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:TI:ACt1tER'S GUIDE 
U' 

Introduction" r, 

+~Ikin~ AbOut TOU~hih9iS a ~~so~~S~fe~ curriculum. It can be Integrated into the safety 'pro­
gram within any school setting. We teach cpildren caution abo\.lt fire, streets, and water; In the same 
manner, we can teach cnildren to protect themselves'lrom sexual exploitation. 

. The ,basIc strategy of the curriculum is tctprovidethe Informatioh and self-protective skills tHat will 
reduce chfdren's vulri'ier,abili'ty to abuse. The program provides all chIldren with safety guidelines that 

.-,~'can help prevent abuse~~nd providoes Information ,!3nd skills for "telling" thatwiH help those children who 
"'-. are being abused. The basic messages ar~ th~t·1i child ha~ a right to say no. to inappropriate touch; that 

,) while $urprises c~n be nlp~, secrets between adults and children about10uoh are not okay; that 
chikf~enare never to blame if they are InvolveCI in a situation of exploi~ative touching; and that they must c 

telllftheYfi!~~ themselves in thOSe situations. . " . 
"-' ,", 

;i' ". 

·Wfi8t.ls Child Sexual Abu~? 

Ghlld sexu~1 abuse 1s the ~X\.,)Joltatiori ,or coe;cion of achlJd~v an oider pers~~(adult.or adolesce9t) , 
f9r the sexual gratIfication of the'olderperson. Child seXUal abuse'lnvolves a continuum of behavior t,hr,at., 

) ranges fromyerbal, n~n:p'h¥?lcatabus~toforclble ~ouching offense.s.lt c.an range from,a sin~le II. 
encollnt~r WIth an exhlbltlOntst, to confusing occaslQgaH9,ndling by a ?a~lJal acqualntanc~, f~om yelets 
of on-gP''6g abyse by a relative or f\muy membe~J..t(nape and/or explOitation through prostitution and. 
por~ograPhY. " /I "" \ ", 

", v ~ " 

The~ of tf$ Ptoblem o\, () D 

~I ,I' 

" '. C) t.ll,)",\,,' \\ • ~ 

o. YOUng children do~t tellfortwo reasons: aHhe earl9 stages>lhey may ~ln1plYbe unaWare that "'0 

" thetou.PhiflQ Is Inappropt.l~te.La,teH~ are brl,bedahQIorcoet~ Intokeepingthe~retby threats!of 
fr~hte'1lng ~OI1$6qllence$'tQ themselV$sorff'~lr famlliesif theY ·tell. ," ". . (, 
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(reacher's Guide, continued) 
, Ii 
, ,,'. both th ' buse and Ifor the consequences to ~helr 

Children are, oftenm?-de to fe~lldres~~nSlbl~t ff~1I becau~: they cto n(~Hmow hoW to ten4pN}!]~mto 
family if they should tell. Flnally,chl ren \\ ayno "', ~ " ,'~" 
tell. is' 'I" 

f rn " 
, " 1/ " I Abu ConsequeqCffS Qf Child Sexu8 " 58 II 

, ~ 

!o " , ,... I oblems The de"9ree of trauma deperidson the '. 
Ea,' r\y~exual victimi:?:ati~n can resul~[i If1feth- on~ ~~onship betwe,en 1he child and the offet\der. the 

.. dJ rsonality of the child, the nature 0' e re a " " 'ed' ':, " 
; ag,e, a,n,·,ped" d' ura't'lon of the abl3-;;e and t"tle way disclosure IS handl., '~J mature an " ", 'f " ~ 

i:1 ;/' " ,,' . "de ression~ sex~a'jears and dysful~ction, 
J\ / pr9S, tltutio,n; de,linqUency, sUI~~~e or. St~~SI~t~~::~~d Igng~term abU~\9. ,,' 

)~and lowered self-esteem are oftenpssOCla ,N , '" ~ ,,' , ' 0 " 

r , ,i .,' " 'ations wome~ abused as children oh~m 
Apattern of victimization' can GontlnuM~lintobfut~e a~e~Nrdren may conti~ue the cycle of viotlm-\ 

marry men who will abuse their chlldren. ,,~na us " ' , " " ' 
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How Can I TeU if a Child;is Being Sexually ~b~lsed? 
I ' . 

h 
jf 

/1 ' 

"f' 

(I In general, few children speak directly about sexual abuse. Possible phYSiCa" indicators include 
evidence of trauma to the mouth, genitals, or rectal bleeding, complaints of pain or discomfort in the 
.genital.area, torn or blood-stained clothing, venereal disease~ unusual or offensive odors, difficulty in 
walking or sitting, ex1reme passivity in a pelvicexan1.and pr~gnancy in adolescent or pre-adolescent 
girls. In many cases, however, there are no visible signs of tne abuse. n 

The following Is a list of some of tt]e common behSivloral characteristics of young children who 
have been sexually aoused. These Indicators are offered with a gentle caution El,gainst over-zealous 
caseldentifica.tlon. My one of these indicators alone does not necessarily rnean there is sexual abuse. 
They are general indicators of stress ina child. Several, extreme, or pervasive behaviors may Indicate 
sexual abus~, and"certaigly warrant an exploration of the source of the problem. 

Behavioral Indicatexs 'j 

• Unusual interest in andlorknowledge of sexual acts and language inappropriate to the child's 
age; the child ma}( focus on sexual matters to the eXclusion of many otheractivlties or interests. 

• Sedudfive behavior with classmates, teachers,other adults. 
-Exoessive rnastUrbatory behavior. 
- Wearing many layers of clothing, regardless of the weather. ,. 
- Continual avoidance of bath(QC>I11s (eg., some abuse within homes takes place in bathrooms, and 

some children come to'8ssociate any bathroom with sexual abuse) . 

f) ... \ 

.. RetuCJance to go toa partiq!Jlarplace ar to be WI!ha particular'persofl. ",< 

- Frequent absence and/or late arrival at ~ChQOI, espeCially if the notes ,are always written by the'"" 
same person. 0 ~\ 

-M abrupt:chan9E/, in behavior or personality. " , 
-M abrupt changeinbElhavior in response to personal 'safety lessons in theclassroom.e.g~, a J 

Child who lsusually.,v~fy inyolv~ suddel':lly withoraws or becomes anxious, or a child who II ' 
doesn't usuaUYm~rticlpatesuddenlY takes an Interest and reveals a lot of specific knQwl~e of f! 

c the subjeot. " ,.' , " " . " "g 

'_ DrastlcchEln~~fn:ap!*)tlte. 0 ':> / 

• Anxlety,lrritab)titYloonSfant inattentiveness. ~"",,'/' 
II Regresslpr). .",\, .//:f~ 

• Over con:lPliflnG~, extreme doCility. " z l 
• Q)mP4Isiy~:~opV!o;s, e.~h,hoarding;)constant Washing,. ! 
• ftmeariog tCi haVe C)verwhelmlng responsibilities. \ 
-Act1ng;Qutad111tsexualbehaVlor,the child may seem to equate affeotlonate touon with sex. \ 
-SU,jbld~l~itit'e;~ts. gestur~s; ca14singdt}liberate. harm to herlhimself • 

a 
• tI~,:pl;~1~Qh91andloT other drugs. . 

",' ' (! 

.AggresstQn,Wlg~.r directed everywhere, especl~IIY if this Is a siJdden change. 
\~ -SleeP'dlstu\'bfJnces. e,g .. bed wetting, nightmares., 

,. Denial ofa problem With marked lack: of ex.?~ssion. 
(I - Lacko! affect, extreme absence of expresSjv~~~""""I):,!F;:, 0 

~ . . . '. . ~ ~O~}Av1~ 
_ Withdrawarldepresslon/excesslveclylng. Ii! r "1II"""'1\'''''''''c~ "'"""'''''m~ 

-=:;.,..~.::: 

• t..owself-.esteem. (, / 
• lack of friends, 

o 

o 
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(How Can I Teli' ... ,continued) 

• Attempts to touch adults,' children's, or animals' g!l!nita!s.,",~ 
o 

• Inappropriate dress, such as tightandlor revealing clothing. " ~ 
.' . 0 

• Reluctance to undress for phYsical education, continual avoidance of p.e. class; some children 
believe they have been "marked" and that others will recognize they have been abused once 
they undress. 

• Reluctance to go home after school, or constant early arrival. 
• Marked decline in interest in school, and in acadertlic performance . 
• Indir~ct hints, allusions to pl'oblems at home. 

Q~ 
Family IndicatOl'$ 

• Marked role reversal between mother and child. 
• Extreme over-protectiveness of the child. 
-Extreme pttternaldominance. 
• Family isolated from community and support systems. 
• History Ci~ sexual abuse for eitherparent:" c 

• Extreme reaction to sex edLi-,tion ~r prevention edUcatio~'ra!eriaIS cln the schools, 
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HandlingDlsclQsure 

o cr,vldren may drtCiOs~ sexual abuse in a variety of ways. They may come in priVate to talk directly 
and specifiCally about what Is gQing on; unfortunately, this is one of the less common ways for children 
to disclose. More 90mmon ways Include: D 

• IndlrecJ. hln •• , e.g., "My brother wouldn't let me sleep last night,' '. IIMr. ~~es ~ears funny under­
wear ll "Daddy's trying to poison me," "My babysitter keeps bothering me. A child may talk In these 
terms because slhe hasn't learned more specific vocabulary, feels too ashamed or embarrassed. to talk 
more directly, has promised not to tell, or for a combination of these reasons .. Gently~ncourage the 
child to be more specific, within the IImlts of herlhis vocabulary, but bear in mind that In order to make a 
report you do not need to know exactly what form the abuse has taken. 

• disguised disclosure: "I know someone who is being touched in a bad way:: "What woul~ haPpen if 
a glr!Jold her mother she was being molested but her mother didn't believe her? ' Here the child might 

""" be talklrl9 about a friend or sibling, but Is just as likely to be talkingabollt herlhlmself. Encourage lhe 
child to tell you what she knows about the "otherchild;' 'it Is probable that the child will eventually tell 
you Whom she/he Is talking about. 0,.., 

• disclosure with .trlngs attached: "1 have a,problem but If I tell you about It you have to promise not 
to tell anyone else." Most children are all too aware that somenegative consequences will result if they 
break the secret of abuse; often the offender uses the threatof these consequences to force the child to 
remain silent. Let the child know you want to help herlhlml and that the law requires you to make a 
report if any child discloses abuse; just as the molestation Itself Is against t~e law, so too it ~oul~ ~ . 
against the law for you not to report. ~sure the child yay will respect herlhls need for confidentiality by 
not discussing the abuse with anyone other than those directly involved In the legal process, who might 
include the school nurse or counselor, school principal,and/or the CPS Investigator. , 

Here arG some suggestions for responding to disclosure: 

• Find a private place t? talk with the chUd. 
• Do Ilotpanic or express shock. 
• Express your belief that the child is telling you(~hetruth. 

"e. Use the child's vocabulary. 
.~ssure the child that It is good to tell. 
• Reassure the child that. rtl$ not her/his fault, that slhe is not bad. 
• Determln~ theqbHg's Immediate need for safety. 
• Let the chlld~now.tl'\~tyou will do your best to protect and support herlhim. 
• Let the childkQOWWh~tyou will do .. , . .~.. .,. . . - .', 

-Report tdthe p~rauthoritles. . (\ 

o 

If achn(lQit)QrO~$:duri,?ga lesson, acknowledQe the child is ~Isclosure and continue 1.helesson. 
Afterwatd~,.fltidJ,t:R!fib~.Y.J~er~ you can talk with t~ bhlld ~Ione: It IS best t'? pres~nt the currlcul~m '. 
befor~a pl~lm.elb~)·~e$S sothat you hay~ a natural opportuhlty to'talk With children privately, If they 
come forwatdl <, '. c , 

Rememt)er, your role is not to ,investigate the sltuation1,lt Is YOU~ responsibmtyjo report the abuse. 
set in motloh,the process.ofgettlng help for the child, ~ndbe supportive of the chUd. 

5 
o 

, , 

o 

(J 

o 

i \\ 



r 

~,-

.......... 
Ii " 'I ~; 

I 

' ! 

" 
([ 

I 
I I, 

( 
't'.' 

0 

0 

If>, /" , 

\t> c 

. , 

-...,...--

o 

RESPONSIBILITIES FOR REPORTING 

Schrnipersonnel are among the most effective advocates fdr children. A teacher may, in fact, be 
the only responsible adult in a particular child's life. Because of the special relationship'between teacher 
and child; it is essential that teachers respond to the child'Who needs help. 

The reporting laws specifiy that school personhel who have "reasonable cause to believe" th~l a 
child is being abused or neglected must report that suspicion to Child Protective Services or the police. 
In Washington State, the report must be made within seven days. Failure to report is a gross misde-
meanor with a maximum sentence of one year in jail ~nd a $1,000 fine. 

Even if the report eventually is proven to be untrue, any person who has cause to believe a chi.ld is 
being abused or neglected must report the abu~,e and is imrry,une from criminal or civil liability for doing 
so. 

Individual schools and daycare centers may have specific policies regarding the procedure for 
reporting abuse. Some schools may require that the head leacher or director be informed; tne director 
will then make the official report. Other school policies require a teacher to Inform-the director before 
making the report her/himself. The entire staff should know and understand the school or center policy. 
Understanding your school policy and the chIld abuse repGfttlng laws in your state are the best 
assurance tfiat yqu are acting appropriately in any given sitUation. 

,.Ii 

Reporting is a request for an"investigation. A teacher does not heed to make sure the suspicion Is 
valid. Child Protective Services and/or .law enforcement will do the investigation. They will determine the 
nature and the extent of the problem, evaluate the child's condition and safety and take the appropriate 
action to protect the child. If parents or guardians are the suspected abusers, there may.be reasOn not 
to contact them until after CPS or law enforcement has responded and conducted their investigative 
Interview. If you are unsure, check with CPS or law enforcement, 

You do not have to be present for the investigative interview. However, your calm presence may 
provide sUppOrt to the child. Tell her/him that some people are going to tal~ with her/him so they can 
help her/him to be safe. Reassure the child again that it is goods!.he told, that s/he is not bad, that you 
believe herlhim and that you care. 

Making a report can be the beginning of a process that ends the abusive cycle. Offenders are likely 
to continue their behavior unless intervention occures. It is Importantto make a report even If the child , 
says tile abuse has stopped. Following a report; services will be recommended by CPS. The findings of 
CPS and the police wllf.be turned oyer to the prosecuting attorney's office where the determination 
about judicial proceedings will be made. You cah contact CPS about any questions or information 
~~h~~ . a 

Identifying the sexually abused child is often difficult and laden with uncertaintY. Some guidelines 
suggested by many teachers are: 

- Resolve doubt in favor of the child . 
.. Discuss your observations and concerns with other staff who know the child. 
- Trust your instincts, your "gut" feelings. 

. - Let the children in your care know they can talk to you. 
- If YOll sense a chHd is trying to teU YOlJsomething, sit down with crayons and R§lper or a puzzle 

and let the chjldknow you wlllbelleve and help herlhim with any problem. c 

- Be direct. Go to a private place and ask gently if the child is haYing a problem with which she/he 
needs help. ,00 

-Respect the child's privacy by nofdiscussing the situation, with others. " o 

-Believe the child who discloses. Children do not lie about sexual abuse. 
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On .. Going Response to the Sexually Abu~ Child 
~\ '-, 

Many.school personnel are' uncertain about how to respond in an ongoing way to the child who has 
disclosed sexual abuse. It is most helpful to i;icknbwledge the situ~tion and to try to normalize the 
situation as you would with divorce; death or other traumatic bdcurences. It is not ~ful to dwe.ll on the 
sexual abuse incident,. thereby'increasing the cbild's self-consciousness or shame; neitheJ is it helpful to 
tolerate inappropriate behavior out of fear of liarming the child. . 

" .) 

o 

Ways to respond to the child which will help build the child'sself-esteem and sense of safety ~nd 
security include: 

• Maintain contact with the caseworker Qr:ltherapist and the non-offending parent(s). You can be, 
helpful in the treatment process and they can be helpful to you in dealing with the child in the 
period following disclosure. 

• Refrain from touching a child who has been sexually abused. For these children, all touch may 
mean sexual touch. A non-intrusive touch, such as an arm,~round the shoulder, should be given 
only with caution and the child's permission. The caution has to do with who you are doing It for. 
If the touch is for yourself, don't do it! 

\) 

• Do not tolerate inapproprlate behavior. If a child is a~ting-out sexually with other children, 
,respond to the behavior as you would with any inappropriate behavior. Assure the child that you 
like her/him but1hat what shelhe is doing isnot okay. The same Would be true for other inappro­
priate touching. For excessive masturbatory .behavior you could add that this was not the 
appropriate place to be touching himlherself. 

o • Teach and model appropriate behavior. Do not allow the child to climb all over ~u. You can sit the 
child on a chair next to your chair (or near you on thefloar) and be very close tOQ?ther. Some­
times it is appropriate to refuse touches in a gentle, assertive way. 

• If the child brings up the abuse, try to find a time and place to be alone •. Offer re:BSSUrCl,nce that you 
are sorry it happened, that you know the situation Is difficult, that You ate glad shelhe told and 
that you will continue to support and care for herlhim. 

• Be aware and respectful of the family. The family may feel shame, fear and Isolation. Respect 
their feelings and privacy. po not dis'eH~s th~'iapUSti with those not involved; 

n J.;.i rf~~ ::::!:l 

• Be prepared for depression or "let 'aoW~'~lw~eks or months after the disclosure. Withdrawal or 
acting-out may reoccur. " 

• All children need to know they are likeable. Sexually abusedchilclren are particularly susceptible 
to feelings of low self-eSteem. Positive messages about just' 'being" are helpful for building a 
sense of identity. The fol/owing have been helpful for many children. . 

c 

• If the abuse is brought up in a group, deal with It then, matter-of-factly and briefly. Talk to the child 
alone later if necessary. <0 • 

~You have every right to be here. ~I'm glad you are a(boy,gfr)). 
(e.g., I am glad you are here.) I:, 

-You have every right to be safe~ 
(It isgOQd that you told. I will help you.) 

• Be aw~e of your own reactions and get support and help lor yourown feelings otpain,fear, 
anger and powerlessness. If you made the report, tell yourself andlorget someone to tell you that 
it is good that you reported. Whatever pain .exists rlOW would be greater if you had not reported; 0 
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Facing Parent Fears About Talking About Touching 

FEAR: The Talk;~g About Touching curriculum gives children information about human 
.sexuality before they are old enough to comfortably incorporate it Into their expeience. 

FACT: Talking About Touching is a safety"""'::not sex education-curriculuro. It does not provide 
eXplicit information on human sexuality. The word "sex" is not mentioned;]n classroom presentations. 
Private body parts are defined simply as the area of the body coVered by a bathing suit. 

\\ 

FEAR: The Talking AbOiifTouchin~personal Safety Curriculum will create unnecessary fears 
about exploitative touching in chit ren. ,~, 

FACT: A safety curriculum on touching i~ no more likely to produce unnecessary fears about touching 
than a traffic Safety curriculum is likely to produce an extreme fear of trucks. Obviously a child's 
reaction will ~stronger if s/he has been run over: by a truck! TouchIng is presented as one of several 0 

safety issues that affect chUdren-j,ncluding trafficosafety, water safety, fire safety, bike safety and poison 
safety. The unknown is usually a greater source of fear than the. known, in children and adults. Practical 
information on personal safety-whether in the area .of traffic, touch, water, fire or poison-provides 
children with a sense of security based on knowledge of safe options in POtentially dangerous situations. 

FEAR: The Talking About To:chin~ curriculum inhibits the mutual development of normal 
affection between paff)ntand child. ", ,. 

