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Introduction - - | e
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o

Talkmg_About Touchmg_ls a persona\\safety curriculum. It can be integrated into the safety pro-
_gram within any school setting. We teach chiitiren caution about fire, streets, and water. In the same
manner, we can teach chﬂdren to protect themselves from sexual explontation

0 . The basic strategy of the cusriculum is to'provide the information and self-protective skills that will
reduee chidren’s vulnerablhty to abuse. The program provides all children with safety guidelines that
{\fj ‘can help prevent abuse'and provides information and skills for “telling thatwill help those children who
"~ are being abused. The bas;c messages are that 4 child has a right to say n6 to inappropriate touch; that
“while surprises can be nice, secrets betwieen adults and children about touch are not okay: that
¢hildren are never to blame if fthey are nvolvedina srtuatlon of explojtative touching; and that they must

A

tell if they find themselves in those situations. b .
. What is Child Sexual Abu‘se'? ” = |

Child sexual abuse is the e)q“IOitatlorI or coercnon ofa. chﬂd by an older person (adult or ado!esoent)
for the sexual gratification of the older person. Child sexual abuse’ involves a continuum of behavior that
" ranges from verbal, nonphyslcal abuseto forcible touohing offenses. it can range from.a single // .
encounter with an exhibitionist, to confusing occasiopa ifondling by a casual acquaintance, flfom years
of on-going abuse hy a relative or f Emi!y member to'rape and/or exploitation through prostitution and

pornography k o
}«‘v") o m : op ; 6' ih' P— 4, . m “ o \ \V 9 v . ) = X :x pe o
a = t\% 4 : E

Atleastone in four Ar!s andoné in ten boxs will be sexually abused before reachmg the dgeof
18. The actual incidence is probably much greater, especially for boys. Threé and eleven are the most
common ages for child sexual abuseto begin, The avera“ge sexual abuse “mcident” is no one-tirge
. event-Rather, it ;san ongoung cycleof exmo:tatron‘rhat lasts fpr an average of fouryears.

4
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. The sexual ab\r\\se ot“ ¢tk ‘ld,ren oceu ‘s in every ciass, racek religion, nerghborhood cultura] and
v b .

g S, ' R Cf

Child'sg: use s’ rarely committed by the “dangerous stranger" about whom ch'//{dren have
traditiopally.been warned. In fact, in 80-90% of the reported cases, the offender is somegne the child .
loves an(‘;‘ frusts a‘pproxrmately half of the casesin whxch the chl!d knows the offender the trusted
' Pp?a er, The offenderie"piolts e chlld s |nnocenoe depehdence, and eventual

= w - ) . ‘/

\\

ften, tHe abuse beglns at\\a very young age with !ondling, ahLd is kept secret through bnbes
 threatsandlor speciat attention. It contlnues for.a number of years. often eventual| tyfescalatlng topene-
< fration and/orprat-genltal contact
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e Young children do Fot tell fortwo reasons atthe early stages,\‘they may simply be unaware that
. the touching is inappropriate. Later*hgy are bribed andlor coercad into keeplng thesecret by threats of .

frightenhg consequencesto themselves o7 ttretr families if thay tell
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(Teacher's Guide, continued) ;.
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Children are oftenmade to feel rf»srX

tamily if they should tell. Finally, cht!dren
tell. - L

} ’ ‘U (! kG

Consaquenws of Child Sexual Abuse

to the;r
for both the abuse and for he conseguences
2’;‘%‘; '?ell because they do nggt know how to tell-—-o; w%wrrf to

\

f trauma depends on the
canresultjri hfe dong problems The degree 0 he
age aﬁgge?:gx:m(g}rmgaéﬁ% the natu(é ofthe relatlonsmp between the child and the oﬁender t

nature ‘and duration of the abuse, and the way dtsclosure is handled.
!

ind lowered seif-esteem are oﬁen ;Assocuatérd with early and long-term abu%e

sfu\ ctlon.
JL /- Prostitutaun, definguency, su&cxde or suicide attempts; depressuon. sexual fears and dy
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ldren o‘ ten
Apatternof victimization ran conttnuet into future generattons Womew abused as chi €

A\
marry men who will abuse their children. Men abused as ch:idren may contmue the cyc\e of victim-y,
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jzation as abusers. 5 , » :
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o In generai few children speak directly about sexual ablise. Possible physical indicators include
“evidence of trauma to the mouth, genitals, or rectal bleeding, complaints of paln or discomfort in the
genital area, tarn or blood-stained clothlng venereal disease, unusual or offensive odors, difficulty in

walking or sitﬂng. extreme passivity in a pelvic exam, and pregnancy in adolescent or pre-adolescent
girls, In many cases, however, there are no visible signs of the abuse.

a

The followlng is a list of some of the common behavioral characteristics of young chlldren who
have been sexually abused. These indicators are offered with a gentle caution against over-zealous
case Identification. Any one of these indicators alone does not necessarily mean there is sexual abuse.
They are general indicators of stress ina child. Several, extreme, or pervasive behaviorsmay indicate
sexual abuse and certainly warrant an exploration of the source of the problem.

Behavioral Indicators . @

% < -
2 .

« Unusual interest in and/or knowledge of sexual acts and language mappropna’te to the child’s
age; the child may focus-on sexual matiers to the exclusion of many other activmes orinterests.
. » Seductive behavior with classmates, teachers, other aduits.

* Excessive masturbatery behavior.
* Wearing many layers of clothing, regardless of the weather.

* Continual avoidance of bathrooms (eg., some abuse within homes takes place inbathrooms, and -
~some children come to"associate any bathroorn with sexual abuse),

. Reluctance to go to a particular place or to be with a particular:person. ° oy

 Frequent absence andlor late arrival at gchool, especially if the notes are always written by ihe RN
same person.

* An abruptchangein behavcor or personality. - ‘ ‘

 Anabrupt change in behawor inresponse to personal safety lessons in thé classroom, e, g a ; .
child who s usuallyvery involved suddenly withdraws or becomes anxious, or a child who ~

doesn't usually pamcipate suddenty t takes an Interest and reveals a lot of specific know!edge af ” e
the subject. IO

- Drastic change in appetite. - o 7

* Anxiety, frritati ;onstant mattenhveness R - ) R
'Hegression, o . , )

L F
La .

-mercomp!panca, extreme docility. IR | ' S ; "
v » Compulsive bebaviors, Xy hoatding, constant washing.

v o

* Appearing to have overwhelming responsxb;hties R E :

» Aggress anger dtrected everywhere, especially ff this is a sudden change. | .
" = Sleepdisturbances, e.g,, bed wetting, nightmaresr ‘ L A
« Denlal of a problem with marked lack of exprassion. - s i -
»» Lack of affect, extreme absenice of expressivenes *‘%m%%m o '
. thdrawa!ldepresslonfexcessive crying ’ e .
~ o slowselfesteem, © B R A AR '
e Lackoffriends. T e
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(How Can [ Tell . . , continued) L ®

o
L

* Inappropriate dress, such as tight and/or revealing clothing. i v

* Reluctance to undress for physical education, continual avoidance of p.e, class; some children

believe they have been “marked" and that others will rec
they Undress. ognize they have been abuised once

* Reluctance to go home after school, or constant early arrival.
¢ Marked decline ininterestin school and in academic performance.
« Indiréct hints, allusions to problems at home.

N 0

A

Family indicators

* Attempts 10 touch adults,’ children’s, or animals' genitals. ..

* Marked role reversal between mother and child.

* Extreme over-protectiveness of the child.

* Extreme paternal dominance. ' :

* Family isolated from community and support systems. ’

* History of sexual abuse for either parent

* Extreme  reaction to sex edu\\ tion or preventnon educatronrmatenais in the schools,
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Handling Disclosure

= Ciilldren may d@fezse sexual abuse in a variety of ways. They may come in private to falk directly
and specifically about what is going on; unfortunately, this is one of the less common ways for children
to disclose. More common ways include . o

¢ indirect hints, e. g. "My brother wouldn’t let me sleep last night,” “Mr Jones wears funny under-
wear,” “Daddy’s trying to poison me," *‘My babysitter keeps bothering me.” A child may talk in these
terms because s/he hasn’t learned more specific vocabulary, feels too ashamed or embarrassed to talk

o ‘ more directly, has promised not to tell, or for a combination of these reasons. Gently encourage the

child to be more specific, within the limits of herfhis vocabulary, but bear in mind that in order to make a
report you do not need to know exactly what form the abuse has taken.

o disguised disclosure: ‘| know someone who is belng touchedin a bad way,” “What would happen if
a girl told her mother she was being molested but her mother didn't believe her?"’ Here the child might

o bg taikirrg about a friend or sibling, but is just as likely to be talking about her/himself, Encourage the
child to tell you what she knows about the “other child;” it is probable that the child will eventuauy tell
you whom she/he is talking about.

« disclosure with strings attached: *| have a problem but if | tell you about it you have to promise not
to tell anyone else.” Most children are all too aware that some negative consequences will result if they
break the secret of abuse; often the offender uses the threat of these consequences to force the child to
remain silent. Let the child know you'want o help her/him, and that the law requires you to make a
report if any child discloses abuse; just as the molestation itself is against the law, so too it would be
against the law for you not to report. Assure the child you will respect her/his need for confidentiality by
not discussing the abuse with anyone other than those directly invelved in the legal process, who might
include the school nurse or counselor, school principal, and/or the CPS investigator. ;

Here are some suggestions for respOnding todisclosure: %

o

» Find a private place to talk with the child.
« Do not panic or 'express shock.
. @ Express your belief that the child is tellingyou the truth.
e Use the child's vocabulary. .
 Reassure the child that jt is good o tell.
. Reassure the ¢hild that it Is not her/his fault, that sihe is not bad. )
" » Determine the cbi!d’s immediate need for safety. ‘ o
» Let the child krjow that you will do your best to protect and support her/ham
* Letthe chiid know wharyou will do.
. Report to e r‘aper authorities.

ifa child' i \loses durlng alesson, acknowledge the child’s disclosure and continue the lesson. ¢
S Aﬂemards find 2place where you can talk with the ¢child alone. It is best to present the curriculum
before a plajtim recess sothat you have a natural opportunity tctalk with chrldren privately, if they -
come forward, . ; e L

Remember, yout role is not to Investigate the situation, it is your responsrbility3,o report the abuse,
setin motion the process of gettlng help for the child, and bé supportive of the child.

()
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RESPONSIBILITIES FOR REPORTING D

e

Schoa’lﬁpersonnel are among the most effective advocates for children. A teacher may, in fact, be
- the only responsnble adult in a particular child's life. Because of the special relationship’between teacher
and child; it is essential that teachers respond to the child' who needs help.

The reporting laws specifiy that school personnel who have *‘reasonakble cause to belleve' thata
child is being abused or neglected must report that suspicion to Child Protective Services or the police.
In Washington State, the report must be made within seven days. Failure to report is a gross misde-
meanor with a maximum sentence of one year in jail and a $1 000 fine.

Even if the report eventually is proven to be untrue, any person who has cause to believe a chlld is
being abused or neglected must report the abuse and is lmmune from criminal or civil liability for doing
so. .

Individual schools and daycare centers may have specific policies regardingthe procedure for
reporting abuse., Some schools may require that the head teacher or director be informed; the director
will then make the official report. Other school policies require a teacher to inform the director before
making the report her/himself. The entire staff should know and understand the school or center policy.
Understanding your school policy and the child abuse reporting laws in your state are the best
assurance that you are acting appropriately in.any given situation.

Reporting is a request for an’‘investigation. A teacher does not need to make sure the suspicion is
valid. Child Protective Services and/or law enforcement will do the investigation. They will determine the
nature and the extent of the problem, evaluate the child’s condition and safety and take the appropriate
action to protect the child. If parents or guardians are the suspected abusers, there may be reason not
o contact them until after CPS or law enforcement has responded and conducted their investigative
interview. If you are unsure, check with CPS or law enforcement,

You do not have to be present for the investigative interview. However, your calm presence may
provide support to the child. Tell her/him that some people are going to talk with her/him so they can
help her/him to be safe. Reassure the child again that it is good s/he told, that s/he is not bad, that you
believe her/him ard that you care.

Making a report can be the beginning of a process that ends the abusive cycle, Offenders are likely
to continue their behavior unless intervention occures, It is important to make a report evenif the child
says the abuse has stopped, Following a report, services will be recommended by CPS, The findings of
CPSand the police will be turned over to the prosecuting attorney's office where the determination
about judicial proceedings will be made. You can contact CPS about any questions or information
regarding the report ,

Identifying the sexually abused child is often difficult and laden with uncer‘taintgl‘ 'Some quidelinés
suggested by many teachers are:
» Resolve doubt in favor of the child.
* Discuss your observations and concerns wsth other staff' who know the child.
» Trust your instincts, your “gut” feelings. o
- » L et the children in your care know they can talk to you,

¢ If you sense a child is trying to tell you'something, sit down with crayons and Raper or a puzz!e
and let the child know you will believe and help her/him with any problem,

* Be direct. Go to a private place and ask gently if the child is havmg a problem with Wthh shelhe
needs help.

&

@ a  Respect the child’s privacy by not discussing the situation with others, . ke

* Believe the child who discloses. Children do not lie about sexual abuse.
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On-Going Response to the Sexually Abused Child

Many .school personnel are uncertain about how to respond in an ongoing way to the child who has
disclosed séxual abuse. It is most helpful to acknowledge the situation and to try to normalize the
situation as you would with divorce, death or other traumatic occurences. It is not helpful to dwell on the
sexual abuse incident, thereby increasing the child's self-consciousness or shame heither is it helpful to
tolerate inappropriate behavior out of fear of harming the chiid

]

, Ways to respond to the child whlch will help build the child’s self-esteem and sense of safety and
security include: . :

* Maintain contact with the caseworker or.therapist and the nonoffendmg parent(s). You can be
helpful in the treatment process and they can be helpful to youin deahng with the chitd in the
period foliowing disclosure.

e Refrain from touching a child who has been sexually abused. For these children, all touch may
mean sexual touch. A non-intrusive touch, such as an arm.around the shoulder, should be given
only with caution and the child's permission. The caution has to do with who you-are doing it for.

if the touch is for yourse(!f, don’tdoiit!

* Do not tolerate inappropriate behavior. If a child is acting-out sexually with other children, °
srespond to the behavior as you would with any inappropriate behavior. Assure the child that you
like her/him but that what she/he is doing is not okay. The same would be true for other inappro-
priate touching. For excessive masturbatory behavior you could add that this was not the
appropriate place to be touching him/erself. . -

* Teach and model appropriate behavior. Do not allow the Chlld toclimb ali over ))I{:u You can sit the
child on a chair next to your chair (or near you on the floor) and be very close toggether Some-
times it is appropriate to refuse touches in a gentle, assertive way.

¢ If the child brings up the abuse, try to find a time and place to be alone.Offer reassurance that you
are sorry it happened, that you know the situation is difficutt, that you are glad she/he told and
that you will continue to support and care for her/hlm

¢ Be aware and respectful of the famlly The family may feel shame, fear and isolation. Respect
their feelings and privacy. Do not dnswss the ahuBe with those notinvolved.

,(ff\“ =

* Be prepared for depression or “'let ‘down" weeks ormonths after the disclosure. Wthdrawal or
acting-out may reoccur. : o

e Ali children need to know they are likeable. Sexually abused chlldren are pamcularly susceptcble

to feelings of low self-esteem. Positive messages about just “being” are helpful for buuldmg a
sense of identity. The following have been helpful for many children,

» |fthe abuse is brought upina group, deal w;th it then, matter-of- factly and bnefly Talk to the chlld
alone later if necessary.

- —You have every right to be here.
{e.g.,1 amglad you are here,)

~—You have every right to be safe. ‘
(Itis good that you told. | will help you.)

—1I'm glad you are a (boy, girl). o

*Be awaﬂre of your own reactions and get support and help for your own feelings of pain, fear,
anger and powerlessness. If ypu made the report, tell yourself and/or get someone to tell you that
itis good thatyou reported. Whatever pain exists now would be greater if you had not reported.
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Facing Parent Fears About Talking About Touching

FEAR: The Talklng About Touching curriculum gives children information about human
sexuality before they are old enough to comfortably incorporate it into their expeience.

FACT: Talking About Touching isa safety-—not sex education—curriculurg. It does not provide
explicit information on human sexuality. The word ‘‘sex’’ is not mentioned;in classroom presentations.
Private body parts are defined simply as the area of the body covered by a bathing suit.

FEAR: The Talking AbouF Touching Personal Safety Curriculum will create unnecessary fears
about explortatlve touching inchildren. &

FACT Acsafety curriculum on touchlng IS no more likely to produce unnecessary fears about touching
than-a traffic safety curriculumis likely to protuce an extreme fear of trucks. Obviously a child’s
reaction will be:stronger if s’lhe has been run over by a truck! Touching is presented as one of several~
safety issues that affect children—including traffic ‘safety, water safety fire safety, bike safety and poison
safety. The unknown is usually a greater source of fear than the known, in children and adults. Practical
information on personal safety—whether in the area of traffic, touch, water, fire or poison—provides
children with a sense of security based on knowledge of safe optlons in potentially dangerous situgtions.

"FEAR: The TalkmgAbout Touchiqg_cumculum inhibits the mutual developinent of normal
affectlon between parentand child. o e

FACT: Talking About Touching uses affectlonate exchanges between parents and children as the

" model of good, nurturing touch. The Talking About Touching curriculum identifies only one kind of

parental touch——touching of private body parts for other than health or hygiene reasons—as lnappro-'
priate.

‘FEAR: The Talkmg About Touchm’q__curncumm usurps the role of the famrly as the primary
source of teaching on personal safety and }ouchlng V s .

FACT: The introductory unit of Talking About Touchlng_ls built around a child's learning and under-
standing family safety rules. The curriculum does not tell children what a family’s safety rules should
be; itteaches Chldl’er:g how to apply whatever that family's safety rules are to a particular situation.

A parent education cornponent is an integral part of the Personlal Safety Curriculum. All schools that
receive teacher training in the use of the curriculum can receive parent education as well. The Talking
About Touchlng curriculum includes Take Home Activities for parents atthe end of each unit.
FEAR: The Talking About Touch/ng_Assenfl/eness Unit teaches kids to challenge ordisobey

- parental authority. ) -

FACT: The Talking About Touchlng__Assertlveness Unit teaches chlldren the assertiveness skllls that
allow them to adhere to family safetyrules, evenin the face of pressure.

