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I. INTRODUCTION 

The YES CHANGE YOU'DH, LEADER&~IP PROGRAM grew ,out of 

the work of .Advocates for Children of, New York (AFC), a 

l4-year old case and issue adVooacy organization working , 

til ensure the education rights of all yo:u.'lgsters. Since 

\lAFC'~ beginning, the organization hag been working, 

through adult staf~, to(~romote students rights •. Several" 

"year's ago, it was decided that peer advocacy, L.e. ad­

vocapy for 'youth by youth should"be on AFC's agenda. 

The creation of a city-wide youth advooacy "voice" 

was the idea behind the YES Change leadership program 

when it was begun three years·ago. The aim was to estab-
" 

'~ish a traini~g program in'which ysung people' ceuld aearn 

about the institutions (Particularly the education system) 

which impact. upon their lives; the aim too ,was to create 

a netwo:t"k of young people who could articulat.1:l the con­

cerns of young people and responsibly negotiate for 

,Change. 

The purpose of this guide is to share what: we have 

learned in 'the three years of'oui work in youth leader­

ship developmsn't. We will present .our' 'model, e."'tplain 

its various oomponents, and offer suggestions about 

how it may be adapted to suit the needs of other· groups. 
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II. SELECTION OF 'yOUNG. PEOPLE 

. The selection of yo:ung people to::work in a leadership program is 

important and should be done carefully.0uraim has been to create a multi­

ethnic grouping of young men and 'WOmen who typify the teenag~rs in New York 

City high schools. We look for young people who are abl~to relate to other 

youth, who have similar' conc;:erns and who "speak the same language." We 

try to identify youngsters who are truly interested in being spokespersons 

for their. peers • In the interviewing process applicants are told that 

everyone is not necessarily "cut out" for this kind of assignment; for 

example, some may be better suited for' desk jobs or ones ~ich don't re­

quire public speaking. The difficulty of making the right selection 

should not be underestimated:. we know because we have made mistakes. A 

considerable number of young people apply ,for the pG'Siltions in our cO;J;e 

group. They come to .our organization after' having been .first identifi~d 
by staff in other, youth organizations with whom we .hav.e worked. We have 

become familiar with these other organizations through joint ~icipa-
. tion in c:i,ty-wide, conference:s and coalitions. 

In our interviews, which are conducted by the project coordinator 

and the young people, we explain pur requirements for working ~) the 

program. Trying to ascertain. true interest and inclination is difficult •. 

At times, youngsters, because ·they are in need of a job, present them­

selves as having this interest \-lhen, in realitY,.'they do not. In the . . 
intef:i::views, we ask about their 'activities both in and ·out of school 

(e.g., d~ they pelong to student government? do they belong t~ community 

yo:uth or church groups~). If the young people have been active in school 

or in their communities we feel 'that it indicates an interest in working 

jn a youth leadership program. 

We also aSk applic~ts to write an essay about what they believe 

are the major problems facing youth today. This is done for two reasons: 
:} 

l~ to find out the extent 'to which applicants think ~t the world out-

sJ..de themselves and 2) to; see the qualj.ty of their writJ..ng' 'Skills. Be­

cause the program ~equires a considerable amount of writing 'by the'young 

people (letters, testimony, research papers, etc.), the youngsters" 

entering the leadership program must have a bas1c understanding of 

i) 
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sentence str\.1.cture and grammar~. This is not to' say that advcMced W):iting 
I~ 

skills are a requirement ''for entry .,into the program., . We are looking, in-

stead, II for young people who have a working knowledge of written English. 
" 

There are other programs that have as their main 'purpose the improvement 

of conununications skills. They spend the majority of their time offering 

remedial help to young people who need it. While certainly a' worthwhile 

,activity, this is not the major goal of the YES Change program. Beqause 
II 

youth leadership is the, goal, we must look for youngsters who already 

have the basic skills. 

Oftentimes the applicants will be aSked to accompany the core group 

to various workshops so they may see"the youth advocates in action=a,nd 

what is required of them. 

After evaluating all of the fac:;:tors, selection of ~embers llis dor:.e • 

It is explained to those chosen that the:t:'e is ",a l-month probationa;y 
(\ 

period. during which time we will see if the yo:uth leadership program 

is the, right work for. them • 
,~j 

'l'he followi'!'!Z;~s a copy of the application ,form we use for pro­

spective youth advocateS. Here too is a list of job responsibilities; 
, . 

we have learned that it is helpful' to have our' ~pectations spelled out 

for ~~e young people. 

" 
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Name, ___ -:-___ ' _' '_'_' _' _' _____ SchQol_'_' _' _' --::--__ .,.-____ _ 

Address Grade' ", ... , . 
. ----------------~-------

Phone, ________________ ..;;:... Major __ ' '_'_'''_' _. _' _'_'_' _' _._' ___ ........ _ 

Age ' '-----------------------------
1. What activities do you belong to in sctlool? __________ _ 

2. Do you belong to studen1; government?, _____________ _ 

3'. School schedule 'for September:_' _______________ _ 

4. fs-~there 'anY'problem travelling around the city on a frequent basis? 

5. Involvement in activ:ities outside of ,school:" .,', . "", ------------------------...... (1 ••• " 

I t 
I 
pt 

................ 

6. What is your past work experience?: 
'~-------------------------------

... .... :..' • •• .. ~ ·11' .. . . . . . . . .. .... ....... .... . 

1. 

1 
J 
I 

7. Why do you want this job?' ' 
--:-------------------~~---------- ", 

~ 

I 
• b .••••.. 

v 
\ 

8. In your .opinion,lWhat are the major problems faci.ng youth todayl.,(400 words) 

() I:; 
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REQUIREMENTS FOR 'YOUTH 'ADVOCATES 

o participation in}) your school's actlvi ties - e. g. , student 
government, )Jnewspaper, etci~, 

o willingness to inject Y.E.S. issues into your.school 

"0 w.illingness to organize at your school around 
various issues 

,,) 

o participation in education taw training at AFC 

o participa~ion in weekly meetings at APC 

o identifying ; faculty link at your school 

o maintaining a journal of weekly activities 
':J., 

o participation in Y.E.S. CHANGE training work­
shops'at,variou~ community o:r:ganizations 
and schools 

() \l 

o participation in various workshops hosted by 
other organizations 

o participation in period meetings with Board 
of Education, 'City Council" etc.' ,.", 

o contributing to mont1ilyOra~ioshow and newsletter 
C) 

o willingness to work. with others in Y.E.S • .:in an 
effort to organize arou,nd the ci'ty 

>] 
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III. TRAINING 

The firs~ goal of the youth leadership.program is to train young people 

onthei; riglits and responsibilities as citizens and 'how to exe.rcis9 those 

rights in a responsible manner. ~i~:t:~i~~n~,c~~s~~~~ of six basic parts: 

(1) . Developing Expertise'in the Area of Concern. OUr particular 

above. 

focus is in the field of education but the necessity of develop1Og 
,~> ... , 

youth leaders who are lIexperts" is equally important in any other 

area. 

(2) Oral and Written COImlIUIlications Skills Building. The young people 

must learn hoW-to most effectively communica'l;e what they/have learned. 

'(3) Research Skills. The information being communicated must be 

accurate. 

(4) Analytic and strategy Skills. The ~.ility to analyze issues, set 

priorities and determine strategies is. necessary if effective work is 

to be accomplished by youth leaders. 

(5) Organiz'ing Skills. Again, i£ an impact is to be made on a "system" 

(be it the education system or any other) the youth leaders must have 

the abili~y to.invo1ve others .in their activities. 

(6) Work Skills. ,The young people must learn how to perfoDm.tasks in 

a disciplined way. 