FACT: Talking About Touching uses affectionate exchanges between parents and children as the 
model of good, nurturing tOUch. The Talking About Touching curriculum Identifies.only one kind of 
parental tOUCh-touching of private body parts for other than health .or hygiene reasons-as inappro-
priate. ., '" 

(' 

FEAR: The Talking About TouchinPe curriculum usurps the role of the family as the primary 
source of teaching on personal sa. ety and louching. "" (/ ' . 

r 

FACT: The introdUctory unit of Talking AboutTouching is built around a child's learning and under­
standing family safety rules. The curriculum does not tell children whalafami/y's safety rules should 
be; it teaches chidrefb how to apply whatever thatfamilY's safety rUles arato a,particular situation. 
A parent education component is an integral part of the Personal Safety Curriculum. All schools that 
receive teacher training in the use ofthe curriculum can receIve parent education as well. The Talking 
About Touching c!Jrriculum includes Take, Home Activities for parents at thE:} end of each unit. 

FEAR: The TalkJ!JIlAbbut Touching Assertflteness Unit teaches kids to ~halleng~ or disobey 
parental authority. <' •. 0 c? " 

() 
.:\", Il 

FACT: The Talking About T6uching Assertivene;s Uhit teaches children the assertiveness'skills that 
allew them to adhere to family safety rules, even in the face of pressure. '. 

.,' . Sexualabu~.e.o.f children rarely involVeS PPys.· ical ~hce,defndin9jnstead on the exploitation of 
a chIld'S natural Innocence and dependence on adults.' t}" " 

Sexual offenCters in treatment often testify to the fact that tHey WO\Jld not force the.ir actiens on a 
child who attempted to refUSe them, The o."ly,situationln which assertiveness skills. Would come"'in 
conflict with family authority is if an older family mem~r were touching a child on private body par.ts for 
other than health orchygience reasens.;.;, "G 

"'" F~: The Talking About Touching curriculum ha~ nO,t beenltried al1dcan't be guaranteed. 
0" .' D 

u 0" " 

FACT: Thous~~jasof teach,~rs have been trainep in the use of the Talking About Touching curric­
ulum. ThE:)Se teachers impact hundreds .of th'busands ot.,children thro~ghout the United Stcites and 
Canada efch year.'There has not been a.single case ofJrauma reponed to the Committee ·for Children 
by teachers .or parE:)nts after thE:) use of this d\Jrriculum~'IThere is, instead, abundant evidence that 
suggests thatchll.dren<recognize and report InappropIi~lte tOLIching by adults, if they receive this curric­
ulum, Several formaJeva!uations of the effectiveness of the curriculum in meeting stated objectives 
have been carri~out. The.result.s conSistently show a measurable, si9v1ficant difference In 1h~mastery " 
of both information and self-protectiveskills ootween ohildren in the experimental and control group~p 
Children who have received the safety training scere hlgherlh knowledge,cJeclsion making and' 
assertiveness. ' 8 . 
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How to Use this Curriculum 

,\ 

Talking About Touching is a currioulum tc'help children learn to protect themselves from 
.exploitation. particularly sexual exploitation. This curriculum can be integrated into the health and safety 
curriculum of any elementary school class. It is suggested that the area of sexual exploitation be 
handled as a Safety issue, no more or less important than many other safety rules. The emphasis of this 
curriculum is based on the belief that children need to learn ,now to make decisions on their own. We 
cannot possibly protect children from every danger. We can encourage independent thinking and 
provide basic guidelines for helping children learn about protectin~ themselves. 

o 

The curriculum is divided into four units: 

I." Personal Safety and Decision Making 

. II. Touching 
D 

III. Assertiveness 

IV. Community Support Systems 

Each lesson cOl1sists 01 a photograph with objectives, notes to the teacher, a story and discus-
sion questions. The lessons are designed to be removed from the binder. Children can be looking at a 
photograph While the teacher holds it up to read the story and questions from the back. The entire 
curriculum is self-contained, although there are suggested .supplementary materials. Teachers can add 
lessens or change pictureS and stories to fit a particular geographic location. 

o 

This curriculum,rel!es on a teacher's skill in facilitating and summarizing classroom discussion. 
The suggested discussion questions avoid eliciting a simple yes/no response. Instead, they begin with 
queries such as "What"if .•. 1 How do ... ? What advice .•. ?" A Notes to the Teacher section 
suggests the main concept to be drawn from each discussion. Teachers will want to alter questions 
someWhat to meet the Individual needs of their class. Longer discussions may be needed for some 
lessons. 

The currlculum,is designed to be used in a variety ofcuftural and ethnio settings. It is culturally 
relatiVe, giving children the information and skills that they need to adhere to their own family, com­
munityand religious valueS, eveliinthe'face of pressure. (, 

Additiona.1 Act1v:ltie$aresu~gested at the conclusion of each unit.A detailed resource list. found 
in thet9ack section of thf3ourrfculllm, will facilitate access to suggested supplementary materials. 

¥ 0 

A1thpugh it is possible to use every lesson with students from kindergarten through sixth grade" 
mere specific Age RecommendAtions 'for each lesson are included with the first les.son of each ur;ut. A 
detailecl$copeand SequenCei$al~o includedaH~e end of this guide. Key Definitions are listed there 
as well and are intended t(l h~lp·teachers respond to student questions simply and directly. 

No prevention prdStam will su~ce~ without parental inVolvement. Thus, an easily copied Take 
Home Sheet IslnclMd~witheach unit. It ie; intended to be sent home with students to keep parents 
Informed about the pr09r~ssion ,of the safety progral1;land to encourage family discussion about safety. 
In thiS way, children become aWare of their familY's rules and concerns regarding their behavior. 

Additional materials for parents, an'evaluation summary anq a prototype for,8 promotional 
brochure are incJuoedl.~ the appendix. '.' ," " 
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GRADE KINDERGARTEN 
'-

UNIT I Lessons 
Personal SafetY 1,5,7,11 

,I and 
Decision Making. Activities:! 

2,6,7 0 

" 
'. 

(/ 

" 

UNIT II Lessons 
0 

Touc:hing' 1,2,3,5,7 

Activities 
4~ 6,7,12 

~~ ...... ":~ 
(> " ' 

UNIT III Lessons " 

Assertivene$S 1 
.:::;. 

o Activities 
2,5,7 

/) 0 
D 

0 

UNIT IV Lessdns 
Support Systems 1,2,4,5 

() 

Activities 
1,9,10 
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I 
1 
~ 

<::.J II 

ff 
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a..$$OIls,Lengtil 15m!n. 

"par day 
.- Number of days 10-15d~ys 

~ ~ " 

.. 
c 

FIRST 

Lessons 
2,3,6,10 

Activities 
1,4,6 

Lessons 
1.,15,4,5, 
8,9, 17 
Activities 
3,6,8 

Lessons 
1,4 ',' 

" 
Activities 
4,7 

~~' 

l,.essons-~/ 

3;5,6 
D 

Activities 
1,5,11 

., 

15 min. 

10-15 days 

,- ~'"' -~. 
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TALKING ABOUT TOUCHING 

SECOND THIRD FOURTH 
0 

Lessonl:! Lessons Lessons, 
1,4,5,11 2,3,6,7 " 1,4,5,10 

0 

Activities Activities activities 
6,7,10 3,4,6" 6,7,8,10 

',' {, 
.0 

\) 

" I) 

Lessons Lessons Lessons 
1,3,5,7, 1,11,15, ~, 3, 5,9,10, 

0 

10,13,14 5,8,16 12,13,17 

ActiVities Activities Activities 
1;5,7,9,12 4,6,10,11 1,5,8,12 

Lessons Lessons Lessons 
1,2,3,7 1,3,6 2,4,5,7 

Activities Activities Activities 
1,6,7, 4,5,7,8 1,3,5 

" 

0 

Lessons Lessons Lessons 
1,2,3,5,9 2~4,6, 10 3,'5,6,8 

0 
G 

Activities 'Activities Activities 
(,j2,3,4, 10 1,5,8;14 ,~, 3,9, l1i: 

- !.~ n 

15 min. 15'min. 15mln. 

15-2Q,days 15 days 15-2Qdays 
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FIFTH 

(.:::::. 

Lessons 
,,3, Q, 7,9, 11 

Activities 
3,4,5,9 

0 

/' 

Lessons ~ 

0 4,,5,6,8, 
11,14,15 ,. 

Activities. 
9,10,11 

lessons " 

3,6 
" 

Activities 
4,5,7 I) 
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" :1 
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" , 

L~ssons 
" 

1,2,1,9, 10" ,-
" 

Activities 
5,6,8,12 

15mlo. 

15-2Pdays 

SIXTH 

Lessons 
4,8,9,10 

Activities 
~,6,~ 

--::': , 
;;Y 

Lessons 
1,5,9,10, 
12,13,16 
Activities 
2,11, 1.2 

" 
" 

Lessons 
5,6,7 

Activities 
1,3,8 

lessons 
"3,5,6, 7;,8 

Activities 
3,7,11, 
12, 14 

15m!n. 

15,..2Qdays 
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TAKE-HOME ACTIVITY:, TALKING ABOUT TOUGHING 
- . -,.-' --'~....------""-' ------_ ......... -

Q 

Dear Parent(s)/Guardlan(s) 
() 

In1he coming days your chi!p(ren)will be introduced to Unit I, "Personal Safetyand Decision 
Making," in the Talking About Touching personal safety curriculum. The "What-U" Game described 
below is the first in a series of Take-Home Activities with which you can reinforce the safety guidelines 
and~kills your child(ren) are learning in school. 

'. 0 
, Q 

, 

Activity: "Personal Safety and Decision Making" 
{~\ 

The What-,If Game is a fun way to talk about family safety rules. It can also help children feel they 
have some control in a situation that is scary or that makes the,tTl feel uneasy. Let them know Your rules 
and tejl1hem they can make good decisions. Help them with safe solutions. 

~kchildren: 

What would you do if 

• you were home alone and the doorbell rang? 

• you were home alone and the phone rang: someone asked if your mom/dad/guardian was 
home? 

• you were asleep olie night and woke up suddenly because you smelled smOke? 

.. ,we dropped you 9ff for soccer practice {band practice, scouts} and drove away; you triedto get 
in thebuildingbutno one was there because it was the wrong day? 

::'f, . - 0 "- ~ 

• You were walking,home from school and a carkeptfollowingyou along the street? 
, " o 

• You ware playing somewhere you weren't supposed to be and a Person came'by and tried to get 
you to joln them in the cat? 

• you were waiting for u~ to pick you up; we hadn'tarriYeO and It was geffing late? 

",. the babysitter did something that's againstour family rules? o 

• we were at a big store together and you got lost and started to feel scared? (;; 

"e someone that our family knoWS reallY~1I wanted YOu t" break a family rule? 

• you were playing In the front yard and a man "Yalked over and asked you if he could Use oUr 
phone to calt a tow-truck? If you were hOO1e alone? How about if 1 was inside taking a nap? 

~ 
Let children know that you want them to make safe decisions and thal1heycan come to you with 

questions .about any difficult decisions they mightface. 
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PERSONAL SAFETY AND DECISIQN MAKING 

Introduction to Personal Safety ,. 

The goal of this unit is to strengthen a child's decision-making ability .. 
\\, 

This unit stresses problem solving, and establishes a framework for later discussions about making decisions in difficult situgtions. 
In addition to decision making, this unit introduces the concepts of personal safety, family rules about safety, trlistingone's " 

"judgment and bribery. 0 

o 

Child Molester -.,... a person who tries to touch children ontheir private parts or forces children to touch that person's private parts; 
takes advantage of children like a bully does. 
Private Body Parts - either medical words such as breast, penis, bottom, vagina; or the parts of the body that bathing suits 
cover up.! ' , 
Private and Public - can apply to clothing,Olanguage, behavior, places and body parts. 

\) 

All lessons can be used In grades K-6. If age breakdowns are preferred, the following are recommendoo: 
K-4: Lesson 1-7, 10, l' 
5-6: Lessons 1, 2,3,0,8,'9.10,11 

. -

IN THE NEXT FEW WEEKS WE'LL BE LEARNING MORE ABOUT PERSONAL SAFETY. 

o 
1. What do you th'lnk personal safety means? (protecting yourself from bad or dangerous situations, 

looking out for your own safety) 

2. Who is responsible for your safety? (parents, sChool, yourself) , . 

3. What safety rules do you already know? 
. !I 
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UNIT I 

lesson 2: 

OBJECTIVES 

NOTES TO 
TEACHER 

" 0 

STORY 

o 

DISCUSSION 

o 

. , 
1.: 

-~-------

PERSONAL SAFETY and DECISION MAKING 

Shortcut Through the Park 

STUDENTS WILL BE ABLE TO: 
• identify potentially dangerous situations. --

<'"I 
• suggest alternative courses of action in response to a variety of situations. 

• pregict consequences of actions . 
• ---Identify safe responses to potentiallY,dangerous situations. 

'" 

.'!t . 0 

Emphasize that students should think through alternatives Defore taking action. With thirty students in a 
classroom, there are potentially thi rty ideas for alternatiVe decisions. Many of these ideas will be based on . 
different sets of family safety rules and differentfamlly~lqes. Encourage many ideas and discuss them in 
the context of safety. Chl.ldren can also predict the consequences of each alternative. 

JOSHUA IS SUPPOSED TO BE HOME BEFORE DAflK. HE IS OVER AT HIS 
FRIEND'S HOUSE PLAYING. HE STARTS TO GO HPME AND REALIZES HE 
IS LATE. JOSHUA IS AFRAID THAT HIS MOM'S GOING TO BE MAD AT HIM. IFe 
HE TAKES A SHORTCUT THROUGH THE PARK", HE.'LLGETHOME FASTER,BUr 
IT'S A FAMILY RULE AT HIS HOOSE NEVER TO GO THROUGH THE PARK ALONE 
AFTER DARK. 

1. What decis.ions can Joshua make,,? 

02. What decisions W~uldfit his family rules the best? 

S. ~hicHdecision, do you think his Mom ~OUI~ want him to make? . 

4. Why does he hate"a safety rule about gOing mtothe park alone at dark? What 
are the dangers? ~Expect drarnatic answers; remind students that we have 
safety rules for many reasons-' Joshua could sprain his ankle or become lo~t) 

5. What do youth!nk his Mom will say when he gets home? 
.) D 

6. How do you think Joshua feels inside right now? 
o 

7., Have you everbeen late? What happened? 
13 
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UNIT I 

Lesson 3: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

{} 

PERSONAL SAFETY and DECISION MAKING 

Answering the Door 

STUDENTS WILLSE ABLE TO: 
D • identify potentially dangerous situations. 

• suggest alterhative courses of action in response to a variety of situations. 
• identify safe responses to potentially dangerous situations. 

It would be good If young children were never left alone., but it Is unrealistic to13.ssume this doesn't happen. 
Children need rules about answering the door when adults aren't home. This is a sHuation where it might 
seem rude not to open the door when someone knocks. Saying I 'Who is it?" might not be enough. Children 
need help deciding whether or not to open the door. Some children will already have family rules about this 
and .can share those rules. Other children will want to go home and check on their fa'mify rule regarding this 
situation.;, 

JUANITA IS HOME ALONE. HER MOM IS STILL AT WORK AND WON'T BE HOME 
FOR ANOTHER HOUR. JUANITA IS .IN THE LIVING ROOM PLAYING WHEN SHE 
HEARS A KNOCK AT THE FRONT DOOR. 

1.,What do you think Juanita will do? 

2. What other decisions can Juanita make?O 

3. How can Juanita tell who's knocking? What could she do? 

4 .. How do you decide who to let in? Should YOU h~t anyone in? (family rules will differ) 

5, What if it's your next door,J'leighbor? A repair person? How would you know it was 
a repair person? . 

6. What if is is a woman you gon't know who wa.nts to use your phone because her t. 

car is broken down outside? 

7. Who has a family rule about opening the door when you're home alone? 

8, Could you show us what you would do if you were JUanita? 
" 
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UNIT I 

Lesson 4: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

,DISCUSSION 

'stORY 

DISCUSSION 

, PERSONAL SAFETY and DECISION MAKING 
" 

Giving Personal fnformation 

STUDENTS WILL BE ABLE TO: 
• identify potentially dangerous situations . 
• suggest alternative courses of action in response to a variety of sitU13-tions. 
• identify safe responses to potentially dangerous situations. 

It is very difficult not to answer qu~~tions when people ask for information in"a polite way. We are afraid of hurting people's 
feelings. Children need to know that they can refuse to give, out personal information. Obscene phone calls can be very 
distressing. The person making them is counting on surprise and shock from his victims. Children need to know that they §hould 
hang up. If it is a repeat caller, they should call the police and/or the phone company. There is no'need to go into the details of 
such calls, but emphasize that these calls are from strangers and that they are asking for personal information or making you feel 
Uncomfortable. Calls that are just sil~nce may also be classified in this category. Children need to know thatthe caller usually is 
balling numbers at random and that they have not been specifically singled out for the. call. They should always tell someone about 
h~.' v 

.. 
SARAH IS HOME BY HERS~LF WHEN THE PHONE RINGS. SHE ANSWERS IT AND A VERY 
POLITE PERSON ASKS'FOR HER MOTHER OR FATHER. SARAH SAYS, "THEY'RE NOT HOME 
YET." WI:fEN HE LEARNS THAT NOONE ELSE IS HOME, HE TELLS SARAH THAT HER 
MOTHER ORDERED A MAGAZINE OVER THE PHONE. HE HAS LOST THE ADDRESS AND 
WONDERS IF SARAH CAN JUST GIVE IT TO HIM. 

1. Do you thjnkSar~Jl should give him the address? 
" 

2. What can Sarah say? (practice) 

3. WhY\jisit important not to give out personal information to people we don't know? 
., \\ 

4. When is. it okay to give out personal, information? 
, G 

a 

SARAH ANSWERS THE PHO~E ONE EVENING AND A MAN STARTS SAYING RUPETHINGS TO 
HER. ~ 0 . 

1. What can S~rah do? 

2. HoW do you think Sarah feels inside? 

3. Who should Sarah tell? 
17 () 

,. 
i 

." 
f 
I ., 
i = ... ~ , 

__ '0- -"'~~"_~"'_' ___ v_rt"'~=, """""_~-=-~~"4-"""~ _=_PQ __ .J 

_---h-.. -~._-. 

u 



--,-.---

\ 
18 

o 



r ~.- -~--

Ii -, 

, , 

UNIT I 

LesSon 5: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

o 
PERSONAL 'SAFETY and DECISION MAKING 

Woman Asking for Directions 

STUDENTS WILL BE ABLE TO: 
• identify potentially dangerous situations. 
• suggest alternative courses of action in response to a variety of situations. 
• identify safe responses to potentially dangerous situations. 

The situation described here is generally a safe situation. There are many times when it is appropriate to talk to strangers. Safety 
rules apply a/l the time, in variable situations, with strangers and with friends, Common sense and sa.fety (ules can help a child 
make safe decisions. Introduce the concept of trusting the inner voice or intuition we 8,11 have. 

IAN IS WALKING HOM,E FROM SCHOOL ONE DAY WHEN A WOMAN STOPS HIM AND ASKS 
FOR DIRECTIONS TO THE NEAREST GROCERY STORE. 

1. Do you think Ian will help her? 
t, ' 

2. What are the safety rules he should remember? 

3., What could Ian do if he has a strange'feeling about this person? 
-

4. Have you ever had an uneasy feeling like that before, like something isn't quite ri~t1t? 

19 
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Lesson 6: 

OBJECTIVES 

INOTESTO 
TEACHER 

STORY 

DISCUSSION 

--------

b 

PE~SONAL SAFETY, oand DECISIOt~MAKING 
,/ 

The Broken Bike Chain 
o 

'" 
STUDENTS WILL BE ABLE TO: 

o 

• identify potentially dangerous situations. 
• suggest alternative courses of action In response to a variety of situations. 
• identify safe responses to poteJ1'tlally dangerous situations.'" 

o 

This is another situation where It is difficult not to accept help. There Is fear of hurting the feelings of people who genuinely offer 
. help. Diplomatic and kind refusals need to be practiced. Offen It is helpful for children to be able to use an authority as a reason for 
.• 0 not accepting help. "Thank you for the offer, but my parents don't allow me to ride with.anyone. ,. The other issue here involves 

.~ friendship. Friends look out for one another's safety and don 'nake off when there is a problem. " 

BOBBY IS RIDING HIS BIKf WITH A GROUP OF FRIENDS WHEN THE CHAIN BREAKS. THEY 0-· 

DECIDE TO KEEP RIDING THEIR BIKES AND LEAVE HIM ALONE. IT IS STARTING TO GET LATE 
AS BOBBY TRIES TO FIX THE CHAIN. A MAN STOPS AND ASKS BOBBY IF HE NEEDS A RIDE 
HOM& 0 

1. J..fow do you think Bobby feels being out there'by himself? 

2. Do you think he should accept the ride home'? 

3. What could he say to tne man? (practice) 
D 

4. How can Bobby get home? 0 

5. If you were one of Bobby's friends, how could you have helped him? 

,6. Can you teUfrofn how someone IOQksor by the kind pf car they drive whether it is safe to accept 
a ride from spmeone? 