Sexual abuse of children rarely involVes physical vivlence, de dlng instead on the exploitation of
a child’'s natural innocence and dependence onadults. - L ®

Sexual offentiers in treatment often testify to the fact that they would not force their actionsona -
child who attempted to refuse them, The only:situation in which assertiveness skills would come'in
conflict with family authority is if an older family member were touchlng achildon pnvate body parts for
other than health orhygience reasons. . S o

o

K e

FEAR: The Talking About Touching curriculum has not been‘tried and can't be guaranteed

FACT Thousahds of teachsrs have been tralned in the use of the Talking About Touchlngcurrlc-
ulum, These teachers impact hundreds of thdusands of. children throughout the United States and .~
Canada each year. There has not been a single case of traumna reported to the Committee for Children
by teachers or parents after the use of this curriculum:sThere is, instead, abundant evidence that
suggests that childrensecognize and report inappropriate toulchlng by adults, if they receive this curric-
ulum;, Several formal evaluations of the effectiveness of the curriculum in meeting stated objectives:
have been carried out. The results consistently show a measurable, sigpificant difference in themastery - -
~of both information and self-protective skills between children in the exgerimental and control groups.
Children who have received the safety tralnlng score higherin knowledge declsron making and -
assertiveriess. "8

£

8

-

-y

@
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How to Use this Curriculum
Talking About Touching is a curriculum tchelp children learn to protect themselves from

exploitation, particularly sexual exploitation, This curriculum can be integrated into the health and safety

- curriculum of any elementary school class. It is suggested that the area of sexual exploitation be

handled as a safety issue, no more or less important than many other safety rules. The emphasis of this

curriculum is baged on the belief that children need to learn how to make decisions on their own. We

cannot possibly protect children from every danger. We can encourage independent thinking and
provide basic guidelines for helplng children learn about protecting themselves.

The curriculum is divided into four units:

l. Personal Safety and Decision Making
-1 Tcuchlng

. Assertlveness

V.  Community Support Systems

Eachlesson consists of a photograph with objectives, notes to the teacher, a story and discus-
sion questions. The lessons are designed to be removed from the binder. Children can be looking at a
photograph while the teacher holds it up to read the story and questions from the back. The entire
curriculum Is self-contained, although there are suggested supplementary materials. Teachers can add
lessons or change pictures and stories to fita particularg‘ec')graphlc location.

This curriculum relies on a teacher's skill in facilitating and summarizing classroom discussion.
The suggested dlscussron questions avoid eliciting a simple yes/no response. Instead, they begin with
_ queries such as "Whatif. . .? Howdo . . . ? What advice . . . 7' ANotes to the Teacher section
suggests the main concept to be drawn frorh each dlSCUSSIOI’] Teachers will want to alter questions
somewhat to meet the individual needs of their class. Longer discussions may bé needed for some
lessons. . 0

The curriculumiis designedto be usedina varlety of cultural and ethnic settings. It is culturally
relative, giving children the: lntormatlon and-skills that they need to adhere to.their own family, com-
munlty and religious values, even in the face of pressure. .

Addltlonal Actlvitles are: uggested at the conclusion of each unlt A detailed resource llst found
in thegoack section of the curriculum, will facilitate access to suggested supplementary materials.

Although it is possible to use every lesson with students from klndergarten through sixth grade,
more speclflc Age Recommendations for each lesson are iricluded with the first iesson of each unit. A -
detailed Scope and Sequénce is-also included at the end of this guide. Key Definitions are listed there
as well andare lntended 1 help teachers respond to student questions simply and directly.

jE=]

No preventlorl program wlll succeed wrthout parental involvement. Thus, an easily copled Take
- Home Sheet s inclyded with each unit. it is intended to be sent home with students to keep parents
informed about the progression of the safety progrém and to encourage family discussion about safety. -
In this way, children becnme aware of their famlly s rules and concerns regardlng their behavior.

i

t Addltlonal materials for parents, an-evaluation summary and a prctotype forta promotlonal
brochure are mcluded inthe appendlx
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E TALKING ABOUT TOUCHING
GRADE KINDERGARTEN FIRST SECOND THIRD FOURTH FIFTH SIXTH
UNIT I Lessons Lessons Lessons Lessons Lessons Lessons Lessons
| PersonalSatety | 157,11 2,3,6,10 1,4,5,11 2,3,6,7 7 1,4,510 +3,6,7,9,11 4,8,9,10
vl am v i v i : . p s egs (T T P 0y [ RTINS
cision Making Activitiess Activities Activities Activities activities Activities Activities
DecisionMaking | - 56,7 1,4,6 6,7, 10 3,4,6. 6,7,8, 10 3,4,5,9 5,6,8
) 9
V Lessi Lessons Lessons Lessons Lessons Lessons
oucing | 55 | iees | 1asn 1,11, 15, 1,3,5,9,10, 45,6.8, 1,5,9,10
U D 89,17 10, 13, 14 5,8,16 12,13,17 11,14,15 12,13, 16
Activities Activities Activities Activities Activities Activities Activities
4,6,7,12 3,6,8 1,6,7,9,12 4,6, 10, 11 1,5,8,12 9,10, 11 2,11, 12
‘ =
’ ™
~ UNIT I Lessons Lessons Lessons Lessons - Lessons Lessons ' Lessons
Asse"iveness 1? 1’ 4 1,0 1, 2, 3, 7 '1, 3’ 6 2’ 4, 5! 7 ‘ 3’6 ,5, 6, 7
* Activities Activities Activities - Activities Activities Activities Activities
2,5, 7, 4,7 1'»56’ 7. 4,5,7,8 1,3,6 4,5,7 . 138
" L 0
1
i - v} D . o g | )
UNIT IV Lessons  Lessons™ Lessons Lessons * Lessons Lessons { . lLessons
SupportSystems |  1,2,4,5 3,5,6 1,2,3,5,9 2,4,6,10 3,5,6,8 127910 .| . °356,78
’ ' . Activities Activities |  Activities Activities Activities Activities. o »}Kct’ivitie,s B
- 1,910 1,511 i -?2!‘3’ 4,10 1,5,8,14 . 2,3,9, 11 5,6,8,12 o8,
| | | | 1214
" | Lessons, Length r; 15 min. 1Smin. | 15min. 15'min. 15 min. ~ 15min. 15 min.
: .perday - | o ‘ _ o ~ v 5 o
| Number of days 10-15days | 10-15days 15-20 days ~15days 15-20 days |  15-20days 15-20 days
’ . . o G BL
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“TAKE-HOME ACTIVITY: TALKING ABOUT TOUGHING
Dear Parent(syGuardian(s) o s

4

inthe coming days your child{ren) will be rntroduced to Unit 1, “Personal Safety and Decision
Making,” in the Talking About Touchrng personal safety currrculum The “What-If"’ Game described
below is the first in a series of Take-Home Activities with which you can reinforce the safety guidelines

~ and skms your child(ren) are learnrng in school.

2}

: guestions about any drffrcult decisvons they mrght face.

Activity: ?Personal Safety and Decision Making”

The What-If Game s a fun way to talk about family safety rules. It can also help children feel they

" have some control in a situation that is scary or that makes them feel uneasy. Let them know your rules

and tell them they can make good decrsrons Help them with safe solutions.

Ask children:
What would you doif
¢ you were home alone and the doorbell rang?

L] you were home alone and the phone rang: someone asked if your mom/dadlguardran was
home?

o you were asleep one night and woke up s’uddenly because you smelled sm()‘ke'7

i3

o we dropped you off for soccer practice (pand practice, scouts) and drove away; you triedto get
in the building butno one was there because it was the wrong day?

[

. you were walking:hom_e from schooland a carkept ‘foll_owmg’you along the street?

g

* You were playing somewhere youweren t supposed tobe and a person came by and tned toget '
you tojointhemin the car?

' you were waiting for US’to 'piek you up; ‘we hadn't arriveé and it was getting late?
‘s the babysiﬁefr did something that's against.our family rul,eS‘? PR |
| . we were at a,big' store together and ‘you got m and ;,’s_tarted'to feel scared? °
. so‘mee‘ne that our family 'knows ‘really;&gll Wanted youto break a family rule?

® you were playing in the front yard.and aman waiked over.and asked your if he could USe our
phone o call a tow-truck? If you were home alone'? How about if | was msrde takrng a nap?

- Let children know that you want them to make safe decrsrons and that they ¢an ‘come to you with
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UNIT PERSONAL SAFETY AND DECISION MAKING
Lesson 1: > Introduction to Personal Safety
GOAL The goal of this unit is to strengthen a child's decision-making ability. .
\
NOTES TO This unit stresses problem solving and establishes a framework for later discussions about making decisions in difficult sﬂuatmns
TEACHER In addition to décision making, this unit introduces the concepts of personal safety, family rules about safety, trustmg one’'s
e T * judgment and bribery.
KEY DEFINITIONS Child Molester — a person who tries to touch children on their private parts or forces children to touch that person s private parts;
takes advantage of children like a bully does.
Private Body Parts — either medical words stich as breast, penis, bottom, vagina; or the parts of the body that bathing suits
coverup.
Private and Pubhc —canapply to clothmg, language behawor places and body parts. !
° AGE All lessons canbe used in grades K-, If age breakdowns are preferred the followmg are recommendéd:
' ‘ ‘ K-4: Lesson 1~7, 10, 11 ,
RECOMMENDATIONS 2 5-6: Lessons 1,2,3,6,8,9.10,11 - Lok
STORY IN THE NEXT FEW WEEKS WE'LL BE LEP:RNING MORE ABOUT PERSONAL SAFETY.
DISCUSSION 1 What doyou think personal safety means? (protectmg yourself from bad or dangerous srtuatlons

looking out for your own safety)

2.Whois responsrb,lg foryour safety? (parents, school, your_self)
3. What safety rules do you already know?

]
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UNIT I

Lesson 2:

'OBJECTIVES

NOTES TO

“TEACHER

STORY

o

DISCUSSION

=

PERSONAL SAFETY and DECISION MAKING
Shortcut Through the Park

STUDENTS WILL BE ABLE TO:
* identify potentially danger9us situations.
e suggest alternative courses of action in response to a variety of SItuahons
* predict consequences of actions. .
“identify safe responses to potentially dangerous situations.

Emphasize that students should think through alternatives before taking action. With thirty:studentsina
classroom, there are potentially thirty ideas for alternative decisions, Many of these ideas will be based on
different sets of family safety rules and different family*vpgluee Encourage many ideas and discuss them | ln
the context of safety Children can also predict the consequences of each alternative.

JOSHUA IS SUPPOSED TO BE HOME BEFORE DARK. HE IS OVER AT HIS
FRIEND’S HOUSE PLAYING. HE STARTS TO GO HOME AND REALIZES HE

IS LATE. JOSHUA IS AFRAID THAT HIS MOM'S GOING TO BE MAD AT HIM. IF_
HE TAKES A SHORTCUT THROUGH THE PARK; HE'LL GET HOME FASTER, BUT
IT'S A FAMILY RULE AT HIS HOUSE NEVER TO GO THROUGH THE PARK ALONE

~ AFTER DARK.

1. What decnsuons can Joshua make?
2. What decusnons would fit his family rules the best?
3. Which decusmmy do you think his Mom would want him to make?

4, Why does he have a safety rule about going into-the park alone at dark? What
are the dangers? ({Expect dramatic answers; remind students that we have
safety rules for many reasons—dJoshua could sprain his ankle or become lost)

5. What do you think his Mom will say when he gets home?
6. How do you think Joshua feels inside right now?

7. Have you ever been late? What happened? -

13
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UNITT

Lesson 3:

OBJECTIVES

=]

NOTES TO
TEACHER

B

DISCUSSION

G

PERSONAL SAFETY and DECISION MAKING
Answering the Door

STUDENTS WILL BE ABLE TO:
¢ eidentify potentially dangerous situations.
* suggest alternative courses of action in response to a vanety of situations,
» identify safe responses to potentially dangerous situations. -

It would be good if young children were never left alone, but it is unreahst:c to'assume this doesn't happen.
Chifdren need rules about answering the door when adults aren’t home. This is a situation where it might

'seem rude not to open the door when someone knocks. Saying **"Who is it?'" might not be enough. Chiidren

need help deciding whether or not to open the door. Some children will already have family rules about this

and can share those rules. Other children will want to go home and check on their family rule regarding this
situation.

JUANITA IS HOME ALONE. HER MOM IS STILL AT WE)RK AND WON'T BE HOME
FOR ANOTHER HOUR. JUANITA S IN THE LIVING ROOM PLAYING WHEN SHE
HEARS A KNOCK AT THE FRONT DOOR. -

1.What do you think Juanita will do?

- 2. What other decisions cah Juanita make??

3. How can Juanita tell who’s knocklng’? What could she do?
4, How do you decide who to let in? Should you let anyone in? (family rules wull dnffer)

arepair person?

caris broken down outsnde”

 7.Whohasa family rule about opening the door when you re home alone?

8. Could you show us what you would do if you were Juanita?

0

5, What if it’s your next door neighbor? A repair person? How would 'you know it was k

6. What if is is a woman you don’t know who wants to use your phone because her o

PEPRTRR,
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UNIT |
Lesson 4:

dBJECTIVES

NOTES TO
TEACHER

STORY

DISCUSSION

STORY

piscussioN |

B

'PERSONAL SAFETY and DECISION MAKING

Giving Personal Information

STUDENTS WILL BE ABLE TO:
» dentify potentially dangerous situations,
e suggest alternative courses of action in response to a variety of situations,
e identify safe responses to potentially dangerous situations. ‘

itis very difficult not to answer questions when people ask for information i |n a polate way. We are afraid of hurting people’s

~ feelings. Children need to know that they can refuse to give out personal information. Obscene phone calls canbe very

distressing. The person rnaking them is counting on surprise and shock from his victims, Ghildren need to know that they should
hang up, If it is a repeat caller, they should call the police and/or the phone company. There is no-need to go into the details of
such calls, but emphasize that these calls are from strangers and that they are asking for personalinformation or making you feel
uncomfortable Calls thatare just sitence may also be classified in this category. Children need to know that the caller usually is
¢alling numbers at random and that they have not been specmcauy singled out for the call, They shiould always tell someone about
the call.

<

SARAH IS HOME BY HERSELF WHEN THE PHONE RINGS. SHE ANSWERS IT AND A VERY
POLITE PERSON ASKS FOR HER MOTHER OR FATHER. SARAH SAYS, “THEY’RE NOT HOME

~ YET.” WHEN HE LEARNS THAT NO ONE ELSE IS HOME, HE TELLS SARAH THAT HER

MOTHER ORDERED A MAGAZINE OVER THE PHONE. HE HAS LOST THE ADDHESS AND
WONDERS IF SARAH CAN JUST GIVE IT TO HIM.
1. Do you think Sarah should give him the address?
2. What can Sarah say'? (practlce)

3. Whygls it important not to give out personal mformatlon to people we don’t know? -
4. When is It okay to give out personal mformatlon’? ‘

2

SARAH ANSWERS THE PHONE ONE EVENING AND A MAN STARTS SAYING RUDE THINGS TO
HER. N s

1 What can Sarah do? \“

2. How do you think Sarah feels mSIde'7 :

3. Who should Sarah teli? ' R
Gy 7
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UNIT |

Lesson 5:

OBJECTIVES

NOTES TO
TEACHER

. STORY

.. DISCUSSION

PERSONAL SAFETY and DECISION MAKING

Wom%an Asking for Directions

STUDENTS WILL BE ABLE TO:
' s identify potentially dangerous situations.
e suggest alternative courses-of action in response to a variety of situations.

= identify safe responses to potentially dangerous situations.

&=

T T Ty TR A B

The situation described here is generally a safe situation. There are many times when it is appropriate to talk to strangers. Safety
rules apply all the time, in variable situations, with strangers and with friends. Common sense and safety rules can help achild

rmake safe decisions., Introduce the concept of trusting the inner volce or intuition we all have.

IAN IS WALKING HOME FROM SCHOOL ONE DAY WHEN A WOMAN STOPS HIM AND ASKS

FOR DIRECTIONS TO THE NEAREST GROCERY STORE.

1. Do you think lan will heip her?
2. What are the safety rules he should remember?

3, What could lan do if he has a strange feeling about this person?
4. Have you ever had an uneasy feelmg like that before like somethmg isn't quute nght’?

4
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CUNITT

Lesson 6;

OBJECTIVES

NOTES TO
TEACHER

STORY

DISCUSSION

. * [dentify safe responses to pote.fftially dangerous situations. ' 2

e

PERSONAL SAFETY and DECISION MAKING ‘
The Broken Bike Chain |

STUDENTS WILL BE ABLE TO: )
* identify potentially dangerous situations,
* suggest alternative courses of actioryin response to a variety of situations.

f=l

\‘{/::::3

@

This is another situation where it is d|fﬂcult not to accept help. There is fear of hurting the feelings of people who genuinely offer
help. Diplomatic and kind refusals need to be prasticed. Often’it is helpful for children to be able to use an authority as a reason for

"> not accepting help. “Thank you for the offer, but my parents don’t allow me to ride with anyone.” The other issue here mvolves
- friendship. Friends look out for one another’'s safety and don't take off when there is a problem. -

BOBBY IS RIDING HIS BIKE WITH A GROUP OF FRIENDS WHEN THE CHAIN BRE’AKSL THEY
DECIDE TO KEEP RIDING THEIR BIKES AND LEAVE HIM ALONE. IT IS STARTING TO GET LATE
AS BOBBY TRIES TO FIX THE CHAIN A MAN STOPS AND ASKS BOBBY IF HE NEEDS A RIDE
HOME. o

1. Wl?low do you think Bobby feels being out théré‘by himself?

2, Do you think he should accept the ride home?

3. What could he say to the man? (practice) .
4, How can Bobby get home? " ’ ‘
5. If you were one of Bobby’s friends, how could you have helped him? i

6. Can you tell from how someone Iooks or by the kind of car they drive whether it i is safe to accept
aride from someone?

7. If he knows this man, wiN it be okay to take a ride? (probably not; it would depend on his family
rules regardinfg who he can getin a car with) .

8. How else can ti t‘we man help Bobby? «
9. How do you thlnk Bobby feels about his friends for Ieavmg him? What do you thmk about that?

P .
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UNIT |
Lesson T

\\QBJECTIVES’

NOTES TO
TEACHER

8
STORY

DISCUSSION

PER7 ONAL SAFETY and DECISION MAKING '

|

Mon y as a Bribe

STU’ ENTS WILL BE ABLE TO:
. recogmze the meaning and intent of. bribery ’
/ » suggest alternative courses of agtion in response to bribery.
aff . : i )

©

Y

Q;\

/ ‘ . i @ 224 Q .
Mpney Is an.often used and effective bfibe for breaking safety rules. Bribés often make decisions more difficult, This calls for

afliscussion of the ethics of bribery. Sfudents will learn that money offered as an inducement to keep a secret shouldn't be
BN money given as a gift or in payment for-fair exchange and money given to keep secrets or
yothers Abad secret

apcépted. There's a difference betwi é

brigenders bad feelings inside, often /

INVITED A BUNCH OF HJS FRIENDS O\
DOLLAR NOT TO TELL %NYONE E .

