service Delivery Record. 

The first two of these forms are integral operational products 
of the program's Intensive Super~ision process. Their pre­

paration is necessitated by procedures of that process al-

ready so, their uses within the Management Information System 
and the service monitoring process 'create no new demands for 

paper generation whatsoever. Only th~ third, the Service 
Delivery Record, has been implemented mainly for the purpose 

of service monitoring and is the only form within the program 

required uniquely by the Management Information System. This 
optimum d,agree of parsimony has been achieved by making this 

single form comprehensive in its scope and in its detail. Over­

all, these three forms established :the basis for thorough re­
cording of all the information required to theoretically link 

service? delivered to speci~ic measurable objectives to des­

criptions of each client's needs and priorities. Monitoring 
of the actuality and utility of these theoretical linkages 

enables Project New Pride, at every management and operational 
level, to be continuously empirical and self-correcting. In 

the end, this is the only certain formula for success. 

The Needs Assessment Chel'!klist (See next page) 
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The Needs Assess~ent Checklist 

The Needs Assessment Checklist is illustrated in Figure 

Twelve which appears on pages 80-85. This checklist which 
is completed by case managers after all needs assessment 
and diagnostic information has been thoroughly reviewed 
provides a categorization and prioritization of each cli­
ent's "problems" ~r neE;1ds. The' completed ,checkli,st defines 
the, parameters of the proj ect' s goals for each, client; bas­
ically, that these "problems" be resolved orremediated. 

These categorizations (goals) are nat uniformly measurable. 
or always mutually separate and independent. The checklist 
is an empirically derived taxonomy of descriptions used by 
Project New Pride's direct service providers ~o id~ntify 
the needs of their clients. The checklist contributes a 
fundamentally important element to the Management Informa­
tion System. The descriptions of needs input from this form 
are the system's best touchstones with the "real" life prob­
lems faced by the project's clients. Though the project's 
subsequent preparation of measurable objectives and pre­

scriptions of services are normally more tangible and measur­
able, they are nonetheless, more artificial at the same time. 
They are merely tools at.ld indicators of achievement. Resol­
ving or remediating the client's needs are the goals against 
which these crjteria of program performance must be weighed 
in the final analysis. 

The Individualized Integrated Service Plan (lISP) 

The IISP is illustrated in Figure Thirteen which appears 

on pages 59-61. This form is keyed back to the Needs As­
sessment Checklist. As the instructions to the form ex­
plain$ each measurable objective written into a client's 

plan is identified with a number corresponding to a specific, 
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previously id~ntified client need. The objective num­

bers also indicate the order of priority of the objec­
tives. 

In addition to the objectives, the plan format allows 

for input of planned dates for accomplishment of objec- , 
tives, prescription of specific types and quantity of 

services, nnd \:!.sfJignment of service responsibilities. 
It summarizes basic client descriptive and diagnostic 
information and records the completion of assessment 
procedures. In-so-far as Possible, this form capsul­

izes, on one piece of paper, the project's statement of 
what needs of the client will be addressed through a 

specific plan of services and p~ovides supportive docu­
mentation of the priority of these needs. 

For the MIS, the IISP format allows for two key links 

in the program's, logic to be established: it specifies 
measurable indicators of client progress in linkages 

with identified needs; and it prescribes specific ser­

vices to help the client achieve each,measurable objec­
tive. It provides the systematic basis for continuous 
feedback on how the project is doing generally and how 
individual clients are progres'sing in the program. 

The Service Delivery Record 

The Service Delivery Record is illustrated in Figure 

Fifteen which appears on pages 72-73. This format allo'\<is 
for a comprehensive record to be maintained of services 

delivered to the client, a continuous assessment of client 
progress toward planned objectives, explanation of planned 
services not delivered, explanation of inadequate c:lient 

progress, and for reviSion, deletion and addition of measur­
able objectives to the service plan. Changes in client 
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employment and educational status are recorded on this for­

mat and it also provides for a record of client teIwination 

from the program, reasons, , overa.ll progress assessment at 

termination, and specifie assessment of progress achieved 

on all planned objectives up to the point of termination. 
These pieces of informat.ion, in conjunction with that input 
from the previous two forms, provide a highly sophisticated 

capability to give us~ful feedback to project managers and 

case managers pointing them tow~rd specific service deli­

very situations that deserve immediate special attention 
and thus helps them more effectively direct their time and 

effort. It enables these persons regularly and systemati­
cally to examine the empirical credibility of the concep­

tual linkages the service plan establishes between delivery 
of services, accomplishment' of measurable objectives, and 

resolution or remediation of the client's needs or problems. 

It can point them toward needs to revise that plan (at any 

one of the conceptual stages) and toward needs to revise or 

more effective~y motivate the service delivery system it­
self (in cases when the p~an is simply not being implemented 

effectively or conscientiously). 

Routine Ma:~¥gement Reports 

The Management Information System assists the case management 

and overall program management processes through the routine 
generation of several key management reports. 

Service Delivery Summary 

A periodic Service Delivery Summary aggregates all avail-, 

able information on services provided to clients .. It 
cross-tabulates services by project component and staff, 
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enabling management regularly to monitor conformance to 
specified performance standards'. 

List of Reminders 

The system routinely generates Lists of Reminders of 

client objectives coming due under the plan. These 

are provided individually to case managers to help 

them organize their work load aqcordingly and to the 
Counseling Supervisor~to help him or her focus atten­
tion appropriately during case staffings. 

Report on Non-Conformance with Plans 

The system regularly provid~s lists to each case mana­

ger and to his or her supervisor of all cases for which 
the services planned are not delivered. (or where the 

comparison between planned and actual was highly unfa­
vorable). The report directs their attention to these 

"problem" cases for which a more effective service de­
livery strategy would seem in order. 

Report on Insufficient Progress 

Regularly, the system provides lists to the case mana­

gers and their supervisor of cases for which :t"eports 

have chronically indicated slow progress being achieved. 

These lists bring their attention to reconsideration of 
the client servic'e plan itself. Particularly, when all 
the planned services have been delivered, but the client 

is still not progressing, revision of the prescription 
of services or even of the planned objectives may be 
appropriate. 
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Reporting on Outstanding Achievement , 

Jus·t dS important as knowing what do~s not seem to be 

working, is knowing what does.. The system also regular­
ly provides reports to the case managers, their supervi­

sor, 'and overall project management on cases whose pro­

gress has b:,~en exceptional. These demand as much atten­

tion as those that are problems. Through careful, in­

depth investigation, clues to "what seems to work best" 

can be gained from these exceptional Gases. 

Making the System Work for You 

The key to effectiveness of the New Pride Management Information 

System model is that it performs key management tasks for the 

project's staff (management, supervisory, and case management 

alike). If it did not exist, the "sorting through files" the 

system performs would have to be performed manually and indivi­

dually for the Intensive Supervision p~ocess to be implemented 

effectively. The system releases project personnel from a te­

dious and inefficient clerical cho:i:.'e by automating and central­

izing these functions. The MIS has tremendous additional poten­

tial for longer term input to management decision making. 

The success of the New Pride experience in Denver is owed in 

g~eat measure to management's access to the wealth of data pro­

vided by the MIS. To continue its effectiveness the project's 

management will require constant monitoring of the project's 

performance to assure its on-going viability in a changing en­
vironment. 
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