We will briefly describe how we work to develop the skills identified 

(1) Developing Expertise. For this, we have sa11ed upon the resources 

of our parent organi~ation. Advocates, lawyers, parent organizers, and members 
" . .:~ . 

of our Board of Directors have trained the youngsters about state education 

law and the Chancellor' s regulations. We have brought in many outside experts 

as well. For example, we have called in specialists to discuss civil rights 

enfo~cement, law makers to-explain functioning of gove~ent, and fiscal ex­

perts to discuss education' funding formulas, among otheri We have found 
<\ -

that ~outh have 1imited.know1edge in these areas.' Surely they have engaged 

in little. critical ~inking and debate .i:h their schQ.ols. 'Our' JOD has been 

to expose them to.currentevents, newspapers, msdia:and"policy debates. 

- 5 -
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1th ~. h d t' d ." b l' 't j t' 1 A oug e uca ,l.on "il voc.3:cy ,l.S our maJ.n concern l' we 0e l.eve l. ljS 7ssen l.a 

that youngsters understand; the larger C(i)ntext in which educatio]l{ prob1e:ns 

arise. 

, Of course" anotherp:rogx:am must determine its own a;rea of ~focus and 

lQok for cOImlIUIl:ity ,resources which can be calIed upbn to conduct training 

session.s for the young people. 

Related reading materials are a necessary adjunct of this " phase of· the 

" training. The young people in our program have become very fariCi1iar with state 
j/ 

educa~ion 'law and with:- Board of Education regulations. 

Another important aspect of developing expertise concerns the'structure 

of the system(s) t..hey. want to impact on. The youth advocates in our program, 

for example, are taught about the hierarchy of the New York City Board of' 

Education. They learn about the roles of "the seven meml:ler po).icy-making 

board, about the jurisdiction of" the ~ance1lor, an~ \~~~at parF"'is played 

by the High School Division, etc. They must underst~nd who has responsibility 

over which progr~s.The cyoung people learn about the' fine line between what 

is a policy decision and what is an administrative decision. They must under­

stand how the system works if they are to be successfUl in negotiating with 

it. 'We make sure the youth leaders know who the people are that have) to be 

seen and know what buttons have to be pushed if they want things to get done. ~ 

It is important not to minimize this area, because lack' of knowledge 

can lead to frustrL. ',~h over the inability to "get things done." 

(2) Oral and Written Communications Skills Building. 

(a) Oral Skills. One of our major tools for' oral skills building 

is our monthly radio show. Called "YOUTH ON THE AIR," the,program has covered 

such topi1:::s as voter registration, the censorship of the student press, ~.,d 

teenage pregnancy, to name just a few. The youth leaders decide upon th~ 

topic, research the subject, find suitable guests, work ¥p questions to be 

asked, ~d conduct the interviews. Sometimes the shows are "live" and 

listeners can call in with questions or cormnents. ,Qthertimes ,the youth 
" 

leaders have done lion the spot" intervi~ws at schools and in communities. 

In a.ddition to 'building oral skills, the radio show helps the ,youth­

leaders imprdve their' written s1;til1s and their research abilit~.es. The youth 

leaders' have also. learned some of the technical skills required in production, 

II r) 
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e.g. editing. As part of, :txaining,yo~g people were ,given two months of 

voice training'bya professional announcer. 

Other groups considering this model might contact local radio stations 

and try to get monthly ~eenage programs. (This 'might be easier to accomplish 

in areas with local radio stations which are more likely t?' accept "less than 

professional" progranuning:) , This does not IM!an that ".~OUTH ON THE AIR". is 
n 

not of professional quality -- it is --:but' that has been something 'which 

has developed through training). 

Flyers advertising the rad~o shows are sent out each month to school 

newspapers and student governments as w~ll as to community organizations,. 

strengthening of oral skills has also'been accomplished by the presenta­

tion of testimony before such bodies as the Bo~d of Education, City c6bncil 

and the state Legislature. 
(~ 

preparing the youngsters to stand up and deliver statements in public 
" has been an involved process. The young people do ,not ; enter the program with 

experience in public speaking. 
" 

They need to .be taught about diction, projection, . ' 

etc. , They need to learn to pause in the right. places and how to emphasize 
!"'..-

iriIportant points. Young people preparetneir speeches andth~n they. are 

corrected by the project coordinator. ,The young people then rehearse them 

many times. They deliver these speeches ~o the other youth and coordinator 

and get feedback;'constructive'priticism is given. The yo~g people also 
~) ,\ 

rehearse in front of a ~ror so they m?lY learn about posture and gesturing. 

The youth leaders also ar~, called upon to conduct wor.kshops and chair 

meetings. The young people have learned about responsibilities -of presentors 
,,t ("~': 

and chairpersons through attending meetings,oonducted by various adult 
0' 

leaders. "~ey have grown to und~rstand '~points of order" and "c~lling the 

questions". through this exposure. 

"I 
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, (b) Written Skills .Btl:i..lding. The yo:ung people get constant practice ,in 

wri~ing. They' h~~'e a 'montlily ~ewsletter, "THE ,l:'OUTHADVOCATE, n in which they 

"add:r:essa wide variety of issues. They ,also have a column in the newspaper of 

our parent organization, .:''l'HE ADVOCATE." Young people 'also write articles for 
, . . 

th;=ir school newspapers and .other youth papers. They prepare testimony for the 

~blic, meetings they [,?ddresso They write' letters to the editor to express 

their views 0 They prepare surveys and petitions. 

Iri your town, ~a~ can ask the local newspaper for a weekly column of 

youth concerns. We have included a petition and surveys which were designed , 
by the youth advocates. 

sami)le Petition -. 

Date: November, 1982 
To: l-llrs. Christen, Ms. Esrnilla, and Senior Class Officers, 
RE: S,'mior nues 

We, the,ulldersigned seniors of Murry Bergtraurn High School for 
Business Careers, agree that the sum,,,, of sixty'dollars is a con""' 
siderable amoun't of money and thus has created a hardship' on the 
.seniors. 

We are awarle of the fact that the Chancellor has made provisions 
for the estiwlishment of. senior dues. However, please show 
where in th~~ Chanc~llCJ)::' s regUlations it s1cates that dues are 
mandatory of al~ ~dividuals of the senior class? " 

~Je want to know how the annunt of sixty dollars" was determined 
and who the, final decisiop was made by. 

We want to know who determines the "necessary expenses" and 
what they are. 0' 

What is the rat,i6nale· ror d~termining a "necessary expense"? 
(e.g. senior jersey) 

We want to know the consequences of not paying senior dues and 
what provision~ have besn made for" the "economically dis-
advantaged" • " '.' 

We· request that a formaIly written re~ponse '.b~ made to the 
quest.ions posed in this petition. cO 
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, ',STUDENTS' RIGHTS' LITERATURE '.SURVEY" 

(1) Does your schQo1 distribute students rights .l;jterature 

1 ike the attached? ' 

(2) Have discussions been held {in c1asse~, assemblies, 

etc.} about the information in this booklet? 

(3) Do you feel the students rights booklet is 

very informative ____ ---' 

'Oslight1y informative ----.-
coul d be greatly improved ___ _ o 

{4t What kind of fo110w..,up is done b~ student government to, 

. make sure that there are no violations of st4dents ri ghts? 

Y • Eo S. CHANGE is a group' of young peop 1 efrom many hi gh' schoo 1 s 

in New Yor:k. We want to make, sure that students know and exerci'se 

their ri,ghts and re~pon~ibilities. That's Why we have a work­

shop on suspensiorits, access tor.ecord~, search and seizur~, etc. 

We can come to your ,school to give that workshop at any time.' 

Ca 11 us at Y. E .,S. CHANGE to. set up an appoi ntment for us to come 

. to your schoo 1 . 