1". Do you think Seth Wm//!d like to have th ydollar?
2.What is abribe? Is t! /e dollar a bribe? W
th

3, How do you think S¢th feels? [ -
4. What do you think Beth will do? What c:the ’decnsnons can he make?

5. Noone has to keep secrets that make them feel bad msnde

@

6. How doyou feel bout Ken? -

gak rules. Sgcrets can be good or bad. A good'secret is often a surprise that will eventuaily be knownb
nvolves a bribe and is supposed to.be kept from everyone.

’hat else can be used for bnbmg someone?

SETH IS 'SIX Y’EARS OLD. / IS BROTHE LKEN IS FIETEEN. KEN WAS BABYSITTING SETH ONE
DAY WHEN HE BROKE (¢ / ITE A FEW OF THEIR FAMILY RULES ABOUT BABYSITTING. KEN
ER FOR A F’ARTY LATER KEN OFFERS SETH A
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UNIT | PERSONAL SAFETY and DECISION MAKING .
Lesson8: | Babysitting Safety
. OBJECTIVES STUDENTS WILL BE ABLE TO: | | o
, . recogniZé safety measures they can take to minimize theif risk of exploitation. .
P « identify criteria for screening jobis they are offered. ’ /
, B . - suggest alternative courses of action to various situations. !{:'
| ]
4;'/ + NOTES TO This lesson helps children examine the responsibilities of babysitting. Babysitters need to know the parents of children they sit for
i TEACHER and need to be aware of the requirements of gach different job. Stre ss the importance of identifying criteria for accepting
i ’ babysitting jobs. A class discussion should bring out some good ideas for students to consider. Remind your class that %oys also
i R Babysit and they also need to be car ",Zf(hbout jobs. Parents sometimes expect more from a babysitter than is reasonable,
; ' 7 et , :
STORY _ . ANNA EARNS MONEY BY BABYSITTING. SHE NI=EDS MORE JOBS SO SHE DECIDES TO POST
: AN ADVERTISEMENT AT THE STORE. IT HAS HER FULL NAME, ADDRESS, PHONE AND AGE
ONIT. : ' ~ .
; iblch\‘\$SION * 1. What are the safety questions you have about her putting up this ad?
v 2. What are other ways Anna can findjobs? = . {?
"« 3.Doesshe have to accept all jobs that are offered? |
4. What are sorr\/f ways to screen job offers? Wha{[‘ questions can she.ask people who call?
- STORY MR. JONES IS DRIVING ANNA HOME AFTER SHE BABYSAT FOR HIS CHILDREN, SHE ISN'T
. ‘ : FEELING VERY COMFORTABLE, BUT SHE DOESN'T REALLY. KNOW WHY. SUBDENLY HE -
i REACHES OVER AND TRIES TO PULL HER CLOSER TO HIM | ST
N , DISCUSSION 1. What can Anna say ordo? i
| E’ | o 2. How do you think she feels now? 7? ‘
/ © 3.1s it her fault he did that? . T
4. Should she tell someone? Who? 25 S i
| ()
- - " o . B L . T "
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UNIT | PERSONAL SAFETY and DECISION MAKING
Lesson 9: Hitchhiking
OBJECTIVES STUDENTS WILL BE ABLE TO:
* identify potentially dangerous sé}uatio’ns;
*'suggest altemative courses of action in response 1o a variety of situations.
* predict consequences of actions. 7 '
N * identify safe responses to potentially dangerous situations.
[
. NOTES TO Most students are aware of the dangers of hitchhiking. They rfeed to be remindéd that it is not only dangerous for girls, but also for )
TEACHER boys to hitchhike. The key here is for kids to come up with good alternatives to hitching. Many people hitchhike only in fe
- emergencies, but this involves the same rigk. Remember that there are numerous stories, particularly from older people, about A
meetirg Qnter,e,sting people and having fun hitchhiking. The consequences of risk-taking behavior should be discussed in the :
context of safety, , .
| . ¢ , - S
STORY JASON MlSSED HIS BUS AFTER SCHOOL. HE IS GOING TO BE LATE FOR HIS MUSIC LESSON i
SO HE DECIDES TO HITCHHIKE. .
DISCUSSION 1. What other decisions can Jason make? e
' 2. What are the advantages and disadvantages of these decisions, including the decision to ;
hitchhike? , - : }
8. Is it only dangerous for girls to hitchhike? S =
4. Is it okay for adults to hitchhike? Do they take the same risks?"What can happen? - !
G
|
i !i
27
, . P
() G |
. - ) . f
- . e B — =




vl

- E————— AT Y



2

/

)

b5

CUNITI

Lesson 10:

OBJECTIVES

~ TEACHER

STORY -

DISCUSSION |

NOTESTO

| 9’ SJ"a ,:50 °° N =

PERSONAL SAFETY AND DECISION MAKING -~ . °
Man and Kitten | S e °
STUDENTS WILL BE ABLE TO:

» identify potenttatly dangerous srtuatlons

* suggest alternatrve courses ui actlon in response to dangerous situations

e predict consequences of actions .

 identify safe responses to potentially dangerous srtuatrons S
. re_cogmze the meaning of belng tricked .

” Thismay be a harrntess srtuatron Emphasrze each child making decisions based on the situation, family rules and personal -
feelings. Adliscussion about the use of the kittens as a bribe or a trick can lead into a more general discussion about bribes and
tricks. (Asking a child for; help, e.g., tofind a dog; telltng achild their parent is indanger, etc )

ALAN AND RICARDO ARE WALKING FHOME; FROM THE PARK. A MAN IS SITTING ON HIS
FRONT STEPS WITH A KITTEN. THE MAN ASKS ALAN AND RICARDO TO COME TO HiS
HOUSE TO PLAY WITH THE OTHER KITTENS

Is it okay for Atan and'Fticardo to pet the kittens?

Should the boys go. into the house to see the kittens? -

Would it be okay to go into the house if they know the man’?
‘What mrght happen if they go into the house? L

Do you have famrly rufés about going into people S houses‘? Cars?

What if one boy went into the house with the man and other did not? What mrght happen"
Would it be a good rdea’?

s
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UNIT L

Lesson 11:

NOTES TO

- TEACHER

] STORY

~ DISCUSSION

PERSONAL SAFETY AND DECISION MAKING

Shopping Mall:

&

STUDENTS WILL BE ABLE TO:

» identify:potentially dangerous situations’
* suggest alternative courses of action in response to a variety of sxtuat:ons

« e identify safe responses to potentlal ly dangerous situations e

Eix)

)

Children are sometimes: molested in pUbIIC places. When discussing sntuatlons like this cne it is important to elicit safe

- 1esponses mcludmg leaving, getting help, yelilng ioudly, etc Thus story also applles to kidnap situations.

JED GOT BORED SHOPPING WITH HIS UNCLE AND DAD. JED IS WAITING UNTIL THEY

o uv ;A’ @ P

~ FINISH LOOKING FOR RUNNING SHOES. A MAN COMES OVER AND STARTS TALKING TO |
' JED. THE MAN OFFERS TO TAKE JED INTO THE TOY STORE AND BUY HIM A TOY.

How do you think Jed feels when the man starts talkmg tohim?o

How do you think Jed feels when the man offers to take himto the store to buy h:m atoy?
What might happen if Jed goes with the man? - ' . o i e

How do you think his dad and uncle would fee! if they came back and he was gone”

‘What can Jed do?

if Jed was bugger would |t be okay to go with the man?
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W ADDITIONAL ACTIVITIES

<

1. Fiim on safety or first aid. !
2. Books: What Would You Do lf . .. by Lory Freeman. I

3. Students write a story abouta dufflcult decision and how it was made Students \write a story about
abully or someone who takes advantage of much younger or sméller people.

4. Show a picture and ask students to make up a story about it.

5

. Students put togethera Babysitter's Safety Kit including: a list of questions for screeriing job offers;
a form for recording a family’s rules, emergency numbers, bedtimes; a list of queshons foask
before adults leave (is there a fire extinguishet? are doors locked? who is allowed in the house?).

6. Tell a story and students role play responses. =
Possible stories include:

Caesar is walking to soccer practice one day whena guy dnves up beside him and says, ‘“‘Hop in.
I'm the new coach of your team. {'ll give you a lift to practice.’ Caesar is confused and he doesn't
know what to do.

Cindy is a special education student. Some of the older girls always yell “retard" at her after school.
One girl, Maryjo, chases Cindy home from school sometimes.

Kristy is the neighborhood bully. Allittle girl, Carol, is playing with her new toy one day when Knsty
grabs itaway froni her.

Jeff is on the bus (or ata store) and a nice man starts asking Jeff questions like, “What's your
name? Where do you live? What school do you go to? What stop do you get off at? Where are your
folks?”

7. Students practice responding to inappropriate questions by saying, ‘| don't tell people that.”

8. Forced Choice Exercise: Divide the room by an imaginary line. Explain that in real life there are
usualfy many alternatives in decision making, but today there will only be two, Describe a situation
and state the two alternative decisions. Students must go to the side of the room that represents
their decision. (All decisions have advantages & disadvantages,) Discuss the advantages/
disadvantages and consequences of either choice.

Example: Would you rather have a nice ten-speed bike or a motorcycle?
Example: Would you rather be a mountain or an.ocean ?
-Example: You know your best friend is getting beat up by one of her parents. She tells you not to tell

(£

anyone else. Would you rather teli someone to help her or keep the sectetand try fo talkher

into telling someone herself?
Example: You're playing in a place you aren't supposed to be when'sormeone drives up and tries to talk
you into getting into the car. Would you tell someone what happened later or keep it a secret
o¥irone will know where you weire?

9. Drawa decnsuon ‘making tree on the board showing how onie decision, whether made actively or
passively (procrastlnation), leads to other decisions and consequences.

10. Quiz: Secrets That Are Okay To Keep/Secrets That Aren't Okay To Keep}\,\
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The “Personal Safety and Decision Making”’ unit of Talking About Touchi‘ng_ﬁrovides a context

of safety guidelines in which children can learn about personal body safety. The emphasis has been on
family safety rules as the basis for taking care of oneself in many different situations.

. Activity: “Personal Safety and Decision Making”

[}

Wnth your child, make a card that lists the names of people whom your child can:

s getinto a car with; - .
* letinto the house; IR
o tell family information to over the phone; -

~“s call if your child needs help;

» tell her/his hame and address to.
On the back of the card, draw a plan for getting out of the house in case of an emergency such as
fire. e . :
Committee for Childrer
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4

Guidelines for Babysitters

=

Babysitting is a valuable way to earn money, develop job skills, and help out family and friends. The
followrng safety guidelines will help ensure that your babysitting experiences are good ones. :

¢ Know your employer Find outhow they got your name,

» Do not post your name, phone number and other information on bulletin boards or in the
& newspaper.

* Stay awake, unless staying overnight.

- Know the lay-out of the house you are in.

» Tell the children not to open the door for someone they do not know. Tell them to get you if
anyone comes to the door, L

~* Know where the children are at all times while you are with them.
‘o Pull drapes and shades when it is dark. .
. ® Make sure doors and appropriate windows are locked.
* Get a phone number where the parent(s) can be reached.
* Get the phone number of a nearby neighbor.
¢ Have other emergency numbers handy (police, fire, doctor).

* Know the address where you are babysitting in case you have to direct an emergency vehicle
there.

* Don't give your name and address over the phone.
* Don't tell someone who calls that you are babysitting.

* Call the police if you receive an obscene phone call or if you think someone is trying to get into
the house.

* Give your parents the phone number and address where youi are babysming and tel} them what
time you will refurn.

* Do not walk home alone at night (even if it is on the same block).

* Arrange transportation to and from the job before you accept it.

a
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Babysitting information Sheet

&

Qur Family Safety Rules:

.
i

[

ey

'Child(ren)‘s Bedtime(s):

Place & Phone# Where We'll Be:

Person & Phone# To Call in

Emergency if We Can't Be Reached:

Cther Important Phone Numbers: .

Other Directions or Notes:
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Dear Parents, .

Enclosed are safety rules for your use inchoosing, momtonng and evaluating babysitters, In
addition, we have provided your chiid of babysitting age with & set of safety guidelines for their protec-
tion. Please talk to your children about both sets of safety rules and make them a part of your family
safety program. J

Screening: Babysitter Guidelines for Parents ’

1. Interview-a babysitter prior to leaving yo’l.lr child(ren)in her/his care. Explainto the ‘b‘abysltler that you:
are asking-a lot of quesitons to make sure your child(ren) will be well cared for. (Adolescent offenders
often have limited peel"‘ contact and relate primarily to young children.) Clarify what you expect.

W)
2. Ask for references and call the references Talking with the babysitter's parents might also be helpful

3. Share familx rules for health, fire poisonand personal safety. For personal safety, inform the babysitter
that there are no secretsin the family; that your child(ren) have been taught to say “no" fo situations
concerning their safety; and that they have been taught to tell if something uncomfortable or

- confusing happens.

o

4, Foremergency situations, leave information about where you.can be reached. In addition;leavei
emergency phone numbers for fire, police and paison centers.

5. Make sure your children know the emergency information. Leave it near the phone.

6. Always ask the babysitter about what happened dunng the time wrth your chrld

Gv

7. Always ask your chrld(ren) abou* what lhey did, what games they p|ayed and how they feit about the |
babysitter :

a (&)

8. Respect your child(ren)'s feelings about a babysitter. Explore dny negative feelings about the baby- .
sitter with the chiid. If your child fesls consrstently uncomfortable about aparticular sitter, get another
oned e,

w0 vl SRR © 9 o

9. Most imesrtantly, develop with your child(ren) famrly rules about touching, secrets, and self
protec‘ron ,

Bookies or pamnta

SgrneTell Me nght Away by Linda Tschirhart San!ord Ed-U Press, lnc P.O. Box 583, Fayettevllle

&

“He Told Me Not-‘T_ o Tell, by JenniferFay, King County Rape Relief, 305 S. 451‘;1. Renton, WA‘QBOSS

a .
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Dear Parent(syGuardian(s),

- 'some adults are mixed up;and don't make good decisions

|

fi
|

|
TAKE HOME ACT’IVITY TALKING ABOU4’ TOUCHING

@
]

eeks, your child({ren) will be iritrod
| safety curriculum. Parents, teac
r, traffic, and bike Safety without cré,
theirbicycles; touching safety can

ced to Unit Il, “Touching,” in the
rs, and other caring aduits can.
dren becomung fearful of swim-
approached in the same straight-

During the next few days or
Talking About Touching pe
teach children guidelines for wat
<ming pools, crosswalks, or riding
forward matter-of fact manner.

Activity' “Touching”

o

1't keep secrets about touching.”

to touch chlldren in private areas I7Axcept for healithor hygiene reasons.”
matter what they tell you.” “Trust

ment) if it's teliing you that somet ing isn't right.”

iof family rules: “‘Don’tlet others kn ‘\]N if you're home alone."” “Your OplﬂlOﬂ

lew babysitter or have a problem wifh a babysitter, '"‘You cansay nio’ to

lone of our famaly rules. | will back yjou up. " _
‘ /

adults aren 't always right: “Mo:tt)://tults touch children in the right ways, but
/gt touching children.” "'If you aren't sure

is lmportarat whenwetrya
anyonewho wants o brea?

4. Teach children tha

p says ordoes, ask me to help explain it.”’
/ Iz .
5. Teach children that there are certain things that adult/s older children, and babysitters shouldn't
do: “No cne has the rig 4t to put their hand down your pants,,,force you to touch them, touch your body if
you say ‘no,’ or touch our pnv te body parts.” /, o

6. Help chud 1develop a dignmed vocabulary for p;arts of the body. Children with no words other
than slang or fam names might be embarrassed to ask for help with a touching problem, The correct
terms for body pans (breast, penis, vagina)are dlgnlﬁe):/t and enable children to expess themselves
clearly. A possibie substitute for medical termmotogy /hight be “the parts of a'body that are covered by
underwear or a bathing suut “ )

about something a: growr7

F

7. Teach children that touching safety rules appty atl the ttme, not just with strangers: or just with
" menor justwith babysitters.

o)

8. Let children know you are approachable and askable, and that you will believe them anct support
them if they come to you with a touching problem. :
Committee for Children
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UNITII
Lesson 1:

GOAL

NOTESTO'

TEACHER

"KEY

DEFINITIONS

5]

TOUCHING
The Touch Continuum™

The goal of this unit is to st‘re‘,n‘gthen children’s ability to distinguish between appropriatejand inappropriate touch,

The Touch Continuum is an educational tool to assist in explaining the difference between good and bad touch. The Touch
Continuum explores such questions as: What is the difference between good and bad touch? When does good or nurturing touch
become confusing? When does confusing touch become bad or exploitative? The subject of touch is a confusing one for many
people. Few people learn stralghtforward lessons about touch and society reinforces many double messages about touch.
Children learn that kissing is private behavior and done between people who know each otherwell, but they are also told to *“kiss
everyone goodnight"" at a gathering. A common double message is for a parent to spank a child for hitting a sibling. 1tisdifficult to
reconcile these confusing messages. Confusing messages about touch can be countered by honest diséussion of the feelings that
touch engenders.Children have a right to clarify confusing feelings and to exercise some control over the-way their bodies are
touched.

Children often réceive the message that they don’t have the right to talk about or control the touches they give and receive. If
childrenaren’t able to talk about their dislike of kfssmg Uncle Bill because he smells: iike acigar, how will they speak of more
exploitative experiences with touch?

Remember that each student’s family will have a diff'erent pattern of touch. Does the student come from a family system where
s/he views and receives positive and nurturing touch? No touch? Exploitative touch? Confusing touch? Touch should never be
forced-on a child. The Touch Continuum gives childrien the skills to sort out the differences between goed and bad touch. More
importantly, the Continuum gives children the knowledge that no one has the right to force or trick them into touch. Childrenywho
know they have a right to say *'no” to behavior they don't like have valuable skills for protecting themselves from sexual
‘exploitation. ;

Good Touch —touch that makes you and the other person feei happy. Good or nurturing touch reiers to positive expressionsof
warmth, caring, and physical communication. Most often the receiver of this touch feels as if someone has gaven them something
rather than taken something from them. Positive touch manifests itself in many forms, Children are asked to give theirown
examples of *'good; touch. To start the students thinking, they are given examples such as petting animals, playing games (tag,
leap frog, statue games), kissing, holding hands and cuddling. They are asked if anything is wrong, with this type of touch.
Confusing Touch — touch that mixes you up or makes you feel funny or uneasy. Confusing touch encompasses much of the touch
in our society. Touch is confusing when:
- 1. The receiver does net understand or misinterprets the intent of the giver,

2. Double messages are perceived between the verbal and physical communication.

3. Itis not the kind of touch the receiver is used to or famlhar with,

4. The touch conflicts with the attitudes or values of the giver andlor receiver.
There may be nothing wrong with confusing touch. Exampies children give include arelative plnching their cheek or klssmg

someone they don't wanttokiss.