7. If he knows this man, vJlII it be okay to take a ride? (probably not; it would depend on his family 
rules regarding who he can get in a car with) 

'\ 

8. How else can t~e man ,help Bobby? 

9. How do you thirl~ Bobby feels about his friends for leaving him? What do you think about that? 
'\\--') • 0 o.~ \ (c 21 o·~ 1(' 
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"PERtON~L SAFETY and DECISION MAKI~G . 
MOiY as a Bribe 

. j" , 

(, STU,pENT~ WILL BE ABLE TO: 

, - recognize the meaning and intent of bribery. 
1/ 

Q 

j - suggest alter~ative courses of action In response to bribery. 
,'// 

~" .. e. Y .IS an 'Oft .. e.n used an. d effec.ti.V ... e. ~~tjbe ... ~.or.brea. king, sa .. f:ty .. fl.II~:' . .Br.i.b~S Ofte.n. make ... deClSfons.~o.re diffiCUlt.. This calls for a iscussion ofthe ethics of bribery. s!ugents williealn that money offered as an inducement to keep a secret shouldn't be 
a qepted. There's a difference betwe n money given as a gift orln payment for·fair exchange and money given to keep secrets or 
~ak rules. Se,crets can be good or lfo d. A good secret is offen a surprise that will eventua1ly be known by others. Abad secret 

(ngenders bad feelings i~side, C?fte~ tvolves : bribe and is supposed to be kept from everyone. I 

SETH IS SIX YEARS OLD.~LIS BROTHE~bKEN IS FIFTEEN~ KEN WAS BABYSIITING SETH ONE 
DAY WHEN HE BROKE q ITE A FEW 0 I THEIR FAMILY RULES ABOUT BABYSITTING. KEN 
INVITED A BUNCH OF ~: ,) FRIENDS a ][R mOR A FARTY. LATER KEN OFFERS SETH A 
DOLLAR NOT TO TELL tNYONE. . 

1. ~o you t~ink Seth wotd like to have Ih ( dollar? .. 

2. Wha .. tiS a'.'brib~? Is It.. ·'.dOI.la. ra bribe? ~ha. t e. ,Ise .. cQan be US9dfo.r bribing someQne? 
3. How do you tfilOk sfthfeelS? '. II ;i ,.., 

4. W.' ha .• t .d.O Y. O .... u th .. ink~~eth will do? W. hat Jrth.~;~.;(j.eCiSion~ c~n he make? .. ' 
5. No one h~s to kee secrets that make ~nem feel ba9 inSide, 

':1 ,\. " , " 

6, H6w dOI~oufeel bout Ken? ..'; , ,. 

f 
<} 
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UNIT I 

LessonS: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

bISClJ~ION 
\f 

STORY 

DISCUSSION 

;' 
.,. 

PERSONAL SAFETY and DECISION MAKING 

Babysitting Safety '.' 

STUDENTS WILL BE ABLE TO: 
• recognize safety measures they can take to minimize their risk pf exploitation . 
• identify criteria for screening joostheyare offered. 
• suggest alternative courses of action to various situations. . i· -

o 

il 

II 
II 

This leSson helps children examine the respoqsibillties of babysitting, Babysitters need to know the parents of children they sif for 
and need tobe aware of the requirements of ~ach different job, Stress the importance of identifying criteria for accepting 
babysitting jObs. A class discussion should btmg out some good idel~s for students to consider. Remind your class that boys also 
DabYSi.t and ~ atso need to be ca~t jobs. Parents somere. s .e.xpect more from a babysitter tha. n Is ~easonable. 

ANNA EARNS-MONEY BY BABVSITIING. SHE N ~EDS MORE JOBS SO SHE DECIDES TO POST 
AN ADVERTISEMENTAT THE STORI;. IT HAS H R FULL NAME, ADDRESS, PHONE AND AGE 
ON IT. 

1. What are the safety questioAs you have about h r putting up this ad? 

2. What are other ways Anna can findjobs? ." II -
3. Does she hav~ to apceptall jobs that are offere~~? . . 

A. What are 801 ways to sdreen job offers? whaj questions can she.al!kpeople who call? 

.~. R. .JONESI.S .. DRIVING AN. NA H.QM.E AFTER S~~E BABY. SAT .. FO. R HIS 'CHILDREN."SH. E ISN'T 
FEELING VERY COMFORTABLE, BUT SHE DO~~~W! REALL~KNOVV WHY. SUBEl~Ni..Y HE 
REACHES OVER A~D TRIES TO PULL HER C~l' f,ER rOHIM. . "" 

u. ~ 'D 

1. What can Anna say or do? \ 

2~ How do you think she feels now? 

3. Is it her fault he did that? 

4. Should she tell someone? Who? 25 
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UNIT I 

Lesson 9: 

OBJECTIVES 

o 

o 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

o 

o 

-ff 

PERSONAL SAFETY and: DECISION MAKING 

Hitchhiking 

STUDENTS WILL BE ABLETP: 

• identify potentially dangerous s~!uatidns. 
• suggest alternative courses ofiiction in response to a variety of situations. 
• predrct,ponsequences of actions. If 

• jdenti~ safe re~ponses to potentially dangerous situatibns. 

Most students are aware of the dangers othitchhiking. They need to be remindEkl that it is not only dangerous for girls, but also for 
boys to hitchhike. The key here is for kids to come up with good alternatives to hitching. Many people hitchhike pnly in 
emergencies, but this involves the same risk. Remember that there are numerous stoffes, particularly from older people, about 

I meetir(~nteresting people and having fun hitchhiking. The consequences of risk-taking behavior should be discussed in the 
I context ~ safety", 11 . 

II JASON MISSED HIS BUS AFTER SCHOOL HE IS GOING TO BE LATE Fo.R '~'S MU';IC LESSON 
SO HE DECIDES TO HITCHHIKE. 

l '" 
11.\Y'lhat other decisions can Jason m.ake? . 

12. What are the .advantagesand disadvantages of these decisions, including the decision to 
\: hitchhike? . 

I~' Is it only dang~r.ous f~r girls to hitchhike? 

4. Is it okay for adults to pitchhike? Do. they take the same risks?"What can happen? 
Ii Co 
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UNIT I 
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Lesson 10: 

OBJECTIVES' 

0 

6 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

.. ':..' 

b 

PERSONAL SAFETY AND PECISIONMAKING o 

Man and Kitten 
(I ,,; 

STUDENTS WILL ,BE ABLE TO: 

',"::; 

• Identify PQtentially dangerous situations o . '. .. . 
• suggest altemativecoursen ",i action in response to dangerous situations 

" , 

• predict consequences of actions '_ 
• identify safe responses to potentially dangerous sit\.iations 

o 

&l recognize the meaning of being tricked 

o This may be a harmless situation. Emphasize each child making decisions based on the Situation, family rules, and personal ~ 
feelings. A~i~cussion,;\abOut the :use of the kittens as. a bribe ora trick can lead into a more general discussion aboutbribes and 
tricks. (Asking a child for help, e.g., to find a dog: telli~g a child th~lr parent is in danger,etc.) , 

o 

o 

ALAN AND 'RICARDO ARE WALKING HOME; FROM THE PARK. A MAN IS SIITINGON HlS 
FRONT STEPS WITH A KITTEN. THE MAN ASKS ALAN ANO RICARDO TO COME TO HIS 
HOUSE TO PLAY WITH THE OTHERKIITENS. 

1. Is it okay for Alan and Ricardo to pet the kittens? 

.2. Should 'the boys gocinto th~ house to ~ee the kittens? 

" ,,3~ Would it be Okay to go into the house if they know the man? 

4. What might happen if they gOihto the house? 
" \..I .'. _.. -.D _ 0 ..... ::,. 

5. Do you havefamilyrufes about· going into people's houses? Cars? 

rJ 

6. What if one boy ,went into the house. with the man and· other did not? What might happen? 
Would it be a good idea? " . 

o 
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PERSONAL SAFElY AND DECISION MAKING 

Shopping Mall. 

STU.DENTS WILL BE ABLE TO: 

- .identify.:potentially dangerous situations 
• suggest alternatiye courses of qCtion in response to a variety of situations 

n -Identify safe responses to pot~l1tially dangerous situations 
i!. 

(I i}) 

Children are sometimes-molested in public places. When discussing situations like this one it is important to elicit safe 
responses including leaving, getting help. yelHng loudly, etc. This story also applies to kidnap situations. 

JED GOT BORED SHOPPING WITH HIS UNCLE AND DAD. JED ISV'IAITING UNTIL THEY 
FINISH LOOKING FOR RUNNING SHOES. A MAN COMES OVER AND STARTS TALKING TO 
JED. THE MAN OFFERS TO TAKE JEOINTO THE TOY STORE AND BUY HIM A TOY. 

1. HoW do you think Jed feels when the man starts talking to him? 0 

0.1 (,) , ,. 

2. How do you think Jed feels When the man offers to take. him to the store tobl,ly; hima toy? 

3. What might happen if Jed goes with the man? 
-c: " 

4. How do yoU think his dad and uncle would feel if they Came b~ck and "e wa$9.one? 
.,' " 

5. What can Jed do? 

6. If Jed was bigger, would it be okay to go with the man? 

31 
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\\ ADDITIONAL ACTIVITIES 
o 

1. Film on safety or first aid. l! 
\1 2. Books: What WoUld You Do If ... by LOr)( Freeman. i't 

3. Students write a. story about a difficult decision and how it was made. Students ,Nrite a story about 
a bully or someone who takes advantage .of much younger or smaller people. 

4. Show a picture and ask students to. make up a story about it. 
5. Students put together a Baby~itter's Safety Kit including: a list of questions for screening job offers; 

a f6rm for recorping a family's rules, emergency numbers, bedtimes; a list of questions to ask 
before adults le~ve (is there a fire extinguisher? are doors locked? who is allowed in the house?). " 

6. Tell a story and. students roJe play responses. 0 

Possible stories include: 
Caesar is walking to soccer practice one day when a guy drives up beside him and says, "Hop In. 
I'm the new coach of your team. I'll give you a lift to practice," Caesar is confused and he doesn't 
know what to do. . 
Cindy is a special education student. Some of the older girls always yell" retard" at her after school. 
One-girl, Maryjo,chases Cindy home from school sometimes. 
Kristy is the neighborhood bully. A little girl, Carol, is playing with her new toy one day when Krlsty 
grabs It awayfrorri her. 

o 

Jeff is on the bus (or at a store) and a nice man starts asking Jeff questions like, "What's your 
name? Where do you live? What school do you go to? What stop do ydu get Off at? Where are your 
folks?" 

7. Students practice responding to inappropriate questions by saying, '" don't tell people that." 
8, Forced Choice Exercise: Divide the room by an imaginary line. Explain that

1

ln real life there are 
usualfy,manyalternatives in decision making, but today there will only be two. Describe a situatron 
and state the two alternative decisions. Students must go to the side of the room that represents 
their decision. (All decisions have advantages & disadvantages.) Discuss the advantagesl 
disadvantages and consequences of either choice~ 
Example: Would you rather have a nice ten-speed bike or a motorcycle? 
Examp[e: Would you rather be a mountain or an ocean? 
Example: You know your best friend is getting beat up by one of her parents. She tells you not to te,1I 

anyone else. Would you rather tell someone to help her or keep the secret and try fo tsllther 
into telling someone herself? 

Example: You're playing in a place you aren't supposed to be when someone drives up and tries to talk 
yoyLntogetting into the car. Would you tell someone what happened later orkeep it a seoret 
$060",Qlle will know where You were? .' 

9. Draw a decision"making tree on the board showing how one decision, whether m~de actively or 
passively (proctastinatlon), leads to other decisions and consequences,", 

10~ Quiz: Secrets That Are Okay To Keep/Secrets That Aren't Okay To Keep, 
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TAKE HOME ACTIVITY: TALKING ABOUT TOUCHING~ 

Guidelines for .BabyslHers 

Babysitting is a valuable way to earn money, develop job skills, and help out family and friends. The 
following safety guidelines will help ensure that your babysitting experiences are good ones. 0 

• Know your employer. Find out,how they got YOur nam~. 
• 00 not post your name, phone numberand other information on bulletin boards orin the 

cY newspaper. 

• Stay awake, unless staying overnight. 
• Know the lay~ut of the house you are in. 
• Tell the children not to open the door for someone they do not know. Tell them to get you If 

anyone comes to the door. ~, . 

• Know where the children are at all times while you are with them. 
• Pull drapes and shades when it is dark. 

..• Make sure doors and appropriate windoWs are locked. 
• Get a phone number where the parent(s) can be reached. 
• Get the phone number of a nearby nei,ghbor. 
• Have other emergency numbers handy (police, fire,doctor). 
• Know the address where you are babysitting in case you have to direct an emergencY vehicle 

there. . , 

• Don'tgive your name and address over the phone. 
• Don't tell someone who calls that yo~ are babysitting. 
• Call the police if you receive an obscene phone call or If you think someone is trying to get Into 

the house. 

• Give your parents the phone number and address where yoU are babysitting and tell them what 
time you will return. 0 

·00 not walk home alone at night (even if it is on the same block). 
• Arrange transportation to and from the job before you accept it. 

-:e 

o 

o 

Committee for Children 

35 

BabyslHlnglnfonnatlon Sheet 

. ~? 

Our Family Safety Rules: 

\ 
0·, 

Child(ren)'sBedtlme(s): ___________________ ~_----'"'-0-

Place & Phone * Where We'll Be: . _____ ------_----------

Person & Phone * To Call In 
Emergency If We Can't Be Reached: 

Other Important Phone Numbers: _____________ --------

~> Other Directions or Notes: __________ ~ ____ _II!,"-"---_,_-----

----------------------c0~~~-------~-----~--~ 

'0 

" Committee for Children 0 
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Dear Parents, 

EncloseQ are safety rules for your use in choosing, monuoring and evaluating babysitters. In 
additlon,we have provided your chUd of babysitting age with ~ set of safety guidelines for their protec­
tion. Please talk to Your children about both sets of safety rules and make them a part of your family 
safety program. 

o 

Scraenlng:Babysltter Guidelines for ~arents . . ~ 

" 

1. Interview a babysitter prior to. leaving your child(ren) in herlhis care. Explain to the babysitter that You 
are asking a lot of quesitons to make sure your child(ren) will be well cared for. (Adolescent offenders 
often have limited peef contact and relate primarily to young children.) Clarify what you expect., 

D ,," , 
2. Ask for refer.ences and call the references. Talklrig with the babysitter's parentsml!;jht also be helpful. 

3. S.1are famil~rules for health, fire, PO\$On and personal safety. 'For personal safety, inform the babysitter 
that there are no secrets in the family; that your chlld(ren) have been ,taught to say "no" to situations 
concerning their safety; and thatthey have been taught to tell if somethlng uncon'ifort~le or 

., confUSing happens. 
o ::-

4. For'ernergencY.situatians, leave information about where you ,can ,be reached. In addition, leave 
emergency phone numbers for f!re" poli~ ~nd poison centers. <.1 

5. Make sure your children kflC?W lhe emergency information. Leave it near the phorie. 
'':':1 

\) 

6. PJways ask the babysitter about What h~nedduring the time with your child. 
l}tl 

(¥ 7. /lJways ask your child(ren) about wl:lat they. did, what games they play~ and how they felt ~ut the 
D8bY~ltter. ' 0 

c 

8. Respect your chUd(ren)'s feelings about. a babysitter .. EXplore any negative feelings libout the baby­
sitter with the child. If your childfe~ls qonsistentl~ uncomfortable. shout a particular sitter, ,get another 
006'.'· {:~'~~ ? 

1-, /) 

9. MostJ!P.~antly, deV~loPwith your child(ren) family rules about touching, secrets, and self· 
," pr~teC11pn. " 

" " 
Booklets forpa~ 

.. 0 

'ComeTell Me Right Awa¥. by Linda Tschirhart Sanfofd, Ed~UPress, Inc., p.e.Box 583, Fl:1yettevllle, 
NY 13066; \\ . 

:, (I l\ 

''''He Told Me. Not To Tell,by JennitefFay. King CountyR~ Relief, 305 S. 43rd, Renton, WA98055 

(') 

Committee 'for Ctalldren 
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"TAKE-HOME AClIVITY: TALKING ABOUII~ TOUCHING 

1 ' 

Dear Pa ... nt(s~Guardlan(s), "'. .' j 
If \l 

During the next few days or Neeks, your child(ren) will be intrody ed to Unit 1/, ITouching," in the 
Talking About Touching pe ~I safety curriculum. Parents, teach'1 rs, and other caring adults can" 

"ming poOls, crosswalks, or riding their bicycles; tquchlng S8Jety can til approached in the same straight-
teach children guidelines for wat I{r, traffic, and bike :safety without Chr" dren becoming fearful of swim-

forward, m~tter-of.fact manner. } 

Activity: "Touching" I" ' 
Here are scmeldeas for talkln!l with children about touching sai " 0 • 

1. Inclucte'touching safe· rull(~ Wh~n you talk .about other~' s of safety. 

2 .. Repeat simple safety uid~linesoften: "In our family we ~'t keep secrets about touching." 

"Never go aw. ay or get. In a Cf~rwit. h a grownup you don't know;." m. atter what they tell you." "Trust 
~r lnnervoice ~nstincls, il.!I9ment) H ft's telling you thaI ~I'l$llsn't right." 

.3.Establi~h your own s. eb. f family r. Ules: .... Don't Ie .. to. ther.s k~1iif. you're h. ome alone." "Your opiniOn 
is important When watry a tv' babysitter or have a problem 1 a babysitter .""You can say 'no' to 

~." :~:.:::/ ~.nu:f~::.~. ::.I:~~.I.::~u~ :Ch children In the ng.ht.ways: b. ut 
some adults a. re m.iXEld u~;, nd., don't make good, decISion.S~. ~~t touch.ing children." "If you aren't sure 
about something a grown) p says or does, ask me to help eXPfin It.'',_ 0 

5. T~ach children V) at tH$re .are, certain things thatOadu"~, older children, and babYSI;ersshoUldn1r 

do: "NO, one has.the.

11
i9 ,11 t .. o put th. elr h. ~. nd down. y. our pant!:l ... ,!!for. ce you to touch t, he. m,. t.OUCh. your body. If 

you say 'hO,' ortouch our priva,!e body parts." / 0 C, 

<;\ ~. \ 

I.J ',\ J/ 

··e. Help child~~ develop a dIgnified vocaf.)ularyfor p;arts of the body. Children with no words other 
than slang or fam~ ~ames might be embarrassed to as~ for help With a tou<;:hlng problem, The correct 
terms for body' parts (breast, penis, vagina) are dignifierJand enable chllorsn to expess themselves 
clearly.Apossiblesubstitutefpr medical terminologylnight be "the parts of Erbodythat are cover,edby 
underwear or a bathing suit.'1 (" ~ " 

1/ 

7. Teach children that touching safety rul~s apply all the time, not Just With strangers OJ just with 
men or just witH babysitters. . . , 

o 

8; Let children know you are appr~chable and fl$kable, and that you will believe them and suppqrt 
thetnlf they corne to you with·a touching problem. 

Committee for Children 
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UNIT II 

Lesson 1: 

GOAL 
\ll C 

NOTESTQ 
TEACHER 

KEY 
DEFINITIONS 

" <J 

"0 

o 

TOUCHING 

The Touch Continuum * 

The goal of this unit is to strengthen children's ability to distinguish between appropriate and inappropriate touch. 