" co 
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Remedia:tiori' ".Progra.ms. -)\re' Th'Eiy 'w,orking? 
"" fj' 

1/ 

1. How do the s.tudents· find ,out their test 
ft' 

.scoresl 

2. How matiy times do youbav~ to tak' the tests? 

3. Are remediation classes counted 
credit and, if so, 'what kind of 
receive? 

.-:fl /1';., 
//"" 

.J( • 

towa~d Nraduation 
cre.dit do you 

4. Who decides what kids are programmed for these 
classes?;: Are the classes mandatory? 

" 5. Who teaches these c~asses? 

6. What other remediation programs are offered? 

\\ 

7 • 
() 

How are the;c1asses pafd foi? 

S.TUDENTS ~~. 

1. Do you ~now why ~Qti are.~~ th~s c~ass? 

2. "Are these classes helping,You? 

"0 

3. Have you, taken the test sinpe y'6u, h,;:t.d this class? 
" Did you.pass the test? ~ 

TEACHERS 

'/ 

1~ Do yo~ think the kids are responding ~o the matirial? 

1. What material do ~qu 'co~er?" 

.:. " ~i 

3. How. do y,ou 'kn.ow owhat level the~jtudents', care' o;n? 
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J3) Research .Ski11s •. ,In order to effectively ,communicate, the yo~th 

advocates .must·h~v~accu;ate information. Young peqple, continually ~ead 
newspapers and do libr~ research. Tbeymust keep abreast' of new Chancel­

lor's regulations ,as well as. of any changes in state education law. These 

,research skills ha~e to vbe developed tlU-ou9h' discipline and, through the 

coordinator ~brking closely with y'0ung people. 
Ir' ,). ~ /1 '. ., 

It should be noted that 1ihesoungpeople' in' :this program have not, for 

the most part, been taught research skills in school. They have not been 
G , 

encouraged to "dig". for information from()avariEity of sources. .. Getting them 

to do 'this "digging" is, at times, difficult; it'.;LssimE,ly ea~ier to use one 

source ~(\.we try to develop an understandingOof the i1Uportanc~ of,obtaining 

many different viewpoints. 
0' .• 

The'youth leade:z:s get practice in developing ,research skills;t:hr0ugh 

researching the radio shew ,and a...-tis1es for the newsletter. Agaixl, this is 

something that can, be, done with any area of' concern. ;If youi area is housing 

or health, there art? resources, in the library,in.newspapers, magazines, etc'. 

(4) 
'-I '. ,-'~ 

A1lalytic and Strategy Skills. enable young peqple" to determine what 
'~ 

the protilems o or' concerns are~. how they can work on them so that" they ca~ effect 

change and d~ve10p strategies 'to effect change. These skills help the young 

people determine whether in fact"the area of concern is something that can be 

changed and, if: it cannot,. to set it aside and identify those areas which 
",' II. • ' 

can be effective~banged by yoUng people putting pressure on the "powers 
., 

that be."· 

Once you';have determined what a problem is anc;'!. .what you want to work on, " 

" "you must try", to dete~ine your chances of success. There is an important 
{/ " 

~eason for. tllis:: there is no po'int .. in starting on an issue that has no 

ch~ce of your effecting any change at al,l; it is just frustrating. 
.J 

One of 

the resPo~Sibiliti~s of the coordina~9r is to find a ba1~ce' for. the young 

peop1~ between frustration and sUccess. It woulp be unrealistic for them 

to think thateve\:y project. that "they work on .wlll meet. with instant 

success because that is not the way the r~al worfd'functions. But, on the 
f f ,,§ . • .' ~ '" \...! 

other hand, if the young people are constantly meeting with failure in their 
.. \1 t' 

pr,5)jects, that is so frustrating that' it ends up with their feeling that 
; .'.. ".. n ' (...>.. \\ '.1 f; ~: 

they will neve;r accomplish anything. A balanc;:e must be achieved. ~, 
\~ 
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These skilis ~e some~~at mor~ diffiCU:lt to develop .. <> They s~~times 
must come about as a result of ,trial and error.. Howeve~.I given the tools of 

expertise in the area, the abi~ity to state the problemthroug~ communication 

and the clbilityto have all the facts through researdh, the .ability to analyrze 

the situation realistically,. the young people have some chance of success. 
t:.:.. .. t .. 

Attached is a letter to the editor of'The New York" DailX 'News written 

by the y-outh advocates. It was written in response to ',an article appe~ing 
in that paper which the young' people ,felt was derogatory to minority t'~ens .. 

Also included are stt'ategi~.swhich the yoUng people devised in an effort to 
" 

counter the claims' set forth in the Daily News article 

o 

-, 

't) 

,,;-' 

- 13 -

o 

\. 

r;, 

c· 

f. 

t 
I 
I' 
" 

l 

t 

I 
1 

1 
'I 

(; 

" 

--- ----- - .. -
o 

o 

\':: . , 
;t. ,. ,.,- ,~_" .; _~v=·.:: ;"'''-''.' ".:;':T. 

YOUTH ENGA CIAL CHANGE 

Mr. Jack'Newfield 
_ Rai toxin Chief 
New York Daily News 
"842 Broadway 
New York, N.Y. 10003 

rx=ar Mr. Newfield: 

January .7 i 1982 

" Youth Engaged in Social Change is a coalition of young people dedicated to 
involving youth in ~ssues that affect their lives, education and future. 

o 

We were dismayed at your choice of Jimmy. Breslin as one of the ten persons 
to honor last y~pr. We WOUtd like you to consider" this. 

During the month Qf November\~ Mr. z7fJreslin ran an ar-ticle in ·his column en­
titled, "The Bible of the Under~:tound." This article was not written by Mr. 
Breslin, but by a 16-year old aspiring journalist from John Jay High School. ~ 
The article depicted young blacks and hispanics as marijuana-smoking, grafitti­
writing, number-playing thieves. The article even went as far as to say that 
these trai ts are the !,' donunandments" of the streets. In Mr. Breslin's closing 
paragraph he makes the arbitrary imp,lication that half a million young" people 
live by these "Comm;'mdllH?nts."· Where did he get these figures? 

The format of Mr. Breslin'~ article did not camouflage his real intentions 
behin~ publishing it,·as ~e are suxe you will see after reading the enclosed 

, .;,J ., 

copy .. _ 

Last month/' YES Change interviewed Thomas Ridges on his article. In speaking 
with Mr. Ridges we found that his intention for w~'iting the article was to depict 
his immediate neighborhood. Unfortunately, this is not what the 'artiCle ;implies. 
~reslin suggests that half a million youth follow these "Commandn1ents." 

1.) I) . _, 

Shortly af~er the appearance of the article we began a letter-writ~ng cam-
pai'¢:l against the stereotypical image presented by the med:,i.a. We have gained 
support trom many New York agencies concerned, wi th the advancement of youth. 
The Head Start Policy Council, the Urban Development Corporation"and City-AS­
School area few of these organizations. 

we encourage you to reconsider your cboiceoof Mr. Br~~lin, and we welcome 
the opportunity to give you our opinion of youth in'GNew York City. We do not 
feel we belong to the half inillion' YOlltlJ Mr. Breslin refers to as the "perma­
nent underclass." 