*from The Touch Contmuum written by Cordeiia A, Kent and the illusuon Theatre aneapoiis MN., @ 1979 used wnth
permission.
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KEY
DEFINITIONS

[ AGE
© RECOMMENDATIONS

L STORY

7

DISCUSSION

'STORY |
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" DISCUSSION

 DISCUSSION

. STORY

o

Bad Touch — tauch that makes yau feel scared orbad or used. Exploitative touch refers to manipulative or forced touch, itis
dvantage of another. Children find it-easy to think of examples of physically exploitative or

touch where one person is taking ¢
i y give are hitting, bullying and spanking. Children (and adults) rarely mention sexual touching.

bad touch. Common examples thely
The concept is introduced in Lesson 5.

All-iessons can be used with K—G.zfif age breakdowns are preferred, the following are recommended

K-6: Lessons 1-15,17
5-6:.Lessons 1,4, 5,6,8,9,10, 11,12, 14,15 ,16

THIS WEEK WE ARE GOING TO TALK ABOUT ANOTHER KIND OF PERSONAL SAFETY—
ABOUT TOUCHING. WE ARE GOING TO LEARN THAT (1) THERE ARE SAFETY RULES ABOUT
TOUCH; (2) TOUCH MAKES YOU HAVE FEELINGS INSIDE; (3) TOUCH CAN BE GOOD, BAD, OR
CONFUSING (4) GOOD TOUCH IS MUTUAL, BOTH PEOPLE LIKE IT, BAD TOUCH IS NOT
MUTUAL; AND (5) IT'S IMPORTANT TO TALK TO SOMEONE ABOUT TOUCH THAT IS EITHER
BAD OR CONFUSING OR SCARY OR “ICKY *.NOW LET’S TALK ABOUT TOUCH THAT FEELS

GOOD. EVERYBODY NEEDS TOUCH THAT FEELS GOOD.

1. Can you think of some good touches? ‘
. ) 1

2. What emotions or feelings do they give you?

3. Who do you get these touches from? Who d/o you give them to?

4 Is there anything wrong, with this kind of tojich?
THERE 1S ANOTHER KIND OF TOUCH I'M THINKING ABOUT. THAT IS CONFUSING TOUCH. IT
MAKES YOU FEEL “MIXED UP & THE KIND OF TOUCH THAT CAN BE FUN AT THE BEGINNING

BUT CAN END UP HURTING

1, Can any of you name a touch like this? What about tickling? How does that feel’? -
2. Who tickles you? o -
3 When these touches aren’t fun anymore, what can you do'?
4 When this happens how do you feel? '
ANOTHER KlND OF TOUCH IS ONE THAT HURTS 1T MAKES YOU FEEL BAD
1. Can you think of Some examples of thIS') B
2. How does it make youfeel? |
3.1s anythmg wrong with thls type of touch” ST Lo ST, ; :
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UNIT 1l
Lesson 2:

OBJECTIVES

NOTES TO
TEACHER
STORY

DISCUSSION

TOUCHING
Mother and Son Hugging

- STUDENTS WILL BE ABLE TO:
< jdentify the differences between nurturing, confusing and exploitative touch,

* express an awareness of feelings refated to touch.

This lesson wil reinforce the good feelings of appropriate touch. it is important to émphasize the mutual and positive aspects of
good touch. The Touch Continuum can reduce anxiety about touching. )

JIMMY JUST CAME HOME FROM VISITING HIS éRANDPARENTS. HEIS HAPPY TO SEE HIS

MOM.

[

| 1. What kind of ’touch is this?

2. How does it make him feel ins‘ide?

3. Whomdo you usually hug?
4, Is there anything wrong with this kind of touch?
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) / Lesson 3:
| OBJECTIVES
NOTES TO

TEACHER

STORY

DISCUSSION

»0 Q

TOUCHING
Tickling

by

STUDENTS WILL BE ABLE TO:

» demonstrate a knowledge of the differences between appropriate and inappropriate touch.
¢ demonstrate an awareness of feelings related to touch,
» identify alternative solutions to a touching problem.

Tickling can be fun at first and uncomfortable if it continues too long. An example of confusing touch, tickling can start out as fun
and turn bad even though a child likes the personwho is tickling. A tickler should always réspect a request to stop. A family might
decide on a stopping signal for games like tickling or wrestling. This is a good example of a type of touch that can fitin several
categories depending on the feeling it produces.

DANIEL REALLY LOVES HIS MOM. WHEN SHE COMES HOME FROM WORK THEY LIKE TO
WRESTLE AND PLAY GAMES. DANIEL'S MOTHER LIKES TO TICKLE HIM AND MAKE HIM
LAUGH. USUALLY IT'S FUN, BUT SOMETIMES SHE TICKLES HIM SO HARD THAT IT STARTS
TO HURT.

1. How does Daniel feel when his mom first tickles hlm'? How does he feel when |t goes on too
long?

2. What kind of touch would this be? S ’

3. Is there anything Daniel can do about this? What can he say that won't hurt his mom’ s feellngs
‘but will let her know how he feels? .

4. Do you think hns mom even knows that Daniel doesn’t like the tucklmg atter awhsi
5. Have you ever been‘nckled in a bad or mean way'>
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UNIT I} TOUCHING
< - Lesson4: ManTrying to Trick Girl
OBJECTIVES STUDENTS WILL BE ABLE TO:
i * igsntify the differences between nurturing, confusing and exploutatlve touch.
N ‘e express an awarene3o of feelings related to touch.
l « differeritiate between appropriate and inappropriate touching.
s identify ways of coping with situations in which they are disturbed by the behavior of others. o
NOTES TO This man is trying to trick the girl irito allowing him to touch her You will want to expl::m tothe chz!dren that they can recognize the
TE"ACP'TER exploitative nature of this tauch by the fact that he is trying to trick herand that it makes her uncomfortable for ham to touch heér
- N Lke that. She is confused, but she trusts her own judgment. -
STORY SUZA‘NNE IS _WASLKING HOME FROM SCHOOL ONE DAY WHENA YOleG MAN COMES UP TO
R HER AND ACTS AS IF HE KNOWS HER. HE KEEPS TOUCHING H'ER ARM WHILE HE TALKS
AND HE KNOWS HER NAME IS SUZANNE. THEN HE TRIES TO HUG HER, AT FIRST SHE FEELS
CONFUSED AND THINKS MAYBE SHE DOES KNOW HIM, BUT THEN SHE GETS ANGRY
BECAUSE SHE REALIZES HE'S TRY!NG TO TRICK HER. SUZANNE YELLS, “STOPTHAT” AND Vi
, TAKES OFF RUNNING , « e .
| DISCUSSION 1. How does Suzanne feel? | o S e
o 2, What kind of touch is this? LI e e
Lo 3. Dig she do the right thing? What else can she do now? R
y 4, Did Suzanne do anything wrong? Did theman? T
{ | 5. How does it feel to be tricked into something? % T D ohne "
: ' , ’ S | ; : ﬂ
i o ‘ . }« K
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UNIT Il
Lesson 5:

OBJECTIVES

NOTES TO

N .

_ STORY

DISCUSSION

TEACHER

e A R TGRS T S Rt S A A AR+ RS s

TOUCHING _
Private Body Parts -

oo

STUDEI!TS WILL BE ABLE TO: e
- differentiate between appropriate-and inappropriate touch. -
* demonstrate understanding of touching rules as part of general safety ru'es.
* identify a safety rule about touching.

In the discussion of fouch, it is rare that a child will mention sexual touch. It is important to introduce this concept to the
children. An easy way to do this is to talk atiout private body parts as the parts of the body that are covered by a bathmg suit, If
you are in a position to do so, it is preferable to use medical names of body parts, but in many schools it will be easier to use the
swimsuit idea; Children may glggle at first. Acknowledge their discomfort. Safety rules apply to the éntire body. Even though it is

embarrassing at first, safety is important and they will get used to the mention of private parts quickly if a teacher is matter-of-
factand casual.

WE'VE BEEN TALKING A LOT ABOUT THE DIFFERENT TYPES OF TOUCH AND HOW THEY
MAKE US FEEL. THERE'S ANOTHER KIND OF TOUCH THAT CAN MAKE CHILDREN FEEL
MIXED UP OR BAD. THERE ARE SOME PEOPLE WHO TRY TO TOUCH CHILDREN ON THEIR
PRIVATE BODY PARTS. PRIVATE PARTS ARE THE PARTS OF YOUR BODY COVERED BY A
BATHING SUIT. SOMETIMES THESE PEOPLE TRY TO MAKE CHILDREN TOUCH THE ADULT'S

PRIVATE PARTS. BOTH OF THESE THINGS CAN MAKE KIDS FEEL CONFUSED OR UPSET.

1. There are some tumes when people need to touch children on their’ pnvate areas. When would
that be okay? (changing diapers, health reasons, getting a bath) Otherwise, it isn't okay.

2. The safety rule we're going to learn is: anytime you feel uncomfortable or “lcky” or mixed up -
about a touch, tell someone you trust how you're feeling.

3, There are peopie called “child molesters” who Ary to touch chlldren S pnvate body parts. It

might be a stranger, but it could be.someone you know, too. If this ever happened what is the
safety rule we learned?, ' ' ]

- 4, What if you tell someone and they »;ion't believe you?
5. What if someone wants you to touch their private parts? (vou can say! *‘no’)

6. Is there anything wrong with this kind of touch? (it's not okay for an older person to touch
your private parts except for health reasons; it's against the law) -

7. Whose fault is it if a child is molested?

8. These touches are okay in love relationships between two adults, but not when one person “
forces the other or is in a position of power over the other person..
~ » 47
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UNIT . TOUCHING
Lesson6: Boys Fighting
- OBJECTIVES STUDENTS WILL BE ABLE TO: ‘
* demonstrate verbal ard non-verbal assertiveness skills
. identify ways of coping with a difficult situation
NOTES TO Fighting which has escalated to hitting is often considered bad touch. This lesson is a good lead-in to discussing aggressive
TEACHER B versus assertive responses. Chidren can stiggest various alternatives, discuss the consequences and choose an assertive
response where both boys can get what they want without violating each other’s rights. (Ask for it, make a deal, wait, threaten,
get help, etc.) 4
STORY - PETER AND BRAD ARE IN THE SAME CLASS AT SCHOOL AND ARE FRIENDS OUT OF
SCHOOL. PETER WANTS TO SEE ONE OF BRAD'S COMIC BOOKS. HE GRABS THE COMIC
BOOK AND RUNS AWAY. BRAD RUNS AFTER PETER AND GRABS IT BACK THEY START
PUSHING, PULLING AND HITTING.
_
DISCUSSION 1. What kind of touch is this?

B

; Peter donext?) -

2. How do you think Peter feels? How does Brad feel? -
3. What could Peter have done to get the comic book?
4."What could Brad have done to get Peter toreturn it?

(Go through each suggestion asking how each would feel and what would happen next. Example:
Peter says he will trade one of his comics, Brad says, “No " How does each boy fee!‘7 What could

sy
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UNIT i TOUCHING ;
Lesson 7: Changinc Baby's Diaper
OBJECTIVES STUDENTS WILL BE ABLE TO:
« differentiate between appropriate and inappropriate toucﬂmg
» trust their senses regardlng the approprlateness of a particular touﬂ:h..
NOTES TO ‘Thls is an example of appropriate touching for heaith reasons, Itis necessary to emphasnze th&positlve aspects of good touchand
TEACHER the exceptions to the rule about touching private body parts L
- STORY AND 1. What is this man doing? o
DISCUSSION 2. Why do we have todo this for babies? (health reasons)
- 3. Can the baby clean herself’? ) \ ‘
4.1sit okay when you clean & baby to touch pnvate parts of the body? ,
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OBJECTIVES oaw 5
e ;ntlfy the differences between purtg“mg sl exploitative fouch.
,,,““‘ . L] ?}Qress an awarengss oﬁeeslngs rélated totoucty
° 5 /ust their senses regarding the apprdpriatenese of aupg ular touch.

:y;hard for children tostandup for their right not to beft !@heﬂ particularly with adult members of thelr own fa'mly The
ople; however, who are rmost likely to moiest childregtohildren can practice sayifg “no’ i «eanatnon like s ,Exp‘ure a
1 resource people for the.child to tell if this hapmnm. =iy Often a grandfather v /(10 molests i grandchnd

ested,his daughter Thns Iesson emjohastzes ton:iﬂé at,the same tque suggestlng that otii>safety rules appiy
: gl {}'

NOTESTO
5 'EACHER

[

STORY EBARA LIKES HER UNGLE JOE“\!ER MUCH 'IHEN SHE VISITS HIM, 8
. AP AND HE TELLS HER ABOUT W&ﬁEN H M\s A BQY GROWING UP Iy
DISCUSSION

<

4/ PRETEND THATSS @BAHA BOESN'T LIKE SIT]
X %s_szER TOO TIGKT AND PUTS HIS HANQ N (

“‘v .

’«’ 'j%oes Barbara feelf._;z,
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UNIT I
Lesson 9:

" OBJECTIVES

NOTES TO
TEACHER

DISCUSSION

S

TOUCHING | |
‘Doctor’s Office -

STUDENTS WILL BE ABLE TO:

» identify the differences between nurturing, confusing 'and'ﬁe;fﬁqpitative touch,

» differentiate between appropriate and inappropriate-touching. ' \
~ This is an example of appropnate touching forfe P{qalth reasons, Only a doctor lh the office would legitimately do this. It would be
~preferable to have a nurse or parent present alsg, That only “‘official” people do this is important because one of the explanaticns

oﬁsn given by incest fathers is that itis their respoas;bllity to do this; for example, to' Qheck for virginity or Infection. Children with \\ ‘
Com ect information are not as vulnerable to this typs\of exploitation. ‘

S

‘is\

, .
tJ 5N
«\

LISA IS BEING CHECKED BY HER DOCTA\ : THE DOCTOR IS LISTENING JO HER LUNGS AND
IS ASKING HER TO TAKE A DEEP BREATI"\ AFTER THAT, LISA WILL TAKEHER CLOTHES OFF

AND THE DOCTOR WILL CHECK ALL TH E)\JOTHER PARTS OF HER BODY. \\Q |

: (‘é“*—’\\.\\% ‘
: = - ’ h
1. Is it okay to undress in a doctor's office? | ,
2. Is it all right for a doctor to touch your prsvate parts dunng an exam? .
3. How do you feel when you have to go to the doctor? - o 5 :

4. How do you feel afterit’s all over?
5. If Lisa felt mixed up or uncquortab!e about the doctor’s exam, what safety :ule should she
remember? X &

2
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~ Lesson 10:

- OBJECTIVES

'NOTES TO
TEACHER

STORY

DISCUSSION

Y

»

'TOUCHING
Bad Secrets v

o

STUDENTS WILL BE ABLE TO:

. idéntify the differencge betweén nurturing, confusing and exploitative touch, , ) o
e suggest alternatives for coping with a difficult situation. .
.« recognize the use of secrecy asa way to take advantage of @ person.

“It's our secret" is a common phrase used sed by child molesters. Teach children that secrets of this krnd between adults and children .

are not okay and don't have to be kept. Alert them to the manipulation of adults trying to make ¢hildren feel guil%‘wlhng about
inappropriate touching. Other phrases to be alert for are “If you tell anyone about this they'll think it's your fault” or *If you tell
anyone, I'll have to go to prison”. Userof phrases such as these are clues to children that they should tell someone and get help.
This lesson introduces two concepts. First bad secrets are a way of taking advantage of someone, and, second, it's never too late
fo tell about bad touch. ,

JAMES IS A FRIEND OF KENDHA’S MOM. JAMES IS BABYSITTING AND WANTS KENDRA TO
COME INTO THE'HOUSE AND PLAY A SECRET GAME. THE OTHER TIME THEY PLAYED IT
JAMES TOUCHED HER PRIVATE PARTS. HE SAYS IT’S A SPECIAL SECRET BETWEEN THEM.
HE BRINGS HER PRESENTS ALL THE TIME. SHE'S NOT SUPPOSED TO TELL ANYONE ABOUT
THE GAME. KENDRA }/7 ESN'T WANT TO GO INTO THE HOUSE WITH HIM THIS TIME.

1, Howdoes Kendra feel? What other emotions is: she feeling?

. | % 2. Why does the man want Kendra to keep the game a secret? :
¥ . 3.What are the clues that tell Kendra she should tell someone about the game’? (her feellngs safety

rules about touch,.bad secret)
o= 4, Who can Kendra tell? (it's never too late to tell)
5. What if she tells her mother and her mother doesn’t believe her’? (she should tell someone else
until someone beheves her) ‘
6. Is it Kendra’s fault about the game? Even if she's already played lt before" (it'snevera Chrld s
fault) ,
e Who would you teu if an adult wanted you to keep a secret ||ke thrs’?
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T - Lesson11: Wrestling ” |
OBJECTIVES STUDENTS WILL BE ABLE TO: TR T P 0
* identify the dvfferences between nurturing, confusmg and exploutattve touch 7 L I S
= ; * express an aWareness of feelings related to touch. ¥ i
G ; , ,,
° 3 NOTES TO ’ Wrgs +irig is often a transition point between good and bad touch The dlfference ‘depends on the purpose of the wrestling and the i R
| TEACHER - power difference between the two children. When children‘are asked “When is wrestling not fun?”, responses generally range : .
! i from “When I get hurt” and “If | hurt someone™ to "*If | don't want to play, but the person won't stop”, Itis lmportant tostress that it
. ‘ is not okay if you ask a person to stop and they don't listen.
s i (S\TOR_Y THESE TWO BOYS ARE GOOD FRIENDS. THEY RE ABOUT THE SAME AGE AND THE SAME R A N
5 ‘ @ SIZE. THEY'RE WRESTLING ON THE LAWN AND HAVlNG A GOOD TIME. :
DISCUSSION 1. Is wrestling fun? | |
" SR 2. Whien isn’t wrestling fun? SR ’ g
: fa 3. What kind of touch is this in the plcture’) Could wrestlmg ever be bad touch? f
. 4.Do you ever wrestie? | , | o
‘;‘ ’ : :5 Is there anything wrong with this kind of touch’? Would there be if one person was a lot blgger or — -
N older and was hurting the other one? TR . Ly f
" Lo o . L - : ) g\‘ ) o . : 3 - b o Il R B ‘ N : : ’ - . 0 @
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Lesson 12:

OBJECTIVES

NOTESTO ©
TEACI:{ER

DISCUSSION

,,,,,

9]

|
j :
|
" {
- |
/ f] . g N |
- TOUCHING : | | o
- Public Restroom i " : ",
STUDENTS WILL BE ABLE TO:

. identifyv the differences between nurtu ring, confusing and exploitative touch.
. identify;ways of copirg Wwith | mappropriate behavuor of others.
® trust thcﬁxr senses regarding the appropriateness of a particular behavior.