The Touch Continuum is an educational tool to assist in explaining the difference between good and bad touch. The Touch 
Cpntinuum explores such questions as: What is the differencefbetween good and bad touch?When does good or nurturing to).,lch 
become confusimg? When does confusing touch ~pome bad or exploitative? The subject of touch .is a confusing one for many 
people. Few people learn straightforward lessons about touch and society reinforces many double messages about touch. 
Children learn that kissing is private behavior and done between people who know each other well, but they are also told to "kiss 
everyone goodnight" at a gathering. A common double message is for a parE3nt to spank a child for hitting a sibling. It is difficult to 
reconcile these confusing messages. Confusing messages about touch can be countered by honest dis6ussion of the feelings that 
touch engenders~ Children have a right to clarify confusing feelings and to exercise some control over the way their bodies are 
tb\Jched. 

Children often receive the message that they don't have the right to talk about or control the touches they give and receive. If 
children aren't able to talk about their dislike of kissif,lg Uncle Bill because he smells, like a cigar, how will theyspE;!ak of more 
'9xploitative,experiences with touch? "',' 

Remember that each student's family will haVe a different pattern of touch. Poes the student come from a family system where 
s/he views and receives positive and nurturing touch? No touch? ExplOitative touch?Confusingtouch? Touch should never be 
forced'on a child. The Touch Continuum gives children the skills to sort out the differences between good and bad touch. More 
importantly, the Continuum gives children the knowledge that no one has the right to force or trick them into touch. Children who 
know they have a right to say "no" to behavior thE3Y don't like have valuable skills for protecting themselves from sexual 
exploitation. 

Goocl Touch ~touch that makes you and the other person feel happy. Good or nurturing touch refers to positive expressions of 
warmth, caring, and physical communication. Most often the receiver of this touch feels as if sOll1eonehas given 'them something 
rather than taken something from them. Positive touch manifests itself in many forms •. Children ar~ aSk~to give their own 
examples of "gmt: touch. To start the students thinking; they are givenexamplE3s. such as pettingatjimals; playing games (tag, 
leap frog, 'statuE3 games), kissing, holding hands and cuddling. They are asked if anythIng is wrdng;\Nifh this type of touch. 
Confusing Touch -touch that mixes you up .or makes you feel funny or uneasy. Confusing touchenc.omPQss~s much of the touch 
In our society. Touch is confusing when: '. 

1. The receiver does not understand or misinterprets the Intent of the giver. . 
2. DOl!ble messages are perceived between thE3 VE3rbal and physical communication. 
3. It is not the kindoftoucb. the recE3iver Is used to or familiar with. 
4. The touch .cqofHcts with the attitUdes or values of the giver and/or receiver. 

There may be nothing wrong with confusing touch. Examples children give Include a relative pinching their cheek or kissing 
someone thE3ydon't want to kiss. 

*frorn The Touch Continuum, written by Cordeli(,l A.KE3nt and. the IIIQsion TheatrejiMinneapolis, MN., © 1979; used with 
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Bad Touch - tauch that makes yOU feel scared or bad or used. Exploitative touch refers to manipulative or forced touch. It is 
touch where one person is taking ~~dvantage of another. Children find it easy to think of examples of physically exploitative or 
bad touch. Common examples th~;y give are hitting, bullying and spanking. Children (and adults) rarely mention sexual touching. 
The concept Is introd,uced in Les~bn 5. ' 

All lessons can be used with K-6.;iIt age breakdowns are preferred, the following are recommended: 
K-6: Lessons 1~15 ,17 i: 
5-6: Les$ons1,4,5,6,8,!:t, 10,11,12,14,15,16 

THIS WEEK WE ARE G,OING TO TALK ABOUT ANOTHER KIND OF PERSONAL SAFETY­
ABOUT TOUCHING. W,E ARE GOING TO LEARN THAT (1) THERE ARE SAFETY RULES ABOUT 
TOUCH; (2) TOUCH MAKES YOU HAVE 'FEELINGS I~~SIDE: (3) TOUCH CAN BE GOOD, BAD, OR 
CONFUSING; (4) GOOD TOUCH IS MUTUAL, BOTH PEOPLE LIKE IT, BAD TOUCH IS NOT 
MUTUAL; AND (5) IT'S IMPORTANT TO TALK TO SOMEONE ABOUT TOUCH THAT IS EITHER 
BAD OR CONFUSING OR SCARY OR '~ICKY 'l'.NOW LET'S TALK ABOUT TOUCH THAT FEELS 
GOOD. EVERYBODY NEEDS TOUCH THAT FEELS GOOD; 

1. Can you think of some good touches? 

2. What emotions or feelings do they give you? 

3. Who do you get these touches from? Who dfo you give them to? 

4. Is there anything wrong with this kind of tO~Ch? 
THERE IS ANOTHER KIND OF TOUCH I'M THINKING ABOUT. THAT IS CONFUSING TOUCH. IT 
MAKt::S YOU FEEL "MIXED UP ,'; THE KIND OF TouqH THAT CANaE FUN AT THE BEGINNING, 
BUT CAN END UP HURTING. . . . _. . 0 

1 ,Can any of you narne a touch like this? What about tickling? How does that feel? 

2. Who tickles you? 

3. When these toochesaren't fun anymore, what can you do? 

4. When this happens hoW do you feel? 

ANOTHER KIND OE;, TOUCH IS ONE THAT HURTS. IT MAKES YOU FEEL BAD., 

1. Can you think of ~omee~amplesc'of this? 

2. How does it make you feel? 

3. :Isanything wrong with this type of touch? 
40 

o. 

i , \' 

o 



____ ' "-.t ""._-.u~:. 

., 
" 

o 

-, 

\ 

d 
i 

;;9 

UNIT II 

Lesson 2: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

\\ 
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~ --~- ------------ --, 

" 

TOUCHING 
Mother and Son Hugging 

STUDENTS WILL BE ABLE TO: 
• identify the differE;lnces between nurturing, confusing and exploitative touch. 

• express an awareness of feelh'lgs related to touch. 
" 

This lesson will reinforce the good feelings of appropriate touch. It Is important t~emphasize the mutual and positive aspects of 
good touch. The Touch Continuum can reduce anxiety about touching. . 

. . 0 ._ 

JIMMY JUST CAME HOME FROM VISITING HIS GRANDPARENTS. HE IS HAPPY TO SEE HIS 
MOM. 

1. What kind of touch is this? 

2. How does it make him. feel inside? 

3. Whom do you usually hug? 

4. Is there anything wrong with this kind of touch? 

o 
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UNITU 

Lesson 3: 

OBJECTIVES 

NOTES TO 
TEACHER 

stORY 

DISCUSSION 

o 

---------------------~----------------, 

TOUCHING 

Tickling 

STUDENTS WILL BE ABLE TO: 

(/ 

• demonstrate a knowledge of the differences between appropriate and inappropriate touch. 
e demonstrate an awareness of feelings related 'to touch. 
• identify alternative solutions to a touching problem. 

Tickling Can be fun at first and uncomfortable if it continues too long. An example of cOJlfuslng touch. tickling can start out as fun 
and turn bad even though a child likes the person who is tickling. A tickler should always r~specta request to stop. A family might 
decide on a stopping signal for games like tickling or wrestling. This Is a good example of a type of touch that can fitinseve(?\ 
categories depending on the fe~ling it produces. 

DANIEL REALLY LOVES HIS fy10M.WHEN ~HE COMES HOME .FROM WORK, THEY LIKE TO 
WRESTLE AND PLAY GAMES. DANIEL'S MOTHER LI~ES TO TICKLE HIM AND MAt\E HIM 
LAUGH. USUALLY IT'S FUN, BUT SOMETIMES SHE TICKLES HIM SO HARQ,THATIT STARTS 
TO HURT. 

1. How does Daniel feel when his mom first tickleS him? How d~s he feel when it goes 00 too 
long? 

2. What kind of touch would this be? 
, < 

3. Is there anything Daniel can do about this? What c~n he say that won't hurt hI's mom's feelings, 
!but will let her knowhow he feels? . 

=- f"= 

4. Do you think his mom even knows that Daniel doesn't like the tickling after awhile? 

5. Haye you ever been-bckled in a bad prmean wa.y? \ 
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UNIT II 

Lesson 4: 

OBJECTIVES 

\";' 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

o 
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" 

TOtJCHING 

Man"Trying to Trick Girl 

( 

STUDENTS WILL BE ABLE TO: 

• i~tifythe differences between nurturing, confusing and exploit'iitive touch. 
Q • express an awareQess of feelings fElIClted to touch. G 

• differenliate between appropriate .and inappropriate touching. 
• ioo.ntify ways of coping with situations in which they are disturbed by the behavior of others. 

o d 

This man is trying to trick the girl Into allOWing him to touch her. YOIJ will want to explain to the children that they can recognize the 
exploitative nature of this tooch by the fact that he. is trying to trick her and that it makes .her uncomfortable forhim to touch her 

',,~,~e that. She is confused, butshe trusts her own judgment. Ii' 

SUZANNE IS WALKING HOME FROM SCHOOL ONE DAY WHEN .A YOUNG MAN COMES UP TO 
HER. AND ACTS AS 'IF HE KNOWS HER: HE KEEPS TOUCHING HER ARM WHILE HE TALKS. 
AND HE KNOWS HER NAME IS SUZANNE. THEN HE TR'ES TO HUG HER, AT FIRST SHE FEELS 
CONFUSED AND;THIN.KS MAYBE SHE DOES KNOW HIM, :BUTTHEN SHE GETS ANGRY 
BEC~LJSE SHe~EALlZES HE'S TRYING TOTRICK HER. SUZANNE YELLS, "STOfiJt:iAT" AND (; 
TAKES OFF RUNNING. ' 'J~"-= 

~ 

1. How does Suzanne feel? 

2. What kindoHouchi$ this? 

3. Dig she do the right ihing?What else can she do now? 

4. Did Suzanne do anything wrong? Did the man? 

5. How does it feel to be tricked into something? 
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UNIT II 

Lesson 5: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

.:;:, 

TOUCHING 

Private Body Parts 

STUO:EUTS WILL BE ABLE TO: 

Ii 
v 

'. differentiate between appropriate-and inappropriate touch. 

b 

• demonstrate understanding of touching rules as part of general safety ru!es . 
• identify.~ safety rule about touching. 

.; \~ 

In the discussion of touch, it is rare that a child will mention sexual touch. It is important to Introduce this conceptto the 
children. An easy way to do this is to talk al!Jout private body parts as the parts of the body that are covered by <;l battling suit. If 
you are in a position to do so, it is preferable to use medical names of body parts, but in many schools it will be easier to use the 
swimsuit idea. Children may giggle at first. Acknowledge their discomfort. Safety rules apply to the &ntire body. Even though it is 
eml:>~rrassing atfirst, safety is Important and they will get used to the mention of private parts quickly if a teacher is matter-of-
facland casua1. 0 ' 

(j 

WE'VE BEEN TALKING A LOT ABOUT THE DIFFERENT TYPES OF TOUCH AND HOW THEY 
MAKE US FEEL. THERE'S ANOTHER KIND OF TOUCH THAT CAN MAKE CHILDREN FEEL 
MIXED UP OR BAD. THERE ARE SOME PEOPLE WHO TRY TO TOUCH CHILDREN ON THEIR 
PRIVATE BODY PARTS. PRIVATE PARTS ARE THE PAR1SOF YOUR BODY COVEREQ BY A 
BATHING SUIT. SOMETIMES THESE PEOPLE TRY TO MAKE CHILDREN TOUCH THE ADULT'S 
PRIVATE PARTS. BOTH OF THESE THINGS CAN MAKE. KIDS FEEL CONFUSED OR UPSET. 

: I;=" 0 

q;' 

1. There are sometimes when people need to touch children on thejf'priva~e .areas. When would 
that be okay? (changing diapers, h~alth reasons, getting a bath) Otherwise, ifisn't okay. 

2. The safety rule we're going to learn is: anytime you feel uncomfortable or "icky" orniixed up , 
about a touch," tell someone you trusJ how you're feeling. Ii 

(:'3. There are people called "child molesters" who"try to touch children'S private bQ~Y parts. It , 
might be a stranger, but it could be;, someone you know, ,too. If this ever happened, what is the 
safety rule welearned?,·,':\ , 

4. What if you teU someone and they pon't believe, you? ::! 

5. What if someone wants you to tough their private parts? (you can say I\'no'?' ..', 
6.ls there anything wrong with this kf'nd of touch? (it's . not okay for an ol~er persQnto, touch 

your private parts except for health reasons; it'{) against the law) 
7. Whose fault is it if a child !s mQlested? 

o 

8. These touchesa,re okay in .Iove relationships between two adults, but not when one person 
forces the other or is ina pOSition of power over the other person~ 

47 
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UNIT II. 

Lesson&: 

tl 

, OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

TOUCHING 

Boys Fighting 

) STUDENTs WILL BE ABLE TO: 

o 

\l 

• (:iemonstrate verbal and non-verbal assertiveness skills 
• identify ways of coping with a difficult situation 

Fighting which has escalated to hitting is often considered bad touch. this lesson is a good lead·in to discussing aggressive 
versus assertive responses. Chidren can suggest various alternatives, discuss the consequences and choose an assertive 
response where both boys can get what they want without Violating each other's rights. (Ask for it, make a deal, wait, threaten, 
get help, etc.) 

" 
PETER AND BRAD ARE IN THE SAME CLASS AT SCHOOL AND AREFRIENOS OUT OF 
SCHOOL. PETER WANTS TO SEE ONE OF !3RAD'S COMIC BOOKS. HE GRI\BS THE COMIC 
BOOK AND RUNS AWAY. BRAD RUNS"AFTER PETER AND GRABS IT BACK. THE;Y START 
PUSHING, PULLING AND HITIING. 

1. What kind of touch Is this? 

2. How do you think Peter feels?' How does Brad feel? 

3. What could Peter have done to get the comic book? 

4. CWhat could Brad have done to get Peter to 'return it? 

(Go through each suggestlQilasking how each would feel and w~at would happen l1ext~ Example: 
Peter says he will trade one of hi& comics. Brad says, "No." How does each boy feel? What could 
Peter do next?) 
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UNITU 

l:.esson 7: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY AND 
DISCUSSION 

I 

'./ 

TOUCHING 
'J 

Changing Baby's Diaper 
o 

STU.DENTS WILL .BE .ABLE TO: 
_ differentiate be~een appropriate and inappropriate toucl'ling. 
-trust their sensesregaxdinQ the appropriateness of a particular totfh. 

o 

This is an example of appropriate touching for health reasons. It Is necessary to emphasize th~posltive aspects of go,pd touch and 
the exceptions to the rule about touching private body parts. " . 

1. What is this man doing? 
2. Why do we have to do this' for babies,? (health reasons) 

3~ Can the baby clean herself? 
" 

4.'1$ it okay when you clean a' baby to touch private parts .of the body? 

a 
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TOUCHING 

Doctor's Office 

STUDENTS WILL BE ABLE TO: 
• identify the differences between nurturing, confusing ande~jQitative touch. 
• differentiate between appropriate andl~appropriate,touching. '\ 

'\ 

f, 

( ., 

"rf' This is an example of a~ropriate touching fOft\gealtQ reasons. orlfya'doct~~1n~tbe office would legitimately do this. It would be 
preferable to have a nurse or parent present als~\ That only '~officlal" people do'ih!? is Important because one of the explanations 
0)'t~1l given by incest fathers is that It is their respth1sibillty to do this; for example, to'~heck for Virginity or infection. Children with "\\ 
con;ect information are not as vulnerable to this type,of exploitation. ," II 

'\\ 0 '\ .<\, 
o \\ ,,:, 

LISA IS BEING, CHECKED BY HE, R DOC"Tdr' THE DOCTOR IS lISTE~~~, 'iG .. TO, H, ER LUNGS AND 
IS, ASKING H, ER TO TAKE A, DE, EP BREATH\._AFTER THAT, USA WILL TAKE''HER CLOTHES OFF 
AI':lD THE DOCTOR WILL CHECK ALL THE fT~ER PARTS OF HER aoby. ")"" . 

e? I "'" 

1.ls it okay to undress In a doctor's'office? 

2. ,; it all right for a doctor to touch your private partsduring an exam? 

3. How do you feel When you have togo to the doctor? 

4~ How do you fe~l after it'sall over? " 

5. If Lisa felt mixed .up or u'ncQmfortable about the doctor's exam;, what safety rule should she 
lj 

remember'? 
," c 
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UNIT II 

Lesson 10: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

( 

-------~--------

TOUCHING 

Bad Secrets 

9' 

STUDENTS WILL BE ABLE TO: 

G 

• identify the differenc~s between nurturing, confusing and exploitative touch. 
• suggest alternatives for coping with a dlfficurt situation . 
.. recognize the use of secrecy as a way to take advantage of a person, 

D -

o 

"It's our secret" is a common phrase used by child molesters. Teach children that secrets of this kind between qdUlts and children 
are not Okay and don't have to be kept. Alert them to the manipulation .of adults trying to make chUdrenfeel gullm~lIing about 
Inappropriate touching. Ot!!ler phrases to be alert for ale "Jf yo.\-! tell anyone about this they'll think it's your fault" or "If you tell 
anyone, I'll have to go to prison'~. Useoof phrases such as these are clues to children that they should tell someone and get help. 
This lesson introduces two concepts. First,bad secrets are a way of taking advantage of someone,and, second, it's never too late 
to tell about bad touch. . 
" 

JAMES IS A FRIEND OF KENDRA'S MOM. JAMES IS BABYSITTING ~AND WANTS KENDRA TO 
COME INTO THE"HOUSE AND PLAY A SECRet GAME. THE OTHEA,TIME THEY PLAYED IT 
JAMES TOUCHED HER PRIVATE PARTS. HE SAYS IT'S A SPECIAL SECR~BETWEEN THEM. 
HE. BRINGS .H. EA PRE. ~':NTS .. ALL THE TIME. SHE'SJ-.JOT S.UP.POSED T.O TEkL ANY .. ONE A~OUT 
THE GAME. ~ENDAA fESN'T WANT TO GO INTO. THE HOUSE WITH HIM ::r~IS TIM~. 

1. Howdoes Kendra feel? What oth~remotions issheteeling? 
-:,~:'.ib . 

2. Why does the man wan! Kendra to keep the game a secret? 

3~ What are the clues that tell Kendra she should tell someone about the game? (h~rteelings, safety 

rules about touch,c,bad secret) 
::; 0 

-:'~4. Who can Kendra tell? (it's never too late to tell) 
~.' \ - " 

~ . 0 ~ 

5. What jf she tens her mother and her mother doesn't believe her? ($he should tell :someoneelse 

until someone believes her) 
0. 

6. Is .itKendra'st~ult about the game? Even if she!s already played it before? (it's never a child's 

fault) 
" " 

7. 'Who would you teU it an adult wanted you to keep a secret like this? 
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OBJECTIVES 

NOTES TO 
TEACHER 

", 
DISCUSSION 

'C 

. TOUCHING 

Wrestling 

STUDENTS WILL BE ABU~TO: 

to 

-r.;' 

• identify the differences between nurturing, confusing and exploitative touch . 
• express an awareness of feelings re/Cited to touch. 

(') 

"W~~iflg is often a transition point between good and bad touch. The differen~e~'clepends on the purpose of the wrestling and the 
power difference between the two children. When chlldren'l:lfe asked "When is wrestling not fun?", responses generally range 
from ''When / get hurt" arid "If I hurt someone"fo "If J don't want to play, but the person won't stop". It is importanttostress that it 
is not okay if you ask a person to stop and they don't listen. 

THESE TWO BOYS ARE GOOD FRIENDS. THEY'RE ABOUT THE SAME AGE AND THE SAME 
SIZE. THEY'RE WRESTLING, ON THE LAWN AND HAVING A GOOD TIME. 

D 

1.ls wrestling fun? 

2."Wtlen iSh't wrestl!ng fun? " 
" (J \0 

3. What kind of touchisJhis in t,l:1e picture? Could wrestli~1 evert>e bad touch? 
Q c 

4. cOo you ever wrestle? 