, 
We would like to meet 'with YOJJ in tbenear future to discuss this in more 

: Clepth. 
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On November 10" Jimmy Breslin prin.ted i.n his 
colu~n an a~ii~~cbyThomas Rid~e~; a l6~yea~ 
6ld junior ~t John Jay High Schopl. 0 

~ .. '\'~" ................. . 
'The 'article was 'the, way, he, persona:rly :saw 
conditions in 'his neignbrirhood 'of 'Wi1liamsburg 
BrookIyn. Ridges stated that.the peop1e'he 
lives around £ollow 10 commandments which he 
listed as "Thou Shalt Steal", "Thou Shalt 
Stay Out of the Joint", "You,Must Smoketh \\ 
Cheba", (Reefer), "Thou Shalt Watcheth for 
the Cop s", "Thou Sha1 t Tag Up", "Thou S'ha1 t 
Loveth Thy Mate", "Playeth the Numbers", 
"Watcheth Your Back"; "Respecteth Thy Mother", 
and "Hateth Thy Schoo1t1. Jimmy Bresl:in wrote 
a conclusion.to Ridges' views on his neigh­
borhood saying that the 10 commandments he 
listed are "representative of the thinking 
of the approxrmate1y half-million youn~J 
people who are called 'minority~ ~nd form 
a perm"anent underclass .in New 'Y()rk~" 

The article branded and down-graded 
minority youth in the worst way. Youth 
Engaged in Social Change was outraged at 
the appearance of these statements. We 
at YES Change feel <that it was abusivei 
irresponsible, unreasonable and racis~ . 
of"J1immy Breslin ,to print th;f.s article 
in his column and attribute this behavior 
to a ha1f-mi,11ion you'ug minorities. It's 
just inaccurate to say tlfis! 
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RESPONSE TO BRESLIN·PIECE 

Possible strategies~ 

() 

1) letter to all orgariizations friendly to 
AFC expressing our outrage and urging 
them to send letters to the editor 

2)' short letter to the editor of the Daily 
News expressi.ng Our outrage 

3} longer letter to Paula Bernstein, editor 
of POINTS OF VIEW in the Daily News, 
speV'ificany mentioning Breslin piece 
but also commenting on the generally 
negative youth view ,{particularly . 
negative Black youth view) of the mediC}. 

4) same letter as #3 to Amsterdam News and . 
Village Voice ~ 

5) Ope ed. piece for the Times commenting 
on the generally negative youth view of 
the media (not mentioning the Breslin 
piece because the Tirnes won't print it) 

6) letter ~o Breslin requesting that an 
" article wri tten by YES Change on the 

positive aspec,ts of youth 

7)'getting in touch with 
" 
Aloa Alvarez - Channel 5 
David Diaz - Channel' 2 
GeraldoRivera -"Channel 7 

e, . Gi 1 Noble - Channel 7 ') . 
and trying to get them to intervjew 
YES Change 

8) getting. in touch with community affairs 
d.irectors at various television and 
radio stati~ns to try to get time to 
address thi s' issue 

o 
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(5) Organizing Skills. Developing skills in the area of organizing is not 

a sim~le task. But to be a~ eff~ctive yo~th, leader yo~,must reach other young 

people. This aspec~ of training can be characterizea 'as "on-the,-job-training." 

Each of the young people working in YES Change ,is required to do work in his/her 

community and school as part of learning the skilis of organizing ,and working 

with other people. They must be involved in student government and/or a community 
o 

youth group. The coordinator of the program and young people conduct weekly 

m~etings in which they discuss what has been going on in various community and 
\) school groups and get ideas 'from each other on how. to handle particular problems 

and how to, raise issues. 

Young p~ople, for the most part,are not used to the idea of getting them­

selves organized to achil:ve a goal. Creating an awareness has to bathe first 

job. The youth advocates identify problems in their schools ,'bring them to the 
" 

attention pf other students and, work with :!:hem on fo:rmulating a remedy. The 
n 

~S Change youth adv;cates are active in student governments and school news-

papers, conti."lually raising is!3ues and getting discussions go~;ng. Their task 

is not easy. It is helpful fOl~ them to be sharing their experien~es and, problems 

with other youth advocates. 

This has been an effective method of getting young people involved in 

org~nizing other people. Many have become leaders within their schools and 

community groups. 

(6) Work Skills. We would be remiss if we did not. include training in the 

area of deve~opL"lg good work skills. 

The youngsters" are made aware that this is a job and that they must take it 

seriously. What they do matters. They must be in attendance'every day; they 

must be punctual; they must be prepared to do other than the glam0:t:?US work of 
'. ... '-':; -

" writing the newspaper articles, preparing radio shows, and speaking before the 

City Council. They must learn to do the "n~~ty gritty" work of sending out 

mailings, making phone calls, and typing {all are required to '"learn how to 

type). The young people at times feel that this "nitty gritty" work is not 

part of their job but it is made very clear to them that it is. Theyare 

respon~ible fC)rmaintaining daily logs to record how their time is spent'and 

what they have learned. They, are responsible for completing assignments on 

17,.. 

" " ,', ~ 
«","-'J,,",,,,,,=~...>e=,~I.lr~_""<¥_"')_" ___ "~"" __ """"".J~~""'~'<"£'-~M,.."' •. 'f_ .... "_'"'$.,~\_n .... ~~.~~;:;:;:-:;;::-;:;: 
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time. It is felt that this is not only necessary to develop the discipline 

needed'to b~ a·good.yo~th leader, but it is-necessary to d~velop that kind of 
? ~~ 

discipline 'for the job market in the future.\., 

This is the'log for which the youn~ people'are responsible: 

YOUTH ADVOCATE LOG DATE 
NAME 

ASSIGNMENTS FOR'JHE DAY: 
n 
2) 

3) 

ONGOING ASSIGNMENTS: 
4) 

5) 
-::.: 

6) " .~\ . \'" 

PROGRESS ON EACH ASSIGNMENT: .! 

1) ____ ~_~ __ ~ ________________ ~ ____ ~~~------~ 

2)_' ____________ ~--~~,.~ .. ~,~~~·~·'~'-'~·'~·~'---------
. . . . . . ' ....... . ,' ..... 

.... t, .. ·,···· .. ~'" •• '., I • • • • .. • • • • • • •• '....'.'.. • .' 

o 

4)_· _______ ~·_··_·_ .. ~ ___ ·'_'_ .. _'_ .. _ .. _'_·'_'_ .. ~ .. -·-.. -·~·'-.. -.~ .. ---------
"·o~~·· 

5) __ ~----------~------____ -----------~0~----
Ii 

CONTACTS MADE :--,,-_~ ____________________ _ 

. , . 
\) 

,-,\' 
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IV. " HOW TRAINING HAS BEEN USED -- ~RK ON' VARIOUS ISSUES 

The young people have identified a number of issues as key and devoted lIII1ch 

time ~d enerc:rY- -;:0 them.. The issues in~lude voter registration, making student 
.- . .' (:':::, . 

gove~ent more meaningful, dissemination of students rights literature, censor-

ship of school newspapers and the mandating of high senior dues. 

" (1) 'voter Registration. Over a year and a half ago, -_the youth leadership 

program began to work on th~, issue of voter registra'tion. The League of Women -' 

voters was very helpful in getting us started. Along with other youth groups, 

they pressed the New York City Council to pass a'resolution Which called upon 

th~ New York City'Board of Education to ma,k,e voter education and reg,j.stration 

for eligible students a priority. _This was passed by the City Council. Next 

came.~e task of getting the Board of Education to adopt voter registration 

and education as a priority. This too .was done. The young people learned that 

securing these resolutions was the easiest part of the job. Implementing policy, 

the young people have learned, is much more difficult. First came a memorandum 
o 0 

from the B-oard of Education t-o all principals mandating _ that they formulate 

voter' registration plans for their high schools. They °were given over six months 

to get things started. The young people could n<?t understand why it would take 

so long. As it turns .out, it has taken much longer and the young people have 

learned, as one put it, that "the wheels of the bureaucracy turn very slowly. II 

,They h~ve ~et many tjmes with' Board of Education officials in ·,an effort to prod 

them into getting things t:o move faster. ..The young people devised a simple 

surVey to determine how effective voter registration has been in the hiqh schools. 