A growing number of children have been assaulted andlor.raped in publlc restrooms. Parents need to be aware of public facilities
near where their children play. Children need {6 be careful about using toilets that are isolated dark and away from well populated
areas. When discussing situations like this ofie it is important for you to emphasize safe alternative places to go. The “buddy

‘ system’ is also a positive approach to dealing with these types of situations where chiidren have very little contro! of the

environment. Itis important not to frighten children, but to give them some common sense guidelines,

o

GREG IS PLAYING WITH SOME FRIENDS AT THE PARK. INSIDE THE RESTROOM THERE IS A
MAN WHO TELLS GREG HE WILL GIVE HIM $5 IF GREG WILL TOUCH THE MAN'’S PRIVATE
BODY PARTS.

1, What should Greg do’%y? (have children ldem‘*lfy a numbei‘ of alternatives) - | b

2. How do you think Greg feels? o , ' : : :

3.Did Gregdo anythingwrong? . - - R ¢ |

4, Did the man do anything wrong? = :

5. Doyou think"G\reg should )}Il anyone? What could he say? ,
()
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UNIT I
Lesson 13:
OBJECTIVES
NOTES TO
TEACHER
" STORY
DISCUSSION

» .
TOUCHING.
Comfortin_q a Friend
? : O
STUDENTS WILL BE ABLE To: ‘ » ;
s [dentify the differences between nurturing, confusmg and explontative touch, ) //
* express an awareness of feelings related tdtouch,” ¥ , : - . // ,
‘ @i ‘C - 4 // v
This lesson emphasizes that good touch Is nurturing. itis a way of givmg a gift to someone we like. When we comfort someone, we /
try to help them in'a way that will make them fee! better. ‘ //
A I : ) / ]
. | / -
’ \REIKO AND NAOKO ARE BEST FRIENDS. REIKO WALKS OVER TO NAOKO'S HOUSE TO PLAY | _,/
§I ONE DAY, BUT SHE DOESN'T'SEEM VERY HAPPY. NAQOKO NOTICES AND ASKS REIKO WHAT IS WRONG. /
/ AT FIRST REIKO WON'T SAY ANYTHING, BUT NAOKCO ASKS AGAIN LATER AND REIKO TELLS HER . /
ABOUT A FIGHT SHE JUST HEARD BETWEEN HER. PARENTS 'REIKO JS FEELING LONELY AND VERY ' / a
SAD, SO NAOKO GIVES HER A BIG HUG. : . / B S .
fia i 5,;?_‘; !
| S e /
1. How does Reiko feel? o | - ,,
2. 'Why is Naoko giving Reiko a hug? . ) T s :i _ o
~3.°What kind of touch is this? | e ;
4. Are there other times when people touch each other to show frnendshnp or comfem
What other times? . ; e . .
5. What qualities dis you like in a friend? | ; - e, . i
- i -
RS s 4 ) . v ;Q )
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UNIT I
Lesson 14:

OBJECTIVES

NOTES TO
TEACHER

STORY

- S_TUDENTS WIiLL BE ABLE TO:

- between appropriate hugging and touching and inappropriate touching that involves the/

* SPECIAL TIME TO TALK ABOUT ALL THE UPS AND DOWN

TOUCHING
Tucking Child Into Bed

* identify the type of touch represented. ,
* identify ways of coping with a situation involving inappropriate touch.

" This is a key lesson for children to understand. This situation is‘one which is very com B;Q or children who are victims of rncest

/ very clear that there is a difference
private parts. Itis likely to be a parent
figure who is involved in a situation like this. Mothers of the victims of father-daughter jncest have reported that they talked to their
children about sexual abuse, but did not make it clear that a father could do this. This gjoint needs ie be made, but in a balanced
and sensitive way that will notoverly concern the child with responsible parental figurgs. Problem-solve only for Kelly and keep
the lesson objective rather than personalizing the story or discussion,

Fondling very often begins as a tucking-in routine and progresses to more sexual acts,

GOOD TOUCHES? HOW MANY

UCH? WELL, IT IS A GOOD

ER INTO BED, THEY TAKE
‘THAT HAVE MADE THE DAY.

OMORROW, THEN END WITH A

/

OF YOU THINK GETTING TUCKED INTO BED IS A GOOD TO

HOW MA‘NYi OF YOU REMEMBER WHEN WE TALKED ABOUT
TOUCH FOR MOST KIDS. WHEN KELLY’S FATHER TUCKS . lA

THEY SHARE THEIR FEELINGS FROM TODAY AND PLAN
HUG .

1. How does Kelly feel when her father tucks her mto bed an hugs her: goodmght’)
2. Is this an example of good touch?

3. What if her father kept hugging her until she felt uncomfc)rtabie ‘or tned to touch her pnvate
body parts? Would that mean she had done something wrong? \

| 4. What could Kelly do if she had a touchmg problem at home?

5. Who could she talk to? V « e

6. When kids have a tauchlng problem, what is a safety rule they can use? (talk to someOne and |
keep trymg untrl they find somecne who helps)

,
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Lesson 15:

OBJECTIVES

¢

NOTES TO
TEACHER

STORY

DISCUSSION

|

TOUCHING
Si,ttin% on Father’g Lap

STUDENTS WILL BE ABLE TO:
s identify the duf’gerences between nurturing, confusing and exploitative touch.
* express an awareness of feelings related to touch, |
- trust their senses regarding the appropriateness of a partic,ular touch,

o
&

‘This lesson again emphasizes posmve touchlng In talking with children about sexual abuse, one parental fear is that children .

will be frightened of all touch. There is no reason why this should happen. Avoid creating fearfulness by teaching children safety
rules that apply at all times with all people. Children learn to judge if a touch is okay by the feeling they get by whether it
involves touching private body parts, and by whether it involves being tricked.

JILL IS SITTING ON HER DAD’S LAP.

8
)
1. What kind of touch is this? £ )
2. How canyou teli? (good touch is good to both people)

o

3. Does it look like her dad is forcing her to sit there’?
4. Do you like sitting on people’s laps? o
5. What makes the difference between when you like it and when you don't? o
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Lesson 16:

OBJECTIVES

L
i

NOTES TO

TEACHER

STORY

DISCUSSION

j R }
b : ‘

TOUCHING

Mom’s Friend

-STUDENTS WILL BE ABLE TO:

* identify the difference between nurturing, confusing and exploitative touch
* express an awareness of feelings related touch

This lessen reinforces the good feelings of appropriate touch. The sﬂuatnon also deals with someone who is sort of a family
memberand sort of isn't, which is a situation more childrén are confrontlng in dealing with adults.

STEVE HAS BEEN SPENDING THE"WHOLE DAY WITH HIS MOM'S FRIEND, PAUL. THEY ARE

ON THEIR WAY TO A CONCERT IN THE PARK. STEVE LIKES PAUL A LOT AND IS GLAD TO
BE SPENDING THIS TIME ALONE WITH HIM.

1. What kind of touch is this?
2. How can you teli?

3. How do you think Steve feels inside?

4. Why doyou ~think Steve enjoys time alone with Palgl?

/7
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UNIT I

Lesson17:

OBJECTIVES

NOTES TO

TEACHER

STORY

DISCUSSION

i

TOUCHING |
Girls Playing . @

STUDENTS WILL BE ABLE TO;

* Iaentity differences between nurturing, confiising and exploitative touch )
* express an awarengss of féelings related to touch TEEs

’ ey, -

This story reinforces thé. concepts about nurturing as opposed to exploitative touch.& Older children might be atieﬁo\%éscuss bthe
difficulties of being assertive when you do not know someone very well. S =
ROSIE AND AMEL'IA ARE NEIGHBORS. AMELIA JUST MOVED IN DOWN THE BLOéK FROM
ROSIE. ROS!E AND AMELIA JUST MET YESTERDAY AND ARE PLAYING TOGETHER TODAY
FOR THE FiRST TIME. ) : ‘ ‘
1 What kind of touch'is this?
2. How do you think Rosie and Amelia feel? How can you tell? S
3. Can you remember making a new friend? How did you feel?
4. How would Rosie feel if Amelia pushed her off the swing?
= 5. What kind of touch would that be?
%
e
i . i
< .‘ . ° :
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: . ‘ bad touch:

‘ ® A neighbar's child fell off his tricycle and started o cry. You put your arm around

g,

ADDITIONAL ACTIVITIES

, 1. Slide presentation: “TOUCH" _

; - 2. Study cards: Sexual Abuse Preventlon Education study cards of lllusion Theater's Totich Contlnuum

' 3. Students draw a picture of themselves showing how they feel.

4, Students draw a picture of happy, sad, scared, lonely, embarrassed, etc. - be
5. Students write g story about a time they felt a strong emotion,

6.-Books: One Dozen FeehrgGamef by Elizabeth Crary; The Ongmal Warm Fuzzy Tale, by Claude
Steiner; My Name i is Not Dummy, by Elizabeth Crary, and P eople, by Peter Spier.

7. Pantom:me Students show how feelings {ook and act them out until someone says, “Freeze!"

8. Students make a collage of touch and feeling pictures. - , :
o 9. Fach child writes a private, pencil list of good, bad and confusing touches. The composition of each
. . {-st will illustrate indjvidual differences. b

10. Body Outline Exercise: Children team up and outline bodies on butcher pager. Ask each student/team
to explain to the class which part of the body it would be okay for the doctor (bus drivet, best friend,

friend's dad, parent(s), store clerk, etc.)to touch. Py |

X (* 5 ~11. Show a picture and ask children to write a story about it.
. e 12. Read the following situations-and have students identify whether tne‘se are examples of confusing or

him to comfort him, , ‘
* Bobbyisa buily He ispushing to crowd in line. : : 3

* You are walklng home when your best friend comes up.and puts her/his arm around
you.. .

* An aunt gives-you a hug and squeezes too hard.

* You have a bad dream and your dad comes in to comfor‘ tyou.
~» Another child hit youonthe playground

* Someone you don't like wants to hold your hand, o » 1 S

* You have just wona ballgame and everyone is hugging. o ' : N

* Someone grabs you by your hait. v . :

* Afriend of your family lets you ride on his shotilders. e

i

TAKE-HOME ACTIVITY: TALKING ABOUT TOUCHING

‘ |
Inthe *'Touching’ unit.of Talking About Touching, students have been learning that personal
body safety i5 as lmpgrtant as any other type of safety. The Touch Continuum, a concept developed by
the lliusion Theater of aneapohs is used as a learning tool in this unit,

Activity: “Touching”

It

The Touch Continuum provides a way of discussing different types of touch and how they can

make us feel.
‘bad touch confusing touch ’ good touch

]

ur children to talk with you about touches they think are good. How do good touches make
them ?ese(lgcl’:rgm whom do good toxches come? Bad touches might include hitting, shoving, or spanking:
How do bad touches make them feel?

At times, touch might feel confusing or make people feel mixed up. When an older person touches
childre:}‘s private par’ts,%xcept for health reasons, children can feel mixed up or scared, The safety ruie
taught in Unit 1l has been: If any kind of touch makes you feel confused or uncomfortable, tell spmepniek

. you trust. Reinforce that no one, a stranger, acquaintance, friend, or relative, has a right toforce or tric
{ \) ‘children into sexual contact or touch 1f someone touches a child in such a-way, the child can let the
person know they don't like |t and can tell someone they trust what happened

%
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TAKE-HOME ACTIVITY: TALKING ABOUT TOUCHING

Dear Pare nt(s)/Guarduan(s) | ' ‘ o

For the next few days or weeks your chuld(ren) will be mtroduced to Unit i, “Assertlveness "inthe
Talking About Touching personal safety curricufum. In this unit, students have achance to role-play

saying *“No’" to breaking farnily safety rules, and to role-piay standing up for their own rights in various
situations.

B
0

The following definitions are given:
K ‘ L , o o
Assertive means standing up for your own rights without violating someone eise's.

. @ ) ! [
Passive means letting others violate your rights or letting others ignore your opinions or feelings.

Aggressive means standing up for your ri’ghts", but violating other people’s rights whileyou doit.
Activity: “Assertiveness”

@
I}

- Review the definitions of “‘assertive,” “passive,”’ and “‘aggressive’ with'youy child(ren). Let Chlld-

ren role-play respondmg ineach of the three ways to the followung situations:

+ Astranger comes up to your child in the park and asks where she/he iives.
» Your child's babysitter asks her/him to break a famlly rule ‘ =
o Your child's friend wants to borrow a comic. book your ChllQ doesn't want to loan it nght now.

For examp!e inthe first roleplay apassive response would be to tell the stranger the address; an

assertive response might be, *' don't tell people that unless i know them;” an aggressive response
mlght be, “Get Iost you creep' " ,

ifyou like, make up your own role-play situations with your child. Chxidren can benefitgreatly from G

~alotof practice in assertweness

4 = Committee for Childfen
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UNIT Il
o Lesson 1:

GOAL

NOTES TO
TEACHER

Key {
DEFINITIONS |-

AGE
RECOMMENDATIONS

ASSERTIVENESS

Introduction to Assertiveness
The goal of this unit is to strengthen a child's assertiveness skills.

Students can learn to respond to potesitially exploitative situations by saying “‘no'* assertively. This unit offers an opportunity to
ractice assertive behavior. Many programs fail to move beyond cognitive learning to actual translation of knowledge into
behavior fhrough active participation and practice. Role play is an excellent technique for practicing skills. Children act out a role

°" inan imaginary situation, Other children may offer advice and encouragement. The rules of role play include concentrating on the

part, trying not to become distracted, being a serious observer, and having a good time while learning. On Unit Il1,:role play ideas
are suggested. The photographs can prompt role play: actlvst_y as well, ; ;

B These role play suggestions can be used to practice specific assertiveness skills. They include:

1. The word “no"” — use the word *‘no"' rather than weaker phrases such as, “Well, 'mnot sure . ., | don'tknows . "

2. Body language — shake the head “no"’, hold the head high, shoulders back and look the other personin the eye.

3. Avoid reasons — excuses may allow others to argue, persist or manipulate the student, There are times, though, when young
~ children need to be able to say, **My parents don't allow me to.do that' ora similar back-up to bolster their confidence,

4. Repetition —the word *“no’" must often be repeated before the other person accepts the answer.

Assertiveness means standing up foryour own nghts and opinions without violating someone else 's.rights and opinions.
Exposer — someone who shows their private parts in public places; a pérson who shows his penls to other people ataparkor .
other public place. :

All lessons can be used in grades K-6. If age breakdowns are preferred the following are recomrnenﬁed* L > )
K-4: Lesson 1-5, 7 :
5-6: Lesson 1,2,3,4,6,.7
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STORY THIS WEEK WE'RE GOING TO PRACTICE SAYING “NO” AND BEING ASSERTIVE.
DISCUSSION " 1.Who knows what assertiveness means? (review the specific behaviors that constitute
assertiveness)
STORY | M SOMETIMES IT'S HARD TO BE ASSERTIVE; IT TAKES PRACTICE. WE’RE GOING TO HAVE A
) - * CHANCE TO PRACTICE IN SOME IMAGINARY SITUATIONS. YOU'RE GOING TOBETHE -
Ly ACTORS. f ’
. 1. “Give me your lynch money.”
2. “Can | borrowyour new ten speed?” ° ‘ A -
3. “Let’s go take that ball from those littie kids.” , ) |
4. “Can | copy your homework?" . A : o
5. “Let’s skip school today.” o,
. 6. “I think you should clean our room. You're the youngest.”
7. “What's your name? Wheredo you live? Are your parents home?” » . ¢
8. (Make up situations relevant to your school, neighborhood, ~pary:'icular local safety concerns, etc.)
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UNIT Il .
Lesson 2:

' OBJECTIVES

' NOTES TO
(TEACHER

STORY

DISCUSSION

;:f\ :
\ .

ASSERTIVENESS
Saying ‘No’ to a Friend o
STUDENTS WILL BE ABLE TO: .
* demanstrate verbal and nonverbal assertiveness skills
Itis often difficult to say “no" to pébple we know and like. This is usually true for both children and adults. Children need tolearn
that it is okay to say “no"” and that when someone says “'no" to them, they don't have to be angry or hurt. Accepting anassertive
~ refusalis a skill also, ‘ .
CINDY JUST GOT A NEW BOOK FOR HER BIRTHDAY. HER BEST FR“IEND JEN,NIFEIE! ~WANTS ~
TO BORROW IT _BUT CINDY DOESN’T WANT TQ LOAN ITTO J.ENNIFER BECAUSEIT IS ’
BRAND NEW AND SHE HASN'T HAD A CHANCE TO READ IT YET.
1. What do you think Cindy will say to Jennifer?
2. Show me what Cindy can ‘say that will be asse,rti\}e;i/) e .
3. Do you think Jennifer will be mad? Has this ever happened to you?
4. Is it okay for Cindy to say “no™? B
5. 1f Cindy says “no,” does it mean she doesn't like Jennifer? B
) 78 0 g
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UNIT I ASSERTIVENESS
~ Lesson 3:. Man Takingi Photo of Girl
OBJECTIVES . STUDENTS WIfLL BE ABLE TO: / | H
' V "« dernonstfate verbal and nonverbal assertivenes skills, : /
@ - “efidentify ;',ilte,matlve ways of coping with a d|mc://£lt situation. - ;
NOTES TO : ;;‘ This lesson wm reinforce many of the earlier conce(.{ts such as appropriate and inappropriate touch, trusting senses, and safety
TEACHER rules. Remember that a majority of offenders are khown to the victims and their families. Assertiveness is-one way fo cope with
ks this situation. Safety rules dictate telling someoneabout the incident. _
STORY A GOOD 'FR!END OF JILL'S DAD TOLD HER THAT HE WANTS TO TAKE'HER PICTURE BECAUSE
-SHE IS SO PRETTY.
DQSCUSSION 1. How do you think Jill feels?
2. Would that be okay?
STORY »  WHAT IF HE STARTS TO TAKE THE PICTURE BUT STOPS AND ASKS JILLTO TAKE HER SHIRT
OFF SINCE IT'S SUCH A SUNNY DAY OUT.
DISCUSSIQN,: 1. Is that okay? Why not?
' 2. What can Jill do? What can she say? (practlce)
.- 3. What if the man keeps trying t@ talk her into taklng her shlrt off’) What can she do’?
! 80
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UNIT Il
Lesson 4:

OBJECTIVES

NOTES TO
TEACHER

"~ STORY

DISCUSSION

CHRISTY AND HER FHII{ENDS" ARE PLAYING ON A NEW SLIDE AT THEIR SCHOOL. A GIRL

-
ASSERTIVENESS : " :

The Slide

STUDENTS WILL BE ABLE TO: - E

* demonstrate verbal and nonverbal assertive behavior.
* recognize the d\(namics of exploitation.
* identify ways oficoping with exploitation.