5. Is. there any thing wrong with this kind of touch? Would there Pe if one person Was a lot bigger or 
" 

older and was hurting the other one? 

() 

(I. 
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UNIT II 

Lesson 12: 

OBJECTIVES 

NOTES TO 
TEACItER 

STORY 

DiSCUsSION 

o 

o 

---,~-----------------------'----------

II 

o 

II 
,,¢ II 

1/ 

cTOUCHING 

,Public Restroom 

o 

STUDENTS ~IIILL BE ABLE TO: 
; I '0 

II 
• Identltyi the differences b.etween nurturing, confusing and exploitative touch. 
• ldenti~iways of cop~~ witllinapproprlate bebavior of others. 

., 
o 

• trust thi~ir senses regarding the appropriateness of a particular behavior. 

A growing number of children have been assaulted andlorraped in public restrooms, Parents need to be aware of public facilities 
near where their children play. Chlldrenneed to be careful about using toilets that are isolated; dark and away from well populated 

, areas. When discussing situa!ions like this ,one it is important for you to emphasize safe alternative places to go. The "buddy 
! system" is also a positive approach to dealing with these types of sit~ations where children have very little control of the 

environment. It is Important not to frighten children, but to give them some common sense guidelines. 
o 

GREG IS PLAYING WnH SOME FRIENDS AT THE PARK. INSIDE THE RESTROOM THERE IS=A 
MAN WHOTELLS GREG HE WILL GIVE HIM $5 IF GREG WILL TOUCHTHE MAN'S PRIVATE 
BODY PARTS. '" - - - ,',' - ., (, 

t What $hould Greg do4? (have :hildren ide~fy a number of altematives) 

2~ How do you think Greg feels? 

3. Did Greg do anything wrong? 

4, Did the man do anything wrong? c 

5. Do you thJnkGreg ShOUI~1I anyo~: What could he say? 

= 

o 
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Lesson 13: 

OBJECTIVES 

NOTES TO 
TEACHER 

-

DISCUSSION 

'.' ') 

'~ 
,(, fl'i 
(~f 

0, 

--- - -----0;, .. ------------------------------ --,~--------------

TOUCHING 0 ~ 

Comforting a Friend 

'STUDENTS'WILLBE ABLE TO: 
.. Identify the differences between nurturing, confusing and eXploitative touch. 
-express an awareness of feelings relatedtotouch.' '[fp' ' 

This, lessonemphasfzes that good touch is nurturing. It is a: way of giving ~ gift to someone we like. When we c~fort someone, we 
try to help them in"-a waylhat will make them feel better. . , " 

~REIKO AND NAOKO ARE BEST FRIENDS. REIKO WAU<S OVER TO NAOKO'S HOUSE TO PLAY 
I' _ . , . : ._ _ . ,'!) . 

ONE DAY. BUT $HE DOESN'T1SEEM VERY HAPPY. NA()KO NOTI,CES, AND ASKS REIKO WHAT IS WRONG. ; 
AT ,FIRST REIKO WON'T SAY ANYTHING, BUT NAOKOI ASKS AGAIN LATER AND REIKO TELLS HER 
ABOUT A FIGHT SHE JUST HEARD BETWEEN HERPJ!~AENTS/REIKO jS FEELING LONELY ANO VERY 
SAD, SO NAOKO GIVES HER A BIG FfUG. ,,' 

. (,!:, 

1. How does Reiko feel? 
2. "Why is Naokogiving .Reiko a hug? 
3. "What kind of touch is, this? " 
4. Are there other times when people touch e~ch other tq show friendship or 9Qmfort? 

What other times? ~- ',' , 

5. What qualities d~'you like in afrieng? 
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UNIT II 

Lesson 14: 

OBJECTIVES 

N()TES~O 
TEACHER 

STORY 

DISCUSSION 

tJ 
,(( 

----~-------~ --------------------------, 
o 

b 

TOUCHING 

Tucking Child Into Bed 

, STUDENTS WILL BE ABLE TO: 

• identify the type of touch represented. 
• identify ways of coping with a situation involving inappropriate touch. 

" This is a key lesson for childr. en. to under.s. tand. This situation is''One which Is very comm. ~:J! or. chil.dren who are Victim. s of incest. 
Fondling very often begins as a tucking-in routine and progresses to more sexual acts. ~,very clear that there is a difference 
~tween a~~opriate ~uggi~g a~d t~uchi~g and inappropriat~ t?uChing that involves th~/prMlte parts. It is likely to be a parent , 
figure who IS Involved In a situation like thiS. Mothers of the Victims of father-daught.er ;, cest have reported that they talked to their 
chHdren about sexual abuse, but did not make it clear that a father cOelld do this. This lolneeds to be made, but in a balanced 
and sensitive way that will not overly concern the child with responsible parental figu S. Rroblem-solve only for Kelly and keep 
the lesson objective rather than personalizing the story or discussion. . 

') 

HOW MANY OF YOU REMEMBER WHEN WE TALKED ABOU ' GOOD TOUCHES? HOW MANY 
OF YOU THINK GETTING TUCKED INTO BED IS A GOOD To',fICH? WELL, IT IS A GOOD 

TOUCH .. FOR MOST KIDS. W. H. EN KE. LLYJS ... FA.', THER TUC. KS. ; .. ~~.ER INTO B .. ED, .. T. HE.Y 1. AKE .~ 
SPECIAL TIME TO TALK ABOUT ALL THE UPS AND DOWN THAT HAVE MADE THE DAY. 
THEY SHARE THEIR FEELINGS FROM TODAY AND PLAN OMORRO"", THEN END WITH A 
HUG.' "c. 1 

~ ') II 

1. How does Kelly feel When her father tucks her into bed an hugs her goodnight? 
cO 

2. Is this an example of good touch? 

3. Wbat.if her fatherkept hugging her uhtilshe felt uncomof()rtable;'or tried to touch he'~ priVate 
body parts? Would that mean she had done somethilig wrong? 

Q . 

4. What couldJ<ellY doif she had a touching probl~m at ihome? 
-;; 0 

,5. Who could she talk to? 8 
o ,,(:. ~ 

6. When kids have a touching problem, what is a safety rule they can Ilse? (talk to someone and 
keep try.ing until they find someone who helps) 
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Lesson 15: 

OBJECTIVES 

" II 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

t17'.'.":.'J. iW 

------------.. ,:---11--------

.. 

TOUCHING 
. 0 

Sitting on Father's Lap 

STUDENTS WILL BE ABl.,E TO: 
• identity the d}!terences between nurturing, confusing and exploitative touch. 
• express an awareneSS of feelings related to touch. " 
• trust their senses regarding the appropriateness of a particular touch. 

D 

This lesson again emphasizes positive touching·. In talking ,with children about sexual abuse, one parental fear is that children .' 
will be frightened of all touch. There is no reason why this should happen. Avoid creating fearfulness by teaching children safetY 
rules that .apply at all times with al/ people. Children learn to judge if a touch is okay by the feeling they gE?t, by whether it 
involves touching private body parts, and by whether it Involves being tricked. 

·0 
JILL IS SITTING ON HER DAD'S LAP. 

j~ 
1. Wh~t kind of touch is this? 1.~:" 

2. How can you tell? (good touch is good to both people) 

3. Does it look like her dad is forcing her to sit there? 

4.00 you like sitting on peop!e'slaps? 

5. What makes the (fifference between when you like it and when you don't?';· 

'f~ )1 

'/1 ~ (! 
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UNIT II 

LeSSon 16: 

OBJECTIVES 

NOTES TO 
TEAcHER 

STORY 

o DISCUSSION· 

a 

o 

TOUCHING 

Mom's Friend 

STUDENTS WILl:. BE ABLE TO: 

• identify the difference between nurturing, c()nfusing and exploitative touch 

• express an awareness of feelings related touch 

., 

b, 

This lesscn reinforces the good feelings of appropriate touch. The situation also deals with someone who is sort of a family 
member and sort of isn't, Which is a situation more children are confronting in dealing with adults. 

STEVE HAS BEEN SPENDING THEWHOLE DAY WITH HIS MOM'S FRIEND, PAUL. THEY ARE 
ON THEIR WAY TO A CONCERT IN l;HE PARK. STEVE LIKES PAUL A LOT AND IS GLAD TO 
BE SPENDING THIS TIME ALONE WITH HIM. 

1. What kind of touch is this? 

2. How can youteW? 

3. How do you thinkSteve feels inside? 
" 

4. Why do you think Steve enjoys time alone with Paul? 

o 
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UNIT II 

Lesson 17: 

OBJECTIVES 

NOTES TO 
TeACHER 

S.TO-BY 

DISCUSSION 

c· 

o 

------------ ---,~--------------------.......... -~~~~~ . ., 

TOlJCHING 

Girls Playing 

STUDENTS WILL BE ABLE TO: 

-identify ditt~~~~ between n~rturin~,c()nfI.JsingC1n(;t~~plQltgti~~ WJt9J1... 
- express an awa;:en~ssaneenngsrelated to touch ~ 

{j '-1 

'.) 

(j 

This story reinforces the concepts about nurturing as opposed to exploitative touch. Older children might be able to'discuss the 
diffipultles of being assertive when you do not know someone very well. 

ROSIE AND AMELIA ARE NEIGHBORS;' AMELIA JUST MOVED IN DOWN THE alOCK FROM 
ROSIE. ROSIE AND AMELIA JUST MET YESTERDAY AND ARE PLAYING TOGETHER TODAY 
FOR THE FIRST TIME. 

1. What kind of touch is this? 

2. How do you think Rosi~ and Amelia feel? How can you tell? 

3. Can you remember making a new friend? How did you feel? 

4. How would Rosie feel if Amelia pushed her off the swing? 

co 5. What kind of touch would that be? 
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ADDITIONAL ACTIVITIES 

.,'-" 

1. Slide present~fion: "TOUCH" 

2. Stuc:ty cards: Sexual Abuse Preventi6n t:dl.lcation study card$ of Illusion Theater's Touch Continuum. 
3. Students draw a picture of themselves. showing how they feel. 
4. Students draw a picture ,of happy, sad, scared, lonely, embarrassed, etc. 
5. Studentswrite Ii story abotJt a time t,hey feit a strong emotion. 

6.-,~ks: ,One Dozen. Feeling Games, by ~Iizabeth Crary; The Original Warm Fuzzy Tale, by Claude 
Stemer, My Name IS Not Dummy, by Elizabeth Crary, and People, by Peter Spier. 

7. Pantomime: Students show hoW feelings lOok and act them out Until someone says, "Freeze I" 
8. Students make a collage of tOUch and feeling pictures. 

9·l~ach child writes a private pencil list of good, bad and confysing touches. The composition of each 
list will illustrate inqjvidual differences. i' -, 

1 O.Body Outline Exercise: Children team up and outline bodies on butcher pal;)9r. Ask eac/i studentlteam 
t~explain to the class which part of the body it would be okay for the doctor (bus driver,bestfriend, 
fnend's dad, ~rent(s), store clerk, etc.) to touch. 

11. Show a picture and ask children to write a story about it. 

12. Read the follOWing situafionsand have students identify whether these are examplf¥l of confusing or 
bad touch: tL 7J 

- A neighbof',§ child fell off his tricycle and started.to cry. You put your arm around 
him to comfort him. " 

-Bobbyis a byHy. He is,pushing to crowd In line. 

- You are Walking home When your best friend comes up.and puts herlhls arm around 
~. ' - - , 

- M aunt gives you a hug and squeez~~ too hard. 

- You have a bad dr~am and your dad c()fTIes in to comfort You. 
-Another child hit YQu on the playground. 
-SOmeone you don't like wants to hold your hand. 
- You have just won a ballgame aOO eVeiYone is hugging. 
-SOmeone grabs you by your hair. 

e A friend of your family lets you ride on his shOUlders. 
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TAKE·HOME ACTIVITY: TALKING ABOUT TOUCHING 

In the "Touching~' unoltpfTalklng About Touching, students hav~ been learning that personal 
body safety Is as importantasany other type of safety~ The Touch Continuum, a concept developed by 
the illusion Theater of Minneapolis, Is used as a learningtoo.lln this uni~r 

Activity: "Touching" 

The Touch Continuum provides a Way of discussing different types of touch and how they can 
n~~~ " 

bad touch confusing touch 

Ask your children to talk with you about touches they think are good. Ho~ ~ good !ouchesma~e 
them feel? From whom do good touches come? Bad touches might Include hitting, shOVIng, or spanking: 
How do bad touches make them feel? 

At times, tOUch mightfeer confusing or make people feel mixed up. When an older person touches 
children's private parts, except for health reasons, bhildren can feel mixed up or scared. The safety rule 
taught ih Unit II has been: If any klOOof touch makes you feel.confused or .uncomfort~ble, t~1I someone 
you trust. Reinforce that no one, a stranger, acquaintance, fne~d,or relatIve, has a nght to force or trick 
CChUdren Into sexual contact or touch, If someone touches a chIld In such a"'!'ay, the child can let the 
person know they don't like it, and can tell someone they trust what happened. , 

~~ , 
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TAKE-HOME ACT'VITY: TALKING ABOUl TOUCHING 

o 

Dear PaU:'ln1(s)lGuardian(s). o 

For the next few days or weeks your child(ren)will be introduced to Unit III, "Assertiveness," in the 
Talking Abou~ TOUching personal safety curriculum. In this unit, students have a chance to role-play 
saying "No"to breaking family safety rules, and to role-play st&\1ding up foftheir own rights iii various 
situations. . 

The following definitions are given: 

~ 
Assertive means standing up for your own rights without Violating someone el~e's. 

(~,,, ,1 (_ 

Passive means letting others violate y6ur rights or letting others ignore your opinions or feelings. 

Aggressive means standing up for your rights, but violating other people's rights while you do it.. 

. ~ .. ". Activity: "Asset1lvene~s" 

"Review the delin"lon. of ,,~rtlVe:" "paSsive," and "aggreSSi~" W"h'~ chlld(ren). Let child­
ren role-play responding in each ofthe three ways to the fOllowing situations: 

• A stranger comes up to your child in the par\< and ask.s where shalhe lives. 
• Your child's babysitter asks herlhlm to break a family rule. 
• yoUr child's friend wants to borrow a comic book; your childdoesnJt want to loan It right now. 

For example, in the first roJe-pJay a passive response would be to tell the stranger the addreSS; an 
assertive response might be, "I don't tell people that unless iknow them;" an aggressive response 
might be, "Get lost, Yol,l creep!" ~ , 

. ~ ~ 

. Jfyqu like, m~ke up your own role-play situations with your child. Children Can benefit-greatly from 
a lot of practice In a~ertiveness. 0 

o 

Committee for ,Children 
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UNIT III 

Lessqn 1: 

\) 

GOAL 

NOTES TO 
TEACHER 

KEY 
DEFINITIONS 

AGE 
RECOMMENDATIONS 

a 
',) 

o 

I, 

ASSERTIVENESS 

Introduction to Assertiveness 

" 
The goal of this unit is to strengthen a child's assertiveness skills. 

Students can learn to respond to poteiitially exploitative situations by saying "no" assertively. This unit offem an opportunity to 
practice assertive behavior. Many programs fail to move beyond cognitive learning to agtual translation of knowledge into 
behavior through active participation and practice. Role play is an excellent technique for practicing skills. Children act out a role 
in an imaginary situation. Other children may offer advice and encouragement. The rules of role play Include concentrating on the 
part, trying not to become distracted, being a serious observer; and having a good time while learning. On Unit lII,'role play ideas 
are suggested. The photographs can prompt role play activity as well. 

" The~,e role play suggestions can be used to practice specific assertiveness skills. They include: 

1. The word "no" - use the word "no" rather than weaker phrases such as, "Well. I'm not sure .. , I don't know \ •. w 

2. Body language - shake the head "no", hOld the head high. shoulders baok and look the other person in the eye. 
3. Avoid reasons......" excuses may alloW others to argue, persist or manipulate the student. There are times. though. when young 

children need to be able to say, "My parents don't allow me to do that" or a similar back-up to bolster their confidence, 
4. Repetition ~the word ('nO" must often be repeated before the other person accepts the answer. 

§"' 

Assertiveness means standing up for your own rights and opinions without violating someone else:s, rights ;:lndoplnions. 
Exposer,......, someone who shows their private parts in public places; a person who shows his penlstootherpeople at a park or 
other public place.' ,- -

All lessons can be used in grades K-6.lf age breakdowns are preferred, the following are recommf;}AlilecI; 
K~: l,esson 1-5, 7 ' 
,5~: Lesson 1, 2, 3, 4. 6,:7 
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DISCUSSION 

STORY 

I} '::.' 

o 

0-

'0 " ) 

THIS WEEK WE'RE GOING TO PRACTICE SAYING "NO" AND BEING ASSERTIVE. 

1. Who knows what assertiveness means? (review the specific beh,aviors that constitute 
assertiveness) . 

II 
SOMETIMES IT'S HARD TO BE ASSERTIVE; IT TAKES PRACTICE. WE'RE GOING TO HAVE A 

" CHANGE TO PRACTICE IN SOM£ IMAGINARY SITUATIONS. YOU'RE GOING TO BE THE 
ACT)()RS. ~ 

J 7 -- ~ 
f 

1. "Give me YQurlyndh money.'~ , 
2. "Can I borro.),r(our new ten speed?" ,J/0,J\ 
3.

lI

let's 9o;take th~t ball from those little kids." J) 
4. "Can I copy your homework?", l 
5. "let'$ skip school tocfay/' G) 

,,;, 06. "I think you should clean our room. You're the youngest." 
7. "What's your name? Where\{'Jo you live? Are your parents hornet?" 
8. (Make up situations relevant to your school, neighborhood, particular local safety concerns, etc.) 
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UNIT III 

Lesson 2: 

0BJECTIVES 

'~JESTO lCHER 
sTORY 

DISCUSSIO.N 

,0) 

----~----------------~,~--------.-------------------

o 

ASSERTIVENE$S 

Saying 'No' to a Friend \' 
• demonstrate verbal and nonverbal assertiveness sklfls 

_\ 

STUDENTS WILL BE ABLE TO: 

It is often difficult to say "no" to people we know and like. This is usually true for both ch!ldren and adults. Children need to learn 
that it is okay to say "no" and that when someone says "no" to them. theY don't have to be angry or hurt. Accepting an assertive 
refusal Is a skill also. 

, 0 

CINDY JUST GOT A NEW eOOK FOR HER'BIRTf;-IDAY. HER BEST FRIEND JENNIFER WANTS 
TO BORROW IT aUT CINDY DOESN'T WANT TO LOAN IT TO JENNIFER BECAUSE; IT IS 
BRAND NEW AJ'JD SHE HASN'T HAD A CHANCE TO READ ITYET. 

'! 

1. VVhat do you think Cindy will say to Jennifer? 

2. Show me what Cindy can ~ay that will be assertivJ 
,,~, \~l -

3. Do you think Jennifer will be mad? Has this ever happened to you? 
4. Is it Okay tor Cindy to say ,jno'~'7 

5. If Cindy says "no, JJ does it mean she doesn't like Jennifer? 
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o 

NOTES TO 
TEACHER 

STORY 

DiSCUSSION 

StORY 

DISCUSSION 

-----~ ------_. 

ASSERTIVENESS 

Man Taking, Photo of Girl 

$T!JpeNTS wILL iiiI' Alilte TO: I 
". demonsttate verbal and nonverbal assertiveneJs skills. 

."identifyfilter~!!ve ways of coping with a diffitlt situation. i!' 

II 
1 

.~ This lessonwih reinforce many of the earlier conce~ts such as appropriate and inappropriate touch, trusting senses, and safety 
rples. Remember that a majority of offenders are ~iown to the victims and their families. Assertiveness is one way TO cope with 
this situation. Safety rules dictate telling someone,:abputthe incident. 

A GOOD FRIEND OF JILL'S DAD TOLD HER THAT HE WANTS TO TAKE'HER PICTURE BECAUSE 
"SHE IS SO PRETTY. ' 

1. How do you think Jill feels? 

2.Wo!Jld that be okay? 

c, 

') WHAT IF HE STARTS TO TAKE THE PICTURE BUT STOPS AND ASKS JILLTO TAKE HER SHIRT 
OFF SI~CE IT'S SUCH A SUNNY PAY OUT. 

o 

1. Is that okay? Why not? 

2. What can Jill do? Whatean she say? ,(practice) 
, , 

3. What if the man keeps trying t<r> talk her ,into taking her shirt of'f? Wnat can $h~ do? 
. - lj - '7 
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UNITUI 

Lesson 4: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

.. 