YES Change conducted this survey and discovered that voter registration has not 

been as effectively implemented as the Board of Education had hoped. The young 

people brought their f~g.ings to the officials. We also brought our offer of 

assistance to the Board of Education. Through our workShop' presentations an~ 

orqanizing effo~ts we 'have made contacts in most of the high schools in New [ 

York City. .,we e~ressed our willingness to use our network of young people to )J 

hel;p. The young people suggested to the Board of Education that they set ~p 

yoter registration at high school graduations and, in fact, carried this out. 

Clearly, voter education and registration can be done in your community. 

We would suggest that you contact the Board of Elections and the League of 

Women Voters' in your 'area. Perhaps you cc;n get the local board of education 

to mandate a vbter registration drive. The attached New York City Board of 

Education circular may be helpful in your efforts. 
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FROM 

SUBJECT 

Frank J. Macchiarola, Chancell,.,;::.:::::t'-;:~4~""""n.--­

~oter:R~gistration '" 

,1. 

- - - - - - - - - - --------
ABSTRACT 

TheoBoard of Education, at its September 2, 1981 
meeti ng" approved' a reso luti on decl ari og -i t the 
pol i cy of the Ne~ York Ci ty Publi ~>, Schools that 
voter reg; strati Qil information and) mater; als be 
made available in the schools to students of 
votin9 a~e as part of· the instructional program. 
This circular: implements the policy ~y outlining 
pl"anning and reportin~ requi~~~ents. 

PROGRAM DESlGN 

.. ~----.-

Each hi'gh school -principal shall design a v-::ter registration proprasn 113 
suit ths particular needs of the school. Jhe prog'ram wi" have the ~val 
of the hi!Jh school superintendent . 

2. lNSTRUCTIONAL COMPONENT 

3. 

Incl uded in eadi school IS, voter registr,ation program shaJl be' a" stW,r anii, 
integrated with the instructional program of an a~propr;ate department. 
whi ch focuses on the' top; cs l of ci ti ze~shi p, governmenta 1 prpces~esa aDd . 
voti ng.-

COLLECTION OF DATA 
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FROM 

SUBJECT 

ALL'DAY SCHOOLS 

Frank J. Macchiarola. Chancell~'""':::=r,:::~&"-J.--~-­

Voter: Registrat)on 
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- - - - - - - --------
ABSTRACT 

The Board of Education, at its September 2. 1981 
meeting. approved a resolution declaring 'it the 
policy of the New York City Public Schools that 
voter registratio~ information and materials be 
made available in the schools to students of 
votinp ape as part of the instructional program •. 
ihis circula~ implements the policy ~y outlining 
planning and reporting requi~~~ents. 

,1. PROGRAM DESIGN 

Eacn hi'gh school ,principal shall design a y,::ter registration prOpTa1!l to 
suit the particular needs of the school. The program will have the ~val 
of the hi9h school superintendent. 

2. lNSTRUCTIOt.:AL COMPONENT 

Included in eacn school's yoter registration program shall be'~ stuQr unit, 
integrated ,\-/ith the instructional program of an appropriate depart:tIent~ 
which focuses on the' topics! of citizenship, governmental processes. ~ 
voting." , 

,3. COLLECTION OF DATA 
, . 

" . 

'. ". ",' 

Principals shall submit a descrip.tion of the school's voter n!ristration 3.1 

, ,~.2 

program to the respective superintendent for ~pprovaJ by Oetember21~ 1981., 
• • l\" .. • 

Superintepdents will 'fon-Iard al'" approved pr~9ram des'criptio'ns 1m the 
Office of Student Affairs; 362 Schermerhorn Street, Brooklyn. I.!. 11217,' 
by January'lS. 1982:, .... : 

3.3 Principals will report the number of new voters registered fr.gm tbe 
school population to the respective superintendent by June 4. 198Z. 

3.4 Superintendents will report the number of n'ew voters, registerec! to the 
Office of 5tud~nt Affairs by June 30, 1982. 

4. INVOLVING THE BOARD GF ELECTIONS 
'. 

It is suggested that., if the relationship is, not already in effect~ principals 
enlist the cooperation of the Board of Elections in designing and i~lementing 
their voter registration programs. particularly to obtain voter registration 
material~. 

5. INVOLVING OTHER VOLUNTARY GROUPS 

It is ,further suggestea that principals enlist the aid of. n~n-plar~SiIIII 
voluntary groups (such as the League of \·/omen Vot~rs. the FoundatlCTl fOT 'Youth 
Involvement, League of Disabled Voters. or a similar appropriate or~~2ation) 
in obtai.ning, voter registration information and materials. 

6. Inquiries pertaining to'thi.s circular shou.ld be addressed to the Offiite of 
Stud~,nt Affairs. Division of High Schools, 362 Schermerhorn Street. ~roD"lyn. 
N.Y. 11217, telephone humber 596-6240. 

'* .. .. 
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(2) Meaningful Student Government. Making student governments more meaning-. ". 
ful has 'been one of the projects taken on this y~ar. This has involved education 

of two groups -- school officials as we'll as student leaders. In . most schools, 

student governments are responsible for organizing school dances, senior trips, 

and pretzel sales. This has been the role designated for the young people by 

the adults and this is the role they have played. Getting the a~l.ts as well as 

student"leaders to think differently has not been easy; young people many times 

are resistant. The young people in the leadership program have been in dis­

cussion with the Director of the Office of Student Affairs, with borough-wide 

gatherings of coordinators of student affairs, teachers, and student governments 

of various schools; they have also raised the issUe of the need to give students 

more decision-making powers in student newspapers. Some student governments have 

begun to take the lead ,to push voter registration in their schools." They have 

also urged that they be allowed to have input into curriculum and discipline 

matters. The young people have sUbmitted a model discipline cod~ (see below). 
" 

Perhaps the young people in your program can use it as a model for their own. 

YES Change's Suggestions for, a'Model 'Discipline Code 

1. Cutting 

a. 

b. 

c. 

d. 

e. 

Teachers should sena cut cards to a "cutting coordinator" 
who notifies the student. 

students have three days from notification to clear the 
cut, if th'ey had a bona fide reason .to be away from class 
or,if in fact, they were in class. 

If the student does not clear up the matter, a cut card 
is mailed to the parent. 

After three cut cards are sent out to the parent, the 
parent is called DY an attendance teacher. 

,c 

After the fourth verified cut, the parent is called into 
the scbool for a 'conference with an appropriate 'dean. 
Attendance teacbers,guidance counselors, and the teachers 

o 
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in the cut classes may also be included. The purpose 
is, to discuss 'the 'reasons for the cuts, ways of 
solving any problems the student has that are affect­
ing attendance, and the consequence of further cuts. 

f. Parents are called in the ~vent of any furthe~ cuts. 

g. !L"he ninth and all subsequent verified cuts go on t1;l.e 
students.' permanent record. Students may apply t:or 
expungement of cuts from their permanent record upon 
graduation. Such requests will be granted where 
students have dem:mstrated ,signi.ficant ;E'mprovement 
in attendance since the time the notation was made. 

h. Cutting per se is.not grounds for lowering grade or 
class failure, except where teachers have announced 
that a percentage of the grade will be based on 
classroom participat:i.on; grades may be affected 
accordingly. 

i. Teachers should not set. standards for attendance 
other than the school standards. Rather, they shoul d 
fully enforce the school standards. 

2. Truancy 

a. 

b. 

c. 

d. 

Any absence for which the student presents a note 
or school-issued card signed by the parent or 'treating 
physician sball be considered an excused absence. If 
the pal'ent is authorizing' or requiring a student to be 
absent for a reason which school officials feel is in­
appropriate, a dean or attendance teacber should dis­
cuss th,is with the parent, bu,t the stud~nt should not 
be penalized.' 