* The problem of dealing with & bully who.is much bigger or older is difficult. The key to this lesson is for children to problem solve

and come up with a solution that will keep one bully from ruining the day for the rest of the children. One possible assertive

response might be to leave and go somewhere else. This would reduce the bully's power and might avoid a physical confrontation,
Emphasize that children sometimes need to ask for help, but many times children ¢an make good decusxons about assertively I
coping with a situation themselves, !

)

FROM THE JUNIOR HIGH SEES THEM PLAYING AND STARTS TO BOTHER THEM. SHE WON’T
LET CHRISTY OR HER FRIENDS GO DOWN THE SLIDE.

“
i What is a bully? Why might tPIS girl be'bullying smaller children? o

2, How do you think Christy and her friends feel when the girl starts to bu&ly them’?

3. What can they say to her? l‘ L

4. What else can they do if that doesn’t work? How cgn these chsldren help ‘hemselves"
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UNIT il
e Lesson 5:

OBJECTIVES

1 . NOTES TO
i TEACHER

0

STORY

DISCUSSION
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ASSERTIVENESS
Lilly
STUDENTS WILL BE ABLE TO:
e demonstrate verbal and nonverbal assertiveness skills,
\;

This lesson reviews assertive body language. Point out how confident and assured the girl in the picture appears.

Body Posture —— Square shoulders, a straight back and head held erect give a nonverbal message of strength. Students who have
inattentive, weak body posture will especnally need assistance with this basic skill.

Facial Expression — Facial expression should be appropriate to a given assertive response. An apologetic laugh diminishes the
strength of an assertive response.

Eve Contact —Students should practice maintaining direct eye contact with the person to whom an assemve statement is
directed. Eye contact strengthens the verbal message.

>
% &
- a

LILLY IS AT HOME WITH HER STEPFATHER ONE SUMMER DAY. HER MOM IS STILL AT WORK.
LILLY'S STEPFATHER TRIES TO TOUCH HER PRIVATE BODY PARTS., LILLY IS CONFUSED AND

. ANGRY. SHE DOESN’T KNOW WHAT TO DO.

"1 What can Lilly say to her stepfather? What does it look like she’s sayung’?

2. Show me how she would say it. S SR
3. Do you think he would leave her alone if she told him to? (very likely)
4. Who could she tell? What if they didn’t believe her? R

0.
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Lesson 6:

OBJECTIVES

NOTES TO
TEACHER

STORY

> DISCUSSION

STORY

DISCUSSION

&
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- ASSERTIVENESS

On the Bus

* STUDENTS WILL BERBLE TO:
* recognize potentially exploitative situations.
» demonstrate verbal and nonverbal assertiveness skills.

Riding on a city bus can provnde a number of uncomfortable and sometlmes dangeml is situations for children. An assertive
response will usually discourage unwanted attention. It would be a good idea 0| prowde time for each child to practice being

o

assertive. The whole class can practice saying ‘‘no’ as a group and then practice in pairs. You will want to make situations of your

‘own or ask the students for examples of situations where they have been bothered. A possible safety rule for riding the bus is to sit

up front near the driver.

SUSAN AND RACHEL ARE RIDING THE BUS HOME FROM DOWNTOWN. A VERY DRUNK MAN
GETS ON THE BUS AND STARTS BOTHERING THEM.

o

O

1. What can they do? .

2. What is something assertlve they can say to the man that would get hlm to Ieave them alone"
3. What if he doesn’t listen to them?

4. Could they ask someone for help? Who?

5. How does it feel when someone bothers you?

RATT! IS RIDING THE BUS. A MAN GETS ON AND SITS DOWN BESIDE HER AFTER A FEW
MINUTES HE REACHES OVER AND PUTS HIS HAND ON HER THIGH.

1. What can Patti say to the man?

2. How do you think she feels?
3. What else can she do?

4. Who did sométhing'wrong?

()
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UNIT Il

Lesson 7:

OBJECTIVES

NOTES TO
TEACHER

STORY

DISCUSSION

R
\ L
ASSERTIVENESS

Bat; 'S’itter’s Bribe

STUDENTS WILL BE ABLE TO:
* demonstrate verbal and nonverbal assertiveness skills,
» identify ways of coping with a difficult situation.

0

Children are often told to do whatever the babysitter says. This is a situation where a child's decision-making skills and knowledge
of appropriate and inappropriate touch can help him/her avoid exploitation. Children in the class can give examples of assertive
responsestothe babys:tter s request. A discussion of the use of bribery may also be appropriate. Children need reassurance that
an assertive response’is likely 1o protect them. Offenders usually do not explont assertive children. The vulnerable child is a child,
whois passtve scared and unsure,

o

LIKES. HER MOM ALWAYS TELLS HER TO MIND RUSSEL. ONE NIGHT RUSSEL TELLS
REBECCA SHE CAN STAY UP AS LATE AS SHE WANTS PLAYING ONE OF HER FAVORITE
BOARD GAMES IF SHE'LL ALSO PLAY A SECRET TOUCHING GAME WITH HIM. THE
TOUCHING GAME INVOLVES GETTING UNDRESSED AND TICKLING EACH OTHER.

1, What kind of ‘secret w‘ouild this Be?
2. How do you think Rebecca feels about what Russel is saying?
3. Do you think she should play the secret touching game?

4. Do you think her mom would really want her to mind the babysntter if he wanted her to break a
family rule? | .

* 5. What can she say to Russel 2

e v R ek Py 5 e e e 1 M e e (e

6.Whatelsecanshedo? TR LR SN

7.Who can she talk to later?

c? ~‘$ ) 9 P ”":'
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REBECCA'S ?BABYSITTEH, RUSSEL, IS A BOY FROM HER NEIGHBORHOOD WHOM SHE




5 i

TR R T

—

S N N b e e

. e T B £



-~ —

T

B, 4 e

ADDITIONAL ACTIVITIES

1, ‘Film: “No More Secrets”,

2. Books: “| Like You To Make Jokes With Me, But | Don't Like 1t When You Touch Me " by Ellen
Bass. In Stories for Free Children.

3. Exercise: Wiite PASSIVE — ASSERTIVE — AGGRESSIVE on the board Ask a volunteer to stand
under each label and respond to imaginary situations in a manner consistent with that label.
Example: “Hey, do you live around here?"

PASSIVE: “Yes.” i
ASSERTIVE: "l don't tell people that unless | know them.
AGGRESSIVE: “Get lost, creep.” -

4. Ask someone the students don't know to visit the classroom. Children can pracivce responde
‘assertively to the stranger's request for information.

5. Yes/No Game — ohe person is a “'yes”, another a “no”, ‘“Yes" tnes to cajole “no' into saying
“yes’* with pleading, bribery, threat and persistence.

6. Students practice saying *‘no” in different ways. “Thank you, but no.” “No, | don't want to.”
7. Role-play ideas for students:

n * Bobby is a bully. He's pushing to crowd into line. Ton
( : © You see an exposer while you're playing at the park.
o * Your aunt pats you on the head and it hurts.
« ‘Someone you don't llke wants to hoid your hand. ‘ o

o

* Your babysitter wants you to sit on her lap, but you don’t want to. . 0

» You are smlng in a mall waiting for your mom. A-man comes by and asks you to come with hlm
for & surprise present.

* Your little brother borrowed your tapes without asking.
L = You go to a movie with your friend and she keeps talkmg’ during the movie itis annoymg you.

* Yol go to a movie and a‘man sits down next to you. Hc puty his arm along the back of your
geat. There are lots of empty seats around. s

~» Everything has gone badly today. When you come home your mom is angry and yells at you to
clean up your room. P

» A-couple in a van ask you'if you want to play with the video game they have mSIGe They haw/n
_‘agreat sound system, too.

8, Students answer questions at their desks: When is a time you might have to be assxertlve W th

friends? With an adult you know? With-a stranger? What is an assertive response y/ou coul /l give o
, S ? When have you had to be asse;’dve with a fnend” ’ , ] ,
& ' : 4 /? "’/

4

&

| E
TAKE-HOME ACTIVITY: TALKING ABOUT TOUCHING

In the “'Assertiveness’" unit of Talking About Touching, children have been practicing asser-
tiveness skills:

1. Using the word “No," rather than weaker phrases such as “Well I'm not sure,' or *‘ don't
know.”

2. Shaking the head "“No,"”" holdlng the chin up and shoulders back, and iooking the other person in
the eye.

3. Avoiding reasons; giving reasons or excuses can allow others to persist, argue, or manipulate.
(Sometimes, children do need to give reasons in .order to maintain their self-confidence; for
example: *‘My parents don't allow me to do that.”)

&

- 4. Repeating the word “No" if the person hasn't accepted the answer. , i

Vg

=2

Activity: “Asse.ﬁiveness”
~ Use role-plays to let your child practice assertiveness skills In these situatio;;!s:

* Your child's fittle brother borrowed her tapes without asking.

e Aman sits down next to your child at the movies and puts his arms along the back of her/his
seat.

* Your child’s aunt wants your ¢hild to sit on her l‘ap‘, but she/he doesn't want to right now.

in the role-plays, pay attention to both the verbal and the non- verbal assemveness skills described
above. -

“ - . o o
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TAKE-HOME ACTIVITY: TALKING ABOUT TOUCHING

&

Dear Parent(syGuardian(s), . %
! ’ ) ‘ [t}
In the coming days your child{ren) will be introduced to Unit IV, “Support Systems,” in the Talking _
About Touching personal safety curriculum. This unit focuses on “'telling” and on asking for help
in difficult situations. Children are reminded of the many different adults who-are willing and able to help
them at such times. ‘ ©

5

Activity: “Support Systems”

0 Wiih your child(ren), make a card t¢ putnear the pﬁone. List phone numbers for police, emergency
response, firedepartment, ambulance, crisis line, veterinarian. Include room for phone numbers of
family friends your child.can call for help or advice.
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UNIT IV
 Lesson 1:

GOAL

NOTES TO
| TEACHER

KEY
DEFINITIONS

* AGE
RECOMMENDATIONS

STORY

DISCUSSION

SUPPORT SYSTEMS
ntrgguctlon 1{0) §upport Systems

The goal of this unit is to familiarize students with resources for advice and help in solving problems,

This may be the most important unit in this curriculum. Although being assertive does help children to avoid being exploited, it
does not always work. In‘our culture, children have very few rights and very little power, Not only are they physically smaller than
adults, but they are often not listened to or believed when they bringup a problem. This unit encourages children to search out an
advocate to help them with feelings and problems. Itis important to stress that if one person doesn’t listen, a child can go to
someone else. Particularly in cases of incest, a child will need an advocate outside the family system. Children should be able to
name at least one person outside the family they can go to. This will assist in giving children a feeling that they can have some
control over their lives. Every child has a family support system and a community support system.

There are many reasons for encouraging children to tell someone if a person tries to sexually exploit them Telﬁng about
exploitative incidents may be the only way an offender will enter/treatment and stop molesting other children. Children should
report sexual abuse Incidents, even if their assertive f&sponse Vas successfulin stopping it. The offender will very likely
continue to approach children until the offender finds a victim who is unable to stand up for his/her rights,

Support System — ali the people inside and outside your family who can help when you have a problem or need advice.
Incest — sexual abuse inside a family; sexual toughing between a parent and child.

Rape — when one person forces another, against hls/her will, to have sex; forced or non-mutual sex,

Child Abuse — when an adult really hurts a child, not justa spanklng, when a parent or an adult person beats up a child; neglect
occurs when a parent or adult doesn't provide the basic things kids need to grow up healthy.

Alllessons car be used K-6. if age breakdowns are: p«referred the following are recommended

K—4; Lessons 1-7 10
5-6; Lessons 1~7 10

THIS WEEK WE'LL BE LEARNING ABOUT ALL THE PEOPLE YOU CAN TALK TO WHEN YOU
NEED HELP OR ADVICE. SOMETIMES IT TAKES A LOT OF TIME TO BE READY TO TELL ABOUT

N

- SOMETHING DIFFICULT OR PRIVATE, BUT IT'S E{ER TOO LATE TO'TELL.
1. Who c;nk children turn to for help? (list on board)
, o
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°  UNITIV SUPPORT SYSTEMS
f Lesson 2. The Family
)/ { OBJECTIVES . STUDENTS WILL BE ABLE TO:
o ’ [ * identify resource people in a support system.
'— ;7 N NOTES TO This lesson emahasizes that thereisa famlly Support system which children can usually go 1o for help. This includes the
; immediate famll- ~and may include aunts, uncles, cousins, grandparents and other people who are very close to the family.

! . TEACHER Sometimes there are problems that require outsnde help to solve, Children can be encouraged to look at their own support

systems. Each child needs to identify people within their family and community support system who they can talk to when they
need help or advice.

DISCGSSION 1. Who are the people who make up a family? (don’t forget about stepfathers stepmothers half-

sisters, etc.)
2. if something is bothering you, who can you talk to in your family?

3. If that person isn’t home or doesn’t have time to listen to you, who else in your family can 'you
talkto? ‘

4. What are some kinds of problems you would talk about with these people? o

5. Sometimes there are probiems that come.up when you need to talk to someone outside of the
family. Can you think of any of these? (problems at school, reporting a fire, wanimg to rudn away)

6. Who are some people outside your famlly‘that you feel comfortable talking wzth about thmgs that
are bothering you’? (teacher, school counselor Brownie §eader minister) L
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_ UNITIV SUPPORT SYSTEMS.
Lesson 3: Friends -
. OBJECTIVES STUDENTS WILL BE ABLE TO:
A ' * jdentify resource people in a support system.
NOTES TO Itis often easiet for children to talk to their friends absut a problem than to tall;oto a parent@r adult, This lesson emphasizes the
TE ACH ER importance of being supportive when a friend shares a problem. Telling.a friend can be a cfy t%r help. Sometimes itmay be
e pk appropriate for that friend to try to get help; at other times, talking to someone abouta problem is a way of figuring out a solution
V, for oneself wrlh their support :
| \r iy
STORY CEsESTE STAYED OVERNIGHT AT HER AUNT AND UNCLE’'S H-OUSE LAST WEEKEND. HER
UPd@MDQAME INTO THE BATHROOM TO SHAVE WHILE SHE WAS IN THE BATHTUB. CELESTE
‘WAS REA‘\LY EM 3ARRASSED, BUT SHE DIDN'T KNOW WHAT TO SAY. SHE’S BEEN THINKING
- ABOUT T A ES7, IT NEVER: ’BOTHERED HER BEFORL WHEN THAT HAPPENED,-BUT THIS TIME
I ~ SHE WAS SELF-CONSCIOUS. CELESTE DEClDED TO TELL HER BEST FRIEND ANDREA ABOUT
. . . : 0 . |T
’ - v;;D|"SCUK§SIQN 1. Why do yout thmk Celeste told Andrea lnstead of her mother or father about thls'?
0 . i 2xdtyou were Andrea what would your advnce to Celeste be? ¢
. ’ Y 3. Can Celeste talk to someone else too’? Who? ;
| " 4. Should Andrea tell someone else? 3" - ° ’ }
o - 5, lf you wanted to help a frrend of yours wrth a serious problem, who WOUld you turn to" o Q
\ . : o Y 8 é
i S
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Lesson 4:

OBJECTIVES

NOTES TO

TEACHER

DISCUSSION

SUPPORT SYSTEMS
- The Police |

Y
STUDENTS WILL BE ABLE TO:

Y/a :_.- e B

; /
This Is a good lesson to reinforce the concept that police officers are a resource when you ne€d help. Whenyehildren are afone in
an emergency situation sometimes the best thing they can do is to call the police. Discuss dialing 911 or the emergency number
in your community. v 2

BARRY AND HIS YOUNGER SISTER CHARLENE ARE PLAYING IN THE PARK. A MAN COMES.
UP TO CHARLENE AND OFFERS HER MONEY TO GO FOR A RIDE IN HIS CAR. BARRY SEES
HIS SISTER WALKING WITH THE MAN TOWARD THE CAR. HE RUNS UP TO THEM AND MAKES

HIS SISTER GIVE BACK THE MONEY. HE TELLS THE MAN TO LEAVE HIS SISTER ALONE.
BARRY AND CHARLENE SEE A POLICE OFFICER AND TELL HIM WHAT HAPPENED. #

1. How do you feel about what Barry did?

2. What safety rule had Charlene forgotten?

3. What questions do you think the officer is asking? (description — age color, height, car)
4. If the police officer wasn’t there, who else could they tell?

5. Why do you think Charlene was going to go with the man?

6. What could Charlene have $aid to the man?

7. What if Barry and Charlene had seen an exposer at the park? What could they do? Who could they
tell? .

8. Why should children teli about these sexual abuse sutuatnons” (to get the man help; to protect
° other kids; because it’s against the law)
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UNIT-IV

Lesson &:

OBJECTIVES

NOTES TO
TEACHER

STORY

DISCUSSION

1. Why did she

U
W\
%
\x\ 7!(1
! i &
1
FL\\
SUPPORT SYSTEM};
|
The Teacher. | ]
I
STUDBENTS WILL BE ABL! l‘)
¢ identify resource peopl| \ in.a support system,

use this curriculumbefore a b
teachers list their name angn

o

[

MARY HAS BEEN IN A PERSONAL SAFETY CLASS LIKE OURS. SHE IS SCARED, BUT SHE'S

GOING TO TELL HER TEACHER ABOUT A TQUCHING PROBLEM SHE HAS. IT HAS BEEN GOING

ON A LONG TIME AND SHE DOESN'T LIKE IT. SOMETIMES IT TAKES TIME TO BE READY

e

TO TELL, BUT \lT'S NE? ER TOO LATE.__

i
wl

ichoose her teacher to talk to?

2. Why do you think she's scared? y

3. What kind of touch is she going to tell about?

4. |s it Mary's.fault that she has a touching problem?
5. Who elsein a school can chlldren talk to?