,r,. _ ... ,-.", -'-"~"-'- '~'-_-""""-~""",",,.~!."=",,"-""' .. ~" __ ~:r ~~~".-" 
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ASSERTIVENESS 

The Slide 

o 

STUDENTS WILL BE ABLE TO: 
• demonstrate verbal and nonverbal assertive behavior. 
• recogniz;e the d'[namics of exploitation. 
• identify ways of (COPing with eXploitation. " , " 

The problem of dealing with a. bully who Is much bigger or older is difficult. The key to this lesson is for children to problem solve 
and come up with a solution that will keep one bully from ruining the day for the rest of the children. One possible assertive 
response might be to leave and go somewhere else. This would reduce the bully's power and might avoid a 'physical confrontation. 
Emphasize that children sometimes need to ask for help, but many times children can make good decisions about assertively 
coping with a situation themselves. 0 

o " 
CHRISTY AND HER FRIENDS ARE PLAYING ON A NEW SLIDE AT THEIR SCHOOL. A GIRL 
FROM THE JUNIOR HJGHSE.J:S THt:M PLAYING AND STARTS TO BOTHER THEM. SHE WON'T 
LET CHRISTY QR HER FRIENDS GO DOWN THE SUDt:. 0 

1\ (~ 1:1 
I: 
II 

o t. What is a bully? Why might ttis girl be~bullyingsmaller children? '.' 

2, HoW do you think Christy an~~her friends feel when the girl starts to bUHy them? 
o . \\ 0 1, 

3. What can they say t6 her? ii, 

4. What else can they do ifthatqoesn't work? How c~n these chHdren help themselves? 

o D 
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UNIT III 

Lesson 5: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

ASSERTIVENESS 

Lilly 

STUDENTS WILL BE ABLE TO: 

t, 

\ ~,\ 

• demonstrate verbal and nonverbal assertiveness skills. 

., 

\, 

This lesson reviews assertive body language. Point out how confident and assured the girl in the picture appears, 
Body Posture::- Square shoulders, a straight back and head held erect give a nonverbal message of strength. Students who have 
Inattentive, weak body posture will especially need, assistance with this basic skill. " ' 
Facial Expression - Facial expression should be appropriate to a given assertive response. An apologetiC laugh diminishes the 
strength of an assertive response. 
Eye Contact ---'Students should practice maintaining direct eye contact with the person to whom an assertive statement is 
directed. Eye contctct l?trength~ns the verbal message. '" 

LILLY IS AT HOME WrfH HER STEPFATHER ONE SUMMER DAY. HER MOM IS STILL AT WORK. 
LILLY'S STEPFATHER TRIES TO TOUCH HER PRIVATE BODY PARTS. LILLY IS CONFUSED AND 

1, ANGRY. SHE DOESN'T KNOW WHAT TO DO. ' 

1. What can Lilly say to her stepfather? What does it look like she's saying? 
,~ c' 

2. Show me how she would say it. 
, G 

3~Do you think he woulq leave her alone if she told him to? (very likely) 

4. Who could she tell? What if they didn't believe her? 
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ONIT III 

Lesson 6: , 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DDISCUSSION 

STORY 

0' 

QISCUSSION 

"~'~~'~"e>_...,_ ... ~_~-r>--,._'-<: ..... ~,".~- __ ... '._ 

ASSERTIVENESS 

On the Bus 

STUDENTS WILL ~BLE TO: 

(I 

• recognize potentially exploitative situations. 
• demonstrate verbal and nonverbal assertiveness skills. 

.. 

Riding on a city bus can provide a number of uncomfortable and sometimes dang~rQus situations for children. An assertive 
response will usually discourage unwanted attention. It would bea good idea foprovide time for each child to practice being 
assertive. The whole class can practice saying "no" as a group and then practice in pairs. You will want to make situations of your 
own or ask the students fo~examples of situations where they have been bothered. A possible safety rule for riding the bus is to sit 
up front near the driver. 

SUSAN ~.ND RACHEL ARE RIDING THE BUS HOME FROM DOWNTOWN. A VERY DRUNK MAN 
GETS ON THE BUS AND STARTS BOTHERING THEM. 

() 

1. What .can they do? , 
C' \ ;. 

2. What is something assertive they can say to the man thatWQuldget him to leave them!\alo~e? 

3. What if he doesn't listen to them? 
G 

o 

4. CoUld they ask someone for help? Who? 

5. How does it feel when someone bothers you? 

p~nl IS RIDING THE BUS. A MAN GETS ON AND SIT~J)OWN BESIDE tieR'. AFTER A FEW 
MINUTES HE REACHES OVER AND PUTS HIS HAND ON HER THIGH; 

1. What can PaUi say to the man? 

2. How do you 'think she feels? 

3~ What else .can she do? 

4. Who did something"wrong?ae 

(~) 
'. 

~) 
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UNIT III 

Lesson 7: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

o 

o 

ASSERTIVENESS 
o 

Babysitter's Bribe 

STUDENTS WILL BE .ABLE TO: 
• demonstrate verbal and nonverbal assertiveness skills, 
• identify ways of coping with a difficult situation, 

}; 

Childrel1 are often told to do Whatever the babysitter says, This is a situation where a child'sdeQ~ion·making skills and knowledge 
of appropriate and inappropriate touch can help him/her avoid exploitation. Children in toe claSS can give examples of assertive 
responses bthe babysitter's request. A discussion of the use of bribery may alsobe approprIate. Children need reassurance that 
an assertive response is likely to protect them. Offenders usually do not exploit assertive children. The vulnerable child is a child, 
who is passive, scared and unsure, 

REBECCA'S BABYSITTER, RUSSEL, IS A BOY .FROM HER NEIGHBORHOOD WHOM SHE 
LIKES. HER MOM ALWAYS TELLS HER TO MIND RUSSEL ONE NIGHT RUSSEL TELLS 
REBECCA SHE CAN STAY UP AS LATE AS SHE Wf\NTS PLAYING ONE OF HER FAVORITE 
BOARD GAMES IF SHE'LL ALSO PLAY A SECRET TOUCHING GAME WITH HIM. THE 

o TOUCHING GAME INVOLVES GETTING UNDRESSED' AND TICKLING EACH OTHER. 

" 
1. What kind of secret would this be? 

2. How do you thiAk Rebecca feels about what Russel is saying? 

o 3. DC? yo~ think she shpuld play the secret touching game? 

4. Do you think her mom would really want her tOfllind the 'babysitter ifhewa.nted her to break a 
family rUle? 

5. What can sbesay to 'Russel '1 

6. What else can she do? 

7. Who can she talk to later? 
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ADDITIONAL ACTIVITIES 

1. ;Film: "No More Secrets'!. 
2. Books: "I Like You To Make JoI<\es With Me,But I Don't Like It When You Touch Me," by Ellen 

Bass. In Stories 'for Free Children. 0 

3~ Exercise: write PASSIVE ~ ASSERTIVE.,.. AGGRESSIVE on the board. Ask a volunteer to stand 
under each label.and respond to Imaginary situations in a manner consistent with that label. 
Example: "Hey,. do you live around here?" 

PASSIVE: "Yes." 
ASSERTIVE: "I don't tell people that unless I know them. 
AGGRESSIVE: "Get lost, <.Weep." 

a ~ 

4. Ask someone the students don't know to visit the classroom. Children can practice responding 
assertively to the stranger's request for information. ._ 

S. Yes/No Game - Oh!3 person is a "yes", another a "no", "Yes" tries to cajole "no" 'into saying 
"yes" with pleading"bribery, threat and persistence. 

6. Students practice saying"no" in different ways. "Thank you, but no.'; "No, I don't want to." 
7. Role-play ideas for students: 

• Bobby is a bUlly. He's pushing to crowd into line. 
.. You see an eXpOser while You're playing at the park. 
• Your aunt pats you on the head and it hurts. 
.'Someone you don't IikS) wants to hold your hand. ,I 

o 
• Your babysitter wants you to sit 011 her lap, but you don't want to. \) 
.. You are sitting in a mall waiting. for your mom. Aman comes by and asks you to come with him 

for .a' surprise present.· " 
.. Your little brother borrowed your tapes without asking. 
.. You go to a movie with your friead and she keeps talkin~ during the movie. It is annoying you. 
• You go to a movie and amanslts down next to ·you. Heputsc his arm along the backot your 

seat. There are lots of empty seats around. " 0 i 

.. Everything haS gone badly today. When you come home your mom is angry and yells,. at you tl?' 
clean up your room.. . . . .. .' 0' / 

• A couple in a van ask you if you want to play with the video game they haveinsicie"they halje 
c a great sound system, too. . / " I 0 

8, S!udeh. ts a~sw. er q ... u. esti.ons at their cJesks: Wh~nis a tim. e YO. u m~.ght haVe t.o be. . as~krtlve W}/h' 
·fnends? With an adult you know? With· a strqnger? What is an assertlvEl response ytou coul~ give to 
_---'_? When have you had to be assefdve with a friend? / / 
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TAKE~'HOME ACTIVITY: TALKING ABOUT TOUCHING 

In the "Assertiveness" unit of Talking About Touching, children have been practicing asser­
tiveness skills: 

1. Using the word "Not rather than weaker phrases such as "Well I'm not sure," or "I don't 
know." 

2. Shaking the. head "No," holding the chin up and shoulders back, and looking the other person in 
the eye. 

3. Avoiding reasons; giving reasons or excuses can allow others to persist, argue,.or manipulate. 
(Sometimes, children do need to give reasons in orc:ier to maintaihtheir self-confidence; for 
example: "My parents don't allow me to do that. ") 

4. Repeating the word "No" i!the person hasn~t accepted the answer. 

Activity: "Assertiveness" 

Use role-plays to let your .child practice assertiveness skills In these situatiol)s: 

.. Your child's .little brother borrowed her tapes without asking . 

.. A man sits down next t.o your child at the'movies arld puts his arms along the back of her/his 
seat. 

• Your child's aunt wants your child to sit on her lap, but she/he doesn't wanfto right now. 

In the role-plays, paY attention to both the verbal and the non-vefb11 assertiveness. skills de.scribed 
above. 
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TAKE·HOME ACTIVITY: TALKING ABOUT TOUCHING 
. g' 

,(" -~~--..... -~-----..... ----........... --------
o 

Dear Parent(s)/Guardian(s), 
\) 

" In the coming days YQurchild(ren) will be introduced to Unit IV, "support Systems," In the Talking 
About Touching personal safety curriculum. This un1t focuses on "telling" and on asking for help 
in difficult situations. Children are reminded of the many different adults who are. willing anq ~ble to help 
them at such times. () In 

Activity: "Sl.Ipport Systems" 

o With your child(ren), make a card t6 putnear the phone. List,phone numbers for police, emergency 
response, fire~pepartment, ambulance, crisis line, veterinarian. Include room for phone numbers of 
family friends your child can call for help or advice. 
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UNIT IV 

LesSon 1: 

GOAL 

NOTES TO 
.; TEACHER 

KEY 
DEFINITIONS 

··AGE 
RECOMMENDATIONS 

STORY 

DISCUSSION 

--- ----- -----------....,~--------

SUPPORT SYSTEMS 

Introduction to Support Systems 

i· {) 

The goal of this unit Is to familiarize students with resources for advice and help In solvil)9, problems. 
'j » 

This may be the most important unit in this curriculum. Although being assertive does help children to avoid being exploited., It 
does n~t always work. In(our culture, children have very few rights and very little power. Not only are they physically smaller than 
adults, butthey are often not listened to or believed when they bring 1Jp a problem. This unit encourages children to search out an 
advocate to help them with feelings and problems. It is important to stress that If one person doesn't listen, a child can go to 
someone else. Particularly in Gases .of Incest, a child will need an advocate outside the family system. Childr~n should be able to 
name at least one person outside the family they can go to. Th.is wlll assist In giving children a feeling that they can have some 
control over their lives. Every child has a family support system and a commurilty support system. 

There are many reasons for encouraging children to tell someone if a person tries t9sexually exploit them. Telling about 
e. xploitative incidents may be the only wayan offe. nder will entee ~t. reatment and stop molesting other .Chlld. reno Ch.lIdren should 
report sexual abuse Incidents, even if their assertive ~sponse as successful1n stopping It. The offender will very likely 
continue to approach children until the offender filids a victim a is unable to stand up ·for his/her rights. 

c 
~5 _ 

SUPPOrt System - all the people Inside and outside your family who can help when YOll have a problem or need advice. 
Incest -,. sexual abuse inside a family; sexual touq,hing between a parent and child. 
~ - when one person ·forces anothel', against his/her will, to have sex; forced or non-mutual sex. 
Child Abuse - when an adult really hurts a chll~J not just a spanking; when a p~rent or an adult person beats up a child; neglect 
occurs when a parent or adult doesn't provide the basic things kids need to grow up healthy. 

. il 
All lessons can be used K.-6. If age breakdowns areplreferred, the following are recommended: 

K-4: Lessons 1-7 10 
5-6: Lessons 1-7 10 

THIS WEEK WE'll BE lEARNING ABOUT ALL THE PEOPLE yOU CAN TALK TO WHEN YOU tJ -,,' • _. _. "., 

NEED HELP OR ADVICE. SOMETIMES IT TAKES A lOT OF TIME TO BE READY TO TEll ABOUT 
'SOMETHING DIFFICULT OR PRIVATE, BUT IT'S ~R TOO LATe· Td'TEll. 

u ~ 

1. Who can children turn to for help? (Jist on boaro) 
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UNIT IV 

Lesson 2: ,; 

OBJECTIVES 

NOTES TO 
, TEACHERi 

DISCUSSION 

/1 
1/ 

Q 

SUPPORT SYSTEMS 

The Family 

, STUDENTS WILL BE ABLE TO: 

• identify resource people in a support system. 

This lesson eI(P'9haslzes that there is a family support system which children can usually go to for help. This includes the 
immediate famll~::,ar1d may include aunts, uncles, cousins, grandparents and ot,per people who are very close to the family,. 
Sometimes there are prqblems that require outside help to solve. Children can be encouraged to look at their own support 
systems. Each child needs to identify people within their family and communitY support system who they can talk to when they 
need help or advice. . 

1. Who are the people who make up a family? (don't forgetabout stepfathers, stepmothers, h:alf~ 
sisters, etc.) 

2. If something is bothering you, who can you talk to in your family? 

3. If that person isn't home or qoesn't have time to listen to you, who else in your family can you 
talk to?' ~.<; 

4. What are some kinds of problems you would talk about with thes-e people? 

5. Sometimes there are problems that come.up when you need to talk to sorneone dtJtside J1>f the 
family. Can you think gf any of these? (proRlems at school, reporting a fire, wanting to ru/h away) 

6. Whoa,re some people outside your family ¥hat you feel conifortapletalking with about thlngs that 
are bothering you? (teacher, school counselor, BroWnie leader, minister)' , 

() 
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UNIT IV 

Lesson 3: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

.. DISCUSSION 

,) 

o " 

---~--~~--------~~------~ , 

SUPPORT SYSTEMS, 

Friends " 

STUDENTS WILL BE ABLE TO: 

• identify resource people in a support system. 

.. 

o 

CJ Ii 
It IS often easier for children to talk to their friends about a problem than to talk to a parent~tSy~Ult. This lesson emphasizes the 
importance of being supportive when a friend shares a problem. Telling a friend can be a cr5t ror help. Sometimes it may be 
appropriate for that friend to try to get help; at other times, talking to Someone about a problem is a way of figuring out a solution 
for oneself, with ths:r support. 

. ;. . . \ " 

G€:~TE STAYED OVERNIGHT AT HER AUNT AND UNCLE'S HOUSE LAST WEEKEND. HER 
UNCr~AME INTO THE BATHROOM TO 'SHAYE WHILE SHE WAS IN THE BATHTUf:3. Gl:LESTE 
WAS REA\~LYE~ARRASSED,BUT SHE DIDN'T KNOW WHAT TO SAY. SHE'S BEEN THINKING 
ABOUT IT A~,~IT NEVER"BOTHEReD HER ~EFOR~ WHEN THAT HAPPENED{\8UT THIS TIME 
SHE WAS SELF-CONSCIOUS. CELi:STE DECtbED TO TELL HER BESrFRIEND ANDREA ABOUT 
IT. 

1. Why do youJhinkCelestetold 'Andrea. instead of her mother or father about this? 

2:~~you were Andrea what would your advice to Celeste be? Q 0 

<) "(? Q .:,11 

3. Can Celeste talk to someone els.e too? Who? 
j) .-;, 9 '7 " 

4. Should Andrea tell someone else? ;; , 0 " ' 
0,," " ". ~':I , , ' 

5~ If you wanted to help a friend of yours with a serious problem; who Wpuld you turn to? 
, . " 'i;;. 
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UNI~V 'L LesSon~· 

OBJECTIVES 

NOTES TO 
TEACHER 

l-

i / 
STORY 

DISCUSSION 
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SUPPORT SYSTEMS 

The Police 
,-;::;:'.~. 

rf" 
STUDENTS WILL BE ABLE TO: 

b 

• identify resource people in a support system. /' 
\' L- c ___ • __ . _____ ." 

This is a good lesson to reinforce the concept that police officers ar~ a resource when you nere~. WheryghlJdrerrai6 aibne in 
ah emergency situation sometimes the best thing they can do is to call the police. Discuss dialing 911 or the' emergency number 
In your community.' ',\) 

BARRY AND HIS YOUNGER SISTER CHARLENE ARE PLAYING IN THE PARK. A MAN.,CQ~ES 
UP TO CHARLENE AND OFFERS HER MONEY TO GO FOR A RIDE IN HIS CAR. BARRY SEES 
H!S SISTERVlJALKING VVITH THE MANTOWAHQIHE C~R. HE RUNS UP TO THEM AND MAKES 
HIS SISTER GIVE BACK THE MONEY. HE TELLS THE MAN TO LEAVE HIS SISTER ALONE. 
BARRY AND CHARLENE SEE A POLICE OFFICER AND TELL HIM WHAT HAPPENED. 

1. How do you feel about what Barry did? 

2. What safety rule had Charlene forgotten? 

3. What questions do you think the officer is,$lsking? (description....,. age, color, height, car) 

4. If the police officer wasn't there, who else could tbey tell? 

5. Why do you t~ink Charlene was going to go with the man? 

6. What could Charlene have said to the man? 

7. What ·if Bar'ry and Charlene had seen an exposer aHhe,park? What could they Qo?:Who could they 
tell? 

a.Why should children tell about these sexual abuse situations? (to get the man help; to pl'otect 
o other kids; because it's against the law) 
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UNIT"IV 

LessonS: 

OBJECTIVES 

NOTES TO 
TEACHER 

I 

DISCUJsION 
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SUPPOIlT SYSTEMl~1 
1,1 

The Teacher_ iill o 

" "~ STUDENTS WILL BE ABL I[ tro: ' 
• identify resource peo1: In a support system., i 

IiI 
1 School personnel are among t\\le most accessible members of any child's support system. A teacher may be the only responsible 
adult with whom a child has a ~\~Iationship. You may wish to c;learly offer yourself as a person to turn to for hE:llp. Many teachers 
.t,lse this curriculull.l before a b~l~ak, then invite children to stay and talk further about anything confusing or troubling to them. Other 
teachers list their name anq m..l,l'nber on a child's resource sheet. (see Additional Activities) Each child's support syst~m is unique. 
Explore in depth who is in an in~ividual support system. Don't overlook grandparents, clergy, coach, doctor, counselor, friend of 

':family, group leader, older sibling, social worker, tutor, etc. 