Orily on·eperson in the sCho61 sbould be authorized to 
make i;qitd.al determina,tions as to what. constitutes 
an excused or unexcused absence. Individual teachers 
should not make their owri"determinations. j!; 

Parents should' h\":-.:ent a card whenever their child is 
absent from scboo~> If the card or explanator~ nO,te 
si.gne.d by the parent is not submitted 'by the student, 
the absence is considered unexcused. 

Wbell t=bree such cards are sent out by the .scbool wi tbout 
response, the CI.,ttendance teacber should call the parents. 

e. If a fourt:h card :is sent out without a response from 
parents, the parents sbould be asked to attend a con­
ference in the school with a guidance counselor or 

- 22 -
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f. 

g. 

assistant principal. ' Tbe conference' should include a 
'plan'to make up,:workmissed'dueto absences eithe:z; 'with 
the classroom 'teiuwer or through an independent study 
under the supervision of another teacher. 

If a studentmissesco,pe fifth of the total scnool days 
in a given semester due to unexcused absences., 'a nota­
tion sbould,be made on the student's permanent 'record. 
~tudents rnay apply for expungemeI?t as p~r 1.' (g) above. 

As with 'cutting, truancy per se is not grounds for 
lowering of grades or class failure. 

3. Lateness 

a. 

b. 

c. 

If a student misses up to ten minutes of class without 
excuse, it is considered a "lateness." ,?lny more than 
ten minutes without excuse is a cut. 

If a student is late at the beginning of tbe scbool day 
because of transit delays, it should be,con7idered e?C­
cused. One person in the school should be in cbarge of 
being in communication with the MTA so that school knows 
about bona fide transit delays. 

Three unexcused latenesses are dle equivalent of one 
cut. 
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The followiriq article on student qovernment was written by one of the youth 
advocates for AFC's publication liTHE ADVOCATE. II 

~ ..~ • ":"l " . 

, , .... ' ... ~Itof,~'p'mocracy' In Student Government , .... '. _ .~.' .t~"'.." *~. '. 
Dear Advocat .. ;R~ ," ,_ 

Educatfon"pRW1deS' the ,basic'~.kJlls in 
reading. Writing Mel antbmetic. Beyond this 
role there exists yet anoIher: leemlng about 
cltlzenship'ln a 'democracy. ' ' 

E:iUcation in the high'schooIls supposed 
~o prepare youtt:\ for nsspOnsibIe citizenship 
by allowing studentS the'opportunlty to ex­
perience ~md leam what democracy Is and 
how It functions. '~he teacher is respon­
sible for creating a dlmate where ",pathy 
and trust can ;grow: and in which respect 
for Individual opinion 'and Interest In the 

,,' reasoning process 'Itself are consistently 
demonstrated." '-=cording to CIIIzenship in 
New ¥orkCity;:pubilshed-bythe 'Board of 
Education's,Drlision of CUrriculum Md'In­
struction. Students are supposed to leam: 

, • support1ornhe:existence of law In 
"", a democratiC society '. { 
; '.:respect for.-the rights and property 
, of others'.-H, '" , 
• ,concem"1dr'ifhe',consequonces of 

, .. ,0ne'S'~ndividuaH.ctions 
" • government· by ·.eonsent of the 

govemed~ ":,- ',' ~'i ,; : ' 

". particlpaticm, In"d~mocratic civic 
government·' ,~::- " 

'''rational decision-making 
, I I can site ,several :examples In my 

academic vocational high ~hooI !hat show 
how these" basic '3OClal values are not 
alw&ys encouraged; by the school ad­
ministratiaon. Instead of promoting student 
involvement •. decisions are made by fiat. 
The school, instead of Making a .tuderit 
think, often tells a student what to think. 
Partlcipatloh 'In'stUdent government pro­
vides'students the opJjortunltyto take an 
active, role In: ensuring ',:the principles of 
libertY. 'justice;' and ,:eqtiallty within their 
schools. Hope~lIy: ttfity wlll be abIe:to do 
the'sameln"theadulhOciety. . 
, In my school, 'h0Wev8r;' it seems !hat the 
schOol adnilntstratlon ana faculty advisors, 
appo1nted by the princiPal without student 
consultation, prefer to channel th8 eMi'gies 
of students·'into trivial social' activities. 
Young people are pacified with talent ' 
shows;\ moVies, buketball ga!"8S and 
dude ranch trips. . " 

As a consequence. the school Is pro­
gramming apathy among student govern­
ment leaders. Student government has 
become a euphemism for:a socia' clUb., 

I have 'found that ·student government 
faculty advisors themselves have en· 
cou'taged students not to make change. 
<fhe adults seldom set an example ,as In· 

, Itiatol'S' of chfllnge. Tnls furthftr advances 
the programm!~,g of ,.pathy. 

. 

For these reasons student govemment 
has been uhable*to,~ectively deal with the 
,.al issues of the schooLFo! example: 1) 
Why don't we have' a school n~aper? 
2) Why are students still being required to 
purchase and wear school gym unlforms1 . 
3) What has been happening to the profits 
from the Student Organizati9n store? 

Just this past year, the Legal Studies 
program was terminated from the school's 
c~rriculum. There was no cOnsultation with 
faculty 'and/or students before the an­
nouncement was made. 

The students who generally have been 
interested in activism and critical thinking 
have been Legal Studies students. Legal 
Studies students were -encouraged 10~ 
establish their, own thought' pattems 
through reasoning and questioning. 'We 
were taught to practice democratic prin­
ciples'in school. Now we are silenced and 
the school has lost a valuable 'student 
asset. 'The 'school administration re­
sponded that the school was trying to pro­
mote a "business atmoSphere." But are ' 
not critical thinking. free inquiry. ,'and 
understanding of the law important skills 
for business or ar,ly viorkplace? Is the' 

'message that; we are' to' give up th_ 
values as workers? I hope not. 

I have been ativised that i should go 
about my business and concentrate on get. 
ting my diploma on time., But, if 'I am 
discouraged from practicing democracy in 
school, will I be able to protect civil liber­
ties es an adult? Democracy Is about shar· 
ing power. Sometimes I think schools and 
society are afraid to share power. A "silent 
majority" of students who later become a 
"silent majority" of 'adults may make It 

,easier for those who presently haY\) power 
to govern.' But, it is dangerous ~ we want 
a government which rules by the oonsent 
of the govemed. 

As ,part of YES CHANGE •. I.am going to' 
work toward encouraging every stud~nt to ... 
demand a more democratic environment' 
in our schools so, that when we leave 
school we are prepared to exercise our 
rights and responsibilities as cItizens in a 
democracy. ' 

Michael Valentine 
" Student 

Michael, a 17 year old senior who Ie ac­
tive In his atudent government, 'ha. 
recently Joined Youth Engaged In SocIal 
Change. . 

Editor'. note: We encourage .tud\mtl to 
.end their viewl to Y.E.S. CHANGE. 

" 

It should be noted that recently a younq person from our leaderhip program was 
selected to serve cn the Board of Educatio~ Task Force on School Safety. 
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'(3) Students Rights Literature. In New York City it is mandated that 

every high school student,'upon entering Public ,high sChool, receive a list 

of rights and responsibilities. Yet for two years, the Board of Education 

had not made these pamphlets ,available to students~ The young people under­

took to find out why. They met with Board of Education officials and were 
, . 

told that there had been several changes in the regulations and that the 

pamphlet which had previously be~~ distributed was being rewritten. The 

young people expressed their interest in being part of the process. The 

Board of Education agreed and they prepared a draft. The young people soon 

learned that the process was more complicated than they thought. They met 

with a total of 12 officials during this period. 'Still no final document. 

In the meantime the YO~f1g people, working with APC staff attorneys, prepared 

and distributed a student rights card. 

When the final draft of the Board of Educatiop pamphlet w~s, at last, 

completed, it included many of the points suggested by the youth advocates. 

The Youngsters were amazed that the writing o'f.a two-page pamphlet had taken 

the Board of Education over a year to complete. Had it not been for the 

continuous pressure of YES CHANGE, the process would have taken far longer. 

While working with the voter registration and students rights literatu,re 

issues have certainly been frustrating experiences, they have beeh important 

ones for the young people to have. SUccess in life does not generally come 

over night; persistence must be learned and practiced. 
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(-4) Other Issues· 

Censorship. In many schools principals~ave restricted what may 

be included in school papersj. they have disallowed articles ,which they feel 

may cast an unfavorable light ·on their schools. The young people felt they 

were being limited in their freedom of expression. In response, YES Change 

organized a series of workshops on the rights of student journalists. 

Articles which were formerly not permitted are now printed. 

High Senior Dues. Recently the" youth have challenged the mandating 

of'high senior .dues for students (ranging from $35 to $65) as a discriminatory 

burden on poor and low income families. They have developed petitions and 

letter-writing campaigns and brought this matter before their student govern­

ments and principals. 

v. OUTREACH 

Workshops are given at schools and community groups. One and a half 

hour sessions are held to give students information about their rights and 

responsibilities. Time is always saved for a question and answer period at 

the end. The topics that are discussed by the youth advocates are suspen­

sions, access to records, discipline, and search and seizure. All of the 

young people are trained in each of these topics. Lawyers' and advooates 

explain the various regulations and help the young people select the 

salient points to include in the worksliop~ they present. When the young 

people conduct sessions for school and community groups, they take turns 

for being re~onsible for the different topics, e.g. if a youth advocate 

takes responsibility for presenting the section on access to records this 

week, he/she may handle suspensions in next week's wor~shop. 

The topic of responsibilities is an important P~f::~ of our presentation. 

The youth advocates talk to these young people, many of whom have been sus­

pended and are experiencing'difficulties in school, about the need to apply 

themselves. They stress their responsibility to act'in cooperative ways 

and urge ~,em to get involved in their student governments and newspapers, 

etc. 
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The yo~g people are urged to join with YES CHANGE.in various issues. 

other young people have become involved in voter registration. We bave also 

enlisted' the support of youth. in the production of radio shows. . Young people 

contribute articles to liTHE YOUTH. ADVOCATE. n The young people work with, oth-ers 

'on city-wide conferences. . The importance of wcirking jointly wii:.h other grOli~ 
cannot be.stressed .enough. 

The young people are involved in city-wide youth councils which draw . 
upon youth from the entire city. The young people are involved in their 

student governments and they talk to the young people in their schools. Many 

now work on their school newspapers. They are involved in groups in their 

communities and discuss the issues raised in YES cHANGE through these avenues. 

We feel that we have reached several thousands of young people. The youth 
,:;, 

are now working with others to organize a city-wide youth coalition. 

VI. EVALUATION OF EFFECTIVENESS 

The major goal of the ~rogram 1s to tr.ain young people so that they can 

take on roles as respons~le adults in this ~ociety and so that they can"have 

an impact on the institutions that affect their lives. 

outlined below are some o~ the ways in which we measure the effectiveness 

of the YES CHANGE leadership program as well as the progress of the individual 

youth leaders: 

(1) -The number of .workshops that are conducted by the yo~g people. 

(2) The attendance at these workshops. 

(3) The response of the young people in attendance. 

(4) Self-evaluations by the young people as well as 
evaluations by the project coordinator. Prog~~ss 
made by individual youth leaders is measured 
through determining improvement in writing and 
verbal skills and the ability to analyze and 
act on the issues. 

(5) The written eva~uations by the workshop. audiences. 
We are including a sample of the evaluation form 
we hand out at the end of each session. We ask .­
that people in the audience fill them out, ex­
plaining to them that their comments will help us' 
improve our presentation. 
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YESGHANGE~ ORGANIZATION 
'----~----~------------------

DATE'---_____________ ~ 

. EVALUATION 

This questionnaire will . 
the best possible way. 

help us to know if we are presenting our material in 
Please fill it out and return it to ·us after the meeting. 

Thanks. 

- l) 
, I{ 

What did you expect to learn from the meeting today? ___________ _ 

2) Was the presentation 
a .. infonnative 
b. :not qui te i nforma ti ve enough 
c. waste of time \J 

3) Were our people 
a. dull 
b. well organized 
c. poorly organized 
d. interesting 
e. uptight 

4) Was there 
a. the right amount of lecfu're=""and~,discussion 

",-,,-~ 

b. too much lecturing 
c. too much di~cussion 

5) The workshop was 
a. too long 
b. just right., 
c. not long enough 

6) Do you feel the info,rmation you got today will be-useful for you? How?' 

7) Do you have suggestions how we can make our workshop better? ---------
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(6) 

(7) 

Another measure of 'the success ofthe:outreach program 
is whe:theryoung,.pe~ple from schools .and: conununity 
organizations participate in the activities of the 
youth leadership .program. Young people have joined 
us at Board of Education meetings; . they 'have partici­
pated in petition. and letter-writing campaigns; written 
articles for the newsletter and reprinted articles from 
our newsletter in ·school newspapers and "helped to pro­
duce our radio shows. 

One long-term way in which we have measured the 
effectiveness of our program is whether the young 
people have gone o:n'to college and got~en involved 
in student governments and newspapers. Although 
several young people in the program were ~n the 
verge of dropping out of high school, all have . 
gone on to college. All are involved in extra­
curricular activities. 

(8) The effectiveness can also ,be measured by whether 
we .can dempnstrate specific accomplishments as a 
result of our efforts. Evidence of but a few are 
included here: 

Letter from the Chancellor commending 
our work on voter registration 

Copy of Board of Education pamp~¢et on 
students rights and responsibiliti~s 

" II 
Reprint of YES ~HANGE artiC:;ile in c}ty­
wide New Youth Connections newspap·er 
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, . 
BOARD OF' ECUCArriON 
or THE CITY Of' NEW YORK 

IIOvL,IIINOSTON aT"!:£T 

."OOKLYN, N. Y. IIZOI 

G_19& 

ANTHONY .J. ALVARADO 
CNANCE:LLOIlI ; 

_t ...... 

'I Mi. DJhiel J. McGlone 
Student Advocate 
Advocates for Children 
24-16 Bridge Plaza South 
LOng Island City, New York 

Dear Mr. McGlone: 

.. 

June 3'0 I 1983 

" 

" 'II 
" 

It is commendable that your organization has recognized and responded to 
the need to involve young people in the electoral process as soon as they are 
eligible to vote. This is a necessary and important goal which ~e appla~~. 

The high schools have been working diligently to implement a variety of­
programs to encourage voter registration among students. A large number of 
schools have used voting machines for student elections, demonstrating the use 
of the machine so that s~udents will be familiar with it when local and national 
elections are held. Materials on the impact one individual vote has made 
throughout history have been provided and the issue has been addressed in 

"social studies classes. Student council representatives have visited homerooms 
to register voters and, provide information on voter registration. Many 
schools have worked w~ th your organization ant\ with the League of Women Voters 
in a variety of o'b'1er ways with very positive outcomes. .::" , . 

" Cl " ,~ •. 
The high sphools have been encouraged to distribute voter registration 

forms when stud~~nts pick up their diplomas.' There ·will be tables for ·students 
to complete and return the 'forms at that time. I understand you have offered 
assistance, if 11eeded I in t.'le m~ing of the,:se tables. 

We are grateful for your continued support in ensu+ing that every student 
has t.lote opportunity to become a registered voter. 