100

O

6.

Fo

O

“
¥

+ School personnel are among ti\ e most actessible members of any child’s support system. A teacher may be the only responsible
aduft with whomia child has a relauonshlp You may wish 1o clearly offer yourself as-a person to turn to for help. Many teachers
2ak, then invite children to stay and talk further about anything confusing or troubling to them. Other
mber on a child’s resource sheet. (see Additional Activities) Each child’s support system is unique.
rEprore indepth whaisin an m@vudual support system. Don't overlook grandparents, c!ergy, coach, doctor, counselor, friend of
'famﬂy, group leader, older sibling, social worker, tutor, etc.
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UNIT IV
Lesson 6:

OBJECTIVES

NOTES TO
TEACHER

STORY

DISCUSSION

R
. . - /}
- Y g : s
~SUPPORT SYSTEM
A Friend’s Mom =
STUDENTS WILL BE ABLEjii'O:
* identify resource people ina suppgrt system.
With older students"this lesson may be used to discuss rape, Often children will say that “rape" means kidnap, robbery or murder,
A simple definition will emphasize the non-mutual nature of the sexual assault. (Rape is one person forcing another person,
against their will, to have sex.) Students need to know that boys can be victims of rape. It is never the victim’s fault. Friends and
- family need to be supportive and nonjudgmental. Younger students can use this lesson to further explore who the people are
within a support system.
PETRA IS TALKING TO HER BEST FRIEND'S MOM ABOUT A TOUCHING PROBLEM SHE HAS
WITH AN ADULT SHE KNOWS REALLY WELL. SHE HASN'T TOLD ANYONE ABOUT IT BEFORE j
BECAUSE SHE THOUGHT NO ONE WOULD BELIEVE HER. {
1 How do you think Petra w:ll feel now that she’s told someone? :
2. What do you think will happen next? . ) i
3. Did Petra do anything wrong? ) . >
4. Who else is in Petra’s support system? o
& 9 \‘
102.
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o (j‘: ) ¥

4]

)

A

N



-y

b e

ST SR a2 5 B

Mt 55 s G

e

@

B SR R

y



T —_—
! y
,
I
f‘/' Lo} i
| " »’f' |
i /1 IS 1 ! i
T . o . ,f' ) J/ |
| UNIT IV SUPPORT SYSTEM é / |
Lesson 7: Babysitter o | o
L |
: OBJECTIVES STUDENTS WILL BE ABLE TO:
° » ide"{tify resource people in a support system. J y
N * regpond to a diffict situation with alternatives for helping others. P \
N ’ ‘ '/ !
NOTES TO Childrer need to know what local resources are available. When older childref are resporisible for you‘hger childrén, as with
TEACHER babysitti ns, emergency resource information is an important part of their sai knowledge. This lesson may offer an opportunity
s ‘ to discufss physical abuse and neglect of children. The same rules apply, Chil ﬁren have a-right not to b& touched in abad way and
; they can talk to someone in their sugport system. L { 8
STORY MARIA IS BABYSITTING FOR MARCY. MARIA NOTICES h‘HAT MARCY SEEMS VERY UPSET. |
MAR{pY WON'T TELL HER WHAT IS WRONG‘; BUT EVERY TIME MARIA ”MAKES A SUDDEN ‘
MOVE MARCY CRINGES. MARIA CONTINUES TALKING TO MARCY AND FINALLY FINDS OUT
. THA" MARCY HAS WELTS AND QBUIS'ES ALL OVER HER BACK. 3
= *"@* = | i a | { “ C7 ° ) |
» fD,lSCUSSlON " 1, What might héave caused the welts and bruises? . f;
¢ - 2 What can Maria do? Who can Maria call for help?
3, Why js it important for Maria to talk to someone about this? ;
| |
el ! Q . % :
AN | W o’
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UNIT IV SUPPORT SYSTEMS
Lesson 8: S thl Counselor
OBJECTIVES “ STUDENTS WILL BE ABLE TO: . S
e identify a potentially dangerous situation '
= "« identify resource people in a support system
NOTES TO This lesson emphasizes the need to keep telling untilsomeone listens and offers help. It also stresses that it is good to get help
TEACHER when there is discomfort, even if nothing specific has happened. “~
N
STORY MICHAEL FEELS UNCOMFORTABLE AROUND HIS UNCLE. WHEN: THEY ARE ALONE HE
TALKS TO MICHAEL IN A WAY THAT MAKES HIM FEEL CONFUSED. HIS UNCLE TRIES TO BE
ALONE WITH HIM A LOT. MICHAEL TRIED TO TALK TO HIS AUNT, BUT HIS AUNT SAID HE
WAS BEING “SILLY.” MICHAEL IS SCARED, BUT HE DECIDES TO TALK TO THE SCHOOL
COUNSELOR TO GET SOME IDEAS. HE DOES NOT LIKE FEELING CONFUSED. HE HOPES
THE COUNSELOR WILL LISTEN EVEN THOUGH HE HAS NEVER TALKED TO HER BEFORE.
DISCUSSION 1. OHow do you think Michael felt when he tried to talk to his aunt?

2. Why is he scared to talk to the counselor?
. 3. What do you think will happen next?
4. Who else can Mighael talk to?

\ 5. Who can you talk o at school? " S ) R
z ::\\“4\,).._
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SUPPORT SYSTEMS
o, . .
Lesson g: - Mother
"OBJECTIVES STUDENTS WILL BE ABLE TO:
‘ ® |dent‘fy differences between nUrtunng, confusing and exploitative touch
* identify resource people ina support system
NOTES TO G\\ | This lesson addresses the notion that even though a situation is past, it can be helpful o talk with someone about what
. TEACHER happened and get camfcrt.
STORY AMBER'S FRIEND'S FATHER TOUCHED HER IN A WAY THAT CONFUSED HER AND MADE
: HER FEEL UNCOMFORTABLE. SHE TOLD HER MOM AND DAD AND THEY HELPED. SHE -
. . DOES NOT HAVE T PROBLEM NOW, BUT SOMETIMES SHE STILL FEELS BAD ABOUT iT.
AMBER 'IS TALKI,,'f;*’ §) HER MOM ABGUT WHAT HAPPENED
% . u‘(m» P %
[ DISCUSSION 1. Why do you thmk Amber is ta!kmg with her mom? %
b 2. How do you think she will feel after tatking to her mom? ;
3. What kmd of touch |s her mother giving her? :
| 4 How can you tell? How do you thmk it makes Amber feel inside?
‘ - .
. 108 | ) :
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UNIT v Supgort Systems

NOTES TO
- TEACHER

STORY

Friends’-“Boys

STUDENTS WILL BE-ABLE TO:

- » identify the difference between nurturing, confusiig and exploitative touch
- - express an awareness of feelings related to touch

o

This lesson emphaSlzes that good touch ishurtufing. When we comfort someone, we tryto help them in a'way that will make
them feel better. This lesson shows thatboys need and can give comfort.

]

MICHAEL AND ROBDIN ARE COUSINS, MICHAEL IS FEELING UPSET ABOUT HISOLDER -
- SISTER TEASING HIM AND CALLING HiM NAMES. HE DECIDES TO ASK ROBIN WHAT HE
CAN DO SO SHE WILL STOP BEING MEAN TO HIM. ROBIN REACHES OVER AND TOUCHES |

e ° MICHAEL WHILE THEY ARE TALKING.

l, DISCUSSION 1. How does Michael feel?

fg 2. Why did Robin touch Michael? e

-3. Whatkind of touch is this? : R o

| 4. How can you tell? R ~ BRIt

’ _ 5. How would you know lf it was another kmd of touch'? |
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| | R o  TAKE-HOME ACTIVITY: TALKING ABOUT TOUCHING
C < S D — am
ADDITIONAL ACTIVITIES ’
i )
’ In the final unit of the Talking About Touching curriculum, ““Support Systems,”* the emphasis has S
. . - - v - i ! been on the resources available :in the community where children can find help in difficult or dangerous
' & o S . situations. One of the aims has been to remind children that itis part of the job of many adults to help
=, e m : ‘ children be safe.
1. Filmz“Who Do You Tell?"; ““Some Selets Should Be Told"‘ “Sometlmes It's Okay o Tattle” A ag “e Cue ”
" Don 't Get Stuck'There"'. Activity: “Support Systems
2 Reuse earlier photographs and ask questions relevant to Unit il (Who COUld she tell? Whit if they = The following resource lit is.a sarriple of available materials that:parents have found useful in
didn't beitpve her?) ‘ talking to their chidren about personal safety and in helping their children feel safe and strong.
3. Invite the school coumelor or nurse to visit the class to familiarize students with his/her fac‘.e and *© | v = ’
| joo. e ol BOOKS
4, Students practice making phone calls to local resources on a play phone, Children should real% h N R S
that they may have to talk to several pedple before they get help. - & | No More Secrets: Protecting Your Child From Sexual Assault, by Jennifer Fay and Caren Adams, 1981. °
5, Aska strangerinto your classroom. After the persoh leaves, ask students to desi‘nbe him/nher. v mo t B blishers i )
Discuss the questions a police officer might ask. .o e , ¢ ‘ l;n(’))agoxl; 094
6. S,tude.nts write a report on child sexual abuse. - : o ) San Luis Obispo, CA 93406
~ 7. Students develop a fact sheet on local resources for prevention, reporting and treatmentof child . )
abuse. Students research local agencies regarding serwces offered and contact lnformatlon . Silerit Chlldren" by Linda Tschirhart Sanford, Garden City, NY: Anchor Preas/Doubleday, 1980.
8. Students wnte a Bill of nghtsffgr Childrenand discuss what humans needto grow mtcf healthy . Ve ;
) s, e - BOOKLETS | ° - J
( : 9. Students make a collage write a story or draw apicture about the things that all humans needand , . , k ( ) . : :
w0 deserver : - k . He Told Me Not To Tell , ~ L
: 10. Students use cloth or paper hand puppets to act out what would happen if: t ‘ b King County Rape Relief - o ;
e afriend tells them they are being abused. t ’ 305. 43rd-
» apolice officer asks them to describe someone, . R __Renton, WA 98055 o .
* they ralre asked to describe the difference between good, bad angj confusnng . T « A
touc . - : " , | Me Right Awa
* they have to tell someone about seeing an exposer. - . N : ‘ // Come 'l'el Me‘ g B yg ,
11. Spider Web of Influence — students draw themselves in the center of aweb, drawing the people ] o - Linda Tschirhard Sagfo(r\d , : : .
throughout 1 Weéi-who surround them in a support system, This exercise can also be used to T e ‘ 123 Sutherland Road . * - o s
N discuss decision making and the sources of influence that affect us as we make decigions. T = : Brookline, MA 02146 o :
12, Students clip articles on,child abuse and share them with the class, , oo e n T : . o
13. Develop a quiz on child sexual dbuse. - L s COLORING BOOKS t
14. Setupan anonymous questlon box, read aloud and answer regularly s 4 My Very Own About Me, by Jo Stowell and Mary Dnetzel | . ? L
o . : . : , s Lutheran Social fServsces e’ , k } 2
: T ' : ‘ o ‘ N. 1226 Howard EROREE : . o
~ gob ’ Lo : - , ' Spokane, WA99201 . ) ]
- ' l { ) o s " # ° [ . ‘ K o a ’ . . b ‘ > “
o ‘ o ‘ ' ' L. g . Red Light, Green Light People, by Joy Williams \ ‘ Ho
o B t ’ , | . Rapeand Abuse Crisis Center .
. : | : ‘ : t , | 3 P.O.Box 1655 , o ‘ t:i&
" , A : o ' R : Fargo, ND 58107 : ' .
9 . . 1 . : ‘ @ e - o i ‘ | . ’
1 “ . - Committee for Children iz
k . . ¢ Qé) " B N

R RS . b -
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Dear Parent(s)/Guaréian(s),

We will soon begin Talking About Touching, a program onprevention of child sexual abuse. We '
want to make you aware of Talking About Touching so you can continue classroom work at home.
This program, which is part of the personal safety curriculum, is divided into four units: .

Unit |, “Personal Safety and Decislon Making,” focuses on family safety rules as ; context for
learning about personal safety. Students are encouraged to,be aware of theh;own family safety rules as
these apply to a variety of situations. - S

Unit li, “Touching,” emphasizes the importarice of saying ““No"" to uncomfortable or exploitative
touch, and of telling someone you trust when confronted with such a situation. Students talk about good,
bad, and confusing touch, and how different types of touch can make us feel. :

Unit lIl, “Assertiveness,” offers children a chance to practice standing up for their own rights In
an assertive (but not aggressive) way; it develops the skills to adhere to family safety rules, even.in the
face of pressure. ’

L
2R

Unit IV, “Support Systems,” focuses ori “telling” and on asking for help in difficult or uncomfort- .
able situations. -

&

b

The overall goal of the program is to help young people recognize and deal WEWIIy
. “dangerous situations. It encourages open communication with one’s family and emphasizesiamily
safety rules. _ v '

]

As the program proceeds we will be sending you Take-Home Activities, which will keep you "4
o informed of specific aspects of each unit and will offer suggestions on how to reinforce at home the
skills, rules, and guidelines your children will be learning in the classrocm, .

‘ Sincerely,

a g4

|

s .

LN -
o [ a &

N

A

g%

4

SAMPLE LETTER-OF-CONSENT TO PARENTS

DeariParents,

We will soon begin a unit on the prevention of child Sexual abuse. Thié unit is part of the personal

ﬁafety curricutum. We want to make you aware of the unit so you can continue the classroom work at =
ome.

:‘n'je overall goal of the unit is'{o help young people recognize and deal with potentially dangerous
situatians. It gncourages open-communication with one's family and emphasizes family safety rules.

[

- Optional Paragraphs

' #*J) An opportunity for you to review the course content and curriculum materials and to ask 0
questions will be provided in a parent meeting scheduied for (day and date) af (time) at (placz),

cat )#22) If you do not want your child to participate in this unit, return the attached form to school by
ite), . ,

Sincerely,

E

:ldono,t}wish my-child__._._ ‘

, {student's hame)
of child sexual abuse personal safety unit

_to:participate in the prevention

=T

@

:(SignatUre of Parent br Guardian)

115 | “ L a
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This is a prototype of a promotional brochure intrqﬁucing parents fo the Talking About Touching
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Lake Washington Sthool District #414

AHN: Sylvia Soholt™
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how to make good decisions when
you're not there to ask.

as

You’ll want them to know . . .

Talking about Touching
A Personal Safety Curriculum
- in
Lake Washington Elementary Schools




BTSSR

1

[

w1

Talking about Touching is a new unit
in the health curriculum in Lake
Washington’s e]ementary schools. .

; 1t offers children information they can
vuse to insure their own safety..

-~ We teach children how to cross streets

safely and how to use matches with .
care. We think they should aiso
know . ..

B -
> LR

. . . that there arexfkage responses to
potentially dangerous-situations.

Some of the questions in this section include:
‘What if a'woman you don’t know wants to use your

; phone because her car is broken down outside?

e What if you were walking home alone and a car kepi
Aoy following you down the street?

‘Why is it important not to give out information over
the phone to peoplc you don’t know?

.+ - that there are good and bad ways
to touch

Are there times when people touch each other to
show friendship and comfort? :

ks
s 5 Some of the questions in this section include;
i
1
b

What makes the difference between when you hke
touching and when you don’t?

When isn't wrestling fun? ' ,

i

. . . that there are ways to stand up for
your own rights.

Some of the questions m this section include:
What isa bully" What can you say to a bully?
When is it okay to say no?

How does it feel when someone bothers you? What
can you do? :

. . ..that there is help when you
need it.

Some of the questions in this section include:
If something is bothering you, who can you talk to
in your family?

Who are some people outside your family that you
feel comfortable talking with about thmgs that are
bothering you?

s 118

£ T

- Frost Elensentary, }1801 NE 140th Strect

- January 26

You will want to know ...

.. . that classroom instruction.in this area will begin
in February.

. . that elementary teachers are receiving instruction
on how to present this material.

. that this curriculum has been ,}jsed successfully in
other school districts.

. . what the curriculum contains, so that you can
reinforce what is learned in the classroom in your
home.

Apn Downer, Training Director for the Comniittee
for Children, will conduct an evening’orientation for
parents to explain the concepts and materials in
these units.

You are cncouragud to attend any one of five sche-
duled ’sessxons

January 10 7:30 p.m. S
Rush Elementary, 6101 152nd Avenue NE ‘?
Redmond : ﬂ
January 16 7:30 p.m. ‘
Redmond Elementary, 16600 NE 80th Street

Redmond :

January 18 7:30 p.m.

“Twain Elementary, 95235 130th Avenue NE T

Kirkland

January 24 7:30 p.m.

Kirkland

7 30 p.m.
Keller Elementary, 13820 108th Avenue NE
Kirkland - .

‘For addltlonal mformatmn contact the Curriculum
, Ofﬁce at the Lake Washmgton School Dlstrnct

828-3243,
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RESOURCES

PO.Box51049 ' B
Seattle, Washington 98115." B
(206)522-5834

Filrg

S

"“No Moré Secrets”

‘O.D.N. Productions, Inc. 3-6
74 Varick St., Suite 304

New York, NY 10013
(212)431-8923 : SV

““Who Do You Tell'?" ,
M.T.1. Teleprograms, inc. ‘K4
3710 Commercial Ave. -~ o
Northbrock, 1L 60062

(800) 323-5343

“Sometimes It's Okay to Tattie!’
M.T.I. Teleprograms, inc.g g *

3710 Commercial Ave.
Northbrook, IL. 60062

' (800) 323:5343
. “Somie Secrets Should Be Told”

M.T.1. Teleprograms, Inc.a. g
3710 Commercial Ave.
Northbrook, IL. 60062

(800)323-5343

“bon t Get StuckThe e

- Boys Town Film Libraryg ¢ .

Shdes

Boys Town Center
Boys Town, NE 68010 -
(402)498-1595

A

*“Touch”

Spokane Community Mental Health Center

S. 107 Division
_ Spokane, WA 99202
- (509) 838-4651

Filmstrip. ,

“Speak Up, Say No!”

Krause House

“ P.O.Box 880 i
Oregon Gity, OR 87045

o5

Study Cards

TOUCH. OONTINUUM CARDS
lilusion Theater -

528 Hennepin Ave. #309 -
Minneapolis, MN 55403

13 min. .

11 min.

3 12 min.

k]

12'min,

10 min.