MARY HAS BEEN IN A PERSONAL SAFETY CLASS LIKE OURS. SHE IS SCARED, BUT SHE'S 
GOING TO TELL HER TEACHER ABOUT A TQUCHING PROBLEM SHE HAS. IT HAS BEEN GOING 
ON A LONG TIME AND SHE DOESN'T UKEIT. SOMETIMES IT TAKES TIME TO BE READY 
TO TELL, BitT \IT'S NEyER TO~ LATE~ccc " C1 

~ ;. WhY'~id Sh!llhOOS!l her teacher to talk to? "II 
2. Whyqo you think she's scared? (/ 
3. What kind of toychis she going to tell about? 
4. Is it Mary'~~ult ~hat she has a touching problem? 
5.Whoel$e in a school can children talk to? 

,) 
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UNIT IV 

Lesson 6: 

OBJECTIVES 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 
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'o'SUPPORT SYSTEM 

A Friend's Mom ," 

STUDENTS WILL BE ABLE TO: 

• identify resource people in a support system. 
. ~ 

With older students this lesson may be u~~d to discuss rape. Often children will say that "rape" means kidnap, robbery or murder. 
A simple def.initior1 will emphasize the non-mutual nature of the sexual assault. (Rape is one person forcing another person, 
against their will, to have sex.) Students need to know tha,t boys can be victims of rape. It is never the victim's fault. Friends and 

• family need to be supportive and nonludgmentaLYounger students can use this lesson to further explore who the people are 
within a support system. ,1 

PETRA IS TALKING TO HER BEST FRIEND'S MOM ABOUT A TOUCHING PROBLEM SHE HAS 
WITH AN ADULT SHE KNOWS REALLY WELL. SHE HAq,N'T TOLD ANYONE ABOUT IT BEFORE 
BECAUSE SHE THOUGHT NO ONE WOULD BELIEVE HER. 

")1. How do you think Petra will feel now that she's told someone? 
,::;-

2. What do you think will happen next? 

.3. Did Petra do anything wrong? o 

'il ' 

4. Who else is in Petra's support system? 
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UNIT IV 

Lesson 7: 

OBJECTIVES 

NOTES TO 0 

TEACHER 

STORY 

" 

°OJSCUSSION . 
f ' 

J 

o 
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SUPPOR'f SYSTEM 

BabYSittrr 

,-

I 
d 

r 
STUDEN17~ WILL BE ABLE TO: I' 

• ide~tifY resour~~ pe~le in a sU~PQrt syste~.. ~ 
., res, pond to a difficult situation with alternatives for helping others. Ii 

1 !!jl 

Child:en ~e~ to know what local resour";" are available. When older chlldre are responS;:le for you~ger children, as with 
babysittir,9t emergency resource information is an important part of their saf I knowledge. This I~sson may offeran opportunity 
to discu,tS physical abuse and negle,C,t of children. The same rules apply. Chil ren have aright not to be touched in a bad way and 
they ca talk to someone in their support system. I~ \" 

(I 0" ' ~( 
I') II' 

MAR~ IS BABYSITTING FOR MARCY, MARIA NOTICES ~HAT M~RCY SEEMS VERY UPSET. 
MARjpY WON'T TELL HER WHAT JS WRONG; BUT EVER \ TIME MAR!A MAKES A SUDDEN 
MO~E MARCY CRINGES. MARIA CONTINUES TALKING to MARCY AND FINALLY FINDS OUT 

& THA if MARCY ~AS WELTS AND B"RUISES AL~,?VER HER BACK. . . 

1. Wh,!ll mighl hive C!lusetlihe wellS !lnd bruis.es? • 
2. Wbat can Mana do? Who can Maria call .for help? 

3. Whyjs it important for Maria to talk to someone about this? 

( 
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UNIT IV 

Lesson 8: 

OBJECTIVES 

NOTES TO 
TEACHBR 

STORY 

DISCUSSION 

II 

\ 

, 

,!p 

SU~PORT SYSTEMS 

School Counselor 
(J II 

II STUDENTS Witt. BE ABLE TO; 

• identify a potentially dangerous situation 
• Identify resource people in a support system 

o 

This lesson emphasizes the need to keep telling until someone listens and offers help. ft also stresses that it is gooP to get help 
when there is discomfort, even if nothing specific has happened. . 

MICHAEL FE;ELS UNCOMFORTABLE AROUND HIS UNCLE. WHEN, THEY ARE ALONE HE 
TALKS TO MICHAEL IN A WAY THAT MAKES HIM FEEL CONFUSED. HIS UNClE TRIES TO BE 
ALONE WITH HIM A LOT. MICHAEL TRIED TO TALK TO HIS AUNT, BUT HIS AUNT SAiD HE 
WAS BEING "SILLY." MICHAEL IS SCARED. BUT HE DECIDES TO TALK TO THE SCHOOL 
COUNSELOR TO GET SOME IDEAS. HE ,POES NOT LIKE FEELING CONFUSED. HE HOPES 
THE COUNSELOR WILL LISTEN EVEN THOUGH HE HAS NEVER TALKED TO HER BEFORE. 

(, 

" 

1. How do you think Michael feltwhen he tried to talK to his aunt? 

2. Why is he scared to talk to the counselor? 

~ ,2. What do you think will happen next? 

, 4. Who else can M\fhael taU< to? 

5. Who can you talk to at s9hool? 
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Lesson 9: ,;' 

Q 

u OBJI;CTIVES 

NOTESTO\ 
TEACHER J 

STORY 

DISCUSSION, 

SUPPORT SYSTEMS 
" 

Mother: 

STVDENTS WILL BE ABLE TO: 

.~ identIfy differences between nurturirlg, confusing and exploitative touch 

.J identify r~source people in a support system " " 

This lesson addres~es the notion that even though a situation is past, it can be helpful to talk with someOne about what 
happef,led and get cemfort. 

AMBER'S;FRIENDiSeFATHER TOUCHED HER IN A WAY THAT' 'CON FUSED HER AND MADE 
HERoFEEL UNCOMFORTABLE. SHE TOLD HER MOM AND DAD AND THEY HELPED. SHE ' 
DOES NOr HAVEi]i;~f~tROBLEM NOW, BUT SOMET,' IMES SHE STILL FEELS BAD ABOUT IT. 
AMBERIS TALKI,~;!tP HER MOM ABOUT WHAT HAPPENED. , 

" (~rc {{ ~-' ':-' () 

1. Why do you think:Amberis talking wlthher mom? 
q 

2. How do you think,she,will ,feel after t~~kingto her mom? 
, . 

3. What kind .of touch is her mother giving h~r? 
" . 'l . . 

4. How oan you tell? How do you think it makes Amber feel inside? 

() 
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·UNIT IV 

OBJECTIVES 

<:1 

NOTES TO 
TEACHER 

STORY 

DISCUSSION 

Support Systems 

Friends -"Boys 

STUDENTS. WILL BEQABLETO: 

I'Y 

n 

".~,. -'4;' •• --'-;""""-'-."'~".:';:::r~c---:->'::-':"::"- ';";'"::;:-.... ~':'.:,~~:,:'~>-

,. identify the difference between nurturing, confusiqg ~ndexploitatlve touch 
.• ~xpress an awai'~ness of feelings related to touch· . 

""" 

This lesson ;mphasizes that good touch Is nurturing. When we",oomfort someone, we trY to help them In away that will make 
them feel better. This lesson shows that boys need and (\lan give comfort. 

D 

o 

MICHAEL AND ROBIN ARE COUS.INS. MICHAEL IS FEELING UPSET ABOUT HIS OLDER, " 
. SISTER TF,ASING HIM AND CALLING HIM NAMES. HE DECIDES TO ASK oROBIN WHAT HE 
CAN DO SO SHe WILL STOP BEING MEAN TO HIM. ROBIN REACHES OVER 'AND TOUCHES 

Q MICH~EL WHILE THEY ARE TALKING. . '\ 
o 

1. How does Michael feel? (J . 

2. Why did Rob1n touch Micflael? 
o ~ c? 

03. What kind of touch is this?" 

4. How can you tell? 

5. How would you know If it was another kind of touch? 

o 

o 

" 

110" o 
I,) I, 0 

() 

, 
,. 

~. 
i 

( 

I 
I 

1 
·~· ... ~·~·---,~~~,l:I:::'j:·t~~~"' .... "' .. ··-.. -~~ , . . ., " ...... __________ -..1 0 

o 

" 
o , 



111 

o 

a 



-~--

, ! 

i; 

( 

":,., 

= 
I 

:1 
:i 
;\ 
'I 

" 
H f( 
I 

f 
; 

,~ ; 

If ,~ 

o 
c & 

C) ADDITIONAL ACTIVITIES
c 

!l 1/ 

1. FiI~;,,' 'Wll0 Do You Tell?"; "Some ~ts ShoUld Be Told";' 'Sometimes It's Okay to Tatt~~' I; 
"Don't Get Stuck"There". , 

o \' 

2. Reuse e~rlier pnotographs and ask questions relevantto Unit III (Who CCtUld she tell7 Whi1t if they 
didn 't belf~~e her?) '-

Jlr.:. ~ 

3. Invite the school counselor or nurse to visit the class to familiarize students with Ilis/her fa6:~ and" 
~ ~ 

c ~ 

4. Students practice making phone calls to I.ocal resources on a play phone. Children should reali~ 
that they may have to talk to several pe6ple before they get help. -

~ ~ 

5. Ask a stranger into your classroom. After the person leaves, ask students to qesfrribe him/Mr. 
Discuss the questions a police officer might ask. " (~ c;::p Cl 

6. Students write a report on child sexual abuse. 
7. Students develop a (act sheet on local re:?ources forprevention. reporting and treatment of child 

abuse. Students research local agencies regarding services offered and contact information. 
8. Students Writea Bill of Rights4@rChildren and discuss wh~t humans need to grow intd healthy 

adults. 
9. Students make a collage, Write a stOry or draw a picture about the things that a11 humans need and 0 

deserve.'" , . 

10. Students Use cloth or paper hand puppets to act outwhat would happen if: 
o • a friend tells them they are being abused. 

• a police officer asks them to describe someone. 
• they are ask~ to describe the difference between good, bad artO confusing 

touch. I 

• they have to tell $omeone about seeing an exposer. 
11. Spider Web of Influence ..,- students draw themselves in the center cif a web, drawing the people 

throughout the'\AI~lbwho surroL!nd them in a sUppOrt system. This exercise can also be used to 
discuss decision makin~1 and the sources of influence that affect us as we make decislbns. 

12. Students,dip articles Ofl"phild abuse and share them with the class. 
13. Develop a quiz on child $(3,~ual abuse. 
1,4. Setup an anonymous question box, read l3loud and answer regularly. 
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TAKE-HOME AC,TIVltv: TALKING ABOUT TOUCHING 

0_-...... - __ ..... _------------
In the final IJnit of the Talking About Touching curriculum, "Support Systems," the emphasis has 

been on the resources available :in the community where children can find help in difficult or dangerous 
situations. One of the aims has been to remind children that It is part of the job of many adults to help 
children be safe. 

Actlvlty:-SUpport Systems" 

The following resource list is.a sample of available materials,that,parents have found useful in 
talking to their chidren about personal safety and in helping their children feel safe and strong. 

~ 

BOOKS 

No More Secrets: protecti'~g Your Child From Sexual ~sault, by Jennifer Fay and Caren Adams, 1981. 0 

ImPact publishers 
R.O. Box 1091 ' 
San Luis Ob!spo, CA 93406 

o ("I 

Silent Children', by Linda Tschirhart Sanford, Garden City, NY: Ar}phor press/Doubleday, 1980. 

BOOKLETS 

HeToldMe Not To Tell 

-~:;... 

King Couhty Rape Relief 
305 S. 43rd~ G 

~ton,WA 98955 
---=""~ 

~ 

o 

Come Tell Me Right Away 

" Unda Tschlrhard Sanford 
123.Sutherland Road (), 
Brookline, MAO?146 

COLORING .BooKS 

My Very OWn Book About Me" by JQ Stow.ell.and ~ary Dietzel 
it _ 

~""Lutheran Social"Service~, " 
N.1226 Howard ' . 
Spokane, WA 992Q1 

"" Q Red Light, Green Light people, by Joy Williams 

Rape aQd f\bu$e Crl$ls Center 
P.O. 8IJx 1655 
Fargo, NO 581Q7 

o 
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Committee for Children 
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SAMPLE INTROOUCTORVo·LET1ER TO PARENTS 

r . 

~,Q 
~", 

Dear parent(s)lGUar6ian(s), 

We will soon begin Talking Ab9ut Touchin ,a program on prevention of child sexual abuse. We 
want to make you aware of Talking bout ouchmg so you can continue classroom work at home. 
This program, which is part of the personal safety curriculum, Is divided Into four units: ,. 

Unit I, "Personal Safety and "Decision Making," focuses on family saf~ty rules as ; cOI'Itext for" 
learning about personal safety. Students are encouraged tO,be aware of their oWn family safety rules as 
these apply to a variety of situations. (J,' 

p 

Unit II, "Touching," emphasizes the importance of saying "No" to uncomfortable or exploitative 
touch, and of telling som!3Qne you trust when confronted with such a.situation. Students talk about good, 
bad, and confusing touch, and how different1ypes of touch can make us feel. 

G , ... "'.,, ., 
Unit III, "As$8rtlvel1ess," offers children a chance to practice standing up for their own rights In 

an assertive (but not aggressive) way; it develops the skills to adhere to family safety rUles, even.in the 
face of pressure. 

,P 
Unit IV, "Support Systems," focuses on "telling" and on asking for help in difficult or uncomfort­

able situations. 

The overall goal of the, program is to help young people recpgnize and deal W;~~IIY 
" "dangerous situations. If encourages open communic~tlon with one's family and emphaSIzes-family 

safety rules. ' 
." 0 

Ps the program proceeds we will be sending you Take-Home Actlvlties, which wI!! keep you 
o informed of specific aspects of each unit and wi/Laffer suggestions on hoW to reinforce at home the 

SKills, rules, and guidelines your children will be learning In the classroom. 

Sincerely, 

'" 

o IJ 

(i 
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SAMPLE LETTER-OF-GONSENT TO PARENTS 

We will soon begin a unit on the prevention of child sexual abuse. Thl~ unit is part of the personal 
safety curriculum. We want to make you aware of the unit so you can continue the classroom work at 
home,. 

'11.19 overall goal of the unit Wt,9 help young people recognize and deal with potentially dangerous 
situatlQns.lt6ncourages open,communication with one's family and emphasizes family safety rules. 

o 

Optional Paragraphs 

. *11) An.opportun!ty for you to review the course content and curriculum materials and to ask 
questlolns Will be prOVided In a parent meeting scheduled for (day and date) at (time) at (place). 

1/ . 
*~t) If you do not want your child to partiCipate in this unit, return the attached form to school by 

(date). 

Sincerely, 

.--~~-~-~~~~~~---~--~----~~--~~~~------0) . ' 

,I do not Wish rnychi'9_ . ...-;...,......."._ t rt' I t i , (studen'''='t7's .... n-am-e):-----.,.,...........-'"----- o;pa IC pae n the prevention 

of child l~e.xual aQusepe(~Oh~l/§afety ,unit. 

.j 
/ /7 . " 

,~. ~"~ 
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(Signature of Parent or Guardian) 
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This is a. prototype of a promotional broc.t:lure intrq9ucing parents to the Talking Abbut Touching 
curriculum. It can be reproducec;l. in whole bl,!~ not in part without written permission from: 

ell 

;~ 

Lake Washington ~hool District '414 
~ttn: Sylvia SoholtL0 

P.O!-,Box 619 :' 
Kir~alJod, Washington 9'8033 
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how to make good decisions when 
you're not there to ask. 
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You'll want them to know . .. 

Talking about Touching 
A Personal Safety Curriculum 

in 
Lake Washington Elementary Schools 
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Talking about Touching is a new unit 
in the health curriculum in ~ake 
Washington's elementary. schools. ; 

(), -

!) It offers cbildren information they can 
: (·.uuse to insure their own safety. 

; ! We teach children how to cross streets 
safely and how to use matches with 
care. We think they should also 
know ... 

'\\ 

.. . that there are~'Sii(e responses to 
.' ~ 

potentially dangerous·~situations. 

Some of the questions in this section inclUde: 

What if a woman you don't know wants to use your 
phone because her car is broken down outside? 

What if you were walking,home alone and a car kept 
fQllowing you down the street? 

Why is it important not to give out information over 
the phone to people you don't know? 

.. . that there are good and bad ways 
to touch.'·z, 

Some of the questions in this section inclUde: 

Are there times when people touche~ch other to 
show friendship a1.ld comfort? 

When!sn't wrestling fun? 

What makes the difference l>etween when you like 
touching and when you dOll't? 

\r" 

. • . that there are ways tQ stand up for 
your own rights. 

Some of}hequestions in this section include: 

What is 'Ii bully? What can you say to a bully? 
~ 

When is it okay to say no? 

How does it feel when someone bothers YO\l? What 
can you do? 

. .. Jhat there is help when you 
need it. 

Some of the questions in this section include: 

If something is bothering you, who. can you talk to. 
in your family? 

Who are some people outside your family that you 
feel comfort~ble talkinKwith about things that are 
bothering you? 

b 

o 
!J 

c 

You will wantoto know .. " 

· .. that classroom instruction,in this area will begin 
in February. 

· .. that elementary teachers (ill'e receiving in~truction, 
on how to present this material. 

· .. that this curriculum has been ,u,sed successfully in 
other school districts. 

· .. what the curriculum contains, so that you can 
reinforce what is learned in the classroom in your 
home. 

Ann Downer, Traini,ng Director for the Committee 
for Children, will conduct an evening orientation for 
parentsio explain the concepts and materials in 
these units. 
You are enco_urageq to attend any one of five sche­
duled ~essions: 

January 10 7:30 p.m. 
Rush Elementary, 6101 152nd Avenue NE 
Redmond 

January 16 7:30p.m. 
Redmond Elementary, 16600 NE 80th Street 
Redmond 

January 18 . . 7:30 p.m. 
Twain Elementary, 9525 130th Avenue NE 
Kil:kland 

" January 24 SO;. 7:30 p.m. 
Frost Elementary,] 18dlNE 140th Street 
Kirkland 

January 26 7:30 p.m. 
Keeller Elementary, 13820 108th Ave~,u.e NE 
Kirkl:uid . .. 

FQr additi<)j)al ioformation, c:ontact the CUJ;ri.culum 
Qfficeat the La:keWashington School District: 
g28~3243 .. 
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Filrvs _ 
·"No More Secrets" 
C.O.N. Productions, 10c'3-6 
74 Varick St, suite 304 
New York, NY 10013 
(212)431-8923 Q.0 

"Who Do You Tell?" 
M.T.1. Teleprograms,lnc'K-4 
3710 Commercial Ave. . 
Northbrook, IL 60062 
(800) 323-5343'" 

':Sometime~ It'S Okay to Tattje;' 
M.T.I. Teleprogr~ITls, Inc'3-6 '::> 

371 0 CommercJalAve~ 
Northbrook, Il60062 
(800) 323-5343 

o 

"SOme Secrets ShoUld Be Told" 
M.T.I. Teleprograms, Ino'3-:6 
3710 Commer,cial Ave. 
Northbrook,ll60062 
(800),3f!B"5343 

"Don't Get Stuck There" 
Boys Town Film Ubrary5-6 
Boys Town Center. 
Boys Town, NE68010 
(402)4~8~ 1595 

S 
. (,1 

. lides " 
~i\\ 

'Touch" . 

RESOURCES 

P.O. Box 51049 
Seattle, Washington 96115 

(2(6) 522-5834 

$p()kane Community Mehtal Health Center 
S. 107 DivisiQfl 
Spokane, WA ~202 
(509). 838-4651 

Filmstrip 

"Speak up,Say No!I' 

-KraUse House 
" P.O. Box 860 

Oregon City. OR 97045 

Study Cards 
TOUCHCONTJNUUM CARPS 
Illusion Theater .. 
528 HermepinAve.,309 
Minneapolis, MN 55403 
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Anatomically Correct Dolls 

Analeka Industries, Inc. 
Box 141 
West Linn, OR 97()68 

{.';-' '.' 