" Cordially, ., 

AJA:NQ/ns 
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Rights and 
Responsibilit!es 
of 
High Scho!3l 
Students 

NEW YORK CITY 
BOARD OF EDUCATION 

This statement 6f the Rights and 
Responsibilities of High School Students 
has been developed to advance the best ' 
Interests of the high school community, to 
help generate, and maintain a climate In 
which learning and growth can flourish. 
The statement Is an extension of the law 
and of City Board of Educatlon policy. It Is 
grounded In the premise that In a 
democratic society, students have both 
rights andresponsibillUes, which are 
herewith enunciated. (March 19~2) 
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STAFF. 

EJllecutive Director 
,·Keith Hefner 

Program Director 
Tony McGinty 

fAdv.rUslng 
Director 
Art Stupar 

BOARD OF 
DIRECTORS 

Presldoot 
FMhSanliag~ 

\tice Prosid.nt 
Jonn Simon '0 

(~ i~lurer 
~riliymor.d Johnson 

• Sharon Asherman 
John Dixon 

Lynda'Hill 

Joan Salzburg 

Sandra Silverman 

Lourdes Rosado 

Counsel 4 Secretary 
10 the Board 
William Josephson 
Fried. Frank, Harris._. 
Shriver & Jacobson -. 

Corporale and 
Foundat!on Supporlers 

New York Communlly 
Trust 

EK)fon Communlly 
Fund 

NYC Youth Board 
Morgan Guaranty 
1 rust 

Chase Manhallan Bank 
Chemical Bank 
Bankers Trust ," 
Cllibank 
Manulacturers • 
N.lInOV'lr Trust 

Time Incorporated 
NeI.\I York TImes 
Co, FoundallM 

Warner Communi. 
C3Uons 

Scripps-Howard 
Foundation 

AVon Products 
Foundation' 

James C. P8l1ney 
• ;:oundalion' 
New York Telephone 
Con Edison 
Hu:;h M. HeIner Fund 
Voll.,,"ne Perry 

~ Snyder fund 
~ S:herman Foundcllon 
\! The New York ! ('.c.ommunlly Trust 
'1 Corport.:e Specl:!1 
I F'"j!ICts Fl4nd. I , , 1J combined ,hllan­

th~·.,Jic ello't 0/;' 
• l!qull"ble lile 'I A~urance Society 01 

1 thlt Umted Slate~. 
1 ;" {l~;tnn Corperatlon. 
'I 1=1 ~"POf'I·McMoR.n 

j
, . tnr. •• Grace FOllndation 

In.: • Gull + Westllrn, 
!".:lur,(!.Jlion. 
I,.:::r.,a!ion31 Pilper 

1 
Comp3ny rOlJndallon. 

~ 
• riCA Corporation. and 

, "Irn~ Incolroraled 

! . ~ .~: ' .. c 

_. j/[S'- ,", '. ." _ .' , 

3 August 1983 

Kathy Jarvis 
Youth Engaged in Social Change 
24-16 Bridge Plaza South 
Long Island City, ~~ 11101 

Dear Kathy:-

C'. l- ~ 
:'~; ... : -..: 

I just wanted to thank you for arranging the visit of 
the si~ youth advocates from Y.E.S. C:'ange to our office 
yesterday. Their talk on student rights '''as very nell 
received by our staff. The presentation was informative, 
well-prepared and easy to understand. Lots of q:ur staff 
members came away feeling they had a better sense of their 
rights and how to assert them. Nany were still'i:dkinS 
about the presentation today. 

In addition, I think the youth advocates planted the 
sceds of some future NYC articles ,yesterday, for which 
I am very gratef~l. 

Sincerely, 

~A&~ 
TOn~Ginty 
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Good· Race Relations Will· 
" . 

StreDgthen~he Nation I 

by JaDJce R. JeDIdDs . - J\\ ~ be,.. rust, on Dr. Mar&, Luther King, cOme to know the meaniJig of te- I 
• 0+- 'f'-S (ttA Jol'~ Jr.·~ birthday. ~s should be in .Spect. I 

Racism stems from llIlSunder- 5eSSJOD. Were he alive today. Dr. Inl!ddition. schools couJd sponsor 
standingS, misinterpretations, and King would probably not want New cultural appreciation ~ on I 
ignoran<;e about the diverse ~tures Yoft aty schools c!osed on the day' appointed days. in which all city ; 
of the people who comprLc:e our commemorating his biitb. The' teSidents could take part. . i 
country •. These II'Jsunderstandings schools should be kept open for a Fmally, with help from Girl Scout : 
account for faltering ~ relations. day of reflection. On his birthday, and Boy Scout type organizations, ; 

Before"racial conflicts can be Ie- schools could Conduct sPecial pro- schools should run special summer 
Solved, two steps must be taken: grams to reinfon:e Dr. King's be- camp programs in which students ; 
1) people will have to develop more liefs that all ~ are equal and that - would spend 3-4 weeks of their ' 
pride in their own cultures (raise all men, being great in the sight of summe!: with a family of another 
.their consciousness and feelings of ". God, should have respect and faith culture. . 
self-worth), and 2) people will. have in themselves and others_ This pro- In this' project, students would '1 
to be exposed to other cultures on ject would greatly help to instill atti-.· get firsthand knowledge and ex- I 
more personal levels, to break down tudes of "somebodiness". (which is perience of how people of another I 

the destructive,_prejudicial atti-· -very much lacking) in students to- culture Jive. This program, though. 
tudes they.!tarbor. _ day (especially minority students). must be carefully planned and par-
. In Ne~ York City, our schools are When·students learn to be proud of !icipants should meet certain re­

an ideal outlet from which we can their cultures and achievements, quirements. such as having a desire i 
help promote positive race rela- th~ will be able to "go for it" like to "participate. At the end of the i 
nons. With the Board of Educa- everyone else. . , progi'am. the family and the student I 
tion's Pt9gram for Citizenship Edu- - Second. schools should estab- " should write evaluations of the pro­
cation, and parents" and teachers' lish required cultural appreciation gram. which would be instrumental 
concern. for better' education and classes to coincide with history an~ . in determining whether or nof Pte 
welfare of the students, all can co- foreign language studies.. These program was successful in imprOv­
operate in establishing programs. classes could be structured to covet' ing race relations.' 
tho;t will encourage better race reo- such units as Black studies and I believe that with the proper sup­
lationS.. " • " . Hispanic studies. Students would port these projects could be sue-

Cooperation among pareiUa, edu- . be' required to analyze the prob- cessfuI. By instituting- these ~ 
O1tors, and students is essential lems. goals, and Jifest}1es of these grams we will show the nation thilt 
because t*U three groups play cru- . groups. Students c:ould do rqiorts' -we are concerned' about racia!. 
CIa] and instrumental roles in sbapo . on promin~t .indivi~ oJ.a par- troubles, and that we are takUig· 
ing our society.. -. ticular culture, citing their conm-" 'steps toward eradlcatirig them. 

" 'butions to America.. . . . When we wipe ollt the ignorance. 
THREE APPROA~ _ As final projects, students could . the nation will progress. " . 

I . suggest t:hree programs, in- be asked to write evaluations of the These ideas offer a charu:e for us 
eluding: 1) Martin Luther King, Jr. . class.· which would probably help all' to get involved. to learn about 

• P.!'.cognition Day, 2) Culture Ap- them to confront and deal With any each other, and to help us maintain 
p::-eciation Oasses. 2:td 3) Summer prejudice. The course itself would . better race relations. ~ ' .. ,. 
Camp Projects for Better Race Re- probably spark some curiosity .. My motto is: Good race relations 
Ictions. . , among the students. They would . will strengthen the nation! ~ 
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W~ ho~~ that thi~ ~~id~ ~il1 be 
helpful for thos~ who ~J.i~ti to 
;;- . - . -_. . . "". . . -' 

brg6nlz~ youth leadership pro-
grams in th~ir communitie~: W~ 
ha~e tried to show wa~s in whi~h 
some of the ideas which we hove 
used successfully can be adapted 
to local cOll11lunity conditions. 
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