K4
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Anatomically Correct Dolls

Analekalndustr.es Inc. '
Box 141 -
West Linn, OR 97068 o e

Teach AwBodles
2544 Boyd St. ‘ =
Fort Worth Texas. 76109
Magima Designs ($12 50 per kit, $30 per doll)
 P.0.Box 70064 o
~Eugene, OR 97401 :

Audio Tapes J
“Wha'D'Ya Wanna Do?’ and “Uniforms" by Peter Alsop

s>  P.O.Box960

S w

Topanga, CA 90290

“The Touclﬁng Song,” Children’s Self Help Prolect
170 Fell St., “Am. 34 .
San Francisco, CA 94102 _ o

<

Books
The Original Warm Fuzzy Tale, by Claude Steiner.

Jalmar Press

45 Hitching Post Dr., Bldg. 22B
Rolling Hills Estates, CA 80274
(213)539-6430

People, by Peter Spier. Garden City, NY: Doubleday and Co., 1980

o Stones for Free Children, edited by Letty Cottin. Pogrebln NY: McGraw -Hill, 1982

My Name s Not Dummy, by Elizabeth Crary.

Parenting Press = ’ -
7750 31st Ave. NE. Seite 3070 “
 Seattle, WA 98115¢

One DozenzFeelmg Games; by El lzabeth Crary

Parenting Press ‘ k .
7750 3ist Ave. N.E., Suite 307 AR
Seattle, WA 98115 = Qo E

What Wéild You Dolf ... .,

Parentlng Press
- 7750 31st Ave, N.E., Suite 307
Seattle, WA 98115

Something Happened to Me, by Phyllrs Sweetr

- Mother Courage Press ‘ o -
224 StateSt. .« @ . | ﬂ
' Flacrne, Wl 53403 ' ,

sclal Body | Book by Kerry Bassett

3

by Lory Freeman.

Hawthorn Press
P.O.Box3910
Fleddmg, CA 96049

it’s My Body. by Lory Freeman,

- Planned Parenthood of Snohomish Co.

2722 Colby, Suite 515 -
~ Everett, WA 9820%
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My Very Own Book About Me, by Jo Stowell and Mary Dietzel.

Lutheran Social Services | :
. N.1226 Howard .
Spokane, WA 99201

Red Light, Green Light People, by Joy Williams

* Rape and Abuse Cirisis Centef
P.O.Box 1655  © -
Fargo, ND 58107

Private Zone, by Frances Dayee

Charles Franklin Press
18409 90th Ave. W,

- Edmonds, WA 98020

"' Impact Publishers

)

A Very Touching Book, by Jan Hindman
McClure-Hindeman Books
Durkee, OR 1983,

Q
Liking Myself, and The Monster and Me, by Pat Paimer.

o

San Luis Obispo, CA 1977.

General References

[

Curricula by- Commltt"_;

Sexual Assault of Children’ and Adolescents by Annt W, Burgess NroholasA Groth, Lynda L. Holmstrom
Suzanne M, Sgroi

Lexrngtcn Books, Mass. 1980, - ’ AR

Conspiracy of Silence: The Trauma of lncest by Sandra Butler
New Glige Publications, lnc 1978

. 8an Francisco

Protecting the Child Victim of Sex Cnmes Committed by Adults, b Vmcent DeFranci k
The American Humane Assocratlon Denver, CO. 1969, Y nes

bexually Victimized Chlldren by David Flnke!hor
Free Press, New York, 1979° ‘

Father-Daughter Incest, by Judith Herman
Harvard University Press, MA 1981

The Best Kept Sécret: Sexusl Abuse cf Chlldren by Florence Hush
McGraw-Hill Books, 1980, e

The Sllent Children: A Parents Guide to the Preventlon of Chrld Sexual Abuse by Linda Tschlrhart Sanft)rcl
McGraw-Hill Books, 198& S

forChrldren SRR
Talking About Touohmg Wil

Hablando del Tocar ccntP\"e esclares (Spanish-English Edition) | o

TalkrngAboutTouchrngaA Personal SafetyCurrrculum Ke S

‘jreschoolers (preschool)

*Hablando del Tocar (Spanish- Engllsh Edltlon)

Personal Safety and Decrslon Maklng (cqrrlculum ard vldeo for j junror hlgh and mlddle school students)y o

o

g

| Forlnformatlon regarding the Commlttee for Chrldren currlchla, comact Commrtt fo Chlld
P.0.Box 51049, Sealtlen%\lAsal 15,{(206) 522 5834 o ren
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EVALUATION OF TALKING ABOUT TOUCHING

&

. Summary Report : fSubmitﬁted by Ann Downer

Background 0
The Committee for Children was formed in 1981 to develop curncuia and provide training on
prevention of child sexual abuse to children, parents and teachers. The elementary curriculum, Talking

About Touching, is used extensnvely by private and public schools throughout the United States and
Canada

Procadures

A quasi-experimental time-series design was ernployed toevaluate the Talking About Touching
currictium. Experimental and contro! students were tegted before and after a three-week instructional
interval. A 20-item, multiple-choice, knowledge questlonnai re was administered to 70 expe }'ental and
15 control students by classroom teachers. A 24-iten interview:was conducted outsideHié classroom
by trained evaluators with 15 experimental and 13 control studénts. The 20-minute interviews utilized
puppets and incomplete stories to gather information on stude,nts knowledgerof personal safety,
problem-solving ability and assertiveness skills, Nine-to ten- year-old children in three Seattle area

school districts were tested. The interview responses were recorded verbatimiand later post-coded
using content analysis. Each student recelved # total numeucal score on both the quiz and interview.

a

Results

.
0

The data strongly support the hypothesisthat, the Talking Aboyt Touching perscnal safety curric-
ulum has a statistically significant effect on studeo/f knowledlge, problem -solving ability and assertive-
ness skill. Experimental and conitrol group mean: /’cores onthe quiz and interview were not significantly
different at pre-test, but group mean scores wer, /e S|gnmcantly different at post-test on both instruments,
indicating a positive program effect as measured by the quiz and interview. The most significant gains
weré observed in response to the followmg qu/rfst:ons (1) Do you know any personal safety rules? (2) Do
all families have the same rules? (3) Wha is affault if a young person is molested? (4) Are there times
when adults need to touch children on privi /fe areas? (5) What should children do if they have a touching
problem? (6) Who are the people who can 7 relp children with an abuse problem?(7) What should a

person do if they tell another about atouching problem), but they aren’t believed? (8) What are important
steps in decisnon makmg” : . '

In addition, program students demonstrated more competence ir assertiveness skills, & specnaLy
verbal responses-to pressure. Weaknesses were observedin nonverbal assertiveness skills such as
tone of voice and body language. It is recommended that more ifiructional time be devoted to active,
participatory assertiveness skill-building using techniques such as role play. In addition; future teacher
training should er‘hphaSize teachmg assertiveness skills more strongly,
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EVALUATION INSTRUMENT 1 QUIZ

Name : Date

DIRECTIONS: Circle the answer that seems right to you> Try not to guess. It Is alright to c:rcle “I don't know.” This
will not be graded., ,

(©) 1. Personal safety means taking care of yoyrself. Who can help you with safety?

A. ateacher ‘ : 7
B. yourparents .

C. both

D. 1don't know

(©) 2. A support system Is all the peoplewho can help If you have a problem. Who s in a support system?

A, ateacheror arelative
B. afriend or a friend's parents
C. all of these people
D. 1don't kriow
{(B) 3.Assertiveness means:
A yelhng at other people
B. saying *no’"and standlng up for what you think is right °

C. letting other people: hurt you
D. Jdon’tknow

®) 4. ) someone {ouches you in a way you don't like, an assertive thing to say ns

A “Please don't touch me like that. don't ke it.”

B. “Gét your dirty hands off me, creep.” ‘\\ ‘
C. both of these answers are assertive
D. 1don‘tknow

gB) 5. Do all grown-ups make the right decisions about touching children\\\

N

A. yes
B. no
C. 1don'tknow

(C) 6. If someone touches a child in a'scary or confusing way, a good thlng for achild todois: e : ' E

A. say “stop that" really loud ‘ ‘ e
B. tellariother grown-up about it A .
C. bothof these things ‘ : N -
- D.ldontknow -

(A) 7. Isthis true or false? Pdvate body parts are the parts of the body a bathing stiit covers up. ‘ s

Ay tue = =
B faise
" C. 1don'tknow

(&) 8. Most children get good touches from grown-ups,

A. true
B. falst”
C. Idon'tknow

¢
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A. true
B. false
. C. Jdon'tknow

(B)10. Is a child molester always a stranger? o

I

A YES ..
N B. no
k? C. | don'tknow
{811, Who s to blame if a young person is molested?

A themolester
B. the young persdil
O. 1don'tknow

(8)12. The best way to protect yours#lf from a child molester iss

A, say “nd” and ask someone forhelp
' B. keepitasecret o
= .C. Idon't know LI
' (B)13. Do children have to keep secrets about bad or confusing touch?

; A yes
: . ‘ B. no
i C. ldon'tknow

Q

A true ) R
° B. false ! ’ -
! C. | don’t kriow | ‘ =

(B)15. All families have the same rules for safety.

“§ A, true Lo ,}' v - ° " °
' B. false !
C. |dontknow .

]

[

Sa 124

f
o o

(A)12, Abribe s sometimes usied to make a person forget or ignore safety rules.

e

Y
‘vam

| {A) 9. Isthis true or false? A child motester is a person whotries to touch ‘chiidr'en on their pri

o

el

\\;p*lnlmducllm' (to students). My name is

Loy e
e’y

gamewithhim, . P B
. - Child: if child refuses, piessure, theu skip to question 183, ; o
i o if child.agrees, suggest wrastling and wrestlg awhile then suggest wrestling “for real" . R
) % ingymtrunksor underwearor even naked. '
ST if Ghild agrees, skip to question 14 oo e s : S
:f *A shild refuses — <~ N 2" o
a F o 125 . K ’ it D@
. @ | ’ SRR
isl o . . Al

,EVALUATIOQL!NSTRUMENT ll: INTERVIEW

e

Dlrections to interviewer: The purpose of the interview is {0 assess the degree of knowledge andlor skills a
chiid has at present, The Interview mus* not be used as an opportunity to In

gt.’uct or corréct a child,
ev?? If his/her answer is clearly wrong. Read questlons as wrmen, Probe by rdpeating the question as
written.

and thls Is . What is your name?

I'm going to be asking you: some quiestions and . will write the answers, This isn't a test
atall, You can say whatever you want to. This will help us find out If the personal safety program taught at your
school really teaches children anything.

e - <

Right now we're trylng to find out What students yourage already know ubout personaj safety. Who Is your
teacher? How old are you? Remémber, you won't be graded on this. it's more like a game. We brought
puppets to play with. Do you want to help us with our study today?

1. ‘Personal safety means taking care of yourself, Do you alteady know any rules about personal safety?
{probe—Do you know any other personal sdfety rules)
@ We are going to act out a story with puppets now (each take puppets). | wiil tell you the story and then my
- puppet will-ask your puppet some questions. ‘ N
B
R I
PRE-TEST:  Your puppet works for the nelghbor, Charlie, GiGe In awhile; mostly doing housecleaning or
’ ' yard work. Your puppet thinks Charlie is really nice. He calls one Saturday morning and asks
A , it-you can help him clean the house because he broke his wrist, You say yes and go over to
his house to wotk. After working awhile, you and Charlie stop to rest. He tells youto come slte
onhis lap. You don't want to hurt his feennﬂys so you da sit on his lap. After a minute you're
A very uncomfortable and don'tlike it at all, Your puppet doesn't know what to do.
POST-TEST:

" - K(v v g
Your. pu/éet is on the way home from playing at a schoo! near yaur house‘ He/she takes a
shortc y through a small woods, Your puppet is almost through to the other side when he/she
meets/a young rman who lcoks 1ost. The man asks you how to get § ‘0 the schoo!, You point the
righi/ irection, but the man is worrled about getting lost and he asks youdo show him the right

- way! back through the woodsxYou want to be polite, but you're noi sure what 4o do,

2, Whatare s?me of the decisions you could make right now? (tothe puppet) N
3. Whichof #Hese decigions wouid you choose? CA
4. What wduld you actually say to.this person?

5, Whatdo you think of this person? °

6. When children iéédhelp, who can they go to? (probe~—who else can they ask for help?)

7. Whatifa child asked for hejp &hd no one pald attention or believed him/her?

rr

PRE TEST' Adult:  (role play) Awoman drives up in a nice car and asks for help holding her sick dog while N
she drives io(the veterinarian. T » : )
"chll,d':f if child accepts,skip foquestion 14 .
5 if child refuses — : ~

o) ‘
Adult: pleads .»"Please e 7
promises” i ake yoiu rlght home afterwe get there " B
cajoles * * *Don’fyou care about my little dog?" o ¢
' “'| know your Mom would want you to help me.We can call tier on the way
° " bribes “ can pay you.” . A

" threatens. "if you don't help me my dog will probably die¢* \
Q§T~Tg§r Adult: (role play).A babysutter oﬂ‘ers 16 let the child stayup 4ate ifthe chﬂd wm playa wrestling

o
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Adult:

pleads
promises
cajoles:

fbribes

+threatens

!

“Please.”
“l promise | won't hur tyou Vll even let you win."

“Your pare'lts said to do what | asked youtodo." =

*You can stay up and watgh anything you wantto 5
“I'll et you have cakeand ice cream.”

“I'm going to'tell your parents you-wouldn® t mind me tonight " o

“You'll have to.go to bed early if you don't play my way."

13. ‘Why wouldri't you go/play?

(probe—Are there any other reasons you wouldn't golplay?). - #

a

14. Can you think of a time you might have td say *'no" tg someone you like a lot?

Conclusion:“Let's put the puppets down riow, We are done askmg questions. Do you want to ask us any
questions? Thank you for shéring your ideas with us, g :

(offer positive observation): | notice youare ____
(if applicable): We'ill be talklng with you agam in two weeks, wm that'be alright with you?

Directions to Interviewer: Reteive an Assertiveness Scale from tfie Fiecorder lndependently score the

child based on your- obse'vatlons and overa!l oplnlon, Keep collabaration on Scale toa minimum Heiurn )

completed Scafe to Recorder.

De-brief with Recorder and néte furthercobservatlons and comments on the lntervuew Record.
@ 0 " " “ ﬂ(ﬁ){ ’
15. Tone of Voice B .
passive . assertive - aggressive ) -
1eeRem 3ernrden3 N J o
weak’ self-assured mean
- goft - ‘authoritative too loud
tncertain self-confident yelling
4=+ apotogetic " strong harsh
- ldughing . E : -
16. Body Language
passive - o " assertive aggressive
12 R 21
> R &3y e
‘head down . . shoulders back finger puxntlng
turned away ° headup movig foward
shoulders slumped eye contact, speaker -
no eye contact Qhaking head glaring .
' P threatening
& :
17. Verbal Message
passive assertive % aggressive
Toreenen ! Zerelfenn-3 7o
“I'm notsure.” “No." abusive : T &
‘ Maybe.” “No, thank you," “Get outta here," T
= I guess so, fepetition of word no. name calling
complex exp!anatlons o : : over-reaction
. stalling, Lo I
- Additional Comments andlor Observations: j

Tan ©

Forsining,
5

-

&

f

<]

no answer
first aid

hygiene

hitting or fighting
irrelevantanswer

1

passive oraggressive

L3}

“yes'
glvesin

_ goes withou
hesltation
hifs

10"" 7
unls_sanivo

passive
aggressive
noanswer ,

irrelevant

o
passive oragressive

-

uye Ss)

goes along without

hesitation
noanswer
irrelevant answer

3 o
unfealistic

_unnecessaly anxse!y
judgement about
character'without
information

- "He likes kids.”

. NOANSWer.
don'tknow

INTERVIEW SCORING SYSTEM

1 ) P 2
‘general specific ®

_ general safety
bike or strect safety .

siranger rules about ¢
candy or car

~ ]

£

a

5
somewhat passive
‘oraggressive

. Uyesu
- goes @alcmg hesitently !
. Seemstoknow conse-
duénces, but goes

anyway - - °
compromises /

somewhat - assertiv
: j

indirect “'no"’

‘excuses

cites authority
~.askspermission -

compromises

o
3 somewhat passive
S oraggmsslvo

- goes along hesitantly
- Inposes conditions  _
W g ba

[}

rules aboﬂ,ot"touching»
mention family rules,

especially'about

personal safety*
recognizes that
fouching rules apply to
anyone, not justto
strangers

@

3 @ a

somewhat assertive

indirect unou,
stalls
questions
distracts
“excuses &

2
assertive

firm *no™
statement of preference
leaves .

- active problem-golving

. 2 ©
- ‘somewhat assertive

indirect “no"
excuses
‘Questions

~ sfalls

unsure 0

- uncertain opimon a
“Probably‘ s
“Nice person, bt. . .

"

1

“ong polnt for sach answer
(oarents =1 .

‘ '12,? ;

offers alternatives

@

- 2
realistic

‘clearly aware of lack of
information =

expresses opinionabout

e appropriateness of

w

character s actions

24

i,

)

*firm “no” DV

4
assertive .
firm “no™
offers alternatives
“I" statements of

preferences

leaves

A

3

assertive

statementof o
preference, choice ‘,
orfeelings . et

givesdirections . 3
“butleaves * :

By
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3 ; . no answer
" unrealistic
solve along «

Ty 812 passive or aggressive

P )
; . - seems to know conse-
| : quences, but goes
) A anyway ,
| ‘ compromises=—goes
along part way
; wavers, indecisive

? o
P 13, don’tknow

&

! {rrelevant answer
" noanswer
7

; 0
e 4. don'tknow

: ' no answer
: irrelevant

o 15. average of all observations :

16. average of all observations

17. average of alldbservations
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> tell agati

go'to palice or anottiér person
keep telling until helped | .

S
A I L
o

somewha J t passive
indirect “nd" . |
cites authority
stallg
" distracts
° excuses

questions - =

1
“unsure
no real comprehension
of safety
vague—"Might hurt
cites authority—""I'm ;
notsupposedto,. .  °
stranger, kidnap fears

=1
‘ml

any Situation not
involving molest

128

* _ somewhat assertive

el
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i A - s i B ol i -
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D4 !
N
B
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2
) Z

2 3

assertive 5

7. 0
“ firm "no™
blanks on record

accepts oA
givesin )
overreacis E
seems Jinaware of o g
safety issuéstor ignores, leaves -
consequences " recognizes and trusts
own judgernent
s Mlistatementof
“ » - gpinion or feeiiﬁg,s

&

o £

»

2. ‘
seit-monitors , o M
 knowledge of safety,
- touching rules,
family rules
canspecuiate on
, . ‘consecilences
trusts own judgement

touching ‘problen; ,
askedfoplay secretgames
family rules broken
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