Teach-A~Bodies 
2544Soyd St. 
Fort Worth, Texas, 761 09 

,~ 

Magima Designs ($12.50 per kit, $30 perdoJl) 
P.O. Box 70064 
Eugene, OR 9~401 

Audio 'Fap~s ',.(J 
"Wha'D'Ya Wanna Do?~ahd "Uniforms" by Peter Alsop 

C> P.OJ~ox 960 
Topanga, CA99290 

"The Touc~lJ9 Song," Children's Self-Help Project 
H'O FeU St, Hm. 34 
San Francisco, CA 941 02, 

o Books 
The Original Warm Fuzzy Tale, by Claude Steiner. 

Jalmar Press 
45 Hitchinq Post Dr.; Bldg. 22B 
Rolling Hills Estates, CA 90274 

" (213) 539-6430 

--~- ~~ 

o 

o 

peqple, by Peter Spier. Garden City, NY: Doubleday and Co',,,1980,,, 

1\ 
" "\\ 

o Stor!es for Free Chil~ken, edited by LettyCottln. Pogrebin. NY: McGraw-Hili, 1982. 

My Name,is Not Dummy. by Elizabeth Crary. 

Parenting Press '" 0 

7,750 3,1st Ave. N:Er·~ito3070 
Seattle, WA.98115 

, One Dozen,Feeling'Gamesi by Elizabeth Crary. 

Parenting preSS 
7750,31stAve. N.E., Suite 307 
Seattfe, WA 9f:}115 

What WBuld You 00 If ••• , by Lory Freeman. 

Parenting press 
7750 31sfAve. N.E., Suite 307 
seattle', WA 98115 

Something Happened to Me, by Phyllis Sweet 
Mother Courage Press 
224 State St. (, '" 
Rapine, WI 53403 
My V~ry Own ~~jal Body Belak. by Kerry !3assett 
Hawthorn Press, 
P~O. Box 391 0 
Redding. CA 96049 

It's My Body. by Lory Freeman. 
.0) Planned Parenth~f Snohomish CO. 

er"" ,r 2722'Colby, suite 515 
Everett. WA 9820t 120 

v 0 
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My Very, Own Book AbOut Me,by Jo Stowell and Mary Dietzel. 
Lutheran Social Services 
N. 1226 Howard 0 

Spokane, WA 99201 

Red Light. Green Light PeoplE~by Joy Williams 

, R@8 and Abuse Crisis Center 
P.O. Box 1655 0 

Fargo, ND58107 

Private Zone . .py Frances Dayee 

Charles Franklin Press 
18409 90th Ave. W. 
Edmonds, WA 98020 

A Very Touching Book • .by Jan Hindinan 
McClure-Hin~man Books 
DUrkee, OR 1983. 

o 

o 
LikingMyself. and The Monster and Me, by Pat palmer. 
Impact Publishers 
San Luis Obispo,CA 1977. 

General References 
i! 

I) 

Sexual Assault of Children 'and Adolescents, by Ann W. Burgess, Nicholas A. Groth, Lynda L.Holmstrom, 
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EVALUATION OF TALKING ABOUT TOUCHING 

, Summary Report Submitted by Ann Downer 

Background 

The Committee for Children was formed in 1981 to develop curtlculaand provide training on 
prevention of child sexual abuse to children, parents and teachers. The elementary curriculum, Talking 
About Touching, is used extensively by private and pubUc schools throughout the United States and 
Canada. 

Proeaciures 
~ 

Aquasi-experimental time-series design was employed to evalyate'theTalking About Toucli!ng 
currictilum. Experimental and control students were te$ted,before and a.fter a tl:Jree-week instrlJ,ctional 
intervaLA 20-jtem, rpultiple-cholce, knowlepge questirinnalre was adminfsterea to 70 experjJ;ri'ental and 
15 control students by Classroom teachers. A 24-i~em interview-was con,ducted outsideo{ife classroom 
by trained evaluators with 15 experimental and 13 c,(jntrol stud~nts. The20-mlnvte interviews utilized 
puppets and incomplete stories to gather informati~n on stu~bts' knowledg~of personal s,afety, 
problem-solving ability and assertiveness skills. Nine- to ten"year-old children In three Seatt'le area 

"sctlool districts Were tested. The interview responses w~re rtecbrded verbatlm~nd later post-coded 
using content analysis. Each student received,a total numerical scare on both the quiz and interview. 

Results 

The data strongly support the hypothesisthat/,ttje Talk/!og Aboyt Touching personal safety curric­
ulUm has a statistically significant (:tffect 011 stude~f knowledge, problern-solving ,ability and assertive­
ness skill. Experimental and confrol group mean4cores on the quiz and interview were not Significantly 
~iff~re~t at pre-~e:st, but group mean scores we~ significa~tly tilff~rent .at pOst-test on bot~ Instrum7nts, 
Indicating a positive program effect as measur~;d by the qUIz and IntervieW. The most significant gains 
were observed in response, to the foHowing q,,~1.stions,;,(1) Do YOU, know any, persona, I safety rules? (2) Do 
aI/ families have the same rules? (3) ~ho is cffault if ayoung person is molested? (4) Are there times 
When adu,' Its need to touch children on priv~ie area,s? (5) What sh,OUld children do if, they have a to, u, ching 
problem? (6) Who are the people who canJyelp children with an abuse problem? (7) What should a 
person do if they teli another about a tOUGhing problem, but they ,aren't belieVed? {8} What are important 
step$ in decision making? " " " 

" 
In addition, program students demonstrated more competencr;! in assertiveness skills, ,especial!Y 

verbal responses'to pressure. Weaknesses Were observed in nonverbal assertiveness skills such as 
tone of voice ,and body language. It Is recommended that more itl;;tructional time be devoted to active, 
participatc(yassertiveness skill-buiJding using techniques suchas role play. Inadditlonifuture teacher 
training should emphasize teaching assertiveness skills more strol1gly. ' , 
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EVALUATION INSTRUMENT I: QUIZ 

Name _________________________ Date ______ _ 

DIRECTIONS: Circle the answer that seems right to yolO Try not to guess. It Is alright to circl~, "I don't know." This 
will not be graded • 

(C) 1. Personal safety means taking care ofyo~rself. Who can help you with safety? 

A. a teacher 
8. your parents 
C. both 
D. Idoh'tknow 

(C) 2. A support system Is all the peoplE)(who can help If you have a problem. Who is in a support system? 

A. a teacher or a relative 
8. a friend or a friend's parents 
C.all of these people 
0.1 don't know 

(8) 3. Assertiveness means: 

A. yelling at other people 
8. saying "no"ane:! stan~ing up for what you think is right 
C. letting other peoPle hurt you 
0.1 don't know 

(A) 4. ).f::,someone'touches you In a way YC>u Qon't like, an as~ertive thing to say is,:, 

A. "PI~ase don't touch me like that. I do~ttll~it." ' 
8. "Get your dirty hands off me, creep." ~"" 
C. both of these answers are assertive "'" 

" D. I don't know '-'~'~ 
{8) 5. Do all grown-ups make the right decisJons about touching Chlldren~, 

. " A. yes " ""'''' ~ ~ 

~: ~~on'tknow'" ,~ 
(C) 6. If someone touches achHd in a scary Oi confusing way, a good thing for a child to clo 1s: 

A. say "stop that" really loud 
B. tell another grown-upaboLltlt 
C.both of these things 
0.1 don't know 

(A) 7. Is thlsJtue or falsE3? Prtvate,~,pal1sare the parts of the bapy a bathing suit covers up. 

A, Arue ,J 

,8. false 
C. I don't know " 

(A) 8. Most children get good touc:hes from grown-ups . 

A. true 
8, ,falSIi!' 
C. I don't know 
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EVALUATI011fJNSTRUME,.-JT II: INTERVIEW 

f
· I ? A . hlld' --I-ter Is a person who tries to touch children on their private parts~~ (, "I -...~ 

(A) 9. Is this true or a,se c ... "...... . . - ~ u~, \ 'dl 

A. true ' 0 ~" Directions to Interviewer: Th.e purpose of the Interview Is to assess the deg,ree of knowledge andlor skUls a 
o ~_ 0 child haD at present. Tne Interview mus~ not be used as an opportunity to Inr;>tvuct or correct a child, 

B. false l~:-"tr-- eve~ If his/her answer Is clearly wrong. Read questions as written. Probe by r~peatlng the question as 
C. I dbn'tknow '. 0 " ===--" written. 

(B)10. Is a child molester alwaYSoa I~tranger? 0 Q" ~~~Inlroductlon: (to students). My name is and'this Is . What Is your name? 
" " - , , ,I'm going to be asking yOU some qtjestlons and will write the answers. This Isn't a test 

A. yes;\ ," I J " at all. You can say. whatever you want to. This will help us find out If the personal safety program taught at your 
B. no' school really teaches children anything. i ~) 1',1" 

C. Idon'tknow G I Right now we're trying to find out What students your age already koow ubout personal safety. Who Is your 
(A)11. Who Is to blame if a young per'$on is molested? teacner? How old are you? Remember, you won't be graded on tills. It's more like a game. We brought i " . 0 puppets to play With. Do you want to help us with our study today? 

A the molester ~; 
B. the young persCA'l 
O. I don't,know 

fh) 12, The best Vi/ay to protect yours4.1f from a child molester is: 

A" say "no" and ask someone for help 

B. keep it & sepret (I', 
C. I don't know II 

(B) 13. Do c!1i!dren have to keep secrets about bad or confusing to\.lch? 

A yes 
B. no 
C. I don't know 

;:!..,., 

(A) 14. A bribe Is some~times uli6d to make a person forget or ignore safety rules. 

A true 
B. false 
C. I dOn~t know 1 

(8) 15. All families have the same rules 10r safety. 
o o 

A true 
B. false 
C. t. dow.! know 
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1. Personal safety means taking care of yourself. 00 yOIJ already know any rules about personal safety? 
, (probe.-Do you know any otherpe.rsonat~afety rules) 

We are going to act out a story with puppets now (each take puppets). I will tell you the story and then my 
puppet will ask your puppet some qUestiolls. 

PRE·TEST: Your puppet works for the neighbor, Charlie, cit:fCeFn a;'hller mostly doing housecleaning or 
yard work. Your puppet thinks Charlie is really nice. He ,calls one Saturday mqrnlng and .asks 
if,.yolJ can help him clean the house because he brok.e his wrist. Yay say yes and go over to 
his house to work. After working awhile, you and Charlie stop to rest. He tells you to come site 
on his lap. You don't want to hurt his feelln~s so you do sit on his lap. After a mlnute you're 
very uncomfortable and don't like It at all. Your puppet doesn't knoW what to do. 

POST-TEST: Yo~rpu~et is On the way home from playir~g at a school nea;!;~~f'house. He/~he takes ~' 
Shortc~rt'hrOUgh a small woods. Your puppet Is almost through to !he other side when helshe 
meet~r.a young man Who lookslQst. The man asks you hoW to get~o the school, Youpolnt tne 
rlgh1Plr'ectlon, but the man Is worried about getting lost and he asks you ,to show him the right 

, 7b,flCkthrough the wood§;::,.You wC\nt. to be polite, but you're not sure,whatto qo. 

2. Wh~t are s~e of t~e declslo~s you could make right now? (to the puppet) 
3. Which of ,Vfese qljlclSlonSWQUld YQuchoose? 
4. What 'I1fo1d you actually $ay to,thls ~rson? 
5. WhqiClp you 1hink of this person? 
6.. When children neeahelp, who can they go to? (probe-who els.ecan thE;lYlask for help?) 
7. What if a child I,\sked for h.~lpahd no one paid attentIon or believed him/her? 

PRE· TEST: AduVt: (role play): A WOlllan drives up In a nice car and asks for help. holding her sick dog while 
v Q:' -

she dril/E/stG;.iheveterlnarlan. 
o ~, ,0 

ChIld:" if chl1d accept$, skip fb question 14 
if chlla cefu,sea·"'i"" 

o '. ", 
Adult pleads ,.,~~Pl~a$~,.'~";;' 0 

~ promises"', f'l~ltra\(ey(ju rlghthome afterf!W~ get there," 
caloles ~ ;'. '(Doo'fyoucareabout myUttle dog?" 1,:) " " 

~II kndwyour Mom WOllJd wimtyou to help me~ W~ cancel!, tier on the way." 
brlbes "\ can payyou. II () 0 0 0" 

thrSatens "Ifyo.u ",don't help me my dog will probably diei" " 

POST~THT J\dult~ (role plaY):·)A bab¥~ittei' offers to let the child stay up ~ate If the c~lId ~1Il playa wrestling 
game wltn him. . /) 0 0 . 0 

thlld:if chlld ~efuse~., pj~ssg!e, then skip to qUtlstion 13. . . '\J 
If .child,agrees. ~lfQgest wr~stling and wrestllil awhile, then !;;uggestwrestllng' 'for 'real" 

-'.\ lngymtrunk$pr underwear or eVen nake(;). 
If child agrees,~klp to question 14 

0'?lf s:hild refuses .-
125 

(1 

() 



, 
I' 

I' . 

(\ " 

\" 

-""r'---

ple~d$ 
promiSes 
cajole~, 

;i11ribes ,," 

u 
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"Please." 
"I promise I won't hurt you. I'll even let you Win." 
,iYour parents said to do what lasked you to do." 

i'). (1 ? 
"You can stay ~IP and w;3tch anything you wantto." 
"I '11 let you have cake and ice cream." 

",threatens 
"' 

"I'm gOing to'tellyour parents you woulqn'i mind me tonight." '"' 
"You'll ha-.:~ to go to bed early Ifyou,don't play my way." . 

..J • ,; 

13. Why woufdn 't you go/play? " o I) 

(probe-Are there any other reasons you WOUldn't gei/play?) 
14. Cah you think of.illtlmeyou might have tp say ;'no" tq, sotneoneyou like a lot? 

o ;!<" 

Concluslon:"Let's put the puppets down now. Weare done asking questions. Do you want to ask us any 
questions? Thank ybu for sMrlng your ideas with us. 

(offer positiva Observation): I notice you are, 
(If applicable): We'll be talking;with you i3.gat(llntwQ weeks. Will tha(be ~Irlght with you? 'II 

~" .," ~- 0 

Dlr.ctlons to Jnt.rVl.w.r: Reeeive an Assertiveness Scale from tne'Recorder. Independently score the 
" Q ' 

child based on .y,ourobservations and overall opiniori. Keep collaboration on Scale to a minimum. Rewrn 
c9mpleted Sca:ie 10 Recorder.' (,,~ {' 

De-brlefwithRecorder and n6te furtherd:lbservations iihd comments on the Interv~w Record. 
() 

15. Ton. of Vole. 
passive 
1---2--

weak' 
"soft ' 

uncertain 
F'" apologetic,; 

laughing 

16. Bod),Languaga 
passive 

1----2 

head down 
turned away , 
shoulders slumped 
no eye contact 

17. V.,rb.1 M.s •• U. 
passive 
1---2 .... 

R 

"I'm not sure." 
"Maybe." 
"I ,guess so," 
complex explanations 
stalling; 

assertive 0 

3 .... 4 .... 3 

self-assured 
authoritative 
self-confident 
%,trong 

"assertive 
3"-+--3 

shoulders back 
head up 
eye contact ' 

~,s~aklng he~d 

assertive 
3----4----3 

"No:' 
"No, 1hank you," 
repetition of word no. 

aggressive 
~~-·2·--1 

mean 
too loud 
yelling 
harsh 

i3.ggrevssive 
2' .. -1 

1\ (?; Go 
finger pointing 
movi,~g toward 
speaker 
glaring 
threatening 

abUsive 
"~etoutta here," 
nCimecall/ng 
over-reaction 

(J 

Additlohal Comments and/or ObservatTons: 
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2. 

o 
no 

no answer 
first aid 
hygi~JJe 
hitting or fighting 
irrelevant answer 

passl,. or,aggresslve 

"Yes" 
glves!n 
goes without 

m hesitation 

hits 

Ii 0"" I! 

Ii 3.u"lI!ls.rtiv. 

passive 

aggressive 

noal1swer 

Irrelevant 

o 
4. ~ssl"orcagras.i" 

"yes" 
'goes along witnout 

he,sitation 
nQanswer 

(,' irrelevant answer 

o 
5. uma~l.tlc 

6. 

unneceSS<fil¥ anxiety 
Judgenwnt about 

character'wlthout 
information ' 

"He likes klOs." 

o 
nqlnlweJ 

don'tknow 

, 
\) 

INTERVIEW SCORING SYSTEM 

'g,neral 

general safety 

bike or street safety , 

Sl(anger rules about 
candy or car 
o 

2 

$&n.~h.t p ••• lve 
or .ggrell.lve 

"yes" "'" 
goes along hesltently " 
seems to know conse-

quences, but goes 
anyWay 

compromises II 
Ii 

, o~ ., 1 J 
somewlutt 8ssertiv~ 

indirect lino" 
'excuses 
cites authority 
a$ks permission 
compromises 
,) 

1 
~~at pa •• hfe 
qr~I'" 

'goosalol')9 hesitantly 
" 1tJ:i~es conditions 
,,~rgains 

1 
unsu" 

I) 

uncl;lrtaln opinion (y, 

"Probably".'" 
'~Nice person, put. . !' 

1 
WIll 

/I 

one POInt for each an~r 
1M "', t' 1~!' .,..,.ren$= I 0" 
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2 

specific 
o 

rules aboqttouching 
mention family rules, 

especially'about 
personal safety' 

recognizes that 
touching rules apply to 
anyone, not jusUo 
strangers 

3 

.omewh.t •• s.rtlve 

Indirect "no" 
$tal/s 
questiol1s 
.distracts 

('; , /:;' 

::~xcu~~s cYl 

2 
•••• rtiv. 

Cfirm "no" 

o 

statement of preference 
leaves " 
active problem-solving 

tb 

2 
SOI118What .ssertlve 

indirect "00" 

excuses 
quelltions ", 
~t;:!lIs 
offers alternatives 

2 
... lIstlc 

tlearlyaware of I~c:k of 
information 

expressesopiokm about 
Q 0 appropriateness of 

character's actions 

'" 

G 

4 
,assertive 

firm"no" 
offers alternatives 
HI" statemen~s of 
preferences 
leaves 

3 
.S$tH1ive 

o 

firm "no~' 
statem$'lntof 

preference. chOice 
orfeelil1gs 

gives direct/ons 
b~tleaves 

0" 

I!~ c':' 

D 



-" - -~---

.'~ 

I.:, 

~'t.! 

0 
7. no answer 

unrealistic 
solvE~alon~ .' 

0 
8-12 ~sslve or aggressive 

seems to know conse-
quences, but goes 
an)Way 

cornpromises----goes 
along part way 

wavers, indecisive 

o 
13. don't know 

irrelevant answer 
no answer 

,0 
14. don'lknow 

no answer 
irrelevant 

15.ave~age of all observations 

16. average of aHobservations 

17. average of alldbservations 

o 

\\ (> /" --------,---------------,,---" ~ 

1 
D !ell "gai~' 

d' 

go tp pcilice or another person 
k~p telling until helped " 

¢ 

OJ 
SOI1I8What ~ssl1f8 

or aggomive 

indirect "n6" 0 

cites authority 
stalls 

II 

distracts 
excuses 
questi0l,ls 

unsure 

no real comprehension 
of safety 

vaglJe-"Might hurt 

cites ,Mf;1ority-"I'm 
t -II ed " no suppes to ••. 

stranger. kidnap fears 

any situation not 
involving molest 
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2 ,. 
'J 

someWhat asSertive 

accepts .r/' C'~ 

gives~n 
overreacts 
seems,~maware of 

t=;afety issues"or 
cl')nsequences 

2 
Sf~f·moriitom' 

o 

00 

knowl~e of safety, 
o touC(,ninQ rules, 

family rules 
can specufate on 
cons~ences 

trusts own judgement 

20 
specific 

touching problem 

~ 

!;" 

asked to plliysecret games 
!amily rules broken 

() 

~'J 

o 
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'~t : if r, 
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assertive :.;. 

'" ~ ('i) 

firm "no" ,,: D 

blanks on record 
after anempfultic -d·w 

Hne" 
ignores.le<:\ves o 

recognizes and trusts '0 

own ludgement 

I "I';,statement of 
opinion or feelings